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PECYTION }
BACRGROURD ARD LERCEIPTION OF $hE sduny

Introduet i on

In 1982 a study was conducted oR Bubed bcaalihe avohy
publie colleges apd yniversities 1n Canada and the Uplted Blatce
clasnified as Kesearch, Doctoral Granting, and Comprehens)ve
holding memberahips in either or both *he Weatern Assocliation of
Hummor Sonsion Administrators (MASEA) and the North American
Assoclation of Summor Scasions (KAASS). The major emphasis was
9 organizational structure in relation to a profile of variou:
characteristicas. In 1964, 3 atudy of suswer aensions Ip a3}
public and ?rivs:a collogea and universities !n the USA 3nd
Canada similarly ciaassified was undertaken to dotermine trends
since 1982 and to identify innavative programsa,

A 3\ randon sample of all UBA inatjtucions stratified by
inst.tutional type and public or private contiol and 1008 of the
Canadian inatitutions were included in the 1989 gtogg. The
stratified random sample of USA institutions included 33 public
and private Research Universities, 28 public and private boctoral
Granting institutions, and 152 public and grivate Comprohensaive
Colleges and Universities. A 92.5% response was received frow
the 21) USA institutions included in the random sample, and »
1008 return was received from 10 Canadian Universities,

Kon-respondents included 6% (2) of tie Research
Universities, 14.)% (4) of the Doctoral Granting Univeraities,
and 7% (11) of the Comprehensive Colleges and Universities. Of
the 197 responses from UBA institutions 184, or 86.3% were
usable; all Canadian responses were usable. This is a repore of
the tindings.

Background_of the Problem

Exhaustive rovievw of the literature reveals that there
exists a paucity of research information on cecllege and
univer-itx pummer scssions. While formally organized summer
sessions have become an increasingly important part of total
university operation, this portion of the operation has been
neglected by researchers until recentlz; Muca of the information
on sumeor sossions is to be found in t form of reports issued
1 4 sunrer session associations and in published jJournal articles.
S1.¢e 1970, some literature has appeared in the ERIC collection
on microfiche. Many reports and articles are institution and
program specific, and other materials are fugitive types which
are hard to locate.

The literatrre on higher education is virtually devoid of
information and attention to summor sessions. A number of
factors may account for this lack of information. Inmportant
among them is the historical perspective and traditional concepts

8



held by spcicly ahd profeedjiohala abirul sl 3l 3 yrdveftoilly io and
what jtn chafadteflalice afs, Alou Impogiak. jo The jcliyclance
witlh which 1ARGYAt Jons afe a¢cophiod 160 ap celabd jaked ayatom by
persons 1a 4 fleld. Asother oqually Impuitant factusr o the
8LIgM3 which Cale 10 be 3ss0Ciatled with Lhe sumnel scss)oh dus tu
various abukes of 1L Wwhich wele periclived ad Jowef IR duality and
vatesing 10 the self-serving "i1nancial and apecial intedcat
Groups, The L1310FIc evoalutloy 6f SuMmcl pes&laR 35 48
appondage, ah add=on, oF leaa soaspoctabio i catly activity has
ontributed undoubtedly to 1ta hoglect By wiltcta and
researchers,

In 1982, Young and Nchougall reported on a atudy of sumiey
82551006, This atudy was conducted amony public higher edycation
INaLItJL1ONS IR Canada apd the United 8lates holding mowberahip
In 2itker or both the Borth ARcrican Association of Symmcy
Sessions (HAASE) and the Meatern Association of Summer Session
Mainistrators (KABSA), The population Included public
inatitutions classified as Research, D-Ctoral Granting, and
Comprehensive Colleges and UnAlveraities wilh such membesships, A
stratified 13s random sample of UBA universities 1A the
population and all Canadian universitiea were gquefied abaytl the
nature and direction of organizational struciur? changes and the
Atatus and ecspected changes of conditions relevant 1o summer
S08810n activition, programs and resourcen, Information prepared
by the investigators in a report optitled Rolatjonsh '
he jectod Factors S By : peasjon Org:? £18%:
printed by the Faculty of Continuing Hducation, Univeraity of
Calgary for the WASBA and NAABS member 2 RiniIatrators. THis
report was based on a (00 responae of tie Canadian universitices
and an 86% rosponse of UBA iInatitutions.

Among othor things, the 1982 srudy onamined the
relationships of organizatiounal structure to Institutional size,
type, and career patterns of auwmmer cesqlon adminiatratora. Also
examined was the relationship of adminis.rator ‘s career pattecns
and kinds of problems experienced by them. Enroliment changes by
program field were examined by institutional t . 304
anticipated changes in enrollments and financial resources were
obtained. Based upon the findings of the 1982 study and goneral
reactions to the findings, the noed for a definitive atudy of all
public and private colleges and universities, not just
association monbers, was deemed to be of value. Value might
accrue to administrators having responsibility for the summer
session portion of total university operation and to the field of
higher education from a scholarly perspective. Thus, the naticn-
wi study in Canada and the USA recorded In tThias report was
conducted. The major omphases were (1) to oxanine selected
characteristics of summer session relati 10 role in the
institutional operation and trends since 1982 in resources,
enroliments, and responsibilities and (2) to identify programs
and activities deemed to be innovative, exemplary, usigue, or
experimental.

.....




Lidefgisdiry Flivitule
Fhilosophica) Moot inge

T™He Fajeon d ctre Fo, the auniwct sooosjuh pott ok of a
YRt EfFplty s total opsratisn may Jegitinetely be (Hat of fhe
uhiversity 1tself 1a tho larger soCicly whefe 11 caisla, Oke
tould deduce from the funclions &f cjealihy, pFesel: 1hg, and
lranshitting, knowledgde 81 the {itefal, intespisialisve, a6
appilied levels a theory base for Just The awmiey scasloh, %o do
40 fooms an acadomic ekefciae ih Futility which peglectis the
9uatalt of the organi?aticon of which JU 16 8 candoBonl, One of
the wbktacles and shortcomings of highes edycation as 4 Field of
tudy generally 1s the lach of a coherent compiehensive theosy of
system of 1hearetieal Constructs which have beeh tested,
varifiad, and apprepriately aodificd as now Jnformation 1s
generated,

Of time-tosted value In ARy haman ehdcavtl 1o cloate
Anowledge in & given field of human activity 15 sound verifiabie,
aceurate Informtion about the past ARd/0F Present sTatus of a
phenomena. After observing similarjties, conslstencios,
dissimilarites, and InConniutenclos IR cohditiohe as they ate
revealed, a unified aystom of principles, definitions,
postulates, and ebacrvations can be developed and argani sed In
Such a way a5 10 mout simply explein the interconrections and
interrolationships among or between varjables, Buch obsesvation
is easontial to the inductive gercration of propositions,
hypotheses, definitions, principles, and postulates, These
Inductive genreralisations can ther serve as the whderyisding fuy
Subrequent and forther Investigation of the facts as Uhey may be
found regesrding 3 pheromenon. 1t scoms 1ronical that status
information such as was produced by the 1982 atudy and which adds
to the fund of current Anowledge 1n the field of gmm: oducat jon
would be denied to researchers and practionrers on a bioad base.
Buch denial may have been due 10 Jack of IRLerest or Lo some who
perceive themsclves 35 knowledgeadble achalars, butl who fail 1o
undorstand the proper relationship between facts and theory
construction,

Until passage of Lhe Norrill aer July 2, 1862, higher
education in the United Ftates hod boen perceived as duplicative
and variastions of 1he English classica) colleges and the Corman
rosearch universitios. For some time after the §A88290 of the
Act as ammended i1n 1890, 190%, 1907, and 1914, colicoiate lerel
programs designed Lo prepare students (OFr woik 1n fow and

loping professions guerging.zo serve societal demands and
interests were viewed vith disdain and lack of respect as not
having a legitimate place within institutions of highe: learniry.
lhqinoorln? and the mechanical arts »nd recacher prepsration were
examples of disciplinres vhich were considered disreputable,
Soparate institutions wvere established to care fo: the
preparation of teachers thus abrogating the *respectablo”
university or college from that responsibility. Yhe difficull
(hard fought) evelution of normal schools to modern university

) 10



elatuyer I8 1 §tde 203 Fuhcljobh and 1 he fel uwdtand Jhacong prond % §oxk ¥
Ycadhsd oJucal jen jhlo yhivetojiifice ia welli>hhowh 1o kjghed
exduc gl joh acha)sfe .

WIth the 3dveh?! of the Jakd QIANt whalvetailicn awlhotisod
the Marslil A -, a dopdiatle aystem of Kighot ocJucal Jukal
IRELILULIGRE desighed 1o porform Fukct 1oRe Roodod by swciely akd
Fogl &l Ted 5 esisting Iretitutjons was established. 11 §onaedsod
for Hafpst a9t the University of CRICago 10 hiedk the tradit)oka)
Jock step concept of what conotituled & yRivarally (lossan,
12102, KEfforis 1o change and joosch wp the systom had boon
previesly sdvoceted by Hliot 11469, 1898) 1 his iraugutal
addroess a5 president of Harvard College and 1h past rfeitorated in
an agddiesas fore the Rewly formad National Hducatjon Association
in 1e%2. wWhile 8115 ‘5 concurne focused an cotFicyl um figidiny
and Jengthening Lime roguired for dodgfos progtam conpietian,
Narper’s focus for relorm was ypot The Badie fekctjors of #
wnirersity (Goodepeod, §935%,

Afrer having visited several aevly formod uhiversilies to
dlecover fow departures Polng yhdertaken A higher education,
#lossan (1910 wrute of the University uf Chicago:

MOst promitont amany the innovations ditectod towstd scttihg
the unjvoraity freo from Jts confinamont within four walla
and four yoars woro the summor gquatter, the press, the
cEtension wosrk, the downtown classes, tte coryespondence
coyrses, and the affiliated co)iegen (p, 1061,

According 1o 310s80R, the Woal fadical and suoccasful of the
Inpovations was tho sumimor quarter, fof It served 1o jodsch up
the collioge system and give it a flexibility that fostered
InstrucLional Adaplation to varyirqg conditions, The cffect was
mote pronhounced than shortening the college program or dtilizing
building epaces more eff iciontly whieh were other outeomes of Lhe
BUMmer Quarter.

Harper discarded the old theory that education was |ike the
meanlos in that a person should get 4t once and for all In his
youth and be done with it. His aim was 1o make 1he summer
sesslon the full equivalent of the other gquarters and to develop
an ongoing educational process, Mot Just 4 once=in=a=}ifetime
eEperienon. Over Limo 1t bocame the mOSY IMPOTlANt quarter bolh
in enroliments and quality of work, and Rarper used the sommer
session 1o develop intense loyalities to the university. The
furdamental principie upon which he built the UNIVErSiIty was
§%§!;gg to students. to the pudblic, and to mankind, Although

FiCaD universities had previously confined their vork to locai
aroas, Marper's rpose was to oxteond college and university
instruction to the public at large and to disseninate knowledge
through the university press. No believed that while 9raduate
faculty and students should continuously contribute to the
existing fields of knowledge, there were lAt?e aumbers of persons
“ho could not attend the university that would profit by <ol Jege
instruction through correspondence, loaned books, evening

11



clavion, k) Jectuies By fauuify 44 Jonal adess. Btowe, te
W‘fw % hue M8 ki § o i"i\hﬁ Féom The ducreeel wd norvemedrt o 1 +.a
type Ih Phrolakd,

Bappef Lcljoved (hat whothot w atudshd doajscd o defad b 4o
# ubivetealty ol popjoadic 1 ince dJopuhded Ik latgyo Nosauls wjmnh
WReLREE JU 16 o Febar¥Gld OF & apditg. 3§ & chivolaity 32 1
Wilt 8 fepufvull 6f stjeliude 6 atalic jhfottelick o polohtiaj
client teredit of RoR-credit sSreklfng studerl’ sost Yskedy w333
Sevide Lo gel alohg eilbest L. RBol, ¥ ke shiveisily e
PEOYFBasive aRd creative, aludohts will fe Frawh back to 3t
topmatedly, Kespoct for gray halt, tcdardlcss of §Hios degtes
Hinciuding o R0, ) IR the provision of Jife lokg Jeathisg wae
doowed japortant by Harpet. Thys, began the jREGYat job of
formal 1y organited summer secss)ons ARd eatersion sefvicos s
funcrions of ¢ URIVersity In the VAltloed Stlatcs.

Alpoat Tuehly yoafs Jate), the BNitR Level Act of
1914 18181 9tes a1 Lagge, p. 177) wak pasocd by The Cokglcaa
"o s, 10 provide for cooporelive agricuiturel catexsior wofa
betwsen Agricultural colleges In the several s1ates fecelring
bepefite of an Aot of Congress approved July 7, 31967, and acte
supplementary thoreto, and the Uajted Bratcs bopattment of
Aricvlture, This Act Jogltimised 3 apecialised Form of
exleRBioh service ap ok Jhtogral patt of the tew developing btoed
of unlweraitice,

£a)_Anterejents

Besedrch on the hiptosical Jevelopment of a2amhcs ecasiofs
feveals that apohsstefs 8f Yaljvus or=goiRg Tofhe of cducetjohal
culturel activities sought favor and auppest fton colleglate
institutions. This ootytted dering the Jant two decades 6f the
19tk contury and the fifal decade of the JOIb goptusy, Ohjel
AMONRG Lhar wefe ACLIVITIES spawned by Lhe CRAUTAUHS Mtralent ang
the adult education movement which kad boeh growing sikee
colonial days. Various manifestations of the adult eduycatios
meverent had occurfed in the ,om of Jiterary, debate, ord
historical societies, Lyceums, woamen s clutw, reading circles,
institytes, and summer conferences.,

As teacher eligibility and reccirification Fequifemonts
increased throuwghout the firet 40 years of the J0th Sentufy many
ubiversjties 1l had InCOrporated 1earher ducation as »
function followsd the practics beguh In teachers ol leges and
normal schools of offering undergraduate Jevel credit work toward
3 dogree during SUNMer SeSSiOon 19 ICComadate the cducat jonal
interests of academic year (vll-time working toachers., With
Programs In operation during the sumrer period of the yoar, otlwt
Lypes of clientele such 3s youmy regular college students wanting
1o accelerate their progran or 1o make up deficiencies gradually
bocame attracted. In 917, representatives of 200 higher
education institutions assenbled in Washington by the Courcil of
sational Defense recommended the four=quarter plar as 3 weans of
#ore folly stilizing their plasts, faculties, and students jh Lthe
var effort. A large numter of 1astitutions subsegquentiy mado the

"
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change, but after World War I, few remained on either a four-
quarter or three semester system (Cowley, 1932 and DeCou, 1920).
In the years following 1945, as a result of the Veterans
Readjustment Act, hordes of war veterans in a hurry to prepare
for job entry flocked to the campuses of USA institutions on a
Year-round enrollment basis. There had been a pronounced shift
to the four-quarter system during World war II from 8.3% to 14.7%
of degree granting institutions (Winston and Farr, n.d.) As the
wave of demand began to subside in the late 1940°s or early
1950°s, collegiate institutions accustomed to summer time
revenues turned to marketing strategies in an attempt to attract
consumers.

As periodic surveys by the North American Association of
Summer Sessions have shown, some universities incorporated a
summer session term into a regular year-round calendar of
operation in the same manner as that implemented at the
University of Chicago. This was done for philosophical as well
as practical reasons of allowing better student access, utilizing
resources more efficiently, and accommodating the growing
inclination among adults of all ages to pursue learning for one
reason or another on a life-long basis. However, a large
majority of universities reverted back to the earlier practice of
viewing the summer part of the year as somehow different,
separate, and disconnected from the regular traditional concept
of academic year just as they had done after World war I. Custom
and tradition have had a strong and continuous impact on
perpetuating a higher education system sired by an agrarian and
frontier society.

It might be anticipated that if universities seek to deve.op
as fresh springs from which flow new knowledge that is created
rather than being only reservoirs of knowledge to be transmitted;
functional, organizational, and structural changes would be
reflected in operations during the summer months. The attempt to
produce information on the character and nature of summer period
university operations and the detection and monitoring of trends
may provide indices to how the role of universities may or may
not be changing in response to societal demands. Briefly, this
is the philosophical and historical bases and premise
undergirding this study.

Problem Investigated

The major problem investigated was to discover how changes
in the nature and characteristics of summer sessions in selected
colleges and universities in the United States and Canada may be
related to institutional gize, type, location, and organizational
and administrative structure. Specific questions were:

1. What are the institutional profiles for summer
sessions and how have they been changing with regard
to: (a) administrative structure, (b) role and
purpose, (c) selected operational features, (d)
administrative responsibilities, (e) nature of
enrollments, and (£) financial support.

13



2. What relationships exist between the factors
mentioned in item 1 above and (a) institutional size,
(b) control (public or nonpublic), (c) type as
classified by the Carnegie council on Policy Studies in
Higher Education, (d) geographical location, (e)
whether membership was held in either WASSA or NAASS,
and (f) organization of the summer session (separate or
integral).

