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The needs of the community served by the Oak Park School District and
the educational requirements of otir students demand a strong emphasis
on knowledge and communication for their world: a multilingual,
multicultural world. By définition; an emphasns on global education is a
basic element of our curriculum. Our schools have the central
responsublllty 0 help each child succeed in those areas. Our children
shall be henped by a skillful staff and an outstandlng program of services

which recognizes and cherishes our multicultural, multilingual
characteristics. Our youth’s understandmg of basic social, political, and
economic forces which are constantly shamng their world is vital to their
funetlonlng as productlve citizens.

An already strong forelgn language program can be strengthéned as a
necessary component of a broad educational experience, one which
helps students not only to develop nnw skllls but to ch°r|sh the

l.eonard S. Demak, Ed.D.
Superintendent 7
Ozk Park School District
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TO THE STUDENT:

You are about to enter a fascinating world of information and knowledge
— a world where time stands siill just Iong enough for you to board

,,,,,,,,,,,,,,,,,,,

“Spaceshlp Earth " On your voyage you wnll dlscover some illuminating

worlds of people; places, Ianguages cultures, technology, careers, and
concerns of manklnd As a cmzen of thls greater world you will learn

But progress without participation is not very productive. Your journey
will not only show you thlngs you never knew before it wiil also show
you how you can participate in what is goung on in your world: Soon you
will be flndlng answers to such questions as these: What happened in the

pa‘t that may affect my life today? What will | be tomorrow? What
lan guage will | speak 20 years from now? Who are my ancestors? How
and where will | live in the future? From where does America get all its

colorful cultures and different languages? What will jobs be like in the
year 2001? What will happen to the planet Earth oné hunhdred years from
now?

The best part of this “global journey” is that you are taking it with many
other students who share pride in and respect for people, ciiltures, and
languages from all arodnd the world. This book is yours to keep, but it is
just a begmmng Use it as the door through which your curlosrty will
travel. Your teachers will be your guides; they will help you answer
questions and they will even ask soine as well. Good luck and have a
good trip. Safra Sa—ee—day! Eb-darouto B’salaamay! Bon Voyage!
Nesia Toval Buon Viaggio! Buen Viaje! In every language you know,
travel happily!

Wisam Sirdenis

George Gianretti



UNIT |

Chapter One

The first chapter in this book; GLOBAL INTERDEPENDENCE, focuses on
the nature of our interdependence on each other as inhabitants of
“Spaceship Earth.” The United States, for instance, is dependent on other

countries for the natute of its citizen population; its languages, its human

resources, and fb? products, materials, and markets which it both offers
to and receives trom the other nations of the world. This chapter stresses
the need for mutual understanding and cooperation among all nations -
for survival and for the most humane use of our zarth’s resources, both
natural and human.



UNIT I: Chapter One

THE MEANING OF GLOBAL INTERDEPENDENCE
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our’ da:ly l'fe is full of products
Cars, stereos, radios. food;
clothing, shoes, glassware; and
dishes often come from overseas.
Materials used in many
Amerlcan made products are al°o

copper from Zambia, oil from
Saudi Arabia; fruits and nuts
from South American countries,
rubber from the Philippines,
chrome frcm the Soviet Union,
and spices from Tanzania.

Products like these from all

thelr way into our homes.

Not only are there numerous
prodicts and materials that come
to the United States, but peopls
from all over the world have
come to our country, {oo. For

example the native Americans,
also known as the Amerlcan

centurles ago: It was several
hundred years later that ‘people

that is today known as the United
States of America.

Throughout its two- hundred-yeat-
hlstery, the United States of
America has always opened its

doors ‘o lmmlgrants from all
around the world. Historians,
sociologists, and other persons
interested in cultures and
languages, have carefilly studied
this interesting movement of
people from one land to another-
They have wondered what effect
this process, or fiow ot different

has had on the Amerlcan eulture
and society.

It was orice believed that all the
different peopie who came to the
Unlted States from many countrnes

they mixed into the American
society ana became “like the
Americans.” Many of these people
from different ethnic backgrounds
began speaklng English more
often than the Ianguage cf their
native country. Some even
chznged their names to sound
more American or English. ii was
believed that these people were
part of a process that was once
called the U.S. meltlng pot --
which seemed to |mply that
newcomers from all different

cultures and ethnia groups
automat:cally mlxed toqether to

lost their individual personality
and cultural identity.



It was many decades later that
historians and socuologlsts began
to believe that the United States’
population is autually rore like a
“tossed salad” of different cuitures
and natlonalltles This means that
each of the many different ethnic
groups in the United States gives
or contributes a special and
distinctive way of life to our
nation as a whole: In other
words, ﬁéw immigrénis fo ih’é
EngllSh and learn the way of life
in our eeantry and they are also
able to retain or keep their native

language; their customs, and
their belief::.

How boring it would be if we
I:ved ln a country where we all

Our country can boast of iis
many people from many
backgrounds. We can learn from
each other znd all of us can
learn from another idea — that
our planet earth is like a
spaceship; “Spaceship Earth.” We
can think of ourséelves as
passengers on the world
spaceship; the condition of the

spac askip and the direction it
takes into the future will depend
on us.

We must take care of our planet
and see that everyone — each of

the inhabitents of the earth — is
well-fed and is able to live a
productive, healthy life. Many
béb’b’ié on our spaceship are
ﬁUﬁgry and poor As we lé&’r’n’
the earth and see ourselves as
citizers of the world, we must
become aware of our
responsibilities to those who need
our help.

Young people of today are also
citizens of the world and they are
the decision-makers of tomorrow.
Interdependence, the cooperation
and reliance of people upon each
other, is an important word.
Those who undérstand its
meaning are the people who will
have a chance to try to solve
important global problems. These
problsms affect the future of

nations; families; and individuals
in our world.

Take a look at your own world
and see in how many ways your
lives are linked or connected to
other places and other peoples
future of the planet earth. How
c€an you contribute to the well-
being oi “Spaceship Earth”?

The links between pevple and
nations can perhaps best be
ijlustratad by a common,




everyday food product which we

all know a chocolate candy bar.

