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- One in a series of reports on a gifted program.

jointly formed by three school systems in Alberta, Canada, this

report _presents information about the development, implementation,
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evaluation; and revision of the Gifted and Talentad Program in the

Camrose school system. The Camrose program is the smallest of tha
three, consisting of pull-out programs in four schools for fourth-
through eighth- graders identified as gifted. The first threc
sections in this report describe the methodology of this evaluative

report, the development of the program in Camrotse, and the gifted and

talented program at each of the four schools. Evaluation information,
gathered from planning documents and interviews with principals,
teachers, parents, and students, is presented in the -next four

sections. Sactions presenting a summary and recommendations consider
the need for: better student nomination and selection procedures;

more inservice sessions for teachers; consistent application of a
better-developed policy regarding student evaluation; improved _
communication from the school district administration regarding the

Challenge program; and establishment of policies and procedures to

continually evaluate the gifted and talented program. (CB)
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ABSTRACT
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Camrose School District #1315, Wilde, Warren D. and Sillito,
Melvin T., April 1985, (19 pp. + app:).

The report is one of a triad of formative evaluations in

each of three school systems of dissimilar size in Alberta.

The three, Camrose School District #1315, Strathcona County

#20, and Calgary Board of Education, formed a consortium and
jointly with Alberta Education sponsored a project to

develop and test promising evaluation procedures of programs

for gifted _students as well as gather  informaticn  about

evaluating gifted children. The consortium provided the
venue for field tryout plus other .assistance and Alberta

Education provided financial support supplemented with
expert advice.

The Camrose Gifted and Talented Program (smallest of the
three) consists of pull-out programs in four _schools _in

grade levels four to eight. Abuut 50 students are enrolled

in_the program under  the direction of _four teachers. . The

evaluation report includes historical origins, a description

of the current program compiled _from information received

curing interviews with principals,  teachers, students and
parents, and from questiomnnaires sent to selected members of

these groups; and concludes with recommendations for the
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I INTRODUCTION

This evaluation was begun as .a. part of a. project to

determine the similarities and differences which exist _in
programs for gifted children at varied stages of development

among three _dissimilarly sized school districts in the
province of Alberta: . _The three districts involved in the
study are Camrose School District #1315, County of Strath-=
cona #20 and - Calgary Board of Education. As a result of

this study suggestions will be forthcoming about program
development and evaluation.

Information in this report was gathered from documents in

the -school_ district and from - interviews with - several

participants.. . There -were numerous interviews with the

Associate Superintendent in -charge of -the. program; who

provided the organizational framework and school contacts.
During one of their sharing meetings, teachers provided the
project personnel with information about the program. .ILater

theSe teachers were interviewed individually by one of the

project team as was_ the principal in. each participating

school; a sample of students currently enrolled in_ the

program, and - a few students who elected to withdraw.

Teachers from the system were asked -to fill out a  question-
naire about the program for gifted/talented children and
another questionnaire was sent to parents of all children
who had been enrolled in the program: This report is an
analysis of the data received:




II HISTORY

The Camrose School District #1315 has 2022 students and 120
teachers in a k-12 system. - While there are a variety of
programs to meet special needs of learners, the program for

gifted and talented students began in 1977 at the same _time
as a special -curriculum for the Education of Mentally
Handicapped children was introduced. In 1981 the Board of

Trustees established a policy supporting "...the institution
and__maintenance . of = special education programming - and

instruction for students with special needs and abilities,
commensurate with the resources available to the sgchool
district".

The program began in one school for grades two to six with a
one-half day pull-out per week. The students were selected
according to their superior achievement (130 1I.Q.) on the
WISC-R but some dissension resulted whéen a few students whom
teachers expected to- be included were not accepted. With
the adoption of the Board Policy in 1981 came the regulation
that parents must provide written consent before the child
would be placed:in the _program and that the services would
be expanded to include children from grades three toc eight

who met the _eligibility criteria. -The program has since

expanded into four schools but unfortunately the program in

one school was closed during the current year:



IITI PROGRAM DESCRIPTION BY SCHOOL

School Number One

This is a new school and the teacher is new to the program.
Nine students began the program this year, but one dropped
out leaving four boys and four girls in a two hour ~pull-out

{students are pulled out of their regular activities) _class
per week. - Among the -aims -and objectiVes were creative
problem solving, decision making, _planning,; = communication

and the cognitive skills of analysis, synthesis, evaluation

and flexibility.: The students engaged in such activities as

learning sign. language for the deaf, learning about - photo-
graphy; exploring the Space -Sciences -Centre, exchanging
roles with a teacher, and "brain teasers" or puzzles for the
mind.  Students were instructed as a group both in class and

on field trips, given assistance individually; and helped to

study a topic independently.

