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_ '. I R 77;
The status of school activities depends, in part, on
whether they are regarded as belonging to the curriculum of

the school: It is interesting that there is no word to
designate school events, regardless of educational merit,

except in terms of the curriculum. Dances; assemblies,
athletic contests, plays and concerts are labelled in

hyphenated fashion as non-, extra- or co-curricular

activities. Justification and support for an activity may

depend upon the perception that it is a legitimate component
of curriculum: For this reason; it is important to be clear
about what curricuium is.

There are extreme positions as to what constitutes
curriculum. The Ontario Ministry of Education defines

curriculum as "all experiences ..., for which the school is

responsible® (Ontario, i?éii;' Such a ;ﬁi;pingiy inclusive

definition would sppear to solve the justification problem.

But it is so grandiose as to be unwieldy both For practical

implementation and for research. Furthermore, it includes

situations which might clearly belong to the domain of
recreation, or social 1ife; %o cite two examples which are
distinctly different from education. Others (Wilson, 19773

Daniel and Coombs, 1982) provide more practical definitions

o

ased on argument and common usage. A restricted definition
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the value and legitimacy of some activities which

participanis take seriously. Neicher author claims

perfection for their ideas. Indeed, Wilson invites tests of
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proviously ci ted. The mnst rigorous set o? attributos ln the
Intoraturo havi been chosen in order to provido the groatest
challenge and trial of the value of the activities being
considoiid. In the BFBEiii, it will be ;;tiSSiP? to consider
how education is rolattd to currlculum, because for many
writors, the two are tightly 1inked .nd as curriculum goes,

s0 goes education.

1. Intent must be ﬁfoiiﬁf; both on the »art of the

toachor ana of thc Ioarnor.
The thrust of this criterion is to demand that teachers

be deliberate sbout what thor are trying to iééﬁﬁﬁiiiﬁ and

that partlclpants also bo willlng and knowlng ln torms of

what is to be learned. eoinc dontal Ioarnlng may happen

along the w:y, but the iéiﬁi of curriculum is to "call the

hots® in i&ﬁinCi;

2. Sustained, regular or sxtended application:
It is agreed that curriculum must provide for an
extended time interval of work: A brlof, one-shot experience

or lesson does not quali¥y. This criterion is largely a
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matter of time spent, but it Is closely related to the
criterion o? sericusness (number five in this 1ist) because

if ﬁ; iFi serious abuut a particular entirﬁii§o then we are

extended intervals.

3: Directed tow:rd produtiﬁg liarning.
The aim of curriculum is learning of the kind that

resul ts in education. Uﬁ?BFtﬁﬁifii?; education is coming to

have tﬁo same unm&nagotbly broad rangi o< meaninys as dces
curriculum. Yet there are distinct efforts in the 1iterature

to restrlct the meaning and thls is the dlrociion in which we

will go. Nrborg and Egan 11981) arguo for the need ts

distinguish important socializing functions from education.

In doing 80 they refer to both the ié&iiiiziﬁg "curriculum®

and the educating "curriculum®. The former distinction is

Eiiﬁfﬁi in Eﬁying to assess the iiii’i 6? ouf-o¥ school

ln tﬁoir strugglo to dlstlnguish sociillzatlon from

educttlon, Nyborg and Egan find it easy to gluo posltlvo
tccounts of soclallzat‘on, but mucﬁ more ai??icult to do for
education. More often; education has to be characterized
ﬁiéatluolr as " not this® or "not that". Or ;;FEQB; as
"beyond this or that®. However in two places, very
intorostlng ldots omorgo which root education and tho
curriculum into the culture. A cul tural basis for education
makes a lot of sense in respect to Peters’ idea of education

as initiation, and provides for a rich diversity of
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cul tural varlants.