Let's trace its poss:ble origins:
1. Chocolate is made from

cocoa perhaps from the
2. Sugar from Ecuador in
South America makes
the cocoa sweet.
3. Peanuts may come from
the Sudan in Africa.

4. Coccnut  from  the
Philippines in Asia may
be added.

5. Milk may come from :he
United States or even
from New Zealand.

6. The candy factory may

be in Great Britain

(England or Scotland).

The wrapping paper may

come from Canada; the

world’s largest paper
producer.

8. Large commercial
shipping fleets, such
as those of the Soviet
Union, may carry the
lngredlents from place
to place and finally the
finished product to
markets in  different

corners of the globs.

~J !

You see, even a slmole Lhoculate
candv bar represeiiis the concept
of mterdependence because the

d | O

The next time you bit, into a
candy bar; think about the many
materials, people and places that
are involved in its maklng

The need for mutual

understanding and cooperation
among the countries of our world
has increased in this century, as
has the need for cooperation
among the people of various
nationalities living here in the
United States. The lessons in this
book have been developed to
help you understand and
appreciate the needs and hop

of all humanity. They especla!ly
give you a chance to think about
énd to discuss idsas sna ae-éiviiies

amiong different people and
nations can be improved. .

This book also includes some
cultural and linguistic lessons
that contain information
Wthh Helps you to better

cultures and languages are
dszcrent from yours. Thé
chosen for discussion are
Engllsh Arablc ohaldean French

commumt;eQ around tne world
where these language' are



spoken. This information will give

you an overview of the history
and culture of those people who
speak these different languages.
We suggest some sources from

which you can gain more
infermation about these
languages. You may discover,;
though, that the best sources of
information are the studerits in
your very own school who have
come from places where some of
these languages are spoken:

The lessons in Units Il and IV of
this book briefly examine some
important issues in the world
today. These chapters not only
discuss important global
education topics, but they also

show how the various issues or
concerns of our society are
interconnected and global in
nature, with each issue having
some impact on another. With
time and experience; we learn
that our lives are indeed

interwoven Wwith the lives of
others, near and far. For instance,
we are affected by population
changes and the availability of
energy. We stereotype others (or
use labels to describe people)
and have been stereotyped by
them too. We all are looking for
ways to earn our living and to
live fulfilling lives -- now and in
the world of the future where the
links between people will become
even stronger.



GLOBAL INTERDEPENDENCE
CHAPTER REVIEW EXERCISES
MULTIPLE CHOICE 7 C. people get tossed around
DIRECTIONS: Circle the correct from place to place
answer from the four choices D. the U:S. population is too
given. S mixed up
1. Our daily life is full of U
products that come from 5. The Un |tedStates s quendent
on other countries for its

A. outer space e —
B. inside the earth - products  and  human
C. many different countries resources
D. K-Mart weather

. television programs

2. People from other continents . none of the above
began immigrating t the —— = o= = -
iangd now 'cagi’iéd i%e %nited TRUEORFALSE
e DIRECTIONS: Circle T (True) or
States F (False) after each statement.

A. ayear ago

B. a decade ago

C. several hundred years ago
D. a semester ago

.J’ |

Fﬂ\m\m\

6. In daily living we use very few
products that come to us
from other countries. T F

7. The need for global
understanding ~ and

A. the name of an earth cooperation among different

B. a concern of the United decreased in this century.
States Department of T F

_ Defense 8. “Melting pot” seems to imply

C. the attitude of trying to a loss of individual
solve world problems personality and  cultural
through cooperation and identity: T F
understanding o S ) ) .

D. not concerned with exports 9. Immigration has to do with
and imports the movement of people from
' one land to another. T F

3. Global interdependence is

4. The U.S. population is much o o o
like a “tossed salad” 10. AS”a'l’i ih:hél'itéd pért 6f7 our
because . CUlthé; 7|ari’guagé is i’ibt as
A. people like vegetables important as how we dress.
TF

B. many different ethnic
groups give a distinctive
way of life to our nation
as a whole




GLOBAL INTERDEPENDENCE
WORDS TO KNOW

1. brief (a.)

citizen (n.)

!\)1

common (a.)

N

contribute (v.)

distinctive (a.)

o1

6. global (a.)
7. historian (n.)

8. identity (n.)

9. illustrate (v.)

10. imply (v.)

11. inhabitant (n.)

12. interdependence (n.)
13. issue (n.)

15. numerous (a.)

16. product (n.)

17. represent (v.)

18. source (n.)

n. = NOUN a. = ADJECTIVE v. = VERB
9
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GLOBAL INTERDEPENDENCE
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AcCross:
1. To give, offer; or donate something.
4. To suggest or hint at something.
8. To be particular or different from the rest is to be d
3
3
4

. E.T. was not an i— of the earth;, he lived elsewhere.
. To stand in for something or someone.

. Crime is a very important i———— often discussed in newspapers.
15. Someone who has been in a place for a long time is not a
16. Opposite of long or lengthy.

17. Something that is made or grown.
Down:

1. This is not unusual, it is . 7 - 7
Would you please show or i your idea on the board?
Let’s go to the beginning or to the s————— of your problem.

The name of someone or something.

Another word for worldwide is g—————.

Tobeagoodc you should obey the laws of your country.
Mutual need of other people or other countries.

Someone who studies events of the past and their causes.

Many; several.

NOOND LN

-t —d




UNIT ¥

Chapter Two

A GEDGRAPHIC i;eeK AT THE WORLD THROUGH LANGUAGES

that the only constant = that
which always remains the same
— is change. The shape of the
land, the politics of the people,
and the events of history are
always changing.

Languages and their distribution
threughout the world may seem
the least I|kely to change when
Ianguages do change, the rate of
change is slow. Also when there
is a transition in governments,
language used by the local people
of an area éﬁaﬁgés very gradually
too. The changes fhai do oceur

pressures inventions, and events
that make new words and cultural
mixtures necessary.

In studying the history of a land
or nation, we find that the early
inhabitants of an area establish a
culture all their own, with the
dominant religions and languages

being passed on through the
generations. This is refleeted to
some extent in each of the six
language areas — Engllsh; Arabie;

Chaldean, French, Hebrew, and

1

Spanish — which are emphasized
in this book.

