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PROGRAM DESCRIPTION

The School District of the City of Saginaw operates a

compensatory education delivery system in reading and mathe-

tatita tonaisting of three programselementary and secondary

AtadeMic Athievement (A2) and the Prevention Prograt (P-2). The

elementary A 2
iS a pull-out program periodically taking atUdenta

out of regular claSgro-ota Whith involved approximately 2;105

students in grades one through six. The secondary A 2
is a self-

contained classroom program Whith inVolved approximately 379

atudents in grades seven through nine. 2
The A. program is the

primary compensatory education delivery Syatem as it was the

older, Mord well-established and larger of the deliVery systems.

It IA funded by both the Federal Education Consolidation and

Improvement Act (ECIA) Chapter 1 and Article 3 of the State

School Aid Act.

2
P is a program whith operates in regular classrooms with

studentiteather ratios of approXimately 13 to 1. During this

third year of the three year pilot effOrt; the program served

aeMe 200 youngsters in grades two through four. P
2
Classrooms

are hong-6d at fent- elementary school sites (Nene Haley,

Heavenrich; Longfe1164; and Jessie Rouse). It is fur.ded by Loth

ECIA Chapter 1 and General Fund.

Summarized in the Chart below are a number of demographic

characteristics that describe both the elementary and secondary

levels of A 2
and elementary P in greater detail.



DEMOGRAPHIC CHARACTERISTICS OF THE ACADEMIC ACHIEVEMENT AND PREVENTION PROGRAMS

: Achieve
lementary

Numblr of Number of
Grade Approximate FullTite FtillTime Number of
Levels Number of Equivalent Equivalent Elementary Program Instructional
Serve4 -Stii4eAtsServed Teachers Aides Sch Sites Setting* Services

1-6 2,105 32.0 4;5 23 Pullout Reading
Mathematics

: AthieVe 7-9 379 8.6 0.0 3 SelfCon Reading
!condary tained Mathematics

Classroom

ion, 2-4 200 17.0** 0.0 4 SelfCon Reading
ary tained Mathematics

Classroom

its in intact classrooms receive 75Z or more of their compensatory education instruction within
anfines of the classroom,_while students in the pullout program receive 75% or more of their
isatury instruction outside the confines of their regular classroom.

t 17 fulltime equivalent teachers, 8.5 are funded by General Fund sources and the other 8.5 are
E by ECIA ChaptOr 1.

9



As can be seen from t e chart above, the primary purpose of

the programs is to improve the reading and mathematics achieVe

Ment of a designated number of educationally disadvantaged

Children. The children in the program are screened for entry

With the California Adhievement Tests (CAT)i This year approxi

mately 2,684 pupils are participating in the compensatory

education programs.

The broad goals of these programs are to: 1) OtOilide

intensive academic instruction to the educationally disadvantaged

vantaged, 2) involve parents in the program, 3) supply students

with incentives for academic improvement; 4) operate staff

inservice programs, 5) measure academic growth; and 6) prepare

students to effeetiVely meet the academic competition of the

general classroom. These goals are the focus of the Compensatory

Education Department's activities throughout the 1986-87 school

year.

3
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PROCESS EVALUATION PROCEDURES

A process evaluation involves monitoring a program thrOugh-

out the year to determine if the program is being implemented

planned. This makes it possible to identify strengths and weak-

nesses that influence a pzogram's outcome. For these programs;

the process evaluation was accomplished by a set of needs assess-

ment questionnaires to compensatory edUcatiOn teachers, a sample

of regular education teachers, and each principal at the compen-

satory education buildings. T e instruments were diStribUted to

the respondents on December 4; 1986 either by meang of a mailing

2or a regularly scheduled meeting of the elementary A staff (See

Appendik A for a copy of the various instruments and memos used

for diStribUtiOn). The completed instruments were to be returned

via inter-office tftail by December 17, 1986. Completed instruments
-.-

were last received from respondentd on JanuarY 19, 1987.

What Is a Needs_Assea_smeat?

A needs assessment is a logical problem solving tOOl. It is

usually the first step and a vital component of comprehensive

program planning. A needs assessment is not a program -change by

itself, but it is a method for helping to determine if change is

necessary or desired. It provides information which assists in

setting priorities fer future development and provides a basis for

allocating scarce resources.

A needs assessment is a structured process for identifying

and documenting the dIfference between "what IA" And "What should

he". The needs assessmeAt process determines: (1_ the differ



ences which exist between a desired_stste_of affairs with respect

to important goals and functions and the present_or_a_c_tnsA state

of Condition§ end (2) a list of prioritized needs from these

identified differences.

In addition to priorititing needs in terms of the ongoing

functions and goals of a program, a ,eeds assessment should pro-

vide a sense_of_dtre_c_tion_regarding_neme-needS And

issuesi

A needs assessment is a systematic process which asks three

relatively simple questions:

1. Where are we?

2; Where dO we want to go?

3; How do We get ftoin here to there?

In essence, the results of a good needs assessment form the

basis for sound goal setting and planning.

How Were the Data Colleeted?/What is ;LIE.1_Indes-?

The queStionnaire contained a total of 65 statements about

totpenSatory serVices and program componcnts, and the respondents

were asked to indicate the f011o4ing for each statement:

In your opinion, tO_What extent should the
stated condition exist? and,

From your knowledge, to what eXtent doeS
the stated condition exist;

The degree to which a difference exists between whst-Should

-be, and What i§ COnstitutes a need. The following example illus-

trates the retpcin§e choices used for the survey, how the need

5
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index was detertined and how the priority need index (PNI) We§

established.

EXAMPIS: The compensatory edudation_teachers
in our schools take an indiVidual
interest in their stildent§?

Should
Exist

5

Actually
Exists

3

A) In your opinion; to w at extent ShOuld the stated
condition exist?

B) From your knowledge; to what extent doeS the Stated
COndition actually exist?

Should
Exist ?

. _1 2 3 4 5
Do Not To n To a To a fairly To_a very

_not at_ Slight moderate large large
know all extent extent extent extent

B) Actually
Exists 2 3 4 5

The following is a more detailed eXplehatión of t e above
responses.

SHOULD EXIST ACTUALLY EXISTS

Do not know the_extent to which
the stated condition should exist.

Do not know the_extent to
which the stated Condition
exists;

1 Stated condition shoUld nOt dkist 1 Stated condition does not
at all. exist at all.

2 Stated condition should exist t6 2 Stated condition exists to
a slight extent; A slight extent.

3 Stated condition should exist to 3 Stated Condition exists to
moderate extent. a MOderate extent.

4 Stated_condition should exist to 4 Stated_Condition exists to
fairlY large extent a fairly lato extent.

5 Stated condition Should exist to 5 Stated condition exists tti
a very large extent. a very large extent.

6
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For the example used, the need index was 2 (the difference

between "should exist" value of 5 a d the "actual exist" value of

3). To obtain a clearer understanding of the relative priority

ranking of the expressed needs,.it was helpful to also know where

on the response scale the difference occurred. For example, a need

index of 2 would result from the difference between a "desired" of

3 and an "actual" of 1, while at the same time; the difference

between a "desired" rating of 5 and an "actual" rating of 3 also

yield§ a need index of 2. Therefore, to help establish priorities

amonz needc, the following procedure was employed. The needs were

weighted by multiplying them by their respective ratings on the

"should exist" dimension. This resulted in a Priority Need Index

(PNI). This index takes into account the magnitude of the deSite

the respondents to have a given condition present in the school

district. The PNI could be thought of then as an automatic priori-

tiZing need indicator.

Should
Exist Actually

EXAM2 . The compensatory education_teachers (Desired) Exists
in_our schools take an indiVidual
interest in their studentS. 5 3

Should - Actual = Need Index

5 3 2

. Need Index x "Should" = Priority Need Index

2 5 10

One might well ask what are the limits to the size(s) of

priority need indices? ThS thdcitéticál limits range from a +20

to -6. The upper theoretical limit IS Obtained in the following

situation.

714
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Shoula - Actual = Need Index x Should = PNI

5 - 1 4 x 5 = 20

The lower theoretical limit can be obtained in the following

following two ways.

S ould - Actual = Need Index x Should = PNI

3 5 =2

OR

3 = -6

2 5 = -3 x 2 = -6

In other major studies conducted Over the years the actual

PNI's obtained have never approached the litita of the scale. The

scale is obviously biased toward pointing up areas of concern in

that'it contains tany Mare Points indicating "need" (pOSitilie

values) than it has indiddtiiig "lack of need" (negative values).

Table 1 below illustratea both the theoretical and actual

limita under discussion.



TABLE 1. THEORETICAL PRIORITY NEED INDEX (PNIj LIMITS CONTRASyD
WITH ACTUAL FUNCTION PNI LIMITS FOR THE PREwFENTION PROGR1M (P )

AND ELEMENTARY AND SECONDARY ACADEMIC ACHIEVEMENT (A ).

Theoretical PNI

LiMitS

-Ao-t-ual Compensatory Question PNI Limits

Eleme2tary Seconlary

Greatest Need
Possible ... 20

19

18

17

16

15

14

13

12

11

10

9

8

7

6

5

2

1

0

- 1

-2

=4

- 5Least_Need
Possible ... -6

8.23
A 7.69

1 17

0.48

12.49

2.08



One can see not only that most PNI's do not go far up the

scale (the centers are approximately 4.70, 4.10, and 7.30 for the

actual data of P2, elementary A2, and secondary'A2) but also that

problems have to be identified in a relative sense. We believe

looking at the PNI values that equal or exceed the value that marks

-2 -2 2off the top 25% (in the case of P , elementary A and secondary A

questions these values were 4.79, 4.67, and 8.84 respectively) is a

useful guide in separating out the highest ranking concerns.

What Were the Thirteen Functions?

Each function was selected because it represented an important

task, process, or goal in the operation of a compensatory education

OtegraM. The SeCtion WhiCh follows identifies the thirteen

functions and briefly describes or defineS eaCh ond.

First, the reader should note that the five items are uSed to

assess each of the thirteen function areas. The definitions of

functions follow.

10 1 7



FUNCTIONS DEFINED

1. RriagrfamGo_a1_s____a-md--0-b-j-e-t-t-1-3-r6is-. The ewtent to_whiCh compensatory
education_goals and objectives_possess the fdllex4ing character-
istics: selected_or approved by teachers; foCial On_improving
student performance; are_clearly defined; shared Value SyStem
emphasizing academic achievement; and parental 4w-et-en-ea§ of
goals.

II. Coordination With the Re uIar Se
,Programs. The extent to which learning activities and their
Coordination provide for the following: congruency with the
regulAt Sehool curriculum; continuity across grade levels
And program; knowledge of how compensatory education instrue-
tiefia] Objectives fit with the regular curriculum; coordination
betWeen dOmpensatory and regular education teachers; and
ecillaboretive curriculum planning and decision making.

III. 2arent_and-Communit Involvement. The degree to which pro-
cedures and_ techniques fOr.parent/community involvement
allow for,the_following: clearly communidated procedures
for parental_ involvement; options fOr parenta and Volunteers
to support theiinstructional_program; infortatitin and tech-
niques for heIping_students learn; frequent COMMunidation
between parents and compensatory education_staff;_and dWare"
ness of parental responsibilities for helping StUdenta learn.

IV. Pröféssional Development Training. The extent to which
compensatory education staff development activities possess
the folloWing characteristics: emphasize skill building;
are attradtive to staff; address instructional issues and
priOritieS; Supported with time and other resources; and
emphasize improving instrUCtion and boosting student
achievement.

V. Leaderstla. _The amount_tO WhiCh the Dirdeter_Of Compensatory
Education provides for:the_following: _Ctimiatinidatea program's
goals; conveys the belief that_all students can_learn; initi-
ates organized and systematic_improvement procedurea; tonitora
new practices; and displays relevant instruetioftal expetti§di
as well as management.

VI; Instructional Materials- Methods and ApproachPs. The amount
to WhiCh Compensatory education learning materials and tech-
niques provide for the following: focus on lesson objectives;
a brisk_indtruttional_pace;_a high rate of student success;
prerequisites needed by students to learn the skins; and
review of key concepts And Skilla to Strengthen student
retention.

