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Indian/Tribal Studies are the bedrock upon which 22

tribally controlled community colleges have been built since the
mid-19508. These colleges have put substantial resources, personnel,
and time into building Indian/Tribal Studies programs into flagship
academic, cultural, and language institutes. They exhibit common
traits including tribal charters and control; objectivas committed to
enhancement, preservation, and teaching of tribal culture and Indian
studies; focus on transfer and vocational/occupation programs; and
dedicated boards, faculties, administrators, and staff. Through
development of remedial programs, Associate of Arts and Science
Degree curricula for students transferring to four year systems, and
vocational/occupation programs, tribal colleges have assisted in

meoting challen
hardship, artig

es threatening to destroy their way of life: economic
cial govarnments, depandency on the welfare state,

alcohol induced health problems, foreign religions, and poor
educational attainment. While Indian/Native American Studies programs
in most private or state higher educational institutions are among
the first to feel the effects of retrenchment, such programs are
treated with respect in tribally controlled schools and will emerge
as natural leaders in the effort to provide Indian/Tribal Studies at
the highsr education level, Present and future success of tribal
colleges is due to the advocacy developed by today's tribal college
leadership in washington, D.C. (NEC)
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Indian/Tribal Studies Programs
in the Tribally Controlled

5 Community Colleges

N
Y

Wayne J. Stein

There was a period of major growth within the community college
system in the United States during the second half of the 1960's. Carried

by this surge, a new phenomenon took place within the community college -

movement, the birth of tribally controlled community colleges (TCCC).

First to pull the necessary resources together was the large, powerful
Navajo Tribe Jocated in New Mexico, Arizona, Utah, and Colorado. The
effort, led by Robert and Ruth Roessel, enlisted the help of community
leaders, educators, tribal politicians, and combined funding from federal
sources and private sources. The ability to organize and locate funding was
a key to NCC's early success, but an additional factor was the founders’
declsion to use Navajo philosophy and culture as the bedrock of NCC's
educational mission. This decision set a precedent of success which the
following TCCC's all emulated to a greater or leaser degree.

Thirteen TCCC were chartered in the years between 1968 and 1975.
The community college philosophy of service to the community, reflection
of community educational needs in the cuwrriculum, transferable general
education curriculum, open door access to all community members and
local governance lent itself weil to the spirit of community still strong within
most Indian tribal structures.

Tribal colleges were established across the western half of the United
States, Alaska, South Dakota, North Dakota, Montana, Nebraska, and
California. David Gipp of Standing Rock College, 1972; Jack Fiddler
of Turtle Mountain Community College, 1972; Phyllis Howard of Fort
Bethold Community College, 1973; Jerry Mohat and Lionel Bordeaux of
Sints Gleska College, 1970; Louie LaRose of Nebraska Indian Community
College, 1972; David Riesling of D-Q University, 1970; Carol Juneau,
Blackfeet Community College, 1974; were the esrly pioneers of the tribal
college movement. They and many others brought tu the tribal college
movement a special dedication which when combined with the proper fiscal
support explodes into a small but dynamic educational movement in Indian
country.

These early tribal colleges all had several common traits:
1. They were tribally chartered and controlled;
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* <v. for a peopla to
grow and prosper
they must take those
aspects of other
cultures that work
well ana emulate
them.”

Cultures should
meet and
complement one
another. Sharing
experiences of the
Tribal past, the
present, and the
seeld outside

prepares the young

© for success in the

larger world,

2. Thelr philosophical and mislon starements were stronaly committad ta the  #
en’:’m@ammt. preservatlon, snd teaching of thelr tribal eulture and Tndisn
studies;

3. A commitment o the development of # strong, tweryear trander program
and voeatlonal/oecupational programei aad

4, Dedicated Boande of Trustees, facultics, sadminlnirators, and staff,

Thess common tralts have helped the TCCC overeame several distine:
problema,

1980 enrollmenta

'!*}:ranlo Mountaln Communlty College, 169 Full Time

Blacklest Community College, 199 FTE

D=-Q Univensity, 300 FTE

Dull Knile Memorial College, 33 FTE

College of Gansdo, 82 FTE

Linde Hoop Community College, 33 FTE
Nobraska Indisn Community College, 129 FTE
Oglala Lakota Colloge, 226 FTE

Siote Gleska Collegy, 187 FTE

Standing Rock College, 125 FTE

Navajo Community College, 900 FTE

These are Jow enrollment numbers when compared to the American
Association of Community and Junlor College’s recommendations of 1,000
FTEs 1o support a successful college. They overcame a hostile Bureau of
Indlan Affairs, which administers the TCCC’s {federal base support funds,
and the economic poverty prevalent in the tribal communities.