Throughout history, colonization
has had an overwhelming and
lasting influence on the nature
and dispersion of languages.
T.:erefore, the impact of a ruling
or occupylng nation on another
nation can affect language usage
and cultural characteristics to a
great degree. Furthermore, as
political control brings language,
government, religion, education,
and commerce to the occupied
lands, the new culture grows
roots and is passed on through
the spoken and written word, as
well as through cultural activities.

The transcontinental expansion
of specific Ianguages reflects the

concept that people are the
transmitters of the spoken word
beyond natural borders.
Worldwide, over 175 nations are
the homelands for approxlmately
flve bllllon people who
The means of communication for
a very large percentage of these
people is one of the four major
languages being discussed in this
book: English, Arabic, French,

and Spanish.

.M‘
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THE WORLD AND ITS CONTINENTS
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This is 2 map of the warld, showing the six chief

continents (Antarctica is omitted because it is
largely ice-covered and uninhabited). 1 8




GEOGRAPHIC LOOK AT THE WORLD THROUGH LANGUAGES
Distribution of English, Arabic, French, and Spanisih-Speaking
Populations Around the World
This chart glves the approximate numbers of people who speak these
languages on each continent as a first, official, or dominant language:*
On the next four pages are listed the countries (and continents) where
each Ianguage is spoken.

CONTINENT | English | Arabic__ | _French | _Spanish _

(M
North America | 340,000,000 2,000,000 4,000,000 80,000,000

e
South America . o B
””” 3,100,000 — 4,000,000 | 150,000,000

Central America

e
Europe 50,000,000 — 50,500,000 | 30,000,000

@
Africa 4,170,000 | 60,000,000 | 8,000,000 —~

Asia 421,000,000 | 20,000,000 | 24,000,000 —

(6
: 10,000,000 — — —

Oceania

, TOTALS 828.27 6',69"5177 82.000,000 | 90.500,000 | 260,000,000

Sources: — 1984 Worid Almanac ) )
- 1 slklng Your Way Around tho World Pei, M., Harper & Row 1971.

— The Wor!d's Chief Languages, Pel; M.; S.F. Vanni Pub:, 1960.

*While these figures are not recent, they do give an approxnmate idea of pOpulatlons in

these four language areas. More research will be done in an effort to update statistics.

**Dash (—) denotes that language is not spoken by vast numbers of people:

***Antarctica has been excluded because its overall population is so relatively small.
13
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THE ENGLISH-SPEAKING WORLD

AFRICA
Botswana
Gambia
Ghana
Lesotho
Liberia
Mauritius
Namibia
Nigeria
Sierra Leone
South Africa
Tanzania
Uganda
Zimbabwe

ASIA
India
Pakistan

AUSTRALIA and OCEANIA

Australia
Fiji
New Zealand

CARIBBEAN ISLANDS ]
(In North American Continent)
Barbados

Bermuda

British Virgin Islands
Trinidad

West Indies

SOUTH AMERICA
Guyana
Falkland Islands

EUROPE

Ireland -
England (Great Britain)
(Includes Scotland, Wales,
Northern Ireland)

NORTH AMERI'3A
United States
Canada

CENTRAL AMERICA
Belize

NOTE: English is also a very important second language of many countries and several
small islands in the world that are not listed here.

REFER TO THE MAPS ON PAGES 39-44 WHICH
SHOW THE CONTINENTS AND THE COUNTRIES
THAT ARE ON THIS LIST.

14
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THE ARABIC-SPEAKING WORLD

Algeria United States: *
Egypt California
Libya Illinois
Mauritania Indiana
Michigan
New Jersey

i
|
I

I

I

|

I

i

!

I

: AFRICA NOARTH AMERICA
I

|

[

[

|

I

i

|

|

I

Morocco

Ohio

Bahrain
Dj’ibouii
| Iraq

i Israel

5 Jordan

ll quaii

! Lebanon

! erﬁén

| Qatar

| §épdi Arabia
| Syria

5 United Arab Emirates
|

|

|

|

|

|

|

|

1

|

|

|

|

|

1

!

!

|

!

|

i

!

! ASIA
:

H

North Yemen
South Yemen

* There are urban areas in the United States that have large concentrations of Arabic-
speaking people, but in comparison to those populations that speak English, these

Arabic-speaking populations are smalil.

_REFER TO THE MAPS ON PAGES 57-59 WHICH _

SHOW THE CONTINENTS AND THE COUNTR/ES
THAT ARE ON THIS LiST.
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THE FRENCH-SPEAKING WORLD

AFRICA EUROPE
Central Africar Republic Belgium
Chad France
Congo Monaco
Guinea Switzerland *
Ivory Coast

[}

]

[}

I

|

!

t

]

|

[}

I

[}

1

]

!

1

|

[}

|

!

]

]

[}

| h

,' Mali -
poy - arnarda: sy %

? Senegal Canada: Quebec **

I gl Ini s Maine: iciar L1

jn Rwanda United States: Maine; Louisiana

: Zaire

!

] o

1

I

[}

]

|

I

|

[}

|

[}

I

[}

]

]

]

[

]

[}

|

|

}

|

!

|

SOUTH AMERIC
CARIBBEAN ISLANDS French Guiana
Guadaloupe
Martinique
Haiti

NOTE: French is also spoken in several other small countries and small islands
of the world that are not listed here.

* French is one of the three official langiiages of Switzerland.

** Quebec is a bilingual province, whese population speaks both French and English.

*** Some French-speaking people from Europe séttlec in Mzine and Louisiana during

the colonial period.

_REFER TQ THE MAPS ON PAGES 67-70 WHICH
SHOW THE CONTINENTS AND THE COUNTRIES
THAT ARE ON THIS LIST.