éé;,::; oo~ oIt

At this school thirteen students (six boys and seven girls)

from grade -levels  four through _eight are taught ir two
Separate pull-out classes. Grades four and five receive one
hour of class time in addition :o some special events and
grades_.six through eight receive two hours of slass
instruction as well as some special activities on a few

evenings and on Saturday.

The. activities for both group

individual and_ group projects. . The students - produced a

television news show, taking on all responsibilities such as
reporting, hosting, and filming, as well as the -technical

details of production. They also produced a_television quiz

show for grade six students in the Camrose area called "Hi

Q" in which the class designed the format of the show and
developed the guestions. _The class was involved in a Sspace

science unit and visited the Space Sciences Centre in

Edmonton: _There were individual projects including inter=-

viewing and filming individuals and groups; ..such .as .a
policeman, school assemblies; a concert; etc. In the spring
students intend to learn about navigation and how to fly an

airplane. - The:learning _emphasis throughout has been on

creative thinking, effective communication, ~ _planning;

decision-making, analysis, synthesis, evaluation; and

flexibility of thinking in problem solving.

Qo



School Number Three

Nineteen children (thirteen boys and six girls) are involved

in a program for gifted children. There are three groups

with seven students at_  the grade three level, _five - from
grades five and six, and seven from grades seven and eight.

All students are in a pull-out .  arrangement in which grade
three students have a one hour class each week ; grades five
and six receive a _minimum of two hours per week and finally
the _last _group receives. one and one-half hours per week

after school plus additional activities.

There was a variety of activities for the children in this
program whicn were intended to achieve creative thinking,

creative problem solving, analysis,; synthesis,; _evaluation,

planning, decision-making; communicating, originality and
elaboration:. ~ The students published a  newspaper - which
iﬁ¥§§’§§: :,ﬁi,a,gp;pg, the - featuré articlég r- géthér—ing
information, writing, taking pictures, -constructing - puzzles

and creating contests, as well -as using the computer for

layout and word processing. There were individual study

projects using computer soft- ware, games, creating computer
programs,; writing . a book . about. .ancestors, and a radio
recording. _.Group. projects included instruction in
photography, painting, and a trip to the Space Sciences
Centre: . The. students produced -many articles -for the

newspaper and learned how- the computer can be useful in the
newspaper industry and other writing endeavors, as well as

the need to persist on a project even though it is time

consuming and sometimes tiring because of the routine.

School Number Four

Three boys and one girl from grades five and six are taught

in. a- pull-out. arrangement for two hours per week.

Unfortunately six students dropped out of the program in
this school.

The program focused on individual projects and _independent
study for the most part with only one major group activity,

a trip to the Space Sciences Centre. The intended student
outcomes are creative thinking and creative problem solving,
analysis; synthesis; evaluation, planning, decision-making,
communicating, creativity and elaboration. Students in the
program have been involved in studying and developing murder

mysteries, completing problem worksheets called "mind-
benders", and: individual projects such as a study »~f _the

accomplishments of Chester Ronning, a study of pyramids
complete with a scale model, a study of World War II, taping

cf a radio play; computer programming and work on pre-



programmed computer software: While some students expressed

satisfaction with the program and witn being identified with

it, there was general dissatisfaction because it -interfered

with more interesting individual projects and required

catching up on missed school work.
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CHILDREN IN THE PROGRAM

Tl - oL LT R
Little is said in the planning documents regarding teacher

selection. In practice it appears that teachers who express
an-interest are given first consideration but- the - final
selection is a decision of the Associate Sﬁﬁéfiﬁtéﬁdéﬁt ~and

the principal based on a number of criteria including

interest, teaching performance and availability.

Student identificatibn

procedures to assist _students with specaai needs . .and

abilities which included the identification of the academic—

ally talented. = It was expected that a &screening of the
total population for grades three to eight would take place
to identify the -top 15%,; from which three to six . percent

1n1tia1 pregram ‘had been. 1n1tiated, ,51m11ar procedures,,of

screening were to_take. place during the . fall cf each year

with the grade three students.f The students selected from

the grade three pool were expected to begin the program the
following year.

It was intended that students be evaiuated on the fellowing
five criteria which would have equal weight; (Appendix A).

1. Gronp tests 1nc1uding a group I Q test Canadian Test

of Basic Skills, and achievement on the previous year's

work.

