' Jacabs, Suzanne E.
f,ertlngiASSessment Re= Examlned.
{'15;., Pager p;esenteé at ‘the Annual Meetlng of

Internat;anal Conference on the Teach1ng ef En
chfthtawa, Dntarlc, Canada, May 11 lE
'1ewpalnts (12D)

lementa’y»Secandary;Eduéatlan- *Hal1st1c Apprgach-i’
*Standa‘é zed: Tests, Teaching Models; Test: Theory; .
riti 1 ~Wr1t1ng Iﬂstructlcn-'*ertlngw

: ' > lve, . - iti#s\acts in o
law 's educational- ‘system is highlighted.) a @
st is provided. (D). " e

f thefarlgznal document. =3 A
‘k******‘* khhkkkhkiw *S*****ti*i*********************** *****;




 m“%$”“““a$®m“ o : .. “PERMISSION TO REPRODUGE THIS
: ice L . o il . & mEE Ey A h T )
i EDUCATIONAL RESOURCE ,NFDEMAﬂaN o MATEFFIAI? HAS BEEN GHANTED BY

: CENTER (ERIC) : S S e

\%\Thls d:»cumenl has baen regmﬂugeﬂ ss

d from tha pe or otgan!

«. orginating it .
& Minar changas kava hegn ma;le m Imprme
2. reproduction guality. oo

5 '@ Poinizs of view or opinions statedin this dosw- -
ment do Aot nacs: Fily raprasgnt alhmal

OERI position or fxihcv KR : IN FDRMATIQN GENTER (EHIC)

WRITING ASSESSMENT RE~EXAMINED

in a. 11ttle ﬂl ty,

ﬂgﬁitar in-a’ San Fr

“Dh 'well, he sa;d '“the angwer s nat

thére thE right way.(

ERI!

Aruitoxt provided by Eic:



Ettlﬂg ahead ﬂf the staryi Ta aFFlVE at

ERI

Aruitoxt provided by Eic:

ff:urriculum.

iliEd Hlth a

‘H

linstruction, |



”a smart ana EEDE;tIVE man——havz béEﬁ laﬁkiﬁg

 ¥éF hYﬁéQ*ah§ better way ta asgggg writin ;

'1_ﬁkvthat

nt by

tﬁngssegs by wr:t;ng

,;7thé Stanfgfd Wr itiﬁg ﬁ;fessmént

taéksif‘ﬂné~§$5

ERIC

Aruitoxt provided by Eic:



“As y@u knaw, stanﬂardiged tezt;ng haE"led'maﬁy téaéhers ﬁ§

'53tea§h by d;tta

eet exersiﬁes instead

——— B “,

Hhat ene wnnders w;ll 1t éa to wr;ting?, lnfpartiéglarg‘

agkéd thé ﬂlFECtQF of, test;ng i  Hau”i1 hnw he thﬁught thév“

ight a%*g;t classrapﬁ 1

ERIC

Aruitoxt provided by Eic:




‘sg we didn’t know‘

ERI

Aruitoxt provided by Eic:



d lsssthelmggel Eéﬁ' i atgd by the test

it'infad ancé- Thé méssage tn t hérs then

Ybut ¥§ur‘k;nd5 a% thiﬁklng aﬁd wr;tiﬁg are

~important; not one but four kinds should be done by the

'a# ‘as Essmentkmatzh up with a gééd

Aruitoxt provided by Eic:



s ',make 5§nsefw
; : ™ inawledge tn béar ﬁn Fead:ng ‘to
'mnt;vate the reader ta Fééd mgre‘(far egample,'calklng. 1983).

EUFiausyabﬁQt‘l
vand-argument ﬁut>

: Frﬁm wrzt;ng come
;twg kinds - of resultsa—learning ‘to-write and’ Just plain’ Lt

"‘léafﬁiﬁgﬁ—whxéh shnuldvﬁat be Eeparatéd (Brittnn. et al

 St dents timé'ta talk tn Each ather a%tér wr:t;ng a f;rst

fﬂraftﬁ aNé;j‘Q théy EEE far wr;ting a% a react:nn ta read:ng?