THE SPANISH-SPEAKING WORLD

CARIBBEAM ISLANDS NORTH AMERICA

Cuba Mexico

Dominican Republic United Stetes: *

Puerto Rico Arizona
Csliforhia
Fiorida

[}
|
|
|
!
)
i
[}
[}
|
! o
CENTRAL AMERICA S e
’ Costa Rice Nai Mikico
| , Vqsiarﬂ.f:a} New York
| El Salvader Texas
|l Guatemala
! Honduras -
| Nicaragua SOUTH AMERICA
! Panama Argentina
| Bﬁiivia
| N Chile
" EUROPE Colombia
! Spain Ecuacor
: Paraguay
,' Peru
, Uruguay
} Ver.ezuela
:
[}
[}
]
|
!
!
1
]
]
1
i
]
I
|
I
i
!
|

NOTE: While Brazil is in South America, the official languagz of this country is
Portuguese:

* Spanish is a very important second languag 2 of concentrated urban communities in

several U.S. states.

'REFER TO THE .JAPS CN PAGES 81-82 WHICH.

SHOW THE CONTINENTS AND THE COUNTRIES
THAT ARE ON THIS LIST.
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UNIT I

Chapter Threo

Chapter rhree, WHY STUDY A SECOND LANGUAGE?, initially concerns
itself not with an zppeal to the material profit to be derived frcm foreign
Ianguage competence, but with a study or ethnocentrism and its many
manifestations as an cobstacle to understanding other aeopnes and their
ways: Since Iar*guag‘= shapes our mode of thmkmg, the study of a
foreign Ianguagé can provide a key tc how native speakers of that
Ianguage thmk a'td why they act as tﬁey do Forelgn Ianguage study can

notion of guot'ai mterdbpendérice and understanding should be part of
our foreign language study, along with a focus on formal Imguustlc
features of a new tongue Ultimately, though, the use we make of
language skills depﬁnds on our own comprehension of the many
dimensions of !anguage study and thz goals we set for ourselves.




. DID YOU KNOW THAT...

WHY STUDY A SECOND LANGUAGE?

® Mndern English is tsed more in print than any other ianguage in
the world.

i » Thsre are hundreds of French words found in English, some o} w:a

specialized areas being cuisine, styls, and clothing.

& Over half of the words in tha English ianguage originated in the
Latin language.

¢ Over three-fourths of the first names of people in the U.S. are
derived from a culture other than Englisk.

( @ Only one in twenty public high schools stidents in the U.S.A.

studies a language otner than Eriglish beyond the second year.

® In Sweden, all students study nine years of English before high
school.

® By 1990, it is estimated that one half of the U.S. population will be
able to communicate in English and at least one other language.

® Of the 260 million Hisparic people around the world, as many as
15 million (alm2st six percent) are iiving in the United States.

® The Italian language has given English scores of words, especially
in music; food, and art.

® The most widely spoken language in America is Spanish:

® There are at least 2,796 separate languages being spoken on our
planet, plus 7,000 to 8,000 dialects.

® Chinese is spoken as a first language by more people than any

other language in the world.




. DID YOU KNOW THAT...

b ilearly half of the executives in U.S. multinational companies

know cne or more foreign languayes.

In a recant survey, 1,261 companies reporied 60,687 positions
requiring a second languags.

hlre multllmgual persons or citizens from other countrles because

of a shortage of iinguistically trained Ainericans.

» Less than 8% of our colleges have a foreign language entrance

requiremerit. This compares with 34% in 1966.

The United States of America is the only country where one can

graduate from some colleges without having studied a foreign
language prior to or during the college years.

wastern reporter could speak Farsi, and he represented the British
Broadcasting Corporation. .

An Austrian student trying to get edmxt*ed o a umversnty must
have had eight years of instruction in a modern or classical foreign

language.

In Egypt; six years of English study are required from the sixth
grade on.

Honduras expects its students to fulfill a 5-year foreign language
requirement.

All students in Sweden study nine years of English befcre high

school, another language in the university, and a third in graduate
school:
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UNIT Ik

Chapter Three

WHY STUDY A SECOND LANGUAGE‘?

“Ethnocentrism”— a word which
refers to how people view or
judge other cultures in respect to
their own — is an impressive
word. If you are told that it
names somethlng which is
characteristic of every human
being, your reaction is apt to be

cne of surprise.
But think about youiself...

Do you remember when you first
realized that some people lick ice
cream cones and some bite right
into them? The way you did it
seemed normal; the other way
seemed strange.

Can you remember when you
first discovered the incredible
variety of foods that people
consider approprlate for
breakfast? Does the thought of
coffee with boiled milk appeal to
you'7 If your family belongs to
the hot-cereal-or-an- -egg group,
you probably find the idea of
salt-fish (like kippers or herring)
or cheese-and hot peppers—and a-

toast-and-black-coffee unpleasant
or even funny.

When you first began to visit the
homes of school friends and
neighbors, what surprised you

most: hébkms, cloth napkms

ways of eatlng; Do you §Witéh
your fork from hand to hand as
you cut and eat meat, or do you
keep it in the same hand for both

have noticed dnfferent ways of
greeting famlly members and
guests: a- casual “RHil,” klssmg,
bear hug, handshakes, smiles and
laughter, or mutual indifference.

What happens when you sneeze?
Bees someone say, “God bless
you,” or “Gesundheit!” or do you
apologlze‘7 If you don't
understand what someone has
said, do you say, “Pardon?,” or
“What"7 " or “i—iuhb " or “Speak
Would you mlnd repeating that?”
Whichever is your reSponse your
choicé of phrase is almost
automatic; it is an imitation of
what you have heard and can
reflect a cultural view. These are

You probably have also noticed
other differences in how people
dress and behave, in what they

say and in how they react in
specific situations. You may find
the différéhcéS faS’ciriatin'g' éﬁd
by them. You masy even be
convinced that the person whose
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behavior is different from yours is
“really strange,” “an odd-ball,” or
“nuts.” Ethnocentrism is a
process that is at work in all of
these examples. It means that a
person belleves or has the

does or says somethmg is the

“logical, the natural, or the right

way to do it, and that any other
way is funny, unusual,
uncivilized, or even morally
wrong:

This kind of attitude actually
begins inside the family group:
Assume for a moment that your
family’s beliefs or ways of doing
things are all that you know.
Without examining why they are
what they are, you just know that
they are correct. But your family
and social group enlarges as you
get older. You begin to encounter
speech and behavior that make
you uncomfortable. You may
even find yourself rejecting some
or all of yeur fémiiy’s patterns

your fne?ndsi your schocmatesi
your neighbors, or even the
characters in your favorite TV

program.

sﬁijé éﬁ&

Or perhaps

'group or the larger group to

which you belong (nationality,

22
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race, religion, language, etc:),
you may conclude that the
customs, language, or culture of
all those who are different from
you are strange, peculiar, or even
“wrong.”

