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 Word Fregquency

Dolch utilized a free association techrnigue in whi:h 21, 2@
Ehildrén ih’gFadEE two through eight were asked ﬁﬁ kﬂFiEE
all the words which they thought of during a Fift22ﬁ=miﬁut5_
pericd. The result was a pool of twoe and a half million
words which were thern tabulated Ey lékicai unit éEEDFdiﬁ§ 
to Thaﬁﬁéiké‘g procedures,

| ;ﬁ 1538, Rinsland and Moore, after collecting ﬁééﬁly‘
six million written words from school children, announced
their proposal for a listg "to assemble all data and
iﬁ@ﬁdsi;!inta a consolidated list of aéprgximatély 15, aea
different words with’éight'églﬁmﬁs of fﬁéquEﬁciés for the
',gightggﬁadé§~aftéF each word." (Lorge, p. 547, 1346)

It was Dale, however, who came closest to fitting the
bill %@ﬁ‘ a graded word list. He based his wark on the
'premisérfhat ninety percent of Ehe childrah entering fourth
grade would krow some meaning of a vﬁcabulary selected  Fﬁ§m
previeus word counts including Sate§5kﬁ REQDINE,VéEéEDLER?
FOR THE PRIMARY GRADES, all words from A STUDY OF THE
* vD§ééy;nRY OF CHILDREN BEFORE ENTERING THE FIRST GRADE, and =
"th?__FiﬁEt' thousand most frequent words in  Tidyman'’s A
 suRvE¥ OF  THE WRITING VOCABULARIES OF PUBLIC scHDQQJ‘~
‘ EHILDREN;? His tEEtiﬁs procedure was quite Siﬁﬁie and -
‘straight forward. He asked almost 8,00@ children iﬁ‘gradéé‘
4, 6 and 8 ta state whether or not they knew a given wéﬁé; 
Iﬁiléés,snaié published a list of easy words baéed on the
‘study. (Dale 1943) el o
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Word Frequency
Anocther major word count was conducted by Lorge in an
iEFF@?ﬁ to abtain an estimate of the frequency of the
accurrence of words in adult reading material. Drawing
frem five adult magazives with high eirculation: SATURDAY
EVENING POST, LADIES' HOME JOURNAL, WOMAN'S HOME COMPANION,
TRUE STORY and READERS DIGEST, Lorge pooled appﬁaximatéiy
Fivé million rumiing words. These were then combined with
_the fh@ﬁﬁdiké 20,008 Word Book, The Thorrndike Juvenile
Literature Count, and the Lorge-Thorndike Semaﬁtic‘éguﬁt~
and published as THE TERCHER'S WORD EBOOK OF 3@,@@@ HDEDS.V
(Therndike and Lorge, 1944) |

Lorge himself suggested that word lists can be used

most EFFEE%iVEl?lrih  §5ta51i5hiﬁg a core vocabulary for
ghiidféhi He HaPﬂEd,~ﬁGHEVE?;Vthat~théy "carmot be the ONLY
basis of selecti@ﬁi_.,"‘as they fail to account for the
meanings of words. Even the most fregquent words commonly
havé more thaﬂkﬁﬁé - meaning. For example, Lorge says the
- Bs@ WORDS OF EBASIC ENGLISH FEpFEEéﬁt 12,485 listed meaﬁiﬁgs
in ‘kTHE OXFORD DICTIONARY with ‘éﬁpﬁﬂximatély 5,991
‘additienal senses  that are not sepaﬁaﬁely ‘listed.
‘Furthermore, Lorge said, each reader brings his or héﬁ owr
background of experience 'ﬁﬁ the text, and the méaﬁiﬁg thE
Hﬁitéﬁ‘iﬁ£éﬁaed for a ﬁafﬁicuiér waﬁé ﬂ%ppésgage‘may.ﬁatbbé

the meaﬁing the reader receives. (Lorge, 1944)

 ' EVE?y§ﬁ§1‘SEEmEﬂ to agree rinht from the start théﬁ B
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Word Fregquency
frequency of occurrence was important due to the commorn
sense notion that commown words are Easiéf to recognize. So
the rnext concern was the nature of the larmguage sample from
which the words were drawn. Everything from the Bible to
papular adult magazivnes to the Buffalo Surnday rnewspaper
were used. While some researchers swore by samples
Eaiiéé?éd from written language, others ( e.g. Ernést Horn)
insisted that oral language was the best source. 5till
ancther variable was the age of the subjects from which the
larguage waszeéllééted. The subjects ranged in age from
preschaol to adult. o

Although there was wide variation in the ﬁatUFE’QfAﬁhE
sample, ﬁhe basic approgach to the collection was the samg.
A large rnumber of words were generated over a range of re-
lated texts from a particular source.