3. How are changes related to selected aspects of
organizational and administrative structures of summer
sessions?

4. What summer session programs and activities are
considered innovative, unique, exemplary, or
experimental?

Study Procedures and Approach

The population for the study included 62 public and 36 non-
public universities classified as Research Universities I and 11,
57 public and 28 non-public institutions classified as Doctoral
Granting Universities I and II, and 294 public and 163 non-public
institutions classified as Comprehensive Colleges and
Universities I and II. A 33% stratified random sample of these
institutions was drawn for study. The study was endorsed by the
National University Continuing Education Association and funded
in part by the joint Research Committee of the Western
Association of Summer Session Administrators (WASSA) and the
North American Association of Summer Sessions (NAASS).

A questionnaire titled "Summer Session Information Schedule"
was developed by the researchers (see Appendix A). A rough draft
copy was mailed to eight knowledgeable summer session chief
administrators active in the field and known for their research
and publications. Each was asked to critique the questionnaire
in view of the study intent and purposes and to offer suggestions
on content, style, and format. A number of helpful suggestions
were incorporated into the final printed version.

In May 1985, a printed questionnaire was forwarded to the
chief summer session administrator of each institution in the
sample holding membership in one or both of the funding sponsor
organizations. For other institutions the letters were addressed
simply to Chief Summer Session Administrator. Enclosed in each
mailing was a cover letter inviting cooperation and a franked
addressed return envelope needing no postage. By May 29, 1985,
returns had been received from 29.1%. A second mailing was made
to non-respondents in June, and by July 13, a response of 69.5%
had been received. A follow-up reminder post card was then
mailed, and by August 16, the response rate was 76.5% of USA
institutions and 708 of the Canadian institutions. 1In August,
letters were again sent to non-responding Canadian summer session
directors and to the president or vice president of each non-
responding institution in the United States. By September 25,
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response from Canadian universities was 1008 and from USA
institutions 93.8%. Usable responses were: USA - 86.4%; Canada
- 100%. An additional 2.3% of USA returns were too late to be
included.

Data were edited, coded, and processed by computer at
Washington State University.

Attempts were made to obtain funds from another source to
find answers tc the question of what factors are most associated
with the presence of innovative, unique, experimental or
exemplary programs. These funds did not materialize.

Definitions

The following definitions were used by the Carnegie Council
on Policy Studies in Higher Education to classify institutions.
Classifications were:

Research University I - institutions awarding at least
50 Ph.D. degrees (plus M.D. degrees if a medical
school was on the same campus) and were among the 50
leading universities in terms of federal financial
support of academic science in at least two of three
years prior to classification.

Research University II - institutions awarding 50 Ph.D.
degrees (plus M.D. degrees if a medical school was on
the same campus). At least 25 of the degrees must have
been Ph.D. s or the institution was among the leading
60 in terms of total number of Ph.D.’s awarded during a
10-year period previous to classification. In addition
an institution was among the 100 leading institutions
in terms of federal financial support in at least two
of three academic years prior to classification.

Doctoral Granting Universities I - institutions receiving
$3 million in total federal support or that awarded at
least 40 or more and no less than 20 Ph.D. ‘s in at
least five fields (plus M.D.'s if on the same campus)
regardless of amount of federal support.

Doctoral Granting II - institutions awarding at least
20 Ph.D. s in a year without regard to field prior to

classification or 10 Ph.D. degrees in at least three
fields.

Comprehensive Universities and Colleges I - institutions
that offered a liberal arts program as well as several
other programs, such as engineering and business
administration. Many offered mister ‘s degrees, but all
lacked a doctoral program or had an extremely limited
doctoral program. All had at least two professional or
occupational programs and enrolled at least 2,000
students.
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Comprehensive Universities and Colleges II - public or
private colleges offering a liberal arts program and at
least one professional or occupational program such as
teacher education or nursing. Many were former
teachers colleges that broadened programs to include a
liberal arts curriculum. In general, private
institutions with less than 1,500 students or public
institutions with fewer than 1,000 students were not
included even though they offered a selection of
programs, because they were not regarded as being
comprehensive with such small enrollments.

Study Definitionsg

Research University - all institutions classified as I or II
by the Carnegie group in this category.

Doctoral Granting - all institutions classified a I or II
by the Carnegie group in this category.

Comprehensive Universities and Colleges - all institutions
classified as I or II by the Carnegie group in this
category.

Regular academic year - as used in this report, this phrase
is intended to mean the academic terms other than the
one held during the summer period.

Significant difference, significantly more (or less) - these
terms refer to the statistical level of corfidence that
an observed difference occurred due to sor ng other
than chance and are associated with the rej. :ion of an
hypothesis of no difference. Levels of confidence are
expressed in parenthesis such as (.01) based on Chi-
square tests of independence appropriately applied to
all analyses.

Limitations of the Study

Although the response rate of USA institutions was 93.8%,
usable responses were 86.4%, one can never know how the remaining
6.2% might have responded. A visual inspection of responses
(2.3%) that arrived long after the deadline and too late for
inclusion did not appear to be different than the general
response mode. While lack of a 100% total response may be a
slight limitation, it is doubtful if the inclusion of responses
from late returns and those who did not respond would have
materially affected results.

Overview of the Report

Section 2 contains a report of findings from the current
study. In Section 3 are presented some comparative data from the
1982 study. Finally, in Section 4 will be found a summary,
conclusions, and recommendations growing out of the study.
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SECTION 2
PRESENTATION OF FINDINGS

Introduction

In this section will be found information on selected
characteristics of the institutions participating in the study,
general characteristics of summer session organization and
functioning, and role and purposes of summer session. A
description is given of such operational features as budget
administration, and budget and programs. Trends in
responsibilities of summer session administrators and in
financial support and status, enrollments, and productivity
measures aire revealed. Summer session programs reported as being
exemplary, innovative, experimental or unique have been
identified.

All data for USA institutions have been analyzed by
institutional size (less than and over 8,000 headcount), control
(public or private), and type (research, doctoral granting, or
comprehensive), geographical location (regional accrediting
association areas), association membership (WASSA or NAASS), and
organization of the summer session (integral or separate). Cross
analysis controlling for and parceling out the influence of each
factor, such as size, were made. Appropriate Chi=-Square
statistical tests of independence have been applied to all
analyses, and only differences statistically significant at the
.05 level or higher have been reported. Non-responses were
eliminated for this purpose.

Because of the desire to generalize to the total population
and not to just those institutions in the total population who
would, if contacted, probably respond to such a data gathering
effort, percentages of responses displayed were calculated on the
basis of the total number of usable responses in the study rather
than on the total that responded to a given question.

Percentages of non-response may have meaning, and percentages
based only on total number of respondents to each question would
have been spuriously inflated as an index to conditions as they
mcst probably exist in the total population.

Characteristics of the Respondents

Numbers and percentages of colleges and universities
providing usable responses are shown in Table 1 by headcount
enrollment for fall 1984. One can see that 70% of the Canadian
and 88% of the USA institutions had enrollments of 14,000 or
less. About 61% of the USA institutions and 20% of the Canadian
institutions had enrollments of 8,000 or less. A larger
percentage of the WASSA and NAASS members (26%) than others (19%)
had enrollments over 14,000 as well as over 8,000. About 3%\ of
the USA and none of the Canadian universities enrolled
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TABLE 1
NUMBER AND PERCENTAGE OF INSTITUTIONS BY
1984 HEADCOUNT ENROLLMENT

Headcount
Enrol lment USA Canada
Cateqory Number Percent Number rercent
No Response 1 0.% 0 0.0
Less than 3,000 56 3C.4 2 20.0
3,001-8,000 56 30.4 0 0.0
8,001-~-14,000 32 17.4 5 50.0
14,001~20,000 15 8.2 1 10.0
20,001-34,999 19 10.3 2 20.0
35,000 or more 5 2.7 0 00.0
Totals 184 39,9 To__Yoé0.0

35,000 or more headcount students. Among USA universities, the
largest percentage with enrollments over 8,000 were in the North
Central accrediting association region, and the largest
percentages of private universities were located in the New
England, Middle States, and Southern regions.

Seventy-two percent of all universities operated on a
semester academic calendar, 14% on a quarter system, and 8% on a
4-1-4 calendar. Three percent were on a trimester system, and 3%
reported some other system. There was no significant difference
between USA WASSA and NAASS members and other USA institutions.
Significantly (.01) more USA public than private universities
were on the semester or quarter calendar, wiile more private
universities were on a trimester, 4~1-4, or other calendar.

Geographically, 32% of all ‘institutions were in the North
Central accrediting association region; 28% were from the
Southern region. Others were from the following regions: 17%
Middle States, 9% New England, 6\ each from the Western and
Northwestern iegions, and 2% did not identify the location.
Larger percentages of the USA WASSA and NAASS members than others
were from the North Central, New England, wWestern and
Northwestern regions. Larger percentages of non-association
mom?ors than members were from the Southern and Middle States
regions.

An analysis between regional location and type of
institutional control of USA inatitutions revealed a
statistically significant difference (.01). while about the same
percentages of public and private institutions were from the
North Central, New England, and North-western regions, larger
percentages of private than public institutions were located in
the Middle States and Western regions, and a larger percentage of
public than private institutions were from the Southern region.
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Gereral Characteristics of Summer Session

Organization

In two-thirds (67%) of all universities or colleges
responding, the summer session was separate from the reqular
academic term., In 26\, the summer session was an integral part
of the year-round operation and of coordinate or equal rank with
other academic terms. Six percent of the respondents reparted
some aother arrangement, and 1% did not reply to the queatiun.
Significantly (.01) more of the USA universities operating on the
Semester or quarter calendar than other calendars organized
sSummer sessions separate from the reqular academic year. There
was no significant difference in organizatior of the summer
session according to sive, location, association meombarship,
public or private control, or institution type (research,
doctoral granting, or comprehensive).

Bight of every ten respondents indicated there had been no
administrative reorganization within the institution since 1982
which affected the organizational placement of adminiatration and
responsibility for the summer session. This was the case vhether
summer session was an integral part of year round operations or a
separate entity. Nineteen percent reported a change, and 1%
failed to respond to the question. Change had occurred in a
smaller percentage (10%) of the Canadian institutions than in
those of the USA (20%). No statistically significant difference
existed in the USA between WASSA and NAASS menoers and other
institutions on these matters. Charge in this regard was
unrelsted to academic year calendar, type of control (public or
private), enrollment size, or institutional type. Since 1982,
there bad been an administrative reorganization in a
significantly (.Ql) larger percentage of USA universitics in the
North Central and Western-Northwestern reqions (29%) vhan in
other rugions (128) which affected the organizationsl placement
of administration and responsibility for summer session.

Change in the USA institutions included summer sessions that
had becowe a separate entity administratively (3%) and
budgetarily (4%). Five percent had become a separate entity in
both respects. Ten percant of the USA summer sessions were
combined with the Continuing Education, Extended Learning and/or
other Extension/Public Service Unit as were 108 of the Canadian
institutions. Three percent of the USA institutions had diffused
the summer session among academic units (schools, colleges,
departments). In 2% of the USA institutions, summer session had
been organized into the College of Arts and Sciences, wvhile in 3%\
it was organized as part of the Graduate School. In 73 of the
USA institutions, summer session had been subsumed under another
larger administrative oftice (e.g. academic affairs, registrar,
etc.). Some other change had occurred in 1s. Between 1982 and
1984 the dczrea of administrative centralization for programaing
in all insticutions had increased in 11% of the institutions,
decreased in 64, and remained the same in 77%. Six percent
didn’t reply to this queation.
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Operational Punctioning

Respondents were asked in which fashion the summer session
office carried out responsibilities regarding the summer session
academic prograx. In USA institutions, 5% of the summer session
offices take primary responsibility for the development of the
summer session program. In 268 of the USA and 403 of the
Canadian institutions the summer session office develops the
acadenic program in cooperation with the departments, schools,
and colleges. However, In 25% of the USA and 108 of the Canad:an
Universities/Colleges, the summer session office coordinates the
academic program which has been developed by the academic units,
In one~half oi the Canadian institutions and 28% of those ir '.he
USA, 2 combination of the latter two approaches is used. Sorm
other methcd {s used in 3\ of the USA institutions; 13 faile? to
respond.

The functioning mode of the office was urnrelated tn ty,.. of
control (public or private), academic year calendar, ssiociatieon
membership, (nstitutional size, regional location. or liow :hLe
supmer sessicn wa:: institutionally organized (scparate ortity or
integral part of academic year). However a significasnst
difference (.01) was found by USA institutional type. in
Research universities, the summer session office was re¢ported to
coordinate academic programs which had been developed by
instructiona! units in 50% of the institutions conpated to 378
and 238, respectively, in Doctoral Granting and Comprehensive
institutions. The development of programs in cooperation with
academic units was the practice in 348 of the Coap:chensive
universities compared to 21% in Doctoral Granting and 14% in
Research universities.

Provisions for Leadership

During the reqular academic year, summcr session directors
devoted over 708 of their time to management of the summer
session in only 6% of the institutions. During the regqular
academic year, percentages of directors in USA institutions
devoting time to summer session management during the academic
year were: 6% devoted 704-100%; 94 devoted 408-70%; 138 devoted
308-39%; 118 devoted 208-29%; 448 devoted less than 208, and 17%
did not reply (some have no summer session director as such
because they are on a year-round schedule). In most (60%) of the
Canadian universities the summer session director devoted less
than 30% of the work time during the regular academic year to
summer session management, but in one institution (10%), the
director devoted 90%-100% of the time to this responsibility.
Ahout one~third of the Canadian Jirectors reported devoting 40%~
49% of their time during the regular year. The median amount of
time devotad to management in USA institutions during the regular
year vas 19% cumpared to 264 for Canadian universities.

During the summer session, 40% of both USA and Canadian
university summer session directors were reported devoting 30% or
less time to the responsibility. Twenty-six percent of the USA
and 308 of the Canadian directors of summer sessions were
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reported to devote 704 or more time to management during the
summer session. Eighteen and 30%, respectively, of the USA and
Canadian institutions reported the sumwer session diractor
devoted 408 to 69% of their time to managemant during the summer
session. Sixteen percent of USA institutions did not respond.
The median amount of time devoted in USA institytions to
management was 441 during the summer session compared to 49% in
Canadian universitcies.

Amount of time devoted either during the year or during
Summer session to management was unrelated to insti‘utional
control (public or private), calendar, institurionai size, or how
the summer seossion was administratively organized in the
institution. However, there vas a statistically significant
difforence (.01) between USA association members and other
institutions in time devoted during the regular academic yeir to
summmer seossion managesent.

Larger percentages of USA association members (30% compared
to 16%) devoted 893-100% of their time during the sumrer session
as did 508-69% (22% compared to 10i), and 204-394% (25% compared
to 18%). Larger percentages of non-association menbes
administrators (128 compared to 6%) devoted 70% to 79% and leoss
than 20% (38% compared to 12%) of their time during the summer
session to summer session management. About the game percentage
(5%) of both members and non-members devoted 608-69% of their
time during the sumper session. 1In general, summer session
directors in institutions holding association memborship devoted
significantly (.01) more time during the summer session to summer
session management than did those in non-member institutions.

During the regular academic year, more USA summer session
administrators in association member institutions cthan others
devoted 90%~1008% of their time (9% compared to 2%) and 203-79%
(58% compared to 293). A significantly (.01) larger percentage
of administrators in non-association nomber institutions (68%)
devoted less than 208 of their time to summer session managoment
during the regular academic year. In gencral, summer session
administrators in association mesber institutions devoted
significantly (.01) more time to summer session management during
the reqgular year than did those in other institytions,

Ratio of Summer Enrollments to Reqular Yoar

Ratios of 1984 cummer session credit enrollments in USA
institutions to reqular year credit enrollments were:s 1=~2(6%),
1-3(20%), 1-4(16%), 1-5(14%), 1-6(10%), 1=7(5%), and other (143).
Fifteen percent gave no response. In Canadian institutions,
ratios were 1-3(40%), 1-4(10%), 1-5(30%), 1-7(10%), and other
(108). These ratios were unrelated to academic calendar. summer
session organization, institutional size, association membership,
or geographical location. A highly significant (.01) difference
was found by type of control. A larger percentage of public
institutions ()9%) chan private (13%) reported ratios of 1-2 and
1-3, and a larger percentage of private institutions (57%) than
public (15%) were reported to have ratios of 1-6, 1-~7 or some
smaller ratio.
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Role and Purposes of Summer Session

Relactionship of Summer Session to Institutional Functioning

dNinety-three percent of the respondents indicated their
institution had an institutional role and mission statement for
the campus., and 90% indicated the statement had bcen
adopted/approved by the gcverning board. Only about one-fifth
{21%) indicated there was a vritten statement for the mission and
goals of the summer session. In the USA, a significantly (.0})
larger percentage of sumner session association members than
others had such a statement.

Only 9% of all respondents indicated a written mission and
goals gtatement for the summer session had been approved by the
institutional comsunity i(ncluding the central administration.
Sixteen percent of the respondents indicated the role and mission
statement for the summer session had been reviewed internally
within the past three years.

Nearly three-fifths of the respondents (578) indicated there
was a written statement of specific policies and operating
procedures (rules and regulations) for the summer session. A
statistically larger percentage (.01) of association members than
others had such written policies and procedure statements, In
nearly one~third of the institutions the summer session operation
is included in the by-laws of the institution. Twenty-eight
percent reported hav a handbook (or other document) containing
the nission and goals statement and the policies and procedures
for summer session which can be used to inform deans,
departmental chairpersons, or academic unit heads.

