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ABSTRACT
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DEALING WITH THE ABUSE OF CHILDREN:

D) THE TEACHER'S ROLE
N Susan Craig

s University of New Hampshire
co Sociology Department
~d Durham, NH
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o The problem of chlId abuse haunts el! of us who work wuth

cozy home and whose perpetrators are trusteu parents.
Typlca|ly, articles written on child abuse present the statistics

in all their glaring horror and leave those of us in the classroom
wondering, ‘‘but what can we do?” It isn‘t enough to tell us

how to report suspected abuse or how to identify the indica-
tors of abuse. As educators working each day with victims of

abuse; we know the_signs.only too Vwe|l excessive aggression
or impulsiveness, social isolation, learning problems shortened

attention span. A focus on reporting problems .in the class-
room also begs the questions of how to help the child after the

report is made, as well as how to care for the many non-
reported cases who enter our classrooms every day, We want

answers to the.questions of how to improve the quality of life
for these children, how to _deal effectively with parehts who

of violence and; most impor-
our own feelings of disgust

and/or pity.

There are many ways that teachers can_ |mprove the ||feexr-

perience of children who suffer the consequences of a violent
home. It is not necessary to superimpose psychotherapy on an
already overburdened classroom load. Rather, there are modi-
fications of classroom curricula and behavior managemient sys-
tems which, by accommodating the specific learning style of
these children, can offer them a greater chance at academic

success.

Chlldren Suffer Low Self Esteem

Children from abosive situations tend to have low self-
esteem. They are often more closeiy_enmeshed with their

parents than one would expect for their developmental age.

Activities_aimed_at increased self-awareness and identity can

help the child define him/herself as separate from the violent
home environment from whrch the child comes. An activity

that comes_to mind is giving the child something which he or

she can define_as his or_her own. The child can_give or refuse

access to this object: This teaches the chiidren that they own
their own bodies and can refuse anothers touch if they choose

to. They have the right to say ““no:”

Gender _inequality is_another issue related. to domestic

violence which lends itself to modification within a classroom

environment. Domestic violence is often an expression of male
dominance over the mother and children in the famlly, who

are perceived as weaker and more vulnerable: This is true of
both physrcal and sexual abuse, The concept of gender

equality is something that can be taught. What better forum

Q
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than a school for prowdlng models of men and women co-
operating, of women being presented in competent roles; of

people’s differences belng respected?
We also know that patterns of domestic violence are passed
on from parents to children. The cycle can only be broken

when new ideas about what it means to be a parent are intro-

duced. Parenting needs to be seen as a learned skill rather than

a biological response: Our _children; both boys and girls, can be
taught the skills required for nurturing as well as practical

parenting skills like budgeting; time management and nutri-
tion. The children are thus offered a powerful alternative to

violence by improving their competence and seif-esteem:

In families with a hlgh potent|a| for violence problem-
soIvung technlques are llkely to be falrIy rlgld Few aIternatlves

such techniques as_negotiation; bralnstormlng and consensus
can help them understand that conflict is a natural phenom-
enon and that there are ways of resolving it:

Teacher Can Provnde Chrld with Skllls

niques to provide the child with skills that can maxe life more
manageable and therefore less threatening. Children who have

grown up in vrolentﬁhomes tend to be easily distractible and
rather ”hyper-vugllant They need frequent reminders that
they are safe: the teacher is in_control and is not going to let

anyone get hurt: They may test this by their own behavior
through acting out to be sure that the teacher can manage
them even when they are “‘at their worst:” It is only when the

child knows_this that he or she can relax to a point where

leérﬁiﬁé éaﬁ aeau;

pretty much by whim of the dominant parent. Rules applied

in_the. classroom need to be clear and consistent in order to be
effective.

_ Children who have experienced violence sometimes seem to
lack understandlng of how their behavior affects what happens

to them. Having lived with whimsical parental demands; they

Beginning with this issue; the PRISE reporter will no

longer address topics specific to a particular exceptionality.
Rather; each edition will explore a subject of interest to a
broad range of special educators.

This issue focuses on the topics of child abuse and chlld

sexual abuse. The numerous requests for information on
these topics received by PRISE during the past year

PRISE reporter. Since most of the resources do not speci-
fically address the needs of handicapped children; we have

tried to select from the mformatron available those books,
guides, etc., which have direct application to special

education programs. peRMISSION T0 REPRODUGE THIS

—
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fail to appreciate that they have any control over what hap-
pens to them. This sense of control needs to be taﬁght before
introducing oehavior modification systems. Exerci®s in ia-

ferential comprehension as well as opportunities to hear feed-

back about the influence of their behaviur on the classroom

and thelr fr|ends can help chlldren make thlS c \nnectnon With-

dqung Children who_have been emotionally abused or
neglected may shun efforts at crlosenessrand respond more

posmvely to boundaries which require no emotional respoise:

The Nurrurmg Program sponsored by Parrents Anonymous
a_self-help_group_for abusing parents; suggests teaching chil-
dren how to monitor their own behavior. They can learn to

avoid situations which bring negative reinforcement and seek

out those which bring praise: It also recommends teaching chil-

dren how to give praise and positive feedback.

Related Emotional Problems Pose Difficulties
Dealing effectively with parents of children we as teachers

suspect may_be abused often generates feelings of anger and
disgust. Media coverage of abuse cases which portrays these

people as villains or sick “weirdos’’ does little to bring about
changes in the home which could improve children’s lives.

Most often; parents who abuse their children_are found to be
young, undereducdted people who are cut off from the social

supports of friends and families which. most of us take for
granted. The school can provide a valuable resource for these
peonle both as a provider of information and as a center Yor
social interaction. Some parents will welcome the information
provided by such package programs as STEP and PET, Others
may benefit from volunteering in the classroom and observing
how the teacher resolves conflicts. and deals with different
frustration-producing situations. Often, just being sought out
with the offer of help and being treated like an equal by the
teacher can improve the parent’s sense of self-esteem and com-
petency. This facilitates the parent’s willingness to seek further
help and possibly change his or her way of doing things.

_ These situations are especially difficult in that they chal-
Ienge us to surrender our preconceived judgments of what abu-
sive_parents are like. In this; they threaten our preconceived
order of life which says that bad people abuse their children,
good people don’t. Yet we know that this is not true. ﬁesearch
tells us thot given enough stress, with few viable alternatlves

to someone we love:
The suggestions offered here may appear too commonplace,

Susan Craig has spent her
professional life in the
areas of teachnngl coun-
seling, and serving the
needs of Iearnrng disabled
children. She in

coordinated a pilot pro-
gram for emotionally
handicapped children,
which also serves as a train-
ing site- for. graduate stu-
dents She has sponsored

conducted training sessions
on - domestic violence.
Craig is currently. com-
pleting- her doctoral work
at UNH.
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too_mundane to attack the seemingly overwhelming problem
of child abuse: That is, until one attempts to implement them.
It is no small thing to allow a child to glimpse 2 more positive
view of him/herself, to provide »n alternative model of prob-

lem solving, to _motivate success. Certainly there are other

things that must be done: Teachers are also voters: We can

exert considerable clout_on policies affecting children: day-

care, adequate housing and food allowances: However; too
often we underestimate the socialization power of our schools.

Within. their walls attitudes can change; values can be taught,
and children can be nurtured—powerful responses to the

question; “‘but what can we do?”

FILM/VIDEQGCASSETTE

_._My Body, My Friend, developed for kindergarten through
grade 6, makes children aware of the problem of sexual abuse
and also teaches them how to deal with it if they are vic-
timized: The Friends Puppets enact a story about sexual abuse
in which children are taught to say ““no,” to tell someone, and

to. realize that it is. not their fault: The program helps build
seIf-esteem in the child who has been abused and stresses the

importance for all children to respect the rights of others:

Available on 172" or 3/4” Beta or VHS/
color/24 minutes/1984/$145.C0
East West Video Productions;, Inc.; 12345 N:E: 152nd St;;

Brush Prairie, WA 98606.

Touch deslgned for klndergarten through suxth grade glves

Wagner and is moderated. by _Cordelia Anderson Director of
Illasion Theater’s Sexual Abuse Prevention Program: The film
enables young children to realize that they have the right to

trust their feelings about touching; to question confusing
touch, to refuse touches that make them feel uncomfortable,

and. to say no and_tell someone when they are forced or
tricked into touch. The film emphasizes that sexual abuse is

never the victim’s fault: The Toach film is one componerit of
many created and/or offered by the Illusion Theater's Sexual

Abuse Prevention Program to help communities develop
effective educational programs.

16minm/color/sound/32 minutes/19847/$495.00
MTI_Teleprograms Inc.; 108 Wilmont Road; Deerfield, IL
60015:
Touch has recently_been added to the film collection at the
Eastern Pennsylvania Special Education Regional Resources

Center {ESERRC).

Alerting Kids to the Danger Zones: Abuse and Neglect and

Alertlng Kids to the Danger Zones: Sexual Abuse are books

designed to be_read by parents and teachers with children in

order to help children understand, and decrease their vulnera-

bility to these problems: The author; Joy Berry;_uses simple

language but is frank and open in her approach. The illustra-
tions 2 ¢ colorful and appeallng, and the characters are de-
picted in a modified comic strip format,

~ In_both books, the author stresses the importance of chil-
dren knowrng as much as they can about the “‘danger zones.”
Theii awareness of the problems and what they can do about
them is their best protection. Even if they are well cared for at
home they can be abused or neglected away from home: Berry
states, “'This material is not intended to frighten you or your
children. The point of the book is to turn fear into healthy
caution and to empower young people to remain safe, happy
and free.”

3
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adults dlscuphne children and how_this may be overdo1e to
become abuse. Several types of neglect are discussed fol lowed
by_a variety of reasons for such types of behavior, The author
then suggests - to the child hew he or. she sheuld go about

signs of abuse and neglect and what to do in case o * abuse or
neglect.
Sexual Abuse beglns wnth examples ,of forms of sexual

abuse; and the possible harm_to the victims of such abuse:
Eight ways that abusers seek the victim’s cooperation are de-

picted; followed by some of the possible underlying i:asons

for such behavior. Tactics for avoidance are described as well

as how. the child can seek_help: In the parent information sec-

tion, the author deals with myths about sexual abuse, the

perlls of advocating self defense, and what to do when a child
is sexually abused.

Berry, Joy Alertmg Kids to the Danger Zones Abuse and
Neglect. 1984. 50 p. $5.95.

Berry, Joy. Alerting Kids to the Danger Zones: Sexual Abuse.
1984. 50 p. $5.95.

{Both books are available from Educational Products Dwuslon
Word Incorporated, 4800 W. Waco Drive, Waco, TX 76796.)

~_Child Sé)iiial ‘Abuse: A Solution is a bersonal safety pro-
gram dealing with prevention of sexual abuse in children. It
contains six _filmstrip-cassette shows: two for teachers; one for
parents and three for children (breschoul ‘grade one, grades
baslc statistics about sexual abuse of children, mandatory
reporting procedures, the indicators of sexual abuse; how to

respond to an abosed child and preventive education, The

Parents’ Program discusses basic information_concerning child

sexual abuse, basic prevention concepts; ways of talking to
their children about sexual abise, and follow-up of the school

program with their children.

. The_Children’s Programs explain (in a manner proper to
the different age levels) the recognmon and avoidance of
sexoal abuse; how to react; coping when abuse does occur,
self-pretection and yet reacting to real caring and love.

James Stanfleld & Co., P.O. Box 1983, Santa Monica; CA
90406. 1984: $249.00:

If It Happens to You : . . Coping Strategies for Sexual
Abuse is a kit designed for students in grades 5 to 9. Its film-

strips and cassettes cover_the prevention of; and coping with,
child sexual abuse. Part | — 7rust Your Feelings, deals with

myths and facts about child molestation, alerts viewers to
recognize appropriate and inappropriate touchlng, stresses the

individual’s right to say no, and helps victims anderstand that
the abiise is not their fault. Part || — Be Assertive, gives direc-

tions for self-protection; helps to develop assertive strategles

defines molesters’ distraction techniques, explains the impor-

tance of reportung abuse, suggests resouarce personnel; and
teaches crisis intervention techniques for students to use with
sexuaIIy molested peers:

Sunburst Communications, 39 Washington Ave., Pleasant-
ville; NY 10570; 1985; $99. 00

__ Preventing Sexual Abuse: Activities and Strategles for
Those Working with Childien and Adolescents is a curriculum

guide written to be used by anyone who spends time with
groups of young people. Its main purpose is to provide safety

from child sexoal abuse by emphasizing preventive strategies
rather than treatment after the fact. Nearly anyone; anywhere

ERIC
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can eqntrlbute to the prevention effort and become aresource
for chlldren by prowdlng |nformat|on |n a responSJble under-

workers; nurses, mental _health professionals and recreational
leaders are outlined which can be implemented both inside and

outsidz the school system: Activities such as educational

theater, role play, and classroom exercises utilizing films,

videotapes; books, pamphlets and dolls are suggested: Possible
fundirig sources for implementing programs include founda-

tions, businesses and_industry, community service organiza-
tions and mental health centers.

