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ABSTRACT

Second- and fifth-grade students were videotaped as
they carried out two different free recall tasks that were designed
so that several strategies could be used in coordination to produce
optimal performance. In an interview immediately following recall
performance, each child was asked to describe his or her study
activities. The interview included metamemory questions and a
"stimulated recall” procedure in which each child watched a videotape
of his or her study behavior. As in previous research, children in
the younger group showed limited use of organization and
self-testing, the most helpful strategies. Older children not only
employed those strategies, but also reported appropriate sequencing
and relatively complex coordinations of these and other study
activities. Amona the older children only, organization of items into
groups was supplemented by organization or study of items within
groups in a task in which items could be grouped conceptually. ’n
recall of relatively unrelated words, older children were more likely
than younger to coordinate several organizational cues. In response
to feedback gained through self-testing, older children reported
changes or elaborations of study, as well as continuation of
previously used study activities. It is expected that this
description of spontaneously developed study activities will be
useful for future educational interventions. (Author/RH)
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ABSTRACT

CHILDREN OF TWO GRADE LEVELS (8 SECOND GRADERS AND 10 FIFTH GRADERS)
WERE VIDEOTAPED AS THEY CARRIED OUT TWO DIFFERENT FREE RECALL TASKS.,
DES IGNED SQ THAT SEVERAL STRATEéIES COULD BE USED [N COORDINATION TO
PRODUCE OPT IMAL PERFORMANCEf IN AN INTERVIEW IMMEDIATELY FOLLOWING
RECALL. EACH CHILD WAS ASKED TO DESCRIBE STUDY ACTIVITIES? THE
INTERVIEW INCLUDED BOTH GENERAL METAMEMORY QUESTIONS AND A
"STIMULATED RECALL" PROCEDURE IN WHICH A VIDEOTAPE OF THE CHILD'S
STUDY BEHAVIOR WAS SHOWN WHILE THE CHILD WAS QUERIED ABOUT STUDY?

AS IN PREVI0OUS RESEARCH, CHILDREN IN THE YOUNGER GROUP SHOWED
LIMITED USE OF THE MOST HELPFUL STRATEGIES FOR THESE TASKS.
ORGAN | ZAT ION AND SELF-TESTINGT OLDER CHILDREN NOT ONLY EMPLOYED
EACH OF THESE STRATEGIES. BUT ALSO REPORTED APPROPRI|ATE SEQUENC ING
AND RELATIVELY COMPLEX COORDINATIONS OF THESE AND OTHER STUDY
ACTIVITIES. AMONG THE OLDER CHILDREN ONLY. ORGAN | ZATION OF |TEMS
INTO GROUPS WAS SUPPLEMENTED BY ORGAN|ZATION OR STUDY OF |TEMS
WITHIN GROUPS IN A TASK IN WHICH | TEMS COULD BE GROUPED
CONCEPTUALLY. [N RECALL OF RELATIVELY UNRELATED WORDS. OLDER
CHILDREN WERE MORE L |KELY THAN YOUNGER TO COORDINATE SEVERAL
ORGAN | ZAT IONAL CUES (ALPHABETICAL ORDER. WORDIMEANING, RHYMING).

IN RESPONSE TO FEEDBACK GAINED THROUGH SELF-TESTING, OLDER CHILDREN
REPORTED CHANGES OR ELABORATIONS OF STUDY, AS WELL AS CONTINUATION
OF PREVIOUSLY-USED STUDY ACTIVITIES. WE EXPECT THAT THIS DETAILED
PICTURE OF SPONTANEOUSLY DEVELOPED STUDY ACTIVITIES WILL BE USEFUL
FOR FUTURE EDUCAT IONAL INTERVENTIONS?



PURPOSE AND METHOD

RESEARCH ON CHILDREN'S STRATEGIC PERFORMANMCE |N MEMORY TASKS HAS
GENERALLY BEEN CONCERNED WITH DESCRIBING OR MANIPULATING THE USE OF
SOME SINGLE STRATEGY THAT WILL FACILITATE PERFORMANCE IN A PARTICULAR
TASK. LITTLE WORK HAS BEEN CONCERNED WITH CHILDREN'S ACQUISITION OF
THE ABILITY TO SEQUENCE AND COORDINATE THE USE OF SEVERAL DIFFERENT
STRATEGIES OVER THE COURSE OF STUDY IN PREPARATION FOR RECALL, SUCH
ACTIVITY SHOULD BE RELATED TO DEVELOPMENTALLY MATURE METACOGNITIVE
ACTIVITIES, INCLUDING BOTH APPROPRIATE VERBAL |ZATION OF MEMORY CONCEPTS
AND EMPLOYMENT OF VARIOUS SELF-REGULATORY ACTIVITIES. '