Most of us probably come
somewhere m becween those two
or adjust, taking on new patterns
and enlarging our understanding
of how the world works. But
ethnocentrism -- the belief that
your graup is superior -- fades
slowly and can diminish only as
we enlarge our perceptions of
our world. We gradually have
more experiences and grow more
sensitive and aware that what is
“dlfferent" ln cultural patterns is

well be admirable and worth
learning.

Of all that we inherit as our
culture, of all the socially
transmitted behaviors that form a
culture, perhaps the most
influential is language.
Ethnocentrism operates here as
well: Almost instinctively we react
negatively to or reject anyone
who speaks a Ianouage which we
do not understand. We may feel
uncomfortable because we think
of it as strange or perhaps as
some kind of a secret code. Yet




one of the results and benefits of
féi‘éiﬁi'i Iéi’igi;ié(jé §ﬁjay i§ fhéf Wé

communicate directly and
comfortably, either orally or in
writing, with those who use that
same language. Soon the
Ianguage iS no Ionger “foreign”
or mysterious to us — we have
broken the code of
communication.

There is, however, more to
Iearnmg a new Ianguage thaii

system to another. It is hard to
express this to persons who have
not had the experience of
Iearnmg a second language: Most
of us are unaware of just how
our Ianguage shapes our thought
processes At least mmally, our
thmkmg is limited by the use of
terms and constructions that we
learn as a child and as we
acquire our language, that
Ianguage shapes our own
perceptions of the world around
us. We therefore begin to perceive
reality in the categories or
compartments that our parents
and others have taught us through
our language.

This concept may be difficult to
understand. Even some of the
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vocabtilary that deals with
Ianguage Iearnlng may be
unfamiliar to you: For example; in
trying to express an idea through
Ianguage we have to place the
words in some regular sequence
or order partly because that is

the only way that the words
make sense in our Ianguage and

experience reality “all at once”
with lots of things occurring in
an instant, but our language
makes us put them into some
sort of time sequence. Therefore,
the words must come out in a
series or ‘string of thoughts” in
order to be understood by those
who hear or read what we say-

We ﬁéiie ié aiiiide ijp Eééliiy as
reflects our total culture, past
and present. For instance, what is
a “day”? When does a “day”
begin? Gne culture says, “At
sunrise”; people who have clocks
can say, “At midnight.” Which is
“right”? Which is “wrong”?

Another interesting feature about
some languages is that they use
both an active and a pass:ve
voice for verbs: for example, “I
eat the spinach,” or “The spinach




is eaten by me.” A language that
stresses active verbs tends to
show people as performers, the
doers of deeds, and those who
cause results (“I do something”).
A language that uses more
passive verbs suggests people
to whom things happen and on
whom outside forces are working.
(“somethlng is done to me”).
Even though the ideas expressed
may be essenﬁauy the same in
the two patterns, the form of the

the role of human beings in
nature or in life.

Even beyond this view of the
structure of language, language
users tend to play with Ianguage
In Engllsh for instance; almost
no word has only one single
meaning: Look around you:
paper chair, book. They are all
such eommon ijPCtS Yet every
one of these words has mult |ple
meanings: Consider: “I'm going
to paper the room.” “They take
the dally paper. " “She chaired the
meeting.” “He was sentenced to
thé chair.” “He was booked for
‘making book.”” So often our
American English language
groups together under one label
or term quité dissimilar or unlike
objects and ideas, and the
possibility of “word play” occurs
in many utterances we make.

24

30

This process occurs in any

language in the world whether
the use of word play is subtle or

slight; the language will often
communicate more than just

realize all these features of
Ianguage. In fact the best
argument for studying a new
language may be that it can give
you a new way of perceiving the

world, with new categories for
analyzmg experlences and new
ways to think. It may even help
you understand your own

however, not generally
understood and are rarely taken
into consuderatlon It may not

mast people, though Iearnmg a
new Ianguage makes them aware
of how the new language differs
from their “old” or first langtage,
of how speech patterns reflect
thought patterns, and perhaps
even of how people’s thinking is
actually shaped by their
language.

You can tell from its title that this
chapter is concerned with
studying a second language.




Here are some reasons to
consider:

1. A second language
helps you to get beyond
your linguistie
ethnocentrism.

2. A second language gives
you an important key to
understanding how another
culture operates, how its
speakers think and form
their ideas into words.

3. A second language gives

you a new
with which to make
friends; to enjoy songs,
plays; and poetry; to
watch TV, to listen to
the radio, to travel to
different places; and, of
course, to read, study,
wrlte and earn money.

Number 3 is the reason most

the one stressed when you are
advised to study a second

language. But don't forget that
reasons 1 and 2 are also

important.

Is foreign language study easy?
No, it is not. You have to give up
the seeurlty of your own first

language and plunge into a world
of new sounds, new labels for old

person feels unsure and maybe
even foolish (like everyone
learning something new).
Language is so crucial to our
§éif—ésféér71 fﬁéf We fﬁéy Bé é\iéﬁ

learning than in dealing with any
other subject. Eventually, however,
it can be done. Millions of people
in this country and elsewhere
have learned a second, even a
third or fourth Ianguage and
have been successful in each.

Is it “worth” learning? This
really depends on you and how
you will make use of your new
language. If it is a school subject,
one which you study to pass
tests and get QFéded for, it may
not have a great effect on your
life. However, if you use a
second language as a tool for
thinking, reading, writing,
listening, speaking, and
interacting with others, whether
socially or on fhe job— ii can

world of pleasure and activity.
Whatever your reason or
motivation is for considering
learning a second language, the
decision is yours — you must
make the choice:




What language should you study?
if you are strongly encouraged
by your family because of your
cultural background to study a
second language and the
particular language is offered in
your school; that is probably the
one to begin with. If you have
specific career or job goals that
will be aided by knowledge of a
particular language; then you
have a Iot to gain. Talk with your
friends who are enjoying language
study and learn through their
experiences. Listen to others and
consider what they have to say
about all that is involved in
language study.