11



VII. Expeetatlonsfor Stddent Learning and Behavior. The_amount
to which learning_actiVitida And their management allow for
the_following: _challenging and attainable standards for
learning;_orderly,_productiVe learning atmosphere; e.'.pecta-7
tion for students_to -complete their Werk and meet recLgnized
standards of quality;_equal number of re-Snot:Se opportunities
per student; and positive technique§ for managing student
behavior.

VIII. School and Classroom GlimstP. The extent te whiCh the_SOhOol
and claasroom serves to support the following: axplidit
behavior standards; secure, attractive environment With__
emphasis upon academic achievement; a snse of respOnaibiliy
end_nelf-reliance; teacher sensitivity to student_intereata,
problems,_and accomplishments; and a task-oriented but
relaxed classroom atmosphere.

IX. _Use of Academie Learning Time. The 'degree to_which learning
activities make_effidient use of time by allowing for the
following: attiVitiea Starting and ending on .'ime; smooth
and efficient rOUtinta; tea-theta have activities ready for
students when they_arrive; little tithe Spent on non-learning
activities; and_active and sucdeaSfUl engagement of students
in learning activities for a signifidant portion of each
session4

nalloriag_aldaat_ELuEs_aa. The degree to WhiCh_Student
progress monitoring involves the following:_ rdtitind
thetking of progress; parental encouragement tO keep tratk
of student progress: clear questioning with appropriate
opportunity to respond; observable systems to monitor
academic progress and skill mastery; and assessment results
used for both instructional diagnosis and evaluation of
teaching methods.

XI. Feedlyack-end=Reinfortem-ent._ The_eXtent to which feedback
and reinforcement po§sess_the felleWing_Characteristics:
quick feedback on,homework; related te learning objectives;
correction or reteaching in response to student errors;
frequent and consistent reinforcement_for d-cdemic_achieve-
Ment and excellent behavior; and simple, -clear feedbeek to
understand and correct errors.

XII. Excellence Recognized and Rewarde_d. The extent_to WhiCh
recognition and reward for excellence involves the following:
teacher recognition; awards for different levels of student
performance so_all students have an opportunity for_success;
student_recognition based on standards rather than compari7
sons* student recognitien in Cempensatory education is also_

recognized in the regular cldearoorti and school; and parents
told of student succes8e8;

12
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XIII. Use-of-Evall,:a-tion Re-stilta. The AMOUnt to which the use of
assessment and evaluatiOn_tdatilta allOW_for the following:
simple routine for collecting, SUttarizingi and using
student achievement information; spottitig potential problems;
evaluate the program and_target areas Of program improvement
efforts; and comparison of local compensatory education
evaluation results to state and national outcomes.



PRESENTATION OF PROCESS DATA

The process data gathered this year were by means of a §et of

questionnaires that assessed the needs related to thirteen fUnt-

tion areas of the compensatory program. In addition to providing

insight into poSSible Short-term changes for this year. It is

hoped that the needs data are valuable information for district-

wide task force groups that are to make recommendations on how

compensatory education programming might be improved.

As stated earlier, the needs assessment data presented i

this report were gathered between December 4, 1986 thrOugh January

19, 1987 through a single distribution to various professional

staff with no follow-up. As of that time; 86 of the 211 (40.8%)

had returned their needS assessment instrument (see Appendix B for

a breakdown of returns by respondent groups). The return rate was

lower than hoped especially for the Secondary A2 program. How-

ever; those members interested.in Voicing their opinion about the
.

program did have an opportunity to respond.

One of the major purposes of a needs assessment Study iS to

identify Areas where the consensus supports the existence of a

problem or weakness. This report highlights those areas where

there cims agreement that a problem existed.

The needs data will be presented in the following three

sections: 1) Prevention Program; 2) Elementary Academic Achieve-

ment; and 3) Secondary Academic Achievement.

14
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The OVerall findings of the respondent groups will be pre-

sented in the SeCtiOn6 WhiCh fnllOw. The responses will be

presented first by high need fanctinn Atdi (the highest five)

then by questions evidencing priority need indexes in the top 257

of the distribution. This should give the redder an dkcellent

opportunity to quickly review high need functions end questionS.



2Prevention Program

When all responses for respondents at P buildings were com

bined the folloWihg function areas appeared as the Ont8 needing the

most attentioti ranked from the highest to lowest.

Rank

2

3

_Priority
7uue-t4-On of Greatest Need Need_ _l_n_d_ex

Professional Development 6.04

Parent and Community Involvement 5.96

Program Goals and Objectives 5.35

Excellence Recognized and Rewarded 4.35

Coordination with the Regular 4.19
Schooi Program/Other Special Programs

A complete listing of the desired, actual; need indeX And

priority need index values by function for P2 appear in Appeodik C.

In addition to the high need function areas there were some

individual survey questions whiCh resulted in a high priority need

index. The questions listed below represent those survey itema for

Which the priority need index equalled ot exceeded 4.79 along with

the function Connected to each question.

16



Priority
Seed_Index

INDIVIDUAL SURVEY QUESTIONS WHICh R1SULTED IN
EIGH PMI'S FOR PREVENT/ON (P )

allmsz_guestion

8.23 Staff develOpment and training are supporLed
with time and other necessary resources.

8.04 MOSt Parents are aware of program goals.

7.19 A value system emphasizing academic achieve
ment is shared by staff, students and parents/
community.

7.14 Teaching excellenete in the preVention compen-
satory education prOgram is recognized.

6.56 C011ebOrAtiVe curriculum planning and decision
taking are typical.

6.49 The Director of_Compensatory Education_is
viewed by teachers as having relevant instruc-
tional expertise as well as management skills.

6.47 Emphasis is given to staff deVelOpMent/training
and teacher skill building.

6.27 An ottwtly, priodUCtive working atmosphere is
generally maintained_and time spent on class-
room management is Minidal.

6.24 Procedures for involvement are clearly communi-
dated to parents and used consistently;

6.03 Parents and volunteers have options for bedoming
involved in activities that support the inatruc-
tional program.

6.03 Staff develeptent oppOrtunities are attractive
to Chapter 1/Article 3 staff.

5;19 Chapter_l/Artiele 3 staff members provide parents
With information and techniques for helping
students learn.

5.35 Learning goals and objectives are selected or
approved by teachers.

5.35 Specific provisions are Outlined for coordination
between teachel.a in Chapter 1/Attidle 3 and the
regular classroom;

4.94 There iS freq0ent tWO=Way communication between
parents and Chapter 1/Article 3 staff.

4.79 Cc:intent in staff development sessions addresses
instructional issues and priorities.

17 24

_Function Area

Professional Development

Program Goals and
Objectives

Program Goals and
Objectives

Excellence Recognized
and Rewarded

CoorcAnation With the
Regular SchOol program/
Other Special Programa

Leadership

Professional Development

Expectations for Student
Learning and Behavior

Parent and Community
IfivolVement

Parent and Community
Involvement

Professional Development

Parent and Communit
Involvement

Programs Goals and
Objectives

Coordination With the
Regular School Program/
Other Special Programs

Parent and Community
Involvement

Professional Development



The reader will note that the high need questions listed above

were related to seven different function areas; Five of Chdad,

professional development, parent and community involvement, program

goals and objectives; excellence recognized and rewarded; and

coordination with the regular school program/other special programs

were functions whizh appeared earlier on the Function of Greatest

Need list.

A complete listing of the desired, aCtuel, need index and

riority need index values for each question and function on the P 2

instrument appear in Appendix Di

The chart below is provided as a means of drawing together the

high priority concerns of those responding to the Prevention Pro

gram Needs Assessment. The chart summarizes the data presented

thus far in the report, i.e.; high need functions and high need

alustfuns:.

13



SUMMARY OF RESPONSES TO THE PREVENTION PROGRAM (

1.

2.

3.

NEEDS ASSESSMENT

Questions
Functions of of Highest

Funo Highest Need Ne_ed

Professional Development

Parent and Community Involvement

Program Goals and Objectives

X

X

X

X

X

X

4. Excellence Recognized and Rewarded X X

5. Coordination_With the Regular Program/ X X
Other Special Program§

6. Leadership X

7i Expectations for Student Learhifig and X
Behavior

8. Instructional Materials; Methods; and
Approaches

9. School and Claggrodt Clitate

10. Use of Adddemic Learning Time

11. Monitoring Student Progress

12. Feedback and Reinfördétént

13. Use of Evaluation Results

It SeeMS Apparent that attention should be focused On high need

fundtions Or queStiOns. These functions are those listed above the

broken line in the chart aboVe (fUnctions numbered 1-7). Functions

numbered 8-13 might be viewed aS Strengths of P 2

19



Elementary Academic Azblevement (A ) Proglam

When all responses for compensatory and regular education

tenchers and principals at elementary A2
builditga over the 13

function areas were combined, the following functions emerged as

the ones needing the moat Attention ranked from the highest to

lowest.

Rank Function ofGreatest Need
Priority

Need Index

1 Parent and Community InvolVement 6.37
2 EXCellence Recognized and Rewarded 4.58
3 Program Goals and Objectives 4.16
4 Coordination With the Regular School 4.04

Program/Other Special Programs
5 Professional Development 4.01

A complete listing of the desired, actua', need index and

priority need index values by function for elementary A
2

appears in

Appendix E.

In addition to the high need funCtiOn AreAS there were some

individual survey questions which resulted in a high priority need

index. The questions listed below represent those 8iirVdy items for

Which the priority need index equalled or exceeded 4.67 along with

the function Connected to each question.
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Priority
Need-Index

INDIVIDUAL SURVEY QUESTIONS WHICH REISULTED IN
HIGH PNI'S FOR ELEMENTARY (A )

Survey Question

7.69 Pate-fib:I ate dWare of their responsibilities
fer helping Students learn.

6.81 There is frequent twoway communication beti.men
parents and Chapter 1/Article 3 staff.

6.22 Teaching excellence in the pull-out dOMOensatory
education program is recogniZed.

6.08 Meat parents are aWare of program goals.

6.08 Chapter 1/Article 3 staff members provide
parents with information and techniques for
helping students learn.

6.00 Students accomplisLmentS for adademid achieve-
ment and excellent behavior in the Chapterl/
Article 3 program are alao tectigniZed in the
regular classroom and school.

5.89 A value systt etphadiiing adademic achievement
is shared by staff, Student-a and parents/community.

5.84 Patents and volunteers have options for becoming
involved in activities that support the instruc-
ft-6nel program.

5.52 Content in staff development sessiOn8 addreSSea
instructional issues and priorities.

5.49 Pull7out teaehers en-cent-age 0.4rents to keep track
of student progress.

5.47 Pt-odd-chit-ea for involvement are clearly communi-
dated to parents and used consistently.

5.45 Specific provisions re outlines_fot cOordination
between teachers in Onapter 1/AI:ticle 3 and the
regular classroom.

5.08 Staff_development and training ard supported
with time and other hedesSary resources.

5.07 Collaborative curriculum planning and decision
taking Are typical.

4.88 Parents are told about student successes.

4.67 Feedback from instructienal obSerVations
emphasizes improving inttruction And boosting
student achievement.

FunctiOt-Area

Parent_and Community
Involvement

Parent and Community
InVOlVeMent

Excellence Recognized
and Rewarded

Program Goals and
Objectives

Parent and Community
InvolVement

Excellence Recognized
and Rewarded

Program Goals and
Objectives

Parent And Community
InVOlvement

Professional Development

Monitoring_Student
Progress

Parent and Community
Involvement

CO-Ordination With the
Regular School Program/
Other Special Programs

Professional Development

Coordination With the
Regular Sehool PrograM/
Other Special Programs

Excellence Recognized
and Rewarded

Professional Development



The reader should note that the high need questions listed

above were related to six different fUndtiOn areas. Five of these

were the functions which appeared earlier on the Funetions of

Greatest Need Iist.

A complete iisting of the desire actual, need index And

priority need index for each question and function on the elemen-

tary A2
instrument appear in Appendix F.

The chart beloW is provided as a means of drawing together the

high priority concerns of those elementary A2
respondents. The

chart summarizes the data presented thus far in the report, i.e

high need funct_i_oms and high need on-e-s-t4i-O4,.