2. Evaluation by the teacher, on_ a four point  scale,
regarding _ the child's learning _ characteristics,
motivational characteristics; creativity, and leadership
characteristics.

3. Student self-evaluation where ~ the child  rated

him/herself on 24 statements which research has shown

are indicative of gifted behavior. A four point scale

(strongly agree, acree, disagree, strongly disagree),

was-used with the final gquestion asking the child to

state in which of six areas he/she seemed to have the
most talent.



4. A parent inventory with both open-ended guestions and  a

four point rating scale for some items _intended to
determine the extent to which the parent felt the child
differed from the average child in behavior;
5. Results of an_ individual intelligence test (WISC-R)

submitted by the district psychologist.

The above criteria were to be applied to the top 15% of the

class selected from the results of standardized test scores,
previous .year's work and a- rating of each child on
intelligence, creativity, self-concept, athletic ability,
artistin~ ability, verbal - _ability, problem solving ability,
leadership ability; reading ability, mathematical ability,
general . knowledge, = motivation to - learn, personality,;

— - e g —— %

popularity; initiative, awareness of others, and science
aptitude.

The results were expected to be collected by the classrooi

teacher and- forwarded to the teacher of the program- - for

Gifted and Talented. _No  mention is made in the guidelines

as to who would be responsible for the final selection,
whether this was to be the teacher only or to be decided by
a selection committee. The parents  of students selected
were notified and-a  consent form filed in the Student's

Cumulative Record Folder.

Information: from interviews with the principal and. teachers
in each of the _schools showed some interesting differences

between the practices and intents of the district respecting
identification of children for the program: _There is  some

uncertainty about who nominates the child, what  evaluation

instruments should be--given and _who makes the = final

selection decision. Wwhile the procedure of identification

is inconsistent when viewed from a system perspective; the
teachers tend to believe that all children suited for - the
program are _given an opportunity to. be accepted:  Some

children 3§:§§§;7iééf;the;critérié;:féfigggéﬁféﬁéé but were

il’}g;ﬁidggi };ecause . of - the: bénefi;: ;EigeY:,;; aill R derive J

Information - is -distributed to_ parents by mail and by

word-of-mouth and parent _evaluation and .- consent forms are
returned by  the children: . In one school there was_ _a
meeting called for parents to discuss. the program. _-_The

final selection is usually made by the teacher of the gifted
using an accumulation of test Scores_ and_information from
other sources. only- in one__school .was  the  principal
involved in the selection. -Communication and - supervision
of the intended procedures is necessary amcng the various

constituents if a standardized procedure of identification
is to be achieved.
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Curriculum

From the documents studied, it appears  that there is no
prescribed curriculum for the gifted.- It is expected: that

teachers will develop curricular goals and make _available

opportunities for experiences that meet the _needs of each
gifted child in__the program._  The objectives and expected
outcomes refer to affective development and development of
cognitive skills  but these are often. quite vague. The
descriptions of programs for the gifted show that thére are

several differences and only a few similarities among the
schools in the district.
As ncted earlier in the program descriptions for each

school; it seems that the curriculum focuses on adding new
information and experiences rather than expanding on topics
already provided in the - provincial curriculum-guides. __ The

curriculum - was planned after consulting Wwith students,;

parents and other teachers to determine. _areas of interest
and possible _resources. . While. most teaching units were
locally developed either within the school or cooperatively
among district teachers of the gifted, there were some

commercially prepared units. utilized. Adding new_  content
has the advantage -of avoiding repetition and appealing to

individual interests and even creating new interests; It

may have the disadvantage of being somewhat superficial for

the student whose interests and expertise go beyond what can
be accomplished in group projects. There is an opportunity

for students to explore topics of individual choice _which

presumably allows continued study of a topic in  greater

depth; though this aspect was not mentioned by teachers or
students.

There were several benefits of the current curriculum noted

by _both _teachers and students.  Teachers- believe the

students have achieved a greater sernse of self-worth and _a

more positive attitude toward learning as well as providing
an added challenge to their school generally.  Students

generally were proud to be_in tre program and had developed
some -intimate_friendships through the activities such as. the

field trip to the Space Sciences Centre in Edmonton,
ccoperating on the newspaper project, television productions

and other group projects.

he negative comments from students focused  on what. they

perceived as lack of planning and organization. A . few
students found. _some. activities boring because they lost
interest, had to complete detailed reports and were -given
worksheets or homework which was not to.  their _liking.
Other students cited conflicts  between the program for the

gifted and other activities they enjoyed or subjects in
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school they did not want to miss. Overall the students were

quite supportive of the curricular activities and the main

complaints were from those who decided to drop out of the

program.

