, - C:.lassrm;m Use - Guides (For Teachers) (‘052) =
Calle:i:eé Warks 7 Gen (020) \ o

;‘"Cre ,tive ertz.ng, V*Currzculum :
~“Educational" Philosophy; Elementary
y 'Q‘,*Elementaryl School Curriculum; _*Engllsh
"Currlsulmm Grammar; Handwriting; *Language Arts;
3 stening; Poetry; *Reading - Instru:ti
iting Relatlanshlp, , Speech Cnnunum.aat;an, -
*Wr;tlng (t:ampesa.tn;m)‘ « e

‘sE5ue theary an
ng - (mcludes V"Dev ‘

nong..o ~
, , " The Child and erting
,Paetrg in: tl:;e Elementa:y S\:hgal") (NKA)

X : ayte ‘the: best. that can be made“
:ram; th ‘:ar:.ginal dm:’, nen oo A

ERIC

Aruitoxt provided by Eic:



ERI

Eﬂumﬂcmn_ RESOURCES INFOR Aﬁcﬁ S
* CENTER (ERIC) Lo

o Thla doe

mant has been reproduced aav
m the 8GR or organizatian

o

- . rlgmatlng |L , e T —”, . )
.- . N *g:ﬁnar changes hava bean made io impfava L PR
LT : Production quality, e o

. Pamta ﬁlvlaw uraplmﬁn;slataﬂmlhlsﬁn-\:u— )
ment da not naca fily rapresent ol glal
QERI pasition or policy.

DEVELQPING 'THE LANGUAGE ARTS CTJPRIEULUH
(A Cﬂlléctlgn of Essays)

N’D;Itheast Mlssaﬁ 'State Urilvers
K,J.rksville Missauri 53501

“FEHMISSIDN TO REP DUGE THIS
MATE™MAL HAS BE

TO THE EDUCATIONAL RESOURCES
INFORMATION GENTER (ERIC)."

Aruitoxt provided by Eic:



~The -
‘gfp:actlcal learnings
fgrxsaudent attalnment. Toward the uther end Gf the cantlnuum ‘an ESSEH‘¥““1

Mb351cs currlculam may be stre sed

,L_v

Prac al Learn;ngs in. the Language Arts - G 7hculd

: There are selected edunatcrs wha belleve that the language arts em-

S phasizf”'iiltarian’objectivesii_What is useful in SOEletY needs adequate

ieﬁ?haéisilﬁrthé‘séhbgl curriculum. Thus "schgol and society becamelln-

es students -

’bular;es._u:_

Wh“ch ob;ectlves then mlght be empha51ged 1n a 1an*uage arts currl— o

"?zulum emphas;zxng the :Qntept Df practlcallty?

1.7 WTitiﬁngQSinéss léttefs ta order needed ggods and serv;tes.

An“amplé number of addresses can be lacated tQ which students may WTltE’

h‘endlytletters té peers, friends and IElEthES.m

'”nfEEEnces natlanal schcal lunch waek and parentﬁteacher
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tmg thank you notes fcrbirthday mdlmlldayglfts - .

rece:.ved.

5 wrlt;ng 1etters of s ﬁtpathy to persans Who are lll or fam:.lles

‘WhD have a-q:erlenced dea\‘:h

flllmg data in prgperly mtc jdb ampllc;atlm roru‘s

ertzﬂg letters of: appllcat;cjn in QI‘LEI tc:) SEE‘JE a _;u:b

W N

A ln o 4,5 ta:c fﬂm Smdants ma? recg:wa prar;tlce canpletmg thé fDriTE

' d;ness perﬁn_ts

‘ E‘mctlgnal s.iiiatlans e:-z_st whan parents, visitors, and new students

C‘EELE tg the class satt;ng

usmg the teleplme prc:perly erq:ha.?.izlng *legg.ble msble rulas,' o

EEe ll caﬂversmg Wlt;h Dthers flmctlcnal Sltuatl@l‘ls su::h as. 111 the

:schoal limchrocm, as Wall as befc::re t.he schc:al ciay beg:_ns and after ;t

l be:l_ng a pza;lclent rrember IIIl a die(:L%Slel Trx‘:up Peal prahlemg

: ; IflE.Y be sclved here su::h as devel@pmg and mplerentjmg gppropr.l.ate

| “,vlstanda:ds cf ECIIICIU.LZ'C

'read:lng Drally to chers tc:) ccnveynge:isd :mfa:matlcm

L E.ECIU;LI‘.LHg t:cntent frc:m réad;_ng reri;lpes 1n c:rder to prepsre




’ ) ;rchajges arn:l thus t’he 1a-n.guage arts must also chgm;,e ins sc:c;pe and sequence e

'“‘Peﬂiapsr,j ﬂ’lE‘(;‘LIEEiEulLL’l as etrg_:has;gad :_n the S(;‘héﬂl aid zass ‘setting -

needs to ?take the 1ead in ::hangmg soc:.ety ;ok reﬂect that Wh:l_ch :LS W@Iﬁh— s

& Wh:l_la a—;d :elevait

Much 1;11'1E 15 wasﬁed in. teachj_ng leamu:: %ﬁu;’glcns if lesrnérs can-

i nct use and. a-ﬁply that wh;_c:h has been 1earned Ga;-eful attentlc:n then

needs tc:! be glven 111 selectmg Ob_jecthES 123::1:115 e*@enaﬂces ;and
' kappfa;sal p:c:c:ad@es whlch truly arphas:,ge 'LEEfLﬂ subject matter. 'Pro-

t:ess obgectlves are defmltely in emdence in utllltazlan C)b_]ectlves e

‘:Wlth the 11}355; mmt of ‘sub_jezt mattez ava:.lable to“‘ 125::121‘5 ‘ »:z_t be-

5 Subgec:t matter atLEjIled mlght bacc::::E utdat'd,"i“‘( hc:wever: Wcrtlmm_le pro—

-,cesses (skllls db;;e«:tlve) hv&ll’ always be relevant :IIL c:h::x:l snd in SOL‘lé"y .

ﬁger ],_Lstéd t.he follcm.lig sk:l_lls goals wh:.t:.h ffay be lnr-orparated J,ntcj

’»'va funct;cnal 1anguage arts ém:n«:nﬂ.tm

el read:r;g f::r a Varlety of purposes such as readlﬁg to
‘,.;;,.icqulre facts, generallzatians ‘main:ideas, sequence of 1deas,; S
" ‘as well as. evaluate ntent, Eﬁgage An- dlvergent th;nklng, and
' solve problems. |
g 20 1dent1fy1ngf new. WDI‘C]E tEquugh thé ‘use Df Ph&:li&tfc
analys:.s . and. t:.cmflguratlan clues. = - ‘
«3, jdevelaplﬁg mcreased proflc;mcy :m the ccmrrer:t spells“
“ing ‘of words. B st L s s

Lo bl mtmg ft:r a var:l_ety ‘of pmfpses such as. j_n writing - :
. ‘busines 1Etters, f;lendly lette '3, poems,” stories, plays, ans e
kneuncements, thank-you notes and’ cangratulata'ry messages AT
e d&velapmg increased 8kill:in: utlllzmg -oral’com-:
(mcatlgn fora variety of purposes; such as'in- s;tuatlcns
1+ :involving conversation, discussions, ‘dialogs, panel presen-
tatmns creative, d:anatlcs ‘buzz, gj:c: 1ps, and oral repc:rts

N worl\.ujg coape::atlvely ‘with the teacher: and other

*’1earners :Ln develapmg ‘IEQtZIFﬂEﬁdEd guldellnes to he used in-

,;:w Liger 'I'he Llerentary (}ETICU.lLIﬂ a rIancB;c:aL




evaluatnxg learn;ng EXPEI‘lEI‘l(:EE ;
mtm:atlcn.,
' _*‘Ieveloplng 1ncrea5eﬁ 5k

i Q ; u51ng the Canc:epts ch—f gm*ess; p;t

‘caﬁzmunlcating content to othes=xsi, -
.10, utilizing diverse ses=ntsd

th& sung ect—predlcate *lf'xat.t:ea:"r;,.==

[ llnk:mg vez:b-predlcate IL'_ :

licate- -indirect. object-direct ;.
11, develaplng pI‘Dfll;lEﬂ:DEy ;

teruces’ 5uch as lnterrogat;ve, [FE o

clmat ry sentences, = el

\ -developing mcreaSed ‘ skg_ll i’ﬁ expandlng serrte:nces

QmPDUﬂdlng; mud;fy;nw s subardlnatlng, and usmg appﬁ)s-

, ‘5?31‘1(3115 K:Lnds nf 52:15"1 "
_Mdeclaratlve, and ex—"

ani ' llStEﬁlng Vacabulary

A;'l Essentlallst Langusge ‘ Arts éurriéﬁim

Essentlajlsts bélleve that the baszr.s need ta be emphas;ged 1n th%

cu::rlﬁ:ulum‘ T:Le ba generally :Ls pe::‘c.eived nf ;35 cantalﬁmg the

_vr»I‘ S (réading, WI‘ltl ng, a d’arithmetif:;) iy

::phasrlzas hea\rz_ly the flrst 40 (readlng and wrlt;ﬁg) c:f the 3

. Ev‘er; the llsten:mgi, speakr,ng, read;ﬂg s ancl wr:.t:mg vacabularz.es are alsc:

;ij:.nhersnt in the thlrd T Carlthmet;c;)

: ESSEHtlEsglstS attempt ta ellmlnaté f:r;Llls and fads frem the 1emguaget

arts. 1y nezessary, basic leammgs lzaeecl to. be empha.sued Whlch obs

- jectives thEI'L ﬁééd streaing in.the language arts'?

usmg prt::per punr:tuatmﬂ marks in sentences,l such as Permds,

’"qﬁestiammarksﬂg exclamatlan pumts, cnm@asg seml ;Dlpns, apnstrﬁphes,

and Eglﬂns.

Hrltiiﬂg paragraphs emphaszzlng . the ‘concept c:f ‘:ahereﬁce;éﬁd
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sequence.’

3 " 115ten1ng to E.ﬂlﬂ ent ;nvclvj.ng a vanety gf purposes j‘j The pur~_.

: "Pos"é inr;lude llstéﬂiﬁg to ac:qulrg fac:ts dlrectlans, main 1deas s.nd

- sequentlal :onterat Alscx, learners need to llsten cri tic ally, creatlvelyg'g"

.. as well as tc: sahre prablems.

:f 4. emphas;zlng proper :agltallzatlnn mﬁ usage in- WTlLlng Hmténies

and paragraphs.‘ i

: ;5, masterlng wgrds frcm llsts 111 basal spelllng textbaaks as well as=

g

ellmg words correctly in fﬁfﬁal Wl‘ltlflg Eltuatlﬁms“ |

E us1ng leglble handwrltlng

ttez‘s prcxperly w1th1n and betwae,

férméﬁ'on; SPaslng words, rp;ﬁﬂpe: slant—

of letters, and pproprlate aé;gﬁment nf cantent

,mastering the rules af g:a;mnar 111 arder tc: speak and wnte 11'1

;’v‘;'meanlngful ways. “Af{‘

Ieadlng prgflc;ently ’TE :Ldenf fy wards carrectly, pupz.ls nead

;tr: master PthlCS,‘ syllab;catlon, structural analy s antext clues wand

anfigu’fatién c’:lues

.v’;; e;mphasiz ng?“ &

: ";.L:' dlrectlons :

i

Yy’alsn need to at:hle\ré comprehensmn skllls in read;ﬁg tg Sc?IVe prablematic'

51tuatlcn5, as "éll as tg Tead crltlcally and r:.reatlvely. S .

: 9.; 5peak1ng PIOfit:lEﬁtly us:mg a varlgty’ Df purpa =5, These me

R

' fc:lude g:uflng dlrectltms clearly, dlscuss:mg pruf;::z.ently, mtraducmg

7_1nd1\r1duals to others, dehatlﬁg efiectlvely, glv;ng 1mprc>mptu spe h 75

ERIC

Aruitoxt provided by Eic:



and writing.

belleve “that basal Ieamlnggs fgr ] student tD a—t.‘taln o

What 15 bas;,c needs emphaélzlng in the 1anguage azfts

rest w_ithm students far leammg is not, by‘ any meams,x‘r

1 ;‘,,n te:rms c;f selectlng ng&eﬁ;v’as R learm.ng achutez,“

and evalug.t;nn prncedures fur student a\_tamﬂaent. The 5tudent must ajso

reach out ' and azhleve vrtal goals. There s:r:e ijéﬁiti\fES need:.ng attsL:na
ment regaﬁ:ﬂless of. 1nherent studant 1nte1'est Eﬁd purpnge. ’Thiis'the tf—:ull

of the Plllfﬁil is 51gn1f1t:ant: ﬂ emphas;za .'m -tl‘sixg teachmg arena.

The Late Willlam Chanciler Bagley C1874 13946) wzate abaut the fﬂ:_-

low;ng ;m:::nrrect trends 11'1 educatioj

) Tlae :ﬂrﬂplets gimdonment: in’ Tnsafmy schm;l systems of 1 fzrr-
' ‘ous .standards of scholastic: ac;}B:;:L vement as a:condition . .
of 7 PI‘CﬂﬁDtlQn» from grade to grgﬁe and the’ passmg of - sgl .
; " sChiule." ‘
‘The" d;sEaraEement of ;system andEE sequenee : ﬂ
‘and &, dogmatic denlal of any: va,_alue .in, even Of anyposs=i
7 ’blllt}” ‘of 1ga:ming thraugh; the:E 1c:g;ca1 ‘ chi‘mnﬂlogical,_
- . and causal relitionships of leamrning materials. ’ =
#(c)  The wide vogue o the so-called:2 MNactivity movement,
coe(d) Tdie ' £2oting studies, o
e e)  An' :anreasl,ngly hea@ emphasig B““QE\:!L; the Ogocial stdies
CE) Uslng the lower schaaig:‘;‘ sz tafbbl new socialuder .
&=xg): The ! c:urr::.u:ulum rev131an movene=ent and’

d its vagatles. e

In Canclus iczm o

Hcsw m::lght a prar:t:_r:al laﬂguage arts t:ufr:it‘::g:ulmn be. ham@nlzed with‘

Essentlaligm \‘ as a separate philnsc:phy Df EdUCEtlﬁn'? ch muc:h‘ émphasz.z

i

should ba m—laced aﬂ ut;liﬁafian guals as campsz;::‘ed to the bas cs 111 the ..

: ]_snguage a:hts‘?‘?l Educatcrs ngad to dlscuss, anéiL,E,j;E, and ultlmately E}’fl‘

thesi,sg a L=an age arts curriaclm emphas:.zi‘ng ESSEﬁt‘lalism m,thina

' EWlllléﬁl c. Eagley "An Essent:.alist Platzf =orm fcr tha Advsncement
GfAmerlzan . Educatlcn, Educatinﬂal Admln;stfa ,i.t;.cn and Suget‘v;sion
(April, 193%) pages Zél 256
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 ISSUES IN TEACHING THE LANGUAGE, ARTS
nead to,

There are numeraus ‘relevent ‘issues Which. 1anguage arts taacher
ide a d analyze. Each teacher may than implement d251rad bcntent from o

thehfésglting study.f~

I fﬁb; ‘ o Camputer Use And The Laﬁgﬁage”Afts
f ¢ # C§mputef‘ass1sted instrugtlon has much to offer students in a relevant

»‘{1aﬂguagé érts gurrlculum. anlity’saftwafa for the computer needs to be.

gnSEIEGEéd on the b3315 of

"(é)fgrb id ﬁg sequentlal 1earn1ﬁgsi

‘cantaining vital ‘content.

Ensurlng{optﬁmal,success‘in learning.

Ta,(a) the iﬂv91VEd student types in\ﬂn the keybaald his/her nama or 1dent1

I

' tign numbag carregtly.v“

! ,‘—m

ne or a few senten ’s are in e idencefcnfthe”scraén,. The,learner

“reads,tha ens'ing séntaﬁcgs.g

(c) ‘a response 1is madé tu a quastlon faisédlfﬁﬁfthe‘éCréen) directls

- fElatEd to the Santgnces readi
A multlple choice ltam may be presented on’ the screem, the studant §

e types Dntg the keyboard whlch of the four dlstrartors 15 aorrecteza,~b;5ﬁ
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dis. théﬁ" éhbﬁﬁi”an zﬁhe srcrééni ST N

(e) a tsbulatlan csf per cazt af carrect respgnses for eac_-h student usually

is alsa pgrrrayed on the screen pertainlng tD ‘a’ gi‘ven lasscm or unit. "

inv::lvi.ng the. usa @f‘ cgmputefs iﬂ teachiﬂg,j B Gibs«:nl wr:::te.fy“ L

Gomputers are a relatiifely recent additlon to the
; "‘reducatlanal scene. Yet they hawbeen ~used and tested
“oat all Educatiﬁnal 1evels, from kindargarten thraug’h
vf:,g:aduate school. ~ : it b
c : The :amputer ’has a réma‘rkable cap&:;:l.ty for cc:lleu:t:.ng,"l .
. ‘Pragesslng, stt:sring, and ret:r:l.eving 1af,ge amounts- of infor-
“mation, Thls is ‘its key ‘asset fnan- eﬁcatlaﬂal program.

i ‘ ruction methods ha‘\f’

.lear ning actl"\?ltles in teas:h;ng ‘and’ le a:ning ;

rélevant prgblems ‘

U’illtarian PQIPDEES ;_n ﬁhé Lgnguggé Arts = “

Ieachars and students Etﬂphas:l.siﬂg 1Earning t:i:;at wh:.f:.h “is useful in" "

" society’ woulﬁ"

) "kkv(a) 1dentify ital prnhlems whic:.h néed snlv;gg.

(b) gathe ‘ﬁ,éé‘déd in formatian ffam reliablg ﬁeference snurces .

i 1.Ianet’T Gihsen, Psychgl g’ @ thé; c,1,a,sgt@g-ﬁ;” Engléwéad"‘"diiffs,‘ Ngw
.1*975, pages 321 and 322 B U T
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:.1 11(d) test’the hypothes1s in funct1ana1 act1v1t1es and expér1ence5. 

i(e) rev1$’ the tested hypothe31s,r.F necessary.

‘*,‘Thus 1n the 1anquage arts, an actua1 bu51ness 1ett r may'need to b

E T

‘varitten by ]earners, 1nd1v1dua11y or 1n commTttees, to Drder needed materiajs

ifar a‘1esson Dr unitv To ach1eve the 1dEﬂt1f1Ed ut111tarian purpcservthef”

k':student w1th teachEF gu1dance needs to.

f(a) study prbpek modeTA

in wr1t1ng”‘""ﬁéhéésf1éttér§

”address and'ma11 the bus1ness correspandence

fmweva1uate the response tD the mailed: Tetter: Mod1f1ed approa

S1tuat1gnsvrequ1r1ng 1etter5'7”“"“‘“ L i
ﬂ*a; ‘Social’ notes of thanks; sympathy, 1nv1tat10n, etc. T

.. Bu51nesskletters,iorders for mater1a1s3 preparat1cns}FD
,tr1p, or requests for:j o ; «
Fr,end1J71etters topenipals or fDre1gn fPTE ds.
.. Gift tags and greeting: cards
1tuat1ons need1ng a*recard S

L A f,b “Class- activitie:
wn T R “discoveries| -
SR © oS¢y v Minutes: for c1ubs o
oy ;;_d. ~Room - h1stor1es,;d1ar1es, or: 1095 TR
"':;,Situat1ans requiring filling out forms: . . :
’ Reg1strat1ons”5]1ps xamination b1anks, or. app11cat1ons
g cab1égrams;'messa§§5 i e
at1ons requ1r1ng o
Reports,by 1nd1v1dua15
-Panel 'discussions ."ﬁm
“Directions ‘and. recipes: i o
Lists of. materia1s needed" For CTEss pTays or’ s1m11ar act1v1tie

Ccpy1nq cf 1nfarmat1cn or’ d1rect1ons
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5. Situations needing publicity:
a. Advertisements, notices, or announcements
b. Articles for room newspapers
c. Headlines for newspaper articles
d. Legends for bulletin boards and exhibits
€. Room duties to be posted’

6. Situations stimulating:
&, Word pictures of poeple and places
b. Editorials, news stories
¢. Science reports 3
d. Mathematics games, puzzles, and reports”

Utilitarian purpo in the language arts do not

1. 'advocate teacher determined objectives and learning activities for
students.’
2. émphasige the use of programmed learning unless the acquired content
3. stress teachers solely appraising student progress
4. propose a structured curriculum caﬁﬁan to all studentgar
Textbooks and Workbooks
Numérous teachers make faﬁhéf héévy use of textbooks and workbooks
in teaghlﬁg the language arts. Ihese matérials need to be carefully selected
in terms of quality criteria. Presentatkang méde by the teacher based on
the use of textbooks and Wark;ééks should be:
7(5) challenging to aid each stu&ent to attain optimally.
‘(b)'purpﬁseful in that learners per221ve value in studying and learning.
“(c) functional in that knowledge acquired can be utilized in new
\situaticnsi |
(d) meaningful so that students understand vital facts, concepts,

and generalizations.

o ,?Lar-w D Kennedy Tea;hmg,the E1ementary Languaﬂé Arts. .NEW York:
s Har‘per and Rcw, 19?5 page 175,
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(e) dinteresting in order to motivate learner achievement.
, L . . o R 3
Pertaining to the use of textbooks in teaching, Wilson and Hall~ wrote:

After assessing text materials, the teacher will realize that,
regardless of what he does to adapt it, certain material is not appropriate
for particular children. In such situations, a teacher has several
alternatives. First, he may ask other pupils to read to those students
for whom a book is too difficult. BSecond, he may decide that instruction
should take a form other than reading, in which case he will tend to rely
more heavily on p;ctures, film strips, and discussions than on independent
reading. Third, he may locate alternative materials which cover the same
content more S;mply, making it possible for children to learn the eontent
without being frustrated by reading difficulty.

Opposite of the rather heavy use of textbooks and workbooks in teaching

are the following:

1. a variety of activities and experiences being available to learners.

and quality

\M\

2. learners assist in identifying relevant objective
learning activities

3. students are involved in determining their own preferred styles of
laarningi

4.  sequence resides within the student not within the confines of

published, printed materials.

5. learners should be involved in appralslng the;: own athleVEment.
In Conclusion
There are advantages and disadvantages in using computerized instruction,.

utilitarian, and textbook/workbook methods of instruction. The major

strength of each plan is as follows:

1. CAI emphasizes students being highly successful in each sequential
step in 1earﬁing;

2. Utilitarian means emphasize that whi ch is useful to students in

mSchaal Chlld. New York: D. VanNastrand Gampany, 1972, page 2@3.

,?1;;



school and in society.
3. Textbook/workbook methods advocate the ideas of specialists in
the languége aris determining what studenﬁs ére to learn. |
d units, each

Regardless of which approaches are utilized in lessoas an

student should be guided to attain optimally.
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THEORIES OF LEARNING AND THE LANGUAGE ARTS

It is important for teachers of language arts to develop recommended
guiding principles whgn EEiEQtiﬂg objectives, learning activities, and evaluation
procedures in the language arts curriculum. All teachers possess something that
guides thém’iﬂ teaching-learning situations if this can be verbalized or not.

Thus, a teacher may believe strongly that textbook writers in the language

arts héve relevant learnings that all pupils need to develop sequentially. A
differeﬂt‘teacher believes that much rote learning and memorization are methods
téyuge‘iﬁ~aeqﬁiring complex knowledge, skills, anis$titudes iﬁ'éngaing lessons éni
-units. . This same teacher then has a selected fhec:y‘cf learning which is a

" guide in implementing the ecurrieulum. It may well be that a teacher of this

prior to the 1900's, may,then be in evidence. Basic principles back of the
‘theory of mental discipline would be the following:
1. Diffieult content must be learned by pupils to exercise the muscles

in the mind.

3. A formal elassroom setting is needed so that pupils may learn much
content.
‘4. Content cbjectives become important to the exclusion of skills and
attitudinal objectives.
Stimulus-Response Theory of Learning

Stimﬁ;us-résgongé‘sehoél of thought in terms of how pupils learn is very

Aruitoxt provided by Eic:




important for all educators to be knowledgeable sabout. This theory emphasizes
the following criteria:
1. Programmers may detéfﬁine what pupils aré to learn, using micro=
computers or textbooks.
2. Pupils progress forward very slowly at each sequential step of learning.
3. Learners know immediately if their response to an item is correct
or incorrect.
4. Reinforcement is inherent in programmed learning. Thus, pupils
" basically are correct in each sequential step in learning.

The use of behaviorally stated objectives also stressess stimulus-response

'ﬁsychology in teaching-learning situations. Behaviorally state objectives

generally follow the following criterisa:
l. BSpecificity is important in the writing ofstated objectives.
2. It must be possible to measure pupil achievement after 1gstruct10n, to
determine if the desired ends have been achieved.
3. Learning activities are selected in terms of having pupils achieve
the desired objectives. |
4.  The @bjécfifes are stated in terms of what pupils ”ill‘hé ;egrning@
The f@lléving are examples of behaviorally stated objJectives in the
language arts:

1l. ZEach pupil will spell correctly nine out of ten words.

2. The pupil will write a haiku poem.

3. The pupil will write a two hundred word paper on a topic of his own -

' choosing.

ERIC
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4, Pupils will write a santeﬁcé~f@llowihg each of these sentén@a’gatternszp
(a) naun—verb or subject:predlcate

(G) noun—verb=néun—noug or subject—predlcateslnalrect abje:tﬂdlrect

object . .
—(a) néun—llnklﬁg verb-predicate adj ective or su‘b,j ectspredl cate-

predlcate adjectlve
(e);naun=1;nk1ng verbsp
' inative - '

edicate noun or subject-predicate-predicate




2. The pupil will write a paragraph of forty words using a topiec sentence.

6. Given a paragraph of fifty words, the pupil will find five errcr% in
spelling.

In each of these objectives, the teacher can determine if pupils havé or’

have not achieved the desired end or ends.

situations differ from programmed learning in the following ways: .
1. Behaviorally stated objectives may"hé achieved by pupils in more than

one class session. Pupils need to follow learnings sequentially as determined

" by the programmer in programmed learning.

' the pupil moves forward very gradually from one sequential step to the next

2. BSequential steps in learning using behaviorally stated objectives sare

not as sPeclf;c as compared ta programmed learnlng, In pragramméd learning,

[}

3. The teacher will need to do much of the eva;uating when assessing

puplil achievement in terms of behaviorally stated objectives, vheréas in pro=

‘ grammed learnlng, the PUP il geﬁérally krows immedistely if he is right or wrong after

learning situatignsawhereas the programmer determines what pupils are to learn in

meking a response by noting the~én2w2r given by the programmer.
k. The classroom teacher writes behaviorally stated objectives for teaching-
Prégrammed learning.

The fo llaw1ng would be an example of programmed learning in the language

arts:

ERIC
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Which word has a different beginning letter as compared to the other two words?
bat cake . cat - , bat"
Which two words of the following have the same beginning letter?
a@ple Est ' Baﬂ - bat, ban--’
Which waris in the following set have the same. beglnnlng letter? , i
L ‘bat bar.l ca‘t banang. dad - . ~ - - bat, Ea.n ‘banana L




Which of the following words have two beginning letters which are slike?
bin cat bit saw bin it

Sequential steps for pupils to achieve are smaller in programmed learning

as compared to the use of behaviorally stated objectives written by the teacher.

folloving criteria must be followed:

1. t definitely can be measured if puplls have been successful in

[

achieving desired ébgect;Vss.

Ei

""ﬂ:l

upils are to be successful in each sequential step of learning.

3- The child does not sequence his or her own learning; the teacher or

programmer determines the correct order of experiences in learning for pup 1is.
Criticisms given of stimulus-reponse school of thought in terms of haw

pupils learn include the following:

1. It is mechanistic and emphas
of learners.

1

M
L1
L]
2
m
H

2r levels of cognition on the part

2. Axtituainal objectives may be slighted in teaching-learning sltuatlans.‘

3. Seguénce and content in 1earn1ng should be détermlned more by chlLdrEn
as compared to programmers and/or teachers.

4, Selected pupils mey find that this approach in teaching does not
harmonize with their own individual learning styles.

. 5. A single method used extensively in teaching may not aid in developing
and maintaining pupil interest in learning.
Gestalt Theory of Léarg;ng
Gestaltist em;hasiz the importance of whcllstlc learning. Thus, indi-=

viduals havé!a tendency to preceive content in terms of the wholeness of the

~situation. After preceiving the wholeness of an objeet, scene, or tuatlon,

‘Epééifié~fagéts or parts of thé whole are then noticed. In reailng and spelling,

Ira Pupll wlll v1ew a8 complete word and then thlEE the parts that make up thls

7ward.; In the tea&hlng ‘of reaﬂlng) the teacher may utilize the féllav;ng

"7téaéh1ng pr@cegures in the gestalt ‘approach:

ERIC
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1. The teacher would guide leavners in getting an overview of an entire

story before discussing relevant parts. Thus, in developing background information
within learners prior to reading, related ideas would be stressed emphasizing

content covering the wholeness of the situation.

2. In introducing new words which pupils would encounter in reading,
learners see these words in sentences on the chalkboard prior to engaging
in the act of reading. The words may then bhe analyzed phonetically to aid
learners in gaining important learnings pertaining to word recognitien and
identification.

3. Pupils attach nécéssar; meanings pertaining to the new words within
context. Thus, mésﬁlngs to words are not learned in isolation but within =
wholistic situation such as in. a sentence.

L. From these experiences sbove (numbers 1, 2, and 3), Tupils are
encouraged to ask questions for which related content can be obtained through
reading.

Following the reading of content on an individual basis, antént‘ﬁay be
discussed ansvering pieviously identified questions or purposes. Further
learning experlenceé emphas 31” wholistic approaches in teaching and learning
emphasize the following: |
1. rﬁupilé in a committee developing a mural pertaining to ideas gained
frog reading.

| 2. seléeted learners cooperatively dramatizing content taken from the
eom;létéd reading activity.

3. ﬁﬁdi?iaual puplls summarizing major generalizations achieved.

The gestalt'schéol of thought in terms of stressing how pupils learn

“emPha d jholistic learniﬁgs‘initiail”. These initial wholistic 1earnlngs then

“tgmay be f@llawed by analy21ng facets or pafts of the wholer

ERIC
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Structure of the Disciplines

Selected ldeading educators in the United States emphasize that pupils
inductively develop key main ideas of a discipline. Thus, for example, college
and university professors cooperatively would identify structural ideas pertaining
to the academic discipline in which they specialize. Linguists then may identify
structural ideas such as the following which pupils would achieve inductively:

1. diverse senténée patterns suech as the subject-predicate pattern; the
subject-predicate-direct object patterp; the subject-linking verb-predicate
adjective pattern; the subject-linking verb-predicate noun pattern; and the
Subjeetapredicateainairect object-direct objeet pattern.

2. ways of expanding sentences through the use of modifiers, appositives,

subordinate clauses, and compounding parts within a sentence.

3. word patterns such as those which represent consistency between symbol
and sound, e.g. cat, hat mat, fat, and bat, as well as understand word families
where consistency is not in evidence between symbol and sound, e.g. box and fox, or

weight and neigh.

h, differences in meaning of grammmar as compared to usage in dew 1op1ng

5. the Engli h language changing in terms of new vocabulary terms being

added as well as meanings changing of selected words. Other changes are also ident-—

" ’ifiable such as spelling of words and word order in sentences.

In Summary

It is important for teachersg principals, and‘supérvisors to study and .

~develop a theory or theories of learning pertaining to the teachlng of 1anguage

éfts, In making decisions pertalnlng to the selectlan of obgectlves, learnlng

oy éxperienees, and asséssment pr@eedureg,‘facuity memhgrg in s haols must be gu1ded

ERIC
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INDIVIDUALIZING THE LANGUAGE ARTS CURRICULUM

Each individual pupil must experience interest, purpose, and meaning
in the language arts curriculum. Thus, the pupil needs to have ample
opportunities to engage in ﬂacisiaﬁrmaking practicesknat only in deciding
upon what to learn but also in selecting the desired 1earn§ng experiences,
The use of learning centers has strongly emphasized that pupils be in-
volved in selecting objectives, learning opportunities, and assessment

procedures in the school setting.
Learning Centers in the Class Setting

Teacher-pupil planning should be utilized to plan and develop
diverse learning centers pertailning to the language arts in the class
éatting.~

‘15 A,Wfiting Ceﬁtefi Here, pupils could view and discuss the
contents of a set of interééting, meaniﬁgful pictures. ThéSE’picturéé
unit. A puéil individually or learners in E 2ﬂmmitEEE may select a
picture Eé ﬁrite,abaut, ,The‘ccntents of the written product mai pertain
to |

(a) a creative description of the actions in the picture.

(b) what might have happened priéf to or aftér aétinns presently
revgaléd=in the piéturé_ | -

5Q(e)‘ a‘pﬁgm (couplét, triplet, qﬁatrain, or limerick) telatiﬁg to

the picture.

T ”Tﬁﬁé; pupi1s'havé an opportunity to select a picture and write

™
Lo



O
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related content of their own choosing. Objects, modéisg and repli-gas
may also serve as stimuli to encourage pupils to participate in writing
activities. |

2. A Listening Center. Commercially prepared as well as teacher
developed tapes may ?TQ?idE‘EKéélléﬁE content for pupils te listen to.

These tapes may relate to an ongoing unit of study such as in the area

of reading. Pupils may reveal comprehension and at the same time

~increase interest in listening by

(a) periodically answering selected questions pertaining to the

(b) writing a mystery story, an adventure story, or a biography
or autobiography of the related.content.
"(c) developing a related tall tale.
{d)‘ cooperatively developing a related mural or friese!
(e) dramatizing selected incidences and events,
73; A Reading Génteri ’A variety of interesting, appealiﬁgrliﬁréfy‘
books on diverse tgpi;s and different levels of achievement need to be
available for pupils. Filmszrips:felating to favorite stories of chil=

dren. should also be available at this-center. Experience charts developed .

'bj pupils may also be an inherent part of this reading center. Thus,

each learnmer may select reading materials that harmonize with his/her

interests and achievement levels.

The child may wish to share content read by
(a) developing individual pictures pertaining to selected events.
 (§) !discuséing main ideas with the teacher.

(e) ftélliﬁgiétafiEE'fead'té other children in a committee seiting.



O
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‘ﬂ;atises; these centers may include
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a reference center needs to be separate or an inherent part of this

-learning station. Pupils then may gain needed information from

selected slides, films, filmstrips, pictures, models, replicas, maps,

_globes, transparencies, and reading materials., Content obtained from

these reference sources may be utilized in the following sggaking
activities:

(a) 'presentimg an oral report to others on a specifiec topic or
area of intereét. |

(b) being a member of a panel to present content to listeners.

(c) 'partiéipa;ing in.a buzz session to obtain information
related to ‘solving a.problem.

(d) taking péft in a discussion, with teacher direction, to
obtain consensus in attempting to solve a problem.

(e) participating iﬂ‘crgative dramatics activities in which
speaking pafts“éré developed as.needgd.

(f) hypothesizing about an object or picture of an nbjeét as to
its use.

5, Dthér_Learning Centers. Various other learning centers may be

developed invalving teazher-pﬁ?il‘planning and development. As the meed

(a) ’a;spelliﬂgleentér;

(b) "~ a handwriting center.

