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A small but growing literature addresses the issue of parents and other
adults' beliefs about child development and what to expect from children at
different ages. Goodnow (1984) has argued that such research Is interesting
because it is informative regarding adult cognitive development; and because
beliefs may influence the behavior of adults when they interact with children.
Beliefs can also affect parents' expectations for and interpretations of their
children's behavior (e.g. Eccles and Jacobs, 1985; Jacobs and Eccles, 1986).

Goodnow; Knight; and Cashmore (1986) suggest that beliefs parents have about
developmental processes are_ acquired through_cultural transmission and personal
experience. For example; if strong culturally-based stereotypic notions exist
about milestones in development; or about behavior at certain ages; parents'
beliefs should reflect such stereotypes. But parents' beliefs may also be shaped
by experiences they have had either growing up or with their own or other children.

Adolescence provides an opportunity to explore the origin of adult beliefs.
Strong stereotypes exist in this culture about adolescence: Despite a growing
body of empirical evidence refuting such beliefs, "storm and stress" notions
continue to be characteristic of cultural expectations.

Few studies have directly addressed the question of what it is that non-
researchers believe about adolescence and those studies that do have tended to
sample health professionals and undergraduate and graduate students; Lavigne
(1977) and Offer; Ostrov and Howard (1981) found that health professionals tend
to endorse the storm and stress view of adolescence. College students also tend
to endorse certain storm and stress notions; especially in terms of mood, social
and family relationships, vocational/educational goals and identity concerns
(Holmbeck and Hill 1986; Offer et al.; 1081)

It is possible, however, that parents and teachers may not endorse such
generalized_negative perceptions_ of adolescence._ Unlike_mental or medical health
workers; who are exposed mostly to sick or troubled adolescents; or college
students who interact_mostly with others of their own age, parents and teachers
spend most of their time with more typical adolescents. Empirical evidence
certainly suggests that for most children; .adolescence is a relatively stable and
harmonious period, with only minor;conflicts. (e.g. Bandura & Walters; 1959;
Benatson; 1970: Douvan & AdAlsnm 1066. flki WPq1-11:00_ 1QCS! Fnnprqnn_ 1064:
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Offer, 1969; RutiLer, Graham, Chadwick, & Yule, 1976). If daily experience can
modify general beliefs, then parents and teachers who have prolonged and frequent
contact with the more typical adolescent should hold less stereotypic views of
adolescents than these other groups. Further, Knight (1985) argues that parents
are "developmental optimistists" that they need to see bad situations as
changeable in order to continue in their task of parenting. Thus, even if parents
and teachers of adolescents endorse beliefs about adolescence being a difficult
time, they may also endorse ideas that the difficulty is not inevitable, and that
they or others can have an impact.

For the purposes of the research to be presented today, we have found it
useful to differentiate beliefs according to their level of sped:lefty. Social
psychological studies of stereotypes suggest: that the distinction between
"category=based" beliefs (Or the more general beliefs regarding a social category
such as adolescence) and "target-based" beliefs (beliefs concerning a particular
person) is useful; General beliefs may be more influenced by cultural stereotypes
and more resistant to change than beliefs or expectations about particular
individuals. If this is true, experience with adolescents would be more likely to
affect expectations about particular adolescents than general beliefs about
adolescence as a developMental period;

Experience might also affect staraailatv of beliefs; To the extent that
Ftereotypes are the primary source of information underlying _one's_ beliefs
:rariance of the responses from a relatively homogeneous sample of peOple should
be low. Experience, however, provides a new source of information: a source_ that
is likely to be _more variable across families. Consequently variance should be
higher in families with more experience if experience_ is influencing parents'
beliefs. Again, however, experience might be expected to have its greatest effects
on variance in expectations for specific children rather than variance in general
stereotypes.

