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ABSTRACT

A 75-citation annotated bibliography on the secondary

to postsecondary transition of learning~disabled (LD) students is

preceded by a brief review of the literature addressing the following

areas: secondary education and the LD adolescent; postsecondary

services and the LD adult; vocational or JoB—related skill

development; and tféﬁgltlbn issues and theories:. It is concluded that

this critical transition period has not been researched enough and

that, in spite of many efforts by professionals to join forces to

examine this area of need, there is a great deal of disagreement and

fragmentatlon. The c1tat10ns are categorized into the four groups
usad in the review and consist of the secondary to postseconaéfy
journal articles, documents, presentations; and books presenting
research studies, opinions, teaching methods; and discussion about
the secondary to postsecondary transition of LD students: Most

documents cited were written aftéer 1980. (CEB)
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The University of Minnesota Secondary/Postsecondary Transition
Praject for Learning Disabled Youth is a three year federal research

and demonstration project which enamines the secondary to
pestsecondary transition process for learning disabled adolescents
The grant is a collaborative effort hetween the Minneapolis Public

Schools, Minneapolis Eommunity College; Minneapolis Techpical

Minnesota--General College: Learning disabled juniors and seniors
chosen from the seven Minneapalis Public High Schools will participate
in an intervention which will assist them to explore the postsecendary
academic or vocational options that are available in the Twin Cities
area. This intervention is designed to help LB students examine in
greater detail their individual strengths, weaknesses, needs, personal

in a postsecondary setting. One of our praject's primary goals is to
observe what happens to these LD students and their families during
this formative period.

The focus of the grant and the literature review presented in this
transition process.

Furthermore, our bibliogrephy incorporated a great deal of
information about the broad, loosely-defined topic of “transition”; as

projected by the current base of professional literature. As the
literature review so clearly demonstrates, the idea of transitien (and
|



all its various inter-related facets) is currently receiving a great deal
of attention in the field of learning disabilities.
To clarify for the reader many of the interrelated issues that are

material for the bibliography primarily from four main sources. They
are:
1) Secondary Education and the LD Adeleseent
2) Pnstsecondary Services and the LD Adult
3) Uocational or Job-Related Skill Development
4) Transition Issues and Theories
We will briefly describe these four categories in further detail

below.

séifﬁiiﬂéi’:lj Education and the LD Adolescent

One area iwhich has received a great deal of attention previously
the ficld of learning disabilities is that of service delivery for LD
adolescents.

This area has been examined by many different professionals in

valuable insight into understanding the compiexities often seen in LD
adolescents. Cruickshank, Morse, and Johns (1980) egpiore the many
underlying issues that face LD students while they are coping with
adolescence using testimoninals from LD students and responses from
the professionals who previously worked with them. To read in the LD
student's own words about his recollections during high school, in
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services for LB students of all ages.

Alley and Deshler's {1979) text is an oider one, but still provides a
great deal ef usefu: information on the crucial role of the secondary

classroom or resource room in LD adolescent deuelopment Tﬁe

reading, writing, spelling and math skills: Theg aiso emphasize (as do
Cruickshank et al.) the importance of social skill development for LD

interaction and parental eounseling are important links in the
advancement of the LD adolescent's intellectual abilities.: Cohen
(1985) has discussed the prevalence of low-level depression and
related psychosocial dysfunctions in his siuag of ir; LD adolescents:

developing LD students' academic skills. She advocates parental

guidance with respect to LD students and their homework by
establishing routine study times, setting goals for each session, and

varying the pace of assistance.

Postsecandary Services/LD Adults
Within this subcategory of our bibliography; the literature dealing

with postsecondary education fails into two main groups. One group

describes specific enramples of sarvice ’dé’llﬁéi’@j at various

postsecondary facilities. The other group looks at warious

3



philesophical issues that impact service delivery to LD postsecondary
students:

Enamples of the first group of model service delivery projects are
the articles by Barsch (1980), HRosenthal (1985), and Barbaro (1982).
A major study is also currently underway in the California Community
College system (Bstertag, Baker, Howard and Best,1982; Ostertag,
et.al, 1986; The Consortium for the Study of the Disabled in the

California Coemmunity Colleges, 1983). We have found the

information from these studies to be very thought provoking. We
feel that this material may be significant tc the current future and

body of knowledge about LD postsec: 'ary education. These studies
address critical definitional and service delivery issues with hard data
in a consisient, provocative manner: The issues esplored include:
assessment instruments and strategies, teaching methodologies, and
specific services offered at the various facilities. Professionals
involved in the study are also trying to create a consistent, workabie
devinition for the LDA (ie Learning Disabled Average) student.

The second group of literature seen in this subcategory discusses
service delivery in postsecondary settings primarily from a theoretical
perspective. The authors in these articies explore the dilemmas that
often surface when trging to provide effective service delivery to LD
adults in a postsecondary environment.

Deshler, Schumacher, Lentz and Ellis (1984), Smith (1986), and Uogel
(1982) discuss everall trends seen in service delivery for LD adults. All

of these authors highlight various considerations that are vital if

current postsecendary programming will be successful for LD

students.

~J



For exnample, these authors address the need for clear

identification and diagnosis of the LD population. Meliard and Deshier
(1984) raise further concerns about assessment of LD adults by

controversial evaluation process currently used in many facilities.
Other authors look at the amount of support services currently

avallatle to LD adult students in pustsecondary settings. Putnam

(1984) states that LD services are minimal and inadequate at best.

sarns (1986), however, says that services are more available to both

learning and physically disabled students on college campuses than in

observed among handicapped students in higher education. in general

Voeationeal or Job-Related Skill Development
Pocational options and the development of job skills are seen by

many authors as being a critical link in the development of LD children
Bencomo and Schafer, 1981; and Brown, 1980).

Perhaps one of the most important links in the chain leading to
successful LD employment is that of the Uocational Rehabiiitation
Counselor. The counselors themselves recognize this and have

repeatedly asked for more information about learning disabilities in

1983).
Other authors see the roles defined by specific empioyers or
related professionals as being another critical link to successful

employment for LD adults.  Brown (1984) sees much of the



counselors who work with LD students. She discusses the counselor

as being an effective liaison between the employer and the student to
assist in advocating for practical, approproriate accommodations in

0f special interest to LD secondary and postsecondary service
providers is the issue of the dJournal of Aehabilitation,
April/May/June,1985. The entire issue is devoted to learning disabled

adults and vocational concerns. The authors speak eloguently ta such

diverse areas as: the definition of LD, the placement of LB students in
training programs and research needs.

The literature in this bibliography concerning vocational skills also
describes cooperative service delivery models. For example, Dick
(1985) describes a model service project in Kansas City which
stresses community cooperation among local school districts; private
rehabilitation agencies and an area vocational-technical school.
Greenan (1982) explores the need for vacational education to be more
accessible to students with learning disabilities by utilizing skill

organizations already in place in iecal facilities.
One innovative pilet project in Fayettevilie, Arkansas is discussed
by Johnson and Steppe (1984). Project Ewploration has developed

materials and technigues to meet the vocational needs of LD women.