The validity of pgrand-scale word counts was es—
sentially assumed aﬁ§ never seriously questioned. Wher:
people began to realize tﬁét; word counts aiaﬁé were not
adequate for readability, atteﬁtiﬂﬁ -gradually shiftéﬂ ta
the development of ﬁéadabilify formulas that did incorpor-
"été ﬁthé? criteria besides vacabulary ‘such as complex ver-—

“sus simple sertences, sentence length and qualitative fac-

tors  including obscurity and incohererce in exgression.

T

But  basal text continued to focus strongly on two fac-
ters: controlled vocabulary and repeated Expgsuﬁég*a con—
"twibutiﬁn from béhaviaralypgychalagy.
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Word Fregquency

The essential weakness of all this word counting is
thaf word freguency is treated as a phenomenon that exists
independently of the text in which it oceceurs. Hsﬁd fre—
guency has been treated as a cause of text difficulty but
rict as a result of characteristies of the text itself.

Early research established that very larpe amounts of
text must be used to pget some sense of the relative
frequency of words in general. But, as we said earlier,
using huge bodies of language with millions of running
; words and thousands of different words blots cut the chéi
racteristics of a text which determine the choice of words
and their freguency.

Thﬁughragthgrs have some choice in the NﬁFﬁS they QEE
in creating &« text, there is always a E@ﬁSidéFéblé 'amguht
of constraint on that choice. Some syntactic féaﬁuﬁés of
the language are extremely constraining. Eémméﬂ rouns
particularly in the singular in English almggt;aiuays re-
ﬁuiﬁe determiners. So THE and A are going to bE’VEPy~FEE‘
quent in all Eﬁgligﬁ texts. THE will be more FﬁequEﬁt‘tﬁaﬁ
A because THE has an arnaphoric quality: it isruééﬂ witﬁ
ﬁQUﬁEVEIFEEdy_'iﬁt?ﬁduééd.iﬁ the text. ' Some Eémaﬁtic'iféas
fgéég of a text serve an ’egseﬁtial and repeated purpose. If
'thé ‘text‘cﬁﬁtéiﬁg'Vdialﬁgﬁé;' Sﬁiﬁ wi11 §¢:uﬁ véry often.

This explains why it is often the most common verb in a

text.

But other semantic constraints derive from the messagé}
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Word Frequercy
or meaning being represented. So a story about a sheep dog
deféﬁdiﬁs her flock against predatory coyotes will make
frequent use of some wards nrot likely to be common in ever;
several million words from school texts, several Sunday
editions of the Buffala Sunday paper, or many other
SOUrces. Such = frequency doesn't make the text hard to
read.

This is why in our study we've focussed on a very
different set of questions. We have examined word
frequercy in the context of connected ﬂiEEéuPEE, looking at

the choice and Fréqﬁéﬁcy of words in relation teo other text

- characteristics.

He:,ﬁave asked: What is REALLY happening in é text?
Why are EémE, words in a text more frequent than cthers?
- How aéé ;fhe words related to each other; semantically,
syﬁtactieélly? How do the words furiction syntactically?
Do some words serve more than one syrntactic anctiaﬁ? How
idééé WDPdVFFEquEﬁEy relate tﬁ“téxt cchesian?
Description of the texts selected for this study

The texts we have selected include two middle grade
basal EtéPiE%,ygﬁl,"FPEddy Miller Séiaﬁtistﬁ, (fifth grade)
and 8§53, "My Brother is & Benius", (6th grade). 559,
"Sheep Dog",is a selection from an eighth gﬁadé‘litéﬁatuﬁé

boaok.

Page 14
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56@, POISON, is a

abridged form in a twelfth grade

"Ghost of the

story by Roald Dahl published

Word Frequerncy
in urn—

literature anthology. S7@,

Lagocon, " written by Armstrong Sperry, appears

in its original form in a sixth grade reader.S61 "Why We

Meed the Gereration Gap”

is an adult magazine essay.