In this study, the following questions are addressed: 1) What do parents of
early adolescents believe about adolescence as a developmental period and what do
they expect for their own adolescent's development? Parent category-based
beiiefs will also be briefly compared with beliefs of junior high school teachers.
2) Is there evidence for the effects of personal experience with adolescents on
these belief-5? 3) How do beliefs about adolescence as a developmental period
affect parents interpretation of their own child's behavior after the transition to

4
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junior high school in relation to their expectations for change before that
transition?

Methods

In order to examine these questions, two samples df parents were asked about
their beliefs regarding adolescence in general as well as expectations for their
own children's behavior during this stage of life. A sample of teachers was also
asked the same "general belier questions asked of the parenta Table A
summarizes the sample Ns, broken down by parent sex and whether or not the child
subject m the study was a first or later born. The first sample of parents (which I
Will refer to as sample 1) and the teacher sample were obtained as part of a large,
longitudinal_study of the transition to junior high school; Questions asking this,
first sample of parents about target-based expectations for their own
sons/daughters during adolescence were asked during the fall of their child's sixth
grade year.

The questions referring to category-based beliefs about adolescence were
included for Dab teachers and parents in the wave of data collection that occurred
in the fall after the transition to junior high school.

The second sample of parents (which I will refer to as Sample 2) consisted of
mothers and fathers of 9 to 10 year old girls and 1 1 to 12 year old boys recruited
to participate in a study of hormones and behavior at early adolescence.

Table B lists the scale items. The scales were Likert type: 7 pomt for
parents and 5 point for teachers, ranging from strongly disagree to strongly agree.
Some differences in exact wording exist between the samples: for example; since
the first set of parents was participating in a study of the transition to junior
high school, target-based expectations were worded "I expect that when my child
reaches junior high school, he or she will....". The second set of parents was asked
"I expect that when my child reaches adolescence he/she will...."

I will be focusing on the results for parents today, with brief comparisons of
parent and teacher data.

5



Results and Discussion

1) To address the first question about which beliefs and expectations were
endorsed by parents, and the strength of consensus among parents of early
adolescent children; means and variances were calculated for individual items
from these scales. _Since factor_ analyses _did not yield a clear factor structure in
either parent sample, only item level results are presented.

The means and standard deviations for category-based beliefs for all samples
are presented in Table 1; those for target-based beliefs are in Table 2. Profile
analyses indicated that there were significant differences in item means for both
sets of items for all samples.

As predicted, parents and teachers have mixed feelings about adolesc^nce.
They_believe_adolescence is a difficult time of life but that there are things adults
can do to make a difference. They also endorse positive target-based expectations
to a greater extent than negative target-based expectations.

As you can also see in Table 1, the same pattern is true for teachers.
Teachers were only asked the category-based questions, and for the most part they
endorse the same items as parents.

2) Two types of comparisons were used to address our second question about
the impact of experience on parents beliefs: a) comparisons of mothers and
fathers, and b) compansons of parents who had children older than the early
adolescent subject in the study with parents who did not have any older children

To test the effects of parent sex and parent experience on category-based
beliefs, items were grouped into two theoretically meaningful sets: one consisting
of items indicating that early adolescence is a difficult time and the other
consisting of items indicating that adults can have a positive impact on early
adolescents. To test for such effects on target-based beliefs, items suggesting
positive or neutral adolescent developments were grouped separately from items
suggesting a negative or troubled adolescence. "Neutral" items included those
Indicating an increasing interest and concern with friends and social activities. In

the remaining tables, items are listed in the sets used for analyses.

6



A) First, differences between mothers and fathers:

Table 3 gives means and standard deviations for mothers and fathers
CategOry=based responses separately. In both samples, profile analyses showed
that mothers were mcre likely than fathers to agree With the Set tapping a

difficult adoleStence. Follow-up one-way analyses of variance indicated that in
both samples mothers were more likely to endorse items like "the best 80broath tO
adolescehce is to relax and wait" and physical and hormonal changes are important.
In Sample 1, there was also a sex by item interaction, shown in Figure 1 that
resifits from the fact that mothers endorsed the importance of physical and
hormonal changes, and the need to relaX and wait, more than fathers; but that
mothers and fathers were equally likely to feel that early adolescence is a

difficult time and tnat preoccupadon with appearance interferes with an
adolescent's concentration on academics:

For both samples, there were no differences between mothers and fathers in
beliefs about the effectiveness of adults.