The Project uses materials based on metacognitive processing and

counseling techniques to increase a positive self-concept.

Transition Issues and Thearies

The heart of this literature review deals with the successful
transition for LD individuals from secondary to postsecondary
settings. Rithough the literature suggests a new era of LD service

for effective service delivery have yet to be defined { Keogh,1986).

Mick (1985) categorizes services currently available in
postsecondary setlings in siu ways: the tutorial medel, the
compensatory strategies model, the fidelphi model, the HELDS model,
the Bridging model and specialized university courses. She sees the
Bridging_Medel; which relies heavily upon transition efforts, as heing
the most effective transition model for LD aduits.

There are a number of suggestions by many authors, most of whom
advocate various approaches to accommodating the needs of LD
students in both secondary and postsecondary settings (Gliroy, 1981
college preparation for LD secondary students before high school
graduation. Weiner (1975-76) advocates a remedial approach to both
reading and writing skills to prepare high school students for college
level coursework. Nagman (1982) highlights the vital role that
learning centers play in the academic experiences of LD college
students. Cor (19?7) belicves that the role of the LD professional
should be one of helping the LD student establish a sense of self-

7
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ways to help LD students develop their test-taking skills, especially

where standardized entrance erams such as the SAT, are concerned.
Of special interest is one of the newest trends in transition.
Various authors has written articles or guidebooks specifically for
learning disabled students and their families which deal with choosing
a college or other postsecondary facility after high schoel graduation
(Strichart and Mangrum,1985 and Scalfani and Lynch, 1985). Although
this literature will need periodic updating, it can provide helpful
guidelines and suggestions to clarify the complesities parents and LD
students encounter when making critical transition decisions:.

Perhaps some of the most provocative material has been written
by Gerber (1984 &1985) about his travels to Denmark and the
Netherlands to study the transition services of those countries. He
agrees heartily with their models which reflect transition as being a
life-long adjustment process. Rithough the Danish and the ﬁui%
systems differ, they both emphasize the continual coordination of

individual throughout her/his lifetime. This fine-tuning of services
that is sensitive to the individual changes and growth of LD individuals
is also advocated by the National Joint Committee on Learning

study in the fields of learning disabilities and wvocational
rehabilitation.  Out of seventeen issues, the number one priority
named by the Committee for research was the focus upen transitien
as a life-long process that spans an LD student's development from
elementary school to job placement.

8
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Summary_

students is emerging in the professional literature from a wide
variety of sources: So many authors have recently attempied to

“buzzword" in the last year whenever protessionals gather to enplore
many of the contreversies still inherent within the field of LD.

advantages and disadvantages. One main aduantage is that a great
deal of time and effort is finally being put into an area which has tong

Education, etc.) are joining farces to examine an area of critical need
that has been overiooked in the past.
One disadvantage howewver; as also seen in this literature review; is

approaches that is emerging while the eHamination of transition
issues are taking place. For erample, there is no clear consensus as to
what “transition” actually is, although many authors allude to the

series of articles in the_Journal of Learning

isabilities during 1985-

12



1986 on “Future Trends in Learning_Disabilities” described later in this
bibliography:)

professional literature ; some commonalties are beginning to emerge.
First; most authors agree that a learning disability does not go away
when the LB child grows up (Buchanan and Wolf, 1986).

second, many authors are emphasize that the transition period

from secondary to postsecondary environments is a critical one. This
is because decisions made during this time will impact the the LD
student's maturation  into adulthood. Al authors agree that

individual after s/he leaves the relative protection of the secondary

and support, raises differing opinions among LD professionals.

Third, the authors conclude that the current body of knowiedge
concerning transition is at best preliminary. More information is
needed from a wvariety of sources to truly assist the many
professionals who face students (and their families) struggling with

the vital questions inherent within the transition process.
The literature review ihich follows is a beginning step in the
decumentation and clarification of the many voices speaking to the
issues of transition for LD individuals and their families. The foilowing
material shows promise in shedding light on this multi-faceted topic.
As LD professicnals and counselors, e are perhaps only taking our

first steps into an arena that will continue to challenge and intrigue us.

10
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Our literature review has many annotated citations which can be

grouped into four broad categories. These categories were chosen
because they summarized the basic themes and ideas related to our
grant and our bibliographic presentation  We coded each entry in the
bibliography by an appropriate category (or categories) to clarify the

material for the reader as much as possible. Each code after a specific
citation reflects the focus or main ideas of that article. The codes, as

listed below, are included in brackets [ ] at the end of each citation to
set it off from the rest of the annotation:
(S) 1. Secondary Services/ LD Adolescents

(P) 2. Postsecondary Services/ LD Adults

. Uocational or Job Related Skill Development

Y]

)
(n 4. Various Issues and Theories Dealing With
Transition
~ Those citations concerning information most germane to the LD
Transition Project have been discussed in greater depth. We have also

highlighted specific material within an article especially useful to LD
students, their families and various professionals invelved in the
transition process from secondary to postsecondary settings whenever
possible.

We have also included Notes to the Reader which refer to articles
or materials that will be included in future annual Supplements.

Everyone who receives this initial Bibliography will be on our mailing
list to receive future supplements: We are offering this service

because the body of knowledge concerning transition is rapidly growing
and evalving. Our review of relevant literature wiil be updated to

reflect these changes in future supplements:

several individuals have provided valuable assistance to the

Margolis, Betty Aune, Nancy Engen-Wedin, and Terry Collins.



Academic Therapy Publications. (1988). Listing of Services for the

Postsecondary LD adult. First Edition--1980; Novato; CA. (Eric

Document Reproduction Service No. ED 193 850) [P)]

A brief pamphlet using charts to pinpoint and clarify information
about 60 facilities who provide services for LD adults at postsecondary

level. Lists of colleges, self-help groups, publication and relevant
erganizations are also included.

Adelman; H.S. & Taylor, L. (1985). The_future of the LD field: A survey

of fundamental concerns. Journal of Learning_ Bisabilities,
18(?), 422. [1,P, D & S]
This is the brief introduction to a useful and provocative series of

articles in the dJournal of Learning_Pisabilities created to discuss

fundamental concerns that may face many LD professionals in the nesxt
18 years. Darious distinguished professionals have contributed articles
to the series: These articles provide both valuable information to the
field and continue to raise pertinent guestions germane to secondary,

postsecondary and LD individuals. This series wifl be highlighted
henever possible in this bibliography. [See Adelman & Taylor, (1985,

1986), Algezzine & Ysseldyke (1986), Smith (1985), Keogh (1986) |

Rdelman, H.S. & Taylor, L. (1985). The future of the LD field: A survey of
fundamental concerns. Journal of Learning_ Disabilities, 18(?),
422-42%. IS, P, b & T)

The authors received responses from 85 learning disability

professionals in response to a questionnaire designed to esrplore
specific areas of concern within the field. The findings are discussed in
3 categories: 1) theory, 2) research, 3) practice, 4) training, and 5) field
and policy concerns. Overriding concerns (such as the continding need to
improve theory and research about LD and problems with definitional
issues) are explored. - B ] ]
, One area of concern seen by the authors was to expand and
improve academic vocational, career and self-help progrems for LD
adolescents and adults.