(g) a Chﬁrgl :eadiﬁg'gentyef. :

o250




In Summary

The teacher of language arts must implement as an avérall objective

that each pupil achieve to his/her optimal potential in the areas of

"listenin

g, speaking, reading, and writing. Interesting, meaningful,

nd purposeful learning experiences in the language arts Shaulﬂ~guidé.g

i

I

.n achieving this objective.

o

upils
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EVALUATING ACHIEVEMENT IN THE LANGUAGE ARTS

The teacher of language arts must be proficient in evaluating pupil
' achievement. Thus, it can be noticed which learners are or are not achieving

, ées1red objectives, If pupils are not achieving stated abjEétives, additipnaly,

ends.
The teacher, thr@ugh evaluatlénaran also diagnose pupil difficulties in
,learning and work in the direction of remedying these deficiencies. How can

pupil achievement be appraised appropriately in the language arts curriculum?
Techniques of Appraisal

There are diverse techniques which may be utilized to nctiée gains made
*z by puplls in learning. A major appraach which may be used pertains to
  teacher QbSEfVEtlDﬂ The teacher may observe pupll a:hlevement in different -
:facéts of language arts growth. ‘
1. Appraising pupll growth in 1dent1fy1nf and using dlfferent sentence
1’patterns thrﬁugh 115ten;n ,:spéaklng, reading, and wrltlng Thus, the
lgarngr‘may develop needed understandings, sk;lls, and attituﬂes pertaining
tQ séﬁtences'fb1iGwing> | |
f(é) the subject-predicate pattern.

' ' (b) - the subject-linking verb-predicate adjective pattern.

| (c)'&thé Subjéctslinking verb-predicate noun pattern.
(d) - the subjeétéﬁrédiéétéediréct object pattEIﬂ;1
J(e)“thé 5ubject pred;cate 1nd1rect Dbgect -direct object patterﬂ.

Teacher abservation may be. used durlng and after a var;ety Df learning



activities have been provided for pupils to notice if learners are attaching
meaning to these diverse sentence patterns.

2. 'Evaluating pupil progress in being able to expand sentences. A
variety of interesting, meaningful, and purposeful learning experiences

must be'pr@vided for learners so they may speak and write more effectively

for example, a pupil may join two sentences together so that a complex
sentence is in evidence (one independent clause and one or more dependent

/Qr more
independent clauses in a

clauses) or a compound sentence results (two
'senténﬁe)_  Or, a learner may add modifiers, such as adverbs and adjectives
to clarify content. Pupils may also inject appositives within a sentence
to present content in a more meaningful manner.

By observing pupils' written products or listening to the learner's
spcken'vcicé, the teacher can determine if objectives are being achieved
pertaiﬁing to expanding sentences.sk |

3. Assessing learner achievement in appreciating the history and
development of the English Janguage. Léarnérs would then develop needed
understandings, skills, and attitudes pertaining to

 Ca) changes in spelling of 1mpartant words in the English 1anguage
-covering selected periods of time.

'(b) mcdi£i:atién of sentence structure, word usage and word,méanings

4. Appralslng puplls ach;evement 1n the use of gun:ture, pltch and
‘stress. Thus far example, pupils wauld ultlmately reveal, as a résult of
éarefully selectéd sequentlal 1earn1ng éxperlences, ;f content 15 present &
‘effectlvely Drally in which pauses CJuncture) are of adequate duratlon &E

) betwean wnrds and sentences as well-as w1th1n a wnrd Learners would also



reveal their uﬁderstaﬁding of how a specific sentence can ﬁhangérin meaning
if words are pitched higher or lower in context. Pupils then, for example,
would notice how in a short sentence such as the following, the ending
wgi*rls would be pitched differently depending on the kind of sentence

~ involved: |

(a) John ran. (declarative sentence)

(b) John ran? (interrogative sentence)

Also, pupils may reveal learnings obtained pertaining to the concept
''stress' by explaining how a sentence changes in meaning if modifications
are made as to which word or words are stressed more than others in con-
'text;. A learner, for example, may say the following: '"I received an A
in social studies-" If heavy stress is ?laced on the word "I," émphasié
is placed én "I," not somecné else receiving the A grade in sozial studies.
Or, if the pupil in the preceding sentence stresses "A" more “than any c)f
the other words in the sentence, emphasis then is being p;aced on re:e;V1ng;
an "A'" grade as compared to B, C, D, or F grades. -

5.  Evaluating learner pfégress in vocabulary growth. Learning’activ%'w
ities need té be provide&kgupils whereby relevant objectives are:achiefe& |
in developing the listening, speaking, ieading, and writing vcéabu;aries_
“After an adequate number of interesting, meaningful, and purpas%fﬁi
ieaming ép’pgrtmiiti’es have been pr:+rided for pupils, teacher observation.
kcaﬁ be utilized to determine growth in all four vocabularies of learners
such as - : |
| "('ar) conmréhendmg content more effer:t;vely thi‘c’ru’h 115tén1ng.‘:’ »

Cb) préseﬂtmg ideas orally in a more proficient manner to Dthers. :

'CE)V Lmderstandmg ’ better than prevmusly, content game‘cl from

”‘  (&§,'wfiting more clearly, acéuratéiy; and‘zréatively as compared



to previous attempts.

6. Appraising learner achievement in listening. Pupils need to
develop skills pertaining to a variety of purposes involving listening.
The teacher may observe which pupils learn to listen to content

(a) to think criticélly and creatively.

(b) to gain factual jnformation, main ideas, and generalizations.

(c) to arrange ideas sequentially or in a selected order.

(d) to obtain directions.

they develnp needed llstenlng skills relatlng to comprehending ideas from
the spoken voice. Puplls shculd experience success in gaining Televant
information as a result of learning a;tivities involving listening in thekk
ylanguage arts curr;culum
7. Evaluatlng pupil growth in réadlng achleVement Learners need
.. to experlence ccnt;nucus progress in reading. Thus, each ﬁupil will
develop to hlslher optimum in readlng Individually, learners must develop
skill in utlllzlng Phﬂnétlc analys;s, syllabication, picture clues, g@ntext
clues, structural analy51s, and configuration clues in attempt;ng to
' ‘ideﬁtify new wﬁfds, Also, pupils need to comprehend content for a variety
of purposes suéh as
'Ca)  to'obtaiﬁ fé:ts and skim for information.
(b) to realize mainridéas and generalizationms.
4CCD to think creatively an& cfitically'as wellyasrto solve prcblems.
Cdj to appreclaté ideas gained from readlng.
(g);'té gain praper Drder or sequence of ideas.
 (£) :to understand dlrectlcns.
The tea:her must gulde each pupll to exper;en:e continuous su::éss

in wandine - Niammacic’ ﬁ-F mil ﬁ1¥¥1ﬁ11f1p: hv the teac:her must be



inherent ‘in a good program of reading instruction. Deficiencies in reading
mst be remedied through a variety of interesting, meaningful, and purpose-
ful learning experiences.
8. Assessiﬁg achievement in speaking. Pupils need to become

increasingly proficient in different purposes involving oral communication

of content. Thus, 'pupiis should def—velop needed skills in conversing with
interv13w1ng selected individuals, storytelling, repqrt;ng content to

gthefs, impromptu‘speakingi and other forms of oral commmication. Pupil-
tea&:her planning may bé utilized to develop criteria to appraise pupil
progress in commmicating a:c:ntent orally to othjersg

9. Evaluat;ng pragress in writing. Eac:h pﬁpii must be guided to
develop optimal growth in ;Leammg experlences involving writing. Learners
 then need to progress continuously in writing business and friendly 1ettéfs,
‘k,pbems Chaiku,f;oupletsg triplets, limericks, free verse, and others), cre-.
~ative stories (tall tales, legends, myths, adventure, mystery; and suspense),
as well as engagé in wfiting inja‘mﬂré‘seriaus~vain Crepcrté, biagraphies,
autobiographies, announcements, notes extending sympathy or congfatulati@ns),
"«and‘engagE'iﬁftékiﬁg ncfeégand'déveloping outlines. | o

‘ capi tal;zatlan, and pun:tuat;on are important to stress in téachlngélearnlng =
situations. chever, :gntent or ideas developed in written work Shculd E
~Yeceive ccnmderably more ‘emphasis in ongoing learning E.CthltléS as com-.

‘;j‘pared to the mechsnlcs of wr;t;ng.
In Summafy

Dbjéctlves ;n the 1anguage arts for pupils tG achleve need to be

' eelected ‘carefully.  Each obiective chosen must bé felevsnt for learners




¥
to achieve in terms of developing the listening, speaking, reading, and
writing vocabularies of pupils. Learning opportunities for pupils to

achieve desired objectives must be selected in terms of being interesting,

ter;ﬁs of having attained stated objectives in the language arts curriculum.




READING: THE BASICS VERSUS PROBLEM SOLVING
’ BY .
MARLOW EDIGER

Much is being wriitgﬁ anﬂéépaégn about Ehe basics in the
curriculum. Generally, rgaaing, writing, and arithmetic aré
pefceivea by lay. peaplek as well as numerous educatérs, to
eamprise the basics. Examining, th: first of the three r's
a vltal quegtién that needs answering pgrtalns to Which basie
learniﬁgs pup;ls should acquire in the reaiiﬁg curriculum

Reading may also be perceived as a curriculum area which
prDV1d:E nggﬁed chtent within the framework of salv1ng rgal
life-like problems for learners. Content is then read to
provide vital inférmatién to solve problematic situations,

.The balance of this Paperipertains to a discussion of
reading as a basic in the curriculum versus the use of rcadlng L

ag data gatherlﬂg d;rectly related to ;dgntlflea prabl:ms.
R;gaing‘as a Basic in the Curriculum

The concept basic or basics refers to essential 1§arniﬁgs
for-all learners to acquirgg Thus, common lcarnings in reading
need tg be acquired by :agh and every pupll These basic 1earni‘
iﬁgs are ﬁ-cessary to guide each pupil to beQDme a contrlbutlng
successful adult. The reading. curriculum then needs to. emphESa ‘

. ize .essential 1carn1ngs to. devclap prgficignt r:ad:rs

'ﬁaw, as vsll as in the futurg adult wcrld Which skills-n:ed

" Dr. Aéiggr is Praf:sscr af Educatign at hartheast Hlssaurl
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emphasizing as abjeetives’in the reading curriculum?. .

Those who bélieveiiﬁ basic learnings in reading, no doubt,
empﬁasize a systematic program of phoniecs instruction for P
Pﬁpils. The teaching of phonics has remaiﬁed ratherisigﬁifiéant
in_tiﬁe in thg reading program. Thus, pupila ﬁeed to develop
Ekills to associate sounds wi%h selected Eymbglsrto identlfy
new WQrds. Phonetie analy51s is berceived to be a vltal key
in the unlgck;ng of new words. D;vidlrg a word 1ntc Eyllables,
may also be cnnsi&ered as an essential 1earnlng far Uupils.
Thus, a new word may be recognized after it has been ﬂlVlﬁ&d
into syllables. Using phonetic analysis angd syllabiaafioﬁ
'skills‘iay have disciplinary values for pupils. These
8kills can be measured rather effe&tivelj, if acguired by
pupils. cher word Iécggn;tian techﬂigues may 5150 be Emphas-
12&& in teachlng 1earnlng situations, such as the use Di
cagtext‘c}ues, P;eture clues, cénfiguratiOﬁ zlues; and s%ruéte -
ural ana;yéis; |

Comprehension of content is vital in any~pragram of

réaﬁing instruction. A basics reading curriculum may :mphasigé- P

readlng cont:nt to acquire factual infarmatign. The cher -
can measure, 'if after instruction, rupils have gained vital
facts; Reading to follow directions provides prec;se and

specific ccntEﬁt wh;ch is measurable as well as useful Aﬂdit—

1anal purposes in readlng camprehen51an include critical r:ad—“\*‘



ing, creative rgadigg, skimming, andkrecreati@nal’reading-
Thesé purposes mgé_alsg be added tc.thekbasies in the reading
Qﬁ:giculum; |

._.A systematic!curriculum ganAwell be em?hasized in &
basics feaﬂiﬁg eﬂriiculum. Thus,-th: teacher may sequentially
chc@s: measurably stated objectives for pupils to attain in
reading. The teacher alsa needs to select specific 1earning
act1v1ties to gulde learners in achieving each objJective.
Ultlma%ely, the tcacher can measure if pupils individually -
have achieved each stated desired ends.

A sys%gﬁatic reading curriculum is preplanned for pupils.

Thus, gbjectivesf experiences, and :valuatlan technlqu:s are
selected prior to instruction. Gengrally. 11ttle or no pup11— 

teacher planning is lpvalved in developing a syst:matig curri-—

culum. - : | 2
Problem Solving in the Reading Qurriculum

If pupils trﬁly idéﬁtify and att;mpt to Bolve problem
-‘areas, a preplann:d read;gg curr;culum develop:d prior to -
lnstruetlen is not pcssible. The teacher needs to ﬁévelap~a
stlmuiatlng 1earnlng environment in order that prablem sclvlngr
activities E;ght be in evidence., If pupils, for :gample are
i study1ng a unit on thg Mld&le Fast area of the world, learners’f“

may ;ientify prabl:ms/ cuestians such as the failawiﬁg.~




2. Why_ia”%he Dome éi the Rack Slgﬁlflgaﬂt +to Moslem
3, How relévant is the Mosgue of Abraham to both Arabs

4, How significant is the Church of the Holy Sepulchre

ta selected gfoups in the thiéfian religion?

To 1acat: Ielateﬂ content pertalﬁlng to these iﬁentifigi
prgblgm areas amang;ath;r experisnces, nuplls may read-vital
infarmatiéng Reading actlvltlgs .are emﬂh351geﬁ to assist puplls
to hypothesize or to obtain answers to gquestions. The readlng
currlculum is not pr:de%e:mlned for pupzls prlcr o 1nstruct§
lQQi‘ﬁathEI, thé skills of reading are emphas;zéd as the need
}ériseé fc Dbtaig'cantent dlrectly rglated to Pupll purpascs.ﬁ
;Bivefse purposes in reading may thgn be emphas;gei as cant:ﬁtr
‘is ﬁeeigd to salvg prgbiems and answer quesficnsi

| Mbrd :eccgnition skllls may b: :mphas;zed as the‘
- nead ar;ses. These techﬁ;qugs may incjude us;pg phonetic
amaly51s, syljabicatlen,,caﬁtgxt.elu:s, pPicture clues, Struct%'
ural analysis, and ecﬂfigufati@n éiues_ |
| ‘VWord recagn;tlan techniques and ﬂlvET%e kinds of compre-—
hgnsian Sk;lls emphaslzed must: ' ' |

1. be on the present achlevement 1:véls of 1ndlv1dual

puplls.




2. stimulate pupils te attain optimal levels of achieva-
ment; |
3. be meaningful .and purposeful to learners individually.

4. emphasige the interests and needs of pupils.
Other Programs of Reading Instruction

Thgre-arg numerous additiaﬁal plaﬁs of teaching reading
emphasizing other, phllosaphi:s of teaéhing and learning,

1. Indlv;dual reading, The learner with t:acher guiﬁaﬁce
is ~the best PGbltlDﬁ to select which 11brary books to
read Seguent;allyg The involved pupil may also choose abpralsal
techniques to evaluate camprehens;gn attitudes, and purposesi |

?up;l—teacher cnnfergnces may be ‘positively used tc assess
1-arner Prégress in readlﬂg.

‘~2i I;ngulstic brocedures. . One 11ngu15t12 schaal Gf
theught in initial reaélng instruction :mphas;zes that puplls
. mastgr -word Patterzs In beginning. read;ng instructicn, conslss‘
tency bgfween symbol ‘and sound. Shaﬂl@ be in eviﬁgnc;. Thus pupils
rw;th teacher gu;dangh may 1nitially learn to read sentenccs ‘
c@ﬁta;nlng the following word patterns. ‘bat, cat, hat, fat
mat, Lat patr rat, and sat A new word comes 1ntc b:;ng by
changlng an ;n;tlai consonant, e, g. tat and cat. Later iﬁ_;

seguex:e puplls with feachgr guidance may r:cagnis: wcrds

which ccntalh irrzgular spglliﬁgs Thus, therfallgwing may . =




écmg rather late in the instructional sequence: cough, through,
roughj.and bough. At this stage of reading achievement, =a
mixture‘gf regularly aﬁé irregularly spelled words comprise
Eéntzhéeéz Paragraphag and stories read by pUEiﬁE ngevér,
it stlll would be :gl:vant for pupils to master words asing
thg patﬁsrﬂs appraach Sextznc:s in reading may alsq follow. -
specific patterns, e.g. the subject, predicate pattern; the
Suhject,'prédigatgi indirect object, direét object pattern;
~the subject, predicate, direct cbjaéf pattern; the subﬁéet
- linking verb, predicate adjective pattern; and the subject,
‘1inking verb, ;rsdlcate noun patterns.. -

3; Basal readersi Basal readers may well be incorporated
into a basiecs methad of reading instruction. Lay people, as
ﬁgl% ag Belected. educaia:s, might :mphas;z: that gssentlal |
ward r:cagn;tlan and reading comprehension skills ‘are inherent
in the ‘seguential praper Utlllzatléﬂ of basal readers. The
us: of basal Ieaders and th:;r related manuals 1nd1cates that
‘teachers, priﬁc1pals and superviscrs bellgvg that

) rgaulﬂg SP:EJQJleS bossess the best known in helping puplls_

ach;ev: optimally in readlng.

In Summary

P . ] ‘ o - . commended
There are b331:-assumptlans inherent in each/pian in the

tea:hlng af read;ng. Teachers, principals, and SupEIVlSDIS‘

“gnead to analyzs :ach Program af 1nstructlan and ultlmately

‘chcase that which - guldes each pupil to attain optimal pragr:ss



GOALS IN THE READING CURRICULUM

Which goals should learners achieve in reading? Reading is the first
- of the thraa r's (reading, writing, and arithmetic). Society expects learners
in schools to be able to function well in the reading area after graduation
from formal schooling. To'develop pupil proficiency in raadiﬁg; which ends

might‘ba stressed by teachers inltaaching-iaarning situations?
READING GOALS FOR LEARNERS ATTAINMENT

Reading specialists advocate general goals wh1ch naad attainment in
order ta develop productive readers.

First of all, learners need to master word recognition techniques to
identify new words. Using phonetic analysis skills guides pupils in un106king’
unknown words, If a pupil does not'racognize a word, associating sounds
w1th abstract symbols definitely helps to identify a word, Many times, if
~a pupil can identify an initial sound of a word, that might be adequate
since other clues may also be utilized to unlock an unknown word.

A second word recognition technique includes the utilization of syllabica-
“tion. Thus,'if a learner cannot identify a word, he/she may»d%vida it into
sleab]as and thus be able to correctly pronounce the word. |

A th1rd ward recognition technique includes the use of structural

. analysis. A child can not 1dant1fy a word By d1v1d1ng the unknown word

‘al1nto a pref1x raot word, and suffo, propar 1dent1f1cat1on of that word may
 be 1n Ev1dence ;

: A faurth means of word identification 1nv01ves using context clues. Ey
f_ us1ng cantext clues, the pup11 identifies the unknown word in terms of 1t |

f3’mak1ng sense 1n rEIat1ansh1p to other words within a sentence.



~’Fifth1y, a beginning reader may use picture ciues’to identify an unknown
word. Fbr example, a pupil is unable to unlock a word in reading, by 1ooking
at the picture, located on the same page as are the abstract words being
read, the unfami]Tar becomes fam111ar. Thuss the picture tells what the unknnwn 7
word is. | ;
The whole word method, as an identification technique, hés much to rec@mménd”
itself. Each word differs from other words, in most cases, by being 10n§er
- or shorter in Tength. Or, selected letters withing a word may be taTier 
or shorter. | ;
The teacher QF reading needs tg gu1de 1earners at any s*age of deve]apment
to become prafic1ent in 1dent1fy1ng new wards Each and every teacher must
‘1 be a teacher or reading.
1

HE?1man, ETa1r, and Rupley wrote*

'Ch11drén need to have a variety of word re:agn1t1an 5k111s to get
at the meaning of what they read.

, Phan1cs, structural analysis, and cantextua] analysis are the three
word identification skills that children should be taught SD
that they can compreheud wr1tten 1anguage .

Dpp@rtunities must be prav1ded for the ch1]dren to apply their wcrd
1dént1f1cat10n skills in mean1ngfu1 context

The majgr purpose of teach1ng word 1dent1f1cataon sk1115 is ta PrQV1dE s
children with tools for getting meaning from what they read.

Children need to develop fiex1bi11ty in 1dent1fy1ng wcrds S0 that
they can use all available Cue systems to get at mean1ngi '

In add1t16n ‘to developing skill in word recognﬁtion techn1ques, 1earners
‘need to ach1eve re]evant cgmprehEns1on skills. One type of comprehen51gn

”5k111 1nvo1ves learners reading te ach1eve v1tai facts Factua] know]edge 15 , vhf

‘prec1se exact, and abgect1ve.' H1gher 1eve1s of thinking m1ght accrue 1f

‘gtsignrfjcantyunderstood facts provide the necessary raw materiai;gf;




A second type of comprehension skill is that pupils learn to read directions
carefully. An end product may turn out well if directions are read and
followed accurately.

Thirdly, learners need to achieve appropriate sequence in reading subject
matter. With proper sequential 1earn1ng in reading, pupils may rea]1ze that
- events happen in a specific order. To attach mean1ng to what is being learned,
- pupils need to have proper order of occurances or events in a story br
series of happenings.

Fourthly, it is important for pupils to read to develop generalizations.
A generalization is supported by facts. Generalizations areﬁbroad understand-
ings and may come about from reading a page, a chapter, or an entire book.

- Critical read1ng skills emphasize higher levels of cognition in comp-
rehens1an A pup11 is able to separate facts from opinions, fantasy from
rea11ty, as well as accurate from inaccurate statEﬁents in the cr1t1caT
bread1ng arena.

‘ Ereat1ve read1ng, a 51xth type of cnmprehen51on 5k111, 1nv01ves revea11ng
j?un1que. novel, and DPTQTHE1 1deas. Thus,'a pupil reading creat1ve1y is able
:‘1n the stary b21ng read. Dr, the Feader is able tc predict what m1ght happen
next in the read1ng selection. |

A readér might also comprehend content in reading’to solve a problem.
‘*Subject matter being read is not an end, in and of itself, but a means to an
“end- That end bEing to arr1vé at a sé1utian in the solving of problems.
| A praf1c1ent reader then dces not mere1y identify words.but a1so comprehénds
',ﬁwhat hat been read Capab111t1es deve1ﬁped in ut11131ng diverse word recog- ,
;ign1t1on techniques shnu]d gu1de pup115 to achieve camprehen51cn (understand1ng

ffand mean1ng) of subqect matter in the read1ng curr1cu1um.




Tinker and MECulloughE,wrote:

Although comprehension and interpretation are not exactly
synonymous, they are closely related and interdependent. By
interpretation we mean the thinking side of comprehension, or, we
might put it, thoughtful interpretation. In many situations
satisfactory comprehension depends primarily upon how much in-
terpretation is involved. Examples: =

1. To arrive at conclusions or to draw inferences from what
is read are marks of interpretation. o o

2. 'To obtain the intended meaning from graphs, maps, statistical

tables, and certain pictures denotes interpretation. ,

3. To relate and co-ordinate information derived from different
sources demands interpretation. The same is true for relating textual
material to pictures.

4. To recognize the main idea of a passage and to marshal
relevant supporting details is largely a matter of interpretation.

, 5. To recognize the problem and to efficiently seek its solution

in reading for a specific purpose often involves considerable

interpretation.

There are also relevant study skills which each pupil should develop.:
Being able to utilize an index can be invaluable for learners. A pupil may
quickly find content desired in a reference book by using the index. There
~are subskills which must be achieved to use an index. These subskills include:
| 1. knowing how words are alphabetized.

2. fihd%ng an entry in the index which covers the pursued subject matter.
3. being able to read the related subject matter in the referencc book.
4. taking notes and/or summarizing what has been read.

Developing prcficiency in the‘use of a table of contents may also be
~invaluable to many learners. Thus, in using a reference book to secure needed
iﬁfarmaticn, the involved pupil may survey entries quickly in the table of

- contents. Using the table of contents may well be a great time saver in
Tocating precise information. |

®Miles A. Tinker and Constance M. McCollough, Teaching Elementary Reading.

: Second edition. New York: Appleton - Century Crafts, 1962, page 167.




A learner may need to obtain subject matter involving a specific topic.
By effectively using a card catalog, related reference books may be secured.
A card catalog contains the following cards:
1. subject card. If a pupil, for example, wants to locate content on
copper mining, he/she-may look far the card in the catalog in the library
on copper or coppef mining. The learner may then notice the Dewey Decimal
System or Library of Congress call number. The call number may be written
down to secure the needed library book 7%22ncpen stacké_ If open stacks are
not utilized in the library, the call number may be given to the librarian
who in turn secures the needed library book. '
2. title card. If a learner knows the exact title of a desired library
: book,ihe/she méy look for the title card in the card catalog. The title
card will pfovidé‘the call number of the needed book.
3. author card. In using an author card, the pupil must know the
exact name(s) of the author of the wanted book. Again, the call number will
then appear on the author card. ’ |
Vk'ther usable reference materials in which pupils need to develop

relevant sequential skills include

1. dictionaries 4, slides, films, and filmstrips 7. 4illustrations
2. almanacs 5. records and cassettes , 8. film loops
3. atlases 6. transparencies . 9. study prints

Jar011mek3 lists the following reference materials for pupils in ongoing

units of study:

Books - , , : Miscellaneous Materials

. Textbooks = Advertisements ‘
Supplementary reading books Magazines and periodicals
Picture books Recipes

Biographies- .
Historical fiction

Special References
~ " Encyclopedias
©. ' Maps and g1nbes
o At1ases ' o

; Sgclalistudles 1n Elementaxy Edutatlnn

City andrtETEphane d1rector1e5

Labels
Guidebooks and tour bnqns

" Letters and diaries

Travel folders

'“_Postcards

Newspapers and news e11pp1ngs
Comic books - . e

" P1EtUFE$»

‘ Six;hié&itiﬁn; New?fﬁ;ki




the

World Almanac

Charts and graphs
Yearbooks

Legislative Manuals
Who's Who in America
Junior Book of Authors
Statesman's Yearbook

Reference Aids
Card Catalog

The Reader's Guide
Bibliographies

Schedules and timetables
Pamphlets and booklets (such as

those from the information
services of foreign countries,
Superintendent of Documents,
conservation departments, his-
torical societies, art galleries)

Weather reports
Manufacturers' guarantees and

warranties

Money, checks, coupons for premiums,

receipts

Reviews, govermment documents

EVALUATION OF ACHIEVEMENT

A quality teacher is a proficient evaluator of learner progress.

following may be utilized:

teacher observation
anecdotal records
" sociometric devices
. teacher written tests
checklists and rating scales

[ P S

o

7.
8.
9.
0.

A variety

standardized achievement tests
personality tests

interect inventories

criterion referenced tests
self-evaluation by the learner

Robert Carlin4,dévéiéped the following checklist to appraise pupil achieve-

ment:

- WORD RECOGNITION

Sight Vocabulary

Use of Context Clues
Phonies

Structural Analysis

Use of Dictionary
COMPREHENSION
Vocabulary

Literal Meaning
‘Inferential Meaning
Critical Evaluation

" STUDY SKILLS ‘
Location of Information
Selection of Information
Organization of Information
Retention of Information

. Use of Graphic'Aids -

" Following Directions
"“Flexibility - :

Robert Carlin; Teaching Elementary Reading. Third Edition.

, H§?¢?F??iﬁE?§¢§§4BﬁﬁigéanEViﬁh;71980

» page 115,




IN CONCLUSION

Each pupil neéds to perceive interest, purpose, and meaning
in the reading curriculum. Thus, each learner may be gudied to
achieve optimally. Ediger® wrote:

A vast amount of knowledge is available for con-
sumption in society. It is important to
select carefully what should be taught in terms of
understandings. The teacher definitely does not want
to clutter the mind of the child with many unrelated,
irrelevant facts. Nor dces the teacher want to emphe-
size only one facet of the child's development.
Children need to develop well intellectually, as well
as physically, socially, and emotionally. One facet
of development is not adequate when teaching pupils.
For example, if the teacher only emphasizes the
importance of pupils developlng well intellectually,
then the child will suffer in other areas of growth.

A child who does not achieve well eeelelly, of course,
can become an isolate. A school is a social situation
with many people; an individual does not live unto
himself only. Pupils who do well in intellectual
development enly, may find school life to be unenjoyable -
due to 1eek1ng in social development. ‘A pupil who
lacks in positive attitudes or emotional development
may dislike various curriculum areas in the elementary
school thus hindering his total develepment. Thus,
it behooves the teeeher to emph351ge all facets ef a
child's development.
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PROBLEMS IN THE TEACHING OF READING

Learners in the school setting may experience difficulty in associating
w=nds with symbols in ongoing learning activities inveolving reading. The
upPme>il who cannot relate specific sounds to particular abstract symbols in any
lew guage, no doubt, is at a disadvantage in developing optimal proficiency
In rs:ading!

There are diver . se methods and programs of instruction avallable to aid

pp= d1ls to associate sounds with symbols in the reading curriculum.
The Initial Teaching Alphabet

The Initlal Teaching Alphabet (hereafter called ITA) emphasizes a spe-
dffdc philnscphy when. guidlng pupils to make proper associations bEEWEEﬁ sounds
(h=—nemes) and sy‘mbals (gfaphemes) in the reading and spelling of words.

1. There are selected symbals in traditional spelling of Eﬁglish words

“wice=h are consistent in sound, such as the letters b, ¢, d, £, g as in goat,

h¥% as in jam, k, 1, m, n, p, r as in rum, s, t, v, w, y, and z as in _S_ebfa;

In

d ing "ITA symbols.

rinte

u
1
=
Ly}

Tes<=e same symbols are used in content

2. There are too few vowel letters in the English alphabet. Thus, for

Exﬂ@gPlE, the short a vgwel saund as in "mgn" is written the same way using

trad;;,iticnal and ITA symbols. This w:mld be true Df the same S}'ﬁbﬂls being ’

wl=x dzed din traditional spelling and in ITA for the rest of the camanly used

_,shp:}i;,vm-:el ,sym’balsz e as in bet; i as in bin, o as in c‘:gt; and u as in ﬂnder,.

ke=xamples of new symbols utilized in ITA to show consistent saurxﬁ——symbol

rel,a!z:iénghipsj camanlyusad long vowel sounds are written in the féllnving

wayas»_-‘ ‘e as in bake, €€ as in reap, e as in s:.ghi;, e as in rape aﬂd w as in

repuxe. .

ERIC

Aruitoxt provided by Eic:




Thus, ITA advocates recommend a one-to-one relationship between symbol
and sound in the curriculum area of reading. Unique symbols are utilized,
other than those used in traditional spelling of words, to guide pupils in
perceiving that the same sound can be attached to a specific symbol consis-

tently. iéﬁezféafe forty-four symbols tepresenting forty-four sounds in the

Initial Zg.ching Alphabet.
The Language Experience Approach

' The language experience approach pertaining to reading instruction
invoives criteria such as the following:

i. Learners must first of all have meaningful experiences with the
use of ex:ursi@né, filmstrips, films, slides, study prints, FiQEufES,'aﬂd’
records. Fallawing>thejusé of one or more of the above named learning exper-
iéﬂcas, early primary grade pupils dictate related content to the taaehér;r
;hékidgas presented are encoded usiﬁg maﬁusgfipt letters. Pupils with teacher
guldance may then read the recorded ideas on these experience charts. W;th
an increased number of completed expe nce charts, based on diverse learning
activitie 5, pupils can become increasingly proficient in reading.

As pupils progress ;hréugh diverse levels of schooling, the experién;e
chart concept can be utilized in teachingsiegrning situations. _Tﬁus, learﬁérs
may aémplete their own experience charts based on axpafie ’ es after having
achieved an adéquately developed writing vocabulary.

Egv Pupils may pace their own progress in reading, as well as in writing,

Wheﬁ davalcping and- gcmplgting expe i ce charts. Thus, the te her does not

‘~det3rmiﬁe—§ equence of learning of pupils in reading and writing us;ng the lan?

"jguage ExPEfience appraach.” ThE tgacher may, af course, structufe the titie or C

'wtnpit tn be cgnsidered in writiﬁg Ehgse expgrience gharts, such as s 1 iﬂg,‘

ERIC

Aruitoxt provided by Eic:




specific audio-visual materials centering around specific main ideas and

generalizations.
Programmed Keading

Programmed reading emphasizes tenets, such as the following, pertaining
to the teaching of reading:

1. The programmer determines what pupils are to learn and the order or
sequence of these learnings. |

2. Pupils move forward very slowly in small steps, thus insuring con-
tinual success in learning.

3. Learners know immediately if they are right or wrong wﬁén responding
to a specific item. They may check their own response to an item with the
correct answer gs"givgﬁ by the programmer, 7 |

4. Positive reinfcrcement 15 in evidence if pupils respond correctly
to each sequential item of learning. If a pupil gives an incorrect respansa
to an item, he/she can notice immediately which the correct answer is and
move on ;c Ehé néxﬁ sequential item.

5. Pupils individually can work at their own optimal rate of speed in
reading using pfcgramméd materials. Thus, provision may be made for siaw,
average, and fast achievers in reading.

k 6. Programmers utilize the part to whole method in having pupils learn

in the reading ;ufrlculum Thus, SPEQiflC blts Df ;nfafﬁatian are learned

J'fsgqugntially; eventually, main ideas or generalizations are achieved.

- Diacritical Marking Systems of Reading Instruction

There are seleated reading spaciallsts who emphasize u i4g a diaeritieal,

}‘» mafking system in helping pupils pragress in feading inEtructign- fEdwatd,ny, 

ERIC

Aruitoxt provided by Eic:
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has developed a rather comprehensive diacritical marking system in the teach-
ing of reading. Among major criteria stressed by Fry, the following are
important:

1. the spelling of each word remains the same as it exists in traditional
arthography or spa2lling of words.

2. 'silent letters within a word contain slash marks, e.g., ¥nifé, ¥nef.

3. 1long vowel sounds contain a bar above the related letters, e.g., Spgak,
rov.

4. there are other diacritical markings within the framework of printed
- words, such as a dot located directly above a schwa sound, e.g., éga;

5. graduzlly, pupils develop increased pfaficieﬁcy in reading without the
use-of these diacritical marks. | “

6. Fry's‘diacfitiga; marking system in some ways is feiated to selected
marking systems used in dicti@nariess such as a bar being located directly over
a long vowel saﬁnd;

7. short §9W21 sounds and consistent consonants contain no diacritical

'marksj e€.g., run, hat, and pet.
Individualized Reading

Many library books pertaining to diverse achievement levels and on a
vafiétyzdf topics are necessary for an effective individualized reading pro- .

. gram. ‘lndividgalized‘readiﬁg programs stress the imporzanéé of the following

" generalizations:

1. pupils select a library book to read of their very own choosing.
‘2;}'manfrdiffiggltiES‘aré hurdled by learners in reading due to intrinsic
inherent interést in content being read.