SUMMARY Of RESPONSES TO THE ELEMENTARY (A2
)

NEEDS ASSESSMENT

Fhnction
Functions of
Highest Neeki

Question
of Highest

Need

1. Parent and Community Involvement X X

2. Excellence Recognized and Rewarded X X

3. Program Goals and Objectives X X

4. Coordination_ with the Regular School X X
Program/Other Special Programs

5. Professional Development X X

6. Monitering Student Progress

7i Leadership

8. Instructional_ Materials, Methods
and Approaches

9. Expectations for Student Learning
and Behavior

10. School and Classroom Climate

11. Ude of Academic Learning Time

12. Feedback and Reinforcement

13. Use of Evaluation Results
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It seems apparent that attention should be focused on high

need functions or questions. These functions are those listed

above the broken line in the chart abOve (functions numbered

1-6). Functions numbered 7-13 might be viewed as strengths of

elementary A2.

Secondary Academic Achievement (A2 ) Program

When all responses were combined over the 13 function areas,

the following functions appeared as the ones needing the most

attention ranked from the highest to loweat.

Rank

2

3

Ptioti4y
Function-of-Greatest-Naed

Parent and Community Involvement

Excellence Recognized and Rewarded

Instructional Materials, Methods and
Approaches

Leadership

Expectations for Student Learning and
Behavior

8;23

8.06

7.68

7.33

7;22

A complete listing of the desired, adtUal, need index and

_priority need index values by function for secondary A2 appears in

Appendix G.

In addition to the high need function areas there were some

individual survey questions which resulted in a high priority need

indeX. The qUeStions listed below represent those survey items for

Which the priority need index equalled or exceeded 8.84 along with

the function connected to each queStion.



Priority
Need Index

INDIVIDUAL SURVEY QUE8TIONS WHICH 9SULTED IN
HIGH PNI'S FOR SECONDARY (A )

Survey-QUaatiOn

12.49 Parents ard_SWere_of their responsibilities for
helping students learn.

11.52 Most parents are aware of program goals;

10.77 Positive techniqUes are the primary means of
managing student behavior.

10.35 Students accötplishments for academic achieve-
ment and_excelleht behaVior in the Chapter 1/
Article 3_06stath are also recognized in the
regular Clasdroom and school.

10.09 C011Aborative curriculum planning and decision
making are typical.

10.05 The Director of Compensatory EdUcatiOn Carefully
monitors new practices.

9.81 Parents are told about student successes.

9.43 AcadeMic tasks are matched to lesson content so
student success rate is high.

9.34 Chapter 1/Article 3 staff teMberS proVide parents
with information and techniques for helping
students learn.

9.15 A value system emphaSiZing ACedemic achievement
is shared by staff, Student§ and parents/
comunity.

9.00 Full-out teachers know which skills are of
highest priority and the prerequisites needed
by students to learn the skills.

8.97 Standards for learning are both challenging
and attainable.

8.84 The Director of CompensatOry EdddatiOn initiates
organized and systematic itproveMent procedures.

8.84 RegUlar fochadd reviews of key concepts and
skills check on and Strengthen student retention.

8.84 Feedback to students is simple_and clear to help
them understand and correct errors.

8;84 Test results, grade repOrta, Attendance records
and other methods. are used to apot potential
problems;
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Fanction_Area

Parent and COMMUnity
InVc1Vetent

Program Goals and
Objectives

Expectations for Student
Learning and Behavior

Excellence Recognized
and ReWarded

Coordination with the
Regular School Program/
Other Special Programs

Leadership

Excellence Recognized
and Rewarded

Instructional Materials,
Methods and A0proaches

Parents and Community
Involvement

Program Goals and
Objectives

InstructiOnel Materials,
Methods and.Approadhes

Expectations for Student
Learning and Behavior

Leadership

Instructional-Materials,
Methods and Approadhes

Feedback and
Reinforcement

Use af Evaluation Results



The reader should note that the high need questions listed

above were related to nine different function areas. Five of these

were the functions which appeared earlier on the Function'a o

Greatest Need list.

A complete listing of th'e desired, actual; need index, and

priority need index for each question and function on the secondary

2
A instrument appear i n Appendix H.

The -chart below is provided as a means of drawing together the

high priority -concerns of those responding to the Secondary A 2

Needs Assessment; The chart summaries the data presented thus far

in the report, i.e., high need functloms- a d high need queStiond.

SUMMARY OF RESPONSES TO THE SECONDARY (A 2
)

NEEDS ASSESSMENT

Functions of
Function Highest Need

Questions
of Highest

Need

1. Parent and Community Involvement X

2. Excellence Recognized and Rewarded

3. Instructional Materials, Methods,
and Approaches

4. Leadership

5. Expectations for Student Learning
and Behavior

X

6. Program Goals and Objectives X

7. Coordination_With the Regular School
Program/Other Special Programs

8. Feedback and Reinforcement

9; Use of Evaluation Results X

10. Professional Development

11. SChool and Classroom Climate

12. Use of Academic Learn:Eng Time

13. Monitoring Student Progress
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It seems apparent that attention should be focused on high

need functions or questions. These functions are those listed

above the broken line in the chart above (functions numbered 1-9).

Functions numbered 10-13 might be viewed as srrengths of secondary

A
2

.
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SUMMARY OF MAJOR FINDINGS

The purpose of this study was to identify areas of need Within

the compensatory edueation programs; When the results to the P2,

elementary A 2
, and seccndary A 2 programs were combined, the follow-

ing five functions emerged as the highest need areas.

1; Parent and Community_ILvolvement
2. Excellence Recognized and Rewarded
3; Program_Goals and_Objectives
4; Professional Development
5. Coordination with the Regular School

Program/Other Special Programs

The above system total priorities were determined on the basis

of combining the results of the three compensatory education pro-

grams together. In addition, this process included dealing with 65

qUeStiOns coVering 13 function areas. The mathematical system used

to quantify priorities, though not perfect, did provide a meaning-

ful way to summarize the data in a systematic fashion. Summariza-

tion seldom if ever captures the total complexity of the subject

under study, such is the case with the present needs assessment

summary. In addition, slightly over 40% of all sampled respondents

chose to complete the needs assessment instruments (see Appendix B

for details).

In looking at a summary of both high need functions and ques-

tions; one can see that three functiOns consistently emerge (see

page 29). These three trends follow;

The first was that the area of greatest concern dealt with

ways to bring about more parent and community understanding about
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the programs and their active involvement in SUII0Orting and

participating in the programs. Many of the parents of Chapter 1/

Article 3 kids may have negative experiences with schools and may

feel that the school as an institution is not easy to approach.

The second trend was that auccessful compensatory education

students and their teachers are seldom recognized and rewarded by

their peers. The compensatory education students achievements are

seldom recognized as noteworthy because most teachers probably See

the whole process as part Of a catch-up with the bUlk Of the

StUdent 00pdlation; The compensatory education teacher in many

schools seems to feel less than appreciated playing a catch-up

teaching role.

Clearly noticeable was a perception that compensatory educa-

tion program goals and objectives are not clearly communicated or

understood by either the educational community or the general

publid at large. For examp1 ; there appears to be less thr.n

frequent two-way communicatiOn between parents and compensatory

education staff; Compensatory education staff members seem not to

be providing parents with an awareness of program goals; Part of

this communication problem may be that program goals and objec-

tives are poorly defined even by the compensatory education staff.

A graphic summary of all prioritized need functions along with

information about the relative need value of the functions them-

selvea and the queStiona within a function area is preSented bdloW.

28 35



SUMMARY OF HIGH PRIORITY NEEDS BY COMPENSATORY EDUCATION PROGRAM

Function Prevention
Program

Elementary
Academic

Achievement

Secondary
Academic

Achievement

Program Goals and Objectives 7q Fq

Coordination With Regular School Fq Fq q
Program/Other Special Programs

Parent and Community Involvement Fq Fq Fq

Professional Development Fq Fq

Leadership q Fq

Instructional Materials; Methods;
and Approaches

Fq

Expectations for Student Learning
and Behavior

q Fq

Sehool and Ciassroom Climate

Use of Academic Learning Time

Monitoring Student Progress
q

Feedback and Reinforcement

Excellence Recognized and ReWarded Fq Fq Fq

Use of Evaluation Results

F functions identified as one of top five function areas.
q functions for which high need questions were identified.
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N 4 that priority needs have been identified; the task IA to

use these needs to develop an action program. This cannot be done,

however, without more detailed information about which specified

aspects of each problem to ttead to and how the various programs

were perceived about each aspett. An Aid haa been constructed to

assist the reader (user) with thie task; Appendik 1:0; F and H con-

tain this kind of information and should be of great Valne in

translating priorities into action plans for P 2 elementary A , and

Secondary A2
respectively.
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APPENDIX A

A NEEDS ASSESSMENT OF PREVENTION COMPENSATORY EDUCATION
PROGRAM (CHAPTER I/ARTICLE 3)

(E) 1986

Saginaw Public School*
Building ID

This questionnaire has_been_develOped in Order to get reactions from teAdhers
And adMinistrators about (1) the Tway preVentión compensatory education Set=vices are currently operating, and (2) the 17fay these services should_operatein the_future. Thus the goal of this survey it to obtain district-wide dataabout the general operation of the prevention compentAtory education program
for Central Offiee planning purposes.

The statements inCluded in_the_survey relate to the preVention 4ompensatory
education (Chapter 1/Artiele 3) services provided by your school system. Insome casesi_you may not have complete information abehit *statement, or you_may feel that some_statements are less important to you than others. However;please respond to the statementt in either of two ways-7A) as a member_of your
school unit (building, departMent; e:c.) or b) as a member of_the_broader
Organization with feelings; perdeptionivand beliefs relating to_thit_diVition.
In other words, your reactions in certain areas may not result from dirdet
inVelvement or knowledge but these reaCtions are still valid and should benoted.

For ekatple, you will find statements like thit: _"Cempensatory education
teachert knot,/ how their instructional objectiVed fit with the regular cur-
riculum." _Tou may not have knowledge about all dtkiipenaatory education
teachers, bUt_you may have knowledge of some of thet. Therefore, you can
responoi_to_this statement on the basis of the knowledge you have. If you have
no information at all about An item, simply mark your retponse "Do not know."

Your input is_vitally important if this survey is to have any meaningfUl bear-ing on the plans_and operationt of_dompensatory education servides._ Wes-
tionnaires have been_sent to adMinittrators; classroom teachers, and compein=
tátary education teachers. Pleate take the time to provide the_adminittratiOn
And the school board with_a sincere AsSetsment of the needs of the prevention
COMpensatory education from your vieWpoint.

DEMOGRAPHIC INFORMATION

Which one,of the following "best" describe your pretent teaching or work
assignment?

1. Prevention classroom teacher
2. Pull-out compenory education teacher
3. Regular elementary education teacher
4i Regular secondary education teacher
5. Building administrator
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APPENDIX A

INSTRUCTIONS - SECTION I

Each item on thia qUestionnaire makes a statement about ybOr school's preven-
tion compensatory edUCAtiOn program. Please read each statement Carefully.
You are being asked to reepOnd, as follows:

(A) In your opinion, to what dictent should the stated condition exiat?

(B) From your knowledge; to what extent does the stated condition Actually
exist?

Shodld
Exiat 1

5

Do Not To a To a To 4 fairly To a very
_not at slight moderate large large
knOW All extent extent extent extent

B) Actually 1 2 3 4 5
Exists

Should Actually
Exist Exists

EIAMPLE: The prevention compensatory education
teachers in our school take an indi-
vidual interest in their students.

Be sure to Write 4 response to both_"should exist" and "adtually exists" foreach statement. Uae "?"'only if you feel you do not Mi.-re any_information
allowing you tO Make a judgment. Thank you for your CodperAtion.

The following is a mord detailed explanation of the above reaponaea.

SHOULD EXIST ACITALLY EXISTS

DO not know the extent to Which ? Do not know the extent to which
the stated condition should exist. the stated condition exists.

Stated Condition should not exist 1 Stated condition does not exist
At All. at All.

Stated Condition should exist to a 2 Stated Condition.exists to a
slight extent, slight eXtent.

3 Stated condition Should exist to a 3 Stated condition exists to a
moderate extent. moderate extent.

4 Stated condition should eXist to a 4 Stated condition exists to a
fairly large extr.:nt. fairly large extent.

Stated condition should exiat to a 5 Stated condition exists to A very
very large extent, large extent.
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2 3 5

TO a TO a TO a fairly Tb_a very
Slight moderate large large
extent extent extent extent

I; INDGRECCOAISAKIDIRCTIVES OF= 1123912/11014PODGRM

1. Learning goals and objectives are selected or approved by
teachers.

Gbalg fools on iMproving student performance.