Preventing Sexual Abuse includes gundelrnes fgrfnfr[strucwrs,

and curriculum and lesson. plans K-12. it lists model preven-
tion programs funded by the National Center on Child Abuse

and Neglect {NCCAN}, and explains when and how to report
suspected child sexual abuse (now mandated by law in every
state). This guide is about basic, personal safety; not sexuality:
It is not a sex education program, although such information
could easily be incorporated in the lesson plans if ‘necessary.

Plummer, Carol A. Preventing Sexual Abuse: Activities Vainrd
Strategies for Those Working with Children and Adolescents:
Learning Publications, Inc:; P.O; Box 1326, Holmies Beach,
FL 33509. 1984. 166 p. $19.95.

Flnkelhor Davnd Chlld Sexual Abuse: New Theory and Re-

;éaiéﬁ The _Free_Press, A Division_ of Macmillan, Inc., 866

recently, sexual abuse remained the Ieast mentioned form of
child abuse in_this country. In spite of current publicity, it

continues to_be the most.underreported kind of mistreatment

to which children are subjected. David Finkelhor, in writing

Child Sexual Ahuse, has contributed a synthesis of informa-

tion which researchers and practitioners will certainly want to

read, as may parents, child advocates and other caretakers of

children, who are serious about gaining greater insights into

this special form of maltreatment:

. In his early chapters; the author deals with child sexual
abuse in @ moral and social context. He presents a brief his-

torlcal perspectlve and then explores the current focus of

and societal and_sexual norms: Based on empirical flndlngs,
Finkelhor presents characteristics of victims and of perpetra-

tors; preconditions . of abuse; misconceptions surrounding
abuse, and those variables which help define sexual abuse. He

goes on to review data gathcred from recent field studies
showing the prevalence of child sexual abuse today, the extent

of public knowledge of the prablem; what parents tell their
children about sexual abuse, male children as victims, women

as perpetrators long term effects of child sexual abuse; and
the bervasnve problems that impede adequate social service

delivery in this area. In his final chapter, the author outlines
those issues which he feels will determine the future direction
of theory, research and practice in the field:

Starr R. H Dletrlch K N et al. The Contribution of Handi-

capping eondmons t;_v Child Abuse Topics in Early Childhood
Special Education, Spring 1984, 4{1), op. 55-69. The role

handlcapplng _conditions. play in the incidence of child abuse
is examined in this article. Ca.eful analysis of the research

indicates that low birthweight; congenital disorders; perinatal
problems, and mental retardation are not major causes of

abuse. Stud'es are cited which suggest that children with less

obvious d:velopmental handicaps are at greater risk for abuse.

Still, families with children with handicapping conditions face
great stress and need support and encouragement. The authors

suggest _social changes which need to be implemented to
reduce the occurrence cf child maltreatment. One such change

is society’s reduction of acceptance of violence:



Self Protection Skills Advocated for the Handicapped -~
_Career education for the handicapped has traditionally

focused on the. acquisition of appropriate .behavioral skills;
These include daily living skills that will help the disabled

function _successiully on the job; at home; and in the com-
munity, Emphasis has often been placed on the ability to fol-

low directions, to get alcng with fellow workers; and to master
appropriate community living skills. In the article cited below.

the authors question the wisdom of providing this.type of cur-
riculum without tempering it with the knowledge of when

not to do those things. By neglecting to teach the skills of
knowing when not to follow directions, for instarice, are fot

the handicapped being left unprotected from abuse; exploita-
tion, and harassment? Fisher and Field cite statistics on several
major studies;, including one involving sexual harassment in
the_workplace: Findings from this study indicate that 88% of

9,000 female respondents reported that they had experienced

unwanted sexual advances on the job.
_ The authors_believe that the mentally handicapped are par-
ticularly at risk for several reasons: 1) they often trust all

persons they meet; especially authority figures; 2) they have
been taught to_recite_personal information {name; address;

etc.) but not taught to discriminate among those to whom
they give such information; and 3} they often have [imited

communication skills_and may lack the necessary language
skills either to respond appropriately to a potentially threaten-

ing situation or to explain to the proper acthorities what has
happened to them.

Because of this vulnerability, the authors suggest the incor-
poration of a self-protection program within the umbrella of

career education; Their study describes the implementation

and validation of one stich successful program to teach handi-

capped students how to avoid sexual exploitation: The Self-
Protection for the Handicapped curriculum (Fisher, 1982) is

an adaptation of the Special Education Carriculum on Sexual
Exploitation developed by Seattle Rape Relief (1979). The

modification was necessary as the original curriculum was

designed for the mildly retarded, whereas the adaptation is

broadened to include the moderately retarded as well. The
carriculum is composed of 11 units and deals with suich topics

as precautions to take with strangers, pratecting personal in-
formation (i.e., name, phone), travel safety, and reporting

2xploitation. Each unit contains a pre- and a posttest and a

PR Eworter

200 'A’nd'ers’on ﬁo’éd
King of Prussia; Pennsylvania 19406

EQUESTED

ADDRESS CHANGE

ERIC

Aruitoxt provided by Eic:

data sheet to track student progress through each lesson.
_In_this_study, the curriculum was taught over a 24-week

period; with daily. lessons of 30 to.45 minutes, Of the students

second), the authars found a significant _increase in their
ability to respond ‘‘safely” to the requests for personal infor-

mation that were asked for in the posttesting: This was com-
pared to the posttesting of a comparable control group, which

showed no significant pretest/posttest improvement gains on
any of the tests, In addition, videotapes were made of both

groups of students in which they were placed in situations

which they thought were “real.” Duiring these simulations,

they encountered a ‘‘stranger’* who asked them a standard set
of questions, both exploitative and non-exploitative in nature,

The percentage of safe and unsafe responses was determined

for each student. Results again showed those students en-
rolled in the program had a significantly higher percentage of
"safe” responses than did their counterparts in the control
group.

The authors conclude from their study that mentally handi-

capped students can learn self-protection skills and; in addi-
tion, can apply these skills outside the classroom. The contrast

between the appropriate_responses.of students in the program
and the vulnerability of the control students was definitive. As
more and more handicapped people are enabled to live in an
independent or semi-independent environment, it seems logical
that the inclusion of a self-protecticn program in career educa-

tion is essential to the nltimate success of this effort.
Eisher, G: L., and Field, S: L. Self-Protection for Persons with

Disabilities: Development and Validation of a Skills Curricu-

lum: Career Development for Exceptional Individuals, Spring
1985, 8(1), pp. 7-16.
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PEER- MEDIATED INSTRUCTION

YOUNG CHILDREN'S SOCIAL SKILL DEFICITS

Phillip S. Strain. Ph.D.
Western Psychiatric Institute und’ Clinic
University of Pittshurgh School of Medicine
Pittchurph. PA
One of the great anmet challenges in Amigrican public educa-
tion is the development and implementation of teaching strat-

egies and curncula that promote children’s skills in getting along

with and respecting one another. The need for promoting these

broadly defined social skills cannot be overemphasized: The sad
lack of these skills in many children is ‘not justa school probiem;
it_is_one of profound societal proportlons We see the direct
consequences of these skill deficits in children and youth in the

form_of stereotyping and scapegoating; bigotry, drug abuse;

violence, social isolation, and suicide. We see the even longer-
term effects in an adult generation that has led the worid to the

brink of nuclear annihilation. When we consider handlcapped
children only, the need to program for these skills is even

greater. Not oniy do the majority of these children fail to develop
these skills naturally, but they are doubly handicapped by the

bias; misinformation; and prejadice of their age-peers.

For some 10  years, s,taff,members of the Western Psychiatric

Institute_ have been involved in .a series of projects leading
toward the development and validation of both teaching proce-

dures and curricula to.address particular social skills deficits of
young handicapped children. This work may be considered as

addressing four basic questions: 1) What shouid be taught? 2)
When should teaching begin? 3) Who should teach? and, 4)

\What teaching procedures should be utilized? The remainder of
this article will summarize findings related to éach of these
questions.

What Should Be Taught" .
The broad range of social skills that may facilitate children’s

éblllty to get along with each other during good times and bad is

essentially endless. For purposes of_study; practicality dictates
the selection of & limited number of skills of particular impor-
tance and impact on others.

In order to plnpomt specmc skills for mstruutlon we_con-

ducted a series cf intensive observations on preschool. age
children whose peers had nominated them as socially skillful or

likeable, and not. Similar studies were aiso conducted with

handicapped preschoolers who were thought by normally

developing children to be more and less likeab'e. Across all our

studies we found great consistency in the findings, and we are
thus confident in _the widespread applicability of the results:

Whether_children 21z identified as handicapped or not, likeable

and skillful preschoolers are those who:

1) Seidom; if ever, act in a way to rnjure therr peers
(psychologrcally or physically);

Q

2) r\Egotlate disagreements over objects (my toys versus

yours) and rights (my turn versus yours) in a way that
provides a compromise for both parties (“You can play

with it now if | can have it later”);

3) Help their peers accomplish simple tasks (getting onto
and off of some play apparatus),
<) Share materials and resources (cooperatively use
paints and,
5) Organize play activities that inciude others (“You be
Daddy, Il play Mommy™).
The skills listed above form a composite picture of the
socially skillful preschooler. In lay terms, we might describe our

“model” preschooler as kind; considerate; and generous: Given
that we have identified particular skills that distinguish our most

likeable preschoolers; the next question is; “When should we
begin to directly teach these skills?”

When Should Teaching Begin?

To answer this guestion,; we bégan by pursuing answers to
several sub-questions, lncludlng

e When do children first dlsplay deficits in the target
skills?

. Qgr early skill deficits predict later, more severe prob-
lems?

Is there reason to expect that early intervention will
lead to more success than delayed intervention?

___In regard to the first question; our observational studies in
preschools show that dramatic, predictable differences exist in

children’s (both handicapped and_non-handicapped) social

skills as .early as two years of age. Also, the magnitude of dif-

férencerlnc'reases rapldly across_the preschool years. This, of

course, is a pattern of increasing difference in skill that is so well
documented with school-age children who are academically

behind their peers in kindergarten and first grade.

Not only do deflcrts m the skllls assocrated with being kind,

considerate; and generous emerge at an early age; but; if left
unattended, we see that the igng-rarige prognosis for these

children is both poor and unacceptable to society: Children
identified éarly as having social skill deficits are later shown to be

represented in large numbers as: school drop-outs; delinquents;,

This issue of, the PRISE reporter f focuses on the subject of

integrating handicapped and non-handicapped pre-
schoolers in an_educational setting. In_many situations

marnstreammg has been found ‘2 benefit both groups, and
the material in this issue may be useful not only to special

educators but tc professionals working with non-handi-

capped children.
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academic under-achievers, and young adults who receive dis-
honorable military discharges and report a higher than average
number of marital probiems.

In answer to the second 5ub-quest|on there can be o doubt
that ignoring young children's poor_social skills will not make

them go away. While the “cost” of lack of early lntervenrng may
not be evident in the preschool years, the debt is simply com-

pounded many times over and passed to the next generation.

Our final sub-questlon addresses the general efﬁcacy of

beginning intervention as early as possible: While oor informa-
tion is incomplete and imperfect, we can say thatall the availdble

evidence points_toward the potency of an “earlier the better”
approach to social skKills tralnmg Specmcally. we know that

not make significant progress in socialand communlcatlve skills
when intervention begins at School-age or later. Also, long range

follow-ups on less handlcapped children indicate that perform-
ance in elementary grades is greater when intervention occurs
prior to_age three. While specific tudies have yet to be con-
ducted for all sub-groups of young handicapped children, we
presently have no evidence that waiting to begin intervention is
wise. Conversely, there is mounting evidence that earlier is bet-

ter for achieving child gains.

Who Should Tééch These Soclal Skills"'

. Given that we have some .indication of what social skills to
teach, and that we should beginas early as possible (two tothree

years of age); our next question is; “Who should be the primary
service deliverers?”