3._\pupi1$,dérthgit_gwnkpgg;ng~in‘t§fms of optional speed iﬁ-fgadiﬂg,,_ﬁ'




content.

4. diverse methods may be utilized to appraise learner achievement in
having read content from a specific library book. One method of appraisal
may well include the teacher conducting a nference with a pupil after the
latter has completed reading a library book.

5. each pupil basically sequences his/her own learnings in terms of the
order of .library books to be read. The teacher guides pupils in selecting

library books to read if the latter is not able to choose and actually com—-

=y

plete reading specific library books in sequence.
6. pupils who reveal specific common difficulties in reading, such as
' ;in word attack skills, may be placed in a particular group for reading in-
struction in the diagnosed area of difficulty. 1

Heavy amph3515 upon phonetic analysis in identifying new words would

deflnltely not be emphasized as being important by advocates of individ-

ualized faadlng.
Phonemic Approach

| There are selected linguists who define reading iﬁ terms of pupils
making associations between sounds and related symbols. Thus, in bégiuning
‘reading instruction, pupils with teacher guldance would learn to read words
in a word family. For example, in the féilawing’wcfds,ytheré’is a consistent
.'rglatiénéhipbbétWEEﬁ each symbol and its reléted sound: yﬁén, can, Daﬁ,”fan,’ v‘
”,jan man, Nan, pan, ran, ‘tan, and van. blﬁ the pfeéediﬂé list of wafdé, -
*‘initial nsonants ate changéd to develap new words, e.g., the letter "b"

in the ward "ban" is changed ﬁa the 1etter "e'"; thus, a new ward‘fgaﬁ) is

formad.

,Later:an,,as pﬁpiiskﬁfgg;ess thréggh the early years of schooling, more




emphasis in sequence isAplaied upon pupils mastering the identification of
irtegulérly spelled words. Thus, content written for pupils at this stage
of achievement may well be much more representative of the terms, concepts,
and SeﬂtéﬂQES used by learners when communicating content orally. There,
of course, are problems inherent in writing meaningful sentences for pupils
to read when utilizing a strict sound-symbol relationship in beginning
reading instruction, such as content pertaining to a specific set of words,
such as ban, can, Dan, fan, Jan, man, Nan, pan, ran, tan, and van. Yet,

- there are few other patterns of words as consistent and as numerous as the
"Ean" pattern of words.

o Genefalizaticﬁs inherent in the phonemic approach or method of reading

instruction would include the following:

1. advocatés‘étfess the importance of pupils noticing patterns of words

 f‘and consistency between symbol and related sound.

2. Pupilskdevelbp confidence in identifying new words through the pat-
terns approach. Thus, for example, the word "cat' patterns with the=fnllcwingﬁf
fat, hat, mat, Nat, pat, rat, sat, and vat. |

3. reading may well consist of mastering sounds with symbols in ongoing

experiences.
In Summary

Numerous. appraa;bes or methods afe available to guide pupils in develop-.
'fﬁ;ng Dptimal achievamént in reading. Each approach has a unique philﬂSQﬁhy‘
pé,raini'g to the teaching of réading.

1. Thg Initial Teaehing ‘Alphabet emphasizes using forty-four symbols o

«krepfasenting forty—fnut diverse sounds for puu;ls to master. There are sele;ted i

gnew symbols in ITA which af caursa, da not exist

| ‘451




words.

2. The language experience method stresses the importance of using
pupils' personal experiences in developing materials in the reading cur=
riculum,

3. Programmed reading puts much emphasis upon pupils learning content

sequentially in which success basically is inherent for each small step of

progress made. Learners individually may achieve at their own unique optimal:

rate of speed.

iz

4.
tional letters in reading and spelling of GardS. Diacritical markings are
used with these symbols to aid pupils in reading achievement, e.g., slash
marks appeér'an silent letters within each word.

5. individualiged reading streés*s the importance of pupils choosing
their own - baaks in reading as well as learners sequencing content to be read.
The interests of pupils are a primati ccnsiderati@n,to use in establishing
an individualized reading pragraﬁ_

‘ ,‘;5? Ehanemié“méﬁhadé amph351ge strongly that puplls leafn to associate
 ;iﬁdividual sounds with a specifiec symbol or specifi; symbols. The patterns
gppraach in leafning to read words is strongly emphasized, o

’«7;1”Thére are many other appfaachES'which may be utilized in reading

;7”4instruct1§n, such as cglgr cadiﬁg, e. g.,ra sp cific color appears over a

J'culaf 1@ng vcwel sound- and rebus, e, g., a small: picture takiﬁg the "

dward Fsy's diacritical marking system emphasizes the use of tradi-



HEADING, THE PUPIL, AND PARENTS

Parents need to have adequate knowlsdge of the reading
curriculum to help their chiléren to achieve ss much as possible
in Tthis important area of develcopment, Two extiremes rneesd to be

evoided in hslping pupils do well in reading, One exrtremns is

to desire excessively high achlievement from a pupil, The other

=
y

fx

terms of pupil progress in resding.

s
o

1z to expect tooc 1little

hus, a realistic level of aschievemant in reading must be the

-3

lot of each lesarner,

Developing word Attack Skills
Adequate time in teaching must be given to aid each pupil

to become profieient in recognizing unimown words, A skilled

+

cher of reading will essist pupils to develop the felliowing

H

I\
W

+
[

& to recognize new words:

A,

ho

i

=

=

use of context clues, The pupil is able to choosae
a word (to represent the unkﬁawn‘Wéri) which

makes sense within a sentence, Sometimes, a
pupll may select a word which does not make

sense 1n a sentenceé, There, of course, are many

Wwords whlch may well make sense in a givgn'

- sentence, For example, in the sentence-~"I sece

a ) _+" there are many words which make sense,

such as the words horse, dog, cat, cow, mouse,

and others, Some W@rds. of course, do not make
‘saﬁsg such as mice, geese, horses, dogs, where,
and others, Thus.fit»béc@mzs apparent that a child

needs to utilize other means to recognize new words,




2, use of phonetic =an lysi s+ Here, the pupll relstes

a sound with a letter or several letier=, In the

]

word "run", for example, each letiter mzkes 1ts own
unigue sound. The word "chair™ has two letters
which make ons sound, =,g, ch. Thus, if a pupil

cannot identify a specific word, relatinz sounds

e identificstion proc=ss, .

oy

to letters can aid -in ©
One must Tealize that selected words and perts of
words contaln some or ccﬁsiiarable irregularity
in relatiﬂg'sauﬁds to letters, e.g, one, phaﬁe;

£

bey, the, and where, A good program of reading

A
g
Q
o
9]
o
o
]
]
%
o]
H
jall
H
w
[}
%
-
Ll
s
]
o
o
1]
D
s
3
s
W
vl
w»
»

3, use of syilabication, A pupil zgy‘fegl a Ep&;ifighf
word is new and cannot be identif

low irg words

readily be ﬁivided intc g8yllables: uﬁliksly,:

singer, I*cgular. and traﬁsgarti Thus, fdr‘ “~* “:;Vﬁﬁ

examples, a pupil EEy think that 231;2317‘13 a'ngw

word until it 1s divided into the following syllabl-s: R

un like ly.  The involved pupil mey hsve r:sﬁ;"

the un syllable in other words., He or she an

also have read the ward llgg'p ig“zly, as'h 11 -

Hs 1? gﬂéinr in @kﬁ‘f harﬁs. " The word

W\
w
rM‘

may th:n be rgcagﬂizsd by related §re?i©usiy

gaiﬁed‘lea:ﬁihgs.
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use of sight words. When learning to read, pupiis

notice that some weords are shorter in length as

compared to others, e.,g. an, boy, night, and

bicycle, Some words contain taller letters than

others--ball, noon, and horse, Some letters g0

 below the line--yeliow, baby,; gone, and pan,

With practice in reading, pupile then develop
the ability to use the sense of sight to notice
likenssses and differences in words, With meaning-

ful practice in resding, learners may well develop

a large sight vocabulsary,

using picture clues, Good rgaﬁing materials

learn much content from the study of these pictures,

Alsg; when a pupll is not able to identify a

g

spgciflé word, he or she may obtain relevant

lues by studying the relzted 1llustration on the

0
1]

page of content being read. Thus, for sxample, a

1R g

puplil may be reading the ssntence--"He washed the

" The learner cannot identify the last

word in the sentence, However, by looking at the

pleture on the sanpe page,'ﬁhg §upi1 may actually see. -

a dog being washed, The new word to be read then

'is»“dcg."~ Not always, of course, will a picture

give clues as to what the unknown word is. In the

above example pertaining to the unknown word "dog",

- 'a child may use phonstic analysis as a further




method 1n identifying a specific word, The "4"
sound usually 1s consistent with that letter,
e.z, day, done, do, does, and d&id,

A word of caution needs to be mentioned here pertaiﬁing to
selected techniqgues which may be utilized to re ognize new
wardé; There are pupils who cannot benefit from instruction
in phéﬂetic analysis, In other words, they cannot associate
a sound with a letter or lettsrs, Also, certain pPupils may
not be able to divide a word into component syllables in order

to recognize a naw word. Theses learners cannot hear specific

=

syllables within a2 word., Exzpsctations in lesrning to re=ad

on the part QfVEEGh pupil should be realistic, PFPressuring and
Torcing puplls to learn to read is rg:clv sucecessful, If

pupils iﬁstead develop whols attitudes toward reading, they
should iﬁdi?idually become the best readers possible. A teacher

should not overdo the iteaching of any word recognition

technigue to pupils,

Comprehension of Contant
Ea?izg skill in utilizing diverse K?Ti recognition tech~
nlgu§$ is wseful only as they =aid pupills to comprehend or
Uﬁé&?staﬁd what is belng read, There are ssveral important

kinds of comprehsnsion which nsed emphesizing in teasching and

1§arﬁing;v

1, reading to comprehend and undersitsnd Televant

faats The teachsT needs to guide pupils't@

read for important Tactual information,




2, reading to skim content, There are important

¥

nemes, dates, and placss for puplls to zaln
through skimming of a parsgraph, ssveral para 2 craphs,
& page, or pzgss of written materials,
3. Teadling for seqguential idess, Hare, the pupil:
needs to develop skill in attaching ordar to what
1s belng read, There are, for example, events
that occurred first, second, third, and so forth
in a spscific sequence,
4, reading for a masin ldea. Puﬁils learn to develop

a main idea by relating spscific facts, The main

ot

P

ldea obtalned can be supported by factual ideas

gained,

5. 7Teading critically, The pupil learns to separsie
facts from cpinions, and accurate statements from

inaccurate statements when reading crit*callyi

”"..h

6, reading crestively, 4s 2 result of reading, the
learner achleves unigue, new ideas when enzaging
in creative reading,

=

Some Concluding Ideas
The following zens ralizatiaﬁs are lmportant for parents,
and teachers to gansiégr in terms of the child's walfars in
the rseiing curriculums ‘
1., Pupils individuslly should be succ:ssful in DAQE;assi”g
1c@ntinuauslyrlﬁ the reading curriculum, |
2, Labels of failu;¢ 5ﬂau¢d definitely not be attachesd

to any pupll




3, Lesrners on an individual basis should be pralsed
when improved achievemsnt 1s in esvidence in the
curriculum ares of reading,

4, There are many plans of reading instruction to
help pupils 1n learning to read well, If a
pupll does not benefit from the use of one m=thod of
reading instruction, other methods are also
availlsble, -

5. Egaéins materlials utilized should bes interesting
to pupilsg

6., Parents and guardians should do much reading and

thus set an example for their children in this

lmportant curriculum area,

7+ The home should have ample reading materials

8., Parents and gusrdians need to show much intersst

"in the rzading achievement of each learnsr,
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DEVELOPING THE READING CURRICULUM

Situatiané in society reflect change and modification. The curriculum
in the school/class setting must also change. Reading, the first of the
three R's (reading, writing, and arithmetic), needs to be evaluated rather
continuously to reflect needed change in objectives, learning activities.

and appraisal procedures.

OBJECTIVES IN READING

Teachers and supervisors need to select carefully those objectives which
pupils are to attaiﬁ., Each objective selected must guide learners to achieve
optimally in reading.

There are numerous ques+1on5 which need answers perta1n1ng to assisting
pup11s to read well. These quest1nns 1nt1ude the f011nw1ng*

1;' Shcqu measurab1y stated or QEnera1 obgect1ves be ut111zed in teach-
1ng/1earn1ng situations?

2. How much emphasis should phonetic analysis receive in the reading
curricu1um? :

3. Should a unique code be utilized in beg1nn1ng and remed1a1 readine
programs? These codes might include the Initial Teaching Alphabet,
color ccd1ng, and diacritical marking systems. Each of the above named
plans of._ read1ng instruction is geared to helping pupils associate sounds
(phonemes) with symbols (graphemes) in a consistent manner. Thus, ir-
regu1ar1y speT1ed sounds would then be greatly minimized. o

4., How should objectives in the read1ﬁg curriculum be sequenced? The
involved issue pertains to who should be involved in determining order
in-learning. The teacher? Pupils with teacher guidance? The programmér?
: The above named 1ssues need study1ng and ana1yz1ng Des1red tenets then
need‘tc be 1mp1emented
"wh1ch obgect1ves m1ght many read1ng specia1ists reccmmend for pup11 at— f
ta1nmEﬂt?‘

'*f1;= diverse word attack sk111s These 1nc1ude phonics, 5y]1ab1cat1@n,.
‘use of context, §1¢ture, and canfiguratlon clues, as well as structuraT
'n,ana1y515 R v . Lk




2. variety -in kinds of comprehension. Thus, reading to follow direc-
tions, to acquire sequence of content, to gain facts, to achieve main
ideas, and to attain generalizations are relevant. Add1t1ona1 worthy
kinds of comprehension skills to emphasize in teach1ng and learning in-
clude critical reading, creative reading, and reading to solve problems.

3. positive attitudes. Pupils then develop an inward desire in wanting
to learn to read as well as wishing to read in order to learn. Atti-
tudinal goals are relevant for pupils to achieve. If pupils possess
desirable attitudes, they should increase skills to identify new words
correctly. Also, increased skills should be in the ofF1ng to compre-
hend subject matter more effectively in reading.
Each general objective listed above may be stated in measurable terms,
i desired. The following measureable objectives, for example, might be
written invoTving ward attack skills:

1. Given five new w0rds,rthe pupil will identify each in context,
utilizing phonetic an31y515.

2. Given ten new w0rds, ‘the pupil will identify each by d1v1d1ng into
y11ab1esi

O1son and DiTTnerl Iist valuable study skills which provide objectives

for pupils to achieve. The listed skills are:

LDCATINE INFDRMATION

using card catalogues using tables
using encyclopedias using indexes
using maps - o . using glossaries
‘using telephone books using chapter headings
reading graphs using chapter subheadings
reading tables : : :
© ORGANIZING INFDRMAT{QN * IMPROVING RATE
“taking notes - - skimming
outlining B , adjusting rate to purpose

applying study skills
LEARNING ACTIVITIES IN READING

Learning act1v1t1es in read1ng need to be varied. Why? The 1earnin§ ‘

‘styTes of each pup11 need adequate attention By using;axvariéty of materials

Joanne P D1son and'Martha H D111ner

1

Learn1ng to Tea:h Read1ng 1n  %
Co., 1976, page 713. '




in the reading curriculum, each pupil may be guided to achieve uétim311yi
How might reading then be taught so that each pupil may achieve as well as
individual differences perﬁit?

1. Use of programmed materials. Programmed textbooks might utilized in
selected classrooms in the tééching of reading. The programmer determinés
what pupils are to Tearn (the objectives) as well as the means (learning
activities) to achieve the desired ends.

Thus, a pupil reads a short paragraph, answers a completion item
pos%ted by the programmer, and checks his/her responses with the correct
answer’aé given by the programmer. In a programmed textbook, the puﬁi1 then
‘the selection readi Afteryresponding, the learner checks hTS/héF response

with that given by the programmer. Read, respond, and check'are utilized

 c§nt1nuou§1y and consistently in methods of instruction empha sizing the

kut111gat1aﬁ of programmed materials. |
Advantagesfgiven for utilizing programmed materials iﬁc]ude the following:
Af learners individually may progress at their own unique optimal levels

of achievement. A pupil does not need to keep up with any other
learner in recomménded uses of programmed instruction.

(o)

Tearners rather cont1nuaus1y may experience success in each sequential
step of learning. Good programmed materials have been field tested
in pilot studies.  Thus, each sequential item provides opportunities
for continuous successfu] progress of the involved learner. Gen-
erally, pupils individually should be successful on 90 to 95 per-
cent of items respcnded tD in qua11ty programmed mater1a15.k ‘

C.  each learner knows 1mmed13te?y if his/her response was right or
' wrong. By checking the personal response with that given by the
programmer, immediate knowledge of results is possvb]e

D. réinforcement of lTearning can be in ev1dence if a pup11 responds
“"-correctly to a programmed item: If a pupil responded incorrectly, -

‘he/she still knows the correct answer and is a]sa ready far in-
teract1ng with the next sequent1a1 item.




Afnstine2 writes the following involving disadvantages in using pro-
grammed materials:

Effective teaching that results in genuine learning is hard to
come by; it will always require great effori and good judgment—often
performed on the spot, when confronting students. A world in which
teaching were virtually always effective, and learning always assured,
might be a benign one in which ta 11ve (even if men, with no further

But it is not the wcr1d that we 11ve in. 1In our wor]d we try tg dD
better what we think is worth dn1ng, and our potential means and in-
strumentalities must be judged in that 1ight. Programmed materials
will not perform miracles; they might be judged in the same way in
which we judge wordbooks, filmstrips, and pencils. Nor, are any of
these things simply neutral—equally capable of being used for good or
i11. If a pencil were neutral, we should have no qualms about giving
one to an infant. Prggrams, too, may cause some damage if swa11owed
1nd1scr1m1nate1y, ,

2. Uses of basal readers. There are numerous educators who recommend uti-
lization of basa?rreaders to guide Tearner'progréss in reading! " Basal readers
yéfé pub1ished by reputable ?ub]ishing companies, in most caSes.' Quality in-
‘dividua15 in the area of read1ng, in many situations, are writers and editors
Df basa1 readers.

No doubt, the phys1ca1 appearance, the illustrations, and subject matter
content in basa1 readers are more appea11ﬂg to learners than ever before.
Textbook pub11sh1ng companies spend con51derab1e maney in revising content in
,basa]jﬁeadérs to provide for needs, interests, and purposes of individual |
pupils. The manual section of basal reéders provides new and experienced
teachers numerous objectives, learning activities, and *evaluation prgcedpres
for each lesson and uﬁft of study. |

Advantages”in utiﬁizing basa1’readers in the curriculum inETuﬂEé'

basa1 readers may prov1de learners appropriate scope and ‘sequence tg
aaqu1re néeded sk1115 1n read1ng

,EDDHETd Aknstihé  "Rote or Reasoning: Some Cautions on Programm1gg

. High School Journal, (¥ay, 1958y pp. 353-364.




B. the manual section of a reputable basal reader may provide teachers
with a set of learning activities which guide learners to develop sequen-
tial skills in word recognition and comprehension.

C. most schools use basal readers to gu1de learner progress in reading.

Thus, basal readers provide stability in the curriculum in terms of uti-

1izing teacher procedures wh1ch have- endured in time and space.

D. a deveTDped curriculum, such as the utilization of basal readers,

needs to be in the offing for teachers. Otherwise, to develop a reading

curriculum from its beginning might consume an excessive amount of time

on the part of the teacher.

Lapp and F1ood3 1ist the following pertaining to disadvantages in using
~basal readers:

- The vocabulary and sentence patterns do not match the spoken language
of the children.

2. The Eontent is ﬁDtrﬁﬁtEféStiﬁg to children,

3. The books are developed for graded levels and the Ch11d is forced to
read in the book for his grade level.

4. The manual is 166ked on as the last word in iﬁstructigna1~guidaﬁﬁe
and must be followed to the last letter. As a result, the program is not
adjusted to individual needs and 1n5tru¢t1on often becomes sterile and
uncreative.

5. Use of a basaT leads to a uniform three-achievement-level grouping
plan.

6. Children are asked to do warkbook pages whiﬁh they may have masterédg

7. The basal reader prOVideS the 5D1e source of mater1a1s -used in teach-
ing reading skills to children. e

8. 'Basals do not pPDv1de for d1FFerent TEarn1ng sty1es or d1FFerent mad257

~of 1nstruct1on
9. BasaTs are not based on a sound theory of learning.
10.. Basal series do not provide instructional procedures.

11. The content often furthers sexual and. class stereotypes.

D1ane Lapp and James Flood. Teach1ng R d1ng to Every Child.  New‘YGrk3

Macm111an Pub115h1ng Lompany, 1978




3. Use of individualized reading. Individualized reading emphasizes the
utilizing of appealing library books in guiding pupils to develop interest and
purpose in camprehending content. An adequate number of books on diverse

topic and different reading levels needs to be available for pupil choice.

The teachér may introduce selected lTibrary books to learners to encourage their
development of appropriate skills and attitudes in reading. However, the

pupil individually selects which library book to read. If a learner cannot

~ settle down in reading a book, the teacher then needs to suggest possible

t1t1es
The pupil, after having completed the read1ng OF a 11brary book needs
QOﬁferenEe tlme with the teacher to appraise word recognition 5k111s, com-
prehéns%Oﬁ abi1ﬁties;’and attitudes toward reading. The teacher may wish to
’rééafd progress of each pupil after the conference has been completed. Learn-
ers, iﬁdividua11y§'may a]sélwish7ta select appraisal procedures to assess
progress in reading. The selected evaluation procedure might iﬂVOTVE‘DﬁE or
more of the FD]1Qwihg§
1. drawing a picture or a series of illustrations covering content read.
2. writing a different ending for the story read.
3. dramatizing selected portions’'of a library book.
4. making a éicrama covering major generalizations read.
Thére are numerous advantages. given in emphasizing iﬂd%viduaiized‘%eading ﬂ
in the curri&u?um* |
1.0 pup115 may pace their own prugress in reading individual 11brary
_ books. When basal readers are utilized, pupils in a group being taught
need to adjust their progress to other learners in the set. Thus, indi-
vidual differences among learners might not be adequately provided for.

In 1nd1v1dua112ed réad1ng, however, each pupil may progress Dpt1ma11y-'

2. the pup11 may se]ect reading mater1aTs that are perscna]?y 1nterest1ng§f
mean1ngfu1, as weT] as purposefu1 ,

,TfS;f EECh pup11 may paze h1s/her own rate of DFDQFESS in reading.: Since
" pupils may differ much from each other in reading achievement, each e
g1earner can progress as., rap1d1y as poss1b1e in reading se1f se1ected ‘_“?L




4. individualized reading might well meet personal learning styles of
selected learners. The existentialist desires to make choices and decisions,
as well as accept ultimate consequences. Individualized reading may well
provide for personal needs of learners who possess existentialism as a
philosophy of 1ife.

Carlton and Hacre% 1ist significant questions pertaining to using indi-

vidualized reading in the curriculum. These questions are:

1. What is individualized reading?

2. What is the teacher's responsibility?

3. What is the best time to begin an individualized program?

4. Are there any special materials needed for an individualized read1ng

program?

5. How does a teacher acqu1re enough materials for an individualized
reading program?

6.  How does a-teacher know which books to give a pupil?

7. How can a teacher be sure a child is reading at the level where he

should be? '

8. Can chi1dren be expected to select their own reading materiaT‘wise]y?
9, How do pup11s deve]ap a bas1c vocabulary in an individualized reading
_ program? . : . . e . .

10. How are word recogn1t1nn sk1115 incarparated 1ntﬂ 1nd1v1duaT1zed
reading programs? -

11, Hhat 4s .the advantage of u51ng 1nd1v1dua1ized reading instead of the L
basa1 reader approach? , G

12. How does the teacher evaluate pupil progress in an 1nd1v1dua11zed
reading prggram?

13, Why da some studies show little difference in results hetween 1nd1-
~ vidualized reading programs and the more traditional appraaﬁh of using
basal read1hg with the group?

14. What are some of the advantages of the individualized reading approath?

IN SUMMARY

Teachers and supervisors need to anaTyze diverse plans and procedures in  9«
the teach1ng of reading Each récommended method has its strengths and weaka~
i nesses. UTtTmEtETy, a Ehosen read1ng pragram must prov1de for the needs,;

1nterest5, and ab111t1es of a g1ven set of 1earners ‘Eachrpup11 thEn might

ety :”;%Le5§1e Car1t9n and Robert H MDore , "Iﬂd1v1dua11zed Read1ng¥,a
o Jaurna1 (November, 1964) pp 11 and 12. :




attain optimally in the reading curriculum.
Cooper and NordenS wrote:

The reading program in the elementary school is a systematic plan
for teaching reading that includes objectives, needs of learners, in-
structional procedures, and resources. This program should center around
classroom instruction and should not follow a remedial concept. There are
certain programmatic and instructional characteristics of the effective
reading program that should be considered in deciding what a school will
do to improve its reading instruction.
, The framework within which the classroom reading program should
operate is the diagnostic teaching concept, which is an ongoing five-step
- Process that includes (1) gathering relevant background information, (2)
generating alternative actions, (3) evaluating and selecting alternatives
to carry out, (4) teaching and (5) evaluating the results to determine the
next steps needed. Diagnostic teaching is a systematic process that de-
- pends on the teacher as a decision maker who uses teaching and testing as
diagnostic tools. ; o '
An effective diagnostic teacher understands the reading process,
uses a variety of assessment procedures, has many organizational patterns
to follow, is able to select from a variety of instructional strategies
and materials appropriate to StggeEt needs, and has a management system
that encompasses more than record keeping. : T

;.5J! David Cooper and Thomas W. Nerdeng,ThefCl@;squm”RggdinggEfggram in
the Elementary School. New York: Macmillan Publishing Company, 1983, pp. 23

and 24. o
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DETERMIIZNING READING LEVELS

Thereire dk'iverse meand :z to determine reading ‘l-eve1s ’ch‘ individual
students. Inmost situatioless, a Tearner is placed with other students
emphasiz*inga given grade l4v.vel in reading achievement. However, a |
vital questin is raised peﬂ‘%—-taini‘ng to the actual reading 'levej of that
student. (ironological age wmmay mean very little in terms of reading
~levels of speciﬁc'studéntsr | Thus, a younger student may read better
~than an older Studént— I‘t baehnnves the teacher to determine the reachﬁg

level of eich 1nvo]ved 'Iéarﬂeaer.

An IInformal ﬁethod |
In Utﬂ1z1ng the 100 vﬂrrrzmng word method, a teacher needs no stan= :
dard1zed test to ascertain a student s pr‘esent ach‘lévement level in read—“ |
ing. In the present textbuél@: bemg utﬁ-xzed 1n any curncu]um ar‘ea, o
the teacher it the beginnind = of thé schac’l year needs to mark fo one
hundred consecutive words., The one hundred words must come fram the

beginning of the text and sﬂﬂq’:u'ld be a r‘epresentative seiectwn.

A tESting area needs t0  be in ev1dence whereb_y the teacher and

71earner- hava private place, . removed from other students, to. adm'imster‘ s

the 100 rumning wnrd test Ttihe stqdent reads the selection: araﬂ_y ta the

tééchéh The tea«:her resurcis = hgw man_y wc»r'ds out of IDD were not 1dentiﬁ

f'ned carr‘actly. Fm- a texﬁ?ﬁ--ok to be on the instructmna'l 'leve‘l thg

‘invn1ved student needs to fci%i:ntify 95 to 98% of the runn‘ing words -
,'v"rcurrect'ly. If a Tearner ‘idgh.sﬂﬁes all words cnrr‘ect'l_y, the inva’lved
" ‘baok is on the recreatinnai 1= 1ve'l of r‘eading_‘ Ther‘e s no t‘cmm for
'grcwth in 1earning tu FeGDgﬂL‘; .ze new words with'in the sc::ape nf the readin

seiectian. If a studen* w@ﬂt}d increasmg’ly miss wurds be'low that of. ge

o cnmm ex




within the framework of each 100 words read.

A second dimension exists in terms of evaluating reading levels of
individual students within the framework of the 100 running words, des-
cribed previously. The involved student also needs to be able to answer
three of four questions correctly covering the context read. Thus,
comprehension of content is also being ap~raised. Relevant, vital ques-
tions need to be‘séTEcted by the teacher to evaluate 1earner,campfehensfon‘
in reading. B ;

'Pertéining to the'lDG‘runhing word methed in as;ertaiﬁing Feading

levels of students, Ediger 1 wrote the following pertaining to reading ih
the social studies: o _ ,

There are several ways to assist the social studies teacher in
determing the instructional level of reading for each pupii. An informal
-method may be used. Here, the teacher would have a pupil read orally,
approximately, 100 running words from the beginning of his or her
~social studies textbook. The child has not practiced reading the content -
previously. 'The learner should be able to orally read correctly as a =
~ minimum about 95 words. Perhaps the maximum number of words a child
should be able to read correctly would by 98 out of 100 running words.
In revealing his comprehension on the material read, the pupil should be
~able -to answer correctly about three out of four questions asked by the

teacher. There is a problem involved here in determing the leve? of
.complexity of questions the ‘teacher should select to ask pupils in asses-
'sing,comprehension. The above standards relating to oral pronunciation
- of words as well as comprehension of content are approximate. The

- informal method of determing reading levels of children should be given
at the beginning of a school year. Supposing a pupil reads correctly

90 percent of -the words read orally to the teacher, the chances are -

- comprehension will suffer greatly when struggling over word recognition.

In a situation such as this, a child cannot benefit much from reading

’,‘;content'frgmia«sacia] studies textbook written for his or her level.

If a pupil without previous practice can consistently read 100 running .

v f;’wards‘ccrrectiy,frgm‘his‘sacfal studies ‘textbook and answer all ques-

tions. correctly, the chances are this learning activity is not as
challenging az it could be. There is no room for this child to learn to

“f;idéntify new words since he/she knows all. the words read from selections

~; Without any previous practice. This situation might be excellent for

~ the learner if new learnings :in social studies are being developed con-

. tinuously and meaningfully. Informal methods of helping to evaluate

- the reading level of each child are, of course, not a panacea. It is. an
approach that can be used along with other techniques. .

“ . marlow Ediger, Social Studies Curriculum in the Elementary School,
2nd edition.’ KirksviTTe, Missouri, Northeast Missouri State University,
1980, pp.:70 and '71.". T - TR SRR




The 100 running word method does not:

7 1. utilize standardized tests in determining reading levels of
learners.

2. have a norm group with which to compare test results of learner
achievement in the c]cssrccm

3. emphasize us1ng other reading materials to detcrm1nc read1ng

levels, other than content presently utilized in the reading curriculum.
The Cloze Method

The cloze méthod also does not-use standardized norm referenced
tests to determine present reading levels of individual learners. Rather
reading materials presently used in any curriculum area provide content
kftc use in the cloze method. Approxiamtely 250 words should bé;inhéréﬁt
in the reading selection. Every fifth word needs to be deleted and shown ,
“with a'iihc for the blank space. The blanks for each missing word should
be congruent in order to provide no clues to the reader as to the 1dent1—
f1cat1cn of the unknown word.

In a one to one situation, the student reads the selection orally to
the teacher. A proficent reader will be able to ascertain which words wi11
fit in ccntéxt into the blank spaces. For a book to be on the studcnt‘s
prcscnt read1ng Tevel the involved learner needs to respond with 44 to 57 ,
, per cent accuracy in dctcrm1n1ng the unknown words. Going above the abcvc
naccc gy Lants given, the book bcccmcs,1ncrc351ng1y on the cccrcaticna1
tern’ ¥ ~2ading, whereas going below the given per cents, thc reading
fgherini. vapresnet more so- the frustrational level of rcadingvsubjcctqj
| matter. | |

-Involving a cloze method in determining individual reading Tevels
cfc1carncrs, Ha112, et. al. wrote:

*Ha11 R1bcv1ch and Ram1g, Read1ng and thc ETcmentary Schoo] Ch11d

’ ;fznd ed1t1cn. Ncw York 1979, pg. 124.




An activity that can be used to show the use of combined context and
phonic cues is a modified cloze procedure, in which the first letter or
first two letters of words are given while the rest of the word is deleted:
The children wanted to b____ a treehouse. They wanted to have
one big enough for six p__ . They were looking for a good
pl - to put it. They Tooked for a sh  tree with lots of
br__ . They picked the oak tree in John's y . Tt took
them six days to f = the treehouse.
For children who do not yet have much reading vocabulary, the above pro-. .
cedure can be used with single sentences using known vocabulary except
for the word with only the first or first two letters given.

A cloze method in determining reading levels emphasizes:

. 1. using content that Tearnerswill actually be reading to determine
his/het presant reading level. o
2. a personal relationship between teacher and pupil to ascertain
the Tatter's present level of reading accamplishment.
The Maze Method

The maze method to determine reading levels of students is closely
'FETated to the cloze approach. 1In the maze method, every fifth word is
deleted within a'givén selection. The learrer should have no previous
. practice in reading the selection to determine reading levels. For
each omitted word, the reader selects from among three alternatives as
to which is the correct word. '

Involving the maze methnd; Harris and Sipay3 wrote:
: Another technique that may be used to assess or to monitor com- -
- prehension is the maze technique (Guthrie et al. 1974). Basically, it
involves selecting a series of 120-word passages from graded materials
that have not been previously read. Each sentence is modified by de-
leting every fifth or tenth word and providing three choices for it.
This modified cloze test is read silently by the children, who are to
select the appropriate word from among the three choices (the correct

‘aanswer‘aﬁdftwa,incorrectianswers, one of which is the same part of
speech as the correct answer, the other a different part of speech).

3Albert J. Harris and Edward R. Sipay,Vﬂgw to ng;h‘géadiEEJkNewf:‘

" York, New York, 1979, pp. 330 and 331.




, Tecchers should not wait until a standardized test or mastery test

is given before assessing.comprehension. There should be ongoing assess-
ment, the frequency of which will depend upon how well the child has mas-
tered the skills; the weaker the skill or ability, the more frequent the
need for assessment. Daily reading lessons provide an excellent opportunity
to sample a child's ability to comprehend written language. Comprehen-
sion questions may be answered orally or in writing. After the questions.
have been answered, they can be compared during a group session, .and the
-answers.about which there is some disagreement or question can be dis-
cussed as to why certain responses are correct, why some are more accept-
able than others; and-why others are-unacceptable. If a child is having -
~ difficulty answering questions, the reasons for the difficulty should be

determined. ‘ ‘ ‘

The Maze Method:
1. is one approach in ascertaining reading levels of students.