In Sample 1, mothers were somewhat more unatlia than fathers on several
items. These are shown in Table 3.

Table 4 gwes means for mothers and fathers on target=based belief iterriS. In
Sarrip le 1, there was no main effect of parent_ sex on the positive items, but there
was a significant sex by item interaction (F(6,3214)=1320, 12=:0000) Whith IS
Shown in figure 2, :The interaction is the result of mothers being more likely to
expect that thew adolescents will "become more involved in Social aCtiVitieS" And
"become more concerned with appearance" (F(1,3258)=12.98, p=.0001) while
fathers are more likely to expect that their adolescents will socialize more With
the oppOsite Sek (F(1,3255)=30.79; Q=.0000), and seek their advice more often
(F(1,3254)=7.19, u=.007). Fathers were also somewhat more likely to say their
children would become closer to them. In Sample 2, there were no significant sex
differences regarding positive and neutral expectations and no sighificaht
intentions:

With regard to the set of target-based items tapping a traubjefl adolescence,
mothers in Sample 1 were more likely to expect difficulty (F(1,3211)=1223,
a=.0005), They were more likely than fathers to say that their adolescent would
be "difficult to get along war (F(Ii3258)=12.98i D=.0003) and "more concerned

7



with what friends think than what parents think" (F(1,3254=27.95, p=.0000). A
significant interaction of parent sex and item on the troubled expectation set
(F(3,3209)=7.78; i2=.0000), shown in figure 3; results from the fact that mothers
endorse the above mentioned items more than fathers; but that there is no
difference in mothers' and fathers' expectations for the child becoming "clumsier"
or "less interested in school".

In Sample 2, there was a similar interaction, shown in figure 4
(F(3,150)=3;86, ri=.01); Fathers were more likely to say that their child would
become less interested in school while mothers were more likely to expect
difficulty getting along with their adolescent and an increased concern with
friends at the expense of concern with parents.

There were also differences in the variability of mothers' and fathers' target-
based beliefs. In sample 1, mothers showed more variance than fathers on all
items where there was a difference (see Table 4 for the specific items).

In Sample 2; mothers were significantly more variable with regard to
expectations for :taking school more seriously: (F(1,65520)=8;50, 2=;0035) and
"becoming more clumsy" (F(1;65520)=5.90; 2=.015). Fathers were more variable in
their expectations that involvement in social activities would increase
(F(1,64268)=12;11 p=;0005).

Overall, the picture that emerges from these data on sex differences is one of
a greater belief on the part of mothers about potential difficulty, and the
importance of hormonal and physical change. Because the physical changes of
puberty are more salient for females, and remain more salient across the lifespan,
it is not surprising that mothers would endorse these beliefs more. However,
although mothers are more likely to think an appropriate response to adolescence
is to mlax and wait it out; they do nOt necessarily feel less efficacious than
fathers, as shown by the fact that they are equally likely to endorse the set of
items measuring beliefS that adults can help.

In terms of target-based expectations, there are indications from these data
that mothers are more concerned about potential conflict for their adolescents
between what friends think and what adults think, and mothers are less likely to
expect positive developments in terms of their relationship with their adolescent.
Fathers are more optimistic in this regard. Perhaps this reflects a greater
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tendency of mothers to pay attention to or worry about interpersonal dynamics and
the_subtleties of change that occur during adolescence. Fathers may focus more on
goal-oriented aspects of relationships and emphasize_ the importance of
compatibility on adult-type issues of school and vocational decision rather than
parent vs; peer relationships. To this extent, they may be less concerned with the
more subtle interpersonal conflicts that might take place. This line of reasonMg
is supported by research and clinical evidence suggesting that mothers are more
concerned with expressive roles and needs in the family and that fathers are more
concerned with instrumental roles and needs. And despite changing parental roles,
there is evidence that such sex differences still exist.