__"ase. tﬁi ﬁﬁFﬁGii of oducatlon ls ultimatily to develop a

iiﬁié of the pleasures of appreciating and taking part in

one’s culture.® (Nyberg and Egan, p.1)

* ees lt toducation] ro?ors to a range of cultural

attiinminti that do not serve any particular social ends

while enriching in some way the 1ife of the person who

acquiros them". (Nyborg and Egan; p:3)

Wilson ¢1977) taKes a broad view of education. For him,

serious and sustained learning that leads to coherent and

coﬂprehonsioo Rnowlodgo and undorstandlng can count. For
Peters (1963, 196?), oducatlon is determined by the ﬁi&iii;

of being initiated into a moral or worthwhile form of

thougﬁf. ‘?Faﬁ fﬁi inside® ; and the term marks out a sot of
iKe

Iﬁdood. manr of the clalms maao to characterize the

i ning that Ieads to education are the same as those us;&
to characterize curricuium: This makes sense when one
understands that curriculum is one of the key instruments for

xcﬁiivihﬁ education. The point of this criterion for

ind of learning

currlculum, thon, is to iia;iio that th

which ensues be the Kind that Iotds to oducatlon as

characterized tbooo.

4. Or dorod. or at Ioas* partlally ordered content.

All of the authors cited give this criterion: The stuff

curriculum Cand of education) must have structure such

ﬂh

that in the Itarnlng of it some things precede others. There

might be & hierarchy, or some other form of sequence. But

i
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the organlzod quality of the contont and the processes is

clearly & nocossarr condit'on.

5 Taken sorlouslr, as By being soci:lly tuthurlzed in
an lnstitutlontl sottlng.

Eurrlculom must b' tlk.ﬂ seriously by tho partlclpants.
ﬁs montlonid, thi sorlousnoss o# 3 case coula be revealed by
SlﬁlliF19; fﬁi establishment of socially ibﬁPUOid
lnstitutlons, such as schools, indicates tho genoral level of

sdrlousnoss attributed to educative ittlvltlos.; WEon

school staff or & BbiFd of Educttioa decide to devote fiﬁig
energy and budgot fo a partleular ontorprlso; it may be

inferred that the enterprise is taken seriously

&. Curriculum is distinct from the methods and
motivationzl climate used for instruction.
ii iiiﬁi éiii?iiii not Eé ééﬁ#ﬁsi tha COﬁiiﬁi 6?

and with the motlvataonal climate crottod ln tho p:rtlcular
soclal setting. Valuable iiiFﬁiﬁﬁ may be plckod up* from

the oniﬁuslasm; tho drlll tochnquii or the blackboafd work
of a teacher, to 1ist examples, but the essential feature of

curriculum is to be neutral with respect to these variables.
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Out-of-school activities provide useful tests of the
criteria. Or, it might be preferable to claim that the
crltorla provldo a uso?ul test of the value in education of
tho actlvlos. In any case; events that take teachers and

pupils beyond reach of the school and its routine delivery of

time and sptco for sp.ciflcal y educative Wbik are iﬁiﬁiéi of
going beyond tho crltoria of currlculum. There are trivial
instances ln whlch this is oBvuously tho Ei;;; FéF ;§;;Bili
a class fFié to a iﬁaﬁ;iﬁé centre for free ifmi as a reward

at the ond of t.rm could not meet the cFiiiFiia Nor coula :

school-sponsorod trlp to a thoatro ln wﬁicﬁ the play was not

test c:sos. ﬂno case to bo trlod against the criteria is a
whitewatsr cance expedition. Information about the §iﬁéi
trip ﬁiiﬁﬁiﬁéi iriiﬁiﬁé and 6ﬁiiiiiéﬁ was gathered over a
number of trips using techniques of participant observation
ana interviewing of both students, teachers and parents.