When asked what was the most and least interesting activity
or method of instruction, the reaction was varied. It was

generally agreed that the trip to the %pace Sciences_ cCentre

was one of the most exciting events and .also that field
trips were more_interesting than in-school activities. The
group . which replaced .a staff member for a day were
enthusiastic. Students did not like worksheets and were

rather critical of being regquired to make up work missed
during their absence from the regular class.

Student Evaluation

There seemed to be 1little if anything communicated to
schools by way of policy on evaluating gifted children. _ as
a result each school and specifically each teacher carried

out this <function as desired, _resulting in a_  lack .of
consistency. In__essence there is. no formal structure for

evaluation of the gifted so that some students receive

verbal feedback about their work, others receive written
feedback in terms of marks and comments on projects; _while

some receive. nothing and a- few are asked to perform a
self-evaluation of their achievement:

Teachers and__principals were asked to express themselves

about the need for evaluation and all seemed to feel that it

was necessary. They said it provided  feedback about the

value of the program and whether the goals were being met so
that improvements could be made. They further believed that

it provided students with a sense of achievement and related

to educational standards.  One principal said that

evaluation should provide feedback to parents of the
children involved and to the district generally to show an

accountability for the time and funds expended.

Program Evaluation

There does not seem to be any statement, policy or set  of

procedures in place to. evaluate programs for gifted
children. This was considered to be an important area by
all principals and teachers if improvements were to be made

and if the program was to be justified to all constituents.

Juund |
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Téééhéf In-service

No official statement or policy was found in the planning
documents for the gifted/talented program with respect to

in-service activity. In practice there has been guidance
from: the Associate Superintendent and provision for meetings

of the teachers to share ideas and plan some common

activities.  In addition most teachers were sponsored  to
attend conferences and workshops. One teacher had attended
more than twenty such sessions. -over several years (not_  alil

while employed at Camrosa) enabling him to gain considerable

knowledge about. different approaches to _teaching gifted

children; -which - had_  resulted in the development of a

personal philosophy about educating these children.

The lack of in-service for teachers of the gifted and the

school principals was of concern to - most of _ those

interviewed. Teachers -generally agreed that__the depth of

in-service was inadequate and; while they ~had received an

overview, there were many topics including evaluation which
were never addressed: = Principals were generally of the

opinion that in-service was, for all practical purposes,
non-existent.

10
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V INFORMATION FROM TEACHER QUESTIONNAIRES

Teachers in the district other than those in the gifted and

talented program, were sent questionnaires to determine
their knowledge and involvement with the program for gifted
children. There were 32 responses;

Tdentification

Of the 32 teachers who returned- the questionnaires, only
one-third had been involved in the identification process.
These teachers had - helped by administering tests, filiing
out 1nventories and making recommendationé., In Eotai _there

Less than half (13) of the teachers found the procedures

acceptable but 14 did not respond because they were unaware
of the procedures. - The majority cf those involved found the
process useful -and of help in further _understanding _the

gifted child. These teachers also were of the opinion that

the process_ was- appropriate, _well timed _and not. overly

demanding of their time or energy. Of interest is the fact

that while  slightly cver half of the responses indicated

that students were correctly identified, four -teachers
believed that some students were not properly classified.

Comments about the identification _process .. revealed some

dissatisfaction. It _seems that teachers ~would 1like more

information about student. identification and the program in

general: = One  teacher questioned whether I.Q. alone is

sufficient to place a child in the program. -Another comment
questioned the practice of allowing students into the
program who were doing poorly in class, while not providing

an _-opportunity for _highly motivated students who were

achieving at the top of the class. Generally the teachers

who were knowledgeable of the identification procedures were

supportive.

Curriculum

In order to determine the disper51on of knowledge about the

gifted/talented curriculum, teachers were asked a number  of
questions. Twenty-two of the 32 respondents had children
from their classrooms in the program; but only six said they

were familiar with the curriculum. _ Of these six; only two

had received information from a teacher, while the remaining

four knew of the program only through students' reports.

11
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Six of nine teachers who reported that students missed their

classes to attend the special program believed it provides
at least _as much value as the regular program. _ Those
teachers supporting the program noted that students usually
knew_most of - the regular work anyway, however one _teacher
did draw attention to the fact that one child _consistently

missed Physical Education which was not a part of the
curriculum for gifted children:

Teachers were asked about their knowledge of the  program
gained through in-service. Only four of the 32 respondents

said they had received in-service instruction and they were
of the  opinion that the treatment of topics such as

identification; special needs of gifted children and the

curriculum were inadequately addressed.