In about one-half the responding institutions, the chief
administrator of the summer session is an ex-officio member of
appropriate faculty senate committees such as those concerned
with calendar, budget, academic affairs, etc.

Responses from USA institutions on the institutional role
and mission of summer sessions were analyzed for relationships
with such factors as enrollment size, type goographical location,
organization of the summer session (soparate or integral part),
control, and calendar. Only those relationships found to be
statistically significant are reported. Factors related to
association membership have been noted above. Significantly
(.01) more USA institutions over 8,000 enroliment than others had
an institutional role and mission statement for the campus, as
did public compared to private institutions (.05). Significantly
(.05) more USA public institutions in the %West and MNorthwest
(43%) had written statements of the mission and goals of summer
sessions than in other aecrediti:g roggons of the country (5%
North Central, 25% New England and Middle States, and 200
Southern). 8ignificantly (.05) more USA private institutions in
the Southern and New lnz and-Middle States regions (54%) than in
other regions (14%) indicated the operation of summeor session is
incluced in the by-laws of the institution. In significantly
(.01) more institutions with enrollments over 8,000 (573) than
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others (343) the chief summer session adrinistrator was an ex-
officio member of appropriate faculty senate committees such as
those concerned with calendar, budget, acadanic affairs, eotc.
Significantly (.01) more USA public than private institutions
with enrolilments over 8,000 have summer session administrators on
appropriate faculty senate committees such as those concerned
with calendar, budget, academic affairs, etc.

A significantly (.01) larger percentage (974) of the
Cowprehensive than Doctoral Granting (90%) or Research (81%)
uriversities had a role and mission statement for the campus. ¥o
difference existed by institution type in having a summer session
mission and qoals statement, a written statemont of specific
policies and operating procedures, or the inclusion of summer
8688100 operation in the by-laws of the institutions. Chief
summer session administracors in significantly (.0%) more
Comprehensive (633) than Research or Doctoral cranting
institutions (424 each) served on appropriate faculty senate
committoes.

Purpogses for Summor Segsions

Shown in Table 2 are the percentages of USA and Canadian
higher education institutions according to the major purposes for
summer session on the campus. In both Canadian and USA
institutions, the most important purposes were providing courses
for regular degroe students, other identifiable groups, and
reqular academic year students needing to make up deficiencies.

Respondents were asked to indicate the three purposes theoy
believed were most important, and the rank order was for reasons
as cited above.

There was no difference between USA association members and
other institutions on purposes. A significantly (.05) larger
percentage of USA jnstitutions with separate summer sessions
offered special  rograms not reqularly offercd for selected
groups such as alumni, senior citizens, etc. While there vas &
high level of agreement among public and private institutions
that the purpose of greatest importance by rank order was to
provide courses for the institution’s reqular degree students,
there were differences statistically significant at the .05 level
on the second and third order of purposes. Respondents in public
institutions placed greater emphasis on providing courses for
identifiable groups other than t:gulnr degree students, providing
summer employment for faculty, and attracting new admissions to
the institution for the reqular term. Non-public institutions
placed more emphasis on better utilization o: plant facilities
déiing the summer period and providing income for the
institution’s general budget. Public institutions more than
private emphasized the purposes of permitting reqular academic
year students to make up deficiencies and encouraging and
providing a setting for experimental offerings.



TABLE 2
PERCENTAGES OF UNIVERSITIES/COLILrCES
BY SUNMER SESSION PURPOSE

Purpose for Institutions
Summor Session USA Ccanadian Both
Provide courses for regqular degyree 98 1¢0 ¥ 9
stuydents
Provide coutses for jdentifiable groups
other than fojulaf degtee students L P J0C $3
More fully wrtilize plant facilities 6 £0 6§
Provide summer employment for faculiy 57 20 5%

Attract now admissions for the }
regqular acadomic term 53 20 51

Provide income to the institutions
gencral budget 54 29 $3

Encourage and provide a setting
for experimental offerings 39 0 40

Offer special programs not regularly
offered for selected groups swch as

alumni, senior citizens, etc. 49 20 1
Permit regular academic year

students to make up deficiencies 83 16w £5
Other purposes ;) 0 )

Adninistration

In 79% of all institutions from which a usable response was
returned, the budget for summer session was included in the total
institutional budget just as for any other operational unit. In
two=thirds of the institutions, the chief administrator of the
summer seseion has authority to allocate budget to academic units
vithin broad institutional guidelines. In nearly three-fourths
of the institutions (74%) use was made of contingency contracts
for summer session teaching faculty. DdNearly one-fourth of tho
respondents indicated there had been a change2 in the basis for
determining summer session faculty salaries since 1982,
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ta 1984, thero was 9reater dependoncy on self-support nonies
tor‘sggner sosgion In 21t of the institulions 2han was Lthe Case
in 1982,

Sigr:ficant relationahips anong USA inatitutions regarding
budget acqninistration are reported here: relationshipys not
ment ioned wore not found to Lo significant. A significantly
(.902) larger percentage of Rorth Central s9gion universities
(P1e) than those in other rogions reported that the sammer
session budget was included in the total institutiunal budger
Just as for any other operational unit. Sigaificantly (.0%) more
publ ic Instituytions in the North Central region (914) than in
other regions (Northwest and Mestern - 438, Now Dngland~-Midd.e
Srates - 671, and Southern - 708) were reported to iacluyde the
seNmer session budget in the total institutional budget just 3s
for any other operating unit. A significantly (.0%5) larger
percentage of universities with sulner sodsaion 3% an intogral
part of the yoar round operation included Lhe summer aSasion if
the total institutional budger and included operastion of ihe
summer session in the by-laws of the institution. A larger
percentage of private (874 compared to 7%%) than public
institutions included summer session in the total institutional
budgat. Significantly (.05) moro of the non=association rembers
{RASSA or HAASS) than members included the summer session budget
as an integral part of tho total institutional budgoer (84a
conparad to %),

In a significantly (.0)) larger percentage of USA public
(78%) than private (5%%) inatitutions, the chief summer Sossion
adrinistrator (or whomever is responsible) has authority to
allocats budget to academic Units within broad budger quidel ines
of the instizytion.

A significantly (.01) larger percentage of New England-
Middle States regionh universities (92+v) than those in otper
regions (714) used contingency contracts for sunmwer session
t2aching faculty. [n this ares a significantly (.0%) larger
percentage of institutions wsing swch <contracts had enroliments
under $,000 (52¢) than over 8,000 (Z1¢). A significantly «.03)
larger percentage (874) of the public universities in the
Southorn and Bew England-Niddle Brates regions than others (574)
¥ade‘use of contingenty contracts for suvmmer se5516n 1eaching

aculey.

Bince 1982, change in the basis for determining summer
session faculty salaries had been significantly (.0%5) greater
among public universities i1n the Nev England-Middle States region
(46%) than in the other regions (North Central - 263, Southern =
17%), and Weidtern-Northwest - l4v). Signifrcantly (.9%) more
public institutions with onrollmonts over 8,000 (824) than others
(671) had a change since 1982 in the basis for detormining summer
session faculty salaries,

A significantly (,0%) larger percentage of universities in
the Scuthern and Western=Northweatern regions than those In other
regions reported greater dependency on self support monies in
1984 than Iin 1982 for sunmer session, A sigaificantly (.0))
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larger percentage of non-associstion menbers than wombers (MKASSA
of NAASS) (28¢ compared to 124) oxperienced greater dependoncy on
self-support monies for summer session than they did 1a 1982.

Al _Cnjversities. Bummer session undergraduate ddmission
requirenents were reported differemt than those in offect during
the regular acadenic year by 24% of all respondents. A
sigaificantly (.05) larger poercentage of associstion mambers than
osthers reported different admission rogquirenents for sammer
session., Summer sossion budgets in 408 of all institutions
included some monies for student activities such as cultwral of
social events (pionics, damces, lectures, readings, tours, drama,
etc. ). In 2)% of all institutions a portion of the total suwumer
055100 Dudgot (excludizg indirect and/or overhoad costs) was
allocated for graduate assistantships, and in 174, a portion of
such funds was allocated for public service non=creditl programs.
Thirteen percent allocated a portion of such funds for faculty
research, while 74 made faculiy fellowships available also from
the summer session budgot.

Unized St:a Universitias, Among USA institurioss,
relationships wean types of budgot-program practices and other
factors were analyzed. Only those found to be statistically
significant are reported bere. Summer session undergraduate
admission requirements were reported to bo difforent than those
in effect during the reqular academic yoar in a significantly
(.01) larger percentage (7i%) of USA public umiversities im the
Sestern and Northwestern region than in e*her regions (193 -
gbﬂh sent.nl. 163 =~ Southern, and )24 New England and Middle

tates).

Significantly (.0%) larger percentages of universitieos with
surmer sessions organized a3 an integral part of the year round
operation than others allocated a portion of the sumrer session
buﬁot for faculty research, lic service nom-credit programs,
9raduate assistantships, and for student cultural and social
events. Nere public (48%) than private (324) institutions
included monios from the summar session budger for cultural and
social events (.05 level of significance). A significantly (.01)
larger percentage (66%) of USA institutions under 9,000
enroliment than others (49%) included monies in the summer
session budget for such student activities. This was especially
true for private institutions (.0%) with smaller enrol iments
(768) ¢ red to larger ones (3NM).

Significantly (.05) more universities in the North Central
region vith enrollments over 8,000 (618) than less enrol iment
(208) funded such events from the summer session budget.
Enrollment size in other regions was not found related. This is
an exception to the general picture naticonally where such
activities are predominantly found in institutions with less than
8,000 enrolliment, especially in private institutioas.

Graduate assistantahips were aupported from a portion of the
summer sossior budget in a significantly (.0)) larger percentage
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of the institutions where aummor session i{s organized as an
integral part of the year round university operation. Among
public universities in the North Central and Southern regions and
Private universities in the Southern region, there were
significantly (.05) larger percentages of graduate assistantships
supported by monies allocated from the summer session budget than
was the casoe in other regions. Significantly (.01) more graduate
assistantships were allocated as a part of the summer session
budget in institutions with less than 8,000 enrollment (81%)
compared to others (63%) with larger enrollments. However, in
the North Central area, a significantly (.0l) larger percentage
of institutions enrolling over 8,000 than others {44% compared to
11%) used summer session budget monies for graduate
assistantships. This was a deviation from circumstances in other
regions,

A significantly (.05) larger percentage of institutions
organized with summer session as an integral part of the year
round operation than others also used a portion of the summer
session budget to fund public service non-credit programs.
However, a significantly (.05) larger percentage of institutions
in which the summer session was a separate entity funded faculty
research from a portion of the summer session budget. A
significantly (.05) larger percentage of North Central region
public universities than those in other regions allocated monies
from the summer session budget for faculty research.

Faculty fellowships were made available from the summer
session budget in significantly (.0l) more institutions (95%)
with under 8,000 enrollment than in others (87%). A larger
percentage of public than private institutions (10% compared to
2%) supported such fellowships. In the Southern region, a
significantly (.05) larger percentage of institutions supporting
faculty fellowships from summer session budgets had enrollments
over 8,000. In no other region was institutional size related to
this practice.

Summary of Significant USA Relationships. Summer session
budget monies were used to support student cultural and social
events (picnics, dances, lectures, readings, tours, drama, etc.)
in significantly more universities when summer session is
organized as part of a year round operation, in more public than
private, and in more institutions with less than 8,000
enrollment, except in the Nort. Central area. A portion of such
funds was used for graduate assistantships in significantly more
public universities in the North Central and Southern regions
than in other regions, in more private than public universities
in the Southern region, in more institutions with less than 8,000
headcount enrollment than others, except in the North Central
region, and in summer sessions organized as an integral part of
the year round operation. Public service non-credit programs
were supported from the summer session budget in significantly
more institutions where summer session was an integral part of
year round operation, but such support for faculty research was
found in significantly more institutions where the summer session
was organized as a separate entity and in the North Central
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region more than in other regiona., Significantly more
institutions provided from such funds faculty fellowships in more
public than private and with less than 8,000 headcount
enrollment, except in the Southern region.

qucentngoa of Budget Expenditures. Respondents from
institutions indicating a portion of the summer session budget,
excluasive of indirect and/or overhead costs, was allocated for
graduate assistantships, public aervice non-credit programs, and
faculty research wore asked what percentage of the budget was
allocated for such purposes. Shown in Table 3 are the numbers of
institutions, by type, according to percent of the budget
allocated for each purpose. For example, it can be seen that 3
public comprehensive institutions allocated 1% of the summer
session budget for graduate assistantships exclusive of indirect
and/or overhead costs,

TABLE 3
PORTION OF TOTAL SUMMER SESSION BUDGET
ALLOCATED FOR SPECIAL PURPOSES

Type of Percentaqges
Institution 1 2 3 5 6 7 8 10 12 15 20
Graduate Assistantships

Research, Public 1 1 1
Research, Private 1
Doctoral Granting Public 1 1 1 1
Doctoral Granting Private 1
Comprehensive, Public 3 2 2
Comprehensive, Private 1 2
Canadian University 1

TOTALS 3 5 1 4 1 0 1 4 0 0 1

Public Service Non-Credit Programs
Research, Public 1l
Research, Private 1
Doctoral Granting, Public
Doctoral Granting, Private

Comprehensive, Public 1 1 1 2 1 1 1 1
Comprehensive, Private 3 1 1
Canadian University
TOTALS 4 1 1 3 0 0 O 3 1 1 2
Faculty Research
Research, Public 1
Research, Private a
Doctoral Granting, Public 1 1 1a
Doctoral Granting, Private 1 1 1
Comprehensive, Public | 1
Comprehensive, Private 1
Canadian University
TOTALS 01 o 1 0o 2 1 2 3 0 0

aLess than 10%



Observation reveala that most institutions funding graduate
asaiatantships and non-credit publie service programs with a
portion of the summer gession operating budget expend 5% or lens
for each purpose. Most institutions funding faculty research
from the summer session operational budget expend between Bw-]2%
for that purpose.

Responsibilities of Summer Session Directars

Respondents of all universities were asked to indicate the
types of work pertinent to summer sessions for which they had
major (more than anyone else) responsibility and how the
responsibility had changed since 1982. Shown in Table 4 are the
results by perco~t of responses indicating major responsibilities
of administratc.s and how the responsibility had changed. For
example, it can be seen that 62% had major roesponsibility for
summer session publicity and public relations; 16% indicated
since 1982 the responsibility had increased; 4% indicated a
decrease, and 42\ reported no change in responsibility. Viewing
the data, one can determine the five major predominant
rosponsibilities of summer scssion administrators were reportod

as:
Editing the summer session bulletin
Cancelling classes because of low enrol lment
Setting policy on minimum class size
Publicity and public relations
Preparing the institutional budget
TABLE 4
PERCENT BY MAJOR RESPONSIBILITY AND CHANGE SINCE 1982
Type of With Major change Since 19822
Responsibility Responsibility Increase Decrease Same
Publicity and
public relations 62 16 4 42
Edit summer session
bulletin 69 12 2 52
Submit an-ual report 52 4 1 46
Prepare instructional
budget 59 9 2 46
Establish fees and tuition 23 2 1 20
Authorize funds for
dropouts 37 3 2 31
Set policy on
minimum class size 64 10 2 51
Appoint visiting faculty 39 4 3 31
Determine salaries
for visiting faculty 41 4 1 35
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Cancel classes hecause

of low enroliment 65 8 2 53
Authorize courase

withdrawals 16 ] 2 12
Conduct cost-income

analysis 51 4 l 40
Approve or disapprove

course offerings q96 10 1 41
Revisions in courae

offerings 46 9 2 38
Set student maximimum

class load 39 6 ] kR
Advise on student

admission policy 29 k| } 25
Arrange summer

graduation exercises 12 2 0 10

Pre- and post-session
clinics, workshops,

seminars or inatitutesa 26 4 1 21
Monitor drop/add process 39 2 2 34
Student registration

procedures 41 3 1 36
Distribute & collect

grade sheets 23 2 ] 20
Student disciplinary

action 10 .5 -1 9
Assign classrooms

and facilities 41 5 2 34
Establish on-campus

housing policies 6 0 .5 6

®pifference between sum of percentages and 100 due to non-
response.

Since 1982 greatest increases were reported in the following
responsibilities:

Publicity and public relations

Editing the summer session bulletin
Setting policy on minimum class size
Approving or disapproving class offerings
Preparing the instructional budget

Most respondents reported no change, and small (4% or less)
percentages indicated there had been a decrease of the
responsibilities.

In the USA, significantly (.05) larger percentages of summer
session directors in non-public than public institutions
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indicated they had responsibility for publieity and public
relations, approval of course offerings, class cancellations
because of low enroliment, revisions in eourse offeringa, editing
the summer gession bulletin, eatablishing gymmer school fees apd
tuition, authorizing refunds for deposits, authorizing course
withdrawals, setting maximum student class load, and advising on
student admisasion policy. No differences were found according to
enrollment size, region of location, calendar, control, or summer
session organization. Significant differsnces appeared
concerning a few responsibilities by institutional type and
between association member and non-member inastitutions.