Operating from a theory that languape controls its own

vacabulary,

All have

similar characteristics

we have examined word frequerncy in these texts.

but are different toa,

_depending on the author's purpose and style. We chose these

particular

subjects reading them, allowing

with some degree

‘aveoided using beginning

stories because we have lots

of saphistication.

of miscue data oan

us to compare acrass @ texts

We have purposely

Féadiﬁg material as it tends to

employ rigidly controlled vocabulary.

Table‘éﬁez Word Frequency: Types and Tokens.

==== =

Ruririing
Words

‘Story
Number

Different
Words

%* Words
Used orice

Typ/Tok
‘Rati@

Used
Once

5E1 1369 466 263  2.94  S6.44
s53 2030 604 336 3. 36 55. 63
s57@ 2775 809 457 3.43 56. 49
859 3667 952 507 3. 85

s6@ 4208 883 499 4.77

561 1318 608 459 2.17

Table One provides

frequevicies in the six

total rurnning. words (tokens)

some general data about the word

stories. Story length in terms of
is proportional to the  grade -
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Word Frequercy
level of the school selections. 8§51, the fifth grade
stﬁ?y, has only 1369 total running words. The sixth grade
stories, 8553 and 8§70, have 2030 and 2775 respectively. The
stﬁryﬁ=Fwﬁm an eighth grade text, 859, has 355? words while
560, the adult short story frem a 12th grade aﬁthaiﬁ” as
4208 waﬁdsg The magazine essay is shorter with 1318 words.

The rumber of différeﬁt words (types§ also increases

in materials for more advarnced readers. So types increase
fram 466 in 551 t@‘SEé ivn S53 to 8@9 in 870 and 952 in S59.
Euf‘iﬁ §6@ rumber of types actually is lower. This Félétég
ta a steaéy ' increase in the type/token ratic Ffor
Euceesgivéiy more advanced stories frem less than 3 uses
per type in 851 to almest 5 in S6@. We might expect the
most effect of vecabulary control and deliberate répeatéd
use of vacabulary in thé two stories from the Eétté
readers. In fact the rising type—-token ratiao suggegtS'ﬁhat‘
in less consciously controlled narrative material some
words oceour very %ﬁeauéﬁtly; in fact more frequently - than
iﬁ more Eﬂht?ﬁliéd texts. |
sé1l, the ’magazihe essay, shows a very different pat-
tern however with 608 types for 1318 tokens and a ?é?iﬁ of
»,aﬁly'E,l?! This prﬁbablyyﬁepFESEﬁtgbtﬁe diFFEPEﬁEE betueen
this non—-narrative text and the others which aﬁé ~all
ﬁarratiin
 He, ﬁQEt‘vExamiﬁg> another éEprt’ of word freguency iﬁ”
' these texts to get a more complete picture. In éve&y‘géﬁd

_ Page 16



Word Frequency
study, no matter how large the corpus, many words will be
feund ta acéur only once. In all of these stories more than
half the tokens cccurred only once. In fact all of the Five
%aﬁrative étﬂ?ié% show similar per-cernts of word types uséd
only once, 53.26% to 56.51%. It's nrnot surprising that
better than 75% of the types iwn 8§61, the essay, occur only
ance EQﬁEidéPiﬁQ the low type/token ratic. One ﬂiméﬁSiDﬂ of
the wording of these ﬁafﬁatiéés, then, is thaﬁ more than
half of the types occcur only once. But an opposite dimen—.
sion is that a few words cecur extremely cfteﬁ_

Table Twc: Words Representing % of Total Tokens

: Diff. Cumulative Percent of Running Words
Words UWords ' : : ' '
Tokerns Types 10% . 20% 3a

- 851 Words 1369 466
% Types

% Types ) 7 2. 11 @. 52

S61 - . Wards 1318 608 3
% Types Col.49 1

i~
9]
m o
Tl
..J

To ﬁayé. a complete picture of relative frequercy @f f

”,°thesé*y5?y- frequent words in these six texts, we need to

-1@éR  aﬁ,the riumber. of different Qa#dg (types) it téEEE‘tQ
o o | Page 17 | | |

Gl



Word Frequency
account for cumulative percents of the rurning words
(tokens). This information is indicated in Table Two. It
takes only from 1 to 3 words in any of these six texts to
account for 10X of the tckerns. The most commor word, THE,
accounts for between 3.9%(553) and 9.9%(559) of all tokens.
| Tae account for 204 of the tokens takes anly 5 to 8
different words. That’s from .S1% to 1.71% of the types. It
takes 11-17 types tco accaﬁnt for 3@% of the tokens. This is
anly 1.2 ta 3.4% gf‘the types. The latter figure is for the
Fifth grade text(S51). To acccunt for 40% of the rurning
wards takes only 2.8 - éﬁ of the types except for S551(6.7%
and the essay, S61, (6.3%). To understand what this mearns
consider that for 27 werds in 56@ to account fer 40% of the
total of 4208 words each  of these 27 words cccurs arn aver-—
age of 63 times.