As you read the next set of
chapters, you will learn many
new things about the worlds;
cultures, and languages of
different people in our world.
The introduction to this book
“global” ideas and issues. This is
one world and the many nations
of the worid are becoming
increasingly interdependent and
intertwined. You may not know
now what language you will need
20 years into the future. But the
special skills, the personal
satisfaction and feeling of
accomplishment, and the
widening of horizons, both mental

and social, which you can gain

enrich your life. Certainly
learning another language which
you feel you need to know
becomes much simpler once you
have realized why you want and
need to learn it.

Each of the next six lessons
discusses a language which is
spoken by many peopie in

- America. English is, of course,

our national language. Hebrew
and Craldean are included as
languages which have been of
special significance in Oak Park,
Michigan, where this book was
written. There are also Arabic;
French, and Spanish — languages
that are spoken as the Home
language of millions of people
living in the United States today:
Thus, there are all around us
communities of people who are
available to us if we want to
communicate with thém in a
particular language. In addition,
they offer very good practice for
those of us who are learning that
second language!
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There are 12 maj

“language family t
which English and n

Spanish*  fami

Portuguese* fami
French* fami

* Because these languag
so-called Romance lang
from Latin, the languag
language, but its vocat
structure is Germanic.




.

e OR!

INDO-EUROPEAN|

nifia miser lacuna p
niglia miserabile laguna P
nilia miserable laguna p
nilia miseravel lggugg P
nille miserable lagune p
nilie miser laguna p

RS

nily  miserable  lagoon

ages share a common ancestry, many woi
iguages. (“Romance”_in_this sense mean
age of the Romans.) Technically, Engli
abulary is largely Latin—based, even tt
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A LANGUAGE FAMILY TREE

There are 12 major language families and many lesser ones: This

GERMANIC

INDO-EUROPEAN|

famiiia
Spanish*  familia
Portuguese* familia
French* _ famille
Rumanian* familie
| English*  family

famiglia

miserable
miseravel
miserable

lacuna

limonata

limonata
limonada
limonada
limonade

__family
* Because these languages

from Latin, the language of the Romans.) Technically, English is not a Romance
language, but its vocabulary is largely Latin—based, even though its grammatical

structure is Germanic.
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Aruitoxt provided by Eic:

This International Restaurant Menu shows a wide varlety of foods next to which Is a

count

Iry or language-group designation of the origin of thu word. Are you surprised at

the origin of any of these familiar » >rds?

Ar.
Br.
Chin.

Fr.

Gr.
Hait.

Heb.

Hung.

Ind.
.
Lat.
Mal.
Mex.
Mor.

Pers.

American Indian
African
Ariglo-Saxon
Arabian
British
Chinese
French
German
Greek
Haitian
Hebrew
Hungarian
Indian

Italian

Latin
Malayan
Mexican
Moroccan
Persian
Romanian
Russian
Scandinavian
3panish
Teutonic

Turkish

International Restaurant Menu

Hors D'oeuvres (Fr.)

Smoked Sturgeon (Teut.). Shrimp (A.S:) Cocktal*
Norwegian Sardines (Gr.) Caviar (Turk.)

Oysters (Gr.) on Half Shell __ _ Antipasto (it.)
Anchovy (it.) Eggs (Scar:) Herring [A.S.) Canape (F-.)
Olives (Gr.) Radishes (Lat.)

Celery (Gr.) Scallions (Lat.)

Soups (Teut.)

Minestrone (it.) Chicken (Scan.) Gumbo (Af.)

Onion (Lat.) Clam {A:S.) Chowder (Fr.)
MulhgataWny (Mal.) Borsch (Rus.) ) Lentil (Lat.)

Consomme (Fr ) with Noodles (Gar )

Entrees (Fr1.)
Barbecued (Hait.) Spareribs (Ger.) with Apple Sauce (A.S.)
_ Steak (Scan.) with Mushrooms (Fr.)

__ Curiled (Ind.) Lamb (A.S.] with Rice (Pers.)
Roast Turkey { Turk.) with Cranber ; {Ger.) Saute
Pastrami {Rom.) with Horse Radish Sauce (Lat.)

___Pork (Lat.) Chow Mein (Chin.}  _
Roast Baaf (Lat.) with Yorkshire Pudding (Br)

Sauerbraten {Ger.)_ . _Goulash(Hung.) = Roast Duck (A.S.)
.. . _Virginia Ham (A:S.) Deviled Crab (A.S:) o
Filet (Fr.) ot Sole (Lat.) Broiled Lobster (A.S.)

Vayctabfu (I;nt.)

kspamgus (Ir ) with Browned Butter (Gr )

___Broccoili (it.) wit's Lemon (Ar.) Sauce _

___ Steamed Spinach {Ar.) and Mushrooms {Fr)
Beets (Gr ) wnth Orange (Pers.) Sauce ~__Succotash (A.1.)
Creamed Cabbage (Fr ). Mashed Turmp (tat.)
Fresh Peas (Gr.) and Mlnted (Gr.) Carrots (Lat.)
___ Green Beans (A.S.) with Aimonds (Gr.)
Summer Squash (A.1.) Parslied { Gr. ) Potatoes (Sp )
Baked Yams (Af.) with Apples (A.S.)

Salads (Lat)

Tomato {Sp:) Asplé (Fr) Cole Slaw (Dutch)
Molded Vegetabic (Lat.)
Sliced Cucumbers (tat) and Green Peppers {Pers:) with French Dresslng
Avocado (Sp.) and Grapefruit (Fr.)
_Lettuce (Lat.) Hearts with Rus..ar Dressing
Zucchini {1t.), Endive (Lat.), and Romaine (Fr.)

with Cheese (Pers.) Dressing

Desserts (Fr.)
Persimmons (A.1.) Spanish Melon (Gr.) Nectarines (Gr.)
Prune (Lat.) Whip Caramel (Fr.) Custard (Pers:)
Cherry (Gr.) Stradsl (Ger ) Chocolate (Mex.) Eclair (Fr.)
Vanilla (Sp.) Pudding (Br.) with Strawberry (A.S.) Syrup (Ar.)
_Peach {Pers:) Cake {Scar.) Pecan {A.l.) Pie
Banana {Sp.) Cream (Lat.) Pie Macaroons (it.)