A significantly (.0%) larger percentage of association
member institutions than others (76% compared to 54%) indicated
responsibility for publicity and public relations had remained
the same, but a larger percentage of non-association members
reported that responsibility had increased (38% compared to 19%),
Significantly (.05) more non-association member institutions
(26%) than members (9%) reported an increased responaibility for
cost-income analyses and the holding of pre~- and puat-sessaion
activitiea (3)%V compared to 3%).

Significantly (.01) more administrators in Research
Univeraities (100%) than in Comprehensive (87%) or Doctoral
Granting (78%) who had responsibility for determining salaries
for visiting faculty indicated there had been no change betweon
1982 and 1984. Rosponsibility was reported to have decreased in
more Doctoral Granting institutions (22%) and to have increased
in Comprehensive institutions (13%). The same pattern of change
was also significant regarding the establishment of summer
session feos and tuition.

Trends in Financial Support and Status

Respondents were queried about trends since 1982 in amount
and source of financial support and the status or prestige of the
summer session. Although 48V of all respondents indicated the
amount of financial support had remained the same, 18% indicated
a decrease, and 27% reported an increase; only 7\ did not
respond. As to sources of support, 83% reported no change; S%
reported a decrease, while 4%\ reported an increase. Eight percent
gave no response. A significantly (.0l) larger percentage of USA
institutions responding to the question with summer session
organized as an integral part of the year round operation than
others reported a decrease in funding sources. A significantly
(.02) higher percentage of USA private institutions (68%)
reported no change than did the public (47%). Larger percentages
of public than private institutions .aported a decrease (20%
compared to 9%) or an increase (33\ compared to 23%).
Significantly (.01) more Research Universities (19%) than others
(0% Doctoral Granting and 2% Comprehensive) reported an increase
in sources of financial support, and a larger percentage of
Research (8%) and Comprehensive (6%) than Doctoral Granting
reported a decrease.
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The dollar amouynt of financial auppert was sigpifieantly
(.0)) deereased in non-association inatitutions (J4%) compared o
members (6%), and it had remained the same iA a3 larger percentage
(64%) of member inatitutions compared Lo non-memboers (47¢),
Incroanes were reported by similar percentages ~ 29% and 10%.

Eighteen percent of all inastitutions reported an iIncrease in
summer SeARION status or prestige, and 73% i1ndicated it was
unchanged. Four percent reported a decline, and 5% did not
respond. There was no difference in trend based on institytionsi
sire, regional lecatioen, or calendar. As to c€hange jp prestige
of the summar sesaion, a ﬁi?nxticancly {.05) larger percentage of
association member institutions (29%) than others ();%) reported
an increaase hetweon 1982 and 1984, A larger percentage (83%) of
tae non-association members than members (67%) reported no
change,

Trenda in Enrollmenta

All inscituytions

Undergraduate lower division enrollmenta were reported up in
22% of all inatitutiona, down in J0%, and unchanged in 3}9s%, Nine
percent did not reply. Underqgraduate upper division enrol Ilments
in summar sossions were reported up in 27% of the institutions,
unchanged in 47%, and down in 19%. Non-response was 6\. The
percentage of undergraduates who were summer term viaitors (not
seeking a degree thore) were reported up in 18\ of the
institutions, down in 13%, and unchanged in %59%. Ten percent did
not give an answer. Graduate onrollments were down in 26% of the
institutiona. up in 27%, and unchanged in 34a. Thirteen perceont
did not respond. Theo greatest fluctuation appeared to be in
number of headcount students enrolled; they increased in about
four out of every ten institutions and decrecased in about the
same proportion. Average number of students in the courses
remained the same in one-half the institutions, increased in one
fourth, and decreased in about one-fifth. The percentage which
summer session non-duplicative headcount enrol lments were to
academic year non-duplicative headcount enrollments was reported
up in 18%, down in 16%, and the same in 5%,

USA Institutions

A significant (.0]1) difference was found amonqg USA public
institutions based on institutional size as to change in
percentage of undergraduate visitor enrollments. A larger
percentage of institutions under 8,000 enrollment (31%) noted an
increase, while a larger percentage (22%) of those larger noted a
decrease. About the same percentages of each size group
indicated the enroliment was the same. There was a significant
(.05) difference in change of graduate enrollments in public
institutions by institution size. A significantly larger
percentage (47%) of the institutions with enrollments under 8,000

32



headcount atudents compared to 24¢ nf the larger institytions
indiecated an ipcrease, A stgnificantly (,0%) larger pref centage
of the larger institutions (438) than amallor opes (21%)
indicated the percentage of graduate enrol lments was unchanged
between 1982 and 1984.

In private UBA inatitutions, a significantly (,02) larger
percentage of amaller institutions (7%%) than larger ones t3133)
indicated there had been no change in undergraduate yppes
diviasion enrol Ilmenta, A lar?gr percentage of larger private
institutions (42%) than amaller ones reported there had been an
increase (21%). No other changes in onrollmonts were
significantly differont based on institutional size.

The enly significant difference (.05) found on a reqional
basis in enrollment trends related to percentage changes in
undergraduate upper division enrollments. In the North Centra)
and New England-Middle States reqions, there had been greater
increases botwen 1982 and 1984 (10% and 32%, respectively) than
in the Southern (20%) and Western-Northwestern (6% ) regiona. 1In
the latter regions larger percentages reported no change., A
si?niticantly {.05) larger percentage of non-aawociation membors,
(51%) than members ()1%) reported no change in underqraduate
lower division enrollments, and a larger percentage of member
institutions (3)%) than others (18%) reported an increage. There
was a significantly (.01) larger docrease in graduate enrollments
of Research (56%) univeraities than in Doctoral Granting (32%) or
Comprehensive (25%), and Comprehensive institutions had the
largest increase (41%\ compared to 4% and 9%).

A significant (,0%) difference oxisted in Researeh
Universities compared to Doctoral Granting and Comprehensive
Universities in undergraduate upper-division enrol iments.
Decreases were reported in Rescarch Universities (40y%),
Comprehensive (19%), and Doctoral Granting (10%), but increases
wore reported in 24%, 26%, and 43\, respectively.

Trends in Productivity Measures

The total number of credit hours generated in all
institutions was reported down by 3438, up by 408, and unchanged
by 24%. Non-response was 28, Other indices of summor sossion
productivity are shown in Table S.

The total number of credit hours and numbers of credit
courses offered went up in slightly over one-fourth of all
institutions and down in about one-fourth of them. The average
number of courses taken by students changed least, up in 9% and
118 down. Numbers of headcount students were reported up in 40%,
down in 36%, and unchanged in 218 of the institutions. Average
number of students in courses were reported up in 25% and down in
13%. Ratio of summer headcount to academic year was reported up
in 16% and down in 16%. Productivity measures were unrelated to
i.stitutional type, size, type of control. regional location, or
association membership.
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ThLE 5
PEHCENTAGED OF RIGHPONDENTS Y CHANGE
IN PRODUCTIVITY INOICEN

Indox of _ Change 1981-1984°
JProdyeravyty o _ Ipcreasc  Bame Decyease
Total number of c¢redit Hours offored 21 44 2%
Number of courses offerod
for credit 27 45 J4
Number of hcadcount students 40 21 36
Average number of atudents
in couraes e 50 19
Averaqge number of courscs taken b 71 1}
Percent which summer non-duplicative
headcount enro)lment was to academye
year non-dupl icative headcount 18 53 16

% rmrnnr = L )

Aifterence botween sum of percents and 100 due ro non-
reaponse.

Creative Summer Seaajon Programs

One-third of all reaspondents indicated that jin either or
both the 198) or 1984 summor sossions there were programs and/or
activities which could be considered innovative, unique,
exeomplary, or experimental. Thirty-one percent of the USA
respondents (60 institutions) and 503 of the Canadian respondents
(5) listed or described such programs. Significantly (.05) more
private institutions with headcount enrollments over 8,000 than
others reported the presence of such a program; there was no
differonce among public institutions in this respect.

Programs jdentified which were deemeod to fit those
categories are listed below by type of institution,

USA Private Comprehensive Universities and Colleges

“We have a program for nevw freshman who pay $400 room and
activity fee, no tuition for the summer. For the local community
students, we have a program whereby they can take up to 12 hours
(full~load) for $225. These must be new freshman.”

"Jubilant summer -~ non-academic course offerings for citizens
over 60 years old. Citizens could also sit in a regular college
course for one week, if desired. One week worksho for
Christian educators. Summer Honors -~ early enroliment for high
school juniors with GPA greater than 3.0 could enroll for up to
12 hours of college credit for sumser term.”
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"Gerontology, Women'o ftudica, Humal hesyality®

“The Summor Dirseted fitudy Froyram foquitca the student U e on
campun for the firat weok, The remalnder uf the wotk is
completed by correapondence with the IAStructor during the
summer. Al))] eourses are taught on this pasis, Becagyse of this,
the program 1o limited In Uhe types of Couises which afe GIfosed,
Brudent enroliment 1s limited to those stydepts who Have 4 2,0 of
higher GPA.

"Program by the Foreign Language department (go to) Pysoje;
program to (go to) California dealing with the world of
television; program for teacher's of gifted studenrts,”

“High rchool junior program -~ qualificd high school jusiors
allowed to take ) hour course free during sumrer between [theis)
Jjunior and senlor year."

“Overseas businesy seminars in Huasia, Scandinavia, Hawaldl
sominars on cultural/ethhic areas of New York ity hon=credit

of forings in contract work with corporations; non-crodit language
seminars.”

USA Public Comprohensjve Universities and Colleges

"A Math-Science Institute was developed for secondary school
teachers who are teaching math and/or acience without adequate
preparation. This involved mathematics, chemistry, biology,
physics, and science education. Thias will be continued in 1985,

“Essentials of Latin: used in place of 090 Composition skills.
Of for courses off campus in second home develaopmonts in Pocono
Mountain area. Offer businoss & Computer Science courses at
night in summer sessions (not done before). Increase the number
of home study courses on undergraduaze leve}."

"An Elderhostel program was held in )1%84,"

"Energy Workshop for Teachers - 3-week intensive l-hour course.
It is funded by the Shell Foundation and incorporates several
field trips. Toachers are selected from an application process
and are expected to integrate matorials into classes at the
elementary and secondary level. European Business Tour =-- 2 1/2
week J-credit hour course or participants ®ay be continuing
education students. The course visits international business
executives and gains a perspective on international managament,
marketing and finance. Hawaii Comparative Education Series -~
J-week, 3-hour credit course for teachers to gain a multi-
cultural and comparative educational perspective. Local Hawaiian
cultures and sites used as instructional aid."
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“"Lanjuayge jameysion Pyogsam; Bumees Scichce Fiogfanm Tod Nigh
BCLOu] JuRiofe ] miboFity sutiteyr math acjchce pdoyfam fof high
achaol frfoahmon] muslc Jh the mouhlaiko (Ccahlenialy ANcyjcah
feybic aefical] Hepertory Theatye,”

“ABSBET -= a prianwtmaking class for teachers partially funded by
itare Arts Council; Introduction 1o Deafness Workshop -- o4
faculry/stafy of college (1eaching) baslc sighing and Je: . ow
problems of deaf atudents: VeAtures in Learpihg -= for gifted and
talented younygusters for l=woek intepsive atudy In vVarioua

aub jects comblned with Gifted o Talented workshop foy3 teachers,®

“International logo Iastitute®

*Boston fipark Medicine fnatitute; Theatsc Arta Fragram on
Rantucket laland; Marine Hiology Program on Nantucker lsland;
Archeology in Boston.,®

"Going to a 4-day work week, no Friday classes.”

"Athens Btatc offers a onc-month day term scesdlon (Juneld, tws 2-

week geaslons and a full=term night program (June = August), 1In

the one=-ronth torm ntudents attond class 2 hours a day, 5 days a

week, In the 2-week teorm, atudents attend claas 4 hours a day, S
daya a week. Night classos meel one night a week for 4 hours for
10 woeks.*

“Llderhostel Program; Student Tranaition; Richmond Ares Program
for NMinoritios In Engincering,.*

"Evening and summoer BSN completion program”

"Ficld school in archeology: Spaniah & French Instituytes; Summer
Transitional Program™

"Specialired honors programs for high achoo! atudenta across the
USA 1984-Humanities, 198L-5ocial Seiences,”

"Computer Camp; Buauki Piano Pedagogy: Instrument Hepair for Band
Directors"

“Stars Program - Strengthening analytical and reasoning akills
for high school students; Score Program - summer computer and
recreational enrichment for middle school students; Fre-
Engineering Pro?tnn for high schoo! minority atudenta; Basic
Skills Program for middle achool studenta; Conputer Enrichment
for high school students.”

“Atterpts have been made 0 hetter balance course and program
offerings. Direct surveys to students for input.*
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“Latguade Program ovesall, Twefity-ihe Janjuages wffesed obn
intefaive Lanjag A%l vpss Acquifing Landuade Froductjon pkillo,
1964 = Midale Kaatl Mosaic tmany coutoca off Middlc Last; 9
languages), J98% = Visch language, ™

"A graduate program in Gifted/Talented Yeaching, *
“Reading Woykahoj; Wellneas-Fitpens Wotkahaojr Tiavel routaca®

"Heed jal Bummor ficasion 11 - cudfses affefed fog tepeateya ahd
hew dtydopts®

"Me planned and cundyeted a Summer Eagichment Frogesm fof
<hildren 6-16, This program centered ajrcund a theatse
Production. This production was the vehjcle by which we tagght
rath, reading, and creative wEiting,*

“Arts Program at Caumsery State Parg - outdoor palnting, dancing
and choreoqraphy. Overseas Frograma - Education in 1sreal,
Kenya, England; Jewiah Studies in Jerysalem and largcl; Feench in
France; Geology in Iceland”

"BEED - college program for economically/educationally deprived
students. Summer Pre-Freoshman Program for nativo apoakers for
ESL: Freahman Summer Jnastitute a prefroahman sunmer progsam fogs
regular atudents in need of remediation.”

“Intensive coursea in aciences allowing pre~professiona) students
10 corplete 2 somesters work in 8 weeks ©.9., GEN BIOL 1 & 11:
GEN CHEN I o 1i: PHYBICS 1 & 13°

“In 1984 ve offored 6 apecial theme courses. Three each centered
around two topica; “Excellence in Education; and *Rlection Year
Polities™,

"Special Theme Programs -- oxperimental courses designed by
{aculty and wrapped around three or four themes sejected for the
specific summer®

“Elderhostel; Eaastern Mriters Conference: Stage Coambar Yorkshos::
SEA Program for Talented Children*

“Institute for elementary school teachers of math, science and
computers”

“For the first time we have offered dvening classes 1n the summer
Compressed time periods. Health Risk Appraisal for four evenings
(To TH -~ 5130-9:)0) for ) semester hour credit*

“Summer program desigred to acquaint highly talented high school

female students with academic programs in engineering and
technology”
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*inh 1383, Jeheg lirgy veckend woefhahofs ligedil and hobirczedsd’ ahd
foal 3-&753 Iy vohlandct Joi ut'g’ﬁ Liate l:.cﬁcq’lgujﬁr'as e ik ¥ ..’aiﬁ.ﬂ,g@j
Mook JHg = 20 <fodit etlydetlad,/ 77 hok  Creddt atuwdoriz, wovt LOUG
attendiig voRfotohos, MWotkahup ditoctied Ly vie 1ikg plutcano)
with ataft uf over 10 jotesiogical spmvialists,

"ishfedsths and foWekaga: ofw ial wioug Thatilotea; wivm o detid
of fofjhga™

Tinitiated aufigne] gprasicoh Kight Clamaval clamsce catended vveg
both of two agfivcef Geoodoha®

USA Doctutal Granting (FPuplie and Fiivate)

THEMU 3t the Interaatlesal Confeicnce oft Fopulation = Mceice City,
R 1T b

*Hthical and fegal lssves Jh CounseliRg -=- TheFapy with Chilisern;
kieading ard the Gilted tHtudent; Bimglated ﬂai&fiﬂga Koek fof
Elementary and focondary dchool Adminjsttators; Cepsorship in
Litorature: The Bachine of America? Integrating Asia Studiep in
M8 Curriculun; Sclence, Religion and Inagination Catcep

Deve lofwent == Gotting WKhat You Wantl: Prug and Alrohel
Counseling) The Parent Conncction ~- htgategles for Success in
the Clasaroon; Rducating the Alienatsd ard Disruptive Brudent:
and mych more,”

*Yollege Excellence Workahop - 2 oveninga! 7 hour workshop fof
volloge bound achicevers who i1ntend 16 Mmaintaih theit high level
of performance”

*College For Youlh ~ enrichment course for studenta, pre-school
through High school, who are in a3 requiar o gifted scChool
curriculum during the school yeas®

“Meatern Arta Music Festival which inclyded a symposium entitled
"Anerica Arts & Humanities - Technelogy T7oday’. <Conference on
written and spoken English tn order to 1mprove 1patruction of
BEnglish, Environmontal Science Bducation Programs in the
mountains ~ inclodes the Camp I1n the Weat Biotropical Field
Station work., Living History Program at Historica) Fe, Laramie
(Oregon Trail Fore)”