‘When we began our research on social skill_instruction; we
felt strongly that competent, highly-trained teachers would give
us our best results. Unfortunately. our hunch was only partially
correct. While ouor teachers performed exactly as we wished, the
effects on children were limited. Within the narrow space and

time confines of teaching settings; the children made nice
improvements; however, they did not display the skills during

all-important; non-contrived interactions with peers; Part of the
problem, we suspected, had to do with the unavoidabile artificial-

ity imposed when an adult (teacher in this case) tries to intervene
dunng interactions belween children.

.. Since the “problem” we had identified in young handicapped
children lay in the interactions between peers, we reasoned that

peers themselves. held the_ potential. for producing powerful
changes in child behavior. Over the last eight years, we have

successfully trained dozens of three; four; and five-year olds to
improve the social skills of their classmates. The training of

peers has been relatively simple, usually consisting of four; 20-
minute role play sessions in which the teacher models desired

behaviors and engages in behaviors that may be typicai of the
handicapped children:

When compared to adult tramers our young intervention
agents tend to produce chiid_behavior changes that are more
long-lasting and that occur outside of training settings. The peer
tralriers themselves tend to improve their social skil's and stand-
ing in the peer group as a result of participation. No negative sice

effects have occurred for any children.

The uniform soccess of our peer trainers and the Power for
behavior change that lies in_the preschool peer group is best

reflected in a model preschool program that we have operatedin

Pittsburgh for the past four years. In this program; known as

EEAS, nomally developing preschoolers are integrated with
similar age autistic children in two classrooms. The normally

developing children; besides belng afforded a hlghly-structured
individualized curriculum, play a major role _in teaching their

handicapped__classmates. Our initial results and follow- -ups

show that both groups of children progress at a rate of growth

that far exceeds what one would expect from the program-entry
skills of the youngsters.
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What Teaching Procedures Should Be Utilized?
Cur final question concerns the actual activities of the peer

intervention agents and the planning of intervention sessions. In

this section, a brief oveérview will be provided on the needed

materials and activities for the peers' instructional strategies:

Like any good instruction, the peer-medlated social skill
ieat:hlng begins with a careful plan for selecting materials and
activities: Research by our group and others has identified the

following materials as being associated with high levels of coop-
eratlve _peer |nteractlon : dress-up clothes; blocks, house and

these materials.in. srtuatronal contexts leads to diverse activmes

We have found the following activities to be associated with

particularly effective peer instraction: a) dramatic play episodes,
particularly with grocery, picnic, doctor, and body care themes;

and; b) constructive activities where children are pasting or
gluing, and putting together puzzles and parquetry.

Wlthln selected play situations, using cooperatlve type toys

and materials; peers are trained to_engage .in a series of social

initiations toward taiget children. Spccifically, peers are taught

to be persistent in their attempts to: 1) share items with target
children and get target children to share in return; 2) help target
children with any ongoing activity (such as fitting a puzzle piece;
Ilftlng a large bloc: ), and, 3) organize play with target children
using “Let's” statements (“Let's play ball; roll it to me”). These
specific social approach behaviors operate in two important
ways. First; they provide target children with repeated; positive
behavioral models. Second, when persistently directed {cward
target children, these social initiations come to elicit positive
social behavior from these youngsters. Our peer trainers are
given specific feedback about the importance of being persist-
ent, since many children may not, at first, respond to their
initiations.
Peer-mediated Strategy Effective

Currently there is a major disparity between the need for

social skill instruction of young handicapped children and the

availability of validated teaching procedures and curricuia.
While scme have argued that academic instruction should have
our primary attention and resources, the long-term conse-
quences of untreated social skills deficits cannot be denied. or
tolerated. Our peer-mediated strategy is one approach that is
both effective and deliverable at a reasonable cost; utilizing

classroom resources.

' Ychmtrya,nd,Specral Educa-

_ Phillip S, Strain is Associate Professor of |

in the Department of Psychiatry, Western Psychiatric_Institute and

Clinic, University of Pittsburgh School of Medicine. He received his Ph.D. in
in_h;

ear| on programs for preschool-aged children:
the Reglonal intervention Programr(RIP) in Nashville, an
school in Pittsburgh. RIP pioneer e use of parents as the :
agents for.children with severe behavior disorders. LEAPis
of normaily de veloplng peers as intervention agents for autistic-like class-
mates. Dr. Strain .is also the . Director of the Early Chiidhood Research

Institate at the Oniversity of Pittsburgh.

Bailey, D. B., & Wolery, M. Teaching Infants and Preschoolers
with Handicaps. Charles E. Merrill, Columbus; OH 43216. 1984,
380 p: $28.95. This text focuses on behaviors related to three
roles required of teachers of young handicapped children:

assessment, environmental planning, and instruction. The
authors review two instructional approaches commonly used

with young handicapped students: 1) the developmental
approach, used primarily with mildly handicapped students;

which relies on typical preschool activities to facilitate the child's
natural developmental pattems; and 2) the functional approach,

used with more severely handicapped children; which teaches

discrete skills. Each approach has itS own assessment and

instructional procedures; curricula; and classroom activities:



___The authors describe _the origins, rationale, effects. and cur-
rent status of early intervention programs; discuss different
assessment procedures, approaches and instruments; describe
the direct instruction approach; present techniques to teach

imitation and increase observational learning; discuss consider-

ations in designing preschool environments and faciiitating

positive_interactions within those environments; and provide

strategies for improving interactions betwee: parents and their
hancicapped children. Several chapters address specific_skill

areas important to the development of handicapped chitdren:
sensorimolor, cognitive, play and social interaction, communi-
cation; motor, and self-help skills. A system for selecting and
using intervention strategies to reduce inappropriate behaviors

is also provided.

Neisworth, John T., ed. Social Compelence Developmenl and
Intervention. Topics in Early Childhood Special Education. Win-
ter 1985, 4(4), PRO-ED, 5341 Industrial Oaks Bivd., Austin, TX
78735. 112 p. $10.00. "Social competence" is receiving a great

deal of attention from professionals who work with young handi-
capped children; however, there is considerable disagreement
over the many attempts to define social competence: Thn first
three articles in this issue of TECSE offer current definitional
approaches. Alternative modzlis for the investigation of social
competence are also provided, which consist of a performance-
based mode!. a functional modei; and an early friendship model:
The authors provide descriptions, potential explanations and
implications for intervention with preschoolers. The models
presented do not rely on one sitigle theory but invoive develop-

mental. cognitive and behavioral aspects.

The next four articles examine variables that may contnbute
to the success or failure of mainstieaming in the preschool:
Information on child attributes that promote or diminish peer

interaction is provided. Research dealing with severely as well as

mildly handicapped children; and factors such as physical

attactiveness, play skill. ianguage and_interpersonal conflict

resolution are discussed. These four papers contain sugges-
tions and data on techniques for teaching and enhancing social;
interpersonal capabilities.

rnlng

The LEAP Parent Training Cprriculum (Lea

Experiences. . . An Alternative for Preschoolers and Their Par-
ents) was developed through a model demonstration project
serving both normally developing and behaviorally handi-

capped preschoo! children: This curriculum was designed to
teach parents of behaviorally handicapped preschool children

the basic principies of behavior management. The curriculum
also can be adapted for parents of school age children with a

variety of developmental levels and management problems. The
curriculum may be used in either individual or group training

sessions, and consists of ten basic_skills moduoles and five

optional skills modules. Each basic skills module includes a list

of parent objectives, a list of materials; a procedural outline;
parent activity sheets, review questions and a parent review
handout. The basic skills moduies address such areas as

identifying and defining behavior; analyzing behavior; observing

and measuring behavior; positive reinforcement; appropriate

use of positive reinforcement; reducing misbehaviors; structur-

ing the environment to minimize child misbehavior; teaching
new behaviors throogh task analysis. chaining and shaping;

using assistance, correction, and fading to teach new behaviors:

and developing and evaluating a behavior change program.

Five opt|onal sR|lls modules address the areas of compiiance

training; time-out: token economies; contingent hand restraint,
and over-cofrection. Optional s,gvllfsfmodules are designed for
use with parents participating in behavioral parent training in
addition to sessions on basic principles of behavior manage-

ment. Each optional module; in addition to listing parent

ERIC
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bjectives and materials;. provides a review of the Drocedure
guidelines: opportunities for parents tu i actice discrimination
of correct and incorrect examples of the procedure; practice in
writing & goal plan for uce of the procedure; a check of the

parent’s mastery of the procedure; and a set of review questions:

Cordisco. L. K., & Mazer, C. The LEAP Parent Training Curricu-
lom (Leaming Experiences: . .An Altemnative for Preschoolers
and Their Parents). Western Psychiatric_Institute and Ciinic,

University of_ Pittsburgh; 3811 O'Hara Street, Pittsburgh, PA
15213. 1984. 399 p. $25.00.

norm-referenced battery consisting of four components_de-
signed to evaluate the behavior of childrer ages 3-0 tc 7-11
years. Itisa downward extension of the Behavior Rating Profile;
and its components resemble the BRP scales in both content
and form. The 30-item_Student Rating Scale is completed. by the
referred child, the Parent Rating Scale is completed by the
parent(s), and the 36-item Teacher Rating Scale 1s completed by
any educational professional who has close contact with the
referred child. The Sociogram is a peer nominating technique;
included to provide information about peers' perceptions of the
child. Each section was developed and normed separately so

they can be used as a.complete battery or individually. Concur-

rent validity was established by correlating the results of the

TOESD with performance on the Behavior Rating Profile, the
Behavior Evaluation Scale. and the Classroom Behavior Scale of

the Basic School Skills Inventory-Diagnostic:

Yresko, Wayne P. & Brown, Linda. PRO-ED, 5341 lndustnal
Oaks Blvd., Austin, TX 78735. 1984. Complete Kit (inciudes Man-
oal, 50 Student Rating Forms, 50 Parent Rating Forms. 50

Teacher Rating Forms) $49.00.

Project Memphis !sﬁa computenzed _management tool de-
sngned for individual program planning and evaluation: It can be
used in infant and early childhood education programs for

exceptional chiidren as well as with other children who show

severe development delay. The hardware requirements fcr this

system inciude the Apple ile_professional system; printer; and
Applewriter word processor. Project Memphis featurés a com-

plete early ch:ldhood cwaluatton |ntervent|on and tracking

perceptvon and cognition, gross motor fine motor; personal-

social and langoage. Individualized Habintation Plans {IHP's)

are also provided, as well as comparisons of individual client

progress. A technical support service is availibie.

The price for Project Mémphls is $495.00 for the software;

plus a $200.00 annual iicensing fee for toil-free technical support
and upgrades. For more information, contact Easter Seal Sys-
tem, National Easter Seal Society, 2023 West Ogden Avenue,
Chicago. IL 60612. Telephone (312) 243-8400, Extension 180.




MINATION HAPPENING

Study Examines Use of “Proximity Model” A
Integrated special education preschiools, programs which in-
clude __some _non-handicapped _ children in classes . with
handicapped children (as opposed to mainstreamed preschools
where some handicapped children are enrolled with mostly non-
handicapped children), are explored as & setting for improving
the developmental progress of children classified as “commuri-

cation disordered;” "mentally handicapped;" “orthopedically
handicapped” or “behaviorally disordered.”

The study empioys the “proximity modei.” in which non-
handicapped _children _are _included _with _handicapped

youngsters and treated simply as high fonctioning handicapped
children. This design diifers from the "cooperative model” which

requires interaction between.non-handicapped classmates to
reach desired goals, the “imitation model” where non-handi-

capped. children demonstrate appropriate behaviors, or the
“Confederate model" in which non-handicapped children are

trained by the teacher to act as peer tutors and initiators of play
activities. The proximity model was chosen partly because it

represents the most common public school situation; and is
gasiest to implemenit.

_ A segregated classroom of only handicapped children was
used as a control group, and Pretest/Posttest design was
employed. A wide assortment of standardized tests was_used

which included the Woodcock-Johnson Psychoeducational

Battery, the Speech Language and Comprehension Subtests of
the Brigance Inventory of Early Development; the Peabody Fine
Motor Scale and Peabody Gross Motor Scale, the preacademic

subtest of the Uniform Assessment System; and the Washington
Social Code. A period of nine and one-half months elapsed

between pretesting and posttesting of the students:
_ Results of_the study failed to show significant differences
between handicapped children in the integrated and segregated

preschoals in the areas of cognitive; preacademic; langaage and
fine motor ability. Gross motor ability in certain handicapped

children improved as a result of uncentrolled participation in a

physical therapy program. It appears that the presence of non-
handicapped peers in the classroom (without a structured plan
for integration) did not enhance, nor did it detract from the
development of handicapped chiidren.