3; 'Learning goals and Obdectives are clearly defined.

4. Avalue system eophasiting academic achievemant is Shared
staffi studetts and parents/tommunity.

5. Most parents are aware of program

by

II; 0:10811DEITD:1211=111121101ARSCROCILPSOGSMANIERSPECIALPROGRMIS

6. Chapter 1/Article 3 program curriculum is congruent With the
regUlar school curriculum

7. Special attentiOn is focused on building good continuity acrOds
grade leveig and programs.

8. Chapter 1/Article 3 tea-theta know how their Instructional objecr.
tives fit with the regnlar curriculum

9. Specific provisions are outlined for coordination between
teachers in Chapter 1/article 3 and the regnlar classroom.

1 . C011aborative curriculum planning and deciaion making are
typical.

M. PMEtir MD ONPLIKErt INN:1012CW

11. Procedures fOr inValvement are clearly ommunicated to parentg
and used consistently.

12. Pftrents and volunteers haVe options fOr becoming involved in
activities that support the instructional provam.

13. Chapter 1/Article 3 staff members prOvide parents with informa-
thm and techniques for helpiqg student-a learn.

3 4
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4 5

TO a To a lb a fairly To a very
sught underate large large
extent extent extent extent

14. There is frequent two-way coarmiticatico between petenta and
Chapter 1/Article 3 staff.

15. Parents art, lware of their responsibilities for helping stur-

&MS learn.

IV. COMM= EDUCtrial PRINESSIMAL INEWRENT AM =DWG

16. Emphasis is given to staff deVelopment/training and teacher
skill bradirg.

17. Staff development opportunities are attractiVe to Chapter 1/
Article 3 staff.

1 . Chntent in staff development sessions addresses instructional
issues and priorities.

19. Staff deVelopment and training are supported with time and
other necessary rerources.

20. Feedbadt frau instructional emervations emphasizes improving
irstructica and boosting Student achieveracat.

V. MAUMEE@

21. Compensatory educatioI progran leadership has a Clear under-
standing of the programrs goals and is able to clearly
articulate them.

22. ampensatory education progran leadership believes that all
students can learn.

23. Leaders of caopensatory education tnitiate organized and
tematic imptovossat procedures.

24. Leaders of cospessatory Wu-catkin carefully monitor new
practices;

Ws-

25. Leaders of compensatory education are vieWed by Withers as
havirg relevant instructional expertise as well astnnugemant
skills.

35
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2

lb Not To a To a T3 a fairly lb_a Very
not at slight moderate large large
know all extent extent extent extent

VI. INETBOCEIMIL MATIRIALS, MMUS NEI APPKVICIES

26. Prevention teadhers focus student attention onjessonobjectives

by stating them plainly And referring tO then frequently.

27. Prevention teachers set and.maintoin a bridk instriiction pace.

28. Adademdc tamiks are mstdhed to lesson content so student Suctess
rate is high.

29; Prevention teadhers know vhich Skills are of highest priority and
the prereqUiSitet heeded by students to learn the skills.

30. Regular, focused reViews Of key concepts and Skills dhedk ca and
strengthen student retention.

VII. EXPECTATIONS PER SEIM lEANEENGANDESEENTOR

31. Standards for learning are both challenging and attainatae.

32. An orderly, proluctive working atmosphere ta generally tain
tdined and time spent on classroom amaragenent is minimal.

33. StUdents are expected to complete their =irk and meet row:Ig-
nited standar& of quality.

34. All staidents are given approximately the same number of
response opportunities.

35. POsitiVe techniques are the primary means of managing student
behavior.

vill. =maw CUSSECIECiCLDICE

36. Prevention classroom behavior conforms to explitit standards.

37. Asecureo_attractive environment is provided where the
emphasis is on academic achlevaent.

38. Studenta are allOWed and encouraged to develop a sense of
responsibility And Self-reliance.

36

43

Should Act 0.41.14r

Extst &data



APPENDIX A

4 5

Do bbt lb a lb a 'lb a fairly T3 a very
not at slight moderate large large
know all extent extent extent extent

39. Preventitit_teaches
and accomplighmentS

40. A task-oriented but

is maintained where

criticism

wattention to student interests, problems
both in and out of the classroom

relaxed preVention classroom atmosphere
staientS find enccuragezent and little

11SIMPACAIINECIIIANNENGTDE

41. Prevention classes and other activities start And Ond on time.

42. EreVentiOdiclassroom routine3 are smooth and efficient.

43. leSdherkhave assignments or activities ready for studentS When
they arrive.

44. Very little time IA Spent on =1-learning activities.

45. Students are activeIy_and successfid4_engaged in learning_
activities for a significant portion of each pulI-out session.

I. /WE STUMM MGR=

46. Assessment procedures routinely dhedk student prOgreSS.

47. Pr-attrition teadhers caw-map parents to keep tradk of Student
progress.

48. lb dhedk UnderStandirg, teadhers ask clear questions and make
sure ail students haVe a good dhance to respond.

49. Cbsermable systems are ualed to monitor the academic progress
and Skill meatety of students.

50. leachers use assesenent results for instructional diagnosis
and to evaluate their own teadhing methods.
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2

TO a lb a lb a fairly To a _very
sl4ht Mbderate Large large_
extent extent extent extett

PERIVISMORKINFOICEMINE

51. &Sighed work is dhedted; students are given quick feedback.

52. %WNW* to StUdents is tied to 'earning adectives.

53. Cbrrection or reteaChing occurs ia response to student errors.

54. The prevention classroaa is chatacterized by frequent and con-
sistent reinforcement for academic achievenent and excellent
behavior.

55. Feedbadc to students is simple and cledr to help then under-
stand and correct errors.

XII. =ELIE= P.ECID207ED Aki) REIMRIED

56; TeadhiOg_excellence in the prevention compensatory erhirm-ion
program is redognized.

57. Awards are set at several different levels of performance,
providing all preVehtido students with opportunities for
success and recogniticin.

58. Recognition is based on compariSdn to standards rather then
comparison to peers.

59. Students accomplishments for academic achieVement and excellent
behavior in the Chapter 1/Article 3 program are alSo recognized
in the replar classroom and sChool.

60; Patentt are told about student successes.

X132 USE OF EVAIDATEIN REMUS

61. Compensatory educatiOn Staff f011ow simple routines for collect-
ing. summit:101 add uSiOg student aChievement information.

62. Test results; grade reports, attendiande records and other
methods are used to spot potential problems.

38
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bit hbt Iba lb a lb a fairly lb a very
not at sight noderate large large
lam nil. extent owe= extent extent

63. Assessment_retUts are meI to evaluate the prbgram: and target
areas for inprovement.

64. Prcgran inorovinrent efforts ace periodically reviewed; prcgress
is noted and the lmprOvement fOtua IS renewed or redirected.

65. Local Chapter 1/Article_3 evaluation results are canpared to
state and national results as ode gauge of progran effecttve
ness.

39

7 k 4 6

Shculd Actually

ExLet Exists



APPENDIX A

A,NIMDS ASSESSMENT OP PULle=OUT COMPENSATORY EDUCATION
PROGRAM (CHAPTER I/ARTICLE 3)

0 1986
SaginSW Publid Schools

Building ID

This questionnaire had been_developed in order to get reactions from teacherd
and administrators about (1) the way pull-out coMpendatOry education serviceSare currently operating,_and_(2) the way these servideS ShOUld_operate in thefuture. Thus the goal of thit survey is to obtain dittridt=Wide data aboutthe_general operation_of the pull-out compensatory edudation program for Cen-tral Office planning purposes.

The Statements included in the survey relate to the pull-out COMpensatory
educatiOn (Chapter 1/Article 3) services_Orovided by your school System. Insome_cases_i you may not have_complete information about a statement, or youmay feel that_some statements_are_less

important to_you than otherd. However,please reSpOild to_the statements in either of_two ways--a) as a member_of yourschool unit (building, department, etc.) or Was_a member of the broader
organisation_With feelings, perceptions_add beliefs relating to this dividion.In other wordS yOur reactions in certain ereaS may_not result from direct_ _

involvement or knOtaledge but these reactions are still valid and should benoted.

Por example,_you will find statements like this: "Compendatory educationteachers know how their indtructional objectives fit With the regular cur-riculum." You may not have knowledge about all compensatory educationteachers, but you may have knowledge of some of them. Therefore, you canrespond to this statement on the basis of the knowledge you have. If you haveno information at all about an item, simply mark your response "Do not know."

Your input is vitally important if this survey is to have any meaningful bear-ing oft_the plans_and operations of_compensatory eduation services._ 40es-tionnairet haVe been sent to administrators, ClabarOom teachers, and compen7
satory_itatiOti teachers. Please take the tiNe_to_provide the_administrationand the school_board With a sincere assessment of the needs of the pull-out
compensatory edUdation from your viewpoint.

DEMOGRAPHIC UPORMATION

Whidh one of the following "beat" describe your present teaching or workassignment?

1. Prevention classroom teacher
2. Pull.rout compensatory education teacher
3. Regular elementary education teadher
4. Regular secondary education teacher.
5. Building administrator
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APPENDIX A

INSTRUCTIONS - SECTION I

Each item on this questionnaire make§ A statement about your school's pull-out
compensatory education program. Pleade read each statement carefully. You
are being asked to respond, as followd:

(A) In your opinion, to what extent shodld the Stated

(B) From your knowledge, to what extent does the
eXist?

) Shodld
Exist 2 3

Do Net To a To a
at slight moderate_noi

know all extent extent

B) Actually
Exists

1 2 3

EXAMPLE: The pdll-out compensaiory educaticn
teaChers in our school take an indi-
vidual interest in their students.

condition exist?

stated condition actually

4

To a fairly
large_

extent

To_a very
large
extent

4 5

Should Actually
Exist Exists

Be sure to write a response_to both "should exist" and "aCtdally_exists" for_
each statement. Ude "?" OnlY if you feel you do not have afty_information
allowing you to make a judgment. Thank you for your cooperation.

The following is a more detailed explanation of the above responses.

SHOULD EXIST ACTUALLY EXISTS

Do not know the extent to which
the stated condition should exist.

1 Stated Condition should not exist
at all.

2 Stated condition Should
slight extent.

3 Stated condition should exiSt to a
moderate ex:ent;

4 Stated condition should exist to A
fairly large extent;

5 Stated condition should exist to

DO not know the extent to which
the Stated condition exists.

1 Stated condition does not exist
at all.

exist to a 2 Stated condition exiSts to a
slight extent;

Vdry large extent.

3 Stated condition exists
moderate extent;

to a

Stated condition exists to a
fairly large extent.

a 5 Stated condition exists to a very
large extent.

41
4 8



APPENDIX A

1 2 3 4 5

Lb Not lb a lb a lb a fairly lb a very
not at slight moderate large larEe
1COCW all extent é.ent extent extent

I. ITIDGMICOALSIMCBSCIIIESCIPIECauKuriVocirem

1. Learning gpals and objectives are selected or
teadhers.

2. Cbale focuaon twproving student performance.

. learning goals and objectives axe clearly defined.

4. Avalue system eaphasizing academic achievement ia shared by
staff, students and parents/community.

5. Mbst parents are aware Of prognpagpels.

IL OXIIDDINFICI ME MUM. SOM. PICGRAVOIEER SPECUL MOWS

6. Chapter 1/Article 3 program curricUIUM is congruent with the
regular school curriculum

7. SpeCial attention is focused on biildirg good continuipy across
grade 160614 and programs.

. Chapter 1/ArtiCie 3 teaChers know how their instructional obje&-
tives fit With the regular curriculum

9. Specific provisiOna Are Outlined for coordination between
teachers in Chaptet 1/ArtiC1e 3 and the regular classroom

10. Collaborative curriculum planning and decision making are
tYPicaL

ILI. Psi= AND =mom= limmummew

11. PrOdedOres 6or involvemunt are clearly communicated to parents
and used consistently.

1 . Parents and VOluhteers have options for becoming involved in
actiVities that support tbe instructional program

13. Chapter I/Artiat 3 ataff members provide parents with informa-,
tton and techniques for helping students learn.
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3 4 5

To a Tb a lb a fairly TO_A Very
Slight noderate large large
extent e.ent extra= extent

14. There la frequent ma:plow coommicAtion between parents and
Chapter 1/Attic le 3 staff.

15. PhrentS are aware of their responsibilitieS for helping atm-
dents learn.

1E4 Emphasis is goeft to Staff development/training and teacher
skill Wilding.