'Haif of  the tokens in each text are represented by 6.6
to E;l% of the types except for 551 which requires 11.4%
and S61 requiring 14%. Clearly thésé twoe selections Eﬁék
getting - intc lower fﬁéquEﬁzy words than the cther FGQ%;
Each of Vthe 58 werds that acccunt for the First S0% GF‘SEQ
;;éccgrg an average of 36 times. Each of the 53 woards that
 acccunt for the  first Eﬁﬁyaf 851 cccurs arn average of 12.9
fiiés, And for 861 each cccurs orly 7.8 times.

M\Hhat all this illustrates is the extreme variability
of word frequency within a text. Mare than half the indi-
Qiﬁual wgrdsi'(fypes) QEEurJgﬂly once  in any of ,thEEE“EiH 

Page 18
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UDPﬁ Frequency
texts while small numbers of types account for huge pro—
portions of the tetal rurring words (tokews).

So far, however we have not locked carefully at which
words appear so freguently and what text characteristics
might account for tﬁeir frequency. Figures 1a and 1b show
the 25 wmast common words in each story (in four cases we
include more due to matching frequercies).

The words an the list of the 25 most frequent words in
each story represent from 35 toc 39% of the runming words of

éach text.
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Most Frequent Words in Frequ
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Word Freguerncy

in Frequency Order
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The. words on these lists account for better than:
third of the FUﬁniﬁg
:appéaP on all six lists: These are (with their mear rank):

THE(1), AND(4.5), TO(4.5),

words in each text.

IT(12.8), THAT(15.5)
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Word Freguency
Of these eight words all are function words. IT aﬁd’
THAT can alsa function as pronouns. Even THE, the most
gamﬁnﬁ word in all & texts rarnges from 3!92 to 9.9% of the
rurming words in each text. This illustrates a key feature
of word frequency in connected texts: VARIABILITY WITHIN
CONSTRARINT. The language requires the use of THE but it
pérﬁits sufficient variation to allow considerable range.
The words comprising these most commen words may be ©
divided for purpose of éﬁalygig inta these main kinds:
1. Function woerds
2. Copula
3. Proncuns
4. éﬁﬁtéﬁt wafds.
Function words include:
'dé£ermiﬂ2ﬁs (the; al,
verb ma?kéfg {(was, had, were, will, are, is, can),
eonjainers (aﬁd; as, that, but, when), |
pﬁepégitisﬁs aﬁd particles (to, in, of, with, at,
for, intc, from; on, up, cut,) o
éthEFS'(it; théﬁé, not)
One simple FEéEéﬁ for the Frequéﬁ:y’aF maﬁy furnct ior
words is %hat?ymhile “the grammar of the 1aﬁgua§e‘ﬁequiéesg7
%hei?VFUﬁEtiQﬁE, there are only a Féﬁ words in the laﬁguagé 

"which ecan fulfill each function. Only a few words car be

determiners. There are few congunctions and other
- eonjoining elements irn the language. There are mcie

. Page 22




UWord Freguency

prepositions but they still represent a finite set of

words. Furthermore; while the language adds to its store

of content words it does nrnot add te its st@rérgf functiorn -

words. Yet they are the binding material which makes the
larnguage cochesive and ccocherent.
To illustrate this, Table 3 shows the percertage of

each type of furiction word in each of the six texts.
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From 32.1 to  38.9% of each text’s running words are

functions words. The terms we use here to describe ' the

various functiens are those of C.C.Fries. We ﬁPEFEPfﬁhemAQ

what they do. (Fries, 1352)

The noun markers are few, mostly THE and A(AN)  but

phrase markers(prepositions) are more common but still re-

present a small set of words. These words ‘also serve as’
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Word Freguency
verb particles. Contrast "he ran up the street"” with "he
ran up the flag." . The former is a phrase marker, marking a
prepositional phrase. The latter is a verb particle, part
of the verb, RAN UP. In these combired functions, this set
of words represents from 1@ to 14% of the running words in
each text.