Jenkins, J. R., Speltz, M. L. & Odom, S. L. Integrating Normal and
Handicapped Preschoolers: Effects on Child Development and
Social Interaction. Exceptional Children, 1985, 52(1), pp. 7-17.

ﬂ%{%‘eporter

200 Anderson Road

ADDRESS CHANGE REQUESTED

ERIC

Aruitoxt provided by Eic:

ﬁiﬁﬁéjiiéijijféﬂi@ﬁl[&hii@ Consortium S
- The Pennsylvania Early Childhood Consortium corisists of
eight demonstration projects, scattered across the state, which

are funded by the Handicapped Children's Early Education Pro-
gram, U.S. Department of Education. The goals of the Pennsyl-
vania Consortium are: . . . L .
e To provide technical assistance to Pennsylvania pre-
school programs serving handicapped children;
¢ To stimulate the development of new and improved

services for all young handicapped children;
* To provide a communication network and partnership
with the Pennsylvania Department of Education and
other state agencies; and . :
* Toserve as a network for model programs, demonstrat-
ing innovative methods for serving preschooi handi-
capped children;

Among the educational areas of concern addressed by the
projects are the following: preparation for regular education
placement, parent and toddler training for the visually handi-

capped, skill improvement through use of age-peer intervention
agents, treatment procedures for improving behavior skills; a
summer home-based intervention program to serve “at risk”
children in rural districts, model intervention classrooms for
special education placement, evaluation and program plans for
parents of “at_risk"” infants; and outreach services to programs
serving handicapped infants and preschoolers.

__ For further information about the Pennsylvania Consortium;

contact Barbara Keene, Albright College, Family Centered
Resource Project, P.O. Box 516, Reading; PA 19603
[?1§/921-2381; Ext. 238).

- - -PRISE-reporter is- published by the Pennsylvania Resources

and _information Center for Special EdGcation, Marianne-Price,
Director. PRISE is a Project funded by the Pennsyivania Depart-
ment of Education, Bureau of Speciai Education. through-P,i_,
94-142, and-is-administered, manaaed andsupg(ylisqgrbyip/jgm,
gomery_County_ lintermediate Unif #23, Erdenheim, Pennsyl-
vania; Dennis Harken, Executive Director;
... The policy of MCIU #23 |s to provide equal opportunity in
all_of its educational Programs, -activities and employment. In
compliance with Title Vi, Title 1X, and Section 504 no person
will -be_subject to-discrimination on the basis of race, coior,
religious creed, nNatighal origin, sex,_age, or. _handicap..The
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or_Policy of PDE or MCIU #23; and no official endorsement
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DePartment of Education Division of Federal Programs
Margaret A, Smith, -- - --and Special Projects
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TIPS FOR MANAGING PROBLEM BEHAVIORS
Fumt Campbell, Tom Gollery and Bob Algozzine
University of Florida
Gainesville, Ft.

Professionals responsrble for the education of students with
special learning differences must manage not only academic

learning responses but also potentially lnterferlng classroom
behaviors. Students who cannot read because of various types
of "'tears in their eyes” _likely. exhibit other behaviors

which preclude their engaging in productive Iearn|ng responses,
Too often; these behaviors assume priority in the classroom
due to the|r pervasive influence and the management problems
they present for teachers. As skilled managers of these be-
haviors, special educators are in a position to effectively
change the learning environment not only in their own class-
room, but in the classtcoms in which their students are main-
streamed By addressing behavior problems; these educators
become an invalugble resource to the entire school setting.
In_addition, the effective use of behavior management strate-
gies might be another powerful tool with which to facilitate

communication between the school and the student’s home.

others wnth|n an |nterpersonal context. A description o7 some

typical problems related to these responses and suggestions
for reducing thosc problems are the focus of this article.

Intraindividual responses are often due to tha emot:onal
stress of day to day routines and accompanying stressful
sitoations. The student’s behavior affects his or her ability to
learn as well_as the teacher’s ability to teach. Problems such as
1) low celf-concapt; 2) impatience, and 3) temper tantrums
exempllfy those that reflect a student’s failure tc be pro-

ductive in stressful situations. Social responses involve other
people and affect the individual’s behavior as well as that of

others in the classroom:; Exampler of problems that reduce a
student’s likelihood of success in interpersonal reiations are

1) task avoidance and 2) general social withdrawal:

Intraindividual Responses }
Low self-concept. Seif-concept is a vuew an |nd|V|dual holds

of his or her. personal strengths and weaknesses: A low self-
concept is reflected in neg.tive npinions that cause a student

to avoid new activities ar fail to participate optimally in
prevuously learned ones. Due to perceived inadequacies and

anticipation of failure; these students often make statements
such as, ”I'm too dumb to do that!” They give up without
trying or simply do not volunteer at all: To foster a positive
self-concept, it helps to provide_ frequent pralse for_ both

. - 10

be usefuI in this regard This |nvolves settlng aside several

segments of time during. the day (usually only a couple of
minutes is necessary) to showcase the abilities of each student

in the class: Simply going around the room and telling each

student soimething posmve about personal appearance. or

personal ability can. go.a iong way in fostering a positive
self-concept, especially for those students who seldom hear

or think anythlng gooa about themselves:
Impatrence There are_rnany times during the school day

that students. must wait beforc acting: Annoyance due to

these time delays, or restlessness and eagerness to do some-

thing else reflect |mpat1ence Impatient stodents fail to resd
directions, fill in improper answers, start or stop assigned
tasks too soon; or ask “How much longer? Can we go now?"’
as part of their typlcal classroom behaviors. Patience can be

impreved by encouraging students to use cues; soch as an
hourglass or timer, to keep track of time remaining for a task.

By rewardlng other chnldren Who waut patlently, a teacher can

of real and 1mag|nary opportunmes for wavtlng and rushrng
also is effective in fostering posrtlve responses in time-related

activities. Some students also enjoy keeping track of wait
times at home and comparing their rank orders with those of

other students on similar activities:

""""""" _There are plenty of opportunities for
students to. become angry in_school. Most children learn to
control their emotions in such situations, but many students

may express hostility. and anger through either physical or
verbal actlng,out behaviors. Behaviors such as screaming,

shouting; crying, cursing, hitting, kicking, throwing objects

toward others and demonstratlng self-un-orlous behavnor such

lectively referred to as “tantruming.” In dealing with tem-
per tantrums, ignore those behaviors with no physncal/emo-
tional danger to the students and, at the same time; give
attention to students not engaging in _such behavior. If

necessary, use a prooedure such as trme out (removal of the

inappropriate behavrors
If physucal restraint is _necessary_to prevent injuries;, hold

the student.from behind with crossed arms, seated on the floor

In this issue of the PRISE reporter:

Information relating to managing problem behaviors —

Feature article: basic concepts
Elementary/secondary instructional materials
Programs for severe to mlldly handicapped
Computer software addressmg problem areas |
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or on a chair. Expect four phases: struggling to be free, com-
plainits of being hurt, rational and calm requests to be freed,
and retaliation (either physical or verbal) when released. It is
also sometimes helpful to establish a private signal for the
student to use as a means of indicating a problem exists. Then

Social Responses ) ) S )

Task avoidance. Recent research indicates that the amount
of time students are actively engaged in academic assignments
greatly influences their overall achievement. Students avoid
completing assignments by doing limited amounts of work or
spending less time on the task because they are ‘’'not ready’ to
work. These responses limit the time the student is actively
engaged in academic responding and may influence the way

others in the class are engaged as well.

many times; asking for more._paper; and asking repeatedly for
page numbers. To address this problem, alter the structure of

assignments and provide many alternatives from which a
student may choose. Break_ large assignments into_smaller

onits and give the task avoiding student an assignment that
is partially completed. Students can also be discouraged from

avoiding work by letting them select the starting and comple-
tion points for a particular assignment. It is sometimes helpful

to reward the process of attending to a task; not just the
expected product, as a means ~f motivating students to work.

Also task avoidance may be reduced by rewarding. students
who are on task and ignoring those who are not working.

General social withdrawal. Some students avoid_interaction

with peers and/or adults. They will sit alone at lunch or recess;
seldom volunteer during group discussions; fail in their mini-
mal attempts to socialize, and are never selected by classmates
to participate in games or social interaction. Socially with-

drawn stadents can be helped by providing alternative methods
of communication such as a tape recorder, journal, or diary.

Pairing them with a.competent classmate often stimulates
others to interact with them as well. Interaction with class-

mates can be directly provided via a sharing activity soch as
giving the withdrawn student responsibility for an item needed

or wanted by the rest of the class:

_ Management of difficult behaviors in the classroom is an

ongoing process for all teachers. The descriptions and strate-
gies presented above are applicable to a wide range of problem

behaviors. A successful program develops when _management
ideas are matched with individual teaching styles for particular

types of students. The foliowing yeneral principles apply to
any management plan:

1. Ask the student if the problem behavior can be stopped.
The. most elaborate treatment strategy may not need to be
implemenited, since simply telling the student a particular

behavior is bothersome and asking that it be stopped may be
effective. Providing a recording System {e.g., marks on an
index card) for use in monitoring the levels of the behavior
can be useful in controlling it as weli.

2. Keep your sense of perspective. What is clearly offensive

or disruptive to one person. may not be to another. Measare
the occurrenice of the disturbing behavior to establish baseline

data and set reaiistic goals for improvement:

__3. Establish  the classroom rules without delay and with
stodent input: With or without student input, define inap-
propriate behavior clearly, establish the importance of every-

one’s right .to learn and your own right to teach:
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4. Use the nataral environment of the student (other class-
rooms, daily school activities, outside interests] to establish
creative reward systems and challenging activities to change
behavior. Keep parents involved in your management program.

Use all the resoarces at your disposal orcreate others (peers;
aides, volunteers, the custodian, favors owed to you, benevo-
lent threats, etc.):

_ 5. Emphasize the positive by providing opportunities for
saccess through creative assignments, groupings, room arrange-
ments, individual practice, peer-tutoring, self-correcting mate-
rials, and task structure.

_6. Maintain your patience; firmness; and sense of humor, at
all costs. Remember that some behaviors have been in existence
for a iong while and may not cease overnight. Expect to be
tested by the students in very creative ways, over and over
again. Many of them are ‘’‘masters of misbehavior”’ from all the
experience they have had. Seek the advice and support of

fellow professionals_and parents when your sense of perspec-
tive and reality is in jeopardy.

__Pam Campbell is a doctoral student at the University of Florida i
the Department of Special Education. During the previous eight
years, she taught children with special needs in an slementary
school resource room setting: Her background includes experience
as _an administrator of summer programming for special. needs
students, _ kinderganien _teacher, _ and __an educational con-
sultant/school psychologist in private practice:

._Tom_Gollery is a doctoral student at the University of Florida.in
the_Depantiment of Special Education. For the past six years he
taught and counseled emotionally handicapped adolescants in a
residential setting. His background includes academic/behavioraly
intellectual assessment of the emotionally handicapped; as well as
being a teacher-parent in a group home setting for adolescent boys
with emotional handicaps.

__Bob Algozzine is a protessor of Special Education at the University
of Florida. He was a research associate with the University of Min-
nesota’s Institute for Research on Learning Disabilities fa* six years
and_has taught_exceptional students labeled_educable mentaily

_retarded; emationally disturbed and reading disabled.

Evans; I: M:; & Meyer, L: H. An Educative Approach to
Bchavior Problems: A Practical Decision Model for Inter-

ventions with Severely Handicapped Learners: Paul H: Brookes
Publishing Co., P.O. Box_ 10624, Baltimore, MD 21204. 1985.
210 pp: $18.:95: This book examines educational decision-
making as it relates to_classroom behavior problems. Writing

primarily for teachers or severely handicapped students; the
authors extend and elahorate upon standard behavior modifi-

cation methods: The fi-st chapter features the teacher as an

procedures. The following chapters focus on meking judgments

about excessive behavior. in the classroom and include sugges-
tions regarding the choice and selection of those target be-

haviors which. are most changeworthy. The aathors then
examine the steps in a decision model by offering an actual
example, complete with flowchart and work sheets. Strategies
rre offered concerning the integration of interventions in

natural instructional sequences and environments._The final
chapter suggests methods for evaluating both the efficacy and

appropriateness of behavioral interventions. The authors view
the purpose of this book as encouraging the development of
creative teacher strategies which will reflect the most recent
advanices in the field of behavio- modification.

portance of developing social competency skills at an early



age as a basis_ for successful adjustment in both childhood and
adulthood. The authors of this book address this issue by

providing a framework through which mental health workers,
teachers, educators, clinicians, ard other professionals can
implement social skills assessment and training programs for
children, on both an individual and a group basis. The book
opens with a review of the literature; including relevant re-
search findings on social skills in relation to contemporary

issues and assessment techniques: Various assessment strategues
such as behavioral observations, sociometric questionnaires,

and self-report. measures are explored. Mostﬂof the ,’T'?F?T!?i'
in the book, however, is devoted to social skills training.