17. Staff develmnent opportanitida are attractive to Chapter 1/
ArticIe 3 staff;

18. Content in staff development sesSiona addresses instructional
issues and priorities.

19. Staff develAmment and training are supported With tithe and
Other necessary resources;

20. Feedbedk frad instructions:I okeervations emphasizes improving
instruction am boasting student achievement.

V. InaiRSEDP

21. Compensatory education progran leadership has a clear under-
standing of the programis goals and is able to clearly
articulate them.

22. Cimpensatory education program leadership believes that alI
students can learn6

23. 16Adere af compensatory education initiate orgenitel And sys-
taartiC improvement procedures;

24. Leaders af compensatory education carefully monitor netii
practicets.

25. Leaders of coVerilittOry iithidation are vieaed by teachers as
having relevant inatructional expertise as umll as management
skills.

s. ,
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? 1 2 3 4 5

Lb Mt' To a To a lb a fairly To a very
net at slight !intimate large large
know all extent extent extent extent

VI. EMMOMMOMMILPMERRIALS, 1181800S AND Arnow=

26. PUllrout teachers focus student attention on lesson Objectives
by stating then plainly and referring to then freqmntly.

27. PULI-out teadhers set and maintaid a briak instructionlem

2% Adadend.Ctaslo3 are matched to lesson content so student success
rata is high.

29. Phil-out teadhera know WhiCh Skills are of highest priority and
the prereqUisites needed by students to learn the Skala.

30. Regular; focused reViews of key concepts and44kills CM& on and
strengthen student retention.

V1I. ESPECIAIIONS SEEM LEMING AHD =MN

31. Standards for learning are both Challenging and attainable.

32. An. orderly, productive working atmosphere is generally maim.
Llned and time spent on classroommansgement is minimal.

33. StUdents are expected to complete their work and meet recog-
nized Standar& cf quality.

34. All studenta are given approximately the same nUmber of
response opportunities.

35. Positive techrtioes are the prinary means of managing Student
ishavior.

VIII. St200LAWDalsSSIOILMCLDICE

36. Bull-out classroom behavior confonns to explicit standards.

37. Asecure, ettractive environment is proVided Where the
emphasis is on academic achievement.

38. Students are allowed and encouraged ti3 Ckrelop a sense of
responsibility And self-reliance.

44 51

Sh:old Actually

Eld.sts

...11M010 INI

.1II

=1M



APPENDIX A

1 4 5

lb iba Ibá lb a fairly To a very
not slight underate iartle large_
knot extent extent extent extent

39. Pull-out beachers pay atteotton to student intereatS,

told ariximpliahients both fn and cut of the classroom.

40. A task-oriented tut relaied pul17cut classroom atmosphere
is maintsinsilhere Students find encouragement and little
criticism.

114 USE CIFACAMOC 12.1111016TDE

41. PUll-out classes and other activities Start and end on time.

42. PUll-out classroom routines are smooth and efficient.

43. Thadhers have assignments or activities ready for students tthen
they arrive.

44. Very little tite is spent on nonlearning activitixs.

45. Students are actiOelyand successfully engaged in learning
activities for a Significant portion of eadh pull-out session.

ICRITORING SRI= PKICRESS

46. Assessmnt procedures routinely dhedk StUdent progress.

47. Pull7tut teadhers encourage parents to keep US& of Student
progress.

48. Tip Cheek Understanding, teachers ask clear questions and make
sure all Stbdents have a good chance to respond.

49. Cbsermele systems are deed to monitor the academic progress
and Skill mastery Of students.

50. Teachers use asaedament resUlts for instnictional diagnosis

and to evaluate their oWn teaching methods.
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2 3 4 5

lb a lb a To a fairly To_a very
slight moderate laP8e_ large
extent extent extent extent

XI. HOUSWEANDESpeoecieger

51. Assigned work is ducked; students are given quick feeibedk.

52. Feedback to students is tied to learnirg objectives.

53. COrrection or reteaching occurs in response to student errors.

54. The pullrout classroca is characterized by frequent and eon-
siatent reinforcement for academic achievamut and excellent
bahavior.

55. Feedback to stulents 1 imple and clear to help then under-
stand and correct errors.

EleMUElog83030012DAIMBSIMIED

56. Teaching excellence in the pull-out =upenticatory education
program is recognized.

5 . kande are set at several different levels of_performance,

providing all pull-out students with opportunities for success
and recognition.

58. RecognitiOft is based on comparison to standards rather than
compatieon to peers.

5 Stu:lents" accowiLtAxlints_for academic achievement and_ cellent
behavior it the Chapter 1/Artic1e 3 program are also recognized
in the regular clasettat and school.

60. Parents are told about student accesses.

MIL MR OPETALHATEDITMUCIS

61. COmpensatory education staff follow simple coutiried fbr collect-
ing, summerizitg and usirg student achievement infOrnetion.

62. !bet resUlts, grade reportsi attendance nacords and other
pa-abode are used to spot potential problems.
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1 2 3 4

Dm Not lb a M a lb a fairly lb a very
not at slight moderate large large
know all extent extent extert extent

63. Assessment rescats are used to evaldate tl ogran and target
areas for improvement.

64 . progtakimproverrent efforts are periodically_revieWed; progress
is noted And the improvement focus is reamed or redirected.

65. Local Chopter_VArticIe 3 evaluation results are compared_to
state and national results as one gauge of program effective=
ness.
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APPENDIX A

TO: Pull-Out Compensatory Educatión Teachers

FROM: Richard N. Claus, Manager of ProgrAM Evaluation

RE: A Needs Assessment of the Pull-Out Compenaatory Education
Program

DATE: December 4, 1986

TO assist_in planning efforts; the Office of AdMiniStre=
tion and_Personnel/Program Evaluation Division requests
that each_ pull-out Chapter 1/Article 3 teacher complete
the attached needs assessment regarding program opera-
tions Many future project endeavors will be based upon_
your responses and reactions to the questions contained in
this instrument.

We want to obtain your tndi414Ual perdePtions about the__
program. All re_s_ponses will Ile- _kept, Confidential. Answer
each question as it pertains to the pull=oUt compensatory
education program.

If you haVe any_questions. please call_ either Richard
Claus (ext. 256) ir Mary Ciolek (ent. 287).

Please complete and return the questionnaire via inter-
office mail to RiChard Claus; Program Evaluation Division;
no later than De---c-eMber 17 1986.

RNC/tlf

Attachment
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APPENDIX A

TO: ElemenEary and Secondary Classroom Teachers

FROM: Richard N. Claus, Manager of Program Evaluation

RE: A Need:4 Assessment of the Pull-Out Compensatory Education
Program

DATE: December 4, 1986

To assist in planning efforts, the Office of Administra-
tion and Personnel/Prograth Evaluation Division requests
that a sampling of regular Classroom teachers complete the
attached needs_assessment regarding the pull-out compen-

. satory education_program operations. Many future project
eildeavors will be based upon your responses and reactions
CO the questions contained ih thiS instrument.

We Went to obtain_yaur perdePtions about the
program. All responses, win be keilt .C-Onfidential. Answer
each question as it pertains to the pull-out compensatory
education program.

Sec_o_n_datr1 teachers may not feel that their cotapensatory
educatior program is pull-out in the same Sahdd as_
elementay teachers. RoweVer, the reading and Math_labS
are in essense taking (reMoVing or_pulling-out) Students
from their regular educational program. While anSWering
the needs assessment queStionS p?.ease think of pull-out inthis sense.

If you have any questions, please call either Richard
ClauS (-ext. 256) or Mary Ciolek (ext. 287).

Please complete and return the questionnaire via inter-
office mail to Richard Claus, Program Evaluation Division,
no later than December 17 L9_86.

RNC/tlf

Attachment
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APPENDIX A

TO: Elemettaty ClASsroom Teachers in Prevention BUildings

FROM: Richard N. ClaUS, Manager of P-cogram Evaluation

RE: A Needs Aseeeeftent of the Prevention Compensatory Educa-
tion Program

DATE: December 4, 1986

To assist in planning efforts,_the_Office of Administra-
tion and Personnel/Program EValuation Division requests
that a sampling of reguIar_claserOom teachers complete the
attached_heeds assessment regarding the prevention compen-
satory education program operations. Many future project
endeavors Will be based upon_your_responses and reactions
to the queetions contained in this instrument.

We_want tO Obtain your, individual perceo-t-loaa_ebödt the
program. _All Vaapbh666, will be Icept confidential. AneWer
each question a8 it pertains to the prevention coMpense-
tory education progrAM.

If you have any questions, please call either Richard
Claus (ext. 256) or Mary CiOlek (ext. 287)i

Please complete and returti the questionnaire via inter-
Office mail to Richard Claue, Program Evaluation Division,
no later than December 17- 1986.

RNC/tlf

Attachment
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APPENDIX A

TO: Prevention Compensatory Education PrLncipals

FROM: Richard N. Claus, Manager of Program Evaluation

RE: A Needs Assessment of the Prevention Compensatory
Education Program

DATE: December 4, 1986

To assiSt_i planning effort!, the Office_Of AdMinistra-
tion and_Personnel/Program Evaluation DiViSidA requests
that each_ préVéntion principal complete the attached needs
assessment regarding_program operations. Many futdre
project_endoavota will_be based upon your responseS And
reactions to the questiOn6 contained in this instrument.

We want to obtain your individual perception& about the
program. All responsea Will be kept confidential.; Answer
each question as it pertains to the prevention compensa-
tory education program;

If.yOu have any qhestions, please dal]. either Richard
Claus (ext. 256) or Mary Ciolek (ext 287).

Please complete and retuih the questionnaire Via inter-
office mail to RiChard Claus; Program Evaluation Division,
no later than De-camber 17 1986.

RNC/tif

Attachment



APPENDIX A

TO: Chapter 1/Article 3 Principals

FROM: Richard N. Claus, Manager of Program Evaluation

RE: A_Ndedt Assessment of the Pull-Out CompenSatory
EduCatton Program

DATE: December 4, 1986

To assist in planning efforts, the Office of Adminidtrá
tion and Personnel/Program Evaluation Division requedt6
that each Chapter 1/Attidle 3 principal complete the
attached needs assessment regarding program operatitina.
Many future project_endeaVors will be based_upon your
responses and reactions tO the questions contained in this
instrument.

We Want to obtain pour, individual nerdeptions about the
program. All responsen, will be knO4 dionfidentiaI. Answereach question as it pertains to the pull-out compensatory
education progrAM.

Eecondalz -0-r-inCipals may not feel that their CoMpensatory
education prograM is pull-out in the same_senge_AS
elementary prinCip#16._ However, the reading and Math labs
are in essense taking (removing or pulling-out) studenta
from their regular edUCational program._ While answering_
the needs assessment questiona please think of pull-out inthis sense.

If you_have any'questions,_please call either Richard
Claus (ext. 256) or Mary Ciolek (ekt. 287).

PleaSe Complete and return the_queStionhaire via inter-
offide Mail to Richard Claus; Program Evaluation Division,
r.1 later than DeCember 17 1986.

RNC/tlf

Attachment
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APPENDIX

TO: Prevention Teachers

FROM: Richard N. Claus, Manager of Program Evaluation

RE: A Needs Assessment of the Prevention Compensatory Educa-
tion Program

DATE: December 4, 1986

To_assist_in planning efforts; the Office Of AdMinistra-
tion and PersOnnel/Program Evaluation_Division requeSts
that each prevention Chapter 1/Article3 teacher dotplete
the attached needS assessment regarding,prograt Opera=tions; Many future project endeavors will be based_upon_
your responses and reactiOnS to the questions contained in
this instrument;

We want to obtain your ingivi-dwal perceptions about the
prOgrat. Ali responses will -be- kept confidential. Answereach queStion as it pertains to the prevention compensa-tory eddcation program;

If you have any questions; please call either RiChard
Claus (ext. 256) Or Mary Ciolek (ext; 287).

