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ABSTRACT
Expession of and reaction to peers’ emotional displays
constitute important components of preschool b-haQior.l
adjustaent and social competence. Teachers’ ratings are céften
utilized as early as the preschool periond to provide ar overall
picture of just such behavioral adjusteent and social compatence.
The goals of ti'is presentation are to (1) show the
rclatiuﬁn asong general, ocutcome-oriented teacher ratings and
sore discrete, process-orianted observational cetegories of
preschoolers’ social competence and (2) at the same tise, to
specify those discrete emotions and reactions to smotions which
are likely to form substantial bases of these more
decontextualized teacher ratings. 31 preschoolers were rated by
teachers using the Baumrind Preschool Behavior 0-Sort and the
Problesm Behavior Questionnaire; they were also independently
observed for emotions expressed and reactions to peers’ emotions.
Results indicated that there were clearly more borderline and
significant correlations than expected by chance betwean teacher
ratings and cobservational categories. Stepwise aultiple
regression analyses delinezted patterns of predictors of the
global teachers’ ratings] emotional dosain variables are
important aspects of what we call social competence in young
children. Happy, sad, and angry emotion Jisplays, as well as
matching emsotion, or reacting to emotion by reinforcing, sharing,
looking, helping, leaving, and ignoring others’ emctions say all
be important bases of judgments of social competence made by

adults familiar to preschool children.



BNOTIONAL AND PROSOCIAL CORRELATES OF TRACNERS® RATINGS OF
PRESGNOOL SOCIAL CONPETEACE AND BENAVIOR PROBLENS
Expession of and reaction to peers® eacticnsl displeys

constitute important mpouonti of preschocl dehaviorasl
edyustaent end social competence (Hoffman, 1982; Sroufe. Schorr,
Notti, Lawroski, & LaFreniers, 1984; Strayer. 1980). Teachers’
retings ere often nullﬁ as esrly as the Mael pariod to
provide en oversll picture of just such 'bohnvu\ro.l adjyustaent and
sociel compatence (Beher & Stringfisld. 1974; Olson et al..
1982). Retings sre more decontextuslized measurss then |
observational dats. useful when mfmod by persans (such as
Preschool teachers) who have observed ratees in 8 anumber of .
settings or under varying beheviorsl demends (cf. Casirns & Green,
1982). Some correspondencs between the two -.t..bod- of assessment
uou.ld;. however, bs sxpected; for example, one would expect th:at.

* the more bebaviorsl.y specific proucwssss captured in observations
of emoticnsl displays and resctions to smotions would indesd
predict more global teachers’ ratings of scooiel sompetence.

Thus the goals of this presentation are to (1) show the
rolgttouc anong genersl, ocutoome-orisnted tsacher ratings and
sore discrete, process-oriented cbssrvational cetegories of
preschoclers’ social competence end (2) st the seme time, to
specify those discrete emotions and reactions to emotions which
ere likely to fora substantisl bases of thess acre

desontaxtuslized teacher ratings.



Hethod

Subaspis were 31 preschoclers (12 girls and 19 boys, nesn
ege = 42 208, renge * 31-3¢ nos), Of aiddle to uppsr-siddle SES.
MRARWKRR Shc3uded the following:
(1) aacticns (heppy. sad, sngry. hurt, afraid. and other) and
Teackione o peere’ spptione (e.g.. matching. reinforeing
helping, shering., concern, leaving., looking,. ignoring), abserved
45 the classrocm by independent observers ’percentege agr.oiont
for esotions = .80; percentage agreesent for reactions to
enotiona = ,81);
(2) the Bshar Problea Bsbhavioxr Cuestionnaire (PBR., Bshar, 1972;
scores yecorded by teachers included ggressive,
Niserable/Unhappy., and Hyperactive/Irsritable factar scores);
¢3) the Preschool Behsvior G-Sort (Boumrind, 1963; scores
recorded fros teochers’ sorts iancluded foctor scores for
friendliness., cooperativeness. tractebility, domimance,
purposiveness, and 1udop.nénnco). Test-rotest reliabilty = .79,
(4) Pioture sociometric: Children rated peers by inserting
photos of clsssmates into boxes on which happy., sad, and neutral
faces were affixed. An aggregste score {tsst-retest reliasbility
= .64) was used to denote peer popularity.

Beguits

Teble 1 shows currelations between teacher retings with
rotes of emcotions ond various resctions to psar amotien. Thare
wvere clearly more borderline end asignificent correlstions than
axpected by chance.

Stepwise nultiple regression snolysss were performed to

delineste patterns of predictors of the globs! teschers’ ratings.