Our results also show more variability in the responses mothers give; these
differences occur for both samples and are strongest for target-based beliefs,
aithough some differences also exist in the first sample concerning category-
based beliefs. This may be due to more time that mothers spend with their early
adolescents, making them more likely to have noticed individual differences and
exceptions to stereotypes; If this is true, one would expect the strongest
differences to occur among target-based beliefs; as indeed they have in this study.
Again, the hypothesis that mothers spend more time with their children is
supported by recent time use studies showing that despite changing roles, motherS
still spend more time with their children than fathers.

B) Let's move on to differences between parents who have experience with
older adolescents and parents who don't:

Table 5 shows means for parents with and without experience regarding
category-based beliefs. There were no differences for beliefs representing a
difficult adolescence in either sample. In sample 2, for "adults can help" items,
parents of first-born adolescents were more likely than parents of later born
children to feel that adults can make a difference (F(1,148)=4.29, ja=.04).
However, the only trend toward_significance at the univariate level was for the
item "teachers can have a powerful influence on early adolescents" (F(1,150)=3.62,
1).=.06). In Sample 1 of parents, no differences between the "experience" groups
emerged for "adults can help" items.

In Sample 1, there were different variances on 3 of the category-based items
between parents with more and less experience: two in which parents with
experience showed more variability and one on which parents without experience
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were more variable. There were no differences in the variance of category-based
beliefs between parents with mo-e or less experience in Sample 2.

Table 6 gives means for target-based beliefs by experience of parent. In

Sample 1, parents with experience were less likely to endorse positive and neutral
targetTbased expectations (F(1,3219)8.00, g=005). These parents were less
likely to expect their own adolescent to be more concerned about appearance
(F(1,3263)=8.03, g=.005), to be closer to them (F(1,3247)=11;99, D=.0005), and to
seek their advice more often (F(1,3254)=8.31, p,=.004). There was a significant
interaction (shown in Figure 5) of item and experience, with experienced parents
less likely to endorse the above items and equally likely to endorse other items
(F(6,3214)=3.01, jr.006). In_ Sample 2,_ parents of later borns were also less likely
to endorse positive or neutral target-based beliefs (F(1,151)=7.58, u<.01). In

comparison to parents of first-borns, parents with more experience were less
likely to expect that their children would take on more responsibility as they
reached adolescence (F(1,152)=7.63,12 < .01), and that their children would become
more involved in social activities (F(1,151)=4.92, II< .03);

Experienced parents in Sample 1 were also less likely to endorse the set of
negative target-based items (F(1,3211)=11.24, p=.0008); there was no main effect
of parent experience in the second sample.

In addition, as predicted, experienced parents were significantly more
variable in their responses to many of the target-based items, and these are
specified in Table 7. These differences were more frequent and stronger than
those for tacegory-based belies both samples.

To summarize the effects of "parental experience" on category-based beliefs:
the only difference between the two groups of parents is that parents who have
already had z.xperience with an adolescent are less likely to endorse the
importance or influence of adults. This seems to result from the fact that they
are less likely to think that teachers can be a powerful influence on adolescents.
Perhaps after having at least one child go through junior high school these pwents
are simply more cealistic about the impact of teachers at this level. Midgley,
Feldlaufer and Ecc/es (1987) have shown that junior high school teachers fee4 less
efficacious than elementary school teachers, and that this influences a variety of
student outcomes in the classroom. To the extent such attitudes are
communicated to the parent, parents who have had a child go through junior high

10
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school would be expected to endorse the importance of teachers less.

In tem of target-basK1 expectatIons, parents with experience are less likely
to expect just about everything; They are less stereotyped about negative
developments or preoccupation with social things, but they are also less likely to
expect positive developments in terms of relationship with their adolescents.
They are generally moderate, indicating that experience may teach parents that
adolescence isn't all that bad, but it's not all that great either.