Selected Comments

There were not a lot of comments from teachers with respect
to the program:. Some gave support and felt it was necessary

to provide challenges for these students. There were a few

less _supportive of the philosophv who felt that while

something extra or different should be done, it was not in

the best interests of a school to give special trips to the

gifted as rewards when others could benefit from such

experiences. This comment takes on added significance when
it is realized that some teachers were of the opinion that- a
few students were not allowed entry to the program who

should have been and others were admitted who did not

deserve it.

12
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VI INFORMATION FROM PARENT QUESTIONNAIRES

Identification

Parents were asked how they received information about the

program for_ _gifted children  as well as whether they had
filled out the required parent inventory that was part of
the identification procedure. The responses were varied.

Mostly the parents learned of the program through their

children or - from information delivered to them from the
schooi via their child; but some had inguired about special
programs._o:: had heard about - the program from other -parents
or__teachers: . _Most parents were satisfied with the
information provided by the school except -for -the _two

responses received from School Number Two which.

there had been little communication. While almost all
parents had completed -the .  parent _ inventory and found it

adequate to serve the intended purpose, there was one parent
who felt it did not adequately describe the characteristics
of her child.

e ,ﬁinm

Parents were asked about their involvemernt in the curriculum
development process. _While a few had offered suggestions
about the curriculum content, most had not been asked to
provide input and - none felt they had been instrumental _in
the _decisions of the curriculum. - Only one parent_had_ _been
involved in the implementation and this was through_ teaching
some children about pettipoint embroidery:. In response to
the question of - whether the curriculum was adequate, half

said yes and half said no, but comments were not provided.

_ I Tt LI

Parents were asked if their children were more motivated
about school and _had a greater variety of interests because

of the program for gifted/talented. The response was a

guarded yes because while the children seemed to enjoy

school, most parents felt thsir children had always _enjoyed
school and were not sure taat the enthusiasm could be
attributed to the special program only. Almost all parents
believed their children had a broader range of interests and

more self-confidence because of the program however.

since some children selected to receive special attention in

programs designated for gifted children encounter ostracism,

13
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parents were asked to comment on this aspect. Most children

seemed to be treated well by their peers but there was the
feeling that some teachers not involved in the program
resented children leaving  their classroom and made

disparaging comments or forced the children to do extra
work. The action of these teachers has been interpreted by

children and parents as a lack of endorsement.

There was nearly unanimous support for the program by those

parents who responded because of the enthusiasm of the

children but there were some worthwhile suggestions.

Parents would like to have more direct feedback from
teachers on the progress of their children and what they are

accomplishirg. = While the_ _children report to the parents

regularly; the lack _of communication with the teacher was

noted:. It was further suggested that there be more obvious
cooperation. for the program from the total teaching - staff.

Parents would also like an opportunity to meet with the
principal at the beginning of each schocl year to discuss
the program. A final suggestion was that the I.Q. score be

less prominent in the selection process.

14
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VII SUMMARY

The Camrose School District #1315 began a program for gifted

and talented students in 1977, and has expanded the program
from one school with a half-day pull-out to four schools
with a_ variety of delivery modes. It was expected that
students in grade three would be screened by each classroom
teacher based c¢n standardized -test scores; classroom
achievement, and on a number of personal attributes. The

top 15% of the students so rated would then form a pool to

be - - further evaluated,; based . on the results of _ an

individually _ administered 1I.Q. test, student self-
evaluation, and parent inverntory, From the pool of possible
candidates a number equaling three__to six percent of the
district schcol population would _be selected for special
attention in the gifted and. talented program. The program

guidelines did not prescribe a specific curriculum _but

referred to development of the affective -and cognitive

domains-as expected outcomes. While no specific statement
was made .on in-service there has_ _been provision for
release-time meetings and opportunities to attend workshops

and conferences sponsored by other school jurisdictions.
The current _school year began with four schools offering

programs for those children identified as ‘gifted and
talented. The 45 children in grades 4 - 8§ (2:2% of the

district school population) has dwindled to 34. The program
is organized around pull-out classes and . outside regular
school hour activities -{noen; . after school, evening,