Adelman; H:S. & Taylor, L. (1986). Summary of the survey of

fundamental concerns confronting the LD field. Journal of
Learning Disabilities, 19(?), 391-393.[S, P,V & T}
11
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This artlcle is the seeend part of an earller artu:ie Isee fdelman &

and practitioners throughout the LD field. The focus of this article is the

theory and research, practice, and the training of LD servitce promders

Of special interest is the eHpressed need to "edpand and improve

academic, wvocational, career; and self-help programs” for LD

adolescents and adults. Furthermore , the surueys respondents aiso

espressed a deswe fer Hi sermces to be more comprehenswe m order

academic and social development.

Rliey; 6 & Beshler, B (!9?9) Teachmg the IeammgmblecLadeleseent

This tent describes clearly and pragmatically many useful
terhmques and materials for working with LD students in key academic

and social areas. Hltheugh this has become one of the older works

wrltten about Ln mdimduals m secondarg settlngs, |t stlll has many

the ehapters which discuss foundatlon concepts toncerning the

assessment of LD high school studenis and the importance of working

on socialization skills as part of any secondary curriculum: The
chapters which provide many ways to work with deficits in readlng,
writing, math and speliing are also full of esxceilent suggestions for

classroom use.

Sereenlng and dlagnosw dournal of Learning_Disabilities, 19(71
394-398. [1]

This artlcle provides important information to the contlnumg

definitional eentreeersg raging in the field of iearning disabilities. The

authors have disctussed these issues in previous articles, as seen in the

summary listed in Table 1. In this artltle, however; they concisely

review current definitional practices and move on to recommendations

for the future. Because they see current diagnostic LD services as

"flawed and limited®, they enccurage redirecting efforts to make

education in general more sensitive to the needs of low ﬁi:hieijiiig
students. An emphasis of preventive services is also advocated. The
authors conclude that a new direction, while controversial, is vital in

terms of assessment and service delivery for LD individuals and the
professionals who serve them.

12
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Anderson, W.R:, et al: (1981). Federally funded programs for disabled

tudents Maodels for postsecondar ry_campuses: A summary of_

regmnal edgcat!on programs, 1975-80. (Heport No. CN: 300 80~

Document Heproductlon Service No. ED 208 796) [P]

Fourteen federally funded Regional Edueatlon Programs are

described in this document. The 14 original programs are to serve as

pastsecondarg models in terms of service delivery to students (with
many disabilities including LD). Each program and institutional setting is

described including: goals, history or background of development,

staffing, and students served. Recommendations for successful

programs and a blblmgraphy are also mcluded Of speclal mterest to

consmeratlons in setting objectives. Journal of Learnlng

Disabilities, 15(10), 599-603. [P]

A service delivery model for direct Intensive intervention with LD

adults at Adelphi University is described. The comprehensive model has

a dual focus that encourages both academic and social growth. The

author explains the conceptual framework for the Rdelphi model and
the academic component which includes special admission procedures; a

five week summer diagnostic session, special tutors and study skills

courses. The social services component and first year experiences of

the students are also discussed.

Barsch, J. (1980). Community college: New opportunity for the LD

student. Academic Therapy, 15(4); 467-470. [P]

ﬁéiiiiii’ﬁ College has ﬁf@féqfﬁﬁﬁféﬁéﬁéiue services for LD aduiis

classes were developed which stress pereeptual motor tralnlnq,

individual learning style, counseling in terms of self-adJustments to
college, work eHperience and use of the metronome. Other special
features are a continuous assessment model and the use of

biofeedback.
13



Bencomeo, A. & Schafer; M. (1984, Hprllx’Magr’June] Remediation &
accommodation for clients with learning disabilities.
[Special Issue]. Journal of Rehabilitation pp.64-67. [T & U]

The authors discuss the ways in which LD counselors, employers

and the LD client can bring about these functional changes that enable

the LD person to function in euergdag life. There is a discussion of

remediation and accommodation with special reference to the

determination of need and various types of approaches. -
In assessing the degree of remediation, the authors suggest

that LD counselors must consider cognitive, environmental or

situational factors that may contribute to the client's disablllty The

authers drscuss three methods of remediation These are one- to -one

remediation u . be useless if an employer is unwllling to facilitate the

necessary prm,edures and resources for his/her LD emplogees of

special interest are their suggestions as to what employers can do to
insure that their LD emplogees function in an efficient and effective

manner.

Brown, D. (1980). Proceedings: National meeting of learning disabled
adults. District of Columbia: Washingten B:C: Presidential

Committee on Employment of the Handicapped. (ERIC Document
Reproduction Service No. ED 214 339) [P & T]

history, current consumer movement, the concerns of natlonal and Iecal

groups, RCLD, self advocacy and esamples of local groups working with
LD adults.

[TG‘U]

Brown's article emphasizes that LD counselors can successfullg

integrate LD persons into the workforce by maximizing the LD
individual's most advanced or most appropriate job related skills.

Brown provides a case study where the LD counselor worked with a
14
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the LD individual to continue in his present position as a sales

representative. The counselor, the LD employee and the employer were
able to work out accommodations that included: 1) the magnetic
recording of professional materials; 2) dictation of notes using a

secretary and 3) a reader who came in twice a week.: These
accommodations allowed the LD adult to function in an efficent,
positive and productive manner.

Brown, D: (1985). Transition from scheol te work fer learning disabled

people: An international comparative analysis--United States;
Canada, England and Australia. Rehabilitation Werid, 9(1), 18-23,
46-47. U & T]

___ This article describes vocational and academic services for LD
adults in four countries: RAustralia, Canada, England, and the United

States. The author briefly compares and contrasts what
accommodations are provided for the learning disabled in each country.
The past history of services for LD individuals in each country is also
discussed.