Please complete ahd return the questionnaire Via inter=
office mail to_Rithard Claus; Program Evaluation DiviSion,
no later than Dece-M-ber 17 1986.

ANCItlf

AttaChment

53
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APPENDIX B

TABLE BiIi NUMBER AND PERCENT OF GROUPS SURVEYED AND RETURN RATES FOR THE
COMPENSATORY EDUCATION NEEDS ASSESSMENT BY PROCRAM AND TOTAL

Prevention PrograM Elementary A
1

Secondary A2 Total
,

Count of Returns Count of Returns Goutt of Returns Count of Returns
Sutveyed IndiV1duals Individuals Individual§ Individuals

Sampled # % Sampled # % Sampled # % SaMOled # %

'cation Teachers 50 11 22.0 52 20 38.5 25 5 20.0 127 36 28.3

I, Education 17 10 58.8 32 24 75.0 13 0 0.0 62 34 54.8

:ors 4 0 0.0 15 14 93.3 3 2 66.6 22 16 72.7

71 21 29;6 99 58 58.6 41 7 17.1 211 86 40;8
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APPENDIX C

PREVENTION PROGRAM: AVERAGE "DESIRED" AND "ACTUAL" RESPONSES TO THE
COMPENSATORY EDUCATION NEEDS ASSESSMENT RANKED ACCORDING TO

FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED INDEX.

Function Rank Desired Actual
Need
Index

Priority
Need Index

Professional Development 1 4.79 3.52 1.26 6.04

Parent and Community Involvement 2 4.81 3.57 1.24 5.96

Program Goals and Objectives 3 4.81 3.70 1.11 5.35

Excellence Recognized & Rewarded 4 4.83 3.93 .90 4.35

Coordination With the Regular School 5 4.79 3.92 .87 4.19
Program/Other Special Programs

Leadership 6 4.86 4.03 .83 4.05

Expectations for Student Learning
and Behavior

7 4.88 4.13 .75 3.66

School and Classroom Climate 8 4.81 4.06 .75 3.62

Instructional Materials, Methods
and Approaches

9 4.80 4.12 .68 3.26

Use of Evaluation Results 10 4.78 4.17 .61 2.89

Use of Academic Learning Time 11 4.74 4.15 .59 2.78

Monitoring Student Progress 12 4.87 4.32 .55 2.68

Feedback and Reinforcement 13 4.81 4.39 .43 2.06
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APPENDIX D

AVERAGE "DESIRED".AND AVERAGE "ACTUAL" RESPONSES TO TEE COMPENSATORY
EDUCATION NEEDS ASSESSMENT BY FUNCTION AND QUESTION

FOR THE TOTAL PREVENTION PROGRAM

Questions by Function

I. PROGRAM GOALS AND OBJECTIVES

1. Learning goals and objectives
are selected or appruved by
teachers.

2. Goals focus on improving stu-
dent performance.

3. Learning goalS and objeCtivee
are clearly defined.

4. A value system emphasizing
academic achievement is shared
by staff; students and
parents/community.

5. Most parents are aware of pro-
gram goals.

II. COORDINATION WITH THE REGULAR
SCHOOL PROGRAM/OTHER SPECIAL
PROGRAMS

6. Chapter 1/Article_3 program_
curriculum iS congruent with
the regular school curriculum.

7. Special attention is focused
on building good continuity
across grade levels and pro-
grams.

Chapter 1/Article 3 teachers
know how their instructional
objectives fit with the regular
curriculum.

9. Specific provisiond_ateout-
lined for coordination between
teachers in Chapter 1/Article 3
and the regular classroom.

Desired Actual Index
Need Priority

Need Index

4;81 3.70 1.11 5.35

4.65 3.50 1.15 5.35

4.85 4.15 0.70 3.39

4.80 4.21 0.59 2.83

4.86 3.38 1.48 7.19

4;90 3;26 1.64 8.04

Zainni
4.79 3.92 0.87 4.19

4.85 C ).55 2.67

4.81 3-T.3 0.Fi 4.08

4.90 4.5 0.45 2.20

4.65 3.50 1.15 5.35

56
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APPENDIX D

Questions by Function

10. Collaborative curriculum pIam-
ning and decision making are
typical.

III. PARENT AND COMMUNITY INVOLVE=
MENT

11. Procedures for_involvement are
clearly communIcated to parents
and used consistently;

12. Parents and vokunteers have
options for betoming involved
in activities that support the
instructional program.

13. Chapter 1/Article 3 staff mem-
bers provide parents with
information and techniques for
helping students learn.

14. There is frequent two-way com7
mication between parents and
Chapter 1/Artiale 3 staff.

15. Parents are aware of their
responsibilities for heping
students learn,

IV. COMPENSATORY EDUCTON PS-
SIONAL DEVELOPKONT

16. Emphasis is giVen_o taff
development/training ;T:td
teacher skill building,

1 . Staff development oppormiti,.:-
are attractive to C
Article 3 staff;

18. Content in staff developmir
sessions addresses instruc-
tional issues and priot.1-1.

Desired Actual
Need
Index

_Priority
Need Index

4.79 3.42 1.37 6.56

4.81 3.57 1.24 5.96

4.80 3.50 1.30 6.24

4.79 3.53 1.26 6.03

4.85 3.78 1.07 5.19

4.75 3.71 1.04 4.94

4.85 3;32 1.53 4.72

4.79 3.52 1.26 6.04

4.90 3.58 '.32 6.47

4.60 3.29 1.31 6.03

74 .;;,73 1.01 4.79
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APPENDIX D

QUeStions by Function

1 . Staff development_and training
are supported with time and
other necessary resources.

. Feedback from instructional
observations emphasizes
tmproving instruction and
boosting student achievement.

V. LEADERSHIP

21. Compensatory edu=ation program
leadership_has a clear under-
standing_of the program-S goalE
and is_able to clearly Articu
late them.

22. Compensatory education program
leadership believes that all
students can learn.

23. Leaders of compensatory educa-
tion initiate organized and
systematic improvement pro-
cedures.

24. Leaders of compensatory educa-
cation carefully monitor new
practices.

25. Leaders of_ compensatory_ educa-
tion are viewed by teachers
as having relevant instruc-
tional expertise as well as
management skills;

VI. INSTRUCTIONAL MATERIALS;
METHODS AND APPROACHES

Desired Actual
Need
Index

Priority
Need Index

A.90

-.11

3.22 1.68 8.23

4;79 3.80 0.99 4.74

4;86 4;03 0;83

4.86 4.26 0.60

4.90 4.63 0.27 1.32

4.90 3.92 0.98 4.08

4.80 3.82 0.98 4.70

4.84 3.50 1.34 6.49

4.80 4.12

26. Prevention teachers focus stu- 4.90 4.32
dent attention on lesson
objectives by stating them
plainly and referring to them
frequendy.

0.68 3.26

0.58 2.84
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APPENDIX D

Questions by Function

27. Prevention teacher6 set and
maintain a brisk inStruCtion
pace.

28. Academic tasks are matched to
lesson content so student
success rate is high;

29. Prevention teachers know which
Skills are of highest priority
and_thS prerequisites needed by
students to learn the skills.

3 . Regular, focused reviews_ of key
concepts and skillS Check On
and_strengthen stUdent reten-
tion;

VII. EXPECTATIONS FOR STUT -T LEARN-
ING AND BEHAVIOR

31. Standards for learning are both
challenging and attainable.

32. An Ordetly,_prOductive working
atmosphere is generally main-
tained and time spent on class-
room management is miniMal.

33. Students are expected to com-
plete their work and meet
recognized standards of quality.

34. All students are given approxi-
mately the same number of
response opportunities.

35. Positive techniques are the
primary_means of managing stu-
dent behaVior.

SCHOOL AND CLASSROOM CLIMATE

36; Prevention ClaggrObid behavior
conforms to explicit standards.

Desired Actual
_Need
Index

Priority
Need Ihdet

4.60 3.95 0.65 2.99

4.80 3.89 0.91 4.37

4.85 4.22 0.63 3.06

4.85 4.22 0.63 3.06

4.88 4.13 0.75 3.66

4.85 3.90 0.95 4.61

4.86 3.57 1.29 6.27

4.90 4.45 0.45 2.20

4.90 4.63 0.27 1.32

4.90 4.11 0.79 3.87

4.81 4.06 0.75 3;62

4.75 4.00 0.75 3.56
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APPENDIX D

Questions by Function

37. A secure attractive environ-
ment is provided where the
emphasis is on academic
achievement.

38. Students are allowed and
encouraged to develop a sense
of responsibility and self-
reliance.

3 . Prevention teachers pay atten-
tion to student interests;
problems and accomplishments
both in and out of the class-
room.

40. A task-oriented but relaxed
prevention classroom atmos-
phere is maintained where
students_find_encouragement
and little criticism.

IL. USE OF ACADEMIC LEARNING TIME

41. Prevention classes and other
activities start and end on
time.

42. Prevention classrooc routines
are smooth and efficient.

43. Teachers have assignments -or
aCtivities ready for students
when they arrive.

44. Very_little time_is spent on
non-learning activities.

45. Students are actively_and
successfully engaged in learn-
ing activities for a signifi7
cant portion of each pull-out
session.

Desired Actual
Need
Index

Priori,
Need Index

4.90 4.47 0.43 2.11

4.90 4.10 0.80 3.92

4.75 .3.83 0.92 4;37

4.76 3.90 0.86 4.09

4.74 4.15 0.59 2.78

4.65 3.90 0.75 349

4.75 4.24 0.51 2.42

4.85 4.50 0.35 1.70

4.63 3.84 0.79 3.66

4.80 4.26 0.54 2.59
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APPENDIX D

Questions by Function

X. MONITORING STUDENT PROGRESS

46. ASsessment procedures rou-
tinely check student progress.

47. Prevention teachers encur-_
age parents to keep track of
student progress;

48. To check understanding;
teachers ask clear questions
and make sure all students
have a good chance to respond.

49. Observable systems are used
to monitor the academic prog-
ress and skill mastery of stu-
dents.

5 . Teachers use_assessment results
for instructional diagnosis
and to evaluate their own
teaching methods;

+01411.

XI. FEEDBACK AND REINFORCEMENT

31. AssignA work is checked; stu-
dent are given quick feedback.

52. Feedi'ack to students is tied
to lear,_ling objectives.

53. Corrcrion or reteaching occurs
in response to student errors.

54. The prevention classroom is
characterized by frequent and
consistent reinforcement for
academic achievemeic and
excellent behavior.

55. Feedback to students is simple
and clear to help them :Ander-
stand and correct erroLl.

Desired Actual
Need
Index

Priority
Need Index

4.87 4.32 0.55 2.68

4.80 4.35 0.45 2.16

4.90 4.11 0.79 3.87

4.90 4.53 0.37 1.81

4.90 4.37 0.53 2.60

4.86 4.z5 0.61 2.97

4.81 4.39 0.43 2.06

4.90 4.37 0.53 2.60

4.E5 4.42 0.43 2.09

4.E5 4.4L t,,41 1.99

4.80 4.28 0.52 2.50

4.67 !.42 0.25 1.17
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questions by Function

XII. EXCELLENCE RECOGNIZED AND
REWARDED

56. Teaching excellence in the
preventiOn compensatory educa-
tion prograd is recognized.

57. Awards are set at seVeral
different levels of per-
formance; providing all
prevention students with
opportunities for success
and recognition.

58. Recognition is based on com7
parison to standards rather
than comparison to peers.

59. Stud-ents accompliahdents for
academle AChievement and
excellent behavior in the
Chapter 1/ArtiCle 3 program
are also recognized in the
regular classroom and SchdOl.

60. Parents are told about student
successes.

TIII. USE OF EVALUATION RESULTS

61. Compensatory education staff
f011ow simple.routines for
collecting, summarizing and
using Student Achievement
information.