Prima facie, this set of activities is not part of the

curricu!um. It ls troatod as non-currlculum by the school
tho do‘lnltlon o* lt's dlrocfing ﬁinistry notwlthstandlng.
N6 tFidlt li granted for the iiiFﬁiﬁé done: A1l funds are
raised cutside of the school budg.t by teacher and student
worK: There is sufficient staff support that some school
tlmi may be devoted to the actlvitlos Buf not to the extent

of staff release Eimo. ch it will be shown that on all of

the criteria, the activity may be construed as curriculum.
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The second case is an activity which I want to label
neutrally as "the triple expedition®; also at the secondary

level. Information was obtained from program 1iterature, the

teacher and assistant staff. This program is run entirely
outside the school (except for critical organizational

meetings at noon-hours) in three separate ten-day moblie
expeditions to each of a boreal forest region, a sub-arctic
area and a mountain setting. The outings occur in early
September, mid<October and mid-May: Prima facie; largely on
content 6?66533; this set of activities looks 1ike a proper
part of the curriculum domain. The school treats it as such,
grants credit and val idates the program as a course: It will
be shown to have about the same degree of congruence with the
criteria as does the canos trip case.

Table 1 shows a summary of the two activities against
the criteria of curricuium: Each entry requires some

explanation and Jjustification.
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Table 1. Comparlson o¥ two out-of-school activities

with tho criforia for & curruculum.

CRITERION TRIPLE WHITEWATER
EXPEDITION CANOE TRIP
INTENT + +
SUSTAINED ® R
LEARNING ' +
ORDERED H .
SERIOUS + .
NEUTRALITY PARTLY PARTLY

intent to educate and bo educated. Teachers ana sfuaonfs are

fully informed as to what thor are getting into and there is

a markoa aiéiii of onfhusltsm which is not ccmpatiuli With

allowing thlngs to htpp.n by tccldint. Thc doliboratiﬁiii of

tho tctlvlti.s is imphislzod by tho dogroo o? plannlng and

proptr:tlﬁﬁ riquirod by both toachors and studcn{s. Indood,
the work o# preparatlon ?or Eﬁo out-of-school activities
constltutos an Iimportant part of the activity and reinforces

the commitment and awareness of all the ptrtlclpants. On

this crittriﬁﬁ, then, both activities qualify as curriculum.

10
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The triple expedition is pulsed in three secticns over

the school 953?; There is a period o? Eiéular n6on~hour

meetings to praﬁﬁii the work of preparation. A total of
thlrtr days is spent on the expeditions proper. This seems

to quall?y as susta ined, T, irr.qulir, actlvlty. Oh a

qutntltttlvcly rtdu:od scale, the whltowator canoe iFi; i
similar, Priliminary meetings are hold to provide tiiéﬁiﬁ;
in thi proposod routo, proroquisite skllls, tnd trtocl group

iiiiciiﬁna Ten practlco sossions are hold on tho water prior

to a two-dty shakodown trip which 91056 tiithlng and drill in

whlto w:tir; Tho planning and proparaflon lntorval oxtonds

over rouehly ?our months prior to tho oxpcdltion its.lf. In

this Tatter Cas , the proptrttloo phtso includii fﬁﬁd-riliihﬁ

by fﬁo ptrticlptnts as no school support is avallablo. Both
activities could not be regarded as brio?, !ohporary i tems
i;ééiﬁg tho sorlousniii compaflﬁlé wi th dovotlng largo

amounts o? tlmo and oi?ori to thom; !t tisa means thit ihiri

is time available for all participants to think about what is
transpiring:

In asses iiﬁé whether these activities promote learning
of the Rlnd that would be called "education®; it is important

to recall fhtf; in our prosont irimcwork, the prosonco of

education is to be Judgtd as li:ding to knoulodgo and

EEBSFiiiﬁaiﬁﬁ that will inform othor; novel sliuailons, and;
wlll b. rilatod ln some way to oxfonalng one’s tpproclttlan

and particlpatlon in one’s culture: Further, there should be

some reasonable independence or autonomy in the way the

knowledge and understanding is held. The reports of

11
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participants Indicate that these conditions are fulfiiled.
Wilderness travel and appreciation is clearly a part of the
Canadian cultural hcriiags. Conversations with participants
reveal that iﬁi? exper erience a Kind of initiation into that
particular culiural milieus: They come to see it "from the

insido'; to use Potors' torm, lnd to rospond to its

for thom;tlvii is a strong thomo in sfuaont accounts of their

OﬂperioﬁCis. ﬁnd thoro is strong evidence that the

oiﬁidition oxporionco, more th:n any bther school activity,

i
new way o¥ ll?o; as described by White (1973).