IN ORDER TO INVESTIGATE DEVELOPMENTAL CHANGES [N THESE RELATIVELY
COMPLEX LEARNING ACTIVITIES, WE OBSERVED., VIDEOTAPED, AND INTERV IEWED
CHILDREN OF TWO AGE L:VELS AS THEY CARRIED OUT TWO DIFFERENT MEMORY
TASKS. [N THESE TASKS., SEVERAL STRATEGIES COULD CONTRIBUTE TO OPT IMAL
PERFORMANCE: ON EACH TASK, CHILDREN'S RECALL WOULD L IKELY BE FACIL ITATED
IF SOME ORGANIZATION OF STIMULUS ITEMS WAS MADE. AND ON EACH TASK.
CHILDREN'S USE OF A SELF-TESTING STRATEGY WOULD HELP THEM DETERMINE
WHETHER OR NOT THEY WERE READY TO ATTEMPT RECALL, OTHER STRATEGIES
SUCH AS LOOKING AT OR VERBALIZING STIMULUS ITEMS, ANTICIPATING OR

" REHEARSING ITEMS INDIVIDUALLY OR IN GROUPS, ETC, COULD ALSO BE

EMPLOYED. ~ ONE OF THE TASKS INVOLVED FREE RECALL OF |TEMS THAT COULD

BE GROUPED BY CATEGORY: THE OTHER TASK INVOLVED FREE RECALL OF HIGH-
FREQUENCY WORDS THAT COULD BE GROUPED IN VARIOUS WAYS (ALPHABETICALLY.
IN BRIEF SEMANTICALLY MEANINGFUL PHRASES. BY INITIAL OR FINAL LETTER
SOUNDS, ETC.). [N ORDER TO EQUATE TASK 'IFFICULTY, YOUNGER CHILDREN
WERE GIVEN LESS ITEMS TO LEARN ON EACH TASK THAN OLDER CHILDREN

RECEIVED (9 vS. 12 iTEMS ON WORD TASK: 15 VS, 20 ITEMS ON PICTURE TASK).
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WE RELIED UPON CHILDREN'S VERBAL |ZATIONS ABOUT THEIR OWN TASK
PERFORMANCE AS A BASIS FOR INFERENCES ABOUT STRATEGY COORD |NATION AND
SEQUENCiNG. THOSE DATA WERE CORROBORATED AS MUCH AS POSSIBLE (Y MORE
TRAD ITIONAL MEASURES DERIVED FROM OBSERVATIONS OF STUDY BEHAV IORS OR
INDICES OF RECALL PERFORMANCE. FOLLOWING SEVERAL QUESTIONS SIMILAR TO
THOSE USED IN PAST RESEARCH TO ASSESS METAMEMORY (PARIS. NEWMAN. &
MCVEY., 1984), A "STIMULATED RECALL" TECHNIQUE (MEICHENBAUM & BUTLER.
1980) wWAS USTD TO FACILITATE CHILDREN'S DESCRIPTIONS OF THEIR STRATEGY
USE, METAMEMORY., AND SELF--REGUI.ATORY BEHAVIORS DURING STUDY. THE
PROCEDUKE INVOLVED PLAYING A VIDEOTAPE RECORD OF THE CHiLD'S STUDY AND
RECALL, STOPPING IT REPEATEDLY TO QUESTION THE CHILD ABOUT BEHAV IORS
AND COGNITIONS DURING TASK PERFORMANCE, THE QUESTIONS USED DURING
THESE INTERVIEWS WERE NON-DIRECTIVE AND NON-EVALUATIVE., AND WERE
DESIGNED TO OBTAIN A DESCRIPTION OF EACH STUDY ACTIVITY, A RATIONALE
FROM THE CHILD FOR THE USE OF THAT STRATEGY. AND A DESCRIPTION OF HOW
THE STRATEGY SHOULD AID LEARNING/RECALL. TwO PREL IMINARY TASKS WERE
USED TO INTRODUCE CHILDREN TO THE VIDEOTAP|NG AND INTERVIEW PROCEDURES,