Saturday), depending on the school and grade 1level:. The
curriculum focuses on

On. adding new content rather than
expanding on téﬁ;ég;inwprpvincial,curriculﬁﬁﬁégigég;7withf,a
sample of activities being learning sign. language for the

deaf, establishing a newspaper, producing a locally aired

television quiz show, working with the computer and numerous
individual projects. ~_These activities were _intended  to
foster such skills as flexibility in problem _solving

approaches, decision-making, planning, analysis, _synthesis,

eva;uétibﬁ;”éﬁ&”effegtive,communiCEtibh.,,,Thére;qppgqrs; to

be limited evaluation of how students performed during these

activities and no method for evaluating the extent to which

the program meets its int- -4 objectives.

children in the program, £ - parents and teachers in the

district were questioned or 2ir views. It was found that
only one-third of the teac. =< had been involved . in the
screening of children and ie.s than half knew what the
identification procedure entailed: _One of the most discon-

certing findings was a lack of support for the program among
some of the teaching staff. Students liked the field trips

15
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but expressed concern about mlssing schccl wcrk when they

were expected to make it up or miss some school activities

they enjoyed. -Parents felt they needed more communication
from the schools on the curriculum, ‘expectations of teachers
and progress of their children. Generally there was strong
support for this program throughout the district with only

minor irritations evident.

16



VIII RECCMMENDATIONS

T.e following recommendations are a result of the inform-
ation received by the research team through interviews With
prlnclpals, teachers, students, ‘and parents. - Qh;;é there 1is

program in the future:

1. Selection of Students
It appears: that due to a lack of poIicy stetenents,
identification within the district is somewhat inconsistent.

There is uncertainty _as to who nominates children for the

program and the criteria that should be used. There also

seems to be inconsistent use of the tests and other

1nstruments recommended for identification. There is rno
mention of who will be responsible for the final selection

of candidates, 1leaving open_ the opportunity for some
misunderstanding; even_ thoﬁgh it is assumed that the

associate supertntendent will supervise the process.

Recommendation: That a pOllCY statement be developed and
ratified by the school board and distributed to schools
de*ailing the procediure for: nomlnatxng and selecting candi-
dates for the Gifted and Talented Program.

2. Teacher In-service

Opportunities have been provided for teachers to attend some
regionally sponsored conferences and workshops in other

school districts; _as well as have sharing meetings; but

these do not seem adequate to provide the necessary

traxnxngfffTeachers have expressed the need for more help in

understandlng the nature of giftedness and how to meet -the

needs of gifted children.- Since there is no_ prescribed

curriculum and little-knowledge among the teachers about how
to provide an appropriate curriculum _for the gifted; it is

necessary_ _that_ teachers _either receive more extensive

training on site. or be supported through grants to attend

conferences, take courses, and visit other successful
programs in operation. There is-need to help teachers learn
more about organizing and planning programs for gifted and

talented children as well as how to evaluate progress.

Recommendation: That more in-service sessions be provided
to teachers as well as opportunities and - financial

assistance to allow teachers to attend national and
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international conferences, visit other successful programs

and take appropriate university courses.

3. Student Evaluation

The evaluation team was unable to find a policy governing
evaluation of students in the Gifted and Talented Program
and observed considerable . inconsistency _in _ evaluation

practices. It was observed that student evaluation ranged
from little or nothing _in some cases. to awarded grades in
others. In some cases there is verbal feedltack on progress
and in a limited npumber of instances there were written
comments on projects. A few students were asked to engage

in_a process of self-evaluation but the absence of criteria
made the activity 1less than fulfilling. Yet all__teachers
and principals agreed that evaluation of students is

necessary and parents complained that they were given

inadequate information about student progress.
Recommendation: . _That policy and recommended procedure
governing evaluation of students in the Gifted and Talented

Program be developed and consistently applied throughout the

district.

4. Communication

There appears to be a lack of communication about the Gifted
and Talented Program throughout the district. Parents in
the district complained that they did_ not_receive enough

information about the program. __ _Parents_of children in the
program often commented:-about the need for more information
regarding student activities and progress. Regular class-

room teachers. noted the lack of information about the
program and in some cases admitted a lack of support because
they did not understand the intent and organization of _the
program. It would appear that more support would be forth-

coming if there was a better communication network within
the school system.

Recommendation: That the school district administration
aestablish a procedure to better communicate  (i.e. both to

send and to receive) information about the program for

Gifted and - Talented to all constituents; including all



5. Program Evaluation

From the documents and _interviews it would seem that o

policy or procedure has been established for evaluating _the
Gifted and Talented Program. _While this evaluation may help
in making some improvements, there is a need for continuous
formative evaluation processes so that further modifications

will be made in relation to goals and objectives.

Recommendation: That policy and procedure be established to
continually;év51ﬁ§§§;,§§e ~Gifted and Talented Program in

order to make appropriate modifications.