62. Test results; grade report§;
attendance records and other
methods are used_to spot
potential problems;

63. Assessment results are used to
evaluate the program and tar-
get areas for improvement.

Desired Actual
Need
Index

Priority
Need Index

4.83 3.93 0.90 4.35

4.70 3.18 1.52 7.14

4.86 4.06 0.08 3.89

4.90 4.43 0.47 2.30

4.78 3.64 1.14 5.45

4.90 4.32 0.58 2;85

4.78 4.17 0.61 2,P9

4.85 4.24 0.61 2.96

4.85 4.42 0.43 2.09

4.80 4.18 0.62 2.98
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Questions by Function

64. Program improvement efforts
are periodically reviewed;
progress is noted and the
improvement focus is renewed
or redirected.

65. Local Chapter 1/Article 3
evaluation results are com-
pared to state and natioTtal
results as one gauge of pro-
gram effectiveness.

Desired Actual
_Need
Index

Priority
Need Index

4.86

4.53

3.38

4.19

1.03

0.34

5.00

1.54
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APPENDIX E

ELEMENTARY ACADEMIC ACHIEVEMENT AVERAGE "DESIRED" AND "ACTUAL" RESPONSES
TO THE COMPENSATORY EDUCATION NEEDS ASSESSMENT RANKED ACCORDING TO

FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED INDEX;

Function Rank DeSired Actual
Need
Index

Priority_
Need Index

Parent and Community Involvement 4.42 2.98 1.44 6.37

Excellente RecOgAited and Rewarded 2 4.64 3.66 .99 4;58

Program Goals and Objectives 3 4.71 3.83 .88 4.16

Coordination With the Rtgular School 4 4.7.., 3.88 .85 4.04
Program/Other Special Programs

PrOfeasional Development 5 4.64 3.77 .87 4.01

Instructional Materials, Methods,
and Approaches

6 4.79 4.19 .60 2.87

Monitoring Student Progress 7 4.70 4.10 .60 2.82

Ekpedtations for Student Learning
and Behavior

8 4.81 4.32 .49 2.37

Leadership 3 4.73 4.24 .50 2.35

School Mid ClaSsroom Climate 10 4.74 4.25 .48 2.31

Use of Evaluation Results 11 4.65 4.21 .45 2.08

Use of Academic Learning Tine 12 4.75 4.34 .41 1.94

Feedbk and Reinforcement 13 4.81 4;45 .36 1.73
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APPENDIX F

AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESPONSES TO TEE COMPENSATORY
EDUCATION NEEDS ASSESSMENT BY FUNCTION AND QUESTION FOR TUE

TOTAL ELEMENTARY ACADEMIC ACHIEVEMENT PROGRAM

Questions by Function

I. PROGRAM COALS AND OWJECTIVES

?. --lrning goals and objectives
are selected or approved by
teachers.

2. Coals focus on improving stu-
dent performance.

. Learning goals_and_obiectives
art clearly

4. A valucl system elrizing
academic achievemeL-,. iS Shared
by staff; students and
parents/community;

5. Most parents are aware of pro-
gram goals.

II. COORDINATION WITH THE REGULAR
SCHOOL PROGRAMPTHER SPECIAL
PROGRAMS

6; Chapter_1/Article_3 program_
curriculum iS tongrUent_Wirh
the regular school curriculum.

7. Special attention is_ focused.
on building good continuity
across grade levels and pro-
grams.

8. Chapter 1/Article 3 teachers
know how their instructional
objectives fit with the regular
curriculum.

9; Specific provisions_ are_ out-
lined for_coordinatiOn between
teach-eft ih Chapter 1/Artidle 3
and the regular classroom.

DeSired Actual
Need

Index

4.71 3.83 0.88

4.46 3.73 0.73

4.86 4.38 0.48

4.88 4.23 0.65

4.79 3.56 1.23

4;57 3.24 1.33

Priority
Need Index

4.16

3.25

2.33

3.17

5.69

6.08

4.73 3.88 0.85

4.71 4.22 0.49

4.79 3.83 0.96

4.89 4.34 0;55

4.70 3.54 1.16

404

2.31

4.60

2.69

5.45
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APPENDIX F

110r

Questions by Function

10. Collaborative curriculum plan7
ning and decision making are.
typical.

III. PARENT AND COMMUNITY INVOLVE-
MENT

11. Procedures for involvement are
clearly communicated to parents
and used consistently;

1 . Parents and volunteers have
options for becoming involved
in activities that support the
instructional program.

13 Chapter 1/Article 3 staff memr-
berg provide parents with
information and techniques for
heIping students learn;

14. There is frequent cti-:4ay cow-
mication between parents and
Chapter 1/Article 3 staff;

15. Parents are aware of their
responsibilities for helping
students learn.

IV. COMPENSATORY EDUCATION PROFES-
SIONAL DEVELOPMENT AND TRAINING

16. Emphasis is given to staff
development/training and
teacher skill building;

17. Staff development opportunities
are attractive to napter 1/
Article 3 staff.

18. Content in staff development
sessions addresses instruc-
tional issues and priorities.

Desired Actual
Need

Index
_Priority
Need Indeic

4.57 3.46 1.11 5.07

4.42 2.98 1.44 6.37

4.38 3.13 1.25 5.47

4.36 3.02 1.34 5.84

4.44 3.07 1.37 6.08

4.34 2.77 1.57 6.81

4.58 2.90 "68 7.69

4.64 3.77 0.87 4.01

4.61 3.36 0.75 3.46

4.58 3.85 0.73 3.43

4.70 3.95 0.75 5.52
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APPENDIX F

Questions by Function.

19. Staff development and training
are supported with time and
other necessary resources;

20. Feedback from instructional
observations emphasizes
improving instruction and
boosting student achievement.

V. LEADERSHIP

21. The building principal along
with the Director of Compensa-
tory Education have a clear
understanding of the program's
goals and are able to clearly
articulate them.

22. The building principal along
with the Direct7,r of Compensa-
tOry EdUCAtion believe thaL
all students can learn.

2 . The DireCtOr_Of Compensatory_
Education initiates organized
and systematic improvement
procedures;

24. The Director of Compensatory
Education carefully monitors
new practices.

25. The Director of Compensatory
Education is viewed by teachers
as having relevant instruc-
tional expertise as well as
management skillS.

VI. INSTRUCTIONAL MATERIALS,
METHODS AND APPROACHES

26. Pull-out teachers focus student
attention on lesson objectives
by stating them plainly and
referring to them frequently;

Desired Actual
Need
Index

Priority
Need Index

4.62 3.52 1.10 5.08

4.67 3.67 1.00 4.67

4.73 4.24 0.50 2.35

4.84 4.10 0.74 3.58

4.85 4.75 0.10 0.48

4.70 4.22 0.48 2.26

4.63 4.06 0.57 2.64

4.65 4.06 0.59 2.74

4.79 4.19 0.60 2.87

4.78 4.16 0.62 2.96
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APPENDIX F

Questions by Function

7. Pull-out teachers set_and main-
tain a brisk instruction pace.

28i Academic tasks are matched to
lesson content so student
success rate is high.

29. Pull-o..c teachers know which
skills are of highest priority
and_the prerequisites needed by
students to learn the skills.

30. Regular, focused reviews of key
concepts and skills check on
and strengthen student reten-
tion;

VII. EXPECTATIONS FOR STUDENT LEARN-
ING AND BEHAVIOR

31. Standards for learning are both
challenging and attainable.

32. An orderly, productive working
atmosphere is generally main-
tained and time spent on class-
room management is minimal.

33 Students are expected to com-
plete their work and meet
recognized standards of quality.

34. All students are given approxi-
mately the same number of
response opportunities.

35. Positive techniques are the
primary_means of managing stu-
dent behaVr.

VIII. SCHOOL AND CLASSROOM CLIMATE

36. Pull.-out classroom behavior
conforms to explicit standards.

Desired Actual
Need

Index
Priority

Need Index

4.72 4.27 0.45 2.12

4.76 3.96 0.80 3.81

4.87 4.42 0.45 2;19

4.83 4.15 0.68 3.28

4.81 4.32 0.49 2.37

4.89 4.31 0.58 2.84

4.78 4.27 0.51 2.44

4.83 4.34 0.49 2.37

4.75 4;40 0.35 1.66

4.82 0.53 2.55

4.74 4.25 0.48 2.31

4.74 4.25 0.49 2.32
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Questions by Function

Z.'. A secure attractive environr
ment is provided where the
emphasis is on academic
achievement;

58. Students are allowed and
encouraged to develop a sense
of responsibility and self-
reliance.

39. Pull-out teachers pay atten-
tion_to student interests,
problems and accomplishments
both in and out of the class-
room.

40. A task-oriented but relaxed
pullrout classroom atmosphere
is maintained where students
find encouragement and little
criticism.

IX. USE OF ACADEMIC LEARNING TIME

41. Pull-out classes and other
ActivitieS Start and end on
tite.

42. Pull-Out classroom routines
are smooth and effiCient.

43. Teachers have assignments or
activities ready for students
when they arrive.

44. Very little time is spent on
non-learning activities.

4 . Students are actively and
successfully engaged in learn-
ing activities_for a signifi-
cant portion of each pull-out
session.

Desired Actual
Need
Index

Priority
Need Index

4.76 4.19 0.57 2.71

4.80 4.30 0.50 2.40

4.62 4.22 0.40 1.85

4.77 4.29 0.48 2.29

4.75 4.34 0;41 1;94

4.71 4.24 0.47 2.21

4.76 4.23 0.53 2.52

4.80 4.50 0.30 1.44

4.70 4.38 0.32 1.50

4.79 4.37 0.42 2.01
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Questions by Function

X. MONITORING STUDENT PROGRESS

46. Assessment procedures rou-
tinely check student progress.

47. Pullout teachers eocourage
parents to keep track of
student progress;

48. To check understanding;
teachers ask clear questions
and make sure all students
have a good chance to respond.

49. ObServable systems_are used
to monitor the academic prog-
ress and Skill mastery of stu-
dents.

5 . Teachers use assessment result§
for instructional diagnosis
and to evaluate their Catt
teaching methods;

XI FEEDBACK AND REINFORCEMENT

51. Assigned work is checked; stu-
dents are given quick feedback.

52. Feadbatk_to students is tied
to learning objectives.

53. Correction or reteaching occurs
in response to student errors.

54. The pull-out classroom is
characterized by frequent and
consistent reinforcement for
academic achievement and
excellent behavior.

5 . Feedback to students is simple
And clear to help them under-
Stand and correct errors.

_

Desired Actual
_Need

Index
Priority

Need Index

4.70 4.10 0;60 2.82

4.75 4.34 0.41 1.95

4.46 3.23 1.23 5.49

4.77 4.47 0.30 1.43

4.76 4.24 0.52 2.48

4.76 4.22 0.54 2.57

4.81 4.45 0.36 1.73

4.84 4.49 0.35 1.69

4.80 4.51 0.29 1.39

4.84 4.49 0.35 1.69

4.75 4.31 0.44 2.09

4.84 4.47 0.37 1;79
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0.1.-Mil

NeA Pribtity
Questions by Function Desired Actual -;..TzY.Ii. Need Index

XII. EXCELLENCE RECOCNIZED AND
REWARDED

56. Teaching excelleac-:. :tn the
pull-out compensatory educa-
tion program is recognized.

57. Awards are set at several
different levels of per-
formance, providing all
pull7out students with oppor-
tunities for success and
recognition.

58. Recognition is based on com-
parison to standards rather
than comparison to peers.

59. Students accomplishMents for
academic achievement and
excellent_behavior_in the
Chapter 1/Article 3 program
are also recognized in the
regular classroom and school.

60. Parents are told about student
successes.

XIII. USE OF EVALUATION RESULTS

61. Compensatory education staff
follow simple routines for_
collecting, summarizing and
using student achievement
infurmation.

62. Test results, grade reports,
attendance records and other
methods are used to spot
potential problems.

63. Assessment resulCs are used to
evaluate the program and tar-
get areas for improvement.

4.64 3.66 0.99 4;58

4.75 3.44 1.31 6.22

4.54 3.80 0.74 3.36

4.75 4.24 0.51 2.42

4.58 3.27 1.31 6.00

4;60 3.54 1.06 4.88

4.65 4.21 0;45 2;08

4.69 4.12 0.57 2.67

4.75 4.28 0.47 2.23

4.72 4.35 0.37 1.75
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QUestions by Function

64. Program improvement effortt
are periodically rwriewed;
progress is noted and the
improvement focus is renewed
or redirected.