We do find the predicted differences between parents with and without
experience on variability of responses. Where differences in variability exist, in
all but one case, parents with more experience show greater variability. In

addition; these differences are much stronger and more consistent for the target-
based items than category-based items. It seems that experience is having its
largest impact, not necessarily on mean levels of expectations but on the
variability of expectations. As hypothesized with mothers, the more time and
experience one has with adolescents the more inrormation one has to draw on,
other than cultural stereotypes. Parents who have already experienced
adolescence with at least one child are more likely to have seen that events during
adolescence vary to a large degree depending on individuals and circumstances.
The fact that that variance differences are larger and more frequent for
expectations about inaisfilLuaLa than they are for stereotypes suggests that the
effect of this expenence dOes not necessarily generalize but that it remains
rather specific to individuals.

3) Lastly, we are interested in how parents' beliefs affect their interpretation
of their own childs behavior as that child makes the transition to junior high
school. In sample 1, parents answered questions about their own expectations for
their children when they entered junior high school. After the child made the
junior high school transition, these parents were asked the same set of questions,
only phrased as "Now that my child Is in junior high school; h/she is . .. more
responsible; more difficult to get along with, etc." We have begun to look at the
effect of parent beliefs on parents' interprutations of their children's' behavior
after the transition; in rAmparison to their expectations for what would occur. To
do this we first calculatad difference scores where the parent's expectation for a

behavior before the transition was subtracted from the parent's rating of that
same behavior after the transition; A positive score on this variable indicated
that after the transition the parent saw more of that particular behavior in

1 1
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his/her child than he/she expected to see. We then regressed parent beliefs on
these difference scores. In the regression analyses we controlled for teacher
ratings of the child's adjustment to junior high school, using this as a proxy for
how the child actually was reacting after the transition.

Four of the beliefs had significant relationships to change in target-based
beliefs. Shown in Table 7, these were "Early adolescence is a difficult time of
life", "Adolescents are so influenced by their friends that what adults say or do
matters little", "There are lots of things adults can do to make their relationship
with their adolescents a good one", and "Adolescents are so concerned with looks
that it is difficult for them to focus on schoolwork";

The beta weights for the significant differences are also presented in Table 7.
They all go in the predicted direction. For example, parents who believe early
adolescence is a difficult time endorse the following target-based beliefs more
post-transition: my child is more concerned with friends than parents, and my
child is more clumsy.

Thus; controlling for objective reports of the child's actual adjustment to
junior high school, parent beliefs seem to influence how they ultimately interpret
their own child's behavior. To the extent that parents beliefs about and
interpretations of the behavior of their own children affect how they interact
with those children, beliefs about adolescence have important implications for
adolescent adjustment.
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Female:

Male:

Parent with no older
adolescent:

Pawls with older
children:

Table A. Sample sizes

Sampkt

EiLitOk

WeffiLt
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1353

1286

2029

2600

1214

761

Sanple 2:

Mat

89

67

798 120

1177 84

=212,1
Teachem

30

34
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Table B. Scale bms

Category-Based Beliefs

We are interested in your opinions about adolescence as a time of life.
How much do you agree or disagree with the following statements?

Adolescence is a difficult time of life for children and their parents.
The most sensible approach to adolescence is to relax and realize that in time

things will get better.
Adolescents are so influenced by their friends that what adults say or do matters

very little.
There are lat of things parents can do to make their relationship with their

adolescent a good one.
Changes in hormones make adolescence a difficult period of life.
Adolescents are so concerned with how they look that it is difficult for them to

focus on schwlwork.
Teachers can have a powerful influence on adolescents.
Changes in behavior during adolescence are mainly due to the physical changes

which are occuring.
The junior high years are successful only with effort.