EIGHTEEN CHILDREN, EIGHT AT APPROX IMATELY THE SECOND-GRADE LEVEL
(MEAN AGE = 92 MOTHS) AND TEN AT APPROXIMATELY FIFTH-GRADE LEVEL (MEAN
AGE = 125 MONTHS) WERE TESTED IN INDIVIDUAL SESSIONS. ALL CHILDREN
WERE DESCRIBED BY THEIR PARENTS AS ABOVE-AVERAGE IN SCHOOL ACHIEVEMENT:
MOST WERE ATTENDING SCHOOLS WITH SELECTIVE ADMISSIONS PROCEDURES., AGE
GROUPS DID NOT DIFFER IN PARENT EDUCATION OR SES LEVEL. PARENTS'
RATINGS OF SCHOOL ACHIEVEMENT, OR KIND OF SCHOOL ATTENDED.



RESULTS

MEMORY PERFORMANCE ON THE TWO TASKS REFLECTED THE USUAL -
DEVELOPMENTAL DIFFERENCES IN ORGANIZATION OF STIMULUS ITEMS FOR RECALL
AND IN THe FREQUENCY WITH WHICH SELF-TESTING WAS SEEN, AS INDICATED IN
TABLE 1. ALTHOUGH YOUNGER CHILDREN DID NOT STUDY AS LONG AS OLDER
CHILDREN, THEY D1D ATTEMPT TO APPLY SOME SIMPLE STRATEGIES IN THE TASKS
AND WERE ABLE TD RECALL A SUBSTANTIAL PROPORTION OF THE §TEMS PRESENTED
IN EACH TASK. OF GREATER INTEREST IS THE NATURE OF STUDY ACTIVITY
OESCRIBED BY THE OLDER CHILDREN, (SEE TABLE 2), ALL TEN OF THE OLDER
CHILDREN REPORTED USE OF AN ORGANIZATIONAL SCHEME ON ONE OR BOTH OF THE
TASKS, BUT. IN ADDITION TO PRODUCING GROUPS, THESE CHILDREN FOUND
METHODS BY WHICH TO ORGANIZE OR RELATE ITEMS WITHIN GROUPS, FOR
SXAMPLE, SEVERAL CHILDREN ARRANGED THE WORDS INTO ALPHABETICAL ORDER,
AND THEN PRODUCED MORE OR LESS MEANINGFUL SENTENCES TO RELATE ALL OF
THE ITEMS THAT BEGAN WITH THE SAME LETTERf ALTERNATIVELY, CHILDREN
USED STUDY BEHAVIORS TO PROBUCE INTEGRATED GROUPS: SAYING THE |TEMS
REPEATEDLY IN A FIXED ORDER UNTIL THEY WERE LEARNED' USING AN
ANTICIPATION STRATEGY WITHIN A CATEGORY GROUP TO LEARN THE ITEMS IN
ORDER. OR STUDYING THE ITEMS IN A GROUP UNTIL THEY COULD BE SAID FROM
MEMORY |IN SEVERAL DIFFERENT ORDERS, NONE OF THE YOUNGER CHILDREN
REPORTED ACTIVITIES FOR LEARNING OF ITEMS WITHIN CATEGORIES,

ALL OF THE OLDER CHILDREN ALSO REPORTED THE USE OF SELF-TESTING TO
DETERMINE RECALL READINESS ON AT LEAST ONE OF THE TASKS. THEY ALSO
REPORTED USING THE FEEDBACK FROM SELF-TESTING EFFORTS TO REDIRECT OR
ELABORATE THEIR STUDY ACTIVITIES IN VARIOUS WAYS: AFTER GAINING
INFORMAT ION ABOUT MEMORY., SOME CHILDREN CONT'NUED TO STUDY IN THE SAME
MANNER AS THEY HAD INITIALLY, ESPECIALLY ON THE PICTURE TASK, SOME OF
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THE OLDER CHILDREN, AFTER SELF-TESTING, ATTEMPTED TO REORGAN|ZE THE
STIMULUS ITEMS OR REDIRECT THEIR STUDY EFFORTS 'IN SOME WAY. ' SOME
CHILDREM, FOR INSTANCE, REPORTED THAT THEY DECIDED TO ORGANIZE ITEMS OR
TO CHANGE THE BASIS OF ORGANIZAFION AFTER FINDING OUT THROUGH SELF-
TESTING THAT RECALL WAS DIFFICULT, THERE WERE ALSO [NSTANCES IN WHICH
CHILDREN REPORTED COMPLEX COORD INAT IONS BETWEEN ORGANI|ZATION, SPECIFIC
STUDY ACTIVITIES, AND SELF-TESTING. FOR EXAMPFE, A CHILD GROUPED ITEMS
BY CATEGORY, STUDIED THE FIRST GROUP AND §ELF-#ESTED TO DETERMINE
MEMORY FOR THAT GROUP, WHEN THAT GROUP WAS MASTERED, THE CHILD
PROCEEDED TO THE SECOND CATEGORY GROUP AND DID;THE SAMET THEN, THE
CHILD COMBINED THE TWO CATEGORY SETS, STUDIED AND SELF-TESTED UNTIL
THIS LARGER SET WAS MASTERED. AND PROCEEDED [N THIS MANNER UNTIL THE
ENTIRE LIST WAS WELL LEARNED, EXAMPLES OF SEVERAL REPORTS BY OLDER
CHILDREN OF STUDY ACTIVITIES ARE SHOWN [N TABLE 3,