Probebility for inclusien in the regression egquation was aede
diberel ¢(p ¢ .10) for t;boso sxplorstory anslyses. .See Table 2
for renults of these analyses.

For friendliness, two emotion variables, rate of snger
tn;sa&ivolyvnoaghtod). and rete of happy displeys resulted in an
8 of .23 (f = 3.82, p ¢ .06). For dominsance. rate of angry
displays, resinforcesmsnt (both Positively weighted), and sharing
in responss to emotion displays (negstively weighted) resulted in
an R 2'9! -3¢ (F = 3.05 3 p = ,09). Similar results held true
for indepandencs. slthough the predictors entered in & differsnt
erder. Purposiveness was predicted by matching positive snd
veinforcing emotion (weighted positively) and sadness (weighted
negatively; final R 2 = ,35, F = 6.68, p ¢ .02, Results for
tractability and coopesrativeness were similar; trectsbility was
prod}ctod by matching negative .-otxégs {weighted negotively) and
locking at emotion displays (final R = .48, F = 7.10, p ¢ .01).
Coopsrativeness was predicted by rate of a#gry displays,
Prosocial reaction to negative emotions (both weighted
negatively), looking end helping in response to emotion (final R
2 = .59, F = 8.43, p ¢ .01).

As for PBQO scales, aggression was predicted by rate of
snger and leaving emcotional displays, often angry (finel R < =
.44, F = 11.02, p < .001). Hyperactivity wes similarly
predicied by leaving after peers’ emoticnai displays, end helping
in response to peer emotions (negatively weighted; R 2 = .36, F =
7.33, p =,01>. The PBQ Niserable/Unhappy fector was predicted by

ignaoring esotions and rots of heppy displays (both neatively



weighted), foliowed by rate of sad displays (positively weighted;
8 ? ® .44, [ » 4.27, p ¢ .0%).

Further, cluster anslyses of subjects showed that children
could be grouped efficiently according to all tescher rating
sceles (p < .001 except for Biserabdble/Unheppy). Four groups
resulted--the “bears", the “friendlies”., the “assertives', and
the “wimps™ (N’s = 3, 10, 131, and 7. respectively)., Table 2
indiceates those cbservotionol varisblas on which th;io clusters
differ.

Discussion

Regarding the first sim of this presentation, it is cleesr
thet there exist coherent non-rendom relstions between teaschers’
Judgrents of various positive and negstive sspect of sdjustments
social competence, and expression of and reaction to specific
-lotionl of peers in the classsrooa. Happier children look
“better™ oversll to their teschers, uﬁ.:oa. sadder children look
less purposive snd independent. Angrier children or those who

tch anger with snger, tit for tat, look less cooperative, less
tracteable., more aggressive, simply less well adjusted overall.

Nultiple regression snalyses substantiated these points and
teke them 8 step further--for exsaple, children who were seen as
aiserable thasselves were less likely to ignore others’ emoticons
88 well as being observed as Quite unhappy. Perhasps they are
over-sapathizing. Anger seems to have a complex role in
predicting elements of socisl-emctionsl compestence--it was a
strong predictor of rated Ssggression, wss weighted negatively in
the prediction of cooperativeness, friendliness, and

tractability, but was aslso s Positively weighted predictor of
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doainance and independence. Dominance or independence wvere 8lso
both predicted by reinforcing the emcotions of othars., but not
sharing;: i.e.. & kind of “big shot" syndrome where children
bestow some positive responsivity., but do pot go so fer es to
share. Also, leoocking st emotions (attending while doing
nothing), & rather passive behsvior, was & strong positive
predictar of both cooperativeness and tractability. In these
classroams coopsrative, tractebls children were in fact more
passive '"tagaslongsa', es this result would suggest. Strong
clusﬁor groupings of subjects sccording to tescher ratings, and
diff.:.neos‘on observational variables for different clusters,
lend strong support to the foregoing results.

In ;unaary. this study confirms coansidersbls correspondence
betwveen molar and more microasnslytic mesns of sssessing socisl-
-otional competence in preschoolers. Teachers’ judgments cn the
PB@ and Bouarind Q-Sort were in many ceoses relasted to children’s
observed emotions and reacticon to their poérl‘ emctions. It is
slasoc clesr thst these emcotional domain verishles sre impartent
aspects of whot we c8ll socisl competence in young children.
Happy. sad, and angry esotion displays, 8s well as natchlng
emction, or reacting to cnotion by reinforcing., sharing, looking,
helping, lesving, snd ignoring others’ emations masy sll be
important bases of judgments of sociol competence made by sdults

familisr to preschool children.
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Table 1