Buchanan; M. & Wolf, d. §. (1986). A comprehensive study of learning

disabled adults: Journal of Learning Disabilities, 19, (1), 34-38. [P]
The characteristics of 33 learning disabled adults (including
personal and educational histories and specific test data) are analyzed

in this article: Bne important observation Is that many characteristics
seen in LD children are still present in adulthood: The implications of

these characteristics on LD service delivery and programming are
discussed with charts on specific data and two brief case histories. The

authors cenclude that diagnosing learning disabilities in adults on the

basis of discrepancy scores alone may be invalid:

Bumba, R. & Goodin, S. (1986). Appropriateness of academic ad justments
for students with learning disabilities: Perceptions of services
providers. AHSSPE Bulletin, 4(3), 103-108. [P]

~_This is a description of a study conducted by the authors to
identify the perc2ptions of the staff who work with LD students in two
or four year coileges. The authors wished to explore the staff's

15
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perceptions about which sermees and academic adjustments should be

available to LD students in their faellltg A questionnaire using a Likert-
type scale was sent to 586 AHSSPPE members. Dut of the 255 responses,

these conclusions were noted. The respondents agreed that: 1)various

adjustments for taking tests (such as esxtra time; oral answers to essay

questions, etc.) should be available to LD students, 2) Proofreaders
shouldn't be allowed to change the work of a LD student and 3)

lndmlduals uﬂth I;B should he allowed to haue lighter course loads per

probation or dismissal polimes

Eohen;, J. (1984). The learning disabled university student: Signs and

initial screening. NASPA Journal, 3(2); 22-31. [P]

The author explains various characteristics that may be enhibited

by unwersutg students who are learning disabled. He expiores differing

deficits seen in these areas: reading or reading comprehension,

language dysfunctions, writing or dgsgré’phi’a and math or dyscalcia.
He describes the steps involved in an initial screening process and how
critical factors are evaluated to form an LD diagnosis.

0f special interest is the author's obserpation that a part of

appropriate recommendations may include psychotherapy as well as

academic accommodations and services to meet the total needs of the

LD adult student. He emphasizes that wnen implementing a screening

or diagnostic work-up for learning disabilities important psychosocial

factors should not be overiooked.

Cohen, J: (1985). Learning disabilities and adolescence: Development

considerations. In S.C. Feinstein (Ed.), Adolescent Psychiatry;

Development and Clinical Studies, (vol 12, pp:177-195). Chicage:
University of Chicago. [S & T]

This is an ercellent and eomprehensme artlcle, which looks at

learning disabilities from a psychiatric perspective. It is a summary of
the author's impressions of the impact that learning disabilities have

upon adolescents may have a dual focus: The learning disability may be

seen in terms of problems related to the ‘cognitive deficit(s) itself and

probleras relating to the individual's learning disab. ; as seen in

various psychelegical factors. Those observations are ' :sed upon the

author's own work wlth 16 I;B indimduals (ages 16-. ' Of specml

chronlc depression in LD individuals and how this may be campllcated bg

other psychological factors, such as: low self esteem, the self
16
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perception of being "damaged*” and the difficulties with establishing a
stable; healthy identity, extensive frustration and ansiety, and a sense

of “ifﬁﬁﬁa“.jﬁgg@@hﬁ@i’i also explores the areas of accelerated or
precocious development, compensatory strategies, rigidity: An

extensive iist of references is included.

Consortium for the study of learning disabilities in the California
community colleges. (1983). Identification and assessment of

learning disabled students at the California community colleges:

Einal Report, Sacramento, EA: California Community Colleges,

Office of the Chancellor. (ERIC Document Reproduction

This article esplains beginning results of a major study to

examine the identifying procedures and criteria for LD college students.
Part of this study also enplores eligibility criteria for Community
Colleges with respect to LD services. Overall goals and expected
outcomes are enplained. In addition, there is a summary of the study's
initial findings and recommendations for the future. The sections of the

study concerning assessment and differentiation among LD adults
maybe of special interest to educators and LD service providers. (Riso

see Ostertag, 1982 & 1€36.)

€ox, S. (19?7). The learning disabled adult. Academic Therapy, 13(1), 79-
86. [T & V]

behavior of some LD individuals. She observes and attributes the

behavioral problems of LD persons to he a consequence of limited

services or non-eristent assessment of an LD individual's disability.

individualized adult education, and 3) remediation of associated
disorders. - o -

_The author concludes that a successful remediation process is
one that will seek to rebuild or establish the self-tonfidence, self-
worth and ego of the LD adult. Suggested ways of doing so are the use

of assertiveness training and psychetherapy.

Cruickshank; W:M. ; Morse W.C:, & Johns, 4.5. (1980). Learning_
disabllities: The struggle from adolescence towards adulthood.
Syracuse, New York: Syracuse University Press. [S]

17
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This booF was one of the first comprehensive works to look at the

needs of I;B adoleseents Part ~One dlscusses many umque

describes extensive interviews with LD adelescents who frankly share
many thoughts and feelings about their past, present and future. Part
Three Is primarily focussed on teachmg LD students in junior and senior

high school.

Lﬁm;glllsahll;tle ; 12(3), 170-179. [P]

This comprehensive article discusses the followling academic and

cognitive interventions available for LD adolescents: curriculum

approaches (such as tutorial, remedial, compensatory or strategic

methods), the communication component, the evaluation component
and the transntlon component., Of special interest is the author's
discussion of the difficulties LD adolescents face when they become

young adults and the deliuerg (or lack) ot transition services: Also, the

authors include an estensive list of references.

Begter, B.L. (1982). Helping learnmg disabled students prepare for
college. Journal of Learning Risabilities, 15(6), 344-346. [P & T]

Thls |s an eucellent article about he pre college needs and

to establish important bunds before begiiiiiiiig the first day of college

classes. These include such information as: 1) knowing the location of
important resources for LD students on campus (i.e. the campus office
for disabled students and the Special Education Department), 2)

contacting advisors or the student's college Dean and 3) contactlng

instractors and teachers before the first day of classes.

Iopleermngmseblecw d behguigra Iy dlserdere stutlents and

vacational assessment and transition objectives. California.

(ERIC Document Reproduction Service No. ED 265 727) [U]

~ This article includes information detallmg the teehn-ques and

iiiétlitii:l& ii&éd ln nuturmg job related or wurkplace skllls m LD ﬁdults

uocatlondl technical institute. Five hundred LD students were involved
18
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in the project. The authors of thls project set out to implement & four

phase plan, designed to help LD students with the transition from high

school to the workplace. The plan included: 1) an evaluation of student

needs, 2) vocational preparation, 3) vocational tralmng and 4) a possibie

follow-up and placement of LD students in the workplace with the help

of private, civic and commumtg agencies.

In order to prepare for "real life" Job related euperiences, the LD

students selected specific career related goals and were given detaiied

transition objectives that included help with personal appearance, job

interviews and job attitudes.

Ensmmger, E E.; et al. (1975).

g.disabled gqﬂselected papers: Atlanta, 6A:

Beorgla State University, Department of Special Education. (ERIC
Dacument Reproduction Service No. ED 144 330) [$]

This document consists of eleven seminar papers about the LD

adolescent. Papers of special interest are those deallnq with: self

concept, peer groups with special emphasis on grief reaction, parental

counseling and reading disabilities.

Frith, 6: H: (1984). Rehabilitating learning disabled clients: A model
program for adolescents. Aimerican Rehabilitation, 10(2), 3-9. [S, U
&1l

A model program to provide vocational rehabllltatlon services to

LD cllents is described. The program highlighted is the DeKalb County
Work Intervention Network (IDIN) in rural Alabama. Specific program

characteristics and special features are edplained, such as cooperation

with the local community end the utilization of current tan laws:

Potential concerns are noted, but the author concludes that this model

has many advantages for LD students after high school graduation.