It is tomptlng to ptr:phriso Nyborg and Egan in rospoci

£ the ritorion af liarning. Thor wroto (p. ®; in

i;iinguiihiﬁé idutitiﬁﬁil from socializational goals, that

ﬂu

i ning to read wifﬁ refined critictl diicrimination and to

social utility or rilivaﬁco, but thoso sRills may be

Justifléd on groundi of oducatlonal value:* 1In the ciﬁéi

trip caso, tho parapﬁr.so is, 'loarnlng to rixd rapidi wi th
refined critlcal iudgomont tnd to shbct thom uith strlo and
grace cannot be justified on ground' of diroct social utility
or relevance, but these skills may be justified on grounds of
iducitional value.”

Both sofs o? acfivitios have a strongly sQQUiﬁtial

nature. There are rudlmtntary skills and Rnowlodgo which

12
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must bo possessod by studonts bofure thoy can procood very

far: There are lnosc:piblo and lmmodiato consoquencos which

bo masterod. This phenomonon is ospocial!y nbtitiibli iﬁ thi

whitowaior canoo oxpodltian tmonqst students who ﬁiﬁiitiﬁifé

for the second and third time. The activity, which on the

surface ibbiiri to be iﬁi iiﬁi; Eiéﬁiéii iﬁ 5ﬁiii;i9 E;b;

ﬁiiiiéibiti wi th groator dollboration, awareness and thought:

Tho tﬁb actlvliiii aro takon sorlously by tho

ﬁiFticipinEs. 1t is a question as to how seriously they are
taken by the responsible authorities. That ﬁﬁistlon is at

hoirt of tho problom of Justl*lc 7i*ﬁa In the case of

ﬁ

Lo ull

the whitewater oxpodiiibh, more than a third ;? the io:cﬁing

and admlnlstrativo staff haoo boon Inoolvid over tho YeaArs.

Thoro is i iikong body of pirihtil and community support aha

itudont roliiii tlm.. 611 costs are pald by tho p:rtlcip:nti

canoe tFlE; The tctlolty ls Cmbiddod ln tho school, but not

iﬁ; éﬁ?iiculum; and to thit extent tho seriousness of the

Sut in this Ciii; the Board of Education has r;EaéniscE the

activity as currlculum and prool& the same ¢ budgot as for

13
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@

any other course:; Simitarly, t.e actlulty carries academic

successful and toachlng Ioad

credit for the students who ar

credit for the teacher: 1In these Eospocts, it is not

surprising that the i;i;i. .xpidiiibﬁ is gnuon a title that
-

tlos It to a ;

ladl
»
4

ooi ;ubJoct and ls Idontl*lod thoroEy, not

: |

o~
I
("}

1 have portrayed it here is an out-ofF=school activity, bu

a riéuiir iﬁbiici; EﬁUiFGﬁﬁiﬁt;i éiéiéa;; iﬁ iﬁls ciso, a

Finally, it is not clear that either actlvlty is as

noutril wlth rospoct to mothods as the sixth crii:iiéﬁ

domands. Tho actlvltlos aro not contont wlth 'know ibout'