2. emphasizes a multiple choice method in having learners select

Ethe unknown word from among given alternatives. ’
3. may be utilized along with other means to ascertain réading
levels of learners. P -
Standardized Tests to Determine Reading Levels |
‘There are numerous reading tests which'arejstaﬁdardized énd useful
in determining reading levels of individuai‘students. 'Readers are referred

- to the Mgntgj,Measurgmgpts'Yearbapkgrof'which‘Dscar Buros is the Editor

to read reviews of diverse standardized tests in reading, as well as
other curriculum areas, Specialists provide the reviews in terms of

strengths and weaknesses afkpublishedé standardized tests. The Eighth

Mghféi Méasq;g@entg Yearbook is the most recent publication, published
by Gryphén Press. |

 Heasuﬁementfspecia1ists critically appraise two relevant concepts inf :

the ngtalfﬂeasurementg Yegfbggks_ - These are validity and reliability. -
'Vélié%ty,pertainsytd a test ﬁéésurfng‘what‘it purports to meééﬂré_ ;Thus; 
 does'a specific standardized teétrmeasure a students reading ability?
‘Ré1iabiiity,,as:a ﬁeaSUEement concept; pertains to ébﬁsistency of results

_obtained when a stﬁdeﬁt?s‘achievémEﬂt;iS'measured;Qsing‘a specific

'*‘jstaﬁdéﬁaizéd test. Thus, for exampiéé‘1F‘é'studént’takés‘ért25£fta deter-

”iimihéfréadiﬁghlévéié*aﬁd ﬁakeéftheftééf}fﬁa:timéégfaré‘the}fééuité consistent to’




truly ascertain a student's specific level of reading? If a learner
measures 9.2 grade level the first time and 4.6 grade level the second
measurement, the discrepancy is great as to test results. No judgement
can then be made of the student's present level dF progréss, in situations
such as these. |

The Mental Measurement Yearbooks will provide data on validity and

reiiabi1ity for each published standardized test. The data g1ven is
evaluated by spec1a11sts in testing and measurement. Thus, to be va11d

a test must measure present achievement of each person in read1ng in

order to ascertain current reading levels. Also, the test needs to measure

consistently to be reliable.

the present reading level of the involved student. The teacher, principal,

or supervisor may administer the Gilmore Oral Reading Test to one student

‘at a time. A qu1et p?ace needs to be found *a administer the test whereby
other learners cannot listen in. The Manua] must be Fo1iawed with utmost
care in administering the test,

| As the student reads content to the test giver, the kinds, nf‘errafS‘ "
made in reading are written by the teacher. The fa]1aw1ng kinds of errors

in reading are recognized in the Gilmore Oral Reading Test." 4

Type of Error Rule for Marking = Examples
SUBSTITUTiDNS - - S ‘black -
,A sensible or reé] wordiWrite in substituted The boy is back Df the

- substituted for the } - word. . girl,
word in the para- ‘ ' girl

. graph. : See the girls.
T : most

He is. a1most read; to gu. k

_4J§hn V.‘Giimgre.‘ New York: Harcourt;~5race3and World Inciiflészi‘JwH




MISPRONUNCIATIONS

A nonsense word which
may be produced by
(1) false accentu-
ation; (2) wrong
pronunciation of
vowels or conson-

~ants; or (3) omis-
siom, addition, or
insertion of one -
or more letters.

Write in word phoneti-
cally (if time permits)
or draw line through
word.

WDRDS'FE@NDUNCED BY EXAMINER

A word on which subject Make two checks above
hesitates for 5 sec- word pronounced.
onds. ' (The word is
then pronounced by
the examiner.)

* DISREGARD OF PUNCTUATION

Failure to observe Mark punctuation dis-

punctuation.

INSERTIONS (including Additions)

Write in inserted word.

A werd (er’werds)'ing
~(or words).

serted at the begin=
ning, in the middle,
or at the end of a
sentence or line of
text.

HESITATIONS
Make a check above the

the word on which
hesitation ocecurs.

A pause of at least
2 seconds before o
proncuncing a word.

regarded with an "x."

Sim’=b3l -1
(1) ?&%‘bﬂjé (or)
I8
(2) Bi1sesuf tor)

(3) Dt
bert

o, LA
It is a fascinating
story.

Jack, my brothery is
in the navy.

7 the ,
The dog and,cat are
fighting.

pee the girl.

: Y.
It is a fascinating
story.

'! If3the subject hesitates on a word for Z:SEconds,_a check mark
~1s placed above the word to indicate a hesitation (see Hesitations).
If the word 1is pronounced by the examiner, a .second check mark .is made

~ aminer" error.

L g?If a pupil hesitates and then makes a mispronunciation or sub- -
_ stitution error, this is counted only as a mispronunciation (or sub-

- stitution) error, |

‘above ' the word. This counts as one error--a “words pronounced by Ex-




REPETITIONS
A word, part of a word, Draw wavy 1line be- He_thought he saw
or gr’-nup:?f words, neath word (or words) a whate.
repeated: repeated,
OMISSIONS ,
One or more words Encircle the word (or Mother does all 7
omitted. (If a words) omitted. her work with great
. complete 1ine is care.
- omitted, this is
counted as one
opission error.)
The Manual section indicates which of ten sequential selections
- contained in the test provides a starting point for any student taking
the test. Also, in the Manual, it indicates at which point to stop testing
~any given student taking the test. |
Comprehension questions also appear in the test. These questions are
asked of Tearners after reading a selection,
A standardized test used to determine reading levels of students
emphasizes: |

1. results of involved students presently taking the test to be
compared with a norm group. : o .

2. 'results from the test being utilized to determine specific
reading materials in the ongoing language arts curriculum,

.~ 3, uniformity of test items and procedures being utilized in =
‘selecting textbooks for the present reading curricuium in the school and
,;Jass setting. C : - e :

Using an Informal Reading Inventory =~ = =
‘IﬁfarmaT,Reading InventbriES;,hefeinafter”c311ed IRI, may‘aTSG be
usedttc aséeftain‘rEEdingfleveis of students. Content for developing

, ;3Even,if‘a pupil repeats a word, part of a word, or group of words
‘several times,.this is considered as only one error. If. a pupil makes a -
- mispronunciation or substitution error and then corrects himself immedi-
.. ately, do not count as a repetition error, but only as a mispronunciation
(or substitution) error, . - BT L e e

ﬁ  ;;?S;;fgﬂffﬂi:‘;@f&7ffff;};;ﬁ; T ;L




an IRI comes from the series of basal series presently being utilized in

the reading curriculum. The subject matter then needs to reflect content
on the present grade level that the learner is in. Also, one grade

Tevel below and above the student‘s present grade level needs to be added

to the IRI. Thus, the resulting IRI will have content from the series

presently being>uti1ized~cévering“ane*grad2“1év51-be1cw;=th3*present:‘ﬁ -

gradé']eve1 of the involved student, and one grade level above. The

- student to be tested, for example, is in grade three; thereFore the read1ng
k»muter1a1s in the IRI would come from the present readirg series being
utilized convering gF'ades two, three, and four. A representative SEIEce
tion needs to come from the beginning of eaéh gradé Tevel textbook. To -
check on the selection being representative, a readability formula may be
used to ascertain if the selections for each of the grade levels are
’representat1ve for that respeetive grade level 1nvoTved

| The pupil reading the content orally tu the test g1ver shQUTd prca'

- nounce approximately 95 per cent of the words cgrrect1y from the selection
covering any specific grade level, if the contents are on the instructiaﬁai
1eva]“of ‘the involved reader., Word recognition that increasingiy‘goes,

| below the 95 per cent leUPE w111 hinder 1n camprehenSTQn u. jdeas.

Of comprehension quest1uns respanded to, apprax1mate]y seventy five

per'gent should be answered correctly invo1v1ng each selection. Thus, a

th1rd greder reading on his/her present grade Teve] satlsfactor11y needs to

ident1fy appraxamate]y 95 per cent of the running words Earrect1y, as we11,

a¢ answer carrect]y 75 per cent of the comprehension questions, - IF the
,‘invcived th1rd grader cannat achieve these levels of praf1c1ency, he/she j
needs to’ try the SEEEnd grade read1ng seiectian.‘ ‘The Tearner may then

be ab1e to achieve the 95 per cent’ ward 1dent1ficatiun Tevei and be able

"Vfta answer 75 per ceet Df the camprehension items cgrrect1y.




A third grader who recognizes 100 per cent of the words correctly
and answers all comprehension questions correctly on the third grade
level of materials used might, of course, need more challenging reading
content, such as on thase used on the fourth grade 1ev21;r

Each student needs to read subject matter that is meaningful and

understandable. Thus, the presented reading achievement level of each

Using Isolated Words

New basic words from a textbook may be taken to ascertain reading
1eve15 of students, Thus, Far'examp1e, a third grade basal reader pre-
sently being utilized in the third grade may provide the needed words.

In the mahuai,séction of the involved basal reader, the authors have
listed new words for each story or unit. A given set of words may be
selected for student oral reading. The learner should have no previaus:'
practice with these words. Other students should not listen to the

- words being pronounced by the involved reader since each will also bé
tested later to determine if the basal reader is on his/herjpresent Tevel -
of achievement in reading.

If>é studént can identify eighty pér cent OF'the'iiéted wordsrcér-"
;vect1y, the reader shoqu be on the learner's present level of achievement.
If the 1dent1f1cat1on of the Tisted words goes below the eighty per cent
~ level, reading gamprehen51un_w11l go downh1]1_ Should the student recog-
knize'ninty=per cént‘or hfqher éf fﬁe Tisted wbrds, the ian19ed learner
may need a m0re cha]1eng1ng reader.

Harr1s ‘and S1pay wrote:

The c]everness that some ch11dren sth in using context c1ue5 makes
it p9551b1e for them to conceal many of the uncertainties that plague . . -
- them in-attempting to recognize or: ‘decode ‘words. - To get a.true |:a1c:tuv°e‘ﬂt*»i

- of. sheer word- recogn1t1an ability, one has to test for ab111ty to- ’ i
?“(recnqn1ze words when they are.out of any: mean1ngfu1 content Far th15 s
‘ “purpgse, a child should - read a 11st Df unre1ated words ' ;o A




A word 1ist has two purposes. First, we want to know if the child
can recagn1ze the word at s1ghti with 11tt1e or no b251tat1on If the

can work out the’ pronunciat1an In th1s, an understand1ng of the child's
method of decoding an unknown word, and the factors that contribute

to success or failure, is more important then getting a score. The
child should be encouraged to think out Toud as he tries to figure out
the word. A child staring blankly at a page does not reveal much, but
if he can verbalize his thoughts, we cag,f1nd out what he is trying to
do and perhaps why he succeeds or fails=z

The word list approach emphas1zes that:

1. the new words are representative of those listed by the authors
in the manual section. :

2. the numbar seleci: should harmonize with child growth and
development characteristics. Fatigue and tiredness in identifying an
excessive number of new words should not be inherent in the testing
situation. ,

In Summary
There are numerous means available to ascertain reading levels of

students

1. The 100 running word method is an informal approach. Students
need to recognize 95 to 98% of the running words correctly. Comprehen-
sion of content should be at the seventy five percent level of what has
been read. - There are no expenses involved in utilizing the 100 running
word approach, other that time investments in adminigtering the test to
individual learners. A place removed from other learners needs to be in
evidence to secure meaningful results for each student. Thus, other
students should not be able to Tisten to ongoing testing situations.

Each student must not have previous practice on the content being read
orally. to the adm1n15trator of the test e

. 2. . A cloze method also requ1res 'no expenses in securing and buying
tests.. As is true of the 100 running word method, the cloze procedure
utilizes content from the basal textbooks being ut111zed Every fifth
word :is omitted in a reading selection. No previous practice should be
inherent in the selection ‘being read ora]]y by .the involved learner.:

The reader .needs to 1dent1fy correctly 44 to 57 per cent of the om1tted
~words if the textbook (from which the reading selction was. used) is on '

the reader's perscnaT 1eveT oF read1ng.

3. . A maze method a1so uses cantent from basal textbooks present]yv~7f

‘being utilized to determine reading levels of learners. Every fifth .
~word is deleted from the representative selection chosen for students to
readkora11y For each de1et1an, there are three multiple cho1ce items B

J‘A1bert J. Harr15 and Edward R S1payg New York: 'Langman; Inc.,

1980, pagé 233



--each emphasizing a single word. The involved reader-chooses the cor-
rect response from among the three choices. There needs to be approxi-
mately ninty per cent of correct responses if involved textbook being
utilized is on the present reading level of the student. Going below
the nintieth per cent figure indicates comprehension of content will in-
:reas1ng]y become more difficult for the 1nd1v1dua] student.

4, Standard1zéd tests, such as the E11mpgg,0ra1 Readlgg Test may
be used to determine reading levels of students. COntent for determining
the present achievement level of a learner then does not come from the
textbooks presently being utilized. However, valuable information amy
be obtained of the learner from the results of the Gilmore Oral Reading

Test. Specific kinds of reading errors are then identified. Remedi-
ation efforts should be emphasized to overcome these d1ff1cu1t1es.

5. Inferma] Reading Inventpr1es (IRI) are based on content from
the present ser1es DF texthDks bé1ng ut111zed Se]ect1on5 cover1ng

are utilized in the test, as we]1 as content from h1s/her PFESEnt gradé
1eve1 of achievement.

; 6. Isolated words may also be utilized to determine reading levels
of students. These words come from a basal reading series to be used
in the curriculum. The manual-section of a bosal reader generally ‘

- Tists the new words conta1ned in the textbaok as determ1ned by the writer(s)
of the series. :

After determ1n1ng present reading levels of each student, sujtable
materials to read need to be selected for learners individually.
Students need to achieve optimally in reading.




A

THE PSYCHOLOGY OF LEARNING AND THE HANDWRITING CURRICULUM

There afe selected criteria which psychologists em- .
phasize as being vital to implement in teaching-learning
~situations. ihphasizing relevant standards guides each
as well as in the curriculum of life. Which principles
from the psychology of learning might a teacher then em-

Phasize in handwriting?

Principles of Learning

; The teacher needs to provide interesting experiences
for pupils. ‘Too frequently, drill is utilized in attempt-

| ing to have pupils aGhiévefgaalsrpertaining to legibility

in the £anéwritingyafenai The use of excessive drill may
hindérrpuPils from becoming intéreéted iﬂ‘lésrniﬂg_ Rather,
learners need to EX@EPiEEEE‘divEfSé kindsfaf'hSﬁdwriﬁﬂg ex-— -
:periénces. Thesekmight’inéluéé &riting businésé aﬁdjffiéﬁé%
ly ietters, announcenents, plays, poens, st@fies,'ané thénk
y@u‘natési‘ ﬂithin the framework of each of these activitiesj :

pupils can be guided to write legidly.

o 80



"Pupils need to perceive purpose in learning. Thus,
each pupil may see reasons for participating in ongoing
activities. Each learner then must understand why there
needs to be proper proportion of lower and upper‘¢age letters,
appropriate alignment of words, proper spacing between let-
ters within a word as well as between words, legible slant
of manuscript and cursive 1ettéré, and proper formation of
each written letter. To guide pupils to perceivekpurp@ée
in learning is time well spent,

Provision needs to be made for pupils on individual

diverse levels of ach;evement Not all puplls, for example,
Will ‘be ready to malke the tran31t1cn from manuscript to
cursive writing at the same time, Ngr will pupils in a
~class be at the same/similar level of achievement in the
‘writing of business and friendly letters. Thus, the teacher
needs to notice the present achievement level of each pupil
in handwriting, Learning exﬁeriencé% then need to. be Prce
viaéd to. guide eachrpupil fa achieve seqﬁantial,gcoﬁtiﬁuaus'
éptima% pProgress. -

Learners need ample opportunities to agpraise thei;
own progress., No ﬁatht some of the ‘best appraisal is
;Sélfsevaiuaticn_ If a person can perséive the need (or

- BEEdE) ta -achieve optimally, the chaﬁces are greater efforts
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méy be applied in this direction. Thus, in evaluating the
self in handwriting, the pupil may appraise his/her own pro-
ducts against that of models presented in repntable hand-
writing scales, Or, the involved pupii may compaYe Persaﬁai
exhibited handwriting w;th madels in reputable haﬁdwritiﬁg
téxtbggks. The pupil may alsc be gulded to compare prev1Du5 j
Eamgiés of handwriting with that exhibited prESEﬁtly to nabn‘f
ice Prég:égs; 'Self evaluation may well stimulate a §e£san
' to greater efforts. |
| Pupil success heeds reinforecing. Each 1eérner can dD
better ‘than previously in handwritlng. Thus, BuUccess on
'an 1nd1v1ﬂual basis in learning may be in é?idEﬁCE— Sug—
cess may well be 1ts own reward for learning. Pralse;
verbally and/or nanverbally, from the teacher for 1mpraved
? individual pup;l performance may also serve as é relnfarcer.“
‘There ‘are selected educators whg reccmmend physical pr;zesi”
be glven for SPEGlflc levels of performance and pragress;~p 

‘ Métivatién in fléarning is vital. Pupils ;ndlﬁdually
need takexperlence challénglng 1earn1ng EEthltlES. HDWSV

EVer; that whlch is Qverwhelming to any pupil shauld generﬁ;ﬁ

ally not be emphasized § Thus, to develop matlvated pup115,1 
new’ cbjeatlves ﬁéea to be achievable, IT ends are excegslvely

easy tc achleve, the learner may not. feel m@t;vated -To



achieve reasonable objectives, pupils need to experience
activities which release adeguate energy to attain op-

t;mally in handwrlting.

- Issues in the Teaching of Handwritiﬁg~

There are numerous issues inh&rEﬂt in the teaching of

: hanawritiﬁg,‘ Situaﬁ;gns then exist in wh;ch thé%e are no

k‘cleargut right or wrang answers to the teaching of hazdwrltigg.f

Which iésuéskneed’analyziﬁg and untimate synthesis?

  1;ﬂ Should reputable handwriting textbooks provide
msjcr sequential learnings for pupils? Or,ksh@ulﬂ an ac-
tivity. centered apyfaach be ut11$zed in which handwriting
skills are emphas;zed as needed in Iuﬁctlcnal Wfltlng sit-

uatlans?

Le Hhc Ehauld select Dbgectlves, 1ea?n;ng actlv;tles,

‘and evaluatlan prgcedures in the handwrlting cur:riculum?

::Sh@uld the teacher be the dominant aeterminer of the cur—'

x;rlculum,‘ar shaulﬂ teacherepupil planning be utllized te

- determ;ne ends,»means tq achleve Dbject;ves, as well as

7ﬁappralsal technlguesﬁ

“§-  Shauld mﬁasurablystated Dbgectlves (behavlgrism)

‘7Qbe Emph331zed 1n the area of handwriting 1n5truct1cn¢: ~

 ;Thus, with these speciilc ends, the teaaher can- mcagure

'{ilf a publl has/has not. atta1ned the desired’ DbjECtiVEE




after instruction, Dr, should humanism be the dominant psy-

r;culum? Humanism emphasized that pPupils are involved in
the making Qf curr;culaz decislons_ Thus, not all pupils
will be achlev1n5 the same. obgectlves, nor will the objec="

tives be stated in measurable terms, General objectives harmonize

more with humanism as a psychology of learning.
In Conclusion

There are numerous relevant issues in the handwriting
curriculum which need résalving. A recommended prccedure
to resolve these d;screpanc1es might well be to utllize
ﬁﬂﬁvmt ;crlter;a perta;nlﬁg to teachlng and learning
from the Psychalogy of eaucatlan. Learnings for pupils then
~need to be 1nterestlng, purpaseful' and ~motivating. Pupils
need to experiencé success in learning on an 1nd1v1dual ‘

"basls. R21nfarcement in 1earn;ng ;s fékﬁﬁﬂt‘ thus, succes -

in learﬁlﬁg is v1tal'




OBJECTIVES IN THE HANDWRITING CURRICULUM -

Teaﬁhers, pr;nc;pals, and 5ﬂperV1sDrs need to se=
iect vital objectives for pupils to achieve in the school : .
curr;culumg Legible handwriting, among other ends, is
vital for learners to acquire,  Pupils need to communicate
written content to others in an effectife manner. Thus,
relevant skills in nandwritlng ﬂeed 1ncarp@rat1ng 1ntc
Purpaseful‘writing Experléncég,.such as writing business

and friendly letters, anncunceménts, thaﬁk you ngte5,

notes of commendation, poems, stcrles, plays, and letters

of sympathy._

~E552ﬁtlals in Teaching Handwrit;ng

There are selected 1anguage arts- educatcrs wha rec—ﬁ-
vémend a‘hasics or essentlallst means Df %eachlng handwr1t1ng.")?
 k5Thus,k Jreputablé series of haﬁdwr;tlng textba@ks may Ei i
‘ ‘prav15e apperr1ate scape and sequence in the handwrltlng
:urriculum_’ Ea:h 1essnn ;n the texthgak ﬂeeds apprapriate ﬁ”73”
jreadiness e;perlences prlar to- puplis actually prscticlng »

'that whic, i stated 1n the reccmmended abjectlve$; Léarn—f

jing act;v1tles ta achleve ﬁesired ends may be those -




adopted
specifically presented by writers of thé/basal handwriting

series. Continually, as well as ultimately, the teacher
must appraise 1f desired objectives have been achieved by
pupils, s
Assumptions underlying the utilization of haﬁdwriting,
~textbooks in teaching-learning situations may weli include
the following: - |

1. Textbook writers do an adequate an313515 of worth-
"whlle ijEcthEE for pupils ta achleve. Apprapr;ate sEe—~
quent;al tasks and appraisal procedures are also in evidence,

2, Textbook writers are spec;allsts in the handWTitlng"
cﬁrriculum.. Teachers could not dupllcate Or surpass text—=
‘book writers! endeavors. |

Ei ‘The teacher does not have the t;mé ta select ob-
'Jegtlves, experien:eg, and. evaluation pracedurgszin each |
curriculum -area, . Utilizing a‘?éputable ‘basal handwrlting-
'textbnak can saVe the teacher much tlme,;n preparlﬁg for
 tEach1ng=1Earning EituatianE- ’ | |
‘  ‘_4§ Handwriting ex?arts in e wrlting textbccks
vy‘have EElEGtEd vital basic learnings for all pup;ls té

atta;n.' Fesearch Etudacg might also have ‘been 1nc1uded in

‘ :thE$é handwrltihg textbooks,




Reasons which might be given for not utilizing basal
handwriting textbooks in teaching and learni ng can in-
clude the following: |

1. Teachers need to be creative and adapt the hand-
writihg cﬁrriculum to the present achievement level Df:
each learner., Theiteacher is in a better position to know
where each pupil is achiefing compared to those who write
textbocks in the teaching of handwriting, "

2. Handwriting should be taught as the need arises
rather than emphasizing scope and seguencé as déﬁhgé within
the confines of basal handwriting textbooks,

‘essen als might be cans;dered basic learnings

t‘l"‘

Which
in the handwriting curriculum?.- |

e Pupils need tc form leg;ble upper and lower 3ase
kletters 1n.manuscr1pt as well as ﬁuP51VE writing. '

2e Prcper Bpacing between létters anﬂ=wérds=mu5t Ye .

‘ev;dén;e-

N
.=

"3;~ Apprapriate slant of 1etter5 1s'necessary to ald‘
‘ i§fc@mmun1cat1ng content ascurately to chprs_;" 

4.: There meeds to be broper proportion of detters
“in writing. |

5. It is impértant to align letters anad words préperlyi




An Activity Centered Handwriting Gurriculum
There are selected language arts 5?2C1all£t3 who

advocate an activity centered writing curriculum.. Thus,
“handwriting is :erelated and fused with Gapitallzatlﬂﬁ,’
 punctuat1cn, spelling, as well as the writing of viable,
sequential paragraphs. The content for the writing cur-
riculum may come from diverse’curriéuluz areas, including
| social studies, EGiéﬂEE. ahé<heslth,imathematics, reading,
art, music, and physical eaucatién, 'CantEﬁt utilized in

pupil ’
- The téacher may develop 1earn1ng centers to emphasize
an actlvlty centerﬁd curriculum, . The pupil may -then - Eé—‘
"quéntlally select tasks from these élverse stat;gns. The
teacher st;mulates End matlvates pup;ls lndlvldually tc
-ach;eve Dptimal develapment on EaEh task be;ngipursued
"The,learﬂer then may chnﬁse, Irum amgng dl' se thlgﬁsb—
as to what tg learn (the ahject;ve@, as well ‘€ ,éaﬁs‘v«
(aEthitl%S and’ Experiences) to achieve déslreﬁ ends, -
One EEﬁter in the classraam settlng may be 1abelediJ

as.a "Letter Wr;t;ng“ Etatlgn.A Tasks that puplls mlght

Hpursue heré could pertain to writing buslﬁess and/cr frlendst'

1y 1etters‘, Utilltnrinn values are 1nva1ved 1n this wrltlng”f“

e;gerlence.  Fﬁr e;qrple, the bUEiness 1ettér 15 wrltten”;g; 

*gané mailed tg qucr Iree Dr 1ne;pen51ve charts, plctures,




and other iﬁiarmaticn'directly related to prcblem'salving
experiences in an ongoing tnit of study. The writer of
“ the 1etter actually receives a respanse (or responses) to
the mailed letter, Or, in writing a friendly letter, the
contents are 1ife-like and real; ultimately the completed
letter is mailed to or EIEhaﬂgEa with a friend. In wrltlﬁg
bus;ness and friendly letters, neat legible. handwrltlng
is significant.. |
- A second center might be entitled "Writing Poetry."
At this center, pupils individually may select the kiﬁdyor
kinds of verse to write. With adequate readiness experi-
ences, -2 learner may choose to Writé‘DnEﬁI more-0f the
fcllgw1ng-= 7 i V

1. haiku poetry. The first line CQntalnE five sy1s ~
1aﬁles.. The séccﬁd 11n§ has Eeven Eyllahles fcllcwed by -
five syllables dn the ihlrd 11ne., Each pnem written must -
have a tltle;A Tanka poems may also ‘be written, . Taﬁkas EQ °
possess five' llnEE w1th the f@llaxung number ﬁf=5yllables

per l;nE**5,7 5,? 7ie.

2. ’cauplets and tripletﬁ. A EGHPlEt canta;ns twa

written 11nes, samewhat unlfarm in 1ength with Eﬁdlﬁg

waras rhymlng_a‘ﬁhe trzplet has three linES with all ending

];wards rhym;ng.' Préferably, the 11nes shculd pnssess 1nr“'

] degrees,Aun1Iorm~1engthsijm




3!7 quatrains and limericks. The qguatrain possesses
four lines with diverse patierns of rhyme in ending words,
€.8. lines one and two &5 well as lines three and four rhym-
1ng,,cr lines one and three as well as lines two and four
may rhyme.f

The linerick contains five lines. Lines @ﬁés two, amnd
five rﬁwE as well as lines three and four rhyme. '

’ Legible handwriting becomes a major goal to eﬁphasize
at the pcetry‘writing center, The emphasis, however, is
upon efféctive~ccmmunicaticn n: content, rather than a pre-

planneﬂ handwriting curriculum for pupils. Dlagnasis and

as thE‘ﬁéeé arises within the framework of functlanal and-ﬂ
creative wr;ting experienge=-

L, Aadltianal leafning centers in the school-class-
room setting m;ght includ@ th@ writing of plays,,aﬂnauﬂge=‘u'
“‘ments, sympathy ﬁates, thank you 1etters, book reparts,Jﬂt*

Qutilnes, and sunﬁariés.;

o In C@hclusjan

Which methad er-tgathjng handwrltlng could yleld mast

V‘effective resqits for: Igarnerax4 Shauld the teagher preplan

a. handwr;ting curriculum.fer pupdls emphas;zlng Prec;se Qb- ;‘

T;:JECtlvesg 1s=rnin§ a§t1Vit¢es to: a:hléve these énﬁs; as’ Wéll“




as appraisal procedures to measure progress? Or, should the
1%3?32? have ample opportunities within a flexible learning
~environment to choose his/her own goals, experiences, and
evaluatigi procedures in haﬁéwriting?

Whichevér Plan or combination of planc is ultimatély
selected, each pupll needs to achieve optimally to com-
municate written ccﬁtent=c1early and effectivélj;‘ Thus,
the teacher must obtain the interests of pupils individually,
as well as assist them to Pereéivewpurpaée or reasons for
achieving well in the handwriting domain, It is vital to

provide for individual differences among pupils in the

curriculum!




Teaching Hendwriting in the Elementary School

The best quality of handwriting possible from each pupil is necessary

in order that ideas can be effectively communicszted to the reader.

Selected criteria should be followed by elementary school teachers

when providing 125: ing activities for pupils involving henduriting. The
'teacLer, when following these selected guidelines, should assist pupils
to improve over previous performances in handwriting.

1. ILearning activities in handwriting»f@r pupils need to be
‘1ﬂteresting. Too frequently through repetition, pupils have been
,askEd, whether necess sary or not, to write certglﬁ letters of the

alphabet as well as words until "legible™ handwriting was in evidence.

4A dislike for improved handwritin ng mey thus result. "Sameness" in

learning experiences does not provide interesting learning activities
for pupils.

In varied learningvaétivitiésrinvolviﬁg haﬁdﬂfltlnﬁ§ pupils may
write foieﬁclly letters to f"iendsgr parents, brothers and sisters, as - well
as relati&eé; 'The hild may dlso write for free charts or pictures for
science and/or social studies units. He can also write iﬁankﬁyou notes

~for gifts receiﬁeérér a brief 5ummafy of a library book fhat vés read.

In each of these 1 writer can evaluate the quality

the use of models from a

u.h

of his handwrithi

'fctegxur”ﬁgsse;

;Pulil“ﬁitﬁvt!“cher‘

‘1ELL%ES prop l*= g
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thrcugh bractice. Purpose is then invelved in learning activiiies

veaknesses

M‘

involving handwriting. A child whose handu iriting reveal
in spacing between letters and/or words should be challenged to over-
come this deficiency. Handwriting activities must be based on individual
needs of pupils.

.ties in handwriting need to provldé for esach

‘|I.M

3+ Learning activ
1nd1V1dua pupil in the classrcomj Educators have long known that pupils

differ from each other, among other things, in capacity, achievement,

weight, height, and psychomotor skills. Since pupils differ from each

-other in many traits, different levels of achievement in handwriting can

be expected from pupils. Some pupils write very legibly. Others have

© exXtreme difficulty in communicating ideas to others due to faulty hand-

writing. Each pupil should be guided to improve in the quality of
handwriting he now possesses. Not all puplls need practice in writing

a legible, capital "B"; some can do this well presently. 4 child may

need much assistance and practice in alignment of letters and words while

" others do very well in this sspect of haﬁdwritiﬂg.' Some pupils can write

for longef periods of time and not become tired of the learning activity
in handwriting as cgnpéred tD ather pupils in the clasqroon, Pupllh
with teachéf éssistaﬂcé can determlne variety in methods and gppvoaches
to utilize in praviding ?ér 1nd1v1du§1 differences in h?ndwr;tlng Wlthlﬂ
a classroom. |

L. Leafnlng gctivities in handwriting need to provide situations

g
1nvalv1ng a transfer of 1ear ning. ,improved legible handwrltinr can be

déVElGPEd only. if thla 55111 is practiced ;n functional writing situationse

"Leglble handv i ing needs tc be pra,ti ced whenever pﬁbilS'rng'ge in

- wrltten c@mmunlcatlcn in. sc;enceg scc1al gtudlES, mathematics, language




In Conclusion

Learning activities for pupils involving handwriting should (a) capture
the interests of pupils, (b) be purposeful from the child!'s point of view,
(¢) help each pupil to improve in the area of handwriting, and (d) help

pupils transfer the skills of handwriting to all phases of written

communication.




EVALUATING PUPIL PROGRESS IN HA%DWRIIING

A variety of techniques should be utilized by the teacher to evaluate
pupil progress in the area of handwriting. The teacher needs to compare |
pupil achievement now with previous performances in order to determine if
each pupils is imgroviegfin the queliﬁy of handwriting exhibited. |

Effective communication can be hindered with poor quality handwriting.
The reader will teke more time in reading content if the wtitef engages in
poor quality hendwrltiﬁg compared to geed handwriting. If the quality of
hendwritiﬁg is very peaf,rthe reedef mey need to take much time in deter-
mining content that is being reed-

The teacher needs to ask himself the following question pertaining
‘to eeeh’pupil'iﬁ the classroom —-- "Does the’pupil exhibit progressively
highef quality heﬂdwriting than he did in previous times?" |

Sevefel teehniquee to utiliee in evalueting pupil achievement in
hendwriting eeuld be the feliewing

‘l;f‘Teechef h”rvetien. The teacher can eﬁsefve epeeifie dlffi—_‘

'eultiee thet pepile7heve in hendwriting. Pupils will exhibit-
spec ,fie diffieultiee iﬂ deily writing activities’ eueh as the‘ 
writiﬁg ef eueiiﬁee, bueineee end,friendly 1eteefeieeummefiee.e”
reéétﬁe,feni iettere?ef:eﬁpteeietieni Speeifie prebleme‘in;;ﬁeee
area ef hendwriting may pertein to |
(e)‘ the fermetieﬁ ef lettere.k The pupil writes ineerfeetly e

few of the eepltel end/er emell lettere of the elphehet in- o

’ funetienel wrieing eituetione, eueh as in eureive writing.,ﬂ”55

ﬁheﬁ"t“1iefﬁe€ c) eed end may- heve a 1eep in it meking it

3*eppeer like’the’letter "l ",



(v)

(o)

(d)

(e)

‘:leth the uﬂtiﬂy writiﬁg that has beEn dune, 1t is diffizult

;the Praper slant of lEttEtE._ Cﬂﬁmunieatiaﬁ in writing can b

,faf the feaﬂéf tu read the content feadily. The pupil may il

iuaisa hsve "trae

making it appear as the letter '"1."

the spacing of letters and words. The first or second grad-
pupil in maﬁusctipt writing may write the sentence, "He

walked home from school." as "He wal ked home f roms ch@al;"
The pupil needs assistance in spaﬂing lettaré prqpérly ‘within ; 

a word as well as between wards." 1 in the iltérmad;ate

or Jjunior high school level may'ieavg no ﬁéfgin on Ehé :ightsﬁb
hani gide of the paper while writing and crowd wafds upwa rd

or downward where the width of the paper ends, thgsrhinder;ng
énmmunicati@n éfkiieas. | » | 7

the proper alignment of ﬁbfds and sentences. If pupilscﬂétaj"
on the line when engaging in writing activities, mﬁ:e ff gﬁivé‘
cgmmunicatiaﬂ takes plage gampared to hav1ng latters gé beluwf,~j

and/cr abava Ehe liné (this, af caurse,qdoes not refef ED

thuse parts of letters which Ehﬁuld g0 belnw ‘the line,_sueh

as’'a Pﬂft Df each of the fallawiﬁg 1etters gu;ng belaw thezﬂ

line in cursive and manuscfipt writing - g, s p, q, and y)

hindefed with 1ack af unifofmity of Elant of lettefs making ul
wgrds.
a lack cf-neatness in writing. The child may have an éﬁéessry>

é:éunt @f erasure marks which are ngt Qlean on. hlE paper.

!, aver gertai 1 ters within a wordhmakin¥




. them difficult to read.

-2+ " Work Eéﬁﬁiéépof'éuﬁilé.~ The teachéf shnuld kEép a fclder for

" 352htﬁﬁ§ii; ;Thrgughcut the school year, the teachéf wculd place

vf J‘::

WfittEﬂ work af eaah pupil ‘in his folder. Each paper added ta

”Q;the falder wguld have ‘the daté it ‘was writtén by the pupiiy When

7 evaluating aghievemént iﬂ handwr;t;ng, thé teacha: would ‘notice

?‘Lif imprVEmEnt had bEEﬁ ﬁsde by gach pupil aver his previaus‘

?perfarmance.‘ Questions that the teacher shﬂuld answer pertainingQ'




:cfifétia.' REputablE writing baokléts published by textbnok com :Qw:

‘Panies Eauld be ut ilig,d by pupils in Evaluat;ng their own '’

schievement in areas Euch as lette: formatian,‘spaclng, aligﬂment,

o ,slant, and neatness.g

Pupils under tesghar guidance :auld view handwriting sampleg: )

‘V?IQE pupllg flashed on a screen using the _opaque pfojector. (An

~;1?atmgsp;e_e f respEﬂt and 1earn;ng shauld prgvaij in all :1 88—

hy praafreading theif final writing prnduct such as a Ecmpleted
‘?},business or. friendly lgtter.a Puplls can ‘gatc heir gwu handé\

‘;writing EerfE, in many cageg, if careful pragf:eadiﬂg is da“

{pupll's pfggress in handwriting, as: wall as in. other gurriuulum

‘areas. The teache.