Correlations of Teacher Ratings Varisgbles and Obser vationa

—— - — S e S e G e — - -

o e e e e e -

Obaservational Variables

Happy Sad Angry Match Match Rein Help Ignore Look Leave Prosocial
Happy Angry Aggregateb

Teacher
Ratings

c
Friendly .31 .17 -.36 .18 ~-.31 .13 .17 -.07 .29 -.18 .16

Cooperate .15 .05 -.59 .0B -.56 .00 .20 -.13 .53 -.45 -,01
Tractable-.05 .24 -.56 .03 -.59 -.30 .09 -.16 .55 -.30 -.06
Dcminant .20 -.16 .41 .12 £33 .35 .11 -10 -.23 .11 .15

Purposive .37 -.44 .18 .39 -13 .35 .22 .00 -.09 .09 .39

Indep. .25 -.32 .42 .14 .28 .31 .09 .05 -.27 .13 .16
d
Baumrind .40 -.18 -.20 .31 -.22 .27 .26 -.07 .22 -.17 .27
e

Aggressive .05 -.17 .58 .09 «57 .07 -.06 -.10 -.41 .54 _17

Miserable/-.29 .37 -.0S -.3% -.15 -.34 -.17 -.48 .01 -.17 -.3I

Unhappy
Hyper- .19 -.16 .37 -.03 -41 -.03 -.20 .25 .37 .43 .01
active
PBQ -.25 .16 .48 -.15 36 —-.16 -.24 -_05 ~-.31 .42 -_08
Total
a
d.¥f. = 295 p < .10 at .30 p < .05 at .36; p < .01 atr .35,
b
Prosocial aggregate = Matching Happy + Reinforcing + Helping.
(-
First six teacher variables are factor scales from the
Baumrind Preschool Behavior @-Sort.
d
Baumrind Agqgregate = Friendly + Cooperative + Purposive +
Independent.
e

Next four teacher variables are P:reschool Behavior
Questionnaire factors.
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Table 2

Bulticle Begression Apslyses of Obhservetional Varjisbles

Predicting Jeacher Ratings

2
Step Predictor R R € e
(Beta)
Criterion Variable: Friendly
1 Angry - 359 - 125 4.29 .0S
2 Happy - 483 - 233 3.82 .06
(.323)
Criterion Variable: Cooperative
1 Angry - 592 - 329 15.69 .00
(-.592)
2 Looking -A474 - 436 6.33 .02
(.373)
3 _ Prosocial to « 530 .478 3.21 .09
: Negative Eactions (-.252)
4 Helping - 803 - 3590 8.43 .01
(.S09)
Criterion Variable: Tractable
1 Matching Negative « 590 - 348 15.45 .00
Emotions (-.590)
2 Looking - 692 - 480 7.10 .01
(.389)
Criterion Variable: Doainant
1 Angry - 407 - 1866 5.77 .02
(.407)
2 Reinforcing Others’ .512 «262 J.64 07
Emotions (.311)
3 Sharing - 580 - 337 3.05 .G9
‘-. 278)
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Table 2 (continued)

2
Step Predictor R E e
(Beta)
Criterion Variable: Purposive
1 Prosocial Reaction .438 . 164 6.86 .02
to Positive Emction (.438)
2 Sad - 589 - 347 6.68 .02
(—-.400)
Criterion Variable: Independent
1 Angry - 415 -172 6.05 .02
(.4195)
2 Sharing - 514 - 264 J.4% .07
3 Reinforcing - 606 - 367 4.40 .05
(.326)
Criterion Variable: Behar Aggression Score
1 Angry - 380 - 336 14.67 .00
(.580)
2 Leave Others’ - 664 541 11.03 .00
Emoticns (. 360)
Criterion Variable: Behar Unhappy/Miserable Score
1 Ignore Emotions - 483 - 233 8.81 .01
(-.483)
(-.347)
3 Sad - 565 -442 4.37 .05
(.302)
Criterion Variable: Behar Hyperactive Score
1 Leave OCthers’ - 429 -104 6.53 .02
Emotions (.429)
2 Helping - 397 -« 357 7.33 .01
(—-.457)
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Table 3

ANOVA Results for Observationa]l Variables; Subiects Grouped Dy

Ieacher anlﬁn: Cluster

Variable E [+ Contrast

Happy - 4.49 .01 Pears <. Friendlies >

Sad 4.29 .01 Wimps >

Angry 7.52 . 001 Rears >, Wisps <,
Friendlies <

Matching Negative 6.22 .01 Bears >, Wimps <

Reinforcing 3.688 -02 Assertives >

Leaving Emotions 2.00 .14 Bears >, Assertives <
Wimps <

Prosocial 2.09 -12 Assertives <, Bears >

3.06 .05 Bears <, Friendlies >

Sociometric Rating
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