CONCLUS IONS
1. CHILDREN AGES 10 TO 11 YEARS OF AGE DEAL WITH MEMORY TASKS BY
COCRD INATING STUDY ACTIVITIES INVOLQENG ORGAN|ZATION OF ITEMS, SPECIFIC
STRATEGIES (NAMING, LOOKi{NG), AND SELF-MON|TOR|NG ACTIVITIES., [N ADDITION
TO FORMING AN OVERALL ORGANI|ZAT|ONAL STRUCTURE, THESE CHILDREN ENGAGE 1IN
STUDY ACTIVITIES OR DEVISE MEANS OF WITHIN-GROUP ORGAN|ZAT |ON IN ORDER TO
ASSURE RECALL. OF ITEMS WITHIN LARGER GROUPS,

2. CHILDREN AGES 7 TO 8 YEARS RARELY SHOW STRATEGIES OF ORGANIZING OR
SELF-TESTING, AND THEY RARELY REPORT SUCH STRATEGIES., OR THE COORD INAT ION
OF STRATEGIES., IN RESPONSE TO QUESTIONS ABOUT THE IR PERFORMANCE,

3. USE OF AN INTERVIEW PROCEDURE IN WHICH CHILDREN TALK ABOUT THEIR STUDY
WHILE VIEWING A VIDEOTAPE OF THEIR STUDY ACTIVITIES HAS PROVEN USEFUL [N
HELPING TO DL :RIBE THE COMPLEXITIES OF THE CHILD'S STUDY,

4, INTERVENTIONS IN THE LABORATORY OR IN EDUCATIONAL SETTINGS THAT ARE
INTENDED TO IMPROVE CHILDREN'S MEMORY TASK PERFORMANCE SHOULD BE GEARED TO
INCLUDE THE COORDINATION OF STRATEGIES OF VARIOUS LEVELS OF COMPLEXZTYf
TRADITIONAL TRAINING STUDIES HAVE FOCUSED ON TEACHING A SINGLE STRATEGY,
PERHAPS L IMITING THE EFFECTIVENESS OF INTERVENTION. |IN LIGHT OF THESE
OBSERVATIONS OF CHILDREN'S RECALL. IT IS IMPORTANT TO CONS |DER THE CONTEXT
OF STUDY ACTIVITIES WITHIN WHICH A TRAINED STRATEGY MUST BE EMBEDDED IN
ORDER TO AFFECT THE CHILD'S ACQUISITION OF INFORMATIONf
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IaBLE 1

MEAN SCORES FOR SORTING, PROPCRTION OF |TEMS. RECALLED, AND RECALL
ORGANIZATION [NDICES FOR CHILDREN OF Two AGE LEVELS

VARIABLE YOUNGER GROUP  OLDER GROUP  p*
P1CTURE JAsK
SORTING: CATEGORY .50 1.00 NS
SORTING: COLOR .63 60 NS
TIME SPENT STUDYING 82.5 s 212 s Ol
PROPORT ION ITEMS RECALLED 73 .86 - NS
RR CATEGORY ;198 ;569', . 006
RR COLOR 318 127 NS
RR PERCEPTUAL ;35@ 31 829
WorK TAsk
SORTING .75 2.00 fﬂﬂﬂ
TIME SPENT STUDYING 67.1 s 149;6 S 009
PROPORTION |TEMS RECALLED .85 .96 016
RR PERCEPTUAL .39 46 NS