There is substantial variation from text to text in
‘Qgé of congunctions; 860 uses twe and a half times as many
as 551; Eut tﬁgéthéﬁ witﬁ clausé markers, whiéh irtroduce
subordinate clauses, conjunctions account for 5.1% to B,E%’
0¥ ‘each text’'s running words. Again, a very small set of
words in the language carries a big part of the rurning
text.

The words which serve as copula are the BE F@ﬁms, BE,
"WAS, WERE, iS; ARE show among the most common in these six
,yﬁexts. These words also can serve as VERE MQRKEﬁS. Wwhich BE-
Fﬁrﬁﬁ appear as EDPQgQS or VERB MARKERS depends very much
on the prevailing tenses in the text which in ’EQFH‘is de-
termined by whether the text iE‘abaut the past, pﬁeseﬁf ar
,%Qtuﬁe.' So ési arid 7@ show only WAS and HAD émﬁﬁgk,tﬁéiﬁ
 m§5t¥chm§ﬂ words. 553 and S60 list Just WAS. S59 has WAS,
HAD and WERE. But the essay 861 shows WILL, HAVE, 1S, EE,
éﬁE‘émaﬁg'itgymcst common words.

', ﬁﬁaﬁauﬁ§‘aP§ élea#iy coaens  among the most: fréqueﬁt”

fgﬁéﬁdsg,in"ea:h text.: Thét’s: because the lariguage ﬁéquiﬁés
”ﬁfhé ‘usé gfrpwaﬂéuﬁs FéP“EE;urﬁEﬁt nouns. IT is cgmméﬁ’iﬂ
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Word Freguerncy
all ocur texts; but which other pronouns are used depernds on
characterisgtics of the text. This is well illustrated in
559, Sheep Dog. The central character is a female don,
Peggy. = SHE and HER occur 105 times each and tie for fourth
anﬁ fifth most common word in the text. HE and HIS coour,
5ut anly 2@ tiﬁez Eééh.

853, My Braﬁhéﬁ is =a Eéﬂius,Ahas predaminately male
characters and is told in the first person. So among its
most commen words are: I, HE, YOU, MY, HIS. 87@ alsc has
ﬁaie characters but is tald  in third persor sa  its commor
waﬁdé include these proncuns: HIS,  HE, HIM. S51 has both
male and female main characters and quite 3 bit of dia-

1@EQEa Its common words include: HE, I, YOu, SHE, HIS.

1 uses a great deal of first  person plural tc

m

The essay 5
Pepﬁéséﬁf a gereralized scciety: "When we..." So it;g not
Vsurprisingxthat these préﬁauﬁs are among tﬁe mast kcemmgﬂ
words: WE, OURS, US, THEY, 1, THEIR, WHD, ONE.

To  5um up, prorouns are important cchesive Eleﬁéﬁts
butrwhich ones are common  in  any text depernds on texf
éﬁaﬁacteristies such - as cast of characters, dialogue, aﬁd
whether it's first person or third person narraticn. |

Possessive praﬁ@uﬁs are  aétua11y the mast ‘égmmgﬁ,ﬁgun
médiFiEﬁEﬁ In faect FUﬁetiﬁﬁ words acting as "pra" élémeﬁts
can take Ehé Place of any of the content words, ﬁﬁf Just
S onouns. Verb ph?ages may be replaced by verb markers: CMWillo

yaﬁ get it?ijES,; I‘willa“ Adverbials may . be Féplacéd .t:ng,s!::"';1




Word Frequerncy
prepositions: "He walked iv and looked arcund.”

All these text characteristics explain the frequercy
of function words. But they also explain the surprising
infregquency of content words.

Nouns are the only content words to appear in any
numbeyr amorng the lists of most freguent words in Figuées 1a
and 1b. Here are the nouns that appear:

831~ FREDDIE, ELIZARETH, MILLER, UNCLE, MOTHER,
FATHER. |

853~ BRRNABY, EARY, ANDREW.

E%@= MAKO, CANOE, BOY, TUPA, AFA, WATER.

559- PEGGY, SHEEP, COY/OTE, COYODTES, EEND.

,552—‘HQRRY, GANDERBAI.

51— CHILDREN.