Specific training methods are presented along with the develop-
ment of 16 training modules. Each module is based on_ a

particular social behavior or skill (such as comphments
standing up for your rights, empathy, and decision making)

and t.onsusts of a ratlonale nnstructuons scripts, and homework

of special |ssues in training; such as the importance .of
parental and school staff cooperation, as well as a discussion

of ethical considerations and guidelines: Sample assessment
instruments are included, along with a,llstlng of social skills

films for children. A reference section is provided at the end
for further readmg

Zionts,

An lntegratrve ApPrOagh _PRQ-ED; 5341 Industrial Oaks
Blvd:, Austin, TX 78735. 1985. 269 pp. $17.00. The purpose
of thrs book is to provide teachers with both a theoretical
background and practical techniques for ieaching problem
students. Early chapters discuss factors which can influence
the education of disturbed and disturbing youth, and describe
structured interventicns to facilitate successful teaching exper-
|ences The_ second _unit examines moral developmient and

relat:ng student behaviors to the models of Puaget and Kohl-
berg. Procedures are described for meariingfu' dilemma solving
and conflict resolution in the classroom, and for integriation of
academlgfacftlfv)tres ‘with those offtfheigffectuve domain, The

goal is to enable students to increase reasoning ablllty to
extend beyond self, and to include peers and the society in

which they live; At the very least; the program seeks to
facnlltate a classroom envnronment where discussion and com-

stood end internellzed by its implementors: This book offers
the theory and practical application necessary to enable the

practitioner to absorb and then apply sound interventions
effectively.

The Social Emotional Dimension Scals (SEDS) is a niorm
referenced rating scale that can be used by school personnel
to identify students who are “‘at risk’* for problem behaviors.
The 32-item assessment instrument is designed for use with
students age 5-6 through 18-5 years. Based largely on the
characteristics of emotionally handicapped students as identi-
fied by Bower; student performance can be assessed in terms
of physlcaI/fear reaction, depressive reaction, aggressive inter-

action; avoidance of peer or teacher interaction; and inappro-
priate behaviors. To complete the ratlng instrument, teachers

or other school personnel rate each item by marklng whether
the behavior has been observed never, rarely, occasionally, or

frequently. Normed on a nationwide representatlve sample
of 1,100 studerits, both percentiles and standard scores are
provided.

Social Emotional Dimension Scale. 1986. _PRO-ED, Inc;,
dustrial Oaks Blvd., Austin, TX 78735. Complete Klt

{includes Manual; 50 Profile/Examiner Record Forms); $34.00:

Aruitoxt provided by Eic:

Plans for_Individual Behavior in the

Classroom. ATM; lnc;; P.O. Box 12291, Minneapolis; MN
55412. 1984. $250.00. Four computer disks and teacher
manuoal by Tomlinson, J: R. Acker, N;, et al: (Equipment
needed: Apple lle or llc computer, monitor, one disk drive,
printer is optional;) This program is designed for Ose by
teachers and support_staff such_as social_workers, psycholo-
gists, counselors; and special education teachers working . in
the classroom with elementary age students who have behavior
problems in the ‘‘average range.’’ Using a behavior learning
approach;, eleven of the most frequently encountered behavior

problems are addressed:

__The program begruns by asklng the user to define the behavror
problem selectingone or two problem arcas fromthe following
list: not completing assugnments overactwe  attention seekung,

drawn social relatlons, lmmaturlty, self- esteEm power strug
gles, and wide variety of disruptive behavior. A series of
questions then appears to define these problems more ac-
curately and to help determine, when, where, and how often
the behavior occurs: The program follows by describing how
the behavior problem may have developed and why it persists.

The disk then ootlines a rationale for the specific suggestions
that will follow, which are meant to decrease undesired be-
havior or increase desired behavior: Following additional qoes-
tions, the user is taken through a process to help identify
possible incentives for the student and methods for employing
them. A summary of the plan is provided, followed by several
caution statements that anticipate possible problems in imple-
mentation.

Along with the computer prograin; the manual includes a
student survey or interview form which will help the teacher

identify_several usabie incentives: The authors make it clear
that their siiggestions should be supplementary to any effective

techniques being used and.that thz program offers a possible
course of action, to be modified for each situation.

_ Marathon is a two-part multimedia_curriculum for mildiy
cognitively impaired (LD, ED, and EMR) secondary students
that teaches over 150 specific social behaviors needed for
success on the |ob and in the Communlty The program is

motivation developed by Dr Bernard Welner which suggests

that one feels more motivated if one has a sense of control over
one’s own life,

Throughout the program, various methods are used to moti-
vate students to learn; practice; and polish their so-ial skills.
Some of these activities include roie’biéy'iri'g, sh?iaii éroUb
assignments, “fishbow!|”’ activities, brainstorming, ani
group discussions. The kit is comprised of two sound fiim-
strips, two student workbooks, ten situation cards, and two
teacher’s guides.

_ The two sound filmstrips, “The Matching Game" and “You
Run Your Life,’ . use a game-show format to show students
how to succeed in specific_situations. and how to control one’s
behavior to gain success. The situation cards are provided to

extend the game: The two student workbooks each contain
30 lessons written at a third grade reading level. Each work-

book presents information in the form of plays; short stories,
puzzles, and cartoons. The "Making the Effort’ Workbook

emphasizes the relationship between success and effort; using
real-life examples of how effort can compensate for limitations

and_bring success in work. The.‘'Getting Along with Others’’
- workbook emphasizes relationships between social skills and
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soclal success. The correspondlrng teacher’s gwdes _present

“structured behavior change’ activities that help studerts with
a specific social skill. In addition, each guide contains a social

skills index for pretesting and charting progress, and a social
vocabulary index. Throughout all of the activities promoted

in Marathcn, videotaping is suggested; although not essential;
to increase the impact on students. It can be especially effec:
tive in role-playing exercises.

Agard J. A McCuIIough N. J et al, 7Marathon A Program

for Teachmg the Social Behawors Needed for Work and
Commmunity Living. James Stanfield Publishing, P.O. Box 1983,
Santa_Monica, CA 90406. 1984. 2 Sound Filmstrips, 10 each
of 2 Workbooks, 10 Situation Cards, and 2 Teacher’s Guides.

$299:00:

_ Skill-Streaming the Elementary School Child: A Giiide for

Teaching Prosocial Skills provides teachers; social workers;

psychologists, and school counselors working in the public
schools and mental health faciiities with a vaiidated technique

designed to. systematlcally teach elementary age children
behavioral _aiternatives_that will provide improved personai

development and academic effectiveness for them as adoles-
cents and_young adults. Through the use of a method called

‘Structured kearning;” a psychoeduacational behavioral tech-

nique, prosocial skills are taught and their use facilitated.

Th|s book cont":ns{ allrthemformat:on needed to plan and

ponents: modeling, role playing, performance feedback, dl"d

transfer_training. The_authors pravide.techniques for |dent|-
fying children who lack prosocial _skills, and information

regarding the grouping of these children for instraction:
implementation of the program is described, and 80 prosocial
skills are introduced (divided into five skills groups — class-
room survival skills, friendship-making skills, skills for dealing

with feelings; skills alternatives to aggression; and skilis for
dealing with stress. Suggestions are offered for enhancing

social Skl||S learmng and the mtegratlon of the program Jnto

chapter discusses four types of management techmques

McGinnis, E., Goldstein, A. P.; et al. Skill-Screening the
Elementary School Child: A Guide for Teaching Prosocial
Skills. Research Press Company, 2612 North Mattis_Ave;;
Champaign, IL 61821. 1984. 245 pp. $11.95. Program Forms
$10.95.
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PRISE announces a statewide conference on Transutton of

Handicapped Young Adults from School to the Workplace; to
be held Friday, April 25, and Saturday, April 26, 1986. The
conference, conducted in cooperation with, and heid at the
Pennsylvama State University, King of Prussia Center for

Graduate Studies and Continuing Education, will feature
Dr: Paul Wehman as keynote speaker. Dr. Wehmian is Professor
of Special Educatlon and Dlrector of the Rehab|l|tat|on

The conference, which is mtended fqrwsiecpfr]dggy speclal
educat|on teachers vocat|onal edu

transmon of m:ldly to severely handlcapped adolescents and
young adults from school to the workplace, inctuding both

competitive and supported employment: Conference_sessions;
led by guoest speakers, will include descriptions of current

transition programs; resuits of recent research on the empioy-

ment statos of handicapped youth followmg school, tech-
niques for training handicapped youth in work-reiated be-

haviors and social skills, and current status of inter-agency
agreements and cooperative plannmg

The conference is scheduled on Friday from 9:00 a.m. until

4:00 p:m;; and Saturday from 9:00 a:m: until 1:00 p.m. at the
Pennsylvama State University, King of Prussia campus. There

is no charge for registration; bat the number of participants is

timited. To attend the conference, you must preregister and

receive written_ confirmation in advance: To register, call

PRISE at {800) 441-:3215 {from Pennsyivania} or (215}

265-7321 by March 25:

—... PRISE .reporter_is. published_by- the- Pennsylvama Resources
and--Information -Center-for -Special -Educath on; -Marianne Price,
Birector. PRISE Is-a Project funded by the Psm\sylvama Depart.
ment of Education, Bureau of SPecial Education; through P,L.
94-142, and s adenlsteLeo _managed and supervised by Mant-
gomery County. Intermadiate. Unit_#23, Erdenhelm, Pennsyl-
vanla DomlsHarkan Executive Director,” —— - —— -
- poticy-of--MEIJ-#23 Hs-to Provide equal oPPortunity in
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compliance with Title VI, Titie' 1X, and Section 504 _no parson
wlli_be_subject to_discrimination on the_ basls ol -race, colo&.
religious creed, -national -origln, -sex; - %e an --The
opinions expressed herein do not necessarily - rellect the posltlon
or policy of -PDE or MCIU *23, and no official endorsement
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PENNSYLVANIA ACCEPTS CHALLENGE

___OF
TRANSITlON
Jeannette F. Mastin

Wark Experience Coordinator

Special Education Seriices

Montgomery County Intermediate Unit #23
Norn.rmu*n PA

ing from_a Pennsylvanla special education program leaves
behind many years of training and ecucation and, depending
on past programming, varying numbers ofpersons who have

|nvested their time; energy, skills and |nterest in preparlng

or merely srttrng at home and regressrng"

Educators are now actively involved in seekmg new areas

lation: Those of us working in the field not only want to feel
confident that what we are doing in the schools is the opti-

mum preparation for post school placement but that our
investment in time and dollars is well founded. We have a

commitment to continuity of programming; both in quality
and guantity.