The northern plains tribes have a major commitment to education
and thia extends to higher education, The elders of the tribes have long
recoguized that for a people to grow and prosper they must take those
aspects of other cultures that work well and emulate them. Sitting Bull
told his peoplo to take those things of the whiteman that would serve the
Lakota well and discard those that were harmful. The high plains tribes
have become masters at this practice and are matched by the Navajo in
the Southwest, possibly this is the reason two-thirds of the TCCC are in
Montana, North Dakota, and South Dakota.

It is from this foundation that the different styles and methods of
delivery of Indian/Tribal Studies Programs have developed and have grown
within the tribal colleges. Navajo Community College led the way in the
development of Indian/Tribal studies to build a Navajo/Indian Stulies
curriculum. They have established the importance of Navajo cusriciJum
to NCC by giving real and philosophical support to the program. Navajo
Medicine Men have been made a part of the stalf and faculty of the coliege
and conduct classes and as traditional ceremonies on behall of the college
and its students. NCC has built from this fundamental base by developing
a contemporary Indian Studies Department, integrated curriculum and &
INCC Preass,

Each one of the twenty-two tribally controlled community colleges and
Saskatchewan Indian Federated College of Canada have their own statement
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on the role of Indlan/Tribal Studies and how that role will be carried forward
In fulfilling the misslon of the college,

Salish Kootenal College of Polson, Montana states: "The eallege will
help preserve the eulure of the Sallsh and Keotenal tribea by hringing
elders and tribal studies into the eollege ta share with the s:udents, ‘I
help the young galn the necessary tribal knowledge and edueation to then
go with eonlidenee Into the larger world and sueesad, To help present an
aecurate telling of tibal history o Indian and non.Indian will have a bhotter
understanding of each other, thus creating harmony on the reservation,”
Turtle Mountain Community College, Beleaurt, North Dakota states: *The
college will work to benefit all Turtle Mountain Chippewa peaple and will
reflect in all its eurriculum the Indian perspective,” Sinte Gleaka College,
Mission, South Dakota states: "To impart and restore knowledye of certain
aspecta of Lakota Culture through the academle process and to provide
basie education In non-Indian studics so students are well rounded in Lakota
culture and higher education,”

Indlan/Tribal Studies Programa play an important part in helping the
tribea meet the challenges which would destroy thelr way of 1ife, In Indian
ocountry, the tribe fs under continual attack, This attack Is perpetuated in
many formas:

An econamic system which ls erippled almost beyand repain

Artificial governmenta [olstead upon the tribee by the federal governmeny;
Dependency upon the welfare state;

Many heslth problems of which slesholism may be the wors;

Forelgn religions; and,

Generally poor educational atsinment among the young.

S

The colleges recognize these pressing problems and have addressed
them. This haa been done through the development of remedial programa
to bring Indian students to the post-accondary level; Associate of Arts and
Sclence Degree curriculum for those students tranaferring to four year higher
education institutions; and vocational/occupation programa to help students
enter directly into the job market.

To give strength to all of these curricula the tribal collegea have reached
into the communities and brought meaningiul tribal studies to their students.
They recoguize that students will need more than academic or vocational
tools to succeed in the competitive society surrounding their tribal way of
life. Students will need to know who they are as an Indian person, what
their tribe’s culture is and how language helps to preserve all of these values.

Several of the tribal colleges have built exceptional Indian/ Tribal Stud-
ies Programs which are recognized on the national and international level of
higher education. Navajo Community College, Sinte Gleska College, Oglala
Lakota College, and Salish Kootenai College are the leaders in this area.
Sinte Gleska College has recently developed a summer Institute devoted to
Lakota and Indian Studies. It has the potential to grow under the leadership
of President Lionel Bordeaux, Victor Douville, and Stanley Red Bird into
a classic Indian Institute, These colleges have chosen to put substantial
resources, personnel, and time into building their Indian/Tribal Studies
Programs into flagship academic, cultural, and language institutes, Other
tribal colleges have smaller more integrated Indian/Tribal Studies Programs
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and a few, such an Turtle Meuntaln Community College, have ehesen tn
tatally integrate thelr Indian/Tribal Into the general enrrienlum, There are
speellie Indlan/Tribal eourse work and Integrated eourses in the humani-
tes, hlatory, woelal selenees, psyehology, religian, and sclonce currlenium,
Whatever methad chasen ta deliver the IndiansTiibal stedies cussiculum,
eseh of the colleges has mads it an Integral pan of thelr eurriculum and
college,

Tha resulis of this Integratlon af Indian/Tribal studics Into the ealleps
currleulum hay paid dividends 1 the colloges and thelr tribes, Students
have galned the necessary Intellectual taols fram the academie and vo.
cational/oecupational eurrieulum and the pride, knowledge, and strength
from the Indian/T¥ibal eurrdeulum to sueceed. Communities now have an
intellectual forum autslds of fedoral oF tribal government to discuss govern-
mental reform, economie development, community d>velopment and other
presslng eonceras of the tribes, Holo modela and the word “eollege™ have bo-
come a part of the young’s lives In a manner they can relats to and emulats,
Major repositories of tribal knawledge, language, culture, and heritage are
bullding in the colleges and the true history ef the tribes are being 1014,