Garnett, K. (1985). Learning disabilities come of age: Transitions in
adulthood. Rehabilitation World: 9, (1); 32-33. [P & T]

This article is concerned with various international approaches

toward transitions of LD individuals. The auther emphasizes the

importance of inter- dlsclpllnarg technigues for both academic and

vocational transitions of LD adults.

Gerber; P: J. (1984). A study_of the school to w: school to work transition for

learning disabled students and the learnin ng
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society.in the Netlierlands and Denmark. (Report No. 6N:22-P-
39032/2-02). New Orleans, LA World Rehabilitation Fund,
University of New Orleans-Lakefront. (ERIC Document
Reproduction Service No. ED 258 382) [T1]

This article discusses the author's research about transition
services provided in the Netherlands and Denmark. It is of special

interest to secondary and postsecondary LD service providers, because
the Butch and the Danish systems treat the entire transition process &s

"life adjustment” issues that may ertend throughout the LB individual's
Whole life. Though the Dutch and Danish systems differ, they both

provide innovative models integrating many relevant professionals in a

coordinated effort to serve the individual needs of LD clients. (See also

Gerber J. G & Reiff; H.B. (1985; Fall). A growing issue for university

admissions officers: The lear.ing disabled student. Journal
of College Admissions, pp.10-13. [P]

LD students face many hurdles when they take standardized

tests required for college entrance: A related problem of equal
importance is the difficulty admission officers have interpreting the
scores of LD applicants with regard to their strengths and weaknesses.
The authors analyzed variovs policy statements from differing colleges
and universities that apply to disabled students: They also examined

and listed accommodations for disabled students from the Bulletins of
nine standardized entrance examinations that are widely used : (ST,
ACT, GRE, LSAT, MCAT, PCAT, DAT, TOEFL, and the GMAT). A helpful chart

which shows non-standard tosting procedures for handicapped
students is also included in the article. -

0f special note to LD service providers are a few of the authors’
conclusions: 1) while “?5% of all entrance exams address the needs of
handicapped candidates, only 37.5% acknewledge LD as a specific
handicapping condition”; 2) the need for verification of the iearning
disability Is highly inconsistent among these tests, 3) the use of

disclaimers may skew }[lg perceptions of staff interpreting test results

as admissions criteria for LD individuals.

Gerber, P. J. (1985). Learning disabled students' transition from
school to work in the Netherlands and Benmark. Rehabilitation
Worid, 9(1), 12-15. [S,P,b &T]
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_ This article discusses the innovative system of service delivery
used for LD teenagers and aduits in Denmark and the Netherlands. Both
systems are consistent models that provide support for LD individuals

as they move from school to vocational setlings. Of particular interest

are the author's comments about how these systems have possibilities
for service delivery in the United States: (See also Gerber, 1984.)

Gerber, P. J. & Mellard, D. (1985). Rehabilitation of learning disahled
adults: Recommended research priorities. Journal ef

Rehabilitation; 51(1); 62-65. [P & U]

This article is a summary of the suggested research priorities

compiled from various interested professionals, parents, and staff of
related federal agencies: The methods and statistical technigues used

to choose priorities are described. Seventeen topics were selected and
ranked. Seven final priorities were chosen for further analysis and
research. Of special interest are Priorities #1, #2 and #3 which

highlighted questions about the condition of LD adulls, issues
pertaining to social skills, and vocational skills:
Goyette; €.; et al. (1985). The learning disabled: A longitudinal study of

the transition from school to work. Rehabilitation World, 9(1),
27-28.1s & U]

_____This article discusses a three year study which looks at the job-
oriented goals of LD seniors in a high school setting. The author

esamines seven pertinent issues for research purposes; including:
employment trends; vocational techniques, socio-economic status, self
concept; and intellectual ability of participants.

Gray, R: A. (1981). Services for the LD adults: A working paper. Learning_
Disability Quarterly, 4(4), 426-434. [S & T]

The author describes 25 planning suggestions for LD adults that

deal with the following topics: general principles, descriptions and

definitions, assessment and content service delivery, researcn and
implications. The auther &'so concludes with two implications for
educators. One impiication saus that LB edults need varied support

services to function successfully. The second implication is addressed to
elementary and secondary LD teachers: The auther seriously guestions

any elemertary or secondary instructional slanning that is not related
to realistic adult needs. fin extensive biblisgraphy is included.
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Greenan; J: P. (1982); Probelms and issues in delivering vocational
education instruction and support services to students with
learning disabilities. Journal of Learning Disabilities, 15(4), 231-
235. (V]

~ The author's main purpose in this article is to share information
that will make vocational education more accessible to LD students. He

individuals. He also discusses various problems and issues with his

recommendations. These include: attitudes, personnel preparation,

funding, inter-agency cooperation and agreements.
Guildroy, J. (1981, Summer): The Learning disabled college applicant. The
College Board Review, (120), 17,29-30. [S, P, U & 1]

This article observes the LD adolescent's transition from a
secondary to a postsecondary environment from the perspective of
parents, secondary and postsecondary counselors and psychologists.
Problems are briefly described that the LD student and his/hers parents

may face. Suggestions and advice are given in a brief case study.

Haig, J. & Pattersen, B. H. (1980). An gversiew of adult learning.
disability. Paper presented at the Annual Meeting of the Western

College Reading Association in San Francisco, CA, in March 27-30.
[Pl

The author presents a discussion of several major areas

concerning LD adults, including: definition, characteristics, appropriate
professional literature and Adult Basic Education. Al concise annotated

bibliography is included. One local community college program that

focuses on the needs of the LD adult is also described.

Hartmen, R.C. & Krulivieh; M.T. (1983). Learning disabied adults in-

Rostsecondary education. (Report No. CN: 300-80-0857). listrict
of Columbia: American Council on Education, Washington D.C.
HERTH/ Closer Look Resource Center. (ERIC Document Reproduction

Service No. EB 238 239 ) [P]

_ This document serves as a short; toncise overview of many issues

relevant to the postsecondary education of LD adults. In lagman's
terms, it briefly defines LD and includes a useful checklist of
characteristics that LD adults may enhibit. It touches on LD service
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inforinétion the importonce of planning shead, social issues,

standardized testing, taped tests, related organizations or seif-help

groups and includes a limited bibliography:
Of special interest is a 1983 list of postsecondorg foclinies which

prouided such helpful information as the name of a ccntact person for

disabled students, the amount of tuition charged and the institution's

specific LD admissions pollcg

Herum, J. (1982). gol!gge professor as a reluctant learner: Facing-up-

_Mg_nj_ug disabled. The HELDS Project, Central Washington
University, Ellensburg, WA. [P]

specific postsecondorg subJect areas. The series was initiated by the

HELDS Project, one of the first federal projects to look at the needs of
LD students in a coliege setting. The author is an English instructor and

] nomce himself in the oreo of Ieorning disabilities. He has written

syllabus and a heipful behavioral checklist for I;Ii aduits. 0f special

interest is the concise discussion of a workable definition of learning

disabilities in the beginning of the test.
** Note to the Header Further mformatlon about other materlals

supplements of this Bibliography.