This_interest in transitional planning has been further
stimulated by Madeleine Will, Assistant Secretary, Office of
Special Educatron and Rehabilitation Services (OSERS): She

states, “One of the major problems facing handicapped

youth is the continuum of services to provire an effective

brrdge between 'school and work: Transmon becomes a

tion and service professionalis: The absence of approprlate
transition bridges limits availability to maximize the produc-

tivity and independence of disabled individuals:"

The State of Pennsylvanla has heard thls rallying cry and,

added to the concern of educators; is actively exploring and

implementing many programs and services to assist disab'ed

youth to move successfully. from. school to employment.
These programs are outlined in brief as follows:

The Development Disabilities Planning Council: In June
of 1985, the Council issued an RFP {(Request for Proposal) to
"Develop and Implement Programs to Place Severely Devel-
opmentally Dlsabled Persons into Competitive or Supported
Employment,” with the prime concern to be delivering a
service to an unserved or underserved population. Sup-

ported Employment is defin2d as employment that provides

on-going support to the handicapped worker at the work site;
thus offering social integration with non-handicapped

workers. Typical of the accepted proposals is the Pathway
Employment and Training Service (Pathway School, Jetter-

sonvitle, PA) which will provide vocational evaluation; an

i
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employment trammg program plan on SItE]Ob specmctraln-
ing, and follow up maintenance services for severely handi-
capped youth:

onstratlon Initiative: In mid 1985, with the Offvce of Voca-
tlonal Rehabrhtatron (OVR) as the lead agency snx countres

Franklln and Montgomely) and each asked to submit a

proposal for development of a plan for |mplementatlon of

These persons; because of the severity of their. handrcaps
would not normally receive vocational rehabilitation services

and; because of their disabilities; need intensive on-going
post employment support in order to perform in @ work set-

ting. Under the Pennsylvania guidelines for this program the
following populations are addressed: the mentally retarded,
those with an impairment in_the area of. mental health; and
any individual with a physical impairment. The initial propos-
als were s'ibmitted in October, and the implementation plans
are due «pril 1, 1986 After bemg reviewed by the State Task

June, 1986

SHEDS: Supported in part by grants from the Penn-

sylvania Office of Vocational Rehabilitation; and the

Behabilitation Services Administration, U.S. Department of
Education, the Good Shepherd Vocational Services in_ Alien-
town; PA, has initiated a program entitled Severely Handi-
capped Employment Development Systems (SHEDS). The

objectives of the program are: 1) to establish a compuiter
technology laboratory designed to meet the needs of the

severely and multiply physically disabled; 2) to develop a
computer assisted vocational eyaluatvon system for this pop-

ulation; 3) to _assist them .in preparing for training in high
techriology related occupations through remedial education,
adaptive work_devices and counseling; 4) to provide work
adjustment, vocational exploration and real work experi-
ences; and 5) to assist participants to become employed: To
date, some fifty individuals have participated in this program.

Soclal Securltx Administration Grants. Philadelphia;

Pittsburgh; Lancaster; York and Harrisburg are sites selected
for Social Security Administration grants to provide transi-

tional employment training services to individuals eligible for
Supplemental Security Income.

i Securi _In Philadelphia; Project
AHEDD will be the provider agency:

Mental Health and Mental _Retardation Programs. The

county offices of MH and MR, aware of the need both to get

individuals out of workshops and to better serve the current

graduates and_those on waiting lists; are funding alternative

programs. In Montgomery County, for example several initi-

RIC*
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atives have been taken: 1) a jOb placement posmon has beeri
created, jointly funded by the County and the Private Indus-
try Council; and 2) a program has been funded by the
County, operated by the Indian Creek Foundation; to

develop five Work Stations in Industry serving six clients at

each site.
Job Training Partnership Act. JTPA monies throughout
the state are being utilized to provide transition training. In

one county; for example; funding has been allotted for a
janitorial training/placement program designed to serve

thirty clients:

Oftice er Vocational Rehabilitatjon Awar,e Vof the need to

serve the underserved; OVR has taken the initiative to fond

special programs. Some examples are a Janitcrial Trainirig

Program and an. Electronics Training Program; under. the
auspices of Developmental Enterprises Corporation, of Nor-
ristown. The latter program specifically serves. the MR
population and has had a 95% placerient rate of its
graduates.

. Pennsylvania Department of Education — Oftice of Voca-
tional Rehabilitation Interagency Agreement. These two

systems have been working together to develop an agree-

ment and mechanism whereby in-school youth {ages 14 and

above) wha are determined to be handicapped will be ableto
receive and benefit from appropriate OVR services.

The Perkins Vocational Education Act PL 98-524. The
prime purpose of this actistointegrate as many handicapped

students as possible into the regular vocational education
programs. It calls for vocational education programs, serv-

ices and assessment to be provided to these students in the

same manner as they are to regular education students. In
addition, the states must assure equal access for recruitment

and placement of the handucapped w:thm the vocatlonal-

grams_which are operated at the local level: This includes
Work-Study and any other Cooperative Education
agreements.

In addition to all the aforementioned activities, many
school districts are extending their work study programs to
also serve the special needs population. Some districts have
assigned staft to serve only the job training/placement needs
of their special education students.

. _ Interest in Transition Offers New_Opportunities
Interesg in the area of transition Is undoubted|ly increasing
— conferences on the topic are proliferating; and articlescan

be found in every professional journal. In February of 1985,
230 people_attended_a notable program on industry-
integrated employment programs held in Czrlisle; PA, and
qpproxlmatelx 1200 attended a transition conference held in

Boston; MA in March of the. same year: Federal, state and

local governments are moving ahead. Public and private

agencies are initiating programs to develop and market the
sKills and abilities of individuals with disabilities. But there

still remains much to do. Educators must be sure that their
programs are realistic. Many questions mist be addressed:

Are we training students forreal jobs? Are we preparing them
to move about the work world and to interact with the normal

worker? Are we doing these things with innovative strategies;
or by creative adaptations of the old?

Our primary educational goal should be to prepare these

special education students for employmenit and the mainte-

nance of those skills needed for the duration of that job. Work

related interpersonal skills are of the utmost importance.
Studies have shown that more individuals |lose their jobs

because of personality and behavior factors and the way they

relate to their co-workers, supervisors and bosses than

because of inadequate performance of the assigned wor}(

Q

Students often lose employment opportunn,tles,because of

thelr lnappropnate actlons |nab|||ty to communicate; and

Educators must also consider the importance of broaden-
ing the scope of thelr service, in the lnterest ofbetter meeting

ble handicapped lndlwdualrs to enitgr the Vrnalnrstreramr ,r[‘!-',s,t
come the realization that understanding and acceptance of
persons with disabilities by their non-handicapped peers has

become even more critical. As educators we must take on the

responsnbmty for developing methods to educate front line

supervisors in business and industry to prepare for the entry
and sopervision of handicapped employees. Feelings of dis-
comfort and fear on the part of the employers often delay the

hiring and entry of. the disabled into the work force. We

should be developing seminars and training programs;

addressing topics such as myths and facts aboot the handi-
capped, task analysis, job modification, specific disability

information and specmc skill trannnng

more fully. about the_probiems of transition. They mﬂst
understand the advantages of work vs. workshop, earning
money rather than taking money, and the job as it relates to

the regulations of Supplemental Security Income and Social
Security Disability Income. Without parent or guardian sup-

port no work program can succeed, and without knowledge
such support will be non-existent.

The needs and goals of employers; educational institu-
tions, rehabilitation a,gencrles parents and the disabled are

|nterdependent Working Jn a _cooperative effort can be a

capabhilities of disabled individuais. Funding does presently
exist for the task, even though the future of it may be uncer-

tain. By working creatively and jointly, we can make
transition the success it deserves to be.

Jeannette F. Maitin ho!ds degrees from Radclifte College and Tem-
ple_University, and for | thepasj seven years has served as Work

#23. Prior to that she taught Secondary _Vocational Education for
TMR_at the LLU. Maitin has received an Honor Award from the
Council for Exceptional Children. and Service and Education
Awards from the Montgomery County Association for Retarded
Citizens.

CURRENT CITATIONS

Journal of Adolescent Health Care, March 1985; 6(2): This

specual issue is a compilation of materials from a conference

held in June of 1984; in Wayzata, Minnesota; entitled; “Youth

with Disability: The Transition Years.” This event took place

as a collaborative effort of the U:S: Department of Education
and the Department of Health and Human Services. Its goal

was to identify major issues and barriers.in the lives of youth
with chronic disease or disability, to define the needs of this

population; and to develop strategies to address those press-
ing needs.

The conference came about through a grant awarded the

Adolescent Health and the Maternal and Child Health Pro-
grams of the University of Minnesota; maklng possable the

gathering of approxnmately 50 of the nation's experts in the
field to explore major iSsues facing disabled youth. Four

areas of primary focus were identified: social matoration;

developing independence, education and career prepara-

tion, and communlty serwce Paper:: were commnssnoned
and participants from both the pubiic and private sector were
invited. Representatives from key congressional subcommit-

tees attended as did a wide variety of other individoals
involved in human services.

Aruitoxt provided by Eic:



The results of this effort are contained in this special issue

of the Journal of Adolescent Health Care: Itis a compilation
of working papers of the conference, a synthesis of the delib-

erations of the contrik itors; opening remarks of the
Assistarit Secretary of Education, Madeleine C. Will, remarks

of the Surgeon General of the United States; Dr: C: Everett
Koop, and the concluding comments of Dr. Douglas Fender-

son; the Director of the National Institute on Handicapped
Research. A final section entitled "Resource Manual: Youth
with_Disabilities” contains extensive listings of newspapers,
agencies and advocacy groups, state protection and advo-
cacy agencies; descriptions of model programs; legislation/
landmark cases/legal resources, innovative research, re-
source directories, policy statements and bibliographies.

Resources for each category are listed within each of the four
areas of primary conference focus. The remainder of the

issue contains papers which address cognitive development,
social maturation, developing independence, education and

career preparation; health services; and community services.

lisher for_$15:00: Contact Journals Fulfillment Department,
Elsevier Science Publishing Co., Inc., 52 Vanderbilt Ave.,

New York, NY 10017, (212) 370-5520:

Schioss; P: J:; & Schloss; C: N Strategies for Teaching Handi-
capped Adolescents: A Handbook for Secondary Level

Educators. PRO-ED; 5341 Industrial Oaks. Blvd:; Austin; TX
78735. 1985. 254 p. $19.00. In keeping with an upsurge of

interest in secondary special education services; the focus of
this volume is to teach handicapped adolescents to relate
their learned skills to everyday life situations. Functional skill
competencies are presented in chapters which cover lan-
guage, reading and mathematics. A chapter on behavior
management suggests instructional procedures which

include_modeling; shaping; feedback; prompting, chaining
and fading to increase probability of success. Because sub-

stantial numbers of young persons will not graduate from
formal secondary programs, one chapter targets competen-
cies_required to complete the High School Equivalency Exam
{(GED).

___The_vocational _and .independent living skills materials
presented are important for vocational educators, guidance
personnel_and teachers who recognize that activities and
materials for this population should be tied to daily life and
allow for active participation. Ananticipated outcome shouid

be a demonstration of skills in functional residential; leisare;
cominunity and vocational settings. The numerous forms,

inventories and protocols included are designed for use by a

support personnel.

Wehiman, P., & Hill, J. W. Commpetitive Employment for Per-

sons with Mental Retardation: From Research to Practice:
Rehabilitaticn Reseéarch and Training Center, School of Edu-

cation;_Virginia Commonwealth University; Richmond; VA
23284-0001. 1985. 428 p. $8.50. Funded by the U.S. Depart-

ment of Education; this document is essentially a
compilation of research papers and other articles concerning
the. employability of people with mental retardation. Four
major areas are presented within the monograph. These
include general papers related to employment of_mentally
retarded persons, transition from school to work, parent
involvement; and behavioral training strategies. The section
on transition is particularly important as it discusses the
employment outlook for mentally retarded youth after leav-

ing school: The role of the public schools is discussed, as
well as instrictional guidelines and curriculum suggestions

for students at all school age levels: Each of the articles in the
book contains an abstract and an extensive reference section
for further readings.
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Horton, B., Maddox, M. &t al. Adult Transition Model: Plan-

ning for Postschool Services: Edmark Corporation; P.O: Box
3803, Bellevue, WA 98009. 1984. 120 p. $16.95. According to

the authors of this model; successful adultliving is measured
by productivity, independence, and integration into the com-

munity. Therefore; the objective of their transition model is to

arrange for opportunities and services that will enable a

developmentally disabled individual to attain these goals: In
provided_by the public schools and those available from a
variety of postschool community agencies. The purpose of

the model is to provide direction.to local education agencies;
ents of secondary age develcomentally disabled students; to
accomplish the following: 1) prevent interruption of needed
services, 2) offer guidance in locating vocational and resi-
dential placements, 3) provide assistance to siudents and
parents_in_preparing_for_adult living environments; and_4)

facilitate planning among parents; schools, and agencies:

__The Adult Transition Model is divided into four activity

areas — administration; parent _education; staff education;
and student training. There i$ & list of strategies foreach area

which indicates what action is required,; who should conduct
the activities, when they should be conducted, and what

amount of time will be needed: Included with the strategies
are explanations, guidelines, and forms, all of which may be

duplicated: Administrative strategies are those performed
directly by local agency administrators, including establish-

ing informal. contact procedures; identifying students who
are potential clients, referring parents to appropriate post-

school service. agencies; and exchanging.information re-
Jarding individual students. Parent education activities are
conducted jointly by special education teachers,; parents;
and agency staff members. These strategies involve parents
in the planring of postsecondary services and increase their
awareness of the available services, as well as alleviating
their concerns and fears.