* PROBABILITY LEVELS FOR AGE DIFFERENCE FROM ANALYSES OF VARIANCE FOR EACH
MEASURE .,
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IABLE 2

Aoz DIFFERENCES IN DESCRIPTIONS OF
STUDY ACTIVITIES GIVEN IN VIDEOTAPE [NTERVIEWS

ACTIVITY REPORTED YOUNGER hBQUE OLDER GROUP ol

USE OF A CATEGORIZATION SYSTEM .75 1.85 002
PICTURE TASK: WITHIN-CATEGORY

ORGAN | ZAT ION 20 .60 ,682
PICTURE TASK: WITHIN~CATEGORY '

STUDY ACTIVITY 00 1.20 ,Zﬂ?
WORD TASK: COORD |NAT ION

OF ORGANIZATIONAL CUES 511 40 f645
USE OF LOWER-LEVEL STUDY BEHAV|ORS 1.88 1.70 NS
USE OF SELF-TESTING DURING STUDY .38 1,7@ 00
COORD INATION OF STUDY ACTIVITIES b 1,55 ,Zﬂﬂ

*PROBABIL ITY LEVELS FOR AGE DIFFERENCE FROM ANALYSES OF VARIANCE FOR EACH
MEASURE ,
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JIABLE 3
EXAMPLE 1 (OLDER BOY ON WORD TASK):

(ORGAN |1 ZED WORDS ALPHABET ICALLY INTO ROWS:; MADE NONSENSE
SENTENCES OUT OF WORDS WITHIN EACH ROW: REHEARSED ROWS
C IMULATIVELY; USED AN ANTICIPATION METHOD TO SELF~TEST.)

“I'M TRYING TO PUT THEM IN ALPHABETICAL ORDER . +« « MAYBE
THOUGHT IT'D BE EASIER BECAUSE | WOULD KNOW THAT A'S
AND B's AND C's AND D'S , . . IF | COULD REMEMBER THEM

L IKE THAT, | COULD FIRST THINK |F THERE ARE ANY ONES IN
THAT LETTER AND THEN | WOULD KEEP ON THINKING . . .
TRYING TO MEMORIZE THEM LIKE IN ONE SENTENCE, L IKE TRY
TO MAKE THEM L IKE AWAY, BOY, BALL -- TRY TO MAKE THEM IN
SORT OF A NONSENSE SENTENCE ., ., . A %FNTENCE THAT DIDN'T
MAKE SENSE BUT JUST REMEMBER IT. [Now {'M] ... TRYING
TO REMEMBER THE FIRST LINE, THEN | CLOSED MY EYES A
COUPLE OF TIMES TO TRY TO REMEMBER IT, SAY IT IN MY HEAD
AND THEN | COULD SEE IT OUT THERE AND IF | WAS CORRECT,
| REALLY WOULDN'T DO TOO MUCH MORE WORK ON I T AND
CONCENTRATE A LITTLE HARDER ON THE SECOND ROW . . . WHEN
| WAS A LITTLE SURE . . . THAT |'D MEMORJ ZED THE FIRST
ROW, I_WENT ON TO THE SECOND ROW, WHEN | WAS SURE oF

« + + BOTH OF THOSE, |'D GO ON TO THE THIRD RCW FROM
THERE , . , | WOULD SAY THEM IN MY MIND AND THEN AFTER |
SAID 1T, | LOOKED AND |F IT SOUNDED L IKE WHAT |T WAS, IT
WOULD BE CORRECT , , . ~= SIT AND CLOSED MY EYES AND SAW
IF_ WHAT | SAID WAS ALL THOSE WORDS AND THEN 1'D GO TO
THE THIRD ROW, AND THEN AFTER | WAS SURE OF THE THIRD
ROW, |'D GO OVER IT ALL . . . AT THE SAME TIME."

EXAMPLE 2 (OLDER GIRL ON WORD TASK):

(USED FIRST LETTERS OF EACH WORD TO FORM A NEW WORD: THEN

TRIED TO FORM WORD PAIRS: THEN RELATED ALL WORDS INTO A LONG
SENTENCE/STORY: SELF-TESTED.)