*Use four-day claas schedule which allows students to cat+h thoir
breath in fas: paced aummar torms., Also, saves on coats of air~
conditioning”

*Program START - an opportunity for low achigvers i1n high school
to become qualified for collegiate adnmission as 3 resule of
inproved pecfoymance in academic subjects during an inteasive 13
woek instructional program,”
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UBA Rescaych Uhivegeilice (Fulliv ahd Fejvatel

"Rumict Abtosd bh Fatis - Bogan §s 1961 Couced progran amd have
cORLipgod with Jt, Coursoco afe Laught §jn Eagliah, Girowts = 33
3688 yoar; 58 tHird yoal (which was 4 Jelipoiate Capy .
ASTIORORY PIOYIam IR Mouhl Cienlod Butle, Colafadi®

"ERipwicck Archooiogy: Advertising: cCreative SFitihg » fread giy
Parpography ¢ obacenity in (e Maas Modiag Rprrtte Juyrnalyom;
Isprovisstioen & Rale ?{arihgn Avcents & Dialects; Moral 3anvyes
in Clinlcal Poychology o Poychiatey: Plessytre o Ansiety; Quick +
Digty Bratistics: Yochniques & Tables; Right Brain
tvaluation/kevalutior; and the Musles Rducatijan Sefjes®

“Bpecial programe s o) fine arts for academically talenteq
Juniof/coniar high schoul atudonta, &) 1taly, Kegland, Gulf
Coast, €) marine scjence workshops [of teachess, d) AnLhyopo jGgy
Piga in lsraesl. «i Computer scierce for teachess, ) Fresh Mates
AHF Mg Beminata, g9 Enology > wiRe growing wOFkshap, h) Catfish -
Yarm Bajeed Cat{’sh Workshop. i) Compytefized Farm Nahagomont
Programa, ote,™

TThe Amorican Woat Program st CSU had been and cont ihuos 1o be
inhovative and oxciting. This yeas foatures "Dust Bowl Daya® and
will use thin as a apringboard for a serles of summer sesajon
piograma an American agriculture, In addition, we have several
OLhor Western themes iIn development.*

“Some new programs offered in the Colloyo of Architecture and
Urban Planning almed at teaching the yso of microconputers 1o
professionala in the ficid*

*Distinguished Viasiting Frofessors Program tuysually two viaitors
each summor); Farrand/Sewal) Buppos Program tdesigned to give
froshman an early start at Cu-Boulder; Mountain Research fration
(EFO Biology and Geography class taught in The mountains at 9,500
ft. altitude and close to the Continental Divide; Nusic TYheatre
Pestival (Gilbert & Sullivan productions); Shakeapeare I1n
production: Mriting about Literature Program (Slissa Guralnieck
and Paul Leviti, Department of English)*

Canadian Unjvorsjtjes

"University Preparation Progran for Native American studentay
Environmental Edication Institute - an experimental projram
conducted off campus; Music Education Morkshop = includes weil
known musicians, university students, )unior and senior high
students worki i Various areas such as Jazer & Swing Choar,
Percussion, Conducting and culminates in a concerc®
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“Bulied Rchoajaetje - pFogian Tod teschedes of gifted  Liidier .
Putel Liaduats Bducatjon Ffogiam Wactcr & aogpisn fod
Ioachaet o fomclic ol <sngrye’

*MIAL T URINeE Ity - Depat Toktl of Atkictics atd Boddsatich

o Aex) with acadomjc dchatlifheslo i pieosett fioh Cpedil o f gl alte
of Academic subalakic (.4, (Romisliy, Lihdliak, (omMpatlifg? with
gjrait e ahd epwil akd 11 T3 chIldlesn a6 tochagels Tavellent
FECcF vl L hY vohicle 30 well as pFafit gohesatiui akd 2% aderd Jobe
gefopatofr”

*Univessitly Propasatioh Progian - sir-woeh fof Nalive Anecgican
tudjes, Viauwal Asts Progiam - capcsiifichial ptodian bascd o sis
¥IBITLIAG INBIFUCIOFS who wefe high piofile Caxadian astjsta®
*Summct Bolehce Frogian Fot Righ achoa] atgdohia (Ko dogfesd;
tatefFproter Tralning foar the Roatitg Inmpalted (Rok-Jegpec’;
second Language (Ratitulos (dugfec and roti~dedgtect: Brvitonnental
fducation (degree foui teacheral™
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SECTION 3

COMPARATIVE DATA ON TRENDS

Introduction

During the 1982 study, study participants were asked to
predict what changes would occur in the future regarding selected
characteristics of summer sessions. Data from both studies are
presented in this section for only institutions holding
association membership (WASSA or NAASS) and for the total group
of 1985 study respondents, both Canadian and USA.

Productivity Indices - Curriculum

Shown in Table 6 are the percentages of USA and Canadian
respondents holding WASSA or NAASS membership who indicated
change which had occurred between 1978 and 1981 and their
prediction for 1982-85. Shown also are the changes reported
between 1982 and 1984 by the 1985 sample of USA institutions
holding association membership as well as for all USA and
Canadian institutions.

Viewing Table 6 one can see, for example, that the largest
percentage (68%) of USA membership respondents in the sample
reported an increase in number of credit hours generated in
summer term between 1978-8l1. The largest percentage (44%)
indicating a category of expected change indicated number of
credit hours were unchanged between 1982 and 1984, but the
largest percentage of the 1985 membership sample (47%) indicated
there had been an increase. The largest percentage of
respondents from all USA institutions (40%) also indicated there
had been an increase. One can see too that the largest
percentage of respondents from Canadian institutions holding
association membership (50%) indicated the number of credit hours
generated between 1978 and 1981 had remained unchanged, but the
largest percentage (67%) predicted an increase between 1982 and
1985. 1In 1985, 60% of the respondents from all Canadian
institutions indicated there had indeed been an increase. Other
data in both Tables 6 and 7 are to be read and interpreted in the
same fashion.

As can be seen, data in these tables will permit a
comparison between the change predicted by a sample of USA
association member respondents in 1982 and a report by another
1985 sample as to change which did occur between 1982 and 1984.
Data also permit a comparison between predicted and reported
change between USA association members and change reported by
respondents from a sample of all USA universities and colleges.
Comparisons can be made also between predicted change by 1982
Canadian membership institutions and reported change by all 1985
institutions.
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TABLE 6

PERCENT CHANGE REGARDING CURRICULUN PRODUCTIVITY MEASURES

m

Index of Chane 1978-81  Expected Change 1962-85 Reported Change 1982-84
Productivity De- Same In- De- Same In- De~ Same In-
and Group crease  crease  crease crease  crease crease
Number of credit

Hours Generated
USA Assn. Mem,
Sample (1982) 17 15 ¢8 ¥ W 0
USA Assn, Mem,
Sample (1989) KRY.
1985 all Usa b U
Canadian Men, 7 %0 % R R 1]
1985 all Canadian 10 30

ISi=

I=

Number of Credit
Hours Offered
USA Assn, Mem,
Sample (1982) 22 21 1 0 6«
USA Assn, Mem
Sample (1985) 25 25
1985 all UsA 2] 21
Canadian Men, 3050 050 '
1985 Al Canadian 10 40
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Number of Credit
Courses Offered
USA Assn, Menm,
Sample (1982) 26 38 36 % 40 0
USA Assn, Mem,
Sample (1962) 2) 26
1985 all USA 26 27
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Predicted and Reported Change

One can observe that the largest percentages of 1982 USA
membership respondents predicted there would be no change in
number of summer session credit hours offered and the number of
credit courses offered, and the largest percentages of both USA
membership and all institutional respondents indicated there had
been no change between 1982 and 1984. However, the largest
percentage of USA association members selecting a change category
predicted there would be no change in number of credit hours
generated, but the largest percentages of respondents from
membership institutions and from all USA institutions indicated
there had been an increase between 1982 and 1984. Increases in
number of credit hours generated and number of credit hours
offered had been reported for 1978-81 by USA association members
(68% and 51%, respectively). Number of credit hours offered were
reported unchanged for this period by 38% and to have increased
by 36%.

Two thirds of the Canadian respondents from member
institutions predicted an increase in number of credit hours
generated, and 60% of the respondents from all institutions in
1985 indicated there had been an increase during the 1982-84
period. As to number of credit hours offered, Canadian
association members were equally divided between predicting an
increase or no change, but the largest percentage of respondents
from all institutions (50%) indicated there was no change between
1982 and 1984. The largest percentage of Canadian member
institutions (57%) predicted an increase in number of credit
courses offered, but 40% each of the respondents of all Canadian
gniversities in 1985 reported there was either no change or an

ncrease.

Productivity Indices - Enrollments

Shown in Table 7 are data on change reported in the period
1978~1981, the predicted change 1982-1985, and the reported
change 1982~1984. Changes relate to number of headcount
students, average number of students, average number of courses
taken by students and ratio of summer non-duplicative enrollment
to enrollment in the other part of the year.

It can be seen that the largest percentage of USA
association members (59%) indicated the ratio of summer non-
duplicative enrollments to other term non-duplicative enrollments
had remained unchanged between 1978 and 1981, were predicted to
remain unchanged during 1982-85 (51%), and were reported to have
remained unchanged between 1982~84 by 57% and 61\, respectively,
of the USA association members and all USA institutions studied.
While the largest percentage of Canadian respondents (60%)
reported an increase for 1978-8l1, the largest percentage (71%0
predicted no change for 1982-85, and the largest percentage (67%)
reported no change for 1982-84.
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TABLE 7
PERCENT CHANGE REGARDING ENROLLMENT PRODUCTIVITY MEASURES

M

Index of Change 1978-81 Expected Change 1982-~85 Reported Change ]1982-84
Productivity De- Same In- De- Same |In- De- Same  In-

and Group crease crease  crease crease Creis: crease _
 of Summer non-duplicative

HC was to other term non-
duplicative enrollment
USA Assn. Menm,

Sample (1982) 6 59 M 18 51 3
USA Assn. Men,

Sample (1985) 16 21
1985 all USA 20 19
Canadian Mem, 20 20 60 -= 10 29
1985 all Canadian -- 1)

No. of Headcount Students
USA Assn. Mem.

Sample (1982) 18 15 67 25 42 33
USA Assn. Mem. |

Sample (1985) 39 16
1965 all USA 39 23
Canadian Mem, -~ 33 6 - 29 11
1985 all Canadian 10 .-

Av. No. Students in Courses
USA Assn. Men,

Sample (1982) 8 42 50 1] 50 37
USA Assn. Menm

Sample (1985) 2] 49
1985 all USA 21 55 u
Canadian Mem. 14 41 43 14 29 51
1985 all Canadian 10 20 10

Av. No. of Courses Taken
USA Assn. Mem,

Sample (1982) 16 49 35 21 53 25
USA Assn. Mem,

Sample (1985) 19 69 12
1985 all USA 12 18 10
Canadian Mem, 17 33 50 .- 57 4]

1985 all Canadian 1l 18 1l
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USA association members reported an increase in number of
headcount students between 1978 and 1981 (67%), predicted no
change 1982-85 (42%), and reported an increase between 1982-84
(45%). However, among all USA institutions 39% reported a
decrease, and 39% reported an increase. Canadian association
members indicated there had been an increase in number of head
count students in summer sessions for 1978-81 (67%), predicted an
increase for 1982-85 (71%), and 90% of all institutions indicated
there had been an increase between 1982 and 1984.

The largest percentage of USA membership institutions (50%)
indicated there had been an increase for 1978-81 in average
number of students in courses and predicted the number would be
unchanged for 1982-85 (S0%), while the largest percentages of
both USA association members (49%) and all USA institutions
studied (55%) indicated there had been no change between 1982 and
1984. An equal percentage of Canadian member respondents (431%)
indicated that the average number of students in courses had been
unchanged or had increased for 1978-81, but 57% predicted an
increase for 1982-85. Seventy percent of all Canadian university
respondents indicated there had been an increase between 1982 and
1084.

In 1982, the largest percentage of USA association members
(49%) indicated there had been no change for 1978-81 in the
average number of courses taken by students, and 53% predicted no
Change for 1982-85. Both USA association members (69%) and all
USA respondents (78%) indicated there was no change for 1982-84.
Respondents from Canadian members institutions (50%) indicated
there had been an increase in the average number of summer
session courses taken by students for 1978-81, and S7% predicted
no change for 1982-85; 78% of all universities indicated no
change had, in fact, occurred during 1982-84.

Among USA institutions, respondent predictions made in 1982
were correct for 3 of the 4 items, and Canadian respondents
correctly predicted change in all four respects. There were
greater increases reported by USA association members for 1982-84
than USA association members had predicted, but among all USA
universities of the types studied there were decreases and
unchanged enrollments in more institutions than had been
predicted.

Change in Pinancial Conditions

Data presented in Table 8 relate to changes in the dollar
amount and sources of financial support. Respondents of USA
membership institutions were about evenly divided (38% compared
to 40%) as to whether the dollar amount had been unchanged or
increased between 1978-8l. The largest percentage (40%)
predicted no change for 1982-84, and a majority of both members
(64%) and all respondents of USA institutions (54%) indicated no
change had occurred for 1982-84.
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TABLE 8
PERCENT BY CHANGE REGARDING FINANCIAL CONDITIONS

_

es of Change 1978-81 Expected Change 1982-85 Reported Change 1982-84
e by De- Same In- De-  Same In- Ce-  S5ame in-
N crease crease  crease crease crease crease
 ASSn. Mem,

ample (1982) 2! 38 40 K} 40 25

] A.'no MD.

ample (1985) 6 64 10
Total 17 59 29
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5 all Canadian ' 50 20 30
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In this regard the largest percentage (57%) of Canadian
member respondents indicated an increase in dollar amount of
support for 1978-81 but were divided on whether there would be no
change or an increase expected during 1982-85 (43% cach). One-
half of the respondents from all Canadian universities indicated
4 decrease had occurred between 1982 and 1984.

Both USA and Canadian member respondents indicated that for
1978-81, sources of financial support had been unckanged (76% and
86%, respectively). A majority of each (64% USA and 1003
Canadian) group predicted no change beyond 1982, and the largest
percentages of both USA member as well as all institutions and
:;l Canadian universities reported no change between 1982 and

84.

Predictions from USA institutions were accurate in both
instances, but Canadian inatitutionsa apparently experienced
unforseen decreases in dollar amounts available since 1982 for
summer sessions.

Orqanizational Structure Change

Between 1978 and 1981 change in the organizational structure
for summer session was reported in 9% of the USA and none of the
Canadian association membership institutions. 1In 1982, change
vas being studied in 7% of the USA meaber inatitytions, and
changes were definitely contemplated in 7%, while the matter was
reported under study in 14% of the Canadian member institutions.

In fact, 24 percent of the USA membership institutional
respondents reported there had been an administrative
reorganization affecting the organizational placement of
administration and raesponsibility for the summer session since
1982. This was the case for 20% of all USA institutions and for
10% of all Canadian universities. Obviously more change occurred
among USA institutions in this respect than had been anticipated.

Change in Functioning

In 5% of the USA membor institutions both in 1982 and 1985
and in no Canadiar university the office was reported to take
primary responsibility for developing the summer session academic
program.

Coordination of programs developed by instructional units
wvas the mode of operation reported in 1982 by 29 and 42 percents,
respectively, of USA and Canadian member universities. In 1985,
30% of the USA association members and 25% of all USA
institutions reported this mode of operation. Ten percent of all
Canadian institutions reported this mode.

In 1982, 34 and 28 percentages, respectively, of USA and
Canadian universities were reported to use a combination of both

cooperation and ggg;gggsgigg. while in 1985 the reported
percentages were ju\n a respectively for USA and Canadian
association members. The combination mode was found in 28% of
all USA institutions studied in 198S.
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¥o change was apparent in USA inatitutions and the apparent
change in Canadian universities from 28% to 504 using a
combination mode may reflect a real change, or it may reflect a
difference in how respondents reported on thia matter.
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SECTION 4
SUMMARY, CONCLUSIONS, AND RECONMNEND

Surmary
introduction

A sumrmary of findings is given in this section for S ammer
sossion organization, mode of office functioning and leadership,
enroliments, philosophical attachments, f{inance, programs,
productivity measures, program creativity, and significant
differences associated with size, association membership,
control, organizational structure, type, and location. Although
every response was analyzed by association with such factors as
inatitutional size, type, association monrbeorship, geographic
location, control, and summer session organization, only
statistically significant (.05 level or higher) findings have
been reported and summarized.

Goneral Characteristics of Respondents

1. Most institutions (Canadian 704; USA 884%) enrolled 14,000
or fewer headcount students at the main Campus. About 618
of the USA and 20% of the Canadian respondents were in
institutions of 8,000 or loss. In the USA, the largest
percentage of universities with over 8,000 headcount were in
the korth Central area, and the largest percentage of
private institutions with that level of headcount enrol iment
were in the New England, Middle States and Southern reqgions.

2. Of all universities, 71% were on a semester calendar, 144 on
A quarter system, )t on a trimester system, 8% on a 4=1-1!
system, and 3% on some other system. Significantly more USA
public than private universities were on a semester or
quarter system.