To bring the Indlan/Tribal Studies Programs of the tribally controlled
community colleges Into perspective the non-lndian higher educatlon lusti-
tutions must be briefly examined, Of the three thousand, two- and four-year
institutions of higher learning In the United States a comparative fow have a
recognized Jndian/Natlve American Studies Program or department, Most
of these are found in the west and none make Indian/Native American
culture and heritage an integral part of their philosophy or r.'ssion state-
ment. Indian/Native American Studics Programa are not scen as central
1o the mission of the four-year Inatitution and are considered peripheral to
the students’ educational needs. With few exceptions, the Indian/Native
American Studies Programs labor in ebscurity and have litde true support
from central administration, faculty, or the Board of Regenta.

This comparison demonstrates that Indian/Tribal Studies are the bed.
rock upon which tribal colleges have been bulit, and which non-Indian
institutions have chosen to ignore. Accrediting agencies, such as the North
Central Association and Ne:zth Western Association have noted the following
strengths from this philosophy of the tribal colleges:

1. Powerful philosophical ststements anchored in tribal culture herdtage;
2. Major community support for the direction the mlleges have thosen 1o go;
and

3. Euwptionslly dedicsted laculty commitind 1o the miscion of the college.

The current era of fiscal retreuchment which has belabored higher od-
ucation across the country is also affecting the tribal colleges. However,
a major diffcrence becomes apparent when examining where institutions
decide to cut back or cut out to make fiscal enda meet. Non-Indizn institu-
tions look to small, politically vulnerable, cultural/ethnie study programs as
prime areas for reduction or elimination. Indian/Native American Studies,
Black Studies, Asian Studies, and Chicano Studies Programs are usually the
first to feel the weight of institutional retrenchment. Not so in the wribal col-
leges, here Indian/Tribal Stu-ties Programs are treated with respe:t and are
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nesally ono of the laet places examined for passible cisthacks whep thers’s a
pesd 16 reduce the Institition's budget,

Bascd upon the current trend in higher edecation 1o eut back o s
servives, it will develop that the anly real suppart for Indian/ Tribial Studies
jo in tribi) eolleges, ‘The provess of selectiun of programa tu continue and
10 ent will be a natural ene, Tpstitutions will ehoose 16 bicep those eursivula
they hold most valuable and will eut those they see o poriphersl o the
Inetitntional misdon,

Tribal collegos will emerge as the natural lesders I the clort to proe
vide Indian/Tribal Siudies at the higher education level, Thia autcorie
wan foretald when the flrat tibal eollege suecseded and became & yerog.
pized inetitution of higher learning, . hoss tribes withaut tribally centralied
community eolleges will have 1o rely on wibsl eldera and iocsl historians o
preserve thelr language and herltage with minimal and sparadie support of
publie and private higher education innltutions. Thuse tribes with tsibal
collegen will have an enthuslastie and <cholarly ellort 1o retain, imparnt w
audents, and enrich the tribe’s language, cultwe, and heritage.

The prevent speeess and future suseess of the tribal colleges Is due 10
the advecacy develaped by tads) s tribal eollege leadership In Washingian,
D.C. They have developed rapport and support for tribal colleges smong
this nation’s political leaders such 8% Senstor Andrews, Narth Dakota; Sea-
ator Durdiek, North Daketa: Senator Meleher, Montana; Senatar Abnor,
South Dakota: and Sonater Simons, lllinels, This group of senatars and
thelr stalls have carried the fight for flical and moral suppon for tibal
oolleges many years in the Senate, The Representatives in the bouse, car-
rying tha fight forward, have been Reprosentative Dorgan, Nenth Dakots;
Representative Daschle; Representative Willisms, Montans; Representa-
tive Killdes, Michigan, and their respective stalfs. Thesa national leaders
have recognised the specisl place the tribal colleges have forged in Indian
pountry and the ral hope they bring ta the tribes they serve,

The colleges look forwrrd 1o many years of success even as they struggle
with today's fiscal problems, This sucoess is in no small part based upon the
recugnition of the unique and special role Indian/Tribal Studies will play in
that success. Some may {sil, others will grow and prosper, and more will
apring up as tribes strupzle to maintain their way in the face of huge adds.
Indian/Tribal Studies Pregrama will continue to provide the neeessary glue
to hold tribal collages togethier in the twenty-first century,

Wayns Stein, Turle Mountain Chippeva from Folf Point, Mantans, (s presently &
doctoral candidete in higher aducation 81 Bashington State Unirersity, Priar 1o svturning
to the Unicersiry he sorved as President of Standing Rock College in North Dalsta for fiow
yoars, Heo alio sorved as President of the American Indian Highor Education Censorrium
during the rv-asihorisation effort of the Tribally Cantralled Community Collsgs Act ia
1954,
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