. The staff education section of the model presents activi-

agencies in the transition process: Thisincludes the distribu-

tion of information packets about local agencies and serv-

ices; conducting inservice programs; and gathering informa-
tion concerning postsecondary facilities. In the student

training section; the authors offer strategies for developing a
transition goal for each student, engaging in program plan-

ning for students, and conducting a stodent follow-up:
Finally, the model contains a section on monitoring transi-

tion activities; including a strategy outline; an evaluation
plan, and a materials index.

Parrish, L. H., & Kok, M. R. Procedures Handbook for Special

Needs Work-Study Coordinators. Aspen Systems Corpora-
tion, 1600 Research Blvd., Rockville, MD 20850. 1985. 167 p.

$35:00: Written as a how-to manual; this book provides tha
techniques necessary to run an effective job-training pro-

gram for special needs students. The .initial chapter deals
with the responsibilities of the coordinator, the standards for
assessing a program, and analysis of common local policies:
Also covered are classroom instruction techniques, methods
of coordinating employment; and parent involvement: Indi-
vidual _chapters concentrate on the development of the
coordinator's skills in counseling; salesmanship; public rela-
tions, and management. Labor laws and regulations are

explained, and a recommended list of resources is included:
The final pages are forms to be used by coordinators, stu-
dents and/or employers, which may be duplicated for
classroom use:



The Inventory l‘or Client and Agency Planning (ICAPI is
deslgned to assnst m the screenlng, momtormg, manage-

|nd|wduals Primarily a device for program and client man-
agement, rather than a detailed scale for planning individu-
alized training programs the ICAP can assist in making initial
decisions about service needs and can be used to periodi-
cally evaluate an individual's behavior changes and
participation in different service arrangements.

__The ICAP records important descriptive information;
dragnostlc status functional Ilmltatrons and needed assls-

interaction/communication; personal llvmg, and communlty
living skills), problem behaviors, and accompanying norma-

tlve scores. It also provrdes resldentral placement mfor-

mation about serv e nee sfacross groups of clients and can
serve as a basic component of an organization management
|nformat|on system The lCAP lncludes 77 adaptive behavior

Independent Behavior (SIB) and was normed on.the same
national sample. {See the April, 1985 issue of the PRISE
reporter for a descrrptron of the SiB.)

lnformatronrls recorded in a 16—page checklist-format

response booklet by a respondent who sees the clienton a

mlnutes Extenswe training in test administration is not

necessary. Information on the results of construct validity,
content validity; and criterion related validity. is reported.in
the technical manual, along with information about reliability
for ICAP scores on measures of internal consistency; stabil-

ity, and agreement among raters.

- PRISE reporters published by the Pennszlvama Resourcesand Information Center for
Special Education. Mananne Price,. Dueclm RISE 15.a Project tunded by the Pennsylvania
Department of Education, Bureau.ot 5 -Education through-PL -94-142.-and 15 ademin-
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heim. Pennsylvamia, Dennis Harken. Exécutive Director. .
----The policy- of MCIU #2315 1o provide-equal opporturity m all of i1ts educational ¢
grams. activities and employment. In compPliance with Title VI, Title IX, and Section 5
person will bé subject to discriminafion on the basis of race. color religious creed.. nauonal
orgn: sex: age-or-handicap - The opinions expressed: heren do not necessanly refiect the
position or Pohcy of PDE or MCIU #23. and no official endorsement should be interred
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Inventory for Client and Agency Planning (ICAP) DM
Teaching Resources, P.O. Box 4000, One DLM Park; Allen;

TX 75002. 1986. Complete Kit (includes Manual; 25-16 page
Inventory Record Forms) $80.00. Additional 25 Record
Forms $30.00:

Study Explores Employment Status of Handicapped Youth
__This study investigates the factors associated with the
employment of handicapped youth. Four hundred sixty-two
(462) students from nine {9) Vermont school districts were
identified who had graduated, dropped prior to age 18, or left
high school at 18 or older without graduating, between 1979

and 1983; and who had received special education services.
A structured survey instrument was developed by project
staff in consultation with state and local education person-
nel. The instrument was reviewed by a panel of experts in
special education, vocational education; and rehabilitation.

Information about training hrstory use of social services and

communlty demographlcs

For analyses, the authors conceptuallzed variables as pre-
dictors, outcomes, or controls. They report relationships
between predlctors related to 'secondary and postsecondary

employment; controlling for gender location and hlgh;
school programs. Results with_the 301 youth demonstrated

that over half ofthe sample were employed, with most finding

jobs through the "self-family-friend network" as opposed to

more institational means. Outcomes also indicated that part-
time or summer work during high school were predictors of

percentage of time employed since high school and current
wages.

___The authors recommend that this search be replicated in
other states and include more metropolitan areas. Further
|nvest|gat|on should be made into specific teaching strate-

gies and programs which lead to employment. Special and

vocational educators need to reassess those strategies which

they have found lead to positive employment outcomes for
handicapped youth.

Hasazi; S; B Gordon, L. R. &Roe C. A. Factors Associated

with the Employment Status of Handicapped Youth Exiting

High School from 1979 to 1983. Exceptional Children, 1985,
51(6), pp. 455-469.
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!S THERE A RECIPE FOR EFFECTIVE INSTRUCTION?
Sandra L Christenson
Instructional Alternatives Prajc ct
Unitversity of Minnesota
Minneapolis. MN
The decade of the 1980's has brought.a renewed search for
excellence in the educational arena. Classroom teachers,
administrators; school psychologists; special educatcrs; par-
ents and students are all concerned about the effectiveness of
instruction. While educational. research since the 1970's has
identified variables associated with improvement in_student
achievement, most of this research has been conducted with
regular education teachers and students. However, in the past
five years investigation of these variables has been extended to

include special education settings:.

In the falJ of 1984 the Instructional Ahkaratives Project was

initiated at the University of Minnesota to study instructional
effectiveness for both handicapped and nonhandicapped stu-

dents. Under the direction of Dr. James Ysseidyke; the long

range goal of the five year pro;ect isto eyal,uate the effectiveness
of alternative_interventions_ for increasing engaged time and
achievement for these students. The aiim of the Project is to

identify interventions, characterized by principles of effective

instruction; that teachers.are finding successful with different
kinds of students in varied instructional groupings and settings.

The following discussion explores the possnbllltues for devel-
oping a “récipe” for effective instruction for_all students;

considering: a) the possible “ingredients” (or characteristics)
necessary for a successful outcome, and b) the frequency and
form (orpractices) appropriate for various types of students and
educational settings.

Characteristics of Effective lnstructlon

The following characteristics are among those that research

has identified as being associated with instruction that promotes

positive academic outcomes for all students.

instruction is guided by systematic planning.

¢ Consideration is given to: a) studentcharacteristics (e.g., skill
level; prior knowledge; behavioral and motivational needs;
interests); b) task characteristics {e.g., complexity and length
of assignments); and c) classroom characteristics (e.g:; phys-

ical space grouping arrangements).

® Based on the student's |nstructicnal needs, goals |dent|fy
what the student is to /earn, not what the student is to do.

‘n\ene are high teallstic expectaﬁons ﬁjr student Ieaming

ticipation; and use of classroom time are communicated
explicitly. o

® The student knows how to demonstrate mastery on assigned
tasks.

18
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¢ The student is held accountable for completion of quality

work; unfinished or inferior work is corrected to comply with
teacher expectations.

The instructional process involves sgefqlﬂgfexem;sﬁ, o
® An adequate overview; which focuses the student’s attention;
includes review of previous work and introduction of what is

to be learned. .
e Concreis example, teacher demonstratlon exphcut verbal

explanation, and modeling are used in presenting the lesson

content: S
® Thinking skills required to complete the tasks are modeled
for the student For example. “modeling the thnnklng pro-

ing are taught dlrectiy 7
e Directions for independent practice activities are clear and

contain a sufficient amount of information: The appropriate

length is indicated, and ‘he,dlrectnons are sequenced logi-

cally. Technical vocabulary is defined and accompanled by

several examples. For many students, an understandlng of
task dlrectlons should be checked twuce' .

dent's understanding. supply feedback, and correct errors:
Completlng several problems under close supervision of the
teacher is a critical step, one often omitted or too quickly

performed.during instruction:

& While sufficient opportunity to practice the skill/content is
essential, practice does not always make perfect! Successful
independent practice activities are those from which the stu-

dent experiences an_appropriate success rate. on relevant
tasks. Practice activities must be directly related to the

content/skills presented; busywbrk" does not promote
achievement. A 70% success rate is considered appropnate

for initial practice activities; while a 90-100% rate is needed for
maintenance and mastery of skills. In the area of basic skills,

practice must be continued to the point of becoming auto-

matic. Therefore, speed drills and systematic reviews are

important for optimal learning.

e Systematic application of the pnnCIples of learnmg. (eg,
reinforcement, motivation, transfer) assists students in

acquiring, maintaining; and applying skills learned.

Techniques are used which foster student motivation:
The purpose of the lesson (why it is important for the student)

is emphasized. Extrinsic motivators (e.g.; charts, rewards) are
not used routlnely

sons are presented with enthusiasm.

The student is actively invdved in Eaming

Tutne allocated to academlc actlvmes is hlgh and the stu-

redirected; to assigned tasks:
& A high degree of teacher-student interaction is achieved

through discussion and questioning: Cues and prompts are




used to “lead” the student to the correct answer: .

¢ The student has ample opportunity to respond and is
expected.to respond regardless of ability level.

e The what, why and how of lesson objectives are repeated

frequently.
Feedback and corrective procedures are frequent; immediate,
and specific.

General_praise does not promote srgnufrcant achievement
gains. The student must be told explicitly what makes an

answer correct or incorrect. Process feedback (provrdlng
explanation and guiding the stident to the right answer) is
used; rather than terminal feedback (e.g:; yes; no; right;
wrong).

¢ |instruction is ad;usted to maintain an appropriate success
rate. Changes in materials, teaching methods, instructional

groupings; instructional pace; or goals are used to reteach
skills.

Student progress is monitored closely:
e Careful monitoring of student responses, partlcularly durlng

|ndependent practlce is cntncal Student errars trigger the

strategies.. .
® Direct and frequent measurement of student performance
(error analysis on daily work, weekly tests, and unit tests) is

used: This ensures the student is tested on the content which
~ has been taught.

* Subsequentinstructional decisions are based on student per-
formance. Progress through the curriculum depends on a
predetermined level of mastery on specific goals: Instruction
is provided until the student makes only infreqiient careless
errors.

Ciassroom management isefficient.
* Rules and expectations are communicated clearly and estab-
lished during the first few weeks of school. Behavioral

disruptions are handled promptly.
® |Instructional routines are well organlzed and d:rectly taught

Matenals are easy to find. procedures for seeking assistance
are established, and transitions between lessons are brief.

¢ (Classroom atmosphere is productive, yet supportive.

In summary, effective instruction is characterized by teach-
lng to an objective at the appropriate level of difficulty: the use of

a teacher demonstrate-student demonstrate-student practice
instructional sequence; clear, undeérstandable task directions:

active student participation; active teacher monitoring of sto-
dent responses and engaged time; and continuous adjustment
to correct student errors. Essential teaching functions include
accurate diagnosis of a student's instructional needs, a well-

developed_lesson presentation, task-relevant practice; and

regular feedback and correctives:

_____ Practices of Effective Instruction
Awareness of the above characteristics identified wuth effec-

tive instruction offers an invaluable foundation for maximizing

learning for all students; whether proficient, average or handi-

capped learners. However, one must also consider the setting

for the instruction. How the ingredients of the recipe are deli-
vered — or the practices of effective instruction — will not be the

same in a mainstream classroom of 25 students as in a special
classroom of 2 - 5 students.

_ For example; let us consider the characteristic of effective
instruction which calls for a high degree of substantive teacher-

studentinteraction. In special classes; a student's opportunity to

respond is increased naturally by the reduced teacher-studenit
ratio. Sitting with the student, observing and engaging in a
verbal interchange involving questions; prompts, reteaching.

and monitoring of student responses and success rate promotes

active student involvement: In a_mainstream class, however:

different techniques must be utilized if one is to increase a

student’s academic response from once every 25. Possible

strategies include choral responses; hand srgnals to indicate
yes, no, don't know; working problems on a chalkboard; pairing

with peers; and compuoter-assisted instruction. However, each of
the characteristics of effective instruction outlined in this article

is important to optimize academic oatcomes for a student, even
though the form will vary as a function of setting.

is there a recupe for effective instruction?