J. Largest percentages of USA WASSA and NAASS members were f{rom
the North Central, New England, Western, and MNorthwestern
arcas.

Ehilosophjcal Poundations

4. Ninety-three percent of the institutions reported having an
institutional role and mission statement for the main
campus, and 90% had been adopted/approved by the qgoverning
board. USA institutions more likely than others to have a
role and mission statement for the campus are over $,000
headcount enrollment, publicly controlled, and classified as
& comprehensive college or university.
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Only 218 repeosteod the existeonce of a mission and goals
statement f{or the summer session, and only 9¢ of the
institutions had such a statement that had boon approved by
the institutional community including the central
administration. The summer session role and mission
statement had been revieowed internally within the past threoe
years in 168 of the institutions reporting. USA
universitios located in the West and Northwest regions are
nore likely than those located elsewhore 1o have writien
role and nmission statements for summer sessions.

The summer session operation is included in the by-laws of
the institution in about one~-third of the iastitutions, USA
institutions located i1n the Southern and Xew England-Middle
States regions are more likaly than those located in other
regions to include operation of the summer geasion 1IN the
institutional by-laws.

Abour gix out of ten (574) institutions reported having a
written statement of specific policies and operating
procedures (rules and regulations) for the summer session.
Universities holding menmbership in either WASSA or NAASS are
wore likely than non-members to have a written statement of
specific policies and operating procedures for the summer
scssion,

The presence of a handhook (or other document) containing
the mission and goals statement and policies and procedures
for summer session was reported by 28% of the respondents.

Most important purposes of summer sessions in USA and
Canadian universities in rank order were providing courses
for degree students, other identifiable groups, and regular
academic year students neading to make up deficiencies.
Sunmer session purposes of encourdging the development of
experimental offerings, providing summer employment for
faculty, providing courses for identifiable groups other
than regular degroe students, attracting new regular term
admissions, and permitting academic year students to make up
deficiencies wore most likely to be found in public
institutions, while better plant utilization and the
provision of income for the general institutional budget
wore purposes most likely found in private USA universities,

Summor Sessjon Organjzation

10.

Summer sSessSions were o;ganilgd as A sepavrate entity in 674
of all institutions, a in 268 they were reported to be an
integral part of the year-round operation. Significantly
more USA universities with somester or Quarter systoms had
sulmer sossions organized separately from the acadeaic yeoar.
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Only 198 of the institutions indicated there had been an
adrinistrative reorganization since 1982 which affoctad the
organizational placement of summer session administration
and responsibility. Change had occurred in 108 of the
Canadian and 20% of the USA universities. Significantly
rore change in USA universities had boen in the XNorth
Contral and Western - Worthwestern regions than in other
areas.

Some summer sossions in UBA institutions had become a
separate entity administratively (34) or budgerarily (4u),
while 53 had beconme a separate entity in both respects. In
10% of both Canadian and USA universities, summer session
had been combined with another ocutreach unit such as
Continuing Education, Extended Learning or Extension/Public
Service. Between 1982 and 1984, adrministrative
centraljzation for programming had increased in Ik of al)
institutions, decreased in 64, and remained the same in 77%.

Leadesship

1),

“-

15,

The summor session administrator is an ex-officio momber of
appropriate faculty senate commitroes, such as those
concerned with calendar, budget, academic affairs, ete,, in
about one-half of the responding institutions. The porson
chiefly responsible for the summer session in USA
institutions was more likely to serve as an ex-officio
menber of appropriate serate committees, such as academic
affairs, calendar, and budget, in public comprehensive
institutions with over 8,000 headcount enrollment than in
other institutions. AdminIStrators in association member
InSLitutions were more likely than others to devole more
Life tO managemant of sumner session both during the regular
year and during the summer session.

Summer session offices take prisa responsibility for the
acadomic program in 5% of the UBA institutions, develop

programs in ggggﬁggiigg with academic units in 264 of the
USA and 408 oi ¢ anadian institutions, and g3§£21%§g§
prograns developed by academic units in 25% of a (1]
of Canadian universities. It is more likely in Research
universities than in other types of USA institutions that
the summer session acadomic programs will be developed by
instructional units and n by the summer session
office, while in Comprehensive institutions it is more
likely than in other institutions the programs will be
developed in cooperation with the academic units.

The median amount of time devoted during the regular year to
management of the summer session was 19% for USA and 26+ for
USA and Canadian universities, respoctively. During the



surmer session, median time dovored 10 management by the
directors (or persorns responsible) was 3d4¢ for USA and 394
for Canadian universities, reaspectively.

16. Although most respondents reported there had been no change
since 1982 in summer sossion administrative responsi-
bilities, groatest incroases were roportad for ()
publicity and public relations, 12} editing the summer
session balletin, ()) setring polizy on minimanm class saze,
(3) approving or disapproving class offerings, and (%)
preparing the iastiuvctional hudget. Only 4% or Jess
indicated there had been a3 decrease im any of 1he
responsibilities,

Programs

17. Admission requirements fo: summer session under-gsadustes
wore reported to be different from those in effect during
the reqular academic year 1n 24% of the institutions., A
differont standard of adrmission requirements jor &ummer
sossion than for the other torms were more Jikely 1o be
found among UBA institutions holding memborship in eithes
WASSA or RAASS than in other institutions and tc be located
in the Western and Northwesiern r23ions.

18. About 3} out of every 10 UBA universities (31¢) and 5 of
every 10 Canadian universities (50%) identified or described
summer session programs offerad in 1983, (984, or bHoth
torms., which were deemed 0 be 1nNOvarive, waique,
exemplary., or experimental. Such sammer programs ia USA
INSEILULIGNS were more likely to be fourd IR private
UNIVersities with over 8,000 ciroliment than i smallot
ones.

19. A portion of the summer session operating badget was used
for cultural and social events (such as picnics, dances,
lectures, tours, and drama) for students 3n 404 of all
institutions, for graduate assistantships 3n 23%, publie
service non-cradit programa in 174, faculry rescarch in J I,
and faculty fellowships in V¢,

20. Summer eession student cultural and social activities (such
a8 picnice, dances, and drama) were moat likely to be funded
in USA universities from a portion of the aummer $9s510A
budget in public universiticos enrolling less than §,000
hoogcount students, except in the Borth Central reqion where
they were most likely found in larger public i1astitutians,
and in universities vith summer sessions org9anided as an
integral part of the year round oporation rather than as a
soparate entity.
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22.

23.

24,

25.
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Summer session budget expenditures for faculty tellowships
were most likely to be found in USA universities with less
than 8,000 headcount enrollment, except in the Southern
region and in more public than private inatitutions.

It vwas most likely that a portion of the summer seasion
operation budget funded graduate asnistantships in USA
institutions with fewer than 8,000 headcount students,
except in the North Central area, in public institutions of
the North Central and Southern r:egions, rrivate universities
in the Southorn region, and in inatitutions with summer
session organized as an integral part of the year round
oporation.

Public service non-credit programs were most likely found
in USA institutions with summer session organized as an
integral part of the year round operation.

Faculty research was most likely to be supported by the
summer session budget in instances where the summer session
in USA universities was organized as a separate entity and
in institutions situated in the North Central region,

Programs designed for special identifiable groups (e.g.,
senior citizens, alumni, or advanced high school seniors)
were most likely to be found in USA institutions where
summer session was organized separately from the reqular
academic year.

Enrollments

26.

27.

Ratios of summer session credit enrollments to other term
enrollments in USA universities in 1984 were: 1-2 (6%), 1-3
(20%), 1-4 (16%), 1-5 (14%), 1-6 (10%8), 1-7 (5%) and higher
14%. Fifteen percent gave no response. 1In Canadian
universities ratios were: 1-3 (40%), 1-4 (10%), 1-5 (30%),
1-7 (10%) and higher (10%). Higher ratios of summer session
to reqular year credit enrollments in USA institutions were
more likely to be found in public institutions (1-2, 1-3)
and lower ratios were most likely a characteristic of
private institutions.

Since 1982, undergraduate lower division enrollments in
summer session were up in 22% of all institutions, down in
30%, and unchanged in 39%. Upper division enrollments were
up in 27%, down in 19%, and unchanged in 47%. Graduate
enrollments were up in 27%, down in 26%, and unchanged in
343. Undergraduate summer term visitors were up in 18%,
down in 13%, and unchanged 59% of the institutions.
Increases in USA graduate summer session enrollments were
more likely to be found in Comprehensive institutions and
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24,

29.

inatitutiona with under 8,000 headcount enrollment; no
change most likely occurred in larger ipstitutions: but,

declines were moat likely in Research universities,

Undergraduate summer #seasion lower diviaiton enrol Iment
increases were most likely to be found among USA association
(WASSA and NAASS) member i1nstitutions, while enrollments in
othera mosat likely remained unchanged. Greatest percentage
increases in summer session undergraduate upper division
enrollments most likely occurred in USA universities
situated in the North Central and New England-Middle States
regions and in Doctoral Granting inastitutiona, while
decreases were most likely to have occurred in Research
universitios.

An increase in summer session undergraduate visitors was
more likely to have occurred in USA institutions with fewer
than 8,000 headcount students, and a decrease was most
likely found in larger inatitutions.

Productivity Measures

30.

31.

32'

Between 1982 and 1984, the total number of credit hours and
numbers of courzes offered for credit in summer session went
up in slightly over one-fourth (27%) of all institutions and
down in about one-fourth of them (24-25%).

Number of headcourt summer session students was reported up
in 400N of the institutions and down in 36\V. The proportion
of change in ratjios bLetween summevr headcount and academic
year population was up in 18% and down in 16%.

Average number of courses taken changed least with 9%
reported up and 11t reported down. Total number of credit
hours generated was reported down by 34%, up by 40%, and
unchanged by 24%; 2% did not respond.

Funding and Finance

33,

The amount of financial support for summer session was
reported unchanged in 1984 compared to 1982 in 48% of the
institutions, decreased in 18%, and increased in 27%. Since
1982, 83% reported no change in sources of financial
support; 5% reported a decrease, and {% reported an
increase. Change in funding sources :n the USA since 1982
were most likely to be found in public institutions with
increases most likely in Research universities and decreases
most likely in institutions whers summer sessions were
organized as an integral part of the year round operation.
While dollar amounts most likely remained unchanged in
association member institutions, non-member institutions

most likely experienced a decrease.
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Budgets for the summer session operatjons were ineluded

in the total institutional budget just as for any other
operational unit in 79% for all) institutions, AsBoeiation
member inatitutions were less likely than non-members to
include the summer seasion budget as an integral part of the
total institutional budget, but the converse was moat likely
found in public universitioes of the North Central reqion,

Slightly over one-fifth (21%) of the institutions reported
greater dependency on self~support monies for summer session
in 1984 than was the cage in i982. Greater dependence on
Relf-support monies for summer sesmion was most likely to be
found among USA inatitutions in the Southorn and Westarn-
Northwostern regions and generally among institutions not
holding a memberahip in oither WASSA or NAASS.

Contingency contracts were used in 74% of the institutions
for summer session teaching faculty. About one-fourth of
the institutions had made a change aince 1982 in the basis
for determining summer session faculty salaries.
Contingency contracts for summer session faculty in USA
universities were most likely to be found in the Southern
and New England-Middle States regions and in institutions
generally with under 8,000 headcount eonrollment.

Change in USA universities since 1982 in the basis for
determining summer session faculty salaries was most likely
to be found in institutions with over 8,000 headcount and in
the New England-Middle States region.

Most institutions using a portion of the summer session
operational budget for graduate assistantships and public
service non-credit programs devoted 5\ or less for each
purpose. Those usirg a portion of the budget for faculty
research devoted 8% - 12% for the purpose.

Administrator Responsibilities

39.

40.

The chicf summer session administrator in two-thirds of the
institutions had authority to allocate budget to academic
units within broad institutional guidelines. Authority of
the USA summer session administrator to allocate budget to
academic units was most likely to exist in public
institutions.

Responsibility in USA universities for determining summer
session faculty salaries or the establishment of tuition and
fees most likely decreased for summer session administrators
in Doctoral Granting universities, increased in
Comprehensive institutions, and remained unchanged in
Research universities.
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41. No change in responsibility for publicity and puplic rela-
tions was moat likely found between 1982 and 1984 in USA
asgociation member institutions) however, 1aCreased
regponsibility not only for publicity and publie relatjona
but alao coat-income analyses and pro- and post-gpession
activities were most likely to exist in non~momber
institutions,

41. Responsibility for such tasks as establiahing publicity
and public relations, revising and approving course
offering, approving class cancellations, authorizing refunds
and course withdrawals, editing the summer session bulletin,
establishing fees and tuition and maximum class asize, and
advising on student admisasion policy were most )likely to be
found in USA private rather than public institutions.

Differences Associated with Institutional Sjze

44. Significant differences associated with size of headcount
enrollment in USA univerasitieas ware the following:

(a) Significantly more institutions with over 8,000
headcount enrollment than others had an institutional
role and mission statement for the campus, and the
person chiefly responsible for the summer session was
an ex-officio membor of appropriate senate committees
such as academic affairs, calendar or budget.

{b) Change in the basis for summer session faculty teaching
salaries since 1982 was found in significantly more
public f{natitutions with over 8,000 headcount
enrollment.

(c) Percent of summer scasion undergraduate visitors
had decreased in public institutions over 8,000.

(d) Significantly more institutions over 8,000 enrol lment
in the North Central region than other institutions
supported student cultural and social activities and

graduatc assistantshipc from a portion of the summer
session budget.

(e) Significantly more private universities with over
8,000 enrollment than other private institutions
reported having an exemplary, innovative, unique, or
experimental summer program.

(f£) Significantly more institutions with a headcount

enrollment of 8,000 or less had experienced an increase
in enrollments of graduates and undergraduate summer
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(g)

th)

Visjtora. A significantly larger percentage of lasger
institutions reported no change in graduate enrollment
between 1982 and 1984,

More institytions under 8,000 headcount enrol Iment
than'larqqr onas ufed coptingoncy coptracts for sumner
seaslon teaching faculty.,

Ixcept in the North Cei. val region, significantly

more institurions with 5,000 or less enroliment used a
portion of the summer sesaion operating budget for
Atudent cultural and social activities and for graduate
assistantships. Support of faculty fellowships were
found in smalle: inatitutions also, except in the
Southern reqgion where they were found in significantly
more jinatitutions with over 8,000 enrollment.

Difforonces Associated with Aasociation Membership

45.

Significant differencea among USA universities associated
with WASSA or NAASS membership were as follows:

ta)

(b)

(c)

(d)

{(e)

(f£)

Summer sesaion administrators in inatitutiona holding
mombership in NAASS or WASSA devoted significantly more
time to summer session management during the regular
year and during the summer seasion than did
administrators in other inatitutions.

Significantly more association members than non-
membors had a written statement of specific policies
and operating procedures (rules and requlations) for
the summer session,

Significantly fewer association members than non-
membors included the summor session budget as an
integral part of the total institutional budget.

Significantly fewer association members than non-
members experienced greater dependency on self-support
monies in 1984 than they did in 1982.

Significantly more association members than non-
membors reported having different admission standards
for summer session than for the other academic terms.

Significantly more association members than non-members
indicated responsibility for publicity and public
relatione in 1984 were the same as in 1982, and a
lower percentage indicated that responsibility had
increased. Significantly more non-association members
reported increased responsibility for cost~analyses and
the conduct of pre- and post-session activities.

59

Ta



52

{(q)

{h)

figniticantly more Pon-a4s80ciat1on thetbers than

pembers reported the dollar amount of financial sypport
had decreased, and the amount had semained the same i
1984 as 1n 1982 1n a silgnificantly larger percepntage of
meier jpatitytjons,

A nignificantly larger porcentage of association
members than non-members reported an inerease in the
status or prestige of summer seasion zince 1982,

A significantly larqger percentage of member
institutions than non-members reportod an increase in
undergraduate lower division anrollments, and
significantly more non-association mcmber universities
reported no change,

Difforences Associated with Control

46,

Significant differences associated with control -- public
or private in USA inatitutions ~-- were the following:

ta)

(b)

(c)

(d)

More public than private inatitutions were reported

to have a role and missjon 3tatement for the campus;
and in significantly more with enrollmonts over 8,000,
the summer sossion administrators served ex-officio on
appropriate senate committees.

Public institutions placed greater emphaais than did
private oner on the purposes of providing courses for
identifiable groups other than regular degree atudents,
providing summer employment for faculty, attracting new
admissions for the regular year, permitting reqular
academic year students to make up deficiencies, and
encouraging the development of experimental offerings.
Significantly more non-public than public institutions
omphasized the purposes of better utilizing plant
facilities and providing income for the general
institutional budget.

The chief summer session administrator in significantly
more public than private universitics had authority to
allocate budget to academic units within broad
institutional gquidelines.