Johnson; C. & Steppe, A. (1984] Project Exploration: Search for Self,
University of Arkansas, Fayetteville; AR. [P & V]

PrOJect Euploratlon is a pilot program to develop materials and
technlques opprepriate for the uocational needs of ln women Thls

participants. The theoretical concepts of metacognitiue process are

discussed and related materials created (i.e. group processing; one on
one counseling, etc.) to enhance declsion moking are euplained nf

women. A blbllographg is vlso included.
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Johnston, C. (1984). The learning disabled adolescent and young adult:

An overview and critique of current practices. Journal of
Learning Disabilities;17(?), 386-391. [S]

The author esplores various academic and social characteristics

of LD adolescents and adults. For example, he states that the most
recognizable trait observed with this population is defianetiy retammg

information. He describes current assessment and educational services

available in both high school and college settings. Research topics are

briefly analyzed and summarized. The author concludes that there is no
consensus concerning identification, assessment or programming for LD
teens and adults and that there is a crucial need for information about

Kahn, M. (1980). Learning problems of the secondary and junior college

learning disabled student: Suggested remedies. Journal of
Learning Disabilities, 3(8), 40-44. [P & $]

different LD problems Hlthough the list seems fairly inclusive, this
article should be viewed primarily as a skeleton of terms to be
expanded by further discussion or professional eupertlse

Keegh B. K. 11986) Future of the LD field: Research and practice.
Journal of Learning Bisabilities;_19;(8); 455-459. [T]

This is the second article in a series of articles that looks at

relevant issues and theories in the field of learning disabilities. The

author describes the quality of research in the field in terms of four
questions: l] Can ln be _clearly and reliably dlfferentiated frem other

identified within a Iearmng dlsablllty? &]] Can treatment conditions be

linked? (4) What are the social and cultural infliences on LD. The author

also _enplores how research and definitional issues strenglg impact

service delivery to LD individuals.

ﬂcademlclherapy, 20(2), 209-215.[S & P]

Hlmiiiigh focusing on parents of u;B children who want to help

their children with homework, seme of this article has information
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which may be useful for LD students and people who work with LD

people in a secondarg or postsecondary setting. These tips may be

applicable for peer tutors or other professionals who werk with older
LD students. Examples of appropriate tips are to establish a routine, set

session goals, uarg the _pace of the tutormg session. The listed

from scheol to werk Transmen Institute at III|n0|s [S,P,U & T]

R bibliography of over 400 sources concerning transitien to werk
with respect to LD and handicapped persons.

Makas, E. (1981). Perspectives. Washingten D.C, Georgetown
University. [T]

Perspectives is one booklet in a serles that discusses attitudes,

myths and facts about LD individuals. Suggestions and resources are
also provided.

Makas, E. Comp. (1981). Attitudes & disability: An annotated

bibliography, 1975-1981. (Report No. 6N: 600-800-5333).

Washington, DC: George Wishington University, Regional

Rehabilitation Research Institute on Attitudinal, Legal & Leisure
Barriers. (ERIC Document Repreduction Service No. EB 218 855) [T]

An extensive annotated bibiiography that lists 1,000 sources of
materlal about attltudes and dlsabllltles Bf speclal mterest are sources

attitudes.

Malcom, J: (1979). Individual instruction programs for LD aduits: An
evaluation continued. Educatuonal Institute of British Columbia.

Vancouver Community College, Vancouver, B.C. [S & V]

This article |s a brief description of a study to upgrade the

educational level of tB students by emphasizing pre-employment skills,

vocational abilities, oral and written comprehension; math and spelling:

Students were given both a pre- and post- writing assessment which

showed differences in writing between male and female subjects who
participated in the study.
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Markel, &., Bizer. L., & Wilhelm, R. M. (1985). The LD adolescent and the
SAT. Academic Therapy, 20(4), 397-409. [S, P & T]

For most teenagers, the SAT can be a frlghtenlng experience. This

is especially the case for an LD high schoel student taking a major

edamination that will shape his/her entire academic career. The

oui’hors propose thot teachers and parents can prepare the LD high

fect sheet No 9, Golumbus OH: ERIC Eleorlnghouse on Adult,

Career and Vocational Education. (ERIC Document Heproduetion
Service No. EB 257797?) [T]

A brief handout that euplolns foets, detectlon, dlognosw ond
strategies of/for LD adults. A short blbliogrophg and other resources

such as appropriate groups or agencies are included.

McKinney, L. A. & West, C. (1985). Eutendlng harizons: Empl oyers_

as partners. Research and Development Series No. 257E.

Eolumbus UH Bhlo Stote,Uniuersutg Notlonol Center for Hesearch

service No. 260-241) [Ul

Tms document hos a number of parts whlch promde mformotmn

facts and attacks myths about mrlng hondleopped workers There is

also a brief description of 10 disabiing conditions and specific concerns,

sueh os how to odopt workstatlons ond remoue or model archltectual

**Note to the reader: 0On page eleven there is a eoncuse

discussion of LD empioyees and their needs that would be especially
useful for employers.

Mellard, D. & Deshler, D. (1984). Modeling the condition of learning
disabilities on postsecondary populations. Educational
Psychologist, 19(3), 188-197: [P]

26

30



This article looks in depth at one of the current controversies in

the field of leaming disabilities as it applies specifically to adult

students: thats hnw und umy LD adults are |dent|f|ed to receiue

inherent unthin the 1D identlflcatlon process are disucssed. Other major

conceptual issues are discussed with reference to wvarious clinical

statistical models. The authors list other problems to be addressed in
postsecondary sgstems Future directions are alse suggested.

Mick, L. B. (1985). Connecting links between secondary and

postsecnndary programs fur learmng dlsabledfindlmduals

courses.

Minskoff, E. H. (1982). Training LD students to cope tulth the everyday
world. Academic Therapy, 12(3), 311-316. [P & ]

Social competence is stressed bg the authors as necessary to

help LD students function in the ‘everyday world. She advocates a

functional approach towards education that emphasizes social skills

with instruction in these areas : 1) functional academics (i.e., reuding

and math), 2) social information, 3) verbal social skills and 4) nonuerbal

social skills. Specific teaching techniques are discussed in each area:

Mori, A. A. (19891 Career educatlon for the learning disabled: Where

are we now? Learning Disability Quarterly, (3), 91-101. [v]

The maJorlty of this article is a description of a secundarg career

educatmn medel, wmeh includes short descrlptlons of the assessment

specialization at various sltes
The author discusses the |mportance of career education for the

LD student After brlefly deflnlng career education, Mori euplalns the

model currently used in many hlgh schools. He emphaslzes the

importance of cooperation between vocational and special education.
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National Jolnt Comnli}tge on Learning Disabilities. (1983). Learning.
dis n Its with learning disabilities: A
Position Paper of the National Joint Committee on Learning

Disabilities. (ERIC Document Reproduction Service No: ED 235
642) [P,V & T]

This paper dlscusses fundamental issues and problems curréntly

germane to LD aduits. Many problems are outlined including difficuities

with appropriate assessment and lack of understanding for the socio-
emotional needs of LD adults. Five recommendations are suggested.