laratkliaraLlklidi

I expect that when my child reaches adolescence (junior high school)
s/he will:

take on more responsibilities
be more difficult to get along with
be more concerned about his/her appearance
become more involved in social activities
take school work more seriously
be clumsier
be closer to me because we can share more adult interests
seek my advice more often
be less interested in school
socialize more with members of the opposite sex
be more concerned with what his/her friends think than what I think
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Table 1. Means end StaniWrd Doge Ilene el Cidegery-Besed Dodds In Three Samples
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a Wait time.
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succeseld
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due to phystalctmoges.
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Adolescoreleareso
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&V=
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6%1102

htnaralliHog 2,123

4.58(0.69) 5.82(1.19) 6.37(0.90)

4.19(0.81) 5.02(1.49) 5.86(1.29)

4.02(0.83) 5.31(1.28) 5.80(1.11)

4.00(0.67) 5.09(1.39) 5.52(1.27)

3.84(0.91) 5.22(1.30) N/A

3.27(0.78) 4.53(1.32) 4.4811.35)

3.23(1.15) 4.85(1.47) 5.11(1.61)

2.98(0.97) 3.47(1.47) 3.39(1.47)

2.69(1.17) 3.66(1.55) 2.95(1.64)



Tub 2. M. and Standard Ballet's= et Tarpt-Based Bends
in TWo Samples

I exiled vbenaty
Wild reaches adeleseente
a 1 he

be more concerned about I&
herappemarte

becomemore Involved In
swill whiles

take on more responsiblities

so-clelzeructs Vth mambos
of the opposite sex

be more concealed Nit h
hislher Mends thk* then whet
I think

tele schoolVolk more
settee*

se* met*, more cden

be domino me because
we maim more add
kt ifn*S

bemire Mute to get along

be less hunted In school

be dter

Book

Ma=

5.80(117)

5A3(1.15)

5.32(1.12)

5.14(1.34)

lank
Mena
WV=

6.05(0.9T

5.77(1.15)

5.82(1.24)

5.80(0.95)

4.86(1.59) 5A9 (1.27)

4.76(1.36) 4.63(137)

4.23(1.42) 3.67(1.31)

4.08(1.50) 4.05(1.51)

3.40(1.68) 4.36(1.73)

2.73(1.54) 2.91(1.49)

2.52(1.53) 2.46(1.36)
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Table 3. CrgegoVy-trased_laelids Mdkere and Fathers:
Means and Standard Deviations

(DIFFICULT itiXILESCENCE):

_anal
Ltinizal)

and&
illad21)

tirthaihthez

1. Adolescence be 5.04(1.54) 4.97(1.43)a 6.06(1.20) 5.59(1.37r
Mei the ol

2. T he rent sensible
appdach to adokacence 5.02(1.45) 4.53(1.47r 5.36(1.56) 4.77(1.62r
13 to reroxend welt.

3. Chants in hormones
male adroisec enc e 5.22(L41) 4.03(1.34r 5.74(1.28) 5.26(1.22r
&Madame.

4. Addescents tre so
concerned wall how 3.45(1.51) 3.47(1.41)1 3.44(1.52) 3.33(1.40)
the**, irs *d to
focus on schooVo*.

5. Changes irt behavior
et adolescence are minty
due to phyviceiclenges.

4.60(1.36) 4.42(1.25)' a 4.58(1.39) 4.38(1.31)

(ADULTS CAN HELP):

1. Motorcade ere SO
influenced*thekfriands
tl*idultemetterlitlie.

3.66(1.59) 3.59 (1.48)a 2.94(1.71) 2.97(1.56)

2. Therms lots of things
pirate= dote rre4e
theta:M=10%4th
thalradolescant good

5.88(1.22) 5.77(1.11)b 6.45(0.89) 6.26(0.92)

3. Teachers con have.
5.32(1.30) 5.33(1.20)' 5.79(1.10) 5.83(1.14)porWul influence on

addeacerde.