19



IX APPENDIX A

20




GIFTED & TALENTED
PROGRAM SELECTION FOR STUDENTS IX GE2DES 3 . 8

Candidates for the G:fted & Talented Education Classes. may be nominated
any time during the school year. A thorough search for candidates will
be conducted during Septémber and October of Grade Three. The forms to

be used for the éppraisal are available from the teacher of your

Gifted & Talented Prograrm in your school:

E\aicat¢c.s of students hlll be tzsed on the followirg criteria with
eguel veightings.
CTBS results

1. Sé ection for evaluation b5 a teacher using group 1.Q.,
s well as report cerds marks.

-
3. A self=evzliation by the student:

4. An eveluation by the Farent.

5. 4n incdividual I1.Q.

ter ezch part of He e\aluatlon kas been cc-']e ed thé forme should
2

rezrCed to the teacher of the program in vour scheol.

Q- 26 BEST CG[’Y AVAILABLE




S WA , NN DAY YEAR

[ YR V-

NAME OF 0L STOINTS | ADIEVIMNT | 1.0, | “ORE O TEACIIR'S | TEACIIR'S INDIVITUAL, (SUPRT SAF- DRRINT_ | WIS
IV (OAS T (i) WO (IS IVNIATION "SAE R L IVRHATION, "% | EVNIIKTION
| INAIRTION RATING WIVIORTA | SIINT (K5 AT | "PARINT
(IWRACTRISTICS (F | I TWINTORY
QIIRIR ST
N




TEACKER

intelligence
Positive Self=Coricept
Athletic Ability
Artistic Ability

Verbal Ability

Problem Sclving Ability

Leadership Ability
Reading Ability
Math ibiiitf
Kniowledge
NMotivation to Learn
férébhéiity
?t:elaiity

Initiative

tni

-
Qeker

ey

AwETreness o

Science Apt:itude

5sTE

SERING QUESTIONNAISE FOR GIFTED 8 TALENTED
LEY

ERIC

Aruitoxt provided by Eic:



TO BI CCPLETID BY THE TEACH

S;%;gi.or ?éi%ﬁé fé;;g:éé%éi C-zracteristics of t3;3iér:[or Siudents by
Joseph S. Femzelli and Robert XK. Harimen.
STUDENT'S XaME: TERCHER'S NAME:
Directions - The folao-.n6 cheracteristics give an indication of the

7 eppropriateness of a giftec progrem {or this youngster.
Piesse cirede . .
1. 1f you @g)g §§;§§é79r never 65§§f§§8 this characteristic
2. 1f you have observed this occasionzlly
3: If you have observed this to a considerable. Cegree
&, If you observe this characteristic most of the time:
PART 1 - I:L"MEHAFAGIEBISiLE&
1. Hes s ‘arge redory 1 2 3 4
f; Kaows moch inforration 1 2 3 4
3. VNasters raterial quickly 1 2 3 ¢
4. Llnderstends cause and effect 1 2 3 4
5. Gererzlizes end zzkes accurate chservations 1 2 3 ¢
6: Reads a great deal 1 2 3 4
7. Is bored with routine tesks 1 2 3 4
P27 2 _~5577”£"o~a¥ Fd*pAPTT:’Q 19%
1. Needs little esternal help tc get sizrted 1 2 3 &
2. Strives towsrd perfection 1 2 3 &
3. Prefers indepencent work 1 2 3 &
L. le irterested in efult Tvpe ércEieEé 1 2 3 L
5. Is eiicessive or essertive in respect to his teliefs 1 2 3 &
5. Je corcerned with right and wreng or rordl j:fgé:énts 1 2 3 4
PIET 2 Z CTTITIVITY
1. Dierlzis curiosity 1 2 3 4
2. CGifers crigue scloticns 12 3 &
3. Ofter tzles risks ] 2 3 L
4. FKz: 3 ool &eénse o0f humcur 1 2 3 &
S. Is sensitive to Yesuty 1 2 3 4
6: Is a zinconfcrmist; acceris disorgenization; cces

ot fezr being different 1 2 3 4

O

ERIC

Aruitoxt provided by Eic:
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BEST

COPY AVAILABLE
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Can handle responsibility

Is confident with people of equal age

Is sociable
Tends to dominate others in activities

Iscels in sthletics
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A STUDENT LuOKS AT HIMSELF

Piease show ,
by marking ore of the spaces.

hether vou sgree or diszgree with each of the statemerts

Strongly oo SRR Strongly
ipree 4 Agree Diszgree Disagree

2. 1 ama good student

3. 1 an popular with other students ]
4. 1 am one who understands and

~ accepts other pesple :