’~Da'they ask thelwrxter tﬁ br;ng pe Eéﬁal'ékr

'read;ngﬁ_ élmast never.{ ﬁfe@théfsampleg evalu

Vtg Féa:t 1ﬁtélllgé tl?;

ERIC

Aruitoxt provided by Eic:



ERI

Aruitoxt provided by Eic:



,tea:hihg :nmmunzty that shaw*s §igns af want;ng tf:: ad@pt a

:nmmi@f, b ad pnli:y for-

us amgng thémEEIVEE. egpé\:ially 1-F they NEFE ta buc! k- thé

ERI

Aruitoxt provided by Eic:



‘e, Haﬁt to cgunt Eut:_g lzke Smith I pcunt my -F:.ng at the,

ERI!

Aruitoxt provided by Eic:



MRS

remarks is the difference between

two kinds of evaluation, one ae
i;,évaluataF aﬁkgg

_the aesthet

the writer?

g to .do?"

}Eé;1nTi;nepwith7w’;£in

ERI

Aruitoxt provided by Eic:



much as an anthropologist examines a bowl: what is the user
doing with this and what does the user get out of it?

Is it any wonder that a research model o+ this kind has

s

hecome a teaching model? Graves has commented that what began

for him as simple El assroom research became a teaching model,
quite ﬁith@utyhig intending it. Is it any wonder that good
writing teachers naturally turn to this kind of classroom

‘research themselves? Process teaching (or 4-pillar tea;hing)
and descriptive research'suppgft each other. Now assessment

needs to come on bgard as well
Szhaglg have had writing assessment for years, anﬁ now

. schoo 1 districts are baut to launch into industrial strangth
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CONSTRUCTIVE AND INTEERQTIUE ACTS

1. Is the writer trying out a new forna

2. igythé‘writEF referring to reading, or ﬁérﬁaps imitating
Feédiﬁg? |

. 3. 1s the writer making jokes, playing with words, or working
for visual éFFétt?

4, Is the ﬁriter attempting to integrate thoughts brought up
in a recent d1scu§§ian§

S. Does the writer attempt to include elabafative detail
within a narrétive that really has function within the
narrativeékk

6. I+ the topic is new to the writer, does the writer attempt
to ﬁeiaté it tﬁ ﬁFiQE kﬁauledge?

7. Does the writer

[ 1]

ttempt to u%eyzgﬁﬁéptual language recently
acquired?
8. Does the writer attempt, either consciously or

g"gntgﬁSEigusLy;”té make writing conform with a principlekgf'

writing style
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regard; teachers in particular can spot the place in the text
where the writer is trying something new.
Functional assessment could be carried out, I would

suggest, on a school-wide ba sis. A checklist style of form

n

ould be filed away in the iﬁdi?idgal child®*s test folder, if
there were such a thing, in the school’s main office: the form
cculd show what kind of new learning the writer has used
writing for. This record could serve as part of the basis for
ithé étudéﬁt’s report card. Most important, it would send a
message to each language arts teacher from the teaching
;éaﬂefshipz | |

‘Learning is important. Apd in this school, writing

yféryés a Iearning pgrpoféi

Héﬁy in the f;eld of English teaching are iﬁtEFéétEduin‘
so—-called "pﬁaﬁéss" approaches, but none can a%fard té leavé
prpdugt out. Agsessors need ta be ﬁaught héﬂ to read products
'Nitﬁ éﬁ’éYE toward the writer’s learning purpose. Eﬁawiédge in

tPaﬁE;tlﬁﬁ has a way a* sounding rough, undigested, perhaps

“copied" aﬁé‘au,:§¥'tuﬁe with the writer’s voice. Teachers need
to teach assessors that this is the case. Déiﬁg so would héip

to set the relationship right between instruction and

assessment.
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