It's not surprising that in each of the ﬂaPPative
texts %hé most common rnoun is the name of one of the cha-—
racters. In three of them it’s the prircipal character but
in 853 and in 56@ it is not the main character because
these are first person stories. In fact, in 553 thg"maiﬁ
character ié - never ﬂémédi Hﬁat—is ‘mgfe surprising is that
the most commorn  nouns in these stories are not ﬁééésséﬁily
‘CﬁmMEﬂ in the iénggagE; Only EQE?, BOY, and EHILDREN;eauld
;bé’iaﬂsidefed tfuly ;ammﬁﬁ;wgéﬁd some really  uncommon ﬁauﬁ§ 
‘appear among these most frequent words: EQNQE’(%Q‘ EPGE%_
ﬁthlagaﬁﬁ),’SHEEP;‘ BAND (the group of sheep) and EDYDTE"

and COYOTES (pair of adversaries).



Word Frequency

The essay, 561 had only owe noun, CHILDREN, among its
mast  common words. Only three wouns occurred more than
four times in the entire text: CHILDREN (9 +times), GENER-
ATION (&), and AGE (5). It is apparertly possible to NFifE
 éﬁ ésﬁay without using théﬂgame nouns very ofter, particu—
larly since there are main ideas but rno main characters.

Hhat about other content words? 851 has a verb modi-
fier, THEM, a kind of noun modifier, MRB., and the vefb
SAID. "UNCLE aztuallyréppéars fairly often as a nourn modi-—
fier. Mrs. Miller keeps telling Freddie he’s "just like
uNCLE-;;“i 553 has S5AID, a verb and TYPICAL, a noun m@diﬁ
fier. The story centers around whether Andrew is a typieal
baby. HAD, used as a V§Fb§ is the anly norn—noun content
word amﬁﬁg the most frequent list in 570 and S559. THERE
and NOW as verb modifiers are among the most Qémm@ﬂrﬁﬂ?ds
ivn 860 and SRID is tﬁé cnly verb. HAVE;, sometimes a  verb
is the @nly rion—noun content word on thé_géi list.

Only fi?é verbs in 551 oceecur five times or more in the
entire tegti These are SAID, THOUGHT, GET, KNEW, and CAL—
LED.  In 553 the five mast‘Eﬁmmaﬁ verbs (8ix timéé or more)
éFé SAID, THINK, SEE, HKNOW, and G0. 'Théb five most  commor
VEﬁbgyiﬁ S?@ (occurring five tiﬁeg yﬁﬁ m@?é) are SQH;;EDME;
'LEQPED, H,EQR:‘), and ROSE. The contrast between this mc-ré__j‘,‘
f‘aeﬁiQé Eét §F‘§Ebe and those ivn 851 and 553 alsé shéwg‘iﬁij
 559!5 The méat commaen VéﬁbSviﬁ ~that E?E;THRNEﬁi SAW, LEQFf‘
‘fED; LEDRED, ﬁEﬁE (6 times éP more). 56, with much tEﬁsiéﬁ
o | | §392 27 - | |
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Y]

but little action has these five mqgf cammon  verbs (1
times or more): SAID, WENT, MOVE, LOOKED, STOOD. These
verbs occur three times or more in S61: FIND, SUSPECT,
KNOW, BECOME, DO, JDIN, SEEN. =

-While these verbs provide interesting insight into thé
content of each text they show also that few verbs éFé-
frEqQEﬂt across texts and few verbs are frequent within
texts. BSAID, of ecourse, will be common where théﬂe is di-
alaogue.

iFENAVEFb modifiers cecur with any great frequency in
‘aﬁy EF’thE texts. THEN is relatively frequent in all texts
except S61. THERE, sometimes a verb modifier, is alsc
Faund‘with moderate frequency in mast but not all '@F;thg
text§i 7,NDH is found several times in three of the texts.
'Eéyaﬁé tﬁét, the verb modifiers that occur more than two or

three times are specific to the text. The five most common

THEN, AWAY, AGAIN, BEFORE, GUICKLY. 859 with the fighting
of the dog and gayaﬁeg‘hag a similar list: THEN, RAGAIN,
VSLDHL?, FORWARD, EQREFuLgYi And the very suspenseful 560
shows: SLOWLY, AGAIN, CAREFULLY, QUICKLY, SHARPLY. '
Noun modifiers other than possessive proncuns are even
more varied. Few occur - more than five times even in the
iléﬁger tEHfS; Nat - aii of the more commen noun madiFiéﬁéh
aéé’adgegtiveg.r In 859 COYOTE and SHEEP are used five or
more timég as noun édguﬁctg. BEDDING, verb dériyed,=ézeﬁrs
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five times (THE BEDDING SHEEP). Again the lists of more
commors wourn modifiers show their particularrness to each
text: 551 shows Freddiéig problem experiments: DARK, SMALL,
BAD, ﬁRQgD, GUEER. §S57@'s list shows the shark fight theme:
GRERT, WHITE, DLD,)EREENS DEAD. 561 has HUMAN, POLITICAL,