‘the quality ﬁf handwr;ting by praofreading his work carefully,'

V;reveals Eértaiﬁ attitudes in wanting ‘to- imprové his performanea

athers. ;

:OWﬁchhiévéﬁéﬂtiiﬁfhgﬁaﬁfi—

;Anegdgtal reggrds. From observations that are. made of the alityﬁ

;af pupils daily writing, the tea:hér can’ periadically recgrd gaeh

i

g what each pup 1

‘.pupil %wha asks h@w t, f Im certain 1Etters or shows ﬂén:ern abﬂut

ffaver previaus efforts. ThéEE would be examples f pupil”attitudé‘

’taward haﬂdwriting'which nﬂuld be recﬂrded in ‘the. farm of : anegdatal




L SUMMARY ol i

Faur te::’hniques Di eva.;.uating iiupii achievement i‘ﬂ ‘haﬁdwritiﬁg ::au,‘v’,

'be (a) teacher‘gbsefvatian, (b) wark samples r:f pupils, (::} pupii Eélf— ‘

1 Evaluaticn and" (d) aﬁecdatal fecards.,v The teacher must éﬁfaluate Each

u‘pil. iﬁ terms gf cantiﬂuﬁus impravement in handwfiting whén pupils

3 ‘ﬂ

,f‘inﬁ £ :m:timisl writ;l.ng activitiés gus;h as. the wziting of lgtters, ,rapatts,

bautlines, Eunﬁaries, reviews, aud invitatians.




{ GOALS IN k‘l‘kHrE SPELLING CURRICULUM:

Gcals f::rf 1garr13f attalnment in the: spelling Eurrl-s:ulum naed careful,

sele:tlon, Relavam; ends need to be chasaﬂ. Eacn seqﬂential Db;aut;ve

s lient "fc;ar students tc:\ a’chlé,p?

attitude of 1nte’rést'f_iﬁrléavrningwta spell words. is significant.
Certainly, all f of’ the 1eafnef and I;heérﬁirc:smnént'baing con-

‘ SiStéﬁt, C4f r't est in 1Earnlng is presant, studeat ach;evament is

greater than ;f interest is 1ac:king,i ¥y

. a féellmg d::f purposa in; 1earn1ng ta snell wards 15 -

tudam;s PEfEElVE reasons' fér 1331:” ng tc: spall a glven set ‘of: ;W’rds,

rwis bemﬁg Equal ach;avementx 111 speilmg shauld bs

.at a h ghér 1ave1._

al writlng.; Any set’ of wards ,

1ng lessan may be ut:.lized i "iting

*paams, plays; Stories ,'; annouﬁcé,meﬂtsg ‘not

as ‘letters cf sympafhy. . i
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. ;Lngly :cxmpatent ;n Wf;tten (:Gmunlcat;cn.-

‘ bat; cat, hat, fat, mat pat and-vat.

_:Thus,' an- 1n1t;1a1 cnnsa ant: is’ changed and a new ward resultﬁs,;

bat - gat.' Lingulstic_ elements may not be as cbvz.aus as irm the fc:l—:

iiﬂté’iﬁé set: cable, :ule,‘ settle, meddle, and 11ttle. ,Eatﬂz of these

,wcrds c:cntalns the EDT)EIS ; i; en &j‘.ng“
7. d:gagj@sg.s ,of k”rors made in Spelllng nee@gta be ldéﬂtlflédh, ~-Why does

. a 1aarner mlsspall one ar more wardsf‘
v (a) a huma:l Error. was mada whlc:h does mt oceur cans:.stént:ly.

(b) | carelessness was. 1nvalved in attempting to spell wardsz_ .

M(é)'whandw:;:tlﬂg é;i‘réfs made ft:f spalllng errars, e. g the Q»&ufs‘ivel

ﬂot crassed and contained a, 1c:ep, mﬂ.aklﬁg \:the '

letter appeat‘ as aﬁ' "1"

L (d) inadéqﬁatéattentiaﬁ ‘ifsk‘ givei i using phc:nlcs Whgra .ﬂ. ' grapheme—




g in spélllng?: :

Preaetéfmiﬁ‘ed Wawd Lists

\,“‘Nﬁmémus st d es have heen made of spgﬂ - wiirds Wost freqﬁenﬂy used

by pup:l.ls in ft;ﬁct;r:mal wr;ti g tuatlcms. For mw@le; in thé Fitzgerald

Study, spelling wards utlllzed by pup:.ls nost f’m%&;ntly on thE 53(:0?1(‘1

' third fcvurth flfth w"d slxth grade 1evels were 1dent1flsd If frequently

'Pup;ls may be preteste:d and then 5tudy the correct spell:mg ‘of 'a

reasonable nmnber af new wc.i-:r:ds at a glven time, frgm Fltzgerald' Study.. or N

char c:arefuliy ccmtrolled stud;es A Past test should be glven to- rot':&:ei'

astery learﬂlng has OCE:?JI‘IEEI Thé test study, test procedure in: teatﬂung‘

l‘Spellmg may be ut;l:.zad agaln and aga:.' It "k'f'important to 35515t puplls

"‘to prcnmmce ‘

‘also be ‘able : ‘
o *Studi es'kﬂ

rfar thpllS tc: master, e:fully,~ a ‘rarlety of- stlmulatlng exper;ences may. ‘be

Ho*

g prg\uded to ass;st pup:.ls 111' leamlng to 3pall words c:c:rre::tl}r selected frﬂm

Vcarefully des:;gned research studles. R

Advantagés giv:n by 1ang1.;age arts sper;".lallsts '1ﬁ us:mg s lev: t

fwards ldent:.fled in hresearch studles might well be the follow1ng; =

};'gl; Sciéntiflc ‘studles ji:a:ﬁ bé made cf V1t p lllng wards Whli‘.h all~

pupils 5}1@1.1 ‘d:mastezr ta develop proflt:lency 111 wrltlng

est A Fitzgerald A : Bas:.c ‘Li

, Wisconsin:' %



JfTr1v1a 5p3111ngkwcrds can be weedéd out: af the curs

ﬂ 7 Dbjectlvely derermlned 115ts ‘are identified by researchers.
 k3,aLUSefu1 snelllng words" for pupll mastery can be dérlved from

‘”qwrarefully Planned résearch studles.l~f

‘Gne method “among Dthers, in determlnlng sccge 1n the dpelllng currlculum

‘;{pértalns ta studylng and enumeratlng spelllng words gcmmonly used by a 1arge

number of pup115 in functlcnal wr;t;ng experlencesi‘ The ldent;fled spell;ng

‘&wcrds may than be mastered by pupiis -in the sgelllng curriculum,

v For exampie 1£ pupll A is hﬁﬂﬂlng;

;spelllng wards are relevant to use 1n the wrlt;ng'experlencei

Among othezs,”

hese wcrds may be the fb110w1n 4 ‘pIe5ent blrthday, party,

frlends, prlzes

fwrapplng, theater,zand>fay6%" ‘ e’number ef wards ta master w1th1n a glVén e

ds ta be reaspnable and achlévable Eazh pupll w1th teachar ’ P

,gu;daﬁcévmay then plan,a Speciflc set of wards ta master 1n thé 5pe11 

‘ﬂcurrlculum SequEﬁtlal planned 11$t5 shculd ald each 1éarner to beco f
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spevlling wafdsﬁ hés‘déas, _tﬁ be in the. Qf:fiﬁg : fﬁr each 13&1@11&1%;.

2 T‘he mvgived learn,e =T is in the bést pcs:.tmn to 355151: :m deteﬂgnmg e

'1}%‘11(:]1 are fLm::t:lr.?n Z 1 spelllng wards to master.

S T I:ntEreSt and pﬂipasa e :LD 1eazn1ng may welJ came about when Iésrne:s L

:Percewe I‘éie‘\rilhéﬂ tln terms of what 15 belng leamad

) Unlts Gf Etud}r and the Spelllng Curr.z.c;ulum

: 'Spelllng may be ;erelsatied ‘with' other ;urrlcuimn _areas in the sghaol/

; master:;‘, grawth, seeds, I‘eproéclu:e, Toous, léaves, vertebrates and 1nve1~ﬁe=

i
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.‘1éai‘nér prﬁgress. After ec)ri‘a ectly spelllng seven words per. waek the PquLl

;rnay be challenged to 11‘1:::1:‘%3.3& 8 the nurﬁber of" words to he sﬂ;ﬁlled carre:tly'
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_Reasans glven for emphas;z:.ng Ca :arrelated Spélllng ;urr:x :ulum 1ﬁc1ude thé
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Tégmparad“to 1591&‘&&2& rtems

o Spell;ng wards camlng frgm dlverss u‘n;ts;
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SC.J.EDEE mathe at:;cs arxd Ieadlng tfhl}'f"

ﬁreflacts carrelatleh i 111 the curr;culum

Aruitoxt provided by Eic:



ERI

~2. Pup:l& 15 ma.}‘ stud}r ‘selected cm‘lcepts in: dépth 1f reading E:ld spgl llng

"of éach cﬂrncept is emphamzed 1n any resource unlt_ Dé@th stud}f

assl,.sts 1n retalnlng lear’n;ngs longer as ca'npared suﬂ*eg means Df

ac:qu:; rin g c:ontent o

The Spelllng Textbook and the Learner

Beputabls spelhng textbco.—ts are utlllzed in many ﬁlasgmemz in helplng i

Puleﬁ ) 1331‘11 to spel wgrds v:rjrrecfly ‘Inherent in these te;c’l:bcoks ai’e: -

115t%;’0f513313_;.ng wgrds t.c rnaster on a weekly bas;s fo:r a glven =et af  '

,Puplls. ThEI% als are leEI‘SE 1eam1ng a;t;v:,tles T;D help pu’pz.ES léarn tc

The learnlng act.i\rlt;es il“e vaned

UtihzatzFﬁn Df 5pelllng textbaoks is a rather tradltlanal me=ans in

35515E1n2 PLrpL ;!.S_tc J,earn te spell wards cgrrectly‘. Reputable t&xt.baoks have

éﬁduredin space and timé in the school: currlcuiumi el

Eeﬂsms E;Ven fcvrusmg I‘Eput ble textbcoks in the spelling - i:HITlCUlLfm o
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are
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,% Publishlﬂg c:,ompanies have: 5pent much ‘money in develnplng and prgmotlng

thE:;r te:ctbt;aks. .
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,pel‘islsarﬁ n, schcals have ample Opp@rtm‘litles to evalugte :each
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* well as learning activities, in repatablefspélling‘textbéaks_

In Summary

Tea:hers, Prlnclpals aﬁd 5uperv15mrs need to study, analyze,‘and adapt

a ]ustif1able appraach in the teacﬁlng cf spell;ng Crlterlafused tsbf,

"Justlfy the SeléEtlﬂn af a spezlflc means of teachlng spelilﬂg should .
include the fallaw;ng ‘ £ :

1. Experlences fcr ‘pupils shculd be 1nterest1ng and mean1ngfu1

Learners shculd perce1ve purpcse and achléve Dptlmally 1n the~

speL;lng turri:ulum
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SPELLIN'G IV TH CURRICULUM *

Corr'ec;t spe’l’hng of -words needs adequate emphaS'is 1n 'Eeacm ng 1ear‘n1ng

751tuatmns why"r‘, F“"Gf‘i(‘ﬂéﬂt cammumcatmn 15 a1ded Whéh \a—wﬂtten or typed

ccmtent t:onta1 ns wards whn:h aré Eorrecﬂy Speﬂéd A quaE 1ty ‘language arts

t:ur'r'1t:u1um ‘then must p]ace thczrough emphas15 in a1d1ng stu@ents tD speﬁ wards

co rr‘éctT y.

Criter‘ia for a Qualily Speﬂing F‘r‘ggram’~f‘;‘, .

whatevef”’ demswns are. made in 1fe, standards, ar cr1tuer1a are- utﬂ1zed

1earn1ng sﬁuatmns theteacher needs tD

1L select worthwhile: gc:a15 forstudents. to- attam Tﬁmwa must be :
um1tted in the curriculum. In speﬂmg, the wcrdf stu—dents are- “to: master ‘
need-to: be significant, preséﬂtjy, as well as 'in' the’ Fu%ture .There 'is :
. much for each to Tearn.  'It. behwes the” mstructgr to ChDDSe careﬂlﬂy ;

;}thcse war-ds ﬂ::r 1earner‘s tc SPEH correct]y which are %ahent and re’levant.

emphaswe the cancept @F baliice in the curr1r:u1um Thus “in speﬂs
- “ing pupils’need .to ‘developvital understandmgs, as WEZT as- skﬂTg and
cattitudes. S A1l three kinds of: jectives-need to be s&Eressed.: Under-
~standing, gaa’ls ‘are not’ aquuEte inand of themse’lves, s=uch as '1Earner‘5 o
'?'.“at:qmrjng facts,cam:epts, and genera’hzatwns related: ;d*’lrect’ly l:deﬁ
nitions‘or meanings of spellingiords. ™ Rather, skills = (utilizing the
newly mastered. speﬂmg words infunctional. writing) ar=d attitudes”
,-(pcs1t1ve feelings in wantmg tolearn to spell words; (:r:srr*e::t]y) are
¢ .equally: 51gn1f1cant goals. Skills'then pertain to. the: wuse cf what: has
“ been aChTEVEd within the f’ramewarkaf understanding: gcsaﬂs ~Attitudes
revea1 a. deswe tc 1m:r-eage the leve1s of. understandmﬁ and skﬂ’ls

gmde pupﬂs tg pem:ewe purpuse or reasons’ =For' mas termg a given
~*"5ét of spelling words. When" indetive methods are util ~dzed, the teacher

_‘T'}gmdes ‘students 1n d1SCDVEF‘1ﬁQ resons for 1earning to “=spell selected
words acc:urateTy With a deductiie method the Tanguag=e arts 1nstructcr
explains reasons’ as to why. students need to Tearn to spwell wor
‘rectly within a Speﬂmg unit.” Irusing extrinsic rewazrds to.aid stus
”dents to perce1 ve :purpose in: spelhng, awards are annoumnced. ahead’ of,

- “.time:as to the: number’ of words alearner needs to spell . correctly’in.

" order‘to- receive. a prize, a badg, or certi ficate for a-s::lﬂevement SEx 4‘
‘hortation may,’éf,a‘lso be ‘used- by’ theteacher to promote pemrceived’ purpcse
Thus, the: te cher stressea ‘the- 1mportance c:f‘ learning teo spell words ’

: x-:t:crrecﬂy Hawever, reasons are mt given. “With exhor®@Eation the: teacher

.. could say, "It's very important fir you to 1ear‘n to- EDE!E'I thESE words’

. ;t‘_t:orr'ecﬂy 1n urﬁt one.in our_spéﬂmg textbgak " .




~?S¢haa1s
_{wr1t1ng 4

"zat1cn5, deve1gp an understand1ng of ward mean1ngs and vccabu1ary, equ

the speller with more than one strategy for spelling-word attack; in-

corporate spelling -into all areas.of the curriculum; proceed from sound:

. .diagnostic evaluation; and" prgv1de for. the. deveTapment of mot1vat1an,
positive student att1tudes and Sound hab1ts fcr studyi

prGDFread1ng

: Djagnﬂst C'appraachesv

= 3 11ng généra11za 1ons, and error ana1y i
'“deve1aped by the-c}a room - téacher

‘>!The Frequency of-use. apprcach stresses that spe111n,m
‘“be-based on'the words that'are’the most. frequent1y used. .

it .is' be?1eved ‘that" ‘words mast Frequent1y ‘Used An’ ‘writing- shau1d be:

;ftaught f1rst wards ccmmon]y used by ch11dren 1n a spec1f1c grad‘\

‘{be taught in the apprapr1ate grade
i i ‘emph351ze5 the phcnic regu1ar1ty o f

‘ patterns 1n'wards of 51m11ar mean1ngs Thus= spe111ng 1nstruct1on shnqu
‘a11aw Students;to COmpare, cantrast,‘and categar1ze ‘words ‘according
“root ' igin: 57 ies in ‘'structural:patterns:
~in.a, deve1cpmenta1 a praach
The carrected test meth@d a11aws immedi ;e ;

iy ;ﬂ The se]f—study ethod:a119ws Students to ma,

- own” 1nd1v1dua11zed 5peT11ng ‘words. "An:inductive apprnach to te”’

fspe111ng genera1izat1ons ‘allows’ students to d1scaver and use the

‘11ab1e spelling genera11zat1ons

Remed1a1 5pe111ng approaches have been deveTQped For the:mar4
11 he

;spe111ng student Spe111ng shgu1d not, however, beitéught“
Ssubqéit Students whethEF Femed1a1, regu1ar deve1opmevta1
'PEqu1re many)appartun1t1es to: use spe111ng in mean i

~ Donna E. ;NDFtDﬂ “The" EfFect1Vé Teacﬁ{ng of;Lahquage Arts.

acn ~ot Lant ‘Second- ed
Co1umbus,(0h1o

CharTes E: Merr111 Pub11sh1ng Compény, 1985, pagesﬁEDS 210




4. choose a variety of interesting learning activities for students.
To achieve interest within learners, diverse activities need to be in the
offing. The experiences may include
(a) activities contained in spelling textbooks, workbooks, and
worksheets. o ' ' ‘
(b) Commercial and teacher developed games.

(c) crossword puzzies in which the Tist being studied in spelling
provides answers for the vertical and horizontal lines.

(d) computerized drill, practice, and games.
(e) spelling bees where competition is wholesome and educational.
(f) purposeful, practical experiences including writingrffiend1y and
bgsiness letters, announcements, plays, poems, stories, . and
skits, o :
(g) pantomimes, creative dramatics, and formal dramatizations.
5. evaluate student achievement comprehensively. Diverse procedures
~need to be utilized to appraise learner progress. The evaluation pro-
cedures may include
(a) teacher developed tests.
(b) standardized tests.

(c) Tlearner abilities to spell words correctly within the frame-
work of functional writing situations.

(d) weekly results from students being tested onlists of words ;
contained in spelling textbooks being utilized in the classroom.

6. assist students to utilize correct spelling of words. Students who
~utilize what has been learned are less likely to forget subject matter
acquired. The teacher needs to provide situations in which pupils may
© use that which has been learned. : '
"Retention in learning is a perennial problem. Human beings feel and
: béTieve that an inadequate amount of content has been retained. Retaining
,:Vthe correct spelling of words is no exception. Teachers need to think of
~means and methods of helping students remember understandings and skills
achieved,
Utilitarian theorists believe that useful spelling words need to be
R ﬁéStéred by étudeﬁtsi_ If students learn to spell words correctly which have e
‘ beéh idéﬁ£ifiedfas being functional, errors in spelling would decline greatly.

“With utilitarian words mastered by'students'infspe11ing;;TEafners mighﬁjthen“ -




study what is useful. What is useful will be utilized frequently. That
which is used tends not to be forgotten.
Burns and Broma’n2 wrote:

Some spelling programs are based on the theory of
social utility; that is, words are selected on the basis of
their importance in the different spelling activities of 11 fe.
There are a number of investigations about spelling vocab-
ulary, but perhaps the most important one is by Ernest Horn.
He studied letters of bankers, excuses written to teachers
by parents, minutes of organizations and committee reports,
letters of application and'recommendaticn, the works of well-
known authors, letters written in magazines and newspapers, :
personal letters, business letters—a total of 5 million
words and 36,000 different words. From this, the most im-
portant 10, 000 words were selected as basic words, according
to these criteria:

1. The total Fﬁequency with which the word was used in
writing

2. The commonness with which the word was used by eﬁeryx
one, regardless of sex, vocation, geographical location,
educational level, or economic status

3. The spread of the word's use in different kinds of writing

4. The cruciality of the word as evidenced by the severity
af the penalty attached to its misspelling

5. The probable permanency of the word's use

6. The desirability of the word as determined by the quality
of the writing in which it was used.

; ‘Horn suggested three criteria for introducing these basic
words in the spelling program:

The most important words should be introduced in the be-
ginning grades and those of 1ESSEr importance in the later
grades.

The s1mp1est words should be introduced in the beg1rn1ng
~grades and the more difficult words in the later grades.

Those words that are used often or needed in the curriculum
activities of children should be introduced when appropriate.

T ZPau1 €. Burns and Eeﬁty L. Broman, ThenggguagéfArts in
’ Ch11dhoad Education.  Fifth ed. Boston: Houghton Mifflin Co..
ﬂ IQE3f,pages 242 and 243. ' ,




7. guide students to perceive patterns in the correct spelling
of words. There are numerous sets or word families which follow
a pattern. For example, first grade pupils need to learn to
spell carrectly the following: ban, can, fan, man, pan, van,
tan, and ran. With a change in the initial consonant of each of
the above named words, a new word emerges. Another, pattern of
words for ycuﬁg learners to master in spelling include bat, cat,
hat, mat, pat, rat, and sat. Inductively (by discovery) and
deductively (through meaningful explanations) pupils need to
observe that selected English words form a pattern in spelling.
Even the fai1@w1ng irregularly spelled words—rough, ccugh, 7
through, and thought follow a pattern emphasized in the "ough"
letters. Linguists are strong advocates of students noticing
pattern which assists in spelling words correctly. Young pupils
should study words which pattern in phoneme (sound)-—grapheme
(sjmba?) relationshibs contained in a family such as bet, met,
set, 1étg yet, and get. In sequence, as 1earnefs progress thrgugh
Vthe'diVéfse grade 1eve1s, words containing less of consistency
between phonemes and graphemes can be emphasized such as bake,
cake,'fake, make, rake, and Sakei Each of these words Eanta1n a

silent "e" ending and might well be appropriate, as an examp1e
for second graders. On the third grade, students might 1earn

to spell wgrds which gradually contain less re?atianship between

'kphonemes and graphemes. ‘These include my, pie, sigh, island,

a1s1e, rye, and ride. Each of the above named words contains a
long T sound as a iinguistic element. As a final examp1e; éisﬁh
bﬁgrades might well learn to 5pe11 words which pattern with the
 :vowe1;sound as in the word blue. The letters "ue" 1n SQUnd pattern_

'*kWith;té,ﬂtnd;'twd,‘rheumetism, F’lui new, and"sodn;“*Thererare'g,t

111




seventeen diverse ways to spell the same sound as represented by
the letters "ue" 1n the word blue.
StEWig3 wrote:

Having children experience patterns in spelling is not the com-
plete task, however. As they progress through the spelling program,
they must be exposed to the idea that in addition to patterns, there are
exceptions. The danger in any generalization is that the pattern may be
overextended or applied to words for which it is inappropriate. Much
inaccurate spelling results from overzealous application of generalizations.
The child who spe11s bizzy (for busy), honer (for honor), and ankshus
(for anxious) is only trying to apply what he or she has learned.

Trying to explain the logic behind some of these exceptions is
largely futile; many exceptions must simply be Tearned on a rote basis.
For examplie, children are often taught the pattern: When words begin
with an initial /k/ sound, they are spelled with the letter K when the
letters i or e follow, and are spelled with the letter C in all other
cases. The alert child will soon notice, however, that there are ex-
ceptions. In such words as chaos, character, and chorus, the initial ch
spelling is necessary to represent the initial /k/ sound. This is be-
cause such words are borrowings from the original Greek spelling, with
the ch- retained, instead of modified to fit the more general Eng11sh
system (Corcoran, 1970)., Does this make sense? Of course not, if one
is searching for logic in a system that developed in piecemeal fashion.
The child simply has to learn that there are exceptions to the system.
While it would be more convenient for everyone concerned if some of
these obscure borrowings were changed in written form to conform to the
system, this is unlikely. Therefore, the onus of learning not only the
system but also the exceptions falls on the child. 'An unfair require-
ment? Probably, but one which is unlikely to be changed! The teacher's
job is, therefore, to make the learning of the system as palatable as
possible. , '

8. assist students to develop effective ways in learning to spell words

- correctly,

Jghn Warren Stéw1g, Exp1or1ng Langyage Arts 1n the ETementaAy Class f
. room. New York: Holt, Rinehart and Winston, 1983, page 336.
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Petty? et.al. wrote:

The basic goal in spelling instruction is to teach children to spell
the words they use in their writing. This means the writing they do in
school and the writing they will do after their schcol years. OF course
it is impossible to determine all of the words any person may need to
speil in a lifetime, but everyone should learn to spell the words that
are most frequently written., It is also important to encourage children's
increasing awareness of the structure of their language and how aspects
of this structure relate to spelling specific words. Finally, a positive
attitude toward spelling correctly and habits which support this attitude
need to be developed. ‘

Since spelling requires putting into written form words that are familiar
from speaking, reading, and listening, two important abilities are needed.
One of these is the ability to recall how words look—the words that the
child has studied and those that have frequently appeared in his or her
reading. The other basic ability is that of associating letters and
patterns of letters with specific sounds. These two abilities become
closely allied in the spelling efforts of most children, and both are
influenced by the children's understanding of syntactic and morphemic
aspects of the language.

A good speller naturally must know the letters of the alphabet and
how to write them in both lowercase and uppercase forms. He or she
should know how to alphabetize words and how to use this knowledge to
find the spellings of words in dictionaries and glossaries. He or she
should be able to pronounce words clearly and accurately and to use a
dictionary, including its diacritical markings and key words, as well as
phonetic and structural aids to help with pronounciations.

Good S§E11EFS§ no doubt, have developed quality methods in 1earningito
:sﬁéii wordé accurately. Those students doing poorly in spelling may need to
develop methcdé1ogies which work in spelling words correctly. Which method-

~ology might the teacher assist students in acquiring?

(a) each student needs to look at a word carefully prior to studying
its spelling. The sense of sight must be emphasized so that con-
figuration clues might be utilized by the learner. A student can-
.. not master a set of words in spelling unless he/she attends carefully
- to each new word. '~ Some words are longer than others. Selected
words are taller or shorter as far as individual Tetters within a
word are concerned. Thus, distinguishing features must be observed
prior to learning to spell that word.

(b) students individually need to be able to pronounce each word cor-
rectly. Incorrect pronunciation of words can well make for spell-

B ‘,,QWaTter'T,:Petty,etiaii EXpErieﬁ§g§rjn Language. Fourth ed. Newton;",
Massachusetts: = Allyn and Bacon, Inc., 1985, page 250. -
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LEARNING ACTIVITIES IN SPELLING

Each student needs to experience continuous optimal success in the
spelling curriculum. Which experiences might guide learners to achieve

well on an individual basis?

1). A game board may be made. Congruent squares sequentially may indi-
cate a starting point as well as an ending point. Square cards face
down with a spelling word on each card should be located next to the
gamebdard. A pupil spins a spinner. The learner may move forward on
the gameboard the number of spaces indicated on the SPinnﬁer, providing
hg/she::an spell the word correctly on the card drawn and held by an
opponent. If the word is spelled incorrectly, the learner does not move
forward on the gameboard,
- 2). Spelling baseball may Ee played. Two sides are chosen. Congru-
~ent square cards, each containing a spelling word, are placed face daWﬁ.
The cards aré plaéed in four piles, easier words spelled correctly zallow
the involved ieainer a single. Increasingly more difficuit words, in
sequence, permit the spéller to score a dauﬁie, a tiiplé; or érhcﬁérun;
The first batter uprmay‘indicate if he/she wishes to try for a
single, double, iriplg, or homerun. 'The’teacher théﬂ dréws the top card
on the designated pile and pronounces the word to the batter.- If the
battef épélls the word correctly, Ee/she secures a hitkand moves to the
appropriate base. If the word is misspelled or no atterpt is made to
 5§311’it; the involved side gets an out. Three outs and the opposing

side gets a chance to bat. Learners and teachers need to decide the

length of the game in terns éf‘inﬁings_



3). A fishing game may be used. The teacher need to cut fish config-
urations f:aﬂ construction paper. A metal paper clip should be in the
‘mouth of each fish. A stick with an attached string and a magnet at the
end of thé string can be utilized as a fishing pole. On each fish a
salient spelling word is printed in neat manuseript letters. A student
may then catch a fish from a glass bowl or wooden box. An opposing

-. player takes the fish and pronounces the word to the catcher of the fish.

[

The latter attempts to spell the word correctly. If successful, the in-

volved student may keep the fish. The student with the most fish is the

L]

winner of the game.

4). Scrabble may be played. The game may be purchased or made by the
teacher. If made by the teacher, squares one inthran each side, may be
used. A letter is priﬁted on each square, although tke letters "qu''

may be printed on a single square. There needs to be an edequaternumber
of squares containing vowel letters, as well as commcenly used consonants.
Certain iattérs, if used in‘épelling a word correctly, may receive LoTE

Each student may draw seven squares. One rerson needs to start the

game in spelling a word correctly. The number of points from all squares
used are added for each word spelled correctly. For example, if a

' learner spells the word "room" carrectiy in laying sequentlal squares -
on a desktop. The "T" Iettéf may have the numeral "1 written on 1t,
the letter "o'" one point, the second "o' one point, and the letter "m"
one pnlnt since these are commonly used letters in spelling.  Thus, the
anﬂlVEd student IEEEl‘EE four points. The rules of scrabblé may be used
wfram then on to Qomplete thé game;‘ Hhaiésaﬁe aﬁtitudcs ﬁggdkdeve1c§ment

~ whenever learners engage in competitive endeavors.



5). A crossword puzzle may be develped. Words used in the crossword
puzzle might come from the unit presently being studied from a basal
spelling textbook. The words may also be selected from science or social

studies units of study.

| ]

6). Learners might secure as many spelling words as possible from
given word. Thus, for example, in the word "interdependence," how
many words can be spelled using the inherent letters in any random order?

A variety of methods in teaching spelling should stimulate learners

to achieve more optimally.
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IMPROVING SPELLING PROGRESS

Dr. Marlow Ediger

Pupils in the elementary school need to spell words correctly when
engaging in writing activitdes so that effective communication with
others can take place.

The elementary school teacher has as one important responsibility
the development in pupils of an inward desire to improve their spelling.
Optimum pupil achievement in spelling should occur when pupils are moti-
vated in wanting to do better in spelling than previously. The follow-
ing guidelines could be followed by the teacher in helping pupils to
improve their spelling:

1. Pupils should "see'" purpose in spelling. Pupils in the elemen-
tary $ch061 must understand why it is important to learn to spell words
correctly in writing. The teacher could write on the chalkboard a para-
graph with misspelled woids. Pupils ccuii notiéerhéw difficult it is
to ﬁnderstand content when reading the paragraph compared to having words
spelled correctly in the same paragraph. When pupils engage in a writing -
activity, such as writing a friendly letter which will be mailed to a
friend or relative, words need to be spelled correctly for effec-
tive communication to take place. The words that will be used in this

writing activity can become the spelling list that pupils need to mastexr.

In writing a friendly letter, pupils may use words such as cousin, nephew,

niece, aunt, uncle, present, and birthday. These words, which could

‘make up a spelling list, can be developed cooperatively by pupils with
teacher guidance. Pupils would need to learn to spell these words cor-

rectly to assist them in writing of a friendly letter. Spelling text-




O
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books may contain a list of words based on a unit dealing with the writ-
ing of a fiendly letter.

2. Pupils must sense that learnings in spelling are meaningful.
Any word that the pupil is learning to spell must be preceded by his
being able to read that particular word. The pupil, through a variety

of learning activities provided by the teacher, needs to attach def-

Jin

nitions or meanings to the word being studied in spelling. He must be
able to use the words in a sentence (or sentences). The numbef of mean-
ings a child attaches to a word and the number of sentences he is able
to develop from using a specific word depends upon his achievement level.

Pictures, filmstrips, films, and discussions assist pupils in developing

words in sentences.

3. Pupils must feel that learning to spell words is interesting.
Too -frequently, pupils have been asked to write each new word being
studied five or ten times each. If a pupil then writes the new EPEi—
1iﬁg‘WGTd incorrectly the first time, he practices writing the word
in:oxréctly with further attempts. Instead, teachers need to vary
the kinds of learning activitiés in spelling in order tb generate in-
terest and enthusiasm. Pupils can use the new spelling words in writing ‘
ébsfdiy; they can then check their own spelling of words éftef thé éétiv%

ity has been completed. Pupils can utilize words learned in spelling

‘when writing a business letter which will be mailed to a specific desti-

nation. (There are many places that pupils can write to and receive

free posters, charts, and other information which lends itself to units

- taught in science, social studies and/or other curriculum areas in the

 §171§3;



cross his t's and have a loop in them, making them appear as the letter

1. Or the letter ¢ is written tall making it look as the letter 1. These
making for spelling errors.
| If a pupil pronounces a new spelling word incorrectly, his chances

of spelling the word correctly would decrease céﬁsiderably. He may then
spell a different word compared to the word needed in the actual writing
situation. Many words in the English language have consistency between
symbols and soulds; a child mispronouncing such a word an& spelling the
mispronounced word phoneticaily would greatly increase hié chances £ér
spelling errors. | |

Words which have an irregular spelling (lack of consistency between
symbol and sound) cause problems in spelling for many:pupils. The |
child may be trying to apply a phonetic spelling to a word which has an
;irfegular spelling. Or, he may not have looked at the word carefully
to notice the proper sequence of letters. It is important for the tea-
cher to assist pupils in determining why words are incorrectly 5peiledi

5. Pupils achieve at‘differEﬁt levels in speltling. The teacher
needs to provide for individual differehces'inrspelliﬁgi, If a spelling
‘textbook on the intermediata grade level listé twenty new spelliﬁgii
words for pupils téyﬁastef in a week, the teacher needs to set realistic

,goals for each individual pupil. Pupils with below average inteliigEﬂéé i
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spelling words from a text which is above grade level. Pupils of aver-
age achievement may find the new list of spelling words from a spelling
text book on their own level challenging.

Pupils differ from each other in many ways including intelligence
and achievement. The teacher must provide for individual differences
in the classroom since different levels of spelling achievement exist

among pupils.
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fdalLtilla Ui oLlILENUNLCES
Selected pupils éntér the school setting speaking the English language fathgrk
proficiently. They generally have 1ittle or no knowledge of sentence patterns |
and.yet Effegtiée ﬂgmﬁuﬁicatiaﬁ on their developuwental level i{s definitely in
- evidence. A riﬁhxléafniﬂgfenvif@ﬁmnet must continually be provided so that learn-
ers may en:ichytbéir speaking and listening vocabularies to davelop further gkilis
in thE‘DfEi use of language.

Pupils in the school setting nesed to understand and appreciate héw the
English language operates. As learners progress through sequential school years,
they sh;uld experieﬁce continuous succegs in achieving relevant ﬁbjggtives iﬁ the
language arta curriculum.