. Cinnamon (Heb.) Raisin (Lat.) Cake (Scan.) .
Tangermo (Mor.) Sherbet (Ar.) with Caraway (Ar.) Cookies (Dutch)

Spumoni (It.) Pistachio (Pers.) Ice Cream Tutti-frutti (lf )
- Beverages (Lat:)
MilKk (A.S.) Coffee (Ar.) ~_ Demitasse (Fr.)
Pekoe Tea {Chin.) Cocoa (Sp:)
28




WHY STUDY A SECOND LANGUAGE?

T

_(D I

o N o

WORDS TO KNOW

. accomplishment (n.)

apologize (v.)
behavior (n:)
compare (v.)
convince (v.)
crucial (a.)
diminish (v.)
examine (v.)
familiar (a.)

feature (n.)

11. foreign (a.)
. goal (n.)

. greet (v.)

logical (a.)

. normal (a.)

. rare (a.)

. sequence (n.)
. skill (n.)

. structure (n.)

. switch (v.)

a. = ADJECTIVE
29
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WHY eTuov A eecoND’ LANGUAGE?

Across:

3.
5.
6.
8.
12.
15.
16.
17.
18.

Not common; scarce; not available.

A technical ability or talent.

Making serse; to be expected

Form, shape of something.

To say you're sorry.

Way of acting; one’s actions or manners.

To prove something; to persuade

To welcome someone; to say hello.

What you aim for; somethmg one strives to attain.

Down

- |

Said of somethmg or someone you know well.
To decrease, lessen, or make smaller.

T~ look at or study carefully

To shift, change, or replace somethmg with somethmg else.
Achievement: work completed satlsfactorlly

A logical order or pattern with one thing following unother.
To show differences or similarities.

Not familiar; outside of one’s own country.

Usual, common, or acceptable.

A noticeabie part of something; a trait.

Critical; severe. 30
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Chapters Four through Seven

FOUR OF THE MAJOR LANGUAGES OF THE WORLD; the next section
of this book; outlines the history, significance; and nature of four major
languages of the world '1nd fwo more specrfrc Ianguages whlch are cf

were created. Engl: h the first language that is discussed, is glven
prorinence, -~ as the national language of the United States and as
probably the most useful language internationally.

Just as global |nterdependence is siressed in other lessons contained in
this book, its importance is alsc evident in the development of major
Ianguages of ithe world. Thus we learn about the his story and development
of the English language in its original land and then in the United States
-- where as America opens her doors to nmmngrants from many parts of
the world, so she opens her language to addmons changes, and
enrichment from the languages of the world.

ln much the same way, each of *he other Ianguages Arablc, French, and
place tne Ianguage holds in the worid, and funaJy in consideration of its
importance in western and American cultura. Arabic, for example, is the
ienguage not only of people in the Arab world, but also of large
communities in E urope Africa; Asia, and major U.S. cities. Because of
political turbuience in the Middle East, increasing numbers of Arabic-
speaking people have niigrated to the U.S. and otiier parts of the world
to find more stable homes and thus the Arabic language has Jegun to
have a broader influence abroad, adding words and ideas to other
cultures and Ianguages that come into contact with it.

Another universal Ian uage is French, used as an official Ianguage ir
more than 25 sountries besides France even though it is not the native
tongue of these iands Hrstorrcally France WES very |mportant in our

Ianguage of choice for many Amerlcans During the per:ed of French
colonialism during the 19th and early 20th centuries, French spread to




Asia, Africa, tatin America; and; of course, had spread even earlier to
Canada. Our own State of Michigan was first colonized by settlers from
France, jtiét as were many other states in oz country. The kﬁbWiédéé of
French in many areas of the world continues to be extremely important

as a key to commercial and educational opportunltles and advancement.

The fourth language discusseu is Spanish, spoken by somz 26€ million
people around the world, from Spain to the 19 Spamsh-speakmg
countrles of thé Western Hemlsphere. te the Hlspame eemmunmes of

"meltmg pot” process because of the diverse races and ethme groups

from 21l over the world that share it. Each group may speak it somewhat
dlfferently, but all are consndéred Hlspanlcs persons whese natlve tﬁngue




UNIT li:

Chapter Four

THE ENGiLISH-SPEAKING WORLD

About 400 million persons on the
earth speak Engllsh as a native
language and perhaps 400 million
more speak it as an aequlred
language, making it one of the
world’s major languages. It is the
official language of the United
States, Great Britain, Australia
and New Zealand, and one of the
official languages of Canada;
Nigeria, and a few other
countries. Because of its wide
use, students in many foreign
countrles study |t as a required

career fields which wnlI enable
them to travel widely must take

this time, however, groups of
people from other areas had
brought their own Ianguages into
the area known as Great Britain.
Because Great Britain is an
island, its early history tells of
many invasions from the sea by
‘numerous peoples. Each group of
peopie brought key words of
their own which enriched the
island’s culture and overall
language even up to present
times:

The flrst of these early mvaders

much of present day Europe
were a wandering people known
as the Indo-Europeans. Their
presence in cngland is known
because of remnants of thelr

stoneworks whnch they 7were able

to erect oi the English plains.

The second mejor group, that
came in abeut €00 B.C., were the
Celts who, besides adding a few
more words of their own te the
English language, were
responsible for the primary
languages of the people who

settled in Wales, Ireland, and
Scotland: In addition, one group
of Celts; called the Brythons;

gave the word Britain to the
isiand at a very early time.

In the year 55 B.C.; the famous
Roman leader Julius Caesar
began to make raicds on the
island now known as England I

that another Roman the Emperor

' Claudius, began the major

tnvaston ofithe |sland. There he
found the Celts and was able to
canquer them even though they

almost 400 years (from 43 A.D. to
about 410 A. D.) and left a




humber of cultural items behind,
including roads, towns,
institutions, place names, and
Latin words which had become
part of the evolving English
language.