VIETNAM, arnd GOLD (that's the Generation Gap).

Table 4 Percent of Rurming Words in each Grammatical Category

W
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#Péégeséivé,ﬁéaﬁauﬁs are included as noun modifiers.
| To put; this iﬁfgfmatiﬁh about the relative frequercy
of different grammatizal categories of content waﬁdé into
péﬁSpEEtiVégryTéblé 4 presents the distribution of each ca-
‘ tégaéy in each entire text.
It’s interesting to wote that the total péﬁééﬁtyﬁf
\ ﬁauﬂ'pgsitigﬂs in these six texts only varies from 27.39% ta
32.8%. Yet the texts vary Eaﬁgideéably in what part of
thase ﬁéuﬁ pG§itiGﬁ5 are filled by pronouns, from 4. 9% to
11.8%. The two first person stories, 5§53 and S60 have si-
milar. high pﬁqﬁaqﬁ'pEFzEﬁts, 11.6 and 11.8 respectively.

‘These two  stories have sharply lcwer percents of cther
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Fiouns. The rest of the variation in use of pFEﬁQuﬁE'aﬂd’
nouns seems to reflect amount of dialogue and other sty-
listic factors. English clauses and sentences require
~nouns  as subjects, direct and indirect obgects, objects of
prepasitions, etc. fhe proportion, at least in these
texts, seems to vary little. But other factors, saome of
which the author may control, appear to decide haow many
nouns are replaced by pronouns.
Verbs show less variation, from 15.3 to 18.4%. S7@
,ahﬁ 859, the two texts with the lowest rate of verbs, have

little dialogue because of text factors. In 859 there are

]

no  human characters in much of the story. In S70 a con-

siderable ﬁaﬁt of the story invelves only Mako, a boy, his
dog, ﬂFa§  and -Tupa, ~a great white shark. So, whereas 8AID
occurs 51 fime% in 853 and ties for fifth most caﬁmﬁﬁ word,
it ‘ﬁczuﬁg only five times in 859 and twice in S78. Re-
pPESEﬁtaﬁiQh of oral dialogue in written text requires a.
special ,ﬁémmaé which iﬁziudE§ an extra clause Péé?e%@ﬁfiﬁgr

at least the speaker and some FEpPéEEﬁtatiﬂﬁ of the verb

The amount of dialocgue presernt alsc seems to explain
fhé variation in the Felative smgﬁﬁts of contractions in
‘each text since wmost '@f.'thé'céﬁtﬁactién5 ,appéaﬁ iﬁ‘wdiafgf
logue. 853 with the most dialogue has 4.2% Eéﬁt#é&tiﬁﬁg;‘
Sf?é; '859,- and the e::ay S61 with little or no dialegue have
“anly .6% contractions each. B
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There is a very specifie textual reason for the per-—

cent of words with indeterminate gﬁémﬁatical function in
§53. The central plot of the s=story is about an 8-manth old
baby 1learning tc say big words by listerning to his older
brother read words from the dictionary. Sc words like

PHILOSOPHICAL and INTELLECTUAL occocur as word mnames out of

n

syntactic context and are classified as indeterminate.
That édds! up to 7% of the rurmning words of  the ﬁéxt; in
Eﬁﬁtﬁégf'ﬁé negligible proportions for the other texts.