The teacher, alert to the present achievement level of each pupilr must praa
uide gtimulsting 1egrning activitieg _to mgtivate learners in understanding gtruc—
- ture and patterns in the English 1anguage. The easleat sentence pattern far moat
lgafners to understand gene:ally is the noun=verb or subjectspredicate pattern.
The teacher can select a subject-predicate sentence pattern from an experience
*”chart developed by pupils with teacher guidaﬂce. The teacher may also ask pupilg
ED give a sentence,ﬁf twa wards pertaining to a picture on the bﬁlletlnbﬁééfd'éf
~‘abjeets st a learning center. Gantfibutians made by pupils must be ;espeeeeﬁ.kk

. As an additional Eppruach to use in having pupils understand gentenaa patterns,
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the teacher could write two words on the chalkboard resulting in & subje;ﬁ—predi-?
cate gentence,
The following 1llustrates the noun-verb or subject-predicate sentence pat-
tefn.
1. Lions roar.
2. Birds fly.
3. Boys walk.
4, Gifis swim,
5. ngigs ery.

“In'eaéh'af these sentenﬁes‘éupiis @ay ?t@vidg words which replace the GEfb'f
or predicate. Learners need to be actively involved in presenting these‘wardé@’
Thus, the teacher might ask, "What else do lions do?" Pupils way fesg@né‘ﬂith jf
the following: "walk", "run", "jump", "eat", and "sleep". Pupils may :héﬁﬁbg;;ﬁ
\guiﬂed ta'natige that the senten;e pattern stays the same; hawevé:, other wa:&é

have;been,utilized in place of the original verb or predicatei
In sequeﬂQE— the teacher could have pupils thihk gf wafds to 1EPIE§E Ehe
noun or subje:t of the sentence., 1In the sentence "Lions faa:", what nﬁhe: ani-ﬁn
. ﬁgls might take the palce DE the word "lions'? ©Pupils may rESpnnd with wards

augh'as'"tigefs", "giraffes", "dogs', and "wildcats'". Pupils must have ample

concrete and semi-gaﬂcrete experieneces when partlgipating in Qngaing lesrniﬁg

gctivities, su:h as in viewing models and pictures of animals;

) A gecand aénténce patte:n, not necegsarily in sequense taught to pupils,

"might pertain to puplls develaping understandings of the ncun—verb"naun ar,

fsubject-preditate—direct object pgttern.‘
”‘1 Juhn threw the baseball
" 2. Ralph held the bat. .

"Qg -~ 3, salley met‘héf friends.
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:Sﬁéhcy bought a doll.
;;Ié éséh of these sentences, pupils may present a word which takes the plage'
- afvgﬁévégbjgct, éhe predicate, or the direct object. The concepts of "subject",
’  “pfgﬁié§te",‘and "direct object" may be used by the teacher when féferting to
'speéifié'wards in s'séﬁtEﬁcee hnwevefr pupils definitely should not be forced to
use‘theae terms when oral or written communication is being utilized. Generally,
Pupils will attach meaning to and use these concepts in speaking and writing at
the. apprgpriace developmental level.
A third sentence pattern to be studied by pupils would pertain to the
n@uﬂ—linking verb= adjective or subjeet=1linking verﬁsrpreﬂigaée adjeetivé pstéern;
"1;3The house looked beautiful.
i‘ng‘Ihe vase was decorative.
3;’ihe nwlrwas brown.

1i_§; The éandy was dgligiaué.

'fyiﬁéeh‘nf‘these sentences has a subject, such as the word "house" in sentence
'énebéndA"véééhkin senten§e~twa. The words "house'" and "vase" in senteﬁées one and
tﬁn!afe ﬁﬂﬁns;’ Why are these words nouns? They can be changed from Singuiar to
kiv p1urg1 or plurel tn Eingular in context. "Hsusg"’is siﬁggléf, while ﬁhéﬁséé"’is

 p1urg1 ' "Vase" is singular, while “vases" is'pluralg Ihéiﬁﬁfd "looked" in sen-
tencg one and the wn:d "was" in sentence two are linking verbq. Why Eféychese -
- :wnrds verbg?‘ Verbs aré wcrds which can be changed from past tense ;a'présenﬁr
- itenae ‘and presgnt tense to past tEﬁSE, in eontext. Thus, the word 'looked" per-

tains to. a cempleted action and indicatea pasﬁ tense; however, the word "look"

”f?indicatea present tense, The word "was" 13 in past tense, hnwevgr, the word

 »"15" is in pfesent tense.




,Ipterestiﬁg learning experiences cag be provided HEEféBylundEEEtgndinga‘
’ may bg égvelﬁped'by pupils in a megningfulgwéy peztainipgit@ the following:
"singulag" aﬁd “plufa;“,*“pregent tense" and "past tenseﬁ. For example, the
‘tegeher might have one boy walk across the front of the room. Other pupils
Akgauld glve a senténee such as the following pertaining to the dramatization:
Ihg'bﬂy walks. Nexﬁ, the teacher may call for a second béy to eome to the
front of the room and join in the same act. The résuitiﬂg gentence to de-
scribe the dramatization reads as follows: The boys walk. 1In learning ex-
periences auéh as these, pupils may realize in a concrete, meaningful way
_the concenpts of "sing%lat" and "plural",

Ags;n, the boy (or béys) could walk Egrassethe room and viewers give
‘_’the following sentence: The an walks (present tense). Once the act has been
eéppleted,‘the resulting senténcé ﬁightrbe the following: The boy walked
;,(gagt tense). Thus, with a variety of concrete learning experiences, pupila
~ may develop understandings pertaining to "pfesént ﬁensé“ and "past ;ensg"-
The sentence patterns used in iliustrsting concepts pertaining to nouns and
verbs pertain to the subject—predicatg'ar ﬁaunavéfﬁ pattern.

:»kAergr?h sentence pattern for Pupiisytcjat;aeh meaning is the noun-link-
iﬁgAverﬁé_naun or subjEétéﬁrediéat3ap:edicaté nominative pattern.

1. John was a coach.

2; Bill is én umpire-

3.  The man ls a grocer.

4, Sgily is a ginger.

fsin ea§h §f theéE’sEHteh;es, the predicate nominative equals *he subject
gf,the_génteﬁée’jnined by a linking verb. In aentencg one, John ejuals coach.
In §en:enee‘tw§;;Bi11 équsls umpire while man equals grocer in sentence Fhreeg”

 ‘5 f£1fth pattern of senten&ekiﬁvalvea‘puﬁils induetiv=1y=devélﬁﬁiﬁg



uﬁdersgandings of the subject-predicate-indirect abjegt-di:e:t object or
;Eﬁﬂ un~ Efb!ﬂﬂﬂﬂ pattern. The following would be examples of this sentence
pa?tern; |
: 1.  John gave Jerry a gift.
2; Gegrge éresented Alice a present.

3. Hﬂrk wrote Jim a note.

quently use the subjectap:édicateEindirect object-direct object mentence

| pattern.; For example, at Christmas time, a child may say the following:

"Daddy gave me a bicycle." Or, when a child's birthday is being celebrated,

thé 1n§alveé pupil may, K say, "Mother gave me a basketball.” | |
. Sentence pattérns that pupils acquire should meet the following criteria:

1. Responses should come from pupils.

2. Learning by discovery is to be encouraged.

3. Pupils need tcrrelate gentence patterns to their own uﬁiqué back-
ground of experiencesﬁ

4, Learners must attach meaning to sentence patterns.

5. A variety of metbads»shculdrbe‘utilizéd-in helping learners attach

-meanlng to diverse patterns of sentengesg

6 Learning activities should be interesting to pupils,

7. Etﬁvisiﬁn must be made for individuﬂl differences; not all learners

in a class achieve at the same level of achievement.

Expanding Sentences
' S ntenegs are shgrt, chappy, anﬂ lack degcripticn if the con-
cept of expansian is not utilized in writing aituatians, The following

atructurni sen;ence pat -erns lack expansaion:



1. Boys run. (Subject-predicate or noun-verb patéerng)
2. Abe caught the ball. Z(Subje&t—predizatéadifee§»cbject or noun-
verb=noun patﬁérﬁ;) ‘ |
3. The orange was delicious. (Subject-linking verb-predicate adjec-
tive or noun=-linking verb- prediecate adjective pattern.)
4. Curt is an auctioneer. (Subject-linking verb-predicate nominative
or noun-linking verb-noun pattern.)
5. Bill gave John a top. (SubjEétaprediﬁat2aind1rEEt object-direct
object or noun-verb-noun-noun pattern.)
Each of the above gsentences 1s complete and réc@ﬁmendable in 3péaking
and writing, However, clarity in writing in many situations indicates the
’need‘far gxpénﬂing each of the sentences. 1In the first sentence above (ngg
run.) pupils might be asked to tell more about the boys. For example, what
E;na of béys were these? The following examples are given as possible learn-
ég :Egpagsés; |

1. Tall boys run.

2, Small boys run.

3.- Tall boys with blue coats run,

4, - Small boys in the yard run.

Next, pupils may expand the predicate part of the sentencz. For example, .
how did the boys run?

1. Boys run giagl .

‘2. Boys run ggfyrﬁggidlg,

3. Boys rtun with great speed.
A further question can be asked of pupils pertaining to where boys run.
 f‘gu§il§ maffgive responses such as the following:

1. Boys run ;ﬁ‘gﬁe:”afq,* 




* 2. Boys rum here,

‘-’3;“Bnys run around the building.

In the sentences above, pupils might think of their own personal ex=
periences in tefm3 of where they have run. Learners may also think of
"when" boys run. Examples include the following:

1. Boys run today.
rning.

2. Boys run in the mo

‘3. Boys rum at noon.

. ! Pupils with teacher guidance should have numerous opportunities to ex-
ﬁgﬁd sentences using modifiers for the subject and/ﬁf preéieaﬁe parta of
sentences. |

| Learners inductively may also expand sentences through the use ;fyapa
pasitiv&s; Gampéfe’the first sentence with the second sentence.

) 1, Mr. Jones lives on Line Stfeet

2. Mr. Jgngs, our teacher, liveg on Line Street.
‘I;:Ehe;first sentence, the subject-predicate éatte:n is in evideﬁce- "Mr.
Janea"kis the shhjeet while "lives'" is Fhe pfedicéte_ The’w@fds "on Line
Street" invglve the use of a prepositional phrase used as an adverb. These -
wafds‘tell where Mr. Jones lives. In the second sentehge, the wards,~"gﬁr
»tegéhEZ", are another name for Mr. Jones. Thus, an appositive has been.
adéed.

Depenaent‘clauses may alsg be utilized to expand mentences, Notice the
7 ¥£¢11aw1ng two sén:ences:
J 1. Juhn likes to swim.
‘:2.<’Jéhn aleePS much.
ihesa téa, FE n;és may be written as one sentence, tﬁug eliminating shurt

'”Vfchnppy statements in writing:




‘ Although John & 1eeps much, he likes to swim.

In thig sentence the dependent clause is "Although John sleeps much".

"John" is the subject and “sleeés" is L‘;he predicate. The dependent clause
does not stand byr itself but makes sense when it is related to the indepen~
dent clause. 'Ih,ér independent clause is "he like to swim'. The word "he"

is the subject and "X ikes" is the predicate. Thus, sentences can be expand-
The dependent clauses are under-

ed through the use of dependent clauses.

lined in the followimg sentences.

1. If Jim can earn enough money, he will buy a new basketball.

2, The boy who works in the g f}jéﬁ&tﬂjﬁﬂfé is our neighbor.

3 The dog that wore a new collar is my pet.

Pupils will realize that depehdené clauses generally do not make sense
by themselves. The dependent clauses add meaning to an independent clause.

Pupils should have anple experience in expanding any sentence pattern




" Pupils also need to have ample experiences when réaaineg§ for IESTniﬁg
;ia in evidence pertaining to expanding sentences thrnugh compounding. No=

 ti;ekthé fallgwing senten:aé.
SR 1. * sally sings.
2. Sally dances.
" These sentences follow the subjé;tfpredicate pattern. Monotonous writ-
ing is in eﬁidenee if all written work consisted of short sentences, The

two sentéﬁéea may be rewritten by campaunding the predicate part: Sally

subjeetz
1. Jim played baseball,
yzé Owen played baseball.
3, Jim and Déen played baseball.
~f ”SEnten§e numbers one and two above pertain to the sub ject-predicate-
d;fgét objéétkpatcerﬁg ‘Sentenﬁé!numEEr three compounds the squecEs of
sentences nné and two. | i

[

o ' . Stress, Pitch, and Juncture
: Pupiié need to become thafgughiy familiar with meanings and applica-

juneture.

tion of concepts stress, pitch, and

When ﬁnrdé'sreﬂpfanauncéd'within a sentence, differences in stress
uceur.-study thé following sentence: “Hand me the toys."

If the wﬂrd "hand" is sttesged wore than the athe: words in the sen—_
':Eénge, Ehis»means that the toys should be hgnded rstherrﬁhan thrawn or: toa=- -
‘sed. Stressing the wnrd “me" mﬂté‘ﬁhﬂﬂ EEE'ather words in the sameksen;:‘
‘tenﬁe indicates that the fhgs shauld ga to the persan wha is 5peaking razher

- than to. any ntth individual.‘ If- the uurd "tayg"‘ia sttessed more than any

i ﬂfi‘lﬂ‘l‘ Hﬁi‘ﬂ "n fhn gsnf‘aﬁiﬁa iha'nmﬁhﬂa"i da nunan "eana! casnhas l-h.-_ E OSSN




pgmpﬁlec, or other object,
| . Pupils should practice speaking using the same sen;énee in meaningful

w§y3 and stress a different selected word each time ﬁere-than any other
wéfd in the aa@e gentence, A tape recorder might be utilized in~thig learn~-
iﬁg activity. Pépila may then perceilve how a specific sentence changes in |
meaning when’a selected word 1is stressed mor than other words within the
sentence. ‘Linguists recognize four degregs of stress. Fupils with teacher
»guidance should practiee using different degre ees of stress when communicat-
ing ideas ﬁrally,in speakling experiences.

"Pupils should also have ample opportunities to practice using pitéh in

oral communication of ideas. Linguists recognize four degrees of pitch.

'tha meaﬁing'af a sentence, In‘sgme'cases, words will be ﬁitched high_ﬁr at
T,tﬁe end af ﬁ‘SEﬂténEE éhen quesﬁiaﬁs afé askeﬂr ngever, not all wnrda ‘are
.,pitshed higher at the end of sentence when questinns are aslked, Eﬁﬁsider
the following sentences:
1. Did you dg'any reading tgﬁay?|
2. " Bill has moved?
In the sécand‘sentence the ending’wurd 1s pitched higher ag compared
ta the ending word in the first sentence. Pu pils with the uge of a cassette
'  recarder should practice oral communication involving interragative‘aenten:es.
Leaznets may natiee the degree af pitgh of ending wg:ds in a sentence.. Pupils
m;y alsa’na;ice haw other ngds are pitched within thege sentences as. well as
{1n imperative, de;larative, and ex:lamatary types of sentences. Attempﬁs
'”?shauld be made in 1denti£ying different degtees of pltch of words within sen;
~,¢:ences.fiﬂ 7 |

”uehbmisinterﬁrétstian”gf sentence meaning occurs when juncture 1s not




u;;lgseﬂ properly in spéakiﬂg and writing. Conasider the falluwing 1ncnr;e:t-
lj punctuated sentence: At- the Plenie jella salad ham sandwichea and milk
wéﬁe served, It is difficult to dgtermine how many different kinds’afkfaad
wéééjserved; "The following might be possibilities depending upon paugses in
oral g@mmgﬁigatian or commas in written communication within each sentence;

1. At the picnic jello, salad, ham, sandwiches, and milk were served.

2. At the picnic jello salad, ham, sandwiches, and milk were served.

3. At the picnie jello salad, ham sandﬁiahes, and milk were served.

kPupils ghould pragtice reading and speaking different sentences where
;pfﬁpér placement of commas (or pausing adequately between words) 15 impur—
tant. ,$he meaning of a sentence can certainly change depending upon empha-
sized paﬁses within a Epegiﬁic sentence. As a further example, pertaining
Vte juncture, consider -the fullawing sentenses-

1. Leon, my cousin, works in a factory.

ién'Z, ‘Léaﬁ; my cousin works in a factory.

Iﬁ the Eifst‘sentence, the speaker is gtating a fact about Leon. In
the second senten ce, the speaker 1s speaking directly to Lecn. Using the
same words in a sentence, meanings can change depending upon pfiﬁEEdHEDﬁﬁﬂélﬁ

or orally emphasized pauses within a sentence.

Gerierating New Sentences.
Pupils shguld havg meaningful experiences pertaining to how a dealarss
é;ve asntenﬁe, for gxample ;an be changed to other kinds of sentences guch
:3gi 1 Lntgrragative sentence. First of all, pupils on the appfapriate de=
 ?vg1uémenta1 level need to underﬂtand and attach meaning to a kernal Eentenée-
".Aﬂkefﬁél'sentenée 1s s;mple,and,deelgrative; *A‘déélarative,sén;enge'states |

k[gffgétg"Thg‘nubjegt'af the kernal sentence is the actor, not the receiver ~



'g.-f ,thg action. Thé following are axples of 'kernal sentences:
Y 1. John plays baseball, - | .

524 ‘Paul works in & store.

- 3. '.Jasegﬁine eats in the cafetula.

In each of the above sentences,ifact 18 stated. Thus, a declarative

i

sentence is in evidence. Also, in eth of the - sentences, the subject per-
féﬁns the action. That Eis, in sentewt number - one, John does the playing.
Ili sentence two, Paul does the workiy while -4n sentence three Joaephine
fﬂé‘a.; the eating. Each of these mengumes may Ebe transformed or gbénged‘ to
v!a{:#ifferénc kind of sentence other gin the deesclarative sentence. 1In sen%
tléﬁee number one which reads, "John jliy baseb=all', the pitch of the ending
HBEd mgj be raised resﬁlting in ap gitrrogati—ve sentence. '"John plays base-
" ball?" A few changes may also bé ;ﬁa&e in the ::kiari’gi‘nal éen;enée and résulty 7
| in rtha‘que,s;ian; "Does John play bawall?" TTo change the afiginai deglgfé
ative sentence to é negative, the folwing seﬁltém;e can result: "Joha does
ﬂﬂt P‘liy' baseball." The original dedirstive ==entence might al;rj be ’fewrit—
‘l:‘re‘:n’té‘state a request: 'John, pleasplay basseball." A ggm&ndmaj result -
o ﬁhgn‘mgki’ng the" fﬂllpwing selected chiges: "E'ahn,?iay baseball," ° imlperé,-nﬁ‘
tivé’ sentémﬁ;es‘ rem;!lt wﬁen requestsd ocommande= are in ‘evidence. Very few
;hgnges need to be made when changingliclarat#i ve sentences ta the follow-
ing: |
1. Sentences which ask quest‘létsna.‘
| 2. Sentenges whielﬁ’ isgue commenli or réq@eatsi
3. Sénténggrs‘whieh show strony 'feeling:.
Iﬂithe vdeélarativesenténge ready, "Johr== plays baseball", Ehek,;‘gtatgf

ment ‘can be transformed to read, “'Joliplays bameseball!”" The latter sentence




revealss strong feeling and states an exclamatory sentence. The same words
L HEtEﬂS;d for the declarative and exclamatory sentences. The only difference
was in the end punctuation marks. Declarative sentences end with perfods

whild e=xclamatory sentences end with exclamation points.

Usage and Communication of Ideas
I e Hardé a speaker usés when cormunicating ideas orally or in writing
are a m=atter of choice. Middle class individuals in society, in most cases,
dmsn& hat gtandard English be spoken. However, effective communication
.a‘lsa taXces place with the use of nonstandard kEnglish. Ccmf:rasc the follow-
ing pal xs of sentences.
1. They have completed their work.
They done their work.
2, I haven't any money;
I ain't gat no money .
3. I ran in a ragé,-
I ranned ié a race.
4, He iB going to town.
| He goin to town.
‘No daub;,r;,effeetive communication can take place when using either
B stsnéati ﬁf‘nanstanaard English;' In selected environments, nonstandard
/Eﬁglish 18 accepted as good and sounds right to its users. 'In other en~
kvi‘rnn.’me‘:;its, standard English anl}*;'~is a,ceeptablei An impartant ftem to
”reim'e‘ﬁmbe:? is thar the teacher accept all pupils ag having much Wthh if
: -:‘séafgﬂ‘afi‘.; c:ruc:nstandard English 1is spaken. Each person is impﬂrtant.in
i demac‘-faa:y. Respect for others is the heart of demgcratic l;hinking.' Bach

‘pupil mu'_:at be guided in achieving aptimum dgvelupment.



b§ corrected on the acene go that standard English alone might be an impor-
i tant end result. Linguists have stated the Eﬁllawing.féf not using this

approach: é -

'lv: 1. The pupil may come to feel that his/her home enviromment is infer-

ior since nonstandard English i; unacceptable in school.

Pﬁpils cannot make rapid changes when switching from nonstandard to

]
»

standard English in the achool and class setting.
g 3. Negative gztitudés are dev&lnped'tﬁwgrd speaking and writing when
teachers éﬁitieige the speaking efforts of those who speak non-
’ standard English! |
4, asically, it does not help most pupils in making desired changes
to apeaking standard English.
kPupils who speak nnnstandard English can learn to speak standard Eng=-
lishbiﬁ the fhllawiﬁg WAy S : *
| 1. by listening to the teacher who may serve as a model in apeaking
standard English. _ |
2. by reading library bnaks which utilize standard Engligh in its
content. | o |
3. by 1isteniﬁg to pupils speak where standard English is used.
4. by listening to tapes and records pértaining to content iﬁ relevant
units of study where meaningful stsﬂﬁard English is used by the
SPéEEEf,
- 5. - by viewing and listening to cantént in‘slides,’films, agd film-
s;fips-wherafé;aﬁdatdlEnglish 18 used. k
5.’ Ejbliétening to presen;;tigns‘by resource personnel who utilize
standérd En§1i5h~in‘cémmunigaging'idess;

Prsmd Tm cmnm VT amae fe —mmm¥e e T8 ¥ _13_% & . - .




» {aﬁ well as use, nonstandard English in the home environment. Thus, usage’
~ in speaking and writing pertains to cholces of words and word order that

are made in communicating ideas.

In SummAary
It is important for pupils to ultimately understand patterns of sen-
ténees in the English language. These sentence patterns include subjeet%
_pfédigate, subject-predicate-direct object, subject-linking verb-predicate
‘ gdje:tive, subjeetalinking verb- predicate nominative, and subject-predi-
Eités indirect object- direct object pattern. Pupils shauld also attach
meaning to the concept of egpagdiug sentences. Sentences may be expanded
thfﬁugh the use cf modifiers, appositives, dependent clauses, and compound-
ing. It‘is impﬁftaﬁt for léarners to attach meaning to EDﬁGEPt§ Su§h as
‘sﬁtess; pitch, and jﬁnatﬁref Heaniﬁgs of sentences change when utilizing

- these concepts.

- Learners should Ee able to changé'senteﬁées in—fugsti@nal‘writing an&"
vspéﬁ#ing situations from kernal sgntenges to those involving the asking of
‘queatians, the stgting of neg;t;ves, and the issuing of commands or fequﬁsts.
Pupils with teacher guidan:e need to understand the concept of usage as it

‘relstes ta standard and nnnstandard Engliah in oral and written cammunica—

. Eian f ntent.




Each pupil needs to study how the English language works. A laéfﬂerfméf
then be able to describe the operation of Ehé English language. 'Lingu;aﬁéjhavéi 5
made relevant contributions in assisting teachers to teach the atfucturegaf théi |
English language. Hopefully puéils will leérﬁ ta’speak and write with inéregééd vn
proficiency after studying the structure of the English language. | B

Structural grammar describes diverse sentence pattéfns‘used by §§§ils,in
scﬁagl and in soclety. If pupils understand and attéehrméaning to difieféﬁt‘
patﬁetﬁéyaf sentences, the skilig of ligtening; speaking, regaiﬁg! and ﬁfiting
might be developed more readily. Each sentence communicated in thevlsﬁguagg"

arts fits into A certain sentence pattern. The balance Qf this paper will Exéf

amine five sentence patterns used by pupils in the curriculum of 1iféik

Structural Grammar
Which sentence ﬁaﬁterns are vital for ﬁﬁéilgrta 1earn§ Déejéﬁmgéniy‘ésééﬁ
genﬁence follows the subjectsp:edieate%diféég object pattern. ’Fcunfféfbfﬁéug;{;
may'ﬁléa be used to describe the same géntencéfpaﬁtern; H@tigé‘the‘féilégin§? _
;Eenféﬁééﬂi o | o
(a) John walked a mile. 'John " is a noun and s the subjéét‘gf,ﬁhe
gentence. '"Walked" is a verb and predicate of the same séngencé;

| "Mile" is a noun and the direct object. . |
®) Alice likes roses. "Alice" is a noun and subject of theigggtéﬁcé;jﬁ
“Likésﬁ is a #éfb‘snd'Ptedigate of the sentence ﬁhiié “raégé“‘is s

 § naun,133'wgllrasja‘éi:ezt~abjeet. i :

There are an endless number of hgméé'tﬁgt pupils gaﬁﬁﬁravidé téfrEpiécei
‘each éf’;he abﬁve”ﬁéﬁeﬂﬂsubjecﬁé in’thé ﬁwé sentences. 'Eééﬁ:éerbfééﬁfﬁénéé;j*

placed by selected words. For example, inJEenténég'anéyabéve, éipﬁpi;jﬁsjjséy



the following:

(a) John ran a mile (c) John trotted a mile.

(b) John skipped a mile. (d) John gswam a mile.

The direct object of the same sentence also can be changed, as is true of
the following sentences:

(a) John walked a kilometer, or other metric measurement.

(b) John walked a distance.

A second sentence for pupils to study is the subject-predicate or noun-verb
pattern. Examples of the subject—predicate pattern include:

(a) Nan swims.

(E) Arthu: runs.

Pupils with teacher guidance may ?Eavide nouns which replace the subjeéts
"Nan'"' and "Afthur“ in the above named sentences. Learners can aléé replace thé‘
?redizate with an endléss number of verbs. Each sentence still éaintains the
sam.: pétterﬁ, even though the gubjeéz and/or pfedigate is ﬁgplaced_

A third‘BEntencé for pupils to understand is the subjegt—predicataﬁindifégtg
object-direct object pattern, also gilléd the n@unsvarbanaun—naun pattern. Ex- |
amples of the subjecf—predieaté—iﬂdire;t abje;tediract object pattérnrinelude
. the fallawing§
k (a) Hnthef»gave Jean a present.

Cb) Albert handed Jim a baseball.
A fourth gentence 18 the gubjectslinking verb-predicate adjégtive pattern,
4Exémpiés inziude‘the'fcllawing: |
 . ;‘(é)iThe d§gWi5>big_ |
" (b) The vase 1s old.
fhefeyafé‘ﬁuEEfaus'ather nouns which pupils may give to tgpig;e :héﬂsﬁbjeétifﬁi

"dcg“§ e;g!f:Et,:béy, girl, plaat, inse:t; and tree. " The linking verb “is"véan;_"




be replaced with "was'". The predicate adjective "big" modifies the subject
"dog'". Many predicate adjectives may well replace ''big", e.g. small, short,
large, heavy, old, young, and spotted.

A fifth sentence for pupils to understand is the subject-linking verb-pre-
dicate noun pattern--The man is a plumber. The subject "man" equals "plumber".
The two nouns are connected by the linking verb "is". Again, pupils may Pfg-
seﬁt additional nouns in place of the subject '"man', a different linking verb
other than "is", and other predicate nouns than "plumber'. And yet, the pattern
of the sentence remains the same.

Sentences, ideally, should come from pupils pertaining to diverse patterns.
The school/class environment may provide content to have pupills study the fol-
lowing sentence patterns:

(a) subject- predicate (noun-verb)

(b) subject-predicate- direct object (noun-verb-noun)

{e) aubjEGE!prdicaﬁEsiﬂﬂifEEE object-direct gbject‘(naunavéghsnguﬁsﬁoun)

(d) subjéﬁtiliﬁking verb~predicate adjective o

(e) Eubjectalinking verb- predicate noun
expand each sentence pattern.

One method of expanding sentences pertains to the use of madifiers- Single }5
word and phraség may be utilized to modify selected words. Consider the fqllgw;‘
iﬁg\éenﬁencé: ;

;Thé cat chased the ball (subje:tapredi¢353adirect object pattern).. Pupiis
_can be asked to tell what kind of cat might one see, according to the above
n&éeﬂ sgﬁtenee,“ﬂeépénges by pupiis may include "large", "yeligw“,‘“gfsyﬁ; anﬂ
‘ "Emgll“-“Ehféges may ‘also be used to describe tﬁekcst, éigi‘"with Evféé‘fibbéﬂ“ ;:%

" or "with 1gfggﬁégmiﬁg eyes". Learners may also provide words and phrases




which describe

the verb "chased", e.g. "slowly", '"rapidly", and "with great
speed",

A second means of expanding sentences involves the use of dependent clauses,
Notice the following two sentences:

(a) The boy played in the yard (subject-predicate pattern).

(b) The boy was tall (subject-linking verb- predicate adjective pattern).

The two sentences may be transformed into a complex sentence containing an
independent and a dependent clause:

The boy‘wﬁa was tall played in the yard. The independent clause--The boy
played in the yard--has a subject-predicate word group--'boy played". The de-
pendent clause--who was tall--also contains a subject "who" and a linking verb

ilwas—ii .

A third means of expanding sentences pertains to compounding divérse parts.
. Notice the fnllaﬁing two sentences:

(a) Alice sang (subjectsprediéatg pattern).
(b) Alice played the piano (subjegtspreéiﬁate-ﬂiregt objeet ﬁattern).
Compounding the predicéte part of each sentence, the transformation feaass—
Alice sang and played the pilano.
Subjégté‘af two aseparate related sentences may also be compounded:
(a) Harold swam (subject-predicate pattern).
(b) James swam (subjegt!predigaterpst;ern).
Transforming the two sentences inté one with a compound subject, the sen-

tence reads--Harold and James swam,

A fourth method gfvexéeﬁding sentences involves the use of nppééitiﬁési
Consider the following two sentences:

(a) John is a leader in SEhcal“(auhjegtsiinking verb=- p

redicate noun pat-
. tern of sentence ). ‘




(b) John receives excellent grades in all subject matter areas (sub-
‘ject-Predicatesdirect object pattern).
The two sentences may be transformed into one using an appositive:
John, a leader in school, receives excellent grades in all subject matter

areas. The word "leader is an appositive and is in qpposition with John.

Stress, Pitch, and Juncture

Consider the following sentence with the underiined word receiving

the most stress as compared to any other word. Bring me a napkin. Since
the word 'bring" receives major stress in the sentence, the speaker wants
someone to bring, rather than throw or toss a napkin. If the pranaun'"me"
received major stress, the speaker wants the napkin brought to the self,
'rather’than to others in the room environment. Should the primary stress
be on the word "napkin", fark plate, or some other object. Linguists
recognize four levels gf»stressi: In an exslamatcry sentence, each word

may emphasize the highest level Qf’StIESE, e.g. Jahn hit a homerun!

Words in oral communicztion may be pitched high er or 1@#3:. Linguists

recognize four levels of pitch. Notice the following declarative sentence’

‘John is back in school. A speaker lowers the pitch of voice in concluding

/the speaker wishes a napkin to be brought rather than a .

/Using the same words as is true in the deglaratlve sentence,

a declarative sentence, ‘one may raise the pltCh of voice tcn51derab1y at
the end of the declarative sentence. The result is an interrogative sen-
tence, e.gi’John is back in school? The ending word or syllable in an 1n%k,

,terrugatlve sentence does not always receive the highest pitch. ‘Nﬂtiéé the
fblléﬁing~52ﬁtence‘ Are yau going ta tﬂMn? The word "yau"’gsnerally Te-
ceives the hlghest pitch within the above named interrogative sentence. Th§ '

- pit ,Eh cf(va;;e ;5,1gwered at the end of the sentence.

It is vital fﬂr uplls ta emphasz;e pr@per juﬁcture (pauses) between

fwards Cgpen juncturej, as well as w;thln a word (clnsed junzture)_:‘ ards_ﬁ‘f»'
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are joined together if open juncture is not emphasized. Selected letters

or sounds are omitted if closed juncture is lacking. Adequate emphasis on
juncture needs to be placed when words come in a series. Notice the fol-

lowing sentence: Mary, Ellen, Janice, Sue, and Margaret ate jello , salad,
ham, sandwiches, and milk at the picnic.

How many girls attended the picnic? Five. How many different food
‘items were served at the picnic? Five. The number of different indivi-
dﬁals and the number of food categories served at the picnic is shown with
commas to separate items in a series. In oral communication, items in a
series are separated with pauses of appropriate length. Notice how many
people and fbgd items were served at the picnic in the following sentence:
Mary Ellen, Janice Sue, and Margaret ate jello salad, haﬁ sandwiches, and
rmilk at the picnic, ,Three‘peépieg as well as three faad'itemsg were served
at the picnic. The same wor&s used in a different way may show four people
and four food itéms served at the'picnic as is true in the following sen-
tence: Mary, Ellgﬁ, Janice Sue, aﬁd‘Margéret ata'jella s salad, ham sand-
wiches and milk at the picnic. Showing juncture with appropriate punctua-
tion mark5 in writing or pauses of proper duration in oral ;gmmuﬁicatién

is vital.

In Summary
Pupils need to increase their skills to describe how the English lan-
gﬁage wdrks_ It is significant then for pupils‘ta study and understand
| diversE"senfence'PétferﬁS'asjwell as means of expsndiﬁg~53ﬁtenées. Iﬁ gaa
,ditiéﬁ; Pupiis need to gttaﬁhkmeaﬂing to the ﬁéﬁéepts of stress, pitch,

and juncture. Hopefully, understanding how the English laﬁguage”cperéfésy

should assist each Pupil to listen, speak, read, and write more effectively. Q ‘




GOALS IN TIIL ORAL COMMUNICATION CURRICULUM

Learners need to develop relevant skills in oral communication
to communicate effectively with others. Which goals might then
be salient for student attainment?

1. developing proficiency in discussion graﬁps. Numerous situations iﬁ
school and in society stress the significance of being quality participants
within a discussion setting. Each person needs to participate but not domi-
nate a discussion. Staying on the topic, and not digressing can emphasize-
productivity in discussions. Content needs to be presented clearly, concisely,
and in a meaningful manner.

2. azhieving competency in presenting reports. If a student is pre-
senting an oral book report, he/she should

(a) provide sequential content.

(b) ‘utilize suitable vacabulary terms, understaﬂéable to listeners.

(c) have subject matter well in mind.

(d) develop and maintain listener's attention.

3. introducing individuals to others in acceptable ways.

Thus, the introducer

(a) must introduce persons using a clear speaking voice.

(b) needs to know the names and selected items of interest about each
pPerson to be introduced to share with involved individuals. A &@ﬁvérSicn méy
then ensue after introductions have been made.

‘4, galnlng 5kills in interviewing pénplei To become a skilled inter--
viewer, the fDllDWlng are salie ‘ | | ”

fa) havé relevant questlons well in mind prior to the interview.