but also demand "know how; why; and when®: This means that

mofhods are constrilnid to théio that provldo dlroct

oxporlonco wlth tho contont o? wlldornoss travel and

oxploritlon of dlf?ofiﬁt onvlronm(nfs; tocturos, govst

iﬁiikiﬁi, domonsfrafions and movies; for iﬁiﬁﬁii; while

useful In the ;Foptrttlvo phlS., Wbuld not bo

mothodologlcilly iufflclont to moot tho lntontions of the
pirtlclﬁiﬁts. Slmllarly, fho roqulromonts of Stfotr
constrain the choice of methods to be used. On the other
ﬁiﬁé; the activities provide & large degree of latitude for
v&rlttlans in mithads wltﬁln thoso gluons. ?ﬁi main line of
the xctiuitios, while requiring direct and safe experience;
ls neutral with rospocf to the 5iFEi' lar pittorn of teaching

and motlvaﬁion to be usod;
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I have tried to show how two particular out~of school
:ctivitlis compare with the criteria of a curriculum dorluea
from the literature. Tho ouortll finding is that; despite
tho di??iFlﬁa status of the two, they both tppt:r to meet the
criteria. Now, one probltm is to understand why two
activities of equivalent value should have different status.
A second problem is to try to understand what the legitimate
boundarles of curriculum are and to adjust accordingly

As a hypothesis, 1 would 1ike to suggest that a clue to
ixpidttlon has a title that ﬁﬁts tﬁo activity into the realm
of a school subject. It may be possible that there is a
tacit criterion for curriculum at work, one which the
literature has not explicitly iiiiid, to the effect that

curriculum Is the domzin of the acadomlc alsclplinos, the

schoo!l subJocts. Tﬁls hypothesis is hinted at, but not
developed by White (1982, pp. 10, 20>. As there is a
Fié&éﬁiz.d subject called Blologr which requires no iurtﬁor
Justlflcatlon; then out-of-school activities which can bear
such a labe! become legitimized. On the other hand there is
no recognized school subject called whitewater caﬁéiihﬁ, or

wlldorniss tr:oil, or lndopondonco and solf—knowlodgol and l#

cannot be logitlmlzid as curriculum,

One of the major 56iﬁii of this probe is to attempt to

15



Curriculum and Gutdoor Actiontios

15

oxpos. covert criteria 1ike this one and to work toward

greater precision and clarity in BiiiFﬁiﬁiﬁﬁ what the proper
boundaries of curriculum are: The reason that it mattors.

aside from the needs of professional curriculum workers, is

that the iﬁﬁiitition of the curriculum label implies strong
Judgement about the value of the content for educating

people. Hls-labolllng leads to mls-educatlng. A ;iri of
iﬁii problem seems to be the fiiFi? recent dominance and
centrality of the concept of curriculum. The dominance has
allowed the incorrect notion that the only loarnlng that

'mattors; and hence tho only education of morlt, comes through

iﬁSjiEii; Contributing to the problem is the fact that
thoro ls no term in education to doslgnato fﬁo 6ii65515
arenas of learning that do not fall within the subjects. It
is hard to belleve that iaﬁiiﬁiﬁﬁ which is Eaﬁ-curricuium

to explain the desire on the part of practitioners to expand
to expand the definition of curriculum to inciude all
activites having school sponsorship.

Activities having the aiifibaii; ascribed to educatior,

but outside the rec énlzod suBioct boundaries; either belong
ln tho curriculum domain, or they do not. If it strains the
concept of curriculum too much to include them, then another
conceptualization is needed to reflect the valuable iﬁéiéi

that these sorts of thlﬁﬁs ﬁavo on Eﬁo participants.

'Soclalizatlon', at least in the terms used by Nyberg and

16
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Egan is not satisfactory hecause the learning involved does

not specifically fit the learner to take a place in society.

And the current practice of lumping all such school
activities together into an amorphous set defined negatively
as non-curriculum fails to do them justice. The notion of
curriculum needs to look beyond the subjects and the
disciplines far enough to include those activities which can
be shown to be educative. Or iiiiiﬁa that, we need a new
positive term o include the content of educating activities
transcending the subjects and the school boundaries which

otherwise meet rigorous criteria of education.

Pt |
=~
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