65. Local Chapter 1/Article 3
evaluation results are com-
pared to state and national
reSults_as one gauge of pro-
gram effectiveness.

Desired Actual
Need

Index
Priority

Need Index

4.70

4.41

4.17

4.11

0.53

0.30

2.49

1.32
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APPENDIX G

SECONDARY ACADEMIC ACHIEVEMENT AVERAGE "DESIRED" AND "ACTUAL" RESPONSES
TO THE COMPENSATORY EDUCATION NEEDS ASSESSMENT RANKED ACCORDING

TO FUNCTION mom HIGHEST TO LOWEST PRIORITY NEED INDEX;

Fdhdtion Rank Desired Actual
Need
Indek

Ptiority
Need Index

Parent and Community Involvement 1 4;47 2.63 1.84 8.23

Excellence Recognited and Ret4dtded 2 4.37 2.52 1.85 8.06

Instructional Materials, Methods,
and Approaches

3 4.50 2.79 1.71 7.68

Leadership 4 4.80 3.27 1.53 7.33

Expectations fdt Student Learning 5 4.67 3.12 1.55 7.22
and BehaViOr

Coordinatiun With Regular School 6.5 4;58 3.02 1.55 7.10
Program/Other Special Programs

School and Classroom ClitA.te 6.5 4.47 2.88 1.59 7.10

Feedback and Reinforcement 8 4.63 3;14 1.49 6.92
Use of Evaluation Results 9 4.40 2.91 1.49 6.56

Monitoring Stiident Ptogress 10 4;57 3.15 1;42 6.48
Prog77- Goals and Objectives 11 4;67 3.45 1.22 5.70
Pro:. , -.ia-1 Development 12 4.50 3.25 1.25 5.f7
f.T8- A Academid Learning-Time 13 4;60 3;56 1.04 4.78



APPENDIX H

AVERAGE "DESIRED" AND AVERACZ "ACTUAL" RSSPONSES TO THE COMPENSATORY
EDUCATION NEEDS ASSESSMENT BY FUNCTION AND QUESTION FOR THE

TOTAL SECONDARY ACADEMIC ACHIEVEMENT PROGRAM

Questions by Function

I. PROGRAM GOALS AND OBJECTIVES

1. Learning goals and objectives
are selected or approved by
teachers.

2. Goals focus on itprOVing Stu-
dent performance.

3. Learning goals and objectiveS
are clearly defined;

4. A value system emphasizing
academic achievement is shared
by staff; students and
parents/community.

5. Most parents are aware of pro-
gram goals.

H. COORDINATION WITH THE REGULAR
SCHOOL PROGRAM/OTHER SPECIAL
PROGRAMS =

6. Chapter 1/Article 3 program
curriculum is congruent with
the regular school curriculum.

7. Special attention is focused
on building good continuity
across grade levels and pro-
grams.

8; Chapter 1/Article 3 teachers
know how their instructional_
objectives fit with the regular
curriculut.

9. Specific provisions are out-
lined for coordination between_
teachers in Chapte, rticle 3
and the regular

Desired Actual
Need

Ifidet

_Priority
Need Index

4.67 3;45 1.22 5.70

4.17 3.67 0.05 2.08

4.57 3.83 0.74 3.38

4.83 4.20 0.63 3.04

5.00 3.17 1.83 9.15

4.80 2.40 2.40 11.52

4.58 3.02 1.55 7.10

4.67 3.60 1.07 5.00

4.71 3.57 1.14 5.37

4.67 3.20 1.47 6.87

4.50 2.75 1.75 7.87
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APPENDIX H

Questions by Function Desired Actual
Need
Index

Priority
Need Index

10. Collaborative curriculum plan-
ning and decision making are
typical.

4.33 2.00 2.33 10.09

III. PARENT AND COMMUNITY INVOLVE- 4;47 2;63 1;84 8;23
MENT

1 . Procedures for involvement are
clearly communicated to parents
and used consistently.

4.33 3.00 1.33 5.76

12. Parents and volunteers have
options for becoming involved
in activities that support the

4.17 2.60 1.57 6.55

instructional program.

1 . Chapter 1/Article 3 staff mem7
hers provide parents with
information and techniques for
helping students learn.

4;67 2;67 2;00 9.34

' . There is frequent two-way com-
mication between parents and

4.33 260 1.73 7.49

Chapter 1/Article 3 staff.

15. Parents are aware_of their
responsibilities for helping
students learn.

4.86 2.29 2.57 12.49

IV. COMPENSATORY EDUCATION PROMS- 4.50 3.25 1.25 5.63
SIONAL DEVELOPMENT AND TRAINING

1 . Emphasis is given to staff
development/training and
teacher skill building;

4;67 2.83 1.84 8;59

17. Staff development opportunities
are attractive to Chapter 1/

4.33 3.00 1.33 5.76

Article 3 staff.

1 . Content in_staff development
sessions addresses instruc-

4.50 3.30 1.50 6.75

'tional issues and priorities.
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Questions by Function

1 . Staff development and training
are supported with ttme and
other necessary resources.

2 Feedback_from instructional
observations emphasizes
_mproving instruction and
boosting student achievement.

V. LEADERSHIP

21. The building pr ipal along
with the Director of Compensa-
tory Education have a clear
understanding of the program's
goals and are able to clearly
articulate then..

22; The Wilding principal along
with the Director_of Compensa-
tory EduCation believe that
all students can learn.

23. The Director of Compensatory_
Education initiates organized
and systematic improvement
procedures.

24. The Director of Compensatory
Education carefully monitors
new practices.

25; The Director of Compensator:
Education is_viewed by teachers
as having relevant instruc-
tional experti .e as well as
management S. is.

VI. INSTRUCTIONAL MATERIALS,
METHODS AND APPROACHES

26. Pull-out teachers focus student
attention on lesson objectives
by stating them plainly and :
referring to them frequently.

Desired ACtual
Need

Ride*
Priority

Need Index

4.33 3;67 0.66 2.86

4.67 3.75 0.92 4.30

4.80 3.27 1.53 7.33

4.83 3.80 1.03 4.97

4.83 4.00 0.83 4.01

4.83 3.00 1.83 8.84

4.83 2.75 2.08 10.05

4.67 2.80 1.87 8.73

4.50 2.79 1.71 7.68

4.33 3.00 1.33 5.76
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Questions by Function

27. Pull-out teachers set_and maiir
tam a briSk instruction pane.

28. Academic tasks are matched to
lesson content so student
success rate is high.

Pull-out teachers know which
skills are of highest priority
and the prerequisites needed by
students to learn the skills.

30. Regular, focused reviews of key
concepts and skills check on
and strengthen student reten-
tion.

VII. EXPECTATIONS FOR STUDENT LEARN-
: ING AND BF VIOR

31. Standards learning are both
challengit ttainable.

32. An orderly, productiv ,,orking
atmosphere is generally main-
tained and time spent on class-
room management is minimal.

33; Students are expected to com-
plete their work and meet
recognized standards of quality;

3 . All students are given approxi-
rately the same number of
response opportunities.

35. Positi:e techniques are the
primary means of managing stu-
dent behavior.

VIII, SCHOOL AND CLASSROOM CLIMATE

36. Pull-out classroom behavior
conforms to explicit standards.

Desired Actual
Need
Index

Priority
Need Index

4.17 2.80 1.37 5.71

4.67 2.67 2 00 9.43

4.50 2.50 2.00 9.00

4.83 3.00 1.83 8.84

-------__----

4.67 3.12 1.55 7.2?

4.67 2.75 1.92 q.97

4.23 3.17 1.66 8.02

4.83 3.40 1.43 6.91

4.17 3;67 0.50 2.08

4.83 2.60 2.23 10.77

4.47 2.88 1;59 7.10

4.17 2.20 1.97 8.21

77

85



APPEND_X H

Questions by Function

37. A secure attractive envirour
ment is provided where the
emphasis is on acaddMic
achievement.

38. Students are allowed and
encouraged to develop a sense
of responsibility and self-
reliance.

39. Pull-out teachers pay atten-
tion_to student interests;
prOblems and accomplishments
both in And out of the class-
LOOM.

43. A tasl&oriened but relaxed
pull-out classroom atmosphere
is maintained where students
find encouragement and little
criticism.

IX. USE OF ACADEMIC LEARNING TiME

41. Pull-out classes and orher
activities start and end on
tithe.

42. Pull-out classroom routines
are smooth and efficient.

43. Teachers have assignments or
activities ready for students
when they arrive.

44. Very little time is spent on
non-learning activities.

4 . Students are actively and
Successfully engaged in learn-
ing activities for a signfi-
dant_portion C each pull-out
session.

Desired Actual
Neee
IndeX

_Priority
Need Index

4.67 3.33 1.34 6.26

4.50 3.20 J.30 5.85

4.50 2.83 1.67 7.51

4.50 2.83 1.67 7.51

4.60 3.56 1.04 4.78

4.83 4 40 0.43 2.08

4.50 3.20 1.30 5.85

4.67 4.20 0.47 2.19

4.67 3.00 1.67 7.80

4.33 3.00 1.33 5.76
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Questions by Function

3E MONITORING STUDENT PROGRESS

APPENDIX H

46. Assessment procedures rou-
tinely check student progress.

47. Pull-out teachers encourage
parents to keep track of
student progress.

4 . TO check understandingi
teachers ask clear questions
and make sure_ all students _

have a good chance to respond.

49. Observable systems_are used
to monitor the academic prog-
ress and skill mastery of stu-
dents.

50. Teachers use assessment results
for instructional diagnosis
and to evaluate their awn
teaching methods.

XL. FEEDBACK AND RETSFORCEMENT

51. Assigned work is checked;_stu7
dents are given quick feedback.

52. Feedback to students is tied
to learning objectives.

53. Correction or rJteaching oc rs
in response to student errors.

54. The pull-out classroom is
characterized by frequent and
consistent reinforcement for
acadeMic achievement and
excellent behavior.

55. Feedback to students is Simple
and clear to help them undstr-
stand and correct errors.

Desired Actual
Need
Index

Priority
Need Index

4.57 3.15 1,42 6.48

4.33 3.50 0.83 3.59

4.50 2.75 1.75 7.87

4.67 3.25 6.63

4.67 3.25 1.42 6.63

4.67 3.00 1.67 7;80

4.63 3.14 1.49 6.92

4.67 3.qC 1.17 5.46

4.67 3.00 1.67 7.80

4.50 3.00 1.50 6.75

4.50 3.20 1.30 5.85

4.83 3.00 1.83 8.84
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Questions by runction

XII. EXCELLENCE RECOGNIZED AND
REWARDED

56. Teaching excellence in the
pull-out compensatory educa-
tion program is recognized.

57. Awards are set at several
different levels of per-
formance, providing all
pull-out students with oppor-
tunities for success and
recognition.

5 . Recognitior is based on com-
parison to standards rather
than comparison to peers.

5 . Students- accomplishilients for
academic achievement and
excellent behavior in the
Chapter //Article 3 program
are also recognized in the
regular classroom and school.

60. Parents are told about student
successes.

XIII. USE OF EVALUATION RESULTS

61. Compensatory education staff
follow_simple routines for_
collecting, summarizing and
using student achievement
information;

62. Test results; grade reports;
attendance :acords and other
mc hods are used to spot
potential problems.

63. Assessment_ results are used to
_evaluate the proicram and tar-
*get ar,?1. ;;:c: layiorly;%ment.

e-
Desired Actual

Need
Index

Prior y
Need It 2k

4.37 2.52 1.85 8.06

4.50 2.60 1.90 8.55

4.00 2.50 1.50 6.00

2.50 1.50 6.00

4.50 2.20 2.30 10.35

4.83 2;80 2;03 9.81

4.40 2.91 1,49 656

4.50 2.80 1.70 7.65

4.83 3.00 1.83 8.84

4;17 3,20 0.97 4.04
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Questions by Function

APPENDIX H

..1

64. Program improvement efforts
are periodica/ly reviewed;
progress is noted and the
imprc,v'ement focus is renewed
or redirected.

65. Local Chapter I/Article 3
evaluation results are com
pared to state and national
results as one gauge of pro
gram effectiveness.

Desired Actual
Need

Index
Priority

Need Index

4.33

4.17

2.80

2.75

1.53

1.42

6.62

5.92
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