The author asks specifically for transition services and programs for LD

individuals from elementary to postsecondary academic or job training

programs as needed.

Nayman, R.L: (1982 ). College learning assistance services and the
learning disabled college student. In M:R: Schmidt & H.Z. Sprandel.

New Directions for Student Services: Helplng the Learning_
. Disabled Student (no.18, pp. 69-85). San Francisco: Jossey Bass.
© el

The article discusses the crucial role of college learning center in

the academic and intellectual deveiopment of LD college students.

The author feels that the Learning Center and its staff should

play consultative and/or assistive roles, as advocates, educators,

catalysts and as collaborators, te help LD students awvail tliéiiiééliié§ of

the best diagnosis available. 0f special interest are

recommended by the author, dealing with remediation and

accommodation in ‘general, btlt also tﬂith special applications for

auditory and visual accommodations. S
The authors observe that many institutions are still far behind in

meetmg the requirements of Section 504 of the Rehabilitation Act of

1973, but also note that many institutions are making it more probable

for LD students to receive a postsecondary degree.

dusq@lgd iii’iigi’ﬁiii§ in Eallfornla communltg colleges Journal of
Learning_Disabilities; 15(9), 535-538. [P]

This article euplams the results of & survey sent to 106 California

Community cmleges ~asking for information about services delivered to

LD adolescents and adults in those facilities. Results of the survey are

explained with charts of specific program data, general program
28



s for learning disabled adults in

MMQMQQ -California. (ERIC Decument
Reproduction Service No. ED 265 892) [P]

This extensive article describes material from the current study

oi’ i;B service providers in the California community colleges It

eramines in detail the ftillti’tiiiiiﬂ topics: assessment strategles,
teaching methodologies and materials, speelfie services offered in

various facilities, and different delwerg systems available in the 106

community colleges. Of special interest are the sections which discuss

empirical data and the re-edamination and development of an LDA
(Learning Disabled Average) definition.

Pattschull P. (l989] Adult education special demonstration project.

S@a! negg groun_ng_n_d_@nned Hegelgpment of amm

Hidgé €0: CSPS Foundation. (ERIC Document Heproductlon Service

No. EB 201 762)

This article is a description of a ABE service preJeet for LD adults
enrolled in Adult Education Programs ANl clients had academic

achievement ‘grade levels in the 4-9 range. Specific services, a list of

remedial materials and sample case studies are described: R brief
literature is included.

Phelps, M. (1985). Compendium of Project Profiles. Transition Institute

at Illinois, Champaign I1I. [V & P]

This menograph Ilsts brlefs profiles of the 105 demonstration

projects currently funded by the s S Bepartment of Educatlon, Ufflce of

Initiative. Each profile covers target audiences, program purpeses,

current activities, evasluation, various program materials and

cooperating agencies. Of special interest are the profnles that address

the vocational and/or postsecondary needs of LD adults currentlg being

enplered by different projects. All proflles include a mailing address, a

contact person and a phone number ">~ further infermation.
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President's Committee on Emplugment of the Handicapped: (1979).

Learning disabi ty&aﬁmﬁm District
Service No. En 185 744) lPl

Tms document conswts of three short papers about LD atlults ami

rounsellng and referral services for learning disabled individuals. Hli
three papers share a personallzed perspective about LD.

students A reulew of the literature. w@ge

Student Personnel, pp.68-75. [P & T]

Putnam has reviewed esxtensively the literature concernlng the

I;B eollege student and the |mp|ementatlon of services requuetl by the

Rehabilitation Act of 1973.
The aufhor notes that services for LD college students are minimal

and madequate at best; which he attributes to the primary emphasis of

remediation placed on secondary and elementary LD students; the lack

of understunding of LD and insufficient programs for LD cﬂllege
students. Four major reasons cited for these shortcommgs are: 1)

general eests, 2) perceptlon of a college educatlon as nonessentlal 3)

program personnel. RAiso mentioned is that LD college students can be
better served by postsecondary institutions when they do not have

dlscnmmatury admlssmn requlrements, and haue better sermces for I.D

needs of LD student end a greater awareness by both university

administraters and mstructors about learning disabilities is needed.

The author concludes that “until some consensus or Jjudicial

precedent is set, colleges and uniuersntles must respond to such
problems on an individual basis*. A bibliography of resources is
included.

dlsabled college students. JoumLothunsetmgm

Development, 63, 308-318. [P]
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federally funded Child Service Demonstration Center (CSDC) at the
Learning Opportunities Center of Kingsborough Community College in
New York. S

~The €sDC is a three year project which work with 25 students,
previously diagnosed as being LD, who were referred for diagnosis to

the project by a faculty member. These students underwent planning
considerations that took into account “five major cognitive, affective
and motivational considerations related to the characteristics of the
learning disabled" (i.e: cognition and attention; reality testing; sense of
self, visual imagery and learned helplessness). The author explains the
procedures undertaken to help the LD students overcome, understand

and plan a future development program suited to their academic skills
and interests. The author notes that the most important gains as
observed by the project's staff was the LD student's ability to rationally

articulate and gather information about future career decisions,
whereas previous career choices were usually chosen by either parents

oF a peer group.
sarns, J. (1986). Then was then: Now is now. AHSSPE Bulletin, -4(3),
80-83. IP]

This article discusses in a concise, powerful way how service

delivery has changed for many students with physical and learning
disabilities at colleges nationwide. It traces how services have

become more available to disabled students, as more and more of these
students seek out higher education. The author noted a recent trend of

complacency by some disabled students. However this trend is
complicated by the additional challenges of programs to effectively

provide services within the bureaucracies of many college communities.
The author concludes that disabled students must work within, and
hence bBecome part of; their chosen college environment. Only then, he

feels, will services for disabled students continue to grow and prosper-

Schneider; B. H. & Byrne; B. M. (1984). Predictors of successful transition
from self-contained special education to regular class settings.