(b) keep in mlnd comments made by the interviewee pertaining to raspcnsas fwﬁ

to ques tanS
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(¢) clarify, when necessary, comments to questions.
(d) summarize main ideas prior to ending the interview.
(e) write down conclusions of the interview, after the interview has
been ended.
5. achieving increased skills in additional oral communication activities
Spen as in
(a) impromptu or extemporaneous speaking.
(b) presenting demonstrations involving a process to listeners.
(¢) creative dramatics and formal dramatizations.
(d} a commercial or advertisement.
(e) ’reading orally to others.
(f) describing an obhject or process.
The teacher of oral communication héeds to use recommended principles of
learning in guiding learner achievement. The approved criteria include
o 1. ﬁéking learnings meaningful to students. |
2. providing far individual differences.
3. ‘developing purpose within studénts for learning.
4. guiding learners to become successful achievers.
6. étrgssing self-appraisal of achiévementrby involved studeﬁté_
Each learner needs to attain optimally in oral ;ommuni;atiaﬁ to be‘suécess—_f.

ful in school and in society.
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-,'the c1255rcam. Thus, the teacher states a few 1n1tiat1ﬁg senten:es 1n the :reat;v

ERIC

Aruitoxt provided by Eic:

“oral endeavar_ A student adds a few SEﬂtencEs to continue the: star}. Addltlnnal

CREATIVE EXPRESSION IN ORAL COMMUNICATION

Which learning activities might be provided to guide learners in developing
feelings of creativity to communicate subject matter orally?

1. Have topics for an impromptu speech on separate slips of paper in a box.

. A student may choose or select a title at random. After an appropriate interval

of time the involved learner may present the eXtemporaneous speech to other

,1earners;iﬁ the class setting. The following topics are provided as examples:

a) My greatest accomplishment in life. , : -
b) A difficult experience. ,
¢) An enjorable time.

2. Guide students to make a set of puppets and a puppet stage. Sack pPuppets téke;f

‘relatlvely little time to make. SDEk'PuppetS are more time consuning to make.

Challenge,a set of three to four students to dévelnp a presentation for the
Eﬂtife class, using puppets of their own cha951ﬁg Subject matter for the

preseﬁtatlgn m;ght come from a unit of 5tudy in hlstar) or other curriculw: area.

Each committee of students needs to plan relevant speaking parts for the suppet
presentation. = 3, Have students develop a creative dramatics Presentation.
Background subject matter may come from a literature unit or athef subject Eatter‘,ﬂ

area. Oral communic ati on parts are not preplanned priar to the Presentatlgn

to the entire class. Rather, each learner spezks as the need arises. Accur:

E
'n‘,‘.
L - IR

campreheﬁ51veness ~and EIEEthlty are vital guidelines to utiiize in appr i

the creatlve dramat;cs pTESEﬁtatlon. 4. Implement a continued stor) act1v1ty 1n
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learners in sequence add content. Novelty and uniqueness of ideas are to be

@ncouraged. 5. Encourage students to present creative book reports. The following

are provided as suggestions:

a) Sell the library book to listeners by mentioning fascinating content.

b) Tell about the most interesting part of the library book to a committee.

c) Emphasize what might be changed in a book to make for improved literature.

d) Change a character in the library book and indicate the resultant consequences.

e) Develop a unique setting for the book. '

f) Suggest a different plausible plot.

g) Cumpare two library books written by the same author. b L

h) Anaiyze a.pair of library books on the same/similar topic writtenfkgé different
authors.

6. Challenge a committee of students to’'state orally as many uses as possible
of an egg beater or other object. Respect for the thinking of 211 learners is
important! |

The teacher needs to provide stimulating experiences in oral communication

to guide each learner to achieve optimally.




ORAL COMMUNICATION AND THE PSYCHOLOGY OF LEARNING

To assist pupils to achieve @Ptimallygteacherg need to follow
guidelines from the psychology cf learning in ongoing units of
study., Individuals basically possess four vocabularies--listen-
iﬁg,.speaking, reading, and writing. There are interactions between
“,and among these vocabularies., Prior to learning to speak, the
‘young child listens to sounds, syllables, words, and sentences pre-~
sented Ey others in the environment, Models are then provided in
iearﬁing to speak. As pupils develop in the area, of oral communi-
cstién; the learner listens to content presented by athers, as
~well ésyta initiate ideas. Ii the chlld has developed. prcf;clency
~in cemﬂunésating ideas arally to others, the act of reading be-
cémés,iﬁcreasingly more sophisticated in achievement, What is/has
beeﬁ'saié is fecoréed in reading materials, Hopefully, the 1éafner
will alsg achieve sequential pProgress in wr;tlhg ideas that can
‘; a1sc be EXPTEESEd @raiiy.
| The balance Df this paper will pertain to utllizlng‘gﬁiiTEnﬁﬁ

'Eiples of learnlng in gu;élng puplls tﬂ achieve optimally 1n

"_Speaklng act;v1tles.

‘Purpose in Oral Communication

‘Pupils need to experience purpose in ongoing experiences




and acfifities; If learners perceive purpose in learning,. rcasons
are intrinsically accepted for participating in oral communication.
Thus, if pupils are to participate in the making of introductions,
the teacher can deductively assist pupils to perceive purpose in
this acti¥ity, Reasons are then presented by the teacher as to
why pupils should learn to introduce iﬁdiviéuals in a satisfying
‘manner. These reasons may also be accepted by pupils in an induc-
tive manner, The teacher then becomes a good asker of questions |
to guide pupils sequentially to perceive purpose in the making of
introductions. In the school setting éﬁd in the curriculum of
life, ihtradugtigns are made, Selected occasions, among others,
requiring the makjng’of*intraductians iﬁéluae .the following:

1. A new pupil has arrlved in the schaal/class setting.

2. Parents are visiting their child's classroom durlng

Education Veek,
3. A resource Person is invited to the class setting .to

 Partici§ate in a specific learning activity.

Ihtérést in 'Oral Communication
The interests of pupils need to be develcped/malntalned in
‘cngaing experiences Emnh35131ng speaklng activities. Pupils
who 1ack interest.and zcal for 1earn1ng may indeced achicve in-

: adequately in the speaking arena., To develop interest in oral
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cammunlcatlan; among other means, a variety af speaking activities
need to be emphasized, The following experiences may then be
Qiféred:

1. engaging in creative dramatics and formal dramatizations.

2. giving oral reports and making announcements.

3, presenting impromptu speeches,

E.; Participating in panel reports and discussions.

5. telling stéries;

6. conversing with others,

~Prior to participating in diverse speaking activities, readi-

ness f{for learning neceds to be developed within pupile. Background
“één%ent mﬁstrbe-a:quirad by pupils_V Thus, 1earher5 lﬁdlv1du311y
vhave relevant facts, concepts, and geﬁerall*atléns to utjll?e in
éaﬂh Epeaklﬁg EIPérlénGéi Hativation, Oor an inward desire to
'1éarﬁ,‘mhst also be in evidence, Motivated learners have a higher
energy level to achieve vital objectives, as compared to the non-
"thJVated A ueachlngalearnlng strategy should emphasize appra~
,priate initiating activities. A carefully chosen film, for example,
may well prgv1aé Puplls with needed models, content, and examples
to spur pupils on in the area of part;clpatlng in creative drama-
tics.‘ The teacher may also prQV1dé an enthusiastic Jhteresting

wfmadel igr puplTS to follow in the CTEEthG dramatics domain,
V)Meaﬁingful Léarﬁings and Oral Cgmmunicaticn

Each pup;l needs to achieve meanlng in Qﬂg@;ng acthltleS

‘ iand expér;ences. Thus,‘learners iﬁleléually can understand that




which is learned to achieve relevant undérstaﬂdiﬁgs, skills, and
attitudiﬁal objectives. If a pupil, for example, is to communi-
cate directions in the making of a selected item or object, in-
volved content and processes must be understood, Dtherwise, a
quality speaking experience, in general, is not possible., Learn-

ings understood by pupils are.retained longer and transferred to

W

new situations more readily than those experiences that are vague
or meaningless, Time spent by the teacher in guiding pupils to
understand new learnings is .time that is well spent. The facts,
concepts, and generalizations contained in the directions must

be meaningful 1o pupils on an individual basis.

To provide meaningful expefiéncesg individualizatior of in-
structiaﬁ nceds to be in evidence. One can perceive of individual~
ization of instruction in several ways: ,

1. EBach pupil needs to attain stated sequential measurably
‘stated objectiveg., The rate of achieving these ends will vary
from learner ﬁé iesrﬁer depEﬁding upon capabilities possessed.

2o Pupils 1nd1v1dually may select the learning center and
task seguentlally ta achieve aptlmally in oral cammun;cat;an- The

‘~'mtask chosen at a gaven time depends upen the nggda, 1ﬂtgregfﬁiv
and purposes Df the 1nvalved pupil,
'_3g, Teachér—pupzl plannlﬂg may be utllized to Select ob- .

. jEthves SﬁthltiEE;,aﬂd evaluatlan procedures in oral communication,"
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Providing for individual differences is a key end in teacher-

pupil planning.

Ealanée Among Objectives 7

The teacher needs to choose diverse categories of objec-—
tives to assist pupils to achieve optimally in oral communication,
Learners do need to attain an adequate number of understandings
»ijéctives; Pupils then acquire necessary facts, concepts, and
generalizations. Achieving understandings ends, héwevef; is not
adeqﬁate. Pupils also need to utilize acqulred uﬁderstandlngg.
' Thng, skills Qb38ct1v: are also relevant to achieve, Tn cmphaﬁ
”lelng skills ends, pupils utlllze that whlch hgu bgen léaIEEd
Prevlcusly. A thlrd hlﬁd cf cbjectlve to Emph351ze in teach1ng= 
1earﬂ1ng situations is attitudes for learners to acqulrei,;Quality
attitudes affect how well pupils individually attain Uﬂéerstaﬁﬁingsf: 
and skills objectives, | ;[ B

Certainly, each of these domains of Dbgectlvec—aunaerstahdlhgs, ;l

skills, aﬂdqgttltudES*—ls vital to stress in oral ccmmuﬁicatlcn.

In.Conclusion

It is relevant for each pupil ta develop proficiency in. cral
,Eﬁmmun;caLlen. kach person in soclely Interacts Iregugntly wiLh”“
+ Dthers using diverse kinds of speaking purpases.i The schoo /class ~

‘}settlng must 35315t puplls tQ aEhIEVE @ptlmally in the oral com—\

munlcatlan arena"




ORAL COMMUNICATION, CREATIVITY, AND THE PUPIL

Too frequgn;ly? pupils engage in speaking activities which stress
conformity in thinking. Thus, pupils may have been engaged in learning
experiences such as the following:

1. giving an oral report to the class using ideas directly con-

tained in an ancyclo?ediai

2. presenting a book repert to the class containing content as it
was written in’the library book.

3., taking part in a discussion where recall of previously developed
zléafgings'basigally represents the highest level of cognition.

Fen

s important for pupils orally to engage in creatively communicat~—-

e

It
ing’:oﬁtent to others., Situati@ns'in 1ife demand that unique, ﬁovai
solutibnékto problems afaﬁin evidence. 0l1d solutions may not work in
salving personal and gocial problems,

Qrally communicating ideas to others is important in the language arts

curriculum. Too frequently, pupils largaly develop skills in the area of

writing facts, concepts, genmeralizations, and main ideas. This is important:

. However, adequate emphasis must also be given to develop pupils' skills to

*ithé‘gptimum in communicating ideas orally to others.

Speaking Activities and Ehé Pupil

0

' The tegzher nééds t Ettugture'the learning environment so that it
!j éﬁé§u§ageE‘pupil participation in spéntanénusiy(?resenting'ideas to others
iﬁ a‘étimulatingfénﬁiroﬂment; Thus, a variety of'exéeriengeg must bé‘pza—~
j:V’vided}fgrtﬁﬁ?ils;éé'thst‘ﬁﬁiquE;inovel, creative ideas are an impérﬁéut"

ena;feéultw




Learning centers involving oral communication may be set up to guide
pupils‘te become proficient in speaking. These centers should contain
léérnihg experiences which

(a) are interesting to learners.

(b) provide meaningful content for pupils.

(¢) make provision for individual differences.

(d) stimulate and encourage unique ideas and products.

(e) guide pupiis to perceive purpose in learning.

Thus, speaking centers such as the following may be developed by the
teacher as well as through teacher-pupil planning:

1. A Recorc Ygut Voice Ceater. At this center, pupils may engage in
practiéiﬁg the spgaﬁing‘@f selected sentences using appfopriate,étrééé,:
yéitéh, éﬁd juﬁcturég Thus, for example, pupils may choose a sentence and
 practice stressing a particular word more than others in context. This
learning activity may be repeated using the same sentence, but each time
a different word is stressed within that sentence. The use of the’tape
recorder shéuld provide feedback to learners. Learners may then discuss
how the meanlng af a sentence changes as a particular word is stressed more
than others iﬂVCBEEEth Four degrees of stress should be emphasizad in
this learning exgafienca invelving oral cammuﬁigatiang

. ?gpils may also choose a spécificlgantgﬁgg and practice pitching
saiegted words at different levels. With feedback to learners of. the
recorded voice, pupils can be guided in identifying four degregsraf pitcha

| iearnérs.méy élso record their voices when a paftigular’gentenée is
‘poken using appropriate juncture at different places ‘within a Eéﬂtiﬂéé'

'7‘Far example, pauaes may be éghibited at different pla:es in tha Eenténﬂe —-=



"The children at the picnic ate chocolate, ice cream, jello, salad, ham,
salad, sandwiches, and cake," or 'The children at the picnic ate
chocolate ice cream, jello salad, ham salad, sandwiches, and cake."
There, of course, are other possibilities for using appropriate juncture
in the previous sentence, Pupils should discuss how meanings change
within a sentence ag approprilate changes are made in juncture.

2. Reporting a Library Book Center. A variety of 1iﬁrary'ﬁo§ks need
to be available at this center. These books should be on diverse topics
of interest to meet the needs of individual pupils. The content should
be written on different levels of reading achievement. Following the
feading kaselected~library books, pupils may engage within a committee
setting repértiﬂg interesting content of books read. |

‘ Craécivé ideas may also be presented by pupils when reporting on
library books read. Thus, a learner may wish to present a creative eﬁdé
ing to a library book, other than the conclusion given in the book.. Or,

- individual pupils may tell additional adventures or present a differanﬁ
beginning than that given in the library book.
| 3. Tell a Story Center. Titles for storytelling may bg wfitteﬁ
on small cards and placed in a box. Pupils individually may select one
of these staryrtitlés and plan an Oral presentation to be'gi?en to peers
in a cémmit;éa Eétting.;,rheta are ﬁany kinds of story titles‘fram whigh;
~‘1garners,maykseleet such as |

yrcg) rpodifiéd‘stariés relating to ?éul Bunyanrand Pecos Bill (tali
‘talés)-' | o

| (b)  exploring a‘haunted house (mystery).

 (¢)’ béiﬁé lost in a,cavg and ‘attempting to find a way éut‘CSﬁspéﬂée)i




(d) explaining how a lion became known as the king of beasts in a
jungle (myth or legend) .

(e)' obtaining three things that are desired most in 1ife (magic).

4. A Problem Solving Center. Pupils with teacher guidance may
select relevant problems to discuss at this center. The use of audio-
visual alds may heiﬁ to set the stage for learners to jdentify important
préblems, These problems should be interesting, meaningful, and purpose~
,mful‘ta learners {ndividually. Thus, in viewing a filmstrip or a set of
slides on the Middle East, pupils may be stimulated in asking the follow-
iﬂg quast ions

(a) WVhy is the Haly Land area important toO Jews, Moslems, and
Christians?

(b) What possible alternatives are available in solving problems
pé:cainiﬁgkcértha Jews and the Arabs wanting the same area of land such
as the Wéét Bank of the Jordan?

(c) What events led up to the present disagreements between Arabs
~and Jgﬁs?

A variety of fafereﬁce sources including reading and n@ﬁfeading
materials should be available to learmeis to aid in aitémptingkta gather
,data and solve relevant problems w;thln a camm;ttee gsetting. )

5; A Creative ﬁfamat cg Center. ngils may , first of 311 read a
librafy bcak of their own chaésing and 3rama;ize‘the‘a@ntants. Speakingf-5

pafts may be develaped as the need arises in the dramatizatian activity.

' Possible titles of baakg that may be dfamatiged cguld include

(a) Whe:a the Wild Lngs A:e by Maurice Senﬂak

(b) Aﬂd Ta Ihink Thatii Saw I On ﬁuLberr' Street by ‘Dr. Seuss.




(¢) Once A Mouse by Marcia Brown.

(d) The Egg Tree by Katherine Milhous.

Pupils having completed reading one of the above named library books
would need to discuss comprehended ideas. Ultimately, these learners may
engage in a creative dramatics presentation.

6. Other . Centers. There are many other posslbillties to develop
learning centers invalvingfgralrcémmunicatian_v Thus, pupils may engage
in speaking activities involving

(a)s,the:makiﬁg of introductions.

(b) the giving of directiomns.

Cc}k pérticipgtiﬁg in discussions.

(d) explaining how an object is made.

(e) telling about one's hobby or hobbies.

(£) sharing:an‘important happening or event with others.

In Summary

Each learning center in the c_-lass setting involving or l comiunicas
tion shauld be attractive and appealing to learners. Pupils must £ind

speaking activities at eagh learning center to be purposeful, 1nterest1ng.
with teacher guidance

and meaningful_ ‘Thus, pupils should leasn to communicate well with others
‘using thevspoken'vcice;
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LEARNING ACTIVITIES IN ORAL C=OMMUNICATION

There a~e stimlating activities in speaking whic £h might quide students to
achieve more o-ptimilly in oral expression. Which exper —iences might then be pro-
vided for learmers?

. 1. Assi=st stints to engage in impromptu speakieng. Thus, a student may
select a topic fromumong others printed on congruent sz11ips of paper housed in a box.
The involved le=arnernight then be allotted three minutes to prepare the related talk.
Topics for the presetation might include: ,
a. the mase ofalternatives other then war as a means of settling disputes among
naticons. ‘ ’
b. methcods of ninimizing unemployment.
c. nuclezar weapns in a world of change.

. After— theoral communication activity has beerma completed, the involved
Tearner with tgia;:her quidance may evaluate, the completec®E experience. T

: : E.‘ Guide= Teamers to present novel book reports. : 'Among other means the fol-
" Towing may chaE 1enge learner progress: ;

~a. draw. and eplain one or more illustrations cor~ering content read.
b. ~pantesmime silient aeneralizations covered in t=he book. ‘
c. write= a Teter to the author telling what was 1iked about the content.
- Share= . the tntents of the letter with other st=-udents.
d. writee a plyusing subject matter inherent in - the library book. Select
- other— Tearmers to present the presentation in - the classroom.

‘ 3. Have studets develop a continued story. The —teacher may start a creative
story. A faw 1--ines aly, need to be stated orally in thee beginning. A student adds
sequential conte=nt tthe story. Other Tearners in sequesence add additional novel
ideas. "Within & resmable period of time, the story shesould have a suitable ending.
- Students need ‘teo think of original content for the story and express oral content
 clearly. ‘ ,
S 4. Guicde stuents to participate in classroom de=bates. Criteria for effec-
. tive debating ne=ed discussing. Adequate background infoxs-mation needs to be possessed
by involved Tezarnersto be effective participants. Poss=ible issues for debate, - - .
depending upon. =& nheret readiness factors within learnerss, include: -

a. ‘the pe~os andcons of capital punishment. ~ : ,
b.” economic dewlopment of selected areas versus c—onservation of the natural
-~ envirconment, R : o
€. solut¥ ons tiproblems of inflation. .
- ~d.. abort¥ on um demand versus right to 1ife propoenents. - o
. e. legal and mral definitions of death pronouncerment in situations involving
utilizationof 1ife support equipment in sel ect—ed cases. = S

o ‘Déve’i”:ip’iﬂi‘ épﬁropriate understandings, ski""l‘ls;_a‘knd attitudinal goals. i:s;v‘ité‘T o

_In Tearning acti vitie involving oral communication. = . TR
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5. Assist stude=nts to describe a process in order tcomplete a given pro-

fuct. Which processes: might be relevant for the speaker, as well as listeners, to
fursue? ‘

a. the making o+ a representative food dish of a foreign nation.

b. the developm=ent of a model, such as a miniature @r, boat, or house.

C. the use of r=enewable sources of energy, such as silar and geothermal
sources.

6. There are nummerous other quality oral communication experiences which
eed emphasizing. The=se include participating in discussins, making of introduc-
tions, giving of direc=tions, advertising a product, as wellas conversing profic-
fently with others. ,

Each student neecds to be guided to achieve optimallyin oral communi cation.
Jiccess or failure in H ife may be a relevant end result indeveloping proficiency

or Tack of it in commur—icating effectively with others.




THE (HILD AS A LISTENER

No one would deny that all 'individuals lose out on gaining important
ideas due to poor iisteniﬁg- The teacher can help >pq:sils to Béf:omé beetter
listeners. This skill must be taught. Try the following and see if puapils
improve in their ability to listen better.

1. Let each child decide upon an approach he wants to use to improve
listening within other children. He may crush a sheet of paper on a table
in back of the room while the rest of the pupils cannot sée the action with
closed eyes and heads on their desks.  One of the 1isfeniers can say whaat
made the sound Another pupil nay lightly strike a tumbler with a spoomn.
The other children in the class would then 1dent1fy the sound with eye=s.
closed and heads on their desks. ‘ 7

2. Many p@lls have cassette recarders. kFor h@méwofk, they couled
record sounds in the home or inthe outdoors. In class, students coulcd
name the SQ‘Lﬁ"ld; There are many interesting somds for pupils to recorcl
such as a dog barkmg, a cat meowing, the clatter of dlshes, a baby Cﬂt:?:l_ng,
’and a car englne in operatmn.
| ,Si , 'I‘he teacher can take children on an excursion in or ’néar the ;3::11%301
grctmds, A child could challenge other pupils to name the cause of a sound
just heard in the envn‘onn“ent Thé somds could pertain to a hooting :fpwl
a Ehatter:mg squlrrel ch;rp;ng birds, and whistling wmd k

,4 FOT a change of race, each child could write a rlddle about a
. pérson, anmal plax:e or -thing, Pupﬂs ‘could then give the name requlr-ed

to. answer the rlddlei The following riddle could be written by a t,:hilcti




I am a very strong animal

and live in the forests.

I have beautiful stripes and

am feared by most other jungle animals,

What am I?
Pupils mist listen carefuily to the riddle to be able to give the correct
answer required as a response.

5. Pupils with teacher guidance could discuss ways to help the class
‘improve in the area of listening. The discussion could end by listing these
guidelines on the chalkboard. Cooperatively, the teacher and pupils could
help to minimize those factors that hinder in good listening.

6. Pupils in a class could help plan objectives and learning activities
for units of study. For example, in a unit on space tTavel the teacher
 _could hélp puplls decide upon questlans and problems of interest to learners.

7,F3110w1ng the identification of these questions and problems, learning

act1v1tles which provide needed 1nfbrmat10n cauld be selected through teacher—

- pupll planning. These learning activities could involve excursions, 511&35,

films and filmstrips, reading, dramatlzatlan, and the use Df other reférence
‘sgurces Puplls must listen carefully if they are 1nvolved in selecting
objectives and 1earn1ng experiences. |

7. A 115ten;ng Eénter is important in any élassrcomii Here, pu?ils
would listen to éésséttés and tapes Telatiﬁg to different units of study.
The teacher can WTltE task cards to evaluate pupil camprehen51on in listening.
_The cards shéuld cgntaln 1nterest1ng quéstlgns fbr puplls to respond to.
‘ | S;f Last but not least. The teacher must present a good model as a
”liStenéf Thus the teacher wnuld be a good listener when taking part in

arai cammunlcatlan'




HOW SHOULD LISTENING BE TAUGHT?

Two selected psychologies of education can apply to the
teaching of listening. Good listeners can learn much content
by listening carefully to the thinking of others and teaching
becomes mcfe,reﬁarding if learners listen attéﬁtively to ongoing
pPresentations. Less need exists for repeating directions,
statements, and subject matter if pupils are proficient

listeners.

Measurable Objectives and the Listening Curriculum

Precise objectives may be used to assist learners in
iﬁpraving listening skills. After instruction, pupil progress
is'measured to determine whether each objective has or Eas not
been attained. |

Measﬁtably stated ends need to be written sequentially
by the teacher in ascending order of complexity. A learner
needs t@ achieve an objective with measurable certainty
before working ta aghleve the next sequentlal go

Learners 1dea11y should experience iﬁccess in achieving
. each ijectivei Careful atténtionp then, needs to be given,
ta Wfitlng objectives which are attalnable, neither too com-

plex nor too simple.
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The following are examples of specific objectives
involving listening:
1. &fter listening to content in a cassette re ecording,
the pupil will list in writing three facts and three

opinions.

2. The pupil will say, orally, three generalizations

stated in a discussion.

il

]

3. After listening to a éet of airécticns, the pu
will follow these sequentially in pfe?aring a food
dish. |
The teacher needs to select a variety of lear ,’ng,acﬁivi!
tles to assist learners to achieve objectives. Each pupil
needs to experience activities which are meaningful, iﬁtéresting;?
and purposeful. After instruction, the teacher may thén measure

re has been achieved before the next Séquential
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goal is emphasized.

General Objectives and the Lis;gningiggrri;glumrk

W

Some educators advécate openﬁeﬁded goals in teaching pupils.
Perhaps the most relevant 1e ,n;ngs for pup;ls cannot be measured.
For example, it is difficult or impossible to measure in a
Precise ﬁannef'intérests possessed by learners. But'a'teacher,:?
in general, may ép?raisé whethgr’pupils are or areiﬁ¢t inteféé;ed{

. in learning. Another diffi&ult’fféa to apgzaiSe‘is 1earne:"




motivation. A teacher cannot, by any means, measure precisely
how much motivation a pupil has in learning. Further, one
cannot measure purpose in learning. However, by observing
pupils, the teacher can obtain generalized data on pupil
Purpose and motivation.

General objectives do give direction as to which skills
pupils need to develop in listening. Consider the following
skills objectives:

To develop withiﬁ thé pupil skill in listening to

l. acquire facts, c@ﬂcégtsg and generalizations.

2. think critically and creatively.

(%]
»

foliow directions as well as to follow a seguence
of ideas, |

To achieve desired general objectives, the teacher needs
ﬁé ééleét worthwhile learning activities for pupils. ?upilﬁ

teacher planning might also be utilized in choosing learning

exper

b

ences .,

Ultimately, the teacher and pupils need to appraise

achievement in the language arts curriculum.

The teacher may evaluate the*quality of 1isteniﬁg exgazs
lences provided by reflecting upon the following questions:
1. Did I select interesting experiences for pupils?
;2.’ Wéfé the experiences understandable and meaningful

to pupils?
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3. Were the activities purposeful for learners in the

listening curriculum?

4., Was each pupil guide

to achieve optimally?

—
o

5. Did I emphasize rational balance among understandings,

skills, and attitudinal goals?

6. Were individual differences among pupils adequately

provided fé:?

If activityrcente:ed prggédures are used, pupils with
teacher guidance may be involved in planning, im§lementing, and
e#altatiﬁg‘diverse projects. Ehus;'iiétening expérienéés‘might
beJemphaSised in the following activities involving project
development:

1. developing a mural, diorama, and individual pencil

sketches.

2. making models, objects, and replicas.

3. engaging in processing experiences such as in making

butter, ice cream, soap, and candles.

4. ,Eafticipating in creative dramatics, formal drama-

tizations, and pantomimes.

5. Piaﬁning éﬁcutsi@ns and exhibits.

Each pupil needs to achiévé improved listening skills in
an activity centered curriculum. Learners may then be guided =
o answér questions‘such as the f@ll@wiﬁgzy |
| 1. Did I listen as carefully as possible to others in

ongoing activities and experiences?




2. How might I improve personal listening skills?
3. Did I assist other learners to increase their listen-—

ing skills?

Two psychologies of teaching 1istening‘a:e discusseﬂ’in 
this paper. 1In the first psychology, the téaghér might héve
learﬁefs sequentially achieve meaSurably stated ijectivesg
After appra@r;ate learnlng éxperiences have been PrQVlﬂEﬂ the
. teacher may measure whether a learner has or has nét attalned
each measurablé goal. If a pupil has been successful in |
achieving an objective, he or she may then achieve the next

sequential objective. The ends are arranged in ascending arder;‘

iy

of difficulty. An unsuccessful learner in goal achievement

needs to have a modified teaching-learning stratagy.
In the second, general objectives are interpreted- ;n termS J

of content pupils are to acquire in the 1istening cur:iculgm;~

These goals prav1de general direction as ta what pu§",s afé;tg\f

H

\E—"

earn. A varlety Df experlences should guide puglls in achiev-

ing flexible endg-
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DIAGNOSIS, THE YUPIL, AND LISTENING

Good teachers must possess skills pertaining to diagnesing pupil
iefiéiencias in learning. Thus, pupils may be guided in the diiactién of
remedying the problematic situation following diagnosis.

Listening, together with speaking, reading, and writing, represent four
vocabularies that are developed in the language arts. Listening is the very

first vocabulary developed by infants; it is an excellent means of learning

during an individual's life span. Thus, skills in listening must be

‘developed continually within learners in diverse curriculum areas.

 Whén’1Earners enter the publie schools, they have had many opportunities

. to gain facts, concepts and generalizations through listening. However,

ﬁagative habits may have been developed in the area of listening. Thus,

learner achievement may not have developed to optimum development due to

 being a poor listener. The teacher then has an important respoasibility in

diagnosing reasons for pupils lacking in the ability to listen.
Factors to Consider in Diagnosing Ability to Listen

There are numerous reasoﬁs why a specific pupil is a poor listener.

 fLaok1ng at one cause generally is not adequate. Seeking multiple causes would

be marearealgstigiv Thus, the teacher must be knowledgeable of and be‘éblé'to

- diagnosa specific deficienciles in selected learners before remediation is

ERIC

Aruitoxt provided by Eic:

‘épplicablég What are pbssible causes for a lack of proficiency in listening

L Skllls?

‘i91, Pup;ls maj not have adequate backgrﬂund information to grasp content.

;Thus, 1t is’ 1mp0551ble f@r many learners to be good listeners. It is impera- =

R  t1ve then that puplls possess adequate conteﬂt to,bénefit from.an ongoing

ji€;siwiw.ﬁ




ERIC

Aruitoxt provided by Eic:

learning activity javolving listening where new ideas are being presented.

2. Learners may feel that ongoing learning experiences involving listen-
ing are irrelevant. Certainly, pupils must feel that what is being learned is
important in their own lives.

3. Pupils may not attach meaning to learning experiences involving
listening. Perhaps, the speaker is utilizing concepts and generalization
which are too difficult for pupils to understand. Thus, the speaker's time
as well as the listener's time is being wasted. Content presented should be
on the understanding level of pupils. |

4. Learning experiences may not be perceived as having purpose. The
pupil inwardly must sense that reasons exist for an ongoing learning experience

involving listening. Time that is gpent in having pupils develop purpose for

5. Individual differences must be provided for in learning activities

'invalving listening. Fupils must have ample opportunities to engage‘in;‘

learning activities involving listening in which a variety of experiences

‘-are beiﬂg:pravided. Thus,; discussions may follow the viewing of slides, films,

'pictures, filmstrips, and models. Discussions are also important when pupils

take excursions and engage in reading activities. Pupils then shculd partici=
pate Y. airv¢x e learning experiences involving skills pertaining to listening.

with teacher guidance must assess the quality of the learning

rerms of ﬁéetiﬂg ﬁﬁysi@l ical needs of learners. Thus, ven—
tilatiogg cemperature reading, and general physical comfort are ;mpcrtaﬁt

in aiding pupils to listen well to ongoing learning Experiences. The quality
katﬁé psycholagical environmént,iﬂ tha\clgss Sattiﬂg'is equally‘impértant;

Thus, a relaxed, supportive learning envirommeut should be in evidence for

learners.




7. It is important to diagnose selected pupils in terms of lacking the
ability to hear content properly. Thus, what may appear to be poor listening
on the part of selected learners may actually represent deficiencies in
hearing. Pupils with a hearing loss should be seated as clyyzly as possible
to the speaker.

8. The teacher needs to diagnose pupil ach;evement in listening for a

variety of purposes such as listening:

(a) to think eritically. (e) to develop a sequence of ideas.
(b) to think creatively (f) to follow directions.

(e) +to obtain facts. (g) to achieve major generalizations.
(d) to gain main dideas, (h) to ievalépsganélusiansi: |

9. The child's home environment méy present extreme problems to the
learner; listening to content presented in the class setting is thus difficult

or, perhapes, imposgsible. A pupil may face grave problems in the home situation.

He then cannot concentrate adequately on learning experiences involving

1istening.' The teacher must understand and agcept all pupils; provision
must be made for individual difference. | | |

10. Diagnosing pﬁpils in the area of possessing needed word attacﬁ‘skills
involving listening i1s also important such as in phonetic analysis, sylla-
bigatigﬂ, and structurél aﬂélyéis; Fallnwing diagnésis, selected learning

experiences can be provided in guiding pupils to make continuous progress.
iin Summary

The teacher must diagnose causes for deficiencies in 115tan1ng on tha

‘part of pupils. Only then;‘can these deficiencies bé femedied A vari tyVV

fnkaf Lnteresting and méanlngful learﬂing EﬁpéfienEES(Sh uld then be prﬂvlded

ERIC

Aruitoxt provided by Eic:

~§learners tD guide each pupil in. achiev;ng to hls or hér thlmum 1n llstan;ng

} Lk1£3?i




1its, and selected educators are emphasizing a

The lay public, par

return to the teaching of the three R's. The three R's —— reading
wr;_tmﬁ, and arithmetic —-have always been important curriculum areas m
the school setting. No doubt, the inferred intent when speakmg about a
return t:: the basics is for teachers to become more proficient in teach-
ing the three R's. 7 Thus, within the framework of the three R's pupils
are to develop skill in writing content clearly and meaningfully.

When stressing the essentials or basics.in acquiring skill in wrltmg,
learning activities must meet the foilowing criteria: |

1. p@lls should feel successful in ongoing experiences involving

2. learning expar;am:es must. be interesting for pupils.

3. adeguate related background information and needed skillé sli@ulci
be E@ssesseﬂ by pupils to benefit from new learnings in wrltﬂg :

4. ! meaning must lzze attached to new learnings being ax:squu:'eﬂ

5. | a«ﬁequaté provision must be made by the teacher to help each pupil

attain optimal progress in writing.
Eq:x:’ sository Writing

The toacher noexds to rﬁ:vide a variety of Iearming exporiences ’t::) ‘
"gll‘ié’lé’éﬂczh[!Duln'il in achievi ncjj tn ]1'3.*%/’]1:"‘\11*‘ft};‘xl’inuun‘;wr‘tt;n’ix’;ix@ o diverno

- Purpt:ses 1n writing. Writing experiences should be an integral Eart of
eafhmirrjcuilm aréa in the E:ﬁé@l sotting. This is true of expository
| wrltmgaswell as other purposes in writing. Thus, for exarrgle, 1.f

puplls are studying a wnit on "Living in the LlicidléEast,“ they may
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engage in expository writing by selecting, researching, and ultimately
writing about a specific place of special interest in<his area of the
world.' A pupil or a committee may wish to write about one of the follow-
ing:

1. the old city of Jerusalem with places of interest such as the
Jewish Wailing Wall (the last remnant of the anclent Jewish temple built
‘approximately 2000 years ago), tl%e Dame of the Rock (a Moslem mosque
si:anamg on Mount Moriah conpleted in 691 A.D.), and the Church of the
Holy Sepl.ﬂ.tzhre (bullt by the Crusaders after having captured Palestine

mss A.D.). | - _

2. ‘the capital city le Is:‘ael (Je;ﬁ.igalan) r Egypt (Cairo), Syria
Q(Damascus), Jordan (Anrnan) ; Or Llabanczﬁ (Beln:t)

3. agriculture, urban living, and/a: manufactu:mg in the Middle
East.