A significantly larger percentage of public than
private universities supported faculty fellowships and
student cultural and social activities with a portiun
of the summer session operational budget.



te) hHummey sesslon directors In s1gnificantly more pifivate
than publie institytions had responsibility fur
publicity and public relations, appruval of coyrse
of feringa, cvancellations of low enroliment elastes,
revisjona of course of feringn, editing the auymmer
session hulletin, establ 18hing summer Keusion Tees and
tultion, authorizing refunds for deposits and course
withdrawals, setting maximum student class Josd, ana
advising on student admiasion policy,

(r) A aignificantily larger percentage of private than
publiec institutions indicated thore had beefi po change
since 1982 in sources of funding support, and
gignificantly larger percentages of public 1nstitytions
reported either an increase (3)¢) or a decreane (203},

(a) A significantly larger pereentage of publie than
private jnstitutions reported sumzer seasslon credit
enrollment ratios to regular year enrolliments of 1-2
and 1~31, but a larger percentaqe of pr:-ate than public
institytions reported ratios of 1-6, 1~7, ur lower.

Differencos Associated with Organizatienal Struycture

47. Significant difforences associated with summor somrsioun
orgenization in USA institutions were as followa:

(a) A larger percentage of separately organized aummer
sessions than others offe;ed apocial programs for
solected groups, e.9., alumni, senior citjzens, etc.,
nrot reqgularly offered during the academic year.

(b) Larger percoentages of universitiesn - 'h summoer 808S8i0N6
organiied as an inteqral part of yeazr-round operation
rather than as separate entitios allocated a portion of
the aummer ascession budget for public service non=credit
programs, graduvate asaistantahips, and student cultyral
or social events.

(c) Faculty research was supported by a portion of the
summer session budget in a significantly larger
percentage of instjitutions with summer session
organized as a scparate entity.

(d) A decrease in funding sources was found in a
significantly larger percentage of inatitutions with
summor scossion as an integral part of year-round
operation than as a ascparate entity,
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Differences Assovjated with Institytional Yyj-e

9. nratyatically signifiecant diffesences aasveiatled will, ULA
inat)tytional type wete aa followag

tal  The summtey sessalon Off1cc courdinated sumtop sess)on
academic programa developed by i1nstruyctional units In a
significantly larger pefcentage vf Hescaroh unsivey -
siticas, whiis programs wejo deveit);}ca if COOpSFation
wWith academic ynita in significant iy more Comprehenasive
Inatitytions,

(b} HNore Comprehensive JAstitutions than other typea
reported a written campus role and mission statement
and summer session administrators Jp asignaificantly mere
of them than i1n other typod Sorved on appropfiate
faculty sonato committoees such as academic affairs,
budget, and calendar.

(e Significantly more administrators with responsibilivy
for determining faculty salaries 1n Kesearch
universitied than 1R other types of unlversitios
indicated there had beon no change between 1982 and
1984, Hesponsibility for this had significantly
decreased 1n Docrtoral Granting institutions and
increased 1n Comprehéensive Jnstituytions, The same
significant pattern cxisted regarding the eatab)ishment
of simmer aeanlon feed and tuition,

(d) Significantly more Reacarch universities than other
types reported an increase Jh sources of financial
support since 1982,

o) Graduate enrollments declined 1h a significant
percentage of Kemearch univercitios compared 1o other
types and increased significantly in Comprehenaive
universitiea between 1982 and 1984 compared o
enrollments in other types of institutions,

(f) Decreases since 1982 i1n upper division under-graduate
enrolliments wore significantly greater in Research
universities than in Comprehensive or Doctoral Granting
jnstitutions, but significant increases were reported
by Doctoral Granting institutions.

Differences Associated with Heqional lLocation

49. Significant differeonces in USA institutions associated
with regional locations were as follows:
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()

5 )

{e)

(9)

ih)

(3}

»¥
ot

Hofoe pu‘bi FC iRt it ptivtie ih the Mest annd Hof hweat
fegions thHan in olhes jJegjoha ha) wiitlich ¢ ale atil
Mlogion stateiveiilo Tog oymincg noonichin,

fignificantly mafe private 1ASYILGLIGRS 36 1 ho
Bouthern and New England-Middle States tcgiohs Than 18
othier regions 3ncluded Gpeiatich ol tlie symrof scasiofy
in the inastitytional bylaws.

Bigqnificantly larder pefroptagos of Nogtl Centyal
1eglaon univeraiticn than those I utler pfegjons
included the summer Kession budgel §n the total
Institutional budyet Just as for any othel ujciatlluvnal
unit, In this regjon, this practice was foynd 18 more
Public Institutions thaR in public JAstitytions of
9ther regiona.

Larger percentages i1n the New England-NMiddle States
¥€gion than In other reiong yscid CORLIRJERCY CORLTaCts
for aummer sesasion teaching faculty, and 1A thia feqgion
significantly mare inatitylijons ysing these CoRtracts
had enrellments under 8,000,

A significantly larger percentage of public
universities in tho Southern and New England-Middle
Staten reqgiona than in other regions used Tont ingency
contracts for summer session teacming faculry,

Change since 1982 in the basis for determining summer
sedsion faculty salaries was greater among public
universities in the New England-Niddlc Statos region
than in other regions,

A larger percentage of universities in the Southcin
and Weatern - Northwestern regions than in other
regions reported greater depondency on uelf-sypport
ronies for summcr aeasions ir } 984 than 1n 1982,

In the Western and Northwestern region, more than in
other regions, underqgraduate admission requirements
were reported to be diffeoront for aummer session than
for the reqular academic year.

Public universities in the North Central and Southern
regions and private universities in the Southern region
supported more than universities In other regions the
funding of qraduate assistantships from a port.on of
the summer session budget.
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(.}) 3‘3?‘1‘;3!)* Yesend il vas ex;i-im»l{cn’ Lj 2 froftivi of t e
sulnct scopioh Ludyel ih bsyhg!i("aaﬂl; thiufo Haofth
Cehlral tegion ihot it gt iohe thah Those ih X by
fegiahe.

(h) In the Nofth Coefitial and Yew Liiglaghd - Middle H¥ates
fegiune thetfe welo Bighliivantdy gteates ihdicazes i
ufdefgraduale ufspef Aivislonh vhivlikenls than 15 olhcey
fediviie belwoeh Y8,/ ahd §v84.

Calce l g jnhs

Based u;ofn the finditgs, the Tullowing Conclusiona seem
wayranted,

Gehcral

1., LDIfferceRces Qo exial I the ohgtacteriaticas uf sumves
BERS10NE WRICH aFe 38850C1atéed wWith Jpstitytichal heades ant
enrollment size, type of control, reasonal Jocation,
mebership lh 3 sumiel sedsion assuciation, and
AFJanizational structutre of the aymmef Scasioh,

2y Reapondents in 1982 from asaociation mombor Institulionsa
wore able to predict very accurately future trends 18
productivity measures, enrolimont, finance and functioning
with the exception of Canadian instizytions which
experienced an unexpected decrease i1n the amount of funding
for summer aeasion programs. Al arca of surprise was the
unanticipated changos In ©Fgani2ational struyctule 3H USA
institutions.

3. The nature of the summor seaaion 15 clearly different
from the academic year program 1h many inatitutions with
many variationa noted. Summer Lrograms are not usually
perceived as being an integral part of the total
institution’s program, ofrten have different admiasion
requirementa, and are tailored to meet the interests of many
and diverse auvdiences. Noticeable differences are found
regarding the emphasis on innovative and expotimental
offerings, research and service activities, scheduyling,
management, and other operational {eatures. A general
conclusion suggested is that there is diversity of
programming and management style with need for greater
emphasis on i1rmaediate needs of astudents and effective
varketing strategies.

Conceptual and Philosophical Undorpinnings of Summer Soasion

4. Review of literature reveals that there 1s no sys ematic
and analytic approach to setting the course of summer
schools. Summer sessions have evolved in an unsystomatic
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ratities vHafa ted i Ly yseat atbijuitieces azs 1. fuvlie,
pq;;mac‘ afad T uhol §oh, Yeavohe fof ceialete cced 1 fo ah
eNe§ C'\fl,x’\"ihtj Fistuic of joljy jva, oiokomicos, a adenj. ihecoda
ahd chakoce,

Nany ot 3t 4l Juia gfe et at inhg qumed aoas juh 28 W ane

¥ithoutl o cleal statofent of jule ang pulpose ahd the Jegdiec
TGO whICHh sutmel nossichs ate Isteyrated wilh The GRGGERG
INeLIX WL IGR & [deapt am, and feplectciiled iH Yhe ifislit tion s
CentFal purpoacisa) cauhut slways be diaccihed, fhe qata
<learly ahow FEeat Vari3tjoR amohg JhsUIT gl Juss as teiafcd
Yo type, sise, and gowgtaphic Juecation,

The purposes cipressed Iof Sumber sessioh ofieh eubacy e
to need for faculty employment, use af feaouroes, and
cEperifteslation as ceptral purposes of the programs,
Mocting the educativhal and program noods of students Aay
KOt Ferclve top pPriuritly in Lhe petoept ionns 6f venrpeagl
ACRINIBLIALION iN terms of JASTITutivhal Foie And Loaf fpsses
O BuBCT bBeBsjons,

loadershyy

Leadorahip rolea of summetr acaaton adminiatsators ate boat
chatactorized as oithor COOpatrative oF coordinatling with
primary emphasia on management sesponsibliities suck aa
budget allocation, calendar, bul)lotia editirng and
publicatyon, publicity, and decisions abogt CoyFae
cancellations. While sdminiatratara often eNcoyfage ang
participate in creative and exjerimental programeing, thoy
Jo not seem to be involved in w3 jor policy 1saues and
docialons within the Univeraitly or in setting the course uf
higher oducation. The lack of statys, prestiqge, and
centrality was aleo noted in the higtorica) feviow uf aummer
seasion in higher education,

Given tho opporturity to liat lnnovative, uBigue, oxper)-
mental or exemplary progyrams, a minofr ity of institytions
responded. It might be concluded that such programs do not
represent the mainstream of purpose and plan 1a many summer
ceSsiona, particularly among certaln types of 3nstitutisns,

Dimensions of ausmer programs emphasizing facuity fellow-
ships and faculty research are not represented predominantly
In mOSL Aummor programs and tend to be ass0ciated with
COrtain types of institutions.
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10, Mide vasiat jobh ceislte ametg jhatitulicho ftocyatditg erxd il
peht Filyctaat johes 3t Jowet and giqwes divizioh ghded giatuato
453 gpadystie {cvoles atd thoey 2ocoh To oo foiated Yo sivo,
L yire 2 FhotituY jot, eyl g (sg ¢ A% goeogt atdui cal jooaltdos,

Fe

Fatso of swwivesd 10 davademic yead enjollificnt ie generaliy
Highey in pybiic than privalic inctjigtjones, and lowsi jatics
2§ o #oal 3ihd3y to ic 8 chafactedjotic of p¥ijvale achoole.,
Thia puyszeata that lhe fatihct Ih whivh the cutmot i eyt ai
tejatens 1T the Inptitytior and the putpoac and rocasovhisl Tiog
auttiney s ool are (dertifiably diffcient jh the two types ol
IRALITYY joREe, Other d34ta MITHhIA This atydy Corsoborate this
conclgaion showing that public achool sufitef sessiohs ale
gererally larder ifh #clation 16 the academic yeat and
omphaslsc aledent Soeds T 3 ¢gfoated crloht, §Frivate
IBstitytions accent cee of $aciiitice and generalion of
feveRye,

Of gan) sation

12. There apgears 19 e 3 alight tichd towatd gicatet
centealivat lon of conttel 3rd conaolidation of aymNos
sesnlvh Opcfatiovhs ikle other adminiatsative yrita,

Finance

11, Among 1Rstitgtions with spgmme’l scsslah ciyanigfed as 3
sepatate cehtity thete appcats to e 3 “jend towatd gtealeg
fcliance of self-syppatt Mohles far 9ler st val pytpoeses,

Product)vity

14, Buecean of Jack theseof using the productivity measyfes
vtilized In this study was f0Ot associated wilh fegional
jocation, type of control, calepdar, alve 9f Institution of
A5830C13t 0N Memberahip, 1t might be concluded that the
‘wWinning conmbination™ 1s still to be found and, becavae of
the many and diverse aceds and goals of asummer achools, each
may have to evaluale auccess with ita own unigque meapures of
productivity. Indices ysed 18 this stoudy were poasibly not
the proper ones to Jiscrim, nate among institytiens,

Association memership

15. Association memberaship (MASHBA or NAASSE) 3s definitely
relaxed to factors such as presence of role and mission
statemonts, atatus and prestige of summer Sessions,
enroliment, budget support, and active invoivement in
management of summer sesajons both during the year and in
summer. In some Instances momboraship sooms to he associated
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ot Judod, IV cah be Cohdlwaded Lal sdnisistfatlofje mia afe
haxihg oomec hjlide of Proeitive effecla ol oumnet fiogtana ajc
3o Mmehbocte of zpoaod iatjohn, the Poas b i lity fog oondt i ued
353(’6#01’%3‘» thivugh thko atavdiat juke §Hic twc]ﬁh‘uj frtoduct jve
Cultunl cat { ol Retwotke o jhdeed a fraasib iy 3

hecumbendat lens
Razed wped The Jata pesachiled and Conodazsotia dejse e,

sevefal fedotfehdat j oho acem 1h uidet, ‘33«;&)* ate

1,

L)

Thetc Ja teed Tuf <oh¥jhuped ahad)-- ard Joocatch oF A tin
tele and misslouhk uf sulles Sebsiuvhs 32 telated to:

(a) ¥Frilosuphical gadespinniags,

() Hepilage wilhin the highod cducalioch systlew,

1¢) Vhigue charactofiatica and potehtial for
seth ing tegulat and apecial program fheeds.

(31 Opportunities for development and Seclifyg
amefgIng ard Fulusfe educational goals isn Kighes
ed Yyt jon,

Btydics ate Beeded which facus ok

{a) Otler typen of colleges anhd ghiversilics kot jrcluged
in this stody,

(B} Natufe and chagacieristics of sumhcf Scos53IoRs 3k
amallies Instituytions,

{c} :ipet‘aﬂc* sy RFOYFam Jimenajons syck as pet sohic )
practicea, publicity atra‘egics, and fisca) and
nIfnIgement 3ctivitics,

Summes &os: .. professional organizations (WASSA, NAASS,

¢t 3l.) arc.l: consider the possibllity of developing
affiliativn: with othes OXiSLING sanoCiations in hjgher
education te wagnify and compunicate potential and cxisting
opportynities of aummer seasions,

Strategies ahould be developed for iNtegrating summers
SeRRION AAMIALIALIALION wilh the contral university stlructage
including the shaping of institutiona! Policy and the
acsumption of Jeadership functions.

Exisling summer Se€ssiOn 3580C3I3LI00S sheyld stedy and
develop leadership strategies for ihe general improvement
and management of sunmer programs. Special workahops and
Lraining programs should bHe encouraged in leaderahip
develorment .,

In-depth atudies are needed of innovative, exemplary
experimsental, and unique programs, asd ~ays should be
developed for validating and sharing such practices.
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lnstitution Type Cods Responges ere conlidentiel ond will be
used for statisticel purposes only.

SUMMER SESSION INFORMATION SCHEDULE

PART | - GENERAL INSTITUTIONAL

Please read sach question, then write the nuader of your ansver for each quastion in the spece

Ricections
in front of the question.

——

s

ERIC

Aruitoxt provided by Eic:

1.

Vhat was the headcount enrollment for Fell 1984 at the campus vhere you ¢te loceted? (Zelect one)

(1) Less than ),000 (4) 14,001 - 20,000

(2) ),001 - 8,000 (S) 20,001 - 54,999

(3) 8.001 - 14,000 (¢) )5.000 or wore

In vhat tegicnal eccrediting associstion region is your campus loceted? (Select one)
(1) Bocth Centrsl (4) Southern

(2) middle statas (3) Vestern

(3) Mew England (¢) Northwestem

On vhat acséemic calendsr does your institution operate? (Select one)

(1) Semestec (4) a-l-a

(2) Quarter (3) Other:

(3) Trimester

PARY 11 - GENERAL SUMMER SESSION

Which general description best fits the sSulmer session st your institution? (Select one)

(1) 1Integrsl part of the yeer srounsd operation of ceordinate renk with other gscadeaic terma.
(2) Sepecats from the regulsr acedamic yoor temm,

()) Other:

Since 1982, has there been an sdnainistcative ceorganization within your institution which has
offected the organizationsl placement of sdainistration and cesponsidility for the summer
sassion? (Select one)

(1) Yes (2) wo

.. 1 yes. which of the following occurred regarding sumnecr sassion ocgenization? (Check )
all that apply)
{1) Has bacome 2 separate eatity aainistratively.

(1) Mas becoms o separats entity budgetarily.

(3) Combination of (1) and (2) edovs.

(4) Mas Decoms combined with the Continuing Coucation, Extended Lestning, and/or other
Extension/Public Secvice Unit.

(5) Mes become diffused among academic units (achools, departmente, or colleges).

(¢) Has Deen orgenized into the College of acts and Sciences.

(1) Mas been ocganized as part of the Cradusts School.

(8) Was Dewn subsumed under another ‘arger sdministrelive offjce (e.g.. scadeaic oftairs,
cegistrar).