Psychology._in the Schools, 21, 375-380. [S]

_____This study looks at the adjustment of 129 mentally retarded and
learning disaiic children in Ontario, Canada to mainstreamed settings.

tlementary classroom teachers completed a questionnaire about their

satisfaction concerning the students progress. Two points from this
study may be of interest: 1) 10 data did not predict satisfactory student
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coping with both academic and social demands in school.

sclafani, A: J: & Lynch, M. 4. (1985). College guide for students with
learning disabilities: 1985-1986. Laurel Publications, New York,
NY. [T]

This is a guide developed to assist LD high school students, their

parents, and teachers in the selection of an appropriate postsecondarg

educatlonal mstltutlon It uses a simple pragmatic tone to cover such

to assist in plannlng, various admlssmns procedures and tests

requirements; personal visits and evaluations of a chosen institution.
of special interest is the section which lists many colleges that provide

services to LD students.
**Note to the Reader: This is one college guide for LD stedents

which the authors of this bibliography feel is an erample of the
numerous guides to postsecondary education currently avciiable. It
should be noted that these guides vary widely in the completeness and

validity of information described for different institutions. The

uarlablllty of the guides may limit their usefulness to LD students and

their famiiies. 1t Is not the intent of the authors of this bibliography to
recommend certain guides over others, but to reflect the trend of this

type of material. Further guides will be discussed in future
supplements of this bibliegraphg

Sedita, J. (1980). Section 504: Heip for the learnin ng disabled college

student. Massachusetts (ERIC Document Reproduction Service

No. ED 207 412) [P]

Sedita gives an in depth look at what the passage of Section 504

of the Rehabilitation Act Amendments of 1973 means for the LD college

student. The author describes and makes recommendations concerning

@ number of topics incliidiiig nondiscriminatory admission

requirements, academic adjustments, auRiliary aids and the

administration and enforcement of the guidelines mandated by the

establlshment of Section 564 Sedlta also discusses the

minimized by drawing on existing resources) and how the attitudes of

instructors; counselors and the general public must change from
ignorance and intolerance to accommodation and acceptance of a

learning disability.
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The author encourages more research in the area of LD
assessment _and the promotion of greater awareness of LD in the
general public.

Seitz, 8. & Scheerer, J. (1983). Learning disabilities: Introduction and

strategies for college teaching. Massachusetts. (ERIC
Reproduction Service No: ED 235 864) [S & P]

~ This article deals with educating community college instructors
about the difficuities LD students face in successfully completing their

secondary education; as compared to their non-LD peers. The article

provides some suggestions for teaching LD students and also provides

the LD students themselves with a plan or strategy for coping with a

iearning disability. S
The authers identify particular strategies for LD individuals to

follow, such as understanding the past, keeping healthy, geal setting
and organization. They feel that these ar: necessary and important

areas of growth and maturation in the LD college student experience.

Smith, C. (1986). The future of the LB field: Intervention approaches.

Journal of Learning Disabilities, 19(8), 461-472. [S & P]

A comprehensive article which reviews past and present trends
in service delivery for LD children and adults. Bne esncelient section

summarizes adolescent and adult interventions. Other areas of
exploration include: medically related services, neuropsychelagical

interventions, family support services and preventive service delivery

models. in extensive list of references is included in the article.

Stalcup, R. & Freeman, M. R. (1980, Spring). Serving the learning disabled
student in the community college: Community College Frontiers, 8,
36-38. [P]

This article looks at how community colleges address the needs of
learning disabled students. Examples are program accessibility and
specific accommodations. The incidence of LD students in community
colleges is discussed. Service delivery is also enplored with references

to specific programs in Minnesata. A short bibliography ends the article.
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'R short discussion of factors LD adolescents/adults and their
families should consider when choosing a postsecondary facility. These

factors include: special admission policies, diagnestic testing and

prescriptive planning, special advising, basic skill remediation, subject
area tutoring, special courses, various auiliary aids and servi.ss, and

counseling services.

Swan, R. (1982). Reflections on a first year of a piiot program for

learning disabled adults. Journal for Special Educators;18(3), 64-
68. [*:]

_____ R brief synopsis of the components of a pilot program at the
Educational Clinic wkich works with LD adults from age 21-33. The

program has five main functions: assessment, remediation; counseling,
intervention and coordination: The author also personally reflects upon

the need for support groups and expectations of steady progress with
this population, the sophisticated survival/manipulation skills these

students possess. He also ubserves that LD students are typically
admitted to colleges later in life than their non-disabled peers.
Uogel, S. (1982). On developing LD college programs. Journal of
Learning Disabilities;15(9}, 518-522. [P]
This article is written to help universities and colleges design

academic programs that will meet the requirements of Rehabilitation
Act 504 and the needs of LD college students.
The author observes that many LD students are afraid to admit

they even have a disabilty and many are unaware of their disability.
Thus, before academic programs for the learning disabled can be

initiated, there must be a more succinct identification and assessment
of the LD population. Areas of special interest for college planners

intlude: the planning phase, special needs of LD students,

programmming considerations, and communication considerations.

Weiner, E. (1975-76): Transition to college for LD students. Academic

Therapy, 21(2), 199-203. [T]

A short discussion of one high sciool program for LD students in

West Newton, Massachusetts. This program was originally developed to
determine whether remediation of reading and writing skills would be
helped at the high school level. The author describes hois the program

prepares LD students for college with instructional interventions such
as an emphasis on writing assignments, preparing for college entrance
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exams and informational intersiews with college entrance advisors. She
concludes that a significant proportion of LD students can succeed in
college, especially wit' extra help in high school reading and writing.

Ibeisgerber, R. A & Rubin, D. (1985). Social solutions for school-to-work
transition. Palo Rito; CA: Am. :rican Institute for Research in
Behavioral Sciences. (ERI€ Document Reproduction Service No.

ED 257 260) [S & T

_____ R presentation about Social Solutions Curriculum, including: the
development of eleven problem areas, learning activity cards, group

study units, media used and a personal group plan. This curriculum was

designed to assist LD, mildly retarded and ED adolescents in their

transition from high school te the community.

Yanok, J. (1985,Summer). Modifying academic requirements for learning
disabled students enrolled in teacher education programs.
Teacher Education, 21, 19-27. [P & D]

The author discusses and outlines his strategies for training

students with physical and learning disabilities in teacher training
programs. He notes that citizens have lohbyed state legislatures to
invoke more stringent college entrance requirements. fit the same time,

many states also are requiring teachers to take competency tests in

order to assess Dbasic teaching abilities and skills. This, according to

the author, can cause future hurdles for the teacher trainee with a
learning disability because the competency tests may discriminate

against persons with LD. S )
The article propcses “equitable giii,de,linesﬁ and procedures for

ensuring guality and pre-service training” for LD students. It makes

recommendations concerning the esamination of teachers who are
learning disabled with respect to teacher competency tests. These
recommendations are: 1) allowing for extended or untimed tests, 2)
administering the exam in a special location, 3) providing copies of the

edam in large type for LD persons and in Braille for the visually
impaired. 4) permitting students to clarify questions and rephrase them

in their own words beforz responding; 5) omitting unfair test items 6)
and pro-rating credit.

_ Yanok believes that academit integrity will not be sacrificed
when accommodations are given to those teachers who are

themselves disabled, as long as the educational institution clearly

outlines its expectations and support for all disabled students.
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