4. The junior Ngh school
yes, ere success( ul
onlywih effort.

5.24(133) 517(1.24)' NIA

*mean: p < .05
**mem: p<.01

***moon: p05.0001

avatar.: p off .05
b valence: p < .01
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Table 4. Tarad-ksed bads Widalbon and Mbar,:
kiwis and Standard Deviations

I expect that when ray
clad reaches adolescence
et he WI:

(POSIT1VEMORMAL):

1. Me on more responlibilities

2. be more concerned abouttis1
herappearence

3. become more kwotied in
social actMles

4. tee school wok more
saloaely

5. be desert° me because
we cambers more adult
hareste

&seek myachice more Merl

7. socidizemore with membr
of the opposite sex

(TROUBLED):

1. be me Itito get along
with

2. be direir

3. be less hierated h school

4. be more cormemed with Oat
tielherfdendetNnk then whet
I t iint

bank
[kcal)

MhLh

5.30(1.14) 5.36(1.07)

5.88(1.16) 5.39 (1.13)""

5.46(1;16) 5;39(1.13)

4.79(1.38) 417(1.34)

4.00(1.52) 4.13(1.45)a

4.18[1.45; 4.32(1.36ra

5.02(1.40) 5.29 (1.24)""d

3.89(1.69) 3.66(1.65)" "

2.53(1.58) 2.52 ((1.46)b

2.73(1.57) 2.72(1.48)a

4.98(1.59) 4.61(1.56r»

Elr.da
(Sande 2)

ttillbmildbtat

painiSD.11MeentS.D3

5.66(1.25) 5.77(1.24)

6.11(0.99) 5.95(0.98)

5.97(0.92) 5.51 .37re

4.83(1.53) 4.36 (1.08)b

3.99(1.46) 4.12(1.57)

3.73(1.23) 3.59(1.41)

5.77(0.95) 5.83(0.97)

4.55(1.69) 4.09(116)

2.50(1.52) 2.41(1.14)a

2.75(1.56) 3.12(1.34)

5.72(1.09) 5.18(1.42r

"man pi .01
"'mem: p .001

mem: p .0001

avefte: p .05
fli&ee:pc 01
c %Mance: p .001
dsetbrice: p .0001
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Talkie 5. Cciegeey-bseed belated' Parente with and ftksV Eva:once:
Woe= ane Skindtird Doritialllans

1

(DIFFICULT ADOLESCENCE):

1. Addeo once is a
&Woe Erie al We

2. The most :sensible

approach to adolescence
Is to rekccend welt.

3. Chfriges hil*riones
rWeaticiocencs
a Mice Me.

4. AdoleeMlifeiso
coicanedWIth how
theylookies lord t o
focus on schoolvolk.

5. Clwiges bobtoloz
et *dolomite ere smarty 4.54 (1.30) 1.53(1.33) I 4.58(1.41) 4.38(1.29)
duo to phyWei changes.

balk
MOW)

NaEllktrdaViliSTA

tirmoillaaMicafsal

bark

daltilswilmittra

5.a4 (1.43) 4.99(1.53)a 5.82(1.34) 5.11(1.22)

4.78(141) 4.09(1.51)a 5A 5(1.59) 5.06(1.66)

$.12(1.35) 5.68(1 41) 544 (.24) 5.67(1.31)

3.46(1.44) 3.46(1.49) 3.25(1A4) 3.59(1.49)

(ADULTS CAN HELP):

. Adolateirittorreso
Influenced bythetirlends
ttot adults mineral*

2. Thee ere lots et thUngl
prenborn Won*,
th*rdelkasNp th
thekaddoefft good

3. *Mohan =Warm a
poWitinituence on
adolettenb.