— (%) Other

TEIRER

What was the retio of 1964 suwtwer session credit enrollments to the ceguler academit yeor cradit
entolliments in 198).19047 (Select one)

W) -2 (3) v 3) 1-¢ (1) oOther:

2) 1-3 (4) 1.5 ) 1

What percent of the summer sestion dicector's tise I8 devoted to ansgement of the summer swssion
Suripg the reguler acsqemic year? (Salect one)

(1) 90100 (4) s0% 492 (7)) %19

(2) son 8%t (%) s0%-%¢% (0 20%-29%

(3 I10v)10% (8) 40% a0y (9) Less then 20%

Whet percent of the summer session director's Lime is davoted 10 mansgement of the SURRSr session
in ([ on? (Select one)

(1) 0% 1008 (4) 0L 00y (7N %20
(2) son.ant (3) 50%-3¢% () 20%.29%
(3 10nI1n (8) a0%-avy ) Less than 20%

In which fashion does the summer sassion office corry out responsibilities cegerding the susmer
Se8810n ¢cadenic program? (Selwct one)

(1) Tohws pringyy cesponsidility for the davelopment of the susmec sesnion academic program.
(2) Oxyglops the ecedamic progrem An_cooperation with the departments, schools, and collegas.

3 m:m the acedenic progrea by depactaents, schools, or
8 .

(4) Combination of (2) end (J) edove.

el _BEST COPY AVAILABLE
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64 PART 111 - ROLE OF SUMMER SESSION
Ricectiong: Plessa check (/) your smswers ot the right or respond otherwise ss indlcated.

theck ong
10. tes your Lastitutisn have an institutional Role and Missien statament for
Lhe Campus VBre FOU 810 Lol . . . . ¢ . . e e e e e e s e e e e e e — Yo W
a. If yos, has the campus iastitutionsl stetessat of gole and Mission Seen
odoptod/opproved by the governing Boet€! . . . . . . . . . e e . e ... —Yes __ W
11. 1s there & written wission and gsals statemant Cor the summer sessloa? . . . . . —Yes __ W
., 1f yos, has the writtom alssion snd goale statement for the suwwec
session Dosn approved by the institutions] community including the
contrel adminlateation? . . . . . . . L L.l et L e e e e e e e — Yo __ Wo
», Nes this vrels and mission statemsat been rceviewed within the
institution within tha past theee yoors? . . . . . . . . . . . ¢ . ... —_— Yos ___ Ve
12. 1s there & writtea ststaseat of specific policies and eperating
procatures (rules end regulations) (e sumser sasslon? . . . . . . .. .. .. — Yo __ Wo
13. 1Ir the oparstion of mumer sesslon included is the Dy-lews of the
IMMBARMELORT . . . . . L L L L L i e e e e e e b e e e e e et Yes vo

14. 13 there & handbook (or other document) contaiming the mission snd gosls

statement and the pelicles and procedures (er summer session whileh can be

used Lo inform doana, doportmental chalrpecsens, or stadenic unit teads? . . . . Yesr vo
15. 1Is the chief administreter of the susmer session (Bummar Sessios Director

or vhataver titls is sccordad the individusl respensidle for implementing

syt session) an ex-officlo mesber of apprepriste feculty senste

commitioss such a8 thoss concerwed vith calender, budget, acabdenic affaice,

.u' L] L . L] » - L] - L] L] L] . L) » - L] L L] L] L] L] - L ] . . L] . » . L] . . L ] L L] . - . '.. “

16. Pleass indicate which of the failowing are majer purposss of summer session
on your compus. (Check (/) all that epply.)

e— 1. To provide courses for the imstitution's regular degree students.

o 2. To provide courses for identifisble groups othar than regular degres gtudants.
-— 3. To mote (ully utilize the plant faciiities through the sumser period.

— 4. To provide summer esployment fer feculty.

—— 3. T0 sttract now admissions to the institution for the regulsc academic term.
— &. To provide lncoms for the institution’s general dudget.

w— 1. To enceurage and provide & setting for experinentsl sffecings.

~— 8. To offer specisl programs mot cegulacly offered locr selected groups such as alumni. senior
citizens, otc.

— 9. To perwmit regular acodenlc yosr students to make up acedeaic defliclenciss.
10, Other:

17. Among the purposes (isted in item ib above, gircle the pusbecs of thres (3) you consider to be post
inportant.

PART IV ~ OPERATIONAL FEATURES
Dicactions: Pleass respond ss indicated for esch question.

Cheeh one

18. Is the dudget for summer session included 1n the tetesl institutionsl budgst

Just 0o for any other operational walt? . . . ¢ . . ¢ o v s b s e b e s ... e ___ Mo
19. Does the chiefl administrator (director of sumer session) have the sutherity

te sllecate dudget to acodonlic units within bread budget guideliines of the

‘".‘tw““' © 8 % 2 8 8 3 P 8 P S E & ¥ S B B 2 O W 5 E 2 e s+ 8 s e 8 e ¥ wu @ __'..__.“
20. Ave the summer session undergraduate adalssion requirements diffsrent then

those in affect during the reguler ssedemic yoae? . . . . . . .. . .. .. .. —Nes __ W
21. Does the mamer session dudget incluée 20me menlies for student activities

such as culturel ot soclal events (pircnics, dences, lectures, vesdings,

tours, €CamB, SREIT . . . . . . . s v b e s e e s te as s e s . -t Vo

ERIC | iz
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Aruitoxt provided by Eic:

22. Siace the 1982 summer sessien, has there beea » change in the besis fer

éotoruining mmmer session (oculty selociest . . . . , . . .. ... . — Yo ___ Mo
23. 1s & pection of the Lotal summer session budget (excluding indirect andloc
overhead conts) aliscated for graduste assistemtshipe? . . . . . v e e _—Yos  ___ W
[ ¥ If yes. spprexisstely what percast? )
28, Is & portion of the total summer sevsion Dudget (enzluding indicect and/or
overtnad costs) sllecsted for public service mem-credit programs? . . . . . . . —_—Yos ___ W
s. 1f yes. oppreximstely what percent? L )
23. 1s & portion of the total summer session Dudget (enciuding indirect and/or
Wmu).umw(u(mlwmt........,....... Yes vo

.. 1{ yes, sppreximsiely what perceat? <

6. Are (aculty fellowships mete evailadle frem the summer ssssion budger? . ., . . —_— s ___ Mo
27. 1s wee made of contingency centrects (contingeat oa slaquite class

sacellnsnts) fer ommer session tasching facwity? . . . . . . .. .. . — Ve ___ ¥
0. In 1984, was there s greater Sependsncy en sell-suppott peniss for summer

sension thas im 1002 . . ., . . .. ..., .., ..., — Tos ___ ®o

PART V -~ SELECTED RESPONSIBILITIES AND CHANGE

29. For vhlich Ltams 60 you have major dicect cosponsibility. and how has this respongibility changed since
19027

Dirsciions: Yeu are asked ts ¢o two things: (1) (Aes. chack (/) on the 1olt only the items for which ye¢
have major (sere Lhan anyone else) direct cespomsibility; (2) 225004, check (/) on the right opposite wpe
aajor cesponsibility how the agpunt of responsibiiity has thanted since 1982,

(23) Comduct gost-income snalysis . . . . . . . . . . 29

(24) Pro- ond post-session clinics, workshops, seminacs,
of imstitutions . . . . . . . .. .. .. ... .~ (2¢)

~ 73

L_cCheck (/) nature of ghange since 1382

A_check €S2 all that epely (1) Incceaseq (2) Recrsased (3) Pemained %a
— (01} Publicity emé pudlic celstions . , . ., . ... (0)) ___ — —
— (02) 3Bet policy on the misimm cless size permittes . (02) ___ — —
— (03) Aapprove or disspprove ceurse oiferings . . . . . ) _ —_—
e (04) Concel classes because of lov carollment . . . . (04) — _— _—
— (03) Bovisiens in courso offerings . . . . . . . . . . (0% — —
~—  (08) WALt svamer sessien Bulistin . . . . . . . .. . (28) _
—  (07) Aappeint visiting feewity . . . . . ., . . R (-1} I —_—
— (08) Detetninme salevies foc visiting foculery . . . . . s __ — —
— (09) Assign clossroons ond fectilities . . . . . . . . t09) — —_ —
— (10) Propere insteuctional Sudget . . . . . . . . . . (1 — .
— (11} Csteblish summer schoei fees 0m¢ tuition . . . . (A1) —
- (12) Ustodlish on-compus housing policies . . . . . . (1) — —_—
~—— (13} Authorize crefunds for drepouts . . . . . . ., . (1)) ___ — —
— (14) Btudeat reglstration procedures . . . . . . ., . ., (14) —— —
—  (13) Noniter drop/add process . . , . . . . ., . ... a8 __ S
—  (16) Distribute & collect greda shoets . . . . . . . . (18) —
—~ (17} authorize course withdrewvals . . . . . . . .. . QN __ — *—
—  (18) Bot student meximum claes ioed . . . . . . . . Lae -
— (19 ASvise on student sdeission pelicy . . . . . . . (19) —
- (30) Student ¢isciplinery sction . . . ., . | . P ¢ ) B —
— (31} Arronge suwmer grefuetion ewarcsisas . . . . . . . (1) — — —
— (27} ubmit omual vepert . . . . .. ..., L, Q) -
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3. At ¢ have beot observed pince Lhe 1942 sunmer session on the (elleving consitions:
(Chack (7 ) opposite asch ites.)

Coanga 1942 - 1%3e
(1) Decroade (2) Rape ()) lacceass

(01) Total mmber of credit hours gonecated . . . . . . . . .. Ly . — —
(02) Total mamber of credit howes offeved . . . . . . . . , - . (e __ —_— —_
103) Svabor of courses ollored for gredit . . . . . . . . . .. “w»n . —
(04) Buubor of Dosdcownt students . . . . . . . . . ... .. (&) — —_
(03) Averesge mumber of students incourses . . . . . . AR { ;1 I, —_— —
(06) Aversge sumber of couross takan by students . . . . . . . . oy .. —~—

(07) Peccentage which sunmer asn-duplicative heastoumt
earelimant is of scadenic yoar ssa-Suplicstive headcauat

(13) Stetus er prestige of summer eeesion . . . . . . . . . . . (1%

GRPOILMBAL . . . . . . e s s e e e e s s e e e e e wn — . —
(O8) Peccent of unlergraduites vhe are summer tarw visiters

(ont soeking o dogree here) . . . . . . . . . .. ... .. oy _ —_ —
(0%) Craduste level encelimmmte . . . . . . .. ... Y { _— -
(10) wadergradusts wpper division enrelimemts . . . . . . . . . aey — —
(11) wndergrofuste Llower division enrelinemts . . . . . . . . P £ 1 % e -
(11) Oegres of sdninistritive contrelizetion for programming . . Q12  _ — _—
(13) Deller enswnt of Clnentisl ouppoct . . . . . . . . .. .. ayy —_ —
(18) Sowrces of Cimanslial swpport . . . . . . . . . . . .+ . & (e ___ —_— —_

PART V1 - PROGRANS
30. In sither the 1983 or 1984 of both sunmer sessions. were thers prograns

and/or astivitiss ohiich you consider Lo o innevative, uuu on.un.
o enpotimentel? (Chock omed . . . . . . . . .. . ., ., . . b s e e e e Yoo [°™

.. 1{ yes, ploase iSentily sach of the programs Dy listing & titla oF give & sentence description.

feturm to;

Or. Raywend J. Young
Oepertaont of Lducation
Veshington State University
Pullnan, WA 99104.2110

THANK YOU FOR YOUR HELP!

ERIC L




APPENDIX B

LIST OF COOPERATING
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INSTITUTIONS
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COOPERATING INSTITUT[OXNS

Research

*University of Arizons
f*University of California, Los Angeles
#*Colorado State Univeuitgw
#*University of Colorado, 1der
University of Illinois, Urbana
University of Michigan
*University of Ninnesota
*Ohio State University
Unfversity of Pittsburgh
Unfversity of Texas, Main
*Unfversity of Arkansas, Main
*University of Connecticut
lowa State University
*Kansas State University
*Mississippi State University
University of New Mexico, Main
University of Cincinnati
Oklahoms State University
Virqinia Polytechnic Institute and State University
California Institute of Technoloay
*University of Niami
University of Chicago
John Hopkins University
‘Massachusetts Institute of Technology
Princeton Unfversity
*New York University
*University of Rochester
*Duke University
*Howard University
*tmory University
Tulane Unfversity in Lovisiana

Ooctoral Grantino

University of Alabems

Georaia State University

Ball <rate University
University of Loufsville
*University of Mississippt
University of Southern Mississipoi
*University of New Hampshire
*Clemson University

University of South Carolina
North Texas Stats University
Texas Technoloaical University
University of Wyomino

# = UASSA membership; * = NAASS membership.
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*I11inois State University
*North Dakota State University
Nimi University

Memphis State Unfversity
INlinofs Institute of Technoloay
*Soston Coll

Dartmouth Colleqe

Fordham University
*Lehigh University

*Southern Methodist Unfversity
*Unfversity of the Pacific
Clark University

Comprehensive Universities and Colleges

Alabema ARM University

University of Alabama, Birminaham
Arkansas State Unfversity, Main
Arkansas Techniczi University
Henderson State University
*University of Arkansas, Little Rock
*California State Unfversity, Morthridoe
#San Francisco State Unfversity
funiversity of Colorado, Denver
University of Southern Colorado
*Central Connecticut State University
Armstrong State College

Valdosta State College

Chicago State Unfversity

*tastern I11inois University

Southern [1linois University

Indiana University, Purdue, Indianapolis
*‘University of Northern lows

Fort lhgs Kansas State University
Murray State University

Gramblino State University

Mcheese State Unfversity

*Nicholls State University
Southeastern Louisiana University
Unfversity of New Orleans
*Salisbury State Collene
*North Adams State Collece
*Salen State Colleoe

Southeastern Massachusetts Unfversity
*Central Michigan Unfversity

Lake Superior State College
University of Michican, Dearborn
Mississippi Valley State University
Northwest Nissouri State Unfversity
Southeast Missour{ State University
*University of Nebraska, Omaha
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*Rutoers State University

City University of AY, City Cclleie

City University of NY, Colleae of Staten lslamg
City Unfversity of NY, Hynter

City University of NY, Letwan

City University of MY, Queens

State University of NY Colleoce at Genesco
State University of NY College at Oneonta
State University of AY Colleoe at Utica-Rome
sNorth Carolina ART

“North Carolina Central University

Kirnot State College

Central State University, OCklahoms
*Portland State Unfversity

*Southern Orecon State College

Slippery Rock State Colleoe

South Carolina State Colleos

Winthrop Colicae

Northern State College

Unfversity of Tennessee, Martin

Pan Americen University

Sam Houstor State University

Stephen Aystin State University

Tarleton State University

Christopher Newport College

Longwood (ollege

*0ld Dominion University

Radford College

Yirginia State Colleqge

Mest Liberty State Colleoge

University of Wisconsin, Superior

Athens State (olleqe

Livingston University
*Southern Arkansas University

Georqia College

“University of Kaine

Boston State Colleoe
*lorcester State College

*tastern Montana Colleqe

Western Montama College

Peru State Collece
*University of NH, Xeene State Colleaqe
Unfversity of NH, Plymouth State Colleaqe
*Stote Univensitly of NY, Buffaslo

State Unfversity of NY Co" - at New Palt:
*University of North Carol tgheville
*Minston-Salem State Unive:
*f2st Stroudsburg State Col. .o

Mansfield State Colleoe
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Pennsylvania State University, Behrend Colleae
University of Moustom at Clear Late City
Uniwersity of virginia, Clinch Yalley Colleae
*Central Vashington State University
Bluefield State College

C:ncord Colleoe, Mest Virginia
Lt\leulmc College

Loyola Marymount University
Pepperdine University

University of Sasta Clars
University of New Hewen
*Avgustany (o' lege

Elnmurst Colleoe
*Anderson Colleoe
*Yalparaiso University
*Simmons Colleoe

Mercy College of Detroit

Saint Olaf Collece
*St. Peter's Colleoe

University of Albuguerque

Colleoe of Saint Rose

Manhattan Colleae

NY Institute of Techmolooy, MY (ity
Capital University
*Javier Unfversity

Grove City (ollece

Harywood Colleoe

David Lipscond College

St. Mary's Unfversity, San Antonio
‘Unfversity of Richwond

*‘University of Puoet Sound

Point Loma Colleoe

University of Redlanas

uhittier Collece

i11inois Wesleyan University
Olivet Razarene (allege

St. Nary's College

AQuinas College

Augsburg Colleoe

*Bethel College, Ninnesots

*College of St. Catherine

*St. Johns Unfversity

Avila College

*Sloomfield Colleac

Upsala College

Antioch University

Oklahoma Baptist University

Seaver College

Moravian College

Uestwinster Colleoe
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Tenressoe Tonple Usiversity
Mousion Baptist Ueiversity
Teras Uesleysn College
ummn{ of Dallas

*3lia Valle Col)

Wast Virginid Wesleyan Collegs
*5:, Nortert {ollege

Carddian Universities

*#The Universily of Alberta
*#niversity of British Columbia
*#iniversity of Calgary
*fUniversity of Lethbrigge
*#Honiversity of Minitoda
*funijversity of Regina
*#untversity of Sastatirewin
#foniversity of Victoris

#5ivon fraser University
#univeriity of New Brunswici
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