" ... FIRST | READ THEM ALL OVER--AND | READ THEM IN
PAIRS AND | TRIED TO FIND OUT HOW THE PAIRS WERE L IKE
EACH OTHER . . . THEN | READ THEM THROUGH A SECOND T IME

AND THEN | TRIED TO THINK IN MY HEAD, WHILE | WAS
LOOKING AT THEM, WHAT WAS GOING TO COME NEXT -- . . . .
| WAS TRYING TO KIND OF MAKE A STORY OUT OF THEM_L IKE.,
'A BALL WAS EAR AHAK%%';HE DOG RAN AFTER IT: THE IHE ROY

NAL.K.E.?. BEHIND IT; WENT THE CAR AFTER BOTH OF THEM,
« o o« | WOULD THINK, "WHAT WENT AWAY? A CAR.' AND THEN

AFTER | HAD GOTTEN THE STORY TOGETHER | PICKED OUT THE

PAIRS OF WORDS . . , IN THE ORDER THEY WERE LAY ING DOWN,

.+ + » | WAS LOOKING AT THE WALL .. . TRYING TU PICTURE THE
STORY IN MY HEAD , . . AND | WAS TRYING TO REFMEMBER THE
WORDS, . . . WHEN | LOOKED AT THE WALL AND | OULD SAY THEM
THEN 1'D FEEL LIKE | COULD DO IT WITH A COVER OVER THE WORDS."
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ExAamMPLE 3 (OLDER GIRL ON PICTURE TASK)

(FIRSY, TRIED REHEARSAL. BY ROWS AND DISMISSED IT AS
INEFFECTIVE; THEN TRIED ORGANI|ZATION BY COLOR, THEN BY OBJECT
CATEGORY. COUNTED CATEGORIES AND NUMBER OF OBJECTS IN EACH AND
USED THAT TO REMEMBER: SELF-TESTED.)

"FIRST THING | DID WAS THINK ABOUT MEMORIZING IT . . . LIKE
ALL THE THINGS IN THE FIRST ROW . . . BUT | COULDN'T
REMEMBER THE FIRST ONE. ., . . THEN | REMEMBERED . . . THAT |
COULD SWITCH THEM AROUND SO | TRIED TO PUT THEM IN GROUPS OR
CATEGORIES, . . ., FIRST, | STARTED THINKING ABOUT THE COLORS,
THEN | STARTED THINK ING ABOUT HOW THEY WERE RELATED SO | MOVED
THEM . . . SO THERE WERE A DOG, AN ALL IGATOR, A CAT. AND THE

BUTTERFLY TOGETHER, SO | REMEMBERED ANIMALS., FRUITS,
TRANSPORTATION, PARTS OF YOUR BODY AND CLOTHES. AND |
REMEMBERED THERE WERE FOUR !N EACH ONE (CATEGORY). . . . |
LOOKED AT THE PICTURES SO OFTEN THAT | THOUGHT | couLD
REMEMBER THEM, AFTER | HAD SAID EACH CATEGORY NOT REALLY
LOOKING, | THOUGHT THAT IF | LOOKED AT THE WALL AND COULD SAY

THE CﬁTEGOR!ES TOO, THEN | COULD JUST PROBABLY SAY WHAT WAS [N
THEM,

EXAMPLE 4 (OLDER BOY, GIVING RATIONALE FOR SELF-TESTING)

(HE LAYED WORDS OUT ROW BY ROW: HE STUDIED EACH ROW BY LOOKING
AT 1T, THEN COVERING IT UP AND TRYING TO SAY THE WORDS: AFTER
DOING THE SECOND ROW, HE TRIED TO DO THE FIRST ONE AGAIN TO
SEE |IF HE REMEMBERED.)

"WHEN YOU DO IT ROW BY ROW YOU USUALLY FORGET, SO | WENT BACK
TO SEE |F | CUULD REMEMBER THE FIRST ROW AGAIN. . .. | TRIED
TO MEMORIZE SOMETHING ONCE AND KEPT WORKING AND WORKING AND
WORKING ON IT. AND LATER, WHEN | THOUGHT OF 1T, | COULDN'T DO
IT: SO | DECIDED, ']'M NOT GONNA DO THIS AGAIN!' SO | WENT
BACK AND | DID IT, AFTER |'D BEEN THINKING ABOUT SOMETHING
ELSE. THE ONLY WAY YOU REALLY KNOW IT IS IF YOU CAN THINK OF
IT, EVEN WHEN YOU'VE JUST BEEN THINKING OF SOMETHING ELSE."
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