The final written product of pupils emphasizing expository writing

should be accurate in terms of content and contain meaningful information.

entative Writing

Puglls with tEache:I:gu:Ltianc:E need ample opportunities to cﬂlscuss
;mntravérsial issueé. When readiness :Eac:tcrs are in evlcience, 1ea:mers
;based on resea:ch using a variety of ;ﬁﬂ;ﬁdualized reference sources may
discuss caﬁtr@versial issues such as the following:

- 1. rehabll;tatmn versus punishment and the law violator.

2. "invalverrent in pzrc'ei\a‘za ‘relevant wars or diplamacy to prevent
‘ t;r enc:‘l chsputes beﬁqean anﬂ ‘among natlc:ns. |
"3; full a@lcﬁrent and pc:ss_ible inflation e.rrphasz_s versus planned

'k'maﬁplclm’eﬁt and fec@ng mflatic;n in scx:;etyi
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4. emphasis upon the free enterprise system as campared to increased

governmental intervention in selected areas of life.

energy sources.
Sai:;a:t:.ons to each of the above named conflicts may be represented by

Ecmts én A line or line segment. Thus, a pupil may, in controversial

iss’ué nunber one above, . . . - believe in rchabilitation for selected

prisoners as caipared o punishment for others. UJ.ij-‘chziyg Uxr pupil

" would engage in writing his stated beliefs geram;ng to the arca of con-

, t:c:versy being considered.

Descriptive Writing

Pupils need to develop skills of careful observation and to be able
. to write ciearly’ what has been cbhserved. ’iheré are many leaﬂu:;g activi-
" ties which ﬂEy guide pupils to cbserve carefully and write related cbser-—
vations accurately. Stimlating learning experiences must be in evidence

i. Pupils may abserve a frame from a filmstrip, a picture, a slide,
ora transparency using the overhead PJ:D]EEI‘:EI Ultimately, pupils need
to write as clearly and accurately as possible what has been observed.

’ 2. buring an excursion to a farm, factory, shopping center, or a
| storao, [_JU[LH‘ Z,E,_sﬂﬁulﬂ ba guided to focus their fﬂjf%’(';‘—l.’\lc‘lti ons on a specific
object or QVEDE After the abservatiaon, related ideas can be recorded.
TWD or more puEils WI‘ltlﬁg an the same phenamena may ultimately c:m‘g:nare
B 1&1@235 éxQ:&SSai ;n written fc::rm. C'Thus, lecarncers may notice: how E!QI‘CQ[J—

. tions differ.




Careful observation of abjects and events can provide content for

learners in-diverse kinds of writing experiences.
Poatry Writiug

A st:u‘rm_at:ﬂg learning enviranment in the clas setting using a
variety of ‘audio~visual aids may provide the rlacessary stimilation for
pupils in writing poetry. There are diverse kinds of poems for pupils
to write.

, ; 15 133@1ets and triplets. Couplets contain two lines of é&m&ral
unlfaﬁn length of content with rhyming ending words. Triplets possess
three rather uniform lines of verse with ending words rhyming.

icks. Thig type of verse contains a c::jrrbmatmn of the

; c::uplet anci the trlplet. Thus, in a_;L:l.rral:;c:}:,F lmés one, two, and five
rhyme (triplet) and lines three and four rhyme (couplet). 7
‘3! Free xérse_ Free verse contains no planmned rhyming of lines.
The length of each line and of the entire poem is dependent upon the
‘learner's purpDEE or pur::x:)ses in writing cantent in free verse. 'Ihus,
free verse is very open-ended in terms of specified content and style. -
4. Ha;ucu and tanka. Each of these types of pzaerrs stresses the
. importance of a certain number of syllables needed pgr line of written
content. Haﬂ{u};:@etiyrecggres a five; .seven, fivé sequaice in the
nurrber of syllables for each line of verse. ‘ Thc tanka is a little more

complex in Wl'ltl'llg since two additional lines c:i Wfltmg are needed with

i SEVEI‘I syllablcs inherent pcf hrxe.

'Ihe w:f;i.t.ing of selected klrxis of poetry may ba:crre more interesting ‘

, and c:h,a;lengmg as ac]dlt;_c;:nal ingredients are aﬂdex:‘l to ear-h type of verse. B



1. Echoic sounding words can be included. Thus, within a poem writ—
ten by a pupil, selected words may be included which make an c::r:x.g.uml
sound, i.e., p;,LL;r—p«jtter" (the sound of raindrops falling on a window
sill).

2. The use of alliteration adds to the beauty of a poem. In using
alliteration, twe or more gﬂr’se.v;u;f;isﬁg words in @ poem would begin with
the same sound, i.e., "Happy Harry"; "wild wgst":' and, 'L::blud flowers. "

3. Imagery should ultimately be used Ly pupils in writing seleccted
kinds of pc::a‘ms Including similes, as one form of imagery, can guide
pupils to use words more creatively in diverse kinds of wiritten work.

. Simileé c:c:mtai.ﬂ the words "like" or "as" in making creative conparisons
pertam;ng to pe@gle,. c::bgects, ) everxts, and th;,ngs- E:'fanﬁzlés of similes
pertain to the underlined part c‘_‘)f each of the following lines:

(a) The man looked like a giant among midgets.

(b) The clouds in the sky appeared as pillows _waving good-by to
each other.

Mataph@:s have a smlar use as campared to similes. Hmever, the :
words "like" iarnﬁ "as are not a part of written lines in poetry which:

mclLﬂe metaphors.
Journalistic Writing

Citizens in a denocracy should. learn Lo fead and Céui‘@l"‘ehéﬂilﬁhé n,'eaﬁ— ‘
‘ing of céntenty from newspapers thoroughly. A well informed citis;anry is
" important. ;ma dczmjératic setting. fhus, pupils in the public échc-:::l set~
: t:mg w;.th ta:achéf i_]Ll. c:’ianc:t: sht:ulci have ampln:‘ oppo ortunities to part;lt:lpau; ‘

',J.n clevel@pmg a c:las sroom or sc:ha:l newspager- : I.eame:js need to cbserve
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Vi ITING aCHIEVEMENT AND THE BisSICS 1N Ti= CURRIC

Much emphasis is beilnz placed ursn the “ssics in +hne
curriculum, Many individuals percelve the three Q's largely
as comprising these basics, Thus reading, writing, and arith-
metie are prized highly as curriculum areas by individuals
in American society, This paper will deal with @ﬁe of the

three R's, namely writing in the school curriculum,

Ariting as a Basic
It, of course, is not gdequéte to merely identify which
curricuium areas canstitutg the basics, Additional problens
1n this arena pertaln to whieh objectives pu rlls should achieve
in the writihg curriculum, Thus. questions such as the fol-
1Qw1ﬂg need identificatian and related solutions snught
1. How much emphasis should be placed upon pupils
learning how to diagram sentences? Do activi-
ties such as these auide pupils to become
more pr@ficigﬁt in writine?
’E, Should nupils he axp ec*ed to master the 4if-
| fergnt parts of speech (nouns, verbs, ad-
'jeetivgé. adverbs, et;al.), as well as how
words are used in sentences (subjective, |
predicate, object, indirect object, et,al,)?
3. How much emphasis should be placed upén creative
writing experiences for pupils, such as writing
diverse kinds af p@etry, 1ﬁc1uding couplets,

| trlplets. quatrains. haikus, and tankas?
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L. Should practical writing receive mAa jor emphasis
in the writing curriculun, e,g. writing
‘busiﬁese and friendly letters, filli~z out
Job application forms, as well sas writing
thank you notes and letters of sympathy?
5. Should learning activities for puplls place
much stress ucon the filling in of blanks
in textbook and workbook exercises, nertain-
ing to such ~rmag as agreement of subject
and predicat , and proper tense of verbs?
Do experiences such as these previde for a
trenefer of learning to those 1nve1vihg
creative and practical writing?
6., How much emphasis should ba placed in teeeﬁing-
learning situatlons on structural grammar
(e.g., pupils understanding diverse sentence
petterns) as well as transformational generative
N qremmar (e.g. expeﬂding and treﬁsﬁﬁming sehteﬁeea)?
It 1is qulte apparent thet flexlble guldelines for -
recommended scope and eequeﬂee of experlences fer pupile
‘need to be identified by edueeters and intereeted lay eitizens.
Thus, suggested baslecs in the writing curriculum may be
critically appraieed and ultimetely speciflc adoptions made,
In determinlng the seepe anﬂ sequence of the writing eurrieu-
lum, the following preblems need reeelvlng;
1. Who largely should be involved in making
theee7eurfieuier deeleiene. eeZe eﬂueetere.k

perente and ether interested lay eitlzens.

174




puplls, programmers, and/or professional
writers of language arts textbooks and worlk-

hooks?

fih
o

Should the writlng curriculum emphasize actlvity
centered methads of teaching and 1earn1ng.

or should involved pupils be perceived of

as being pasaive individuals in ongoling units
of study?

3. How much of writing as a separate subject
should be emphasized as compared to correlating
wrltten work with diverse curriculum areas,
such as soclal Stﬁdies, sclence, mathematiés.
and health units of study?

4, Should all worthwhile objectives in the writing
curriculum be stated in measurable terms?

In the utilization of “hese kinds of objectives,
what emphasis can and should be placed upon
, attituéinal endsg?
5, What kind of balance in iethmdal@gy should
there be bgtwgen inductive versus deductive
approaches in ongoing units of study in
wrlting? ' '
6. Which innovative procedures can adequately
be justified in the writing curriculum? Should
traﬁitiénél‘éppréacbgé‘1argely‘be minimized
" in the ﬁriting arena within the framework

of the school-class setting?




7. Should diverse writing activities be pursued

ibusiﬁess letter when selected ltemm actually
need to be ordered) or should writing be taught
as prescribed in a scope and sequence chart?

8. How much homework in writing ghculd be expected
from learners at different achievement levelsg?
Or, should the teacher largely encourage puplls
to voluntarily engage in homework writing

experiences?

Concluding Statements

‘ There arg numerous issues which need rgsclving pertainiﬂg
to what eamprises thg basics in the writing curriculum, Ed-
ucators and 1nteresteﬂ lay persons need to identify and attempt
to resolve these issues. E@pefullj; the writing curriculum
Will be perceived by 1earngrs to be purposeful and 1nterestlng.
nghgr 1efels of thinking such ag eritical th;nking. creative
thlnking. and problém solving skills should also be emphasized,
In saciety. individuals need to think critically due to the
explcsian of knowledge as well as to think ereativgly since
uniqug solutions are needed. in many situations, in attempting
to solve persanal and sacigtal problems,  No curriculum, '
fwriting 1ncluded. shauld 1ncu1eate negative attitudes within

 1earners. Achleving desirable attituaes toward writing.

'r~taward sglf, and toward 1ifg 1tself is 1ndeed recommended
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THE CHILD AND WRITING IN THE LANGUAGE ARTS

The teacher of language arts must assist in setting the stuge for

pupils to engage in creative writing. A stimulating enviromment for

writing may then be in evidence for learmers. At the same time provisions

must be made for individual differences in the class setting. Pupils do

differ much from each other in talents, abilities, interests, and motiva-

tion., What can the classroom teacher do to guide each pupil in developing

maximum potential in the area of writing?

Learning Activities for Children

Teacher-pupil planning is necessary to select learning experiences

for pupils in writing which are

(a)
(b)
(c)
(d)
(e)

interesting for learners.
meaningful and worthwhile.

purposeful on the part of learners,

.satisfying emotionally.

on the achievement level of each individual student.

Writing centers may then be developed which harmonize with the

above named criteria.

1. A Poetry Center. Here, pupils may write a poem from selected

titles written on a task card at this center. The child may also select

his own title for a poem. These poems may relate to ongoing units of

study in social studies, science, mathematics, and reading. The poems

.~ may consist of rhymed verse such as couplets, triplets, quatrains, or

1imefiéks;“Uﬂrhyméﬁfpaemsfsuch(as~ffee verse may also be an end . result:

- “177‘ .



in the wriziﬁg of poetry.

Pupils may also utilize techniques of poets in the writing of poems
such as incorporating aiii;éfétion, metaphors, similes, and Eéhnié words
in the written product,

2. A Story Writing Center. Titles for possible stories for pupils
to write may be listed on a task card. Learners may also select a titlg
of their own in this wfiting activity. 1t is eﬁgellgnz to have a set of
pictures at this center for pupils to utilize to gaiﬁ ideas in writing
creative content. Learners, depending éﬁ their interests and present .
achievement levels, msy select to write content pertaining to the follow-
ing:

1. mystery stories and stories in suspense.

2. tall tales. |
3. biographies and autobiographies.

4. adventure.

- 5. historiography and historical fictién_

Pupils 1n appropriate sequential learnings may engage in i:héfc‘:llow-*-,: :
lﬁg writing experienges:r | - |

1. choose a story starter from among others in a bowl at a 1éat 1in E,

enter and creatively end the story. | ’ v

2. select an ending for a stafy}ffnm gmangwathers}sﬁd Ehgﬂ_wfite

the beginning for this story. o
- 3. pick a Séttihg f@f a stor y as writ:en by the teacher and cgmpleté ‘;“

the writiﬂg activity. The teacher should write an ample numbér ‘of - settxngs f»ﬂ

~fo: dive:se stnrxes at thls 1earnxng cEntEf, tﬁus, pupils'may gelec:’a

 sétting‘af their own cﬁ@asiﬂg,,,Léarne:SAmay also writg“theirzawﬂ”Séztiﬁg”“

ERIC
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‘for a story.
4, other elements that may be emphasized in writing include
characterization and plot wi . thin a specific story.

5. write a different e=nd-for a specific story that has been :m.
(reative Wri_ting and the Content Areas

" There are many SPECiflz‘WEltlng aEELVLEiEE for puplls relatdnalo
different curr;culum areas L~n the Elementary schagl lﬂius pupilsayy
‘exper"iéﬂée the fnllﬁwmg WrEE ting aEﬁlViElES in the social studles::

1, In a unit on the "SSge of Discovery," pupilsf may W‘Eikté abogy a
day in the lifEDfEKPIQfETEES‘SuEh as Pizzaro, Cortez, Balﬁéa; and fnce
" de Leon. |
2 When stﬁdying a unZE=t on "Galgnisatiaﬁ in the New w«;ﬂa," i
mittees of puplls on a rotamaing basis may keep diary entries i:lirim_,_l
‘the entire unit of a(:miy péﬁ'talﬂlng tc Eettlers 1iv1ng in the Hﬂ%ggghugettg
’Bay ;elany. .
 ,‘ 3..  ’L  arnets ‘ma‘}’r wrlte v di‘i’.r’ersé kkindé of paezrjgn famﬁué A,ﬂieﬁicéns
‘durizlg a unit nf study on "ﬁhe Birth gf a New Hatiﬁn. |
'jn the ElEnlEntafy EELE”‘TH:E zurf;culum, puplls msy engage in Wnitlng ‘
o é:{éérlénges ‘such as the fcl‘ﬁ;ﬁ 1awiﬁg:‘ ‘ | e
- L_ Write up the resalu ts ﬁf EVQLEHCE ExpEtlmEﬂtS péftanung téﬁthe :
, use of ElEEt‘EDI"’]gﬁEL’B 111 8 unlt c:m "Hagnet;ism and Elec:ticity hAIEEE
2 Wr:.tee a stgry en tihat the Uﬁited States wuuld be like i-f engines

had not been 1nvented Thi_s writing activity t:guld relste to @ urlton

"Inve m:c;fs am‘l Inventiens

A Develap and WI‘LL; several hy;mthese prior.to ,Eﬁﬁdﬁ;tiﬁg;z(m)”"

ERIC
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experimit(s). The hypotheses, for example, could relate to what will
happen to selected liquids, selids, and gases when heated.

upils could engage in the following

o

‘Lnthe mathematics curriculum,
B t 4

- writingativities:

L. levelop story problems of t——heir own based on mathematical opera-
tions (Wdition, subtraction, multips=lication, and iivisign) being studied
presently,

Z, Urite an account of present:-- day conditions in the world i,f the
Hindu~fbic system of enumeration h...ad not been invented. '

| 3. Iraw a unique picture using . geometric symbols presently being

studiedin a related unit of study.
In Summ=mary

The teachex of language arts mu==st use selected criteria in pr—nviding'

‘léarﬁiﬂg ictivities for pupils in theme area of writing. Thus, learning -

activitis must be interesting, mean—ingful, purposeful, and make pfa—‘

vision fr individual differerces., WaWriting must become an inherent

.part, mtonly of the languege arts,. . but.also in social studies, science,

‘mathematics, and other curriculum are==as in the elementary school.




CREATIVE WRITING IN THE CURRICULM

These are selected 1es@iﬁg activities which ray stimulate pupils tovrite

creatively. Which experiences might then be provided fci‘ pupils?
1. Have pupils listen to 8 Jmusical recording and write 2 poem of their on choos.-ing.
2. Write titles of tall tales and place these ina contai_mer. - Let leaxmrs

choose .a title to write &= tall tale.

L]

Have pupils select a pi cture, from among others, to m—lte a free ve:se. No

no s
rhyme c:f wmrds and/nmbgrégg§ syllables per line is feﬂuired in wrieiy fres

verse. ' Each pupil may determine the dES1red Iength of = the finished puoduct, V
4. Encourage pupils to choose a famous person in history —to write a relatd

legend. Legends written may be shared with other pupi. 1s in the schodl/class

setting.

5. Record noise in the envixronment using a cassette recotesder. Pupils may then

“choose which m}ise a:nnises to descfibe in writing.
6. Halve puplls choose a specific word. Additional sequen=tial words meedto beﬁ
" added whit:h'passessthe same initial sound. Learner’éy might attémpt; to” add '
‘as many wr:rds as passfble to pravlde creatlve SentEnCES ln\fQIVlng Tﬂae use
: f"af alliteratlen.’ ' o AR o o
7 ’Stimulaté ;pupi;ls 'ts:' thim:’ of new:wards ‘which make thelt mﬁi uﬁiqué émmdé in D
Mthe eﬁv’irﬁiﬁmen;é; Greekﬁ in the ancient wnrld provided the t:am:ept "ﬂnomata-g k

"”.pr:u es“ pertaln:mg to wn:ra.s whlch make ;nd:w1dual scundg

[

i i'Assmt pup;ls to utlllzé sim 1ilies and metaphurs in writ=ing. Whgn s1nilies

"‘fare used 1earners make :rea‘tlve camparlsans usmg thé wgrds "11ke" o "&5"

e, g. The ﬁlnuds Iaaked lLke a smlllng_glant ;m the sg_j Metaphgrs m.ake 51m;1i1- :

| ::ampamsans w1thaut the use f "ilke" ar "as", €. gi 'I"hg clnuds.;

the sky, were‘ shiﬁ'y* _ “.‘iny appearance., i

stage w1th a variet}' af silmulatlng a«;tivmes

ERIC
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POETRY IN THE ELEMENTARY SCHOOL
Pupils should develop a thorough gppreziatian for poetry. Many words
are generally used in a novel and unique ways in poetry. Thus a study of
gaetfy‘shﬁuld aid pupils in vocabulary development. Of utmost importance
is Ehat puplils read ereative ideas and thoughts when studying paetfyg Pu=
pils can then be aided in developing their own creative ideas when wfiting
poatry. | |
Poetry comes in many forms. Generally, pupils haverfeit thaﬁ rhyming
wardé’aré inherent in all poetry. However, this is not always zhé‘éagég

Poetry may be either rhymed or unrhymed.

Poetry in the‘ElemEﬁtary School Curriculum

ta?y school, The teacher may have pupils study gﬁéfﬁriterpaetry asvit’fé—

' lates to units‘afrs;udjr;n_ggigneej social studies, ms;hemstics,:health, as
;‘well ég in @Ehe: language arts areas. Pnetry‘might also be tagght as a
sepafate unit of study. An ultimate goal for pupils to achieve is_;é‘enjéy‘
,reading and writing poetry. Poetry should not be analyzed wheréjit,dé§é ”i]

: tfays pupil interg;t in learning.

Pﬁétry Gafrelatéd with Other Curriculum AfEaS'
from- diverge acadgnic discipliﬁes is re;ated For example, if pupila on.
vthe firest grade level are studying a unit on the zity, th:v might dictate

a@ntent to’ the teagher wha in. return writes the fesulting paem. Pupils

mugt understand th 8 kind af pngn bein emphasiged in teaching 1ea:ﬁing‘”E




situations. The tea:her needs to set the gtage so that pupils have an in-
ward desire in wanting to write a partieular kind of poem. Using discuss-
ions, pictures, filmatrips, énd/af alides should provide background infor-
mation for pupils in desiring to wurite péetfy. If first grade pupils have
an adequate writing vocabulary, they may write their own poem. An inter-

, estingﬂkind of poem for pupils to write is a couplet. Couplets contain two
lines of #efseﬁf The two lines are somewhat uniform in length with ending
words rhyming. - The following are examples of cﬂuplet;:

1. The city is filled with peoplé
And the churech has a tall steeple.

2. The sidewalk is broad and wide
: The boy rides a bieycle on the side.

3. The children play in the house
Where there is no mouse. ‘

If pupils are studying an elementary school science unit on magnetism
and électri;ity, the following couplet may be defelaped by pupils iﬂdivi— B
dually or in committees:

We made some magnets in the room
Then we cieaned the fagm'with a broom.

"Pupils individuglly or cccperatively may also write triplets. Thus;‘

.;thfée 1inea nead tn be writtan with Ending words rhyming. Ihe thrae lines

i ahauld be snmewhat Uﬂifﬂfm in- length Again ‘the ‘stage must-be set far

pupils 80 Ehat an inwafd desire exista to write pgetr?. A stimulaﬁing en=
. viranment must be pregent to aid pupils in developing backgro 'ﬁd 1nFarmation
for the wricing of paet:y The follawing is an example of a tfiplet as it

relates ta and integrates wi!h a specifig sncial studies unit antitled

""Hestward anement"-

The farty ninera went to the West
. To look for gold with great zeat
":,J Haping ta gain much wealth at best




Pupils may wish to write free verse with teacher guidance. No rhyming

of words is required in the writing of free verse., In the writing of free
verse there are no standards pertaining to the length of each line and for
the entire poem. A writing center or the class setting could contain selec-
tédrpi:tﬁfes pertaining to an ongoing unit of study. The plctures, of
éoarse, need not necessarily relate to an ongoing teaching or resource unit.
Learners may choose and write about a picture. The written content could
pertain to free verse., The following is free verse as it relates to a pic~
ture on farm animals:
The cow : ,
can be a beautiful animal.
provides us with milk and cream.
eats grain and hay eagerly.
may also provide a good supply of meat.
is interested in the pipeline milker.
misses her calf much.
does not get along well with pigs.
is eagerly wailting for the long winter to
end and have summer arrive, :
likes to roam in the shed with other cows.
" does not like the big dog in the yard.
would rather be in a warm shed as :omﬁared to
the culd autdngrs.'
Eggh pupil needs to determine thg length of his or her free verse.
Pupil; shguld be ﬂreativg in thinking of unique idgas in writing aﬁy type g

‘ 35 pném.

There aée définite advaﬁtages in having pupils writé ffee versa.~
‘VLéarners are not festrigted in gsiagk:hymiﬁg‘WDfds, Uniformity in 1ength
‘lﬁf linééyalsa'isvﬁnt a restriction. The Hriting of free verse can be re-

lated to mEﬂY unit titlea in diverse: :urrizulum areas, If pupiis are

. studying a,sciénea'unit on prehistgric,life,,the f@lluﬁinglfteeréfse could ,

% ¢fbéﬂﬁfitteﬁ by a child individually or in a small group:




- The Tyrannosaurus Rex dinosaur
ate many other kinds of dinosaurs.
had serrated teeth.
wag the king of dinosaurs,
was ferocious.
was taller than other dinosaurs.
lived during the Mesozolc era.
might have been cold-blooded like fish and turtles are today.
Limericks are an enjoyable type of poetry for pupils to read and
write. Limericks consist of a couplet and a triplet. The first, second,
and fifth lines in a limerick make a triplet. The third and fourth lines
_comprise a couplet. Generally, it is important for pupils to understand
and attach meaning to a,ceuplét‘and triplaet before limericks are introduced.
From an anthology of children's literature, the teacher may read limericks
to children. These limericks must be chosen carefully ta'éapture interests
of listeners. Enjoyment of poetry is of utmost importance! The selected
limericks must be on the understanding level of children. Learners with
‘teacher guidance could select which limericks they like best. Thesé'mayﬂ .
- be written on the chalkboard or on a transparency. Pupils indugﬁively"
need tg‘arr;ve at meaningfulrgenefalizgtians éértéining to what Ingredi=-
e*tg'aré BEEESSEF?~iﬁ the writing of limericks. Thus, learn3f5 m§y write
ftheir own llméricks ance the inherent patterﬁ 18 understood. Thé fQ11Q§ing
‘,1imerick pertains tn a unit on magnetism Bﬁd ele:tficity.,‘
Théfe once was ' a man 'called Thamas Edison
Who invented a bulb which gave a bright 1ight in the. lang rin
He liked to invent great things
From which America and the world benefits and sings
And made 1ife egsiez, mare enjayable, and much more fuﬁ.
‘Haiku pnetry can alsa be enjayable for pupils tQ writeir Rhyming wards
-are nat necessafy in'haiku peetfyi' Pupils, hawever, da need tn be able to
'fdivide wa:ds iﬂEQ syllables when writing haiku pﬂetry Thé first 1ine Qf""
—!a haiky paem hgs five syllables.:rihe geccné.ling has‘sgven_Syliablés;~fal—_;f

:i’Qlééed;bY.fi?E 5T11ab1gg,1ﬁ»thg;thifd'lieﬁ,”}ﬁa;ku §q§§f§}gay;éigegsa9‘




nature. The following hsiku poem might be written by cobserving rain falling
in the out of doors:

The rain pattering 7

on the window with great speed

swish, slosh, swoosh, slash, spash.

Pupils need to be pfgised and encouraged to present novel ideas in
writiﬁg paét:yg Pupils should be encouraged to invent new words. The
last line of the pteﬁiéusly written haiku poem has unique words which glve
sounds wade by drops of rain. ‘Dnamatapié 18 a term given to words which
make sounds similar‘téythasé in the ﬂétufal‘EﬁVifQﬂﬁEﬂti Allite:atian ia
also prevalent in the iastkliﬁe of the haiku pgéﬁ in that Ehe‘beginﬁing
gound of each word 1is the‘same; Huﬁerous poets usge alliteration as a

pgetic device in the writing of poetry.

Imagery in Postry
It is important for pupils to understané ﬁmsgery iﬁ the writing of
; péétfy!- Thus, pupils may understand meaningful concepts and generaliza-
ti@ns pertaingi g to mééapharé aﬁd Eimiles, ’This aén be acﬁieved utiligiﬁg’
jvappfaaches such as the fﬂllawing* H | |

“Qi_ feading paétry :antaining metaphars and sgimiles to pupils-iﬁff‘,‘
2. disecussing with: pupils meanings of metaphors and similes. -
- 3. developing poems with learners that contain metaphors and similes.
" 4. -having pupils flnd and read pnems that ﬁan:aiﬁ metaphgrs and
g similes.. \
having pupilsa ;ndividually or in ccmﬁit*ees write pﬂetry which -
Vcantains metaphnrs and similes., e

L]

115 with teacher guidaﬂce might then write lines of verse con-’

” . taining imagery such: as in the follcwing Examples-

liﬁfThe rain sounded like fairies dan:ing on the window sill
‘2. 'The train roared like a giant in the- sky e o :

©o 3. ‘The wind blew like a sneeiing Dngr

o In each gf thege lines of paEtTy, similes are used. 'Saiéthing is com=--

”°17pa§ea,ta sémgthing;elsE«jﬂinéd,by‘thg~ward*“1;ke"; Tln.senéehcéwﬂumbgr one,




for example, thesound of "ragiw n'" is compared to the sound of "faries danc-
ing on the windwsill", In Se:entence ﬁumber two '"'The train fﬁafed" is
compared to "a glnt in the skz=y'', while in sentence three "The wind blew"
is being cnnt%aﬂﬂ with "a ghegeezing orge". The word "as" is also used in
imagér?i’ He cam as a thief i=_n the night. |
Iﬁ the case of metaphors, . the words "like" and "as' are not used in
rmaking greafivemmpa:isaﬁs_ = Notice the use of metaphors in the following
iines Gf‘VéfSES
| 1. ﬂe cat, a swirl #£ing mass of colors, runs in the yérd
2. The dog, clawiﬁagg feverighly iﬁ the ggrden finally faund
3. ;§§§;uds weré fluffy pillows racing across the sky.
. 4, The house appeéfﬁred to flaat on fafies wings in the sky.

Otherwise, similes and pe==taphors have similar functions in making

creative comparlions.

Creative Wrmriting and the Pupil

Creative ﬂﬁking ig an tﬁimpgrtant gkill and attitude for all learners
En develap in greater dépth ssgs they prcg:ess thfnugh'éhg school yegfs; i;nr'
feverg day: 11?1@,12 is {mpoftztant to think creatively so that. gné 8 nwn“”
ﬂ prQb1ems may bemlveﬂ Too #frequently, solutions that have warked far
f_nthefs in the @wing af pfabiflems may nat work for us. ﬁnique snluﬁianS“
 in many ¢ é theﬂ nesﬂed to aglve ‘problems. PngfEEH in American
soclety and thawrld hag FgﬂE?E about due to individuals hav1ng beeﬁ -
';‘Ereativei Thumpragress iﬁ Enmedicine, manufactufing, dentistry, educéEiGﬁ, :
agrigulture, mﬂather Eacegs of 11fe has come about through’ creative  ,;
sgfféféé Qf indhﬁugis aﬁd gitr§ups.* It is §f~u§$ﬁgt,impatcaﬁce for szu;l~
‘?dents to emgagein zfestive tErllinking. ’ i |

he teacher must pruvide = -a" psychnlogical envirgnment whereby stuﬂents

:iment.

w”féel~£regVta[e@mre and”g3pE= Learners ‘need to feel relaxea‘in”‘



the class setting to think of ideasvhich are A= fferent and uﬁiqﬁeg Thus,
a student can present a zﬂntfibutﬁnwhizh is nesvel based on previously
acquired learnings. It is difficult to come up with ideas which are
unique far all learners in a clags, However, 12 is possible for a pupil
to come up with ar—igiﬂa’i content onan individuas=l basis.

Eupila with teacber guidancgn&d to plan = rich learning enviranmmm.‘
Students must have experiences which st;imulate «e—=reative Ehinking. Stim-
lating bulletin boards, 1earniﬁg cnters, readi:::g materisls, and audio-
visual aids aid in sgtting the Stage for ereati—re Eﬂdeavafs, Student will
then acquire subje:t matter whichmght be util:iged to write a creative
story, poem, essay, lezﬁefi or other worm n£ w:fitten work. The teacher
must think of learning aétivitiESwﬂch will st Fmulate creative thinking.

Too frequently, the teacher i assessed s ®udent progress in writing
based on spelling words cgrrectly;&manstratedb neat handwriting, usingf
kpunctuatiaﬁ mgfks‘pfépeflyi and using capital l-etters carreatly?  Very
Clittle emphasia may haﬁe EEEﬂ plé&dupan ideas - that students have ex-
pfeégea. Ia be ‘sure, students neﬂtn make ear;i:inuaus pragress in anﬁctx
. spelling of wards; 1egible hsndwrﬂmg, correct pungtuatian, and proper

j‘capitalizatinn af léttersj Studaﬂsmay reveal their a;hiavement in the

" mechanics of writiﬂé when they prufread their = Final written prnduzt. e

kkthe time ideas are wfitten en papu,student EE¥:; not be gble to concentrate
 @n the. mechgnigs af writiﬂg. e
The teaaher must give carefulmnsidera;ngil té pfsising studentstﬁr
VVbeing ;reative., Hast gtudenta limPrsiae fﬂf“faéfk that feveals imprawdk
”jpeéfammancé. If ﬁreative pfadugtgnﬁ priEEd ’i;y ;he tééﬁhé: studenta
' 1;genérally will fegl tnat creativiwis what is zaaﬁted and desired;i Ifthe 

~¢'tgacher ’ritigises students :creaﬂmkbehaviar, o learﬁers might fael thu




this is not an ap§raved way of =approaching learnink= aztivities; A smile
of approvel, saying'that's tf@éﬂdcus", or "that'ss terrific", among other
means, can certainlystimulate students in deaifiﬂg to express content
éreativeiy.

| kT‘gére négds tote time set asside WEEFEEY studEHents can share completed:
work. - Studants: individually m== perceive how confe=nt differs baﬁéeeg and
among finigﬁgd prodits, -When sharing thoughts, gt—udents learn from each
other pertaining towys of expressing unique idedss= as well as ;re,ativity
contained in ideas I aﬁd of ﬁhemselve.v;, They may - learn aba‘ut‘new vocabu-
lary terms which canbe qéed im Q::Lting as well a‘ﬁik creative ways in which
these terms can be wed, Students may aleo learn asabout ‘invenﬁiﬂg words to
use in w:’i;ing.

The teacher eértainl}f need s to be well acquaimemted with chaifagi:éfist.ics
of studéﬁts"revgsLing creative behaviors. There ar—e teachers who have |
confused creative bdevior of =+tudents with misbehammvior. That 1is mﬁ:sf kun-f
fa:i:uﬂatei Ieachgn then shauLd be;gme well VEI‘E&E in apprfraa(;:ﬁesr i:ar (é)i
' settiug :he ‘stage for learners to exhibit creative - behavior, (b) féwérding:’
’::feative bgha\figr of atudent:s, and (c¢) being hi ghlys? knawledgeable ahnut

'v_zhafagtetiéi;izs‘ of idividuals <who are creatlive

-~ In Summary
The L‘eacher put set the stage to have pupilg " dévélap feelings of
’ desiting to expr@Ldeas ﬁreaﬁively A variety o= rieh 1gafning ExpEri-'
"‘byfenges can aid pulea in creati\rE Ehinkiﬂg and ct‘eﬁt‘::ive writing. ']:hese. ex~- »
';“”periencgg must be ghallenging and intezesting Pﬂ[:siis eanthen be Eﬁ;auiﬁ

'aged to pafi:igipst;ein a wide \;rariety uf creati\fe Eztivities.

Learners shauld have ampla ﬁppartunities ti; é!ﬁgage 1n Ehe writing Df




poetry. Learners may then write couplets, triplets, fre-e verse, limericks,

and haiku poetry. Pupils' idess in creative writing nee==d to be accepted '
P C p

and respected by the teacher aswell as by learners.
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three and four make for a couplet. Many limsricks start with'thee sentencs

once was’ . :

7 open: ended in = erms
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