4. The Mkt hIghschod
yews me siszessiel
Wraith Oa

3.66(1.55) 3.65(1.55)

5.77(1.23) 5.87(1.14)

5.29(1.24) 5.34(1.28)

5.19(1.31) 5.23(1.29)

2.79(1.59) 318(1.69)

6.37(0.88) 6.35(0.86)

5.95(1.09) 5.61(1.12r

WA

°mem p .10 aweiente: p < .05
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Tule S. Target-Wed bollatd_Poth and blithest Expedence:
linens Ind Shacked DlislieliOrki

I nowt that Voten say
chid nusches addesconce
t I be will:

(POSITIYENNIIAL):

1. bite on more respontAbilies

2. be more concerned about Nei
herappeettwe

3. becomernore involved in
mid ecihilito

4. take school weft more
sMousfy

5. be doserto me because
we cen shore more ad
Interests

6. seet myeAhte more atm

7. soddlze monvoth member
of tho opposite sex

(TROUBLED):

1. be more Meet° get Ong
itith

2. be changer

3. buIOkitereMedkecho ol

4. be me concenedWhyM
litiher Mends think then whd
I tNnk

Botta
Maki)

tiastelmeasaktin
binnISDAVERMW

5.35(1.003 5.30 (1.15)b

5.88(1.09) 5.76(1.21rd

545(1.09) 542(1.18)b

4.77(1.33) 4.79(1.39)

4.17(1.45) 3.98(1.53)*".

4.32(1.37) 4.18(144r

5.17(1.26) 5.12(1.39)c

3.94(1.64) 3.70(1.69)""

2.57(1.54) 249(1.52)

2.80(1.52) 2.69(1.56)

4.91(1.54) 4.84(1.62)a

fork
(Stevie 2)

No Enotioivti Eporierte

ttitigMlitiffeaM

8.08(1.05) 5.51(1.44'4

6.13(0.87) 5.53(1.38)k

5.94(0.94) 5.53 (1.36) b

4.78(1.35) 4:43(1.37)

4.20(1.47) 3.83(1.54)

3.76(1.26) 3.5311.37))

$.83(0.89) 5.75(1.02)

4.18(1.68) 4.60(1.78)

244(1.34) 2.49(1.40)

2.90(1.45) 2.92(1.55)

5.58(1.22) 5.35(1.33)

°mean: p < .05
"meen:p< .01

m p .001
"Hmeen: p < .0001

p<m.05
b valence: p< .01
b whims: p< .001
d %Mince: p< .0001
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Table 7. The Meted Ctiegoty-lbased Eleilde an Change ln Treget43e3ed BdIds

Ea:litaddsateme Is a difficult
Uwe et We:

Chid bmore concerned with Mende
thil weds

Chid le more diem

17.45""

5.18°

ki..0

1,1600

1,1600

Arideseentere se influenced iy
friends tbet Vat addle say le
de natters little:

Chlkinmereconcemed th friends 39.22"" 1,1599
Um mints

Clad is mere Mktg to get
dong with

14.80"" 1,1599

Child btu school more sWou* 10.2 1,1599
Chid is more Ilk*to es* Wee 10.48" 1,1599
Clad sochlzes more uth the

oppWte 30X
8.16" 1,1599

Chid le more dewy &or* 1,1599
Chid Is clouds pants 6.23" 1,1599

There ere IIW things_addts can
date _Wm Mir rdollenside
with their adolescent a geed
one:

Chid is more Ilknytaseekichice 5.97! 1,1601
Chld 13 more =coned wkli friends 5.58 1,1601
_then withisrents
addle donde pante 4.59° 1,1601

Adeleseents ere se tentenned with
bevitheyise UM III alkdt
tertkenteiscos en 1111*
scheelweek:

add b mceeconcemed rAth Mende
thtetVtitpfeiTele

add Mee school me seriously

25.9900

19.99""

1,1599

1,1599
CMd moreinterested In the 12.560" 1,1599
AppoVte
Chid is less ktereged h ichod
addle more responsible

8.00!!
7.42"

1,1599
1,1599

CMdlómore Mite get 4.05" 1,1599
_along Wh
add is mere Massy 4.34 1,1599Tar

"p .01_
imp< .001

p .0001

.27

.14

.m

.23

-.16
=16
.15

=15

.21

.29

=23
.19

IT
=.13
.12

.12

132

.01

.003

.02

.01

.02

.01

.01

.004
.004

.004
.003

.003

.02

. 02

.01

.01

.01

.003

.003
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