5. ; am very soczable and know how to

6. Other people reco 1 an

___gn intell:igent person

7. 1 am werz and wnderstending

8. 1 ar easy to pet alonp with i

9. 1 enjoy working with mechanical

: end scientific things —
10 1 .quvabstrcct or mathematzcal

-~ problems -

11. I am one sho 11ke< ‘to eork independently

é'ﬁ- Ch icdea

ood book

U'l

[t

[

Lo 1.
[y B
(1,24

13. 1 ernjoy "lo§ ng

or in 1nag:ré::o -

TR

l‘ Yy Lo:k is cf €n gn te 6?iti"
.'6. I 8..

i'@—ier'

16. 1 don't rmind being different

pecple

ig; 1 I:Re to s;ud\ =ngec s that are

art;

20. I U‘ten use mg ic; 6? drama to

‘.\A

express mv £
21. I.don't 11Re to accept what scmeone

else savs without challenging 3¢ -
22. 1 feel strengly ebcut things anc often

exﬁ;éig my . féél‘f s, even Jf I think
Lz € Wy h cree.:
3. 1 spend mcre time than ] eould need to

cn assignménte becduse I enjey the

learning -

26 o nroT
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A STUDIXNT

24.

O

ERIC

Aruitoxt provided by Eic:

Here

most talented? Renk ther as you

(1) First talent area, (2) Sec

—— e
———
——
————

sre six areas of tzient:

LOOKS AT EIMSELF (cont'd.)
x areas In wtich ares do vou see vourself es being
ee ther applying to vour zbilities.

rng

talent area; etc.

General intellectual ability
Specific academic aptitude (in oné Subject area, such

as science, math, etc.)

Leadership Ability

Visusl and performing arts
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ParINT INVENTORY
KMz DATE GREDL
SCHOIL BIZTHIATE —
4. What special talents or skills does Vvour ch:ild have?
Give example of Yehaviour that rllustrates this.
Creck the fcllowing itenms as best describes vour ch:ld 2= vou see hiz or her o

B.

n

Te plert bescnd his vear

l:ves Schanl

| AND [

Fag interests of older children cr of adilis in

ganes and regding

7 Ce<pml

5.

6. Yas lots of ideas to share
7. Yze pany different wavs of solving problems - o
8. Is asare of problezs cthers cften do nar see | 1

ces urigue znd al wavs of scliving problezs

to initiate piav zciivitigs ]
syt g variesv of subiects -
"Fi&i‘ s -
o Sesutv -
activities _
on, agality and abtality
~is:anes i
ccosany -
1dess that are unigue

21, Yas 2 z:ice rznge of interests

r::,

22.

ets

53

- LY o -
3. Llikes to
24, F-idpve o
- - ’
Te wmtlp e
; Cece »-a
Sere *:2
27 Chonges i
g Te 2%'¢
@:‘ ~S SJ.E
7% 1." se +¢
- car2s_1C
77777 L]
_ ‘hezriedl
a U o t- 7
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FARENT INVENTOHY (cont'd)

C. Reading interests (fzvcrite =upe ¢f Scche and/or titles of €zvorite Seoks)
D. Favorite school subject -
E. Gencral atrtitude toward school -
F. Feivorite plevtime, leiscre tize gctivity —
G. Hcbties znd specizl interests (cellections, C&ncing, mening wodels,; swimming,
singing, peinting, curoxing, sewving, draza, etc.)
H. What specisl lessons, tréininp or lesrning Orportunities Coes veor coa:ld Have
outside of school e
I. Whet are some of the influences e home or at school that mev negatively
influence your chi1ld's perferzzace ir schec? —
Ji What otner things woLid yer 1ike ts tc know thet would assist us in plenning
& pregren fer vour cRiii - -
5T é;; o
. 39 BEST Copy AVAILAR! &
ERS \BLE
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CAVRCSE SCROGL DISTRICT #1315

QE INDIVIDUAL INTZ_LICTUAL AQSESS\‘C\T £ND
GIFTED & TALEXTED PLACEMENT CONSENT FORM.

c,tﬁe G ted 13 T3191 ed

ntelligence test. 1
egccessment

Q§§;§f;i5§ criteria for piacen=nt int
Progrem is results on an individusl i
request your permission to Kave an intellectual
erranzed for

S5ould the candnda:e quelify, he’she has my pernission to
atterd the Gifted & Talented clzeses and related activities.

Yours truly,

Teacher ©r Printize
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