When the Roman legions left
because they were needed to
défénd itaiy from invadérs— thé

form of protection. Threatened by
invading Scots and Picts from the
north, they asked for mercenary
troops to help them withstand
iﬁéSé new invaders These

Jutes In 449 AD

|sland for themselves. They even

gave the land a new name,
calling it Angle-land or England.

These new settlers spoke a
Germanic language which
eventually became the dominant
language in the area, mlxmg with
the Ianguage already in place but
adding word endings and
grammiatical patterns as well as
new words to it. It was through
the mixing of these !anguages

34

that the earliest form of the
Englrsh Ianguage was created a
was the first of three phases or
changes that the English
Ianguaae would go through
before it became the language
we all know as English today.

Old English was spoken from
about 440 until 1100. In addition
to the Germanic words added to
the language, new Latin words
were also added when the Anglo-
Saxons were Christianized. There
were also Danish words added, a
result of a number of attempred
invasions of England by the
Danish people.

Once again invasion changed
both the culture and the iaﬁéuaéé
of England when in 1066 England
was invaded for the final time,
this time by the Normans from
northern France. Led by William
of Normandy or “William the
Conqueror,” these invaders
brought with them the Norman
French language: Thereafter,
French bécamé fha dbmihani
was the language of the royal
ébtir’t ai'id rijiih@ class. Tﬁé
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words to the language as well as
some of the French
pronunciations. The charnge was
dynamic, brlnglng about the
phase of the Ianguage known as
Middie Engllsh which lasted to

about 1500.

It was not until the English
people, both Anglo Saxons and
Normans, were threatened by
wars with Fréﬁée ihai ihey ﬁnaiiy

Ianguage of the country.

The period of Modern English is
from 1500 until the present.
Durlng this time, as part of the
Renaissance, major Ianguages

lite classical Latin and Greek
became important in schools and

more words from these languages -

were added ‘0 English.

As England began exploring riew
regions, increasing its colonial
empire, new words were
borrowed from other Ianguages
and cultures and added to the
existing language. In this way,
Englrsh continued |ts pattern of
growth, reflectmg in its various
changes and additions both its
anclent and its modern hrstory
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Enghsh continues to grow today;,
representrng in I'[S ehanges

added have Latin and Greek
roots. For example, the word
automobile came from the Greek
word for “self” and the Latin
word for “moving,” autos and
mobile. Astronaut is similarly
created from astro, meaning
“star,” and naut meaning “sailor.”

up of people from many different
countries and cultures, therefore
American Engllsh spoken in the
United States includes words and
expressions that represent the
many differing peoples and
cultures that throug’\out its
history have helped make America
a ration.

Speakers of English live on all
continents. The spread of English
began in the 1600's when
Ehgléﬁd explored areas outside
of its boundaries. England first
explored and then colonized
many parts of the world,
including parts of North America.
It was in North America that the
British colonies, which later
became the Uniied étafes were




spread to Canada and to many
islands in the West Indies (these
islands became British colonies).

England claimed and colonized
the large country of India. In the

1800’s, British colonies were
formed in Australia and New
Zealand. England also claimed
and colonized many parts of the
African continent, including what
are now the countries of Nigeria,
Ghana, Botswana, and Kenya.
These different areas of the world
gained their independence from
England at different times in
English as one of their official
languages. English, thus, was
spread throughout many areas of
the world and has been a
significant language of trade and
diplomacy throughout modern
times:

While the English language has
had a large influence on many
regions of the world, it is
important to remember that the
areas that were colonized by
England also had their own
languages and many words
blended with English.

Four important ideas about the
English language should be
remembered:

. Throughout its history;

words from many
different languages have
entered the English
language. These came

Danish, Latin, Greek,
Spanish, American
Indian and nearly every

other language spoken
by the people who have
migrated to the U:S:A:
or any other English-

. As people from Englard

began to explore and
colonize other regions;
English spread to many
parts of the worid.
political, and economic
importance of countries
whose language it is,
English has become a
major worid language,
spoken by people of
many different countries
and cultures.

. As English has become

more significant as a
diplomatic and economic
language, it has also
become the second
language of choice to be
learned in many
countries.



THE ENGLISH-SPEAKING WORLD
Historical Timeline of the Development of the English Language
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THE ENGLISH-SPEAKING WORLD

AFRICA
Botswana
Gambia
Ghana
Lesotho
Liberia
Mauritius
Namibia
Nigeria
Sierra Leone
South Africa
Tanzania
Uganda
Zimbabwe

ASIA
Hong Kong

Pakistan

AUSTRALIA and OCEANIA

Australia
Fiji
New Zealand

CARIBBEAN ISLANDS
(In North American Contiirent)
Barbados

Bermuda

British Virgin Islands

Trinidad

West Indias

SOUTH AMERICA
Guyana
Falkland Islands

EUROPE

Ireland

England (Great Britain)
(Includes Scotland, Wales,
Northern Ireland)

NORTH AMERICA
United States
Canada

CENTRAL AMERICA
Belize

NOTE: English is also a very important second language of many countries and several
small islands in the world that are not listed here.

REFER TO THE MAPS ON THE FOLLOWING PAGES
WHICH SHOW EACH MAJOR CONTINENT AND
THE COUNTRIES THAT ARE ON THIS LIST.
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Pacitic Oéean Atlantic Ocean
UNITED STATES OF AMERICA i SERMUDA

DOMINICAN REPUBLIC

BRITISH VIRGIN ISLANDS

-

w E , o\ . * Auaca
' AONDURAS
(7 L o
wrN ‘€ NICARAGUA o
GUATEMALA” 7 A gy ,
eLsavanon NP I dhigl
> \__ TRINIDAD and TOBAGO

S COSTARICA PANAMA

* The Caribbean Sea where the Caribbean Islands are situated is an arm of the
Atlantic Ocean bounded by the West Indies to the north and east, South Ameérica to the
south, and Central America to the west.
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Pacific Ocean

SOUTH AMERICA
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Atiantic Ocesn

UNITED KiNGDOM. §
IRELAND US.SA.

i BELGIUM o (GER
JGERMANY

LUXEMBOURG

BULGARIA
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B ALBANIA—

Mediter