Yes and no: Yes; research hasidentified ing redlent5|mportant
for increasing student achievement. No, there is no exact fre-
quency and. no specific method for delivering these ingredients.
Instruction involves making many decisions: how much feed-
back Susie needs, how much guided practice Bill needs, how
best to involve Jan in learning a skill or concept, how to plan

instruction to include the essential ingredients, and so on. The

recipe for effective instraction for dJan may or may not look
different from that for Bill and Susie. As a teacher, one must

attend to the inclusion of basic ingredients as well as modifying
dehvery to match the needs of the students and the setting. This
is what makes teaching a difficult; challenging; and creative task.

___(Those of usinvolved in the Instructional Alternatives Project
are interested .in youor suggestions about how to increase
engaged time for students. For further information about the
Project or to contribote youor instructional techniques, please
contact Sandy Christenson, Department of Educational Psy-

chology; University of Minnesota; Minneapolis, MN 55455.)

Sandra_Christenson is currently completing_her_ doctoral
dissertation at the University of Minnesota. She has 15 years
of experience as a school psychologist. Her particular areas
of interest include instructiona! interventions for handi-
capped and nonhandicapped students. schoo! consultation,
counseling parents_of handicapped children and adoles-
cents,; and parent education.

Hawley, W. D.. Rosenholtz, S. J.. et _al. EHfective_Teaching:
Peabody Journal of Education, 1984 61{4). pp. 15-52. The con-

tents of th|SJournaI presented in monograph form g|ve the

achievement. The second monograph, Effective Teaching; deals

with practices and behaviors that constitote a technology of
effective teaching. Several themes peririeate the authors' review.

The first.is that there is no one best instructional system but that
the teacher must consider the students being served and the
stated learning objectives in selecting appropriate strategies.
The second is the improtance of resources, especually human.in
helping students to learn. When the teacher is the only available
resource, whole class instruction probably succeeds to a greater
extent than a more complex type, such as individuaiized instruc-
tion: The critical role of classroom management is the third

theme. Appropriate management strategies must accompany

instractional services—what works for whole class instruction

may be inappropriate in a multi-task classroom.
Keeping in mind the above themes; the authors state that

effectlve teaching involves the interplay of several strategies

applied in combination. Thus effective teachers will: 1) optimize
learning time through class management (including structuring
physical space, managing time, and giving students responsibil-
ity). 2) reward student achievement appropriately, allowing all to

succeed; 3) hold and_ communicate_high expectations for stu-

dent performance; regardiess of academic. level: 4) utilize
interactive teaching practices, allowing students to become
actively involved with material presented; and 5) select a mix of
instructional settings appropriate to learning tasks, and which

limit the amount of time low and middie achieving groups spend
in homogeneous groups.

Lovitt. T. C. Tactics for Teaching. Charles E. Merrill Publishing
Co., Division of Beil & Howell Co., 1300 Alum Creek Drive,
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teaching tactics on reading, arithmetic, independence and class-
room management. Each technique provides a wide varety of
approaches and gives an outline of procedures for implement-
ing it. The major section of the book concerns the teaching of
reading: The tactics in this area range from the basics of begin-
ning reading to techniques for developing comprehension and

vocabulary: The arithmetic section largely concentrates on the
teaching of the four basic processes: addition, subtraction, mul-

tiplication .and division: The.third section of the book contains
tactics to help children in developing independence and self-
management. Some strategies address specific aspects of
independence (e.g., counting and correcting). while others pro-
mote a wider range of self-management skills, inciudir.g
personal organization, self-evaluation and self-directed learn-
ing. In the classroom management section two general types of
tactics are considered: those designed for individuals and those
suitable for groups of students. Almost all the techniques in this
book are backed by research and have been tested in the

classroom.

Stowitschek; J. J: et al. Direct Teaching Tactics for Exceptional
Children: A Practice and Supervision Guide. Aspen Systems

Corporation; 1600 Research Bivd., Rockville, MD 20850. 1984.

develop. improve upon; and utilize teacher-child interaction tac-
tics which are referred to as “direct teaching tactics.” Part | is

devoted to planning; measurement, and developing of conse-
quation skills, all of which are prerequisite to the successful

employment of direct teaching tactics: Also the aathors.present
direct teaching tactics which are appropriate for individual and
group classroom use. Part [l pertains to the supervision of
teazhers who are learning direct teaching tactics and is to be
used by a practicum course instructor or special education

district supervisor. Supportive materials and forms are included
in the appendix to_make it easier for teachers to immediately

begin using the procedures;

INSTRUCTIONAL MATERIALS

7 _ _ .
PLA - ACT: A Language Remediation Program is a set of twelve
updated fairy tales in play form; to be performed by and for
children 6 to 12 years of age who are language delayed, lan-
guage disordered, or leamning disabled. The plays are adapted to

include vocabulary; idioms; and concepts difficult for these stu-
dents. The program helps develop memory, retrieval. and
listening skiils and builds self-esteem and social skills. It cari also
be used by hearing-impaired or children with English as a

second language. Components include: a Professional’s Guide
with a description of the program, its development and use: and

an Instructional Manual which contains scripts; pre/post tests.
lexical references. and guidelines for presenting and producing
each play. A package of additional scripts; and oral and written
exercises and activities are included.

Charles E. Merrill_Publishing Co., 1300 Alum Creek Drive;

Columbus; OH 43216. 1985. $40.00.
Reach Out and Teach: Meeting the Training Needs of Parents of
Visually and Mulitply Handicappecd Young Children is a program

for parents in rural or underserved areas to use alone; or with the

guidance of a teacher of the visually handicapped or early child-
hood special education, It is composed of a Parent Handbook; a
Reachbook; a Teacher's Manual; and a slide/tape presentation.
The Parent Handbook contains information on early childhood
Jevelopment with activities and training techniques in motor
and. cognitive development. The Reachbook is @ companion
~vorkbook/babybook for keeping records of the child's progress

n specific skills: The set of slides illustrates many of the con-
:epts in the Pa

he Parent Handbook. and the Teacher's Manual helps

eachers adapt the materials for their own use. The Modules

vhich give behavioral objectives to be accomplished by the

»arents are—Getting Started: Learning About Learning; Talking

Q
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it Over: You, Your Family and the World; Taking Off: Motor
Development; Picking_Up: Using One’s Hands to Learn About
the World; Coming Across: Daily Living and Communicating;
Thinking it Through: Knowing Oneself and Understanding the

World; and tooking Ahead: the School Years and Beyond.

Armierican Foundation for the Blind, 15 W. 16th St., New York, NY

10011..1985. Parent Handbook and Reachbook; available as a set
only §2§OQ Slide-tape/Teacher's Manual, available as a set
only: $150.00.

__The Instructional Environment Scale (TIES), developed by

James Ysseldyke and Sandra Christenson; and available shortly
from Pro-Ed Publishers, is a comprehensive_method for

assessing the learning environment for an individual elementary

Expectations; Cognitive Emphasis; Motivational Strategies;
Relevant Practice. Academic Engaged Time. Informed
Feedback, Adaptive Instruction; Progress _Evaluation;
Instructional Planning, and Student Understanding. Through
observation, student interview and teacher interview; TIES is
designed to help schoo! personnel formalize and systematize
the description of a student's instructional environment:

Instructional Presentation, Classroom Environment, Teacher

There are two major purposes for using TIES: 1) to
systematically_describe the extert to which a student's
academic or behavioral strengths and wzaknesses are a
function of factors in_the instructionial environment, and 2) to

identify starting points in designing appropriate instructional

interventions for individual students. As such, the scale ties

assessment to_intervention. In addition to description and
intervention planning. TIES can be used in prereferred
intervention, consultation; IEP development; progress
monitoring, and research. TIES Is not designed to evaluate
teachiers, compare one student's instructional environment to
other students’ instructional environments, or compare school
districts.

For further information about TIES, contact Dr. James E.
Ysseldyke, University of Minnesota, 350 Eiliott Hall, 75 East River

Road, Minneapolis, MN 55455.

. Tom Good and Doug Grouws have established their pro-
gram. Teaching Mathematics Effectively, through the
observation of teachers who have been successful in teaching
mathematics to their elementary and secondary students.
According to the authors; every lesson should begin with .a
review of the previous day's lesson. the checking of homework,
and a few exercises of mental computation. All of this should
take no.more than ten minutes. This is followed by the develop-
ment of the day's lesson, which begins by checking to be sure

that students possess the prereq: - ' kills nieeded for the les-

son. Next. it is necessary to deve. ~ n understanding of the

materiai through explanation and 1onstration. Finally, the
teacher should assess comprehens._ :nd repeat the lesson if

necessary. Jt is also important for the  *cher to provide con-
trolled practice which will allow the stuc' . . o develop accuracy.
proficiency, and speed. Before students ieave class; a home-
work assignment should be made. The process continues daily,
and every Monday there should be a review of the previous
week’'s work with a comprehensive review every fourth Monday.

%" U-Matic Videocassette/30 minutes/coior/§195.00
Association for Supervision and Curriculum Developmient, 225
N. Washington St., Alexandria, VA 22314,
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‘RESEARCH BRIEF

Study Examines Effective Teaohlng in Speclal Education

_Although the literature contains extensive material on the
subject of teacher effectiveness, most research has focused on
teachers in regular classroom settings. Findings in this area
indicate that three general, direct instructional practices have

been consistently linked to pupil achievement:

1. Teachers who maintain a brisk pace and a high rate of
progress through the curriculum produce greater student aca-
demic gains than teachers who do not.

2. Teachers with expertise iri providing successful pracuce at
levels of 80% accuracy or higher positively influence the per-
formance of low achlévmg students:

3. Teachers with skill in providing immediate teacher feed-

back {e:g:, reinforcement; _prompts; hints) followmg _correct

who do not provide immediate feedback or who tell correct
answers following errors.
The research study by Carol Sue Englert examines these

findings in relation to the special education classroom: Twenty-

eight preservice teacher interns, enrolled in a special education

practicum course; participated in the study. Fifty-two special
education students who were being tutored by the teacher

interns also participated. The Direct Instruction Observation
System (DIOS) was used to measure the teachers’ general class-

room management practices. Specific teaching behaviors were
also recorded. Pupil performance was recorded by use of prog-
ress records and cnterion-reference tests.

Results show that_more effective teachers differed signifi-

cantly from their less effective counterparts in several respects.
For example, more effective teachers obtained more correct

responses from their students by proceeding in small steps and
offering frequent opportunities for students to practice new

knowledge and skills until overlearned: This sapports prevuous

-PRISE reporter.s published by the Pennsylvania-Resources and Informaltien Ce nter for
Special Education. Marianne Price. Drrecmr RISE 15 a project 1unded br the | Pennsylvama
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research which indicates that many mildly handicapped chil-
dren require the opportunity for repeated practice and

overlearning to adequately retain newly presented concepts: in

addition; more effective teachers maintained a brisker pace and
used specific lesson strategies such as stating the objective;
presentlng many examples; providing errordrill, and implement-
ing precueing techniques to maintain high levels of academic

success. The aathors conclude that their study supports pnior

research carried out in regular classrooms, which has shown the
importance of teaching pace, feedback and the opportunity to
practice as they relate to student learning.

Englert, Carol Sue, Effective Direct Instruciion Practices in Spe-
cial Education Settings. Remedial and Special Education, 1984,
5(2), pp 3847.

 National Diffusion Network
"Ihgjgljgwygg program is available for adoption or adaptation

through the Nationial Diffusion Network (NDN). For further infor-
mation on this or other NDN programs, Pennsylvania educators

should contact the State Facilitator; Research and Information
Services for Education (RISE), 725 Caley Road, King of Prussia;
PA 19406. Telephone 215/265-6056;

Process of Teaching. Basic Fleadlng Skills in Secondary Schools
This project provides inservice workshops to help secondary

teacherc. manage class time and _student behavior in classes
designed for students in grades 7 - 12 needing basic reading

skills. The suggested strategies are based on research findings
which identified processes related to reading gain in basic read-

ing_classrooms. The project developed seven 2% hour teacher

workshops; the first of which presents an overview of the
research findings. In the second, teachers are glven individual

profiles, prepared from observations conducted in their class-
rooms, together with _recommendations for changes in their

teaching behavior. The tnird workshop provides recormmenda-
tions for student motivation and behavior management; and the

fourth is focused on structaring classroom activities and effi-
cient management of time. The fifth workshop deals with

question-asking techniques and with supportive and corrective
feedback; diagnostic tests for use by classroom teachers and
appropriate reading materials are.also shared: At semester's
end, teacher observations are conducted to determine whether

recommendations have been followed. New profiles are pre-

pared so that changes in teacher behavior may be examined at

the sixth and seventh workshops.
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