Noun modifiers and verb modifiers vary moderately in
proportion from text to text, apparently for stylistic =
Péagéﬁ5; Possessive pronouns, included iw rioun médifierg,
range from -E.E to 3.5% of each text. The ' grammar of Eﬁg%
lish requires wneither noun modifiers nor verb modifiers to
produce grammatical senternces. The méaﬁiﬁg the author i%
representing may require a good deal of déééﬁibiﬂg‘aﬁd
qualifying but how much is clearly a function ‘of the
 achQr’§_ purpose and style. 560, contains a 1ot @f féﬁse
; aialagﬁé, Dﬁé EéﬁtfaluﬁﬁéﬁaétéP, Harry ﬁape,;thihks he has
a péiéﬁhaus snake ?éstiﬁg o his abdémEﬁ so he's minimizing
his speech - and movements in order to avaid 'staﬁtliﬁg the
snake.. This leads to ‘%éwéﬁ noun modifiers. Irvi the es-
say, 861, there are more noun modifiers because the author
”usés‘a lot of embedding transformations to produce . long,
'zgmplex clauses and senterces. He alsc uses more adverbial
’“clauéééythan adverbs. Sc¢ he has a higher proportion of
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Woard Fregquency
noun modifiers and a lower proportion of verb modifiers.
His text is at the high end in use of function words, which
also reflects its syntactic é@mplegity. Table 3 shows this
text has the highest percents of clause markers and verb
markers among the function words.

Toe summarize this discussion of fhe distribution of
grammatical categories in these texts we can make the fal-
lawiﬁg-§tatemeﬁtss

The syntax réﬁuiﬁés some proportional distﬁibuti@ﬁ of
these grammatical categories within the texts but other

‘text characteristics including semantic structure of the

stary and the author's purpose and style

sroduce some var—

i
|

g
=

: _ 7 7 7 7 , B 7 ,
iations among the texts in these proportions. Some very

commor grammatical functions can only be filled bysa rela—

common in any text. Function words and pronouns {irncluding

possessive pronouns) are the principal examples.

On the cother harnd the Eétégﬁ?ié§~‘§f content words,

nouns, verbs, noun modifiers, and verb modifiers, are much

‘larger classes of words often called "open" classes because

the ~language is continually adding to them. Still, the . |

characteristics of particular texts exercise scme con—

straint on the choice of words to fill these gﬁémmatical



Word Fregquenrcy
slots. Particularly proper nouns, the names of characters
in the staory, are likeiy te be among the most frequent
words. There is a similar but more moderate influence on
verb fregquency. Narratives with lots of action will select
verbs of mavement while susperiseful texts will choose
another set. Still, SRID is the cnly verb likely to become
very freguent.

In the case of all content words there is a counter

presagre to tﬁé factors causing some words ta occur nmore
"Fréquéﬂﬁiy than others. That’s the rhetorical value that
authors in the English language placé or using varied terms
arnd élfé?ﬁaﬁé ways aof P%p?é%éﬁﬁing the same referents. We -
dari’t like to keep using the same nouns, verbs, adjectives
ar adverbs aver and over and we'll even avaid using thé
same serterce patterns Fépéatédly;
MULTIPLE MEANINGS

Lgrgé criticized word lists for their failure to  ac-
caunt Fﬁﬁ‘kmultiﬁlé meanings of words. Thisraﬁitizism daes
- appear te be a major shgrtz@miﬁgg jespééially‘ when yéq
- éﬁﬁéidéﬁ fhat the many meanings of even a common word. such
as RUN fill a dizti@ﬁéry page. However, within the Eaﬁfiﬁég
of the single textste éﬁamiﬁed mulfipleymeaﬁiﬁgs ’ar‘ﬁarsj
ticular NéFﬁS seldom cceur.  In Fééf;'“a?teé éxamiﬁiﬁgwéuwi
L six téxts; we were able to find only one word, Q;LSUQNEE in
‘551"iha% has two clearly different meaﬁiﬁgs‘iﬁ'thE' stary
itgglf;~ I cre instance, Mrs, Miller, ghidiﬁg Frgddy'lF§ﬁ,
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Word Freguency
ruining his sister's dell says, "I want you tc save half aof
your ALLOWANCE for it each week." In the other, after
Freddy has used his scientific ingernuity to free his sister
from a dark eloeset, Mrs. Miller says proudly, "After this
we must make scme ALLOWANCE for experiments that do not
turn out so well."

Bur fivnding is somewhat surprising in light of the
fact thét these stories do make use of controlled vocabul—
ary. Authors - of cgnfrailéd vocabulary texts often use
words over and aver ragaiﬁ without regard for a possible
ehaﬁgé in meaﬁiﬁgir | |

While the multiple meanings of a given word may not

-

occur in a single text, nevertheless the meaning of a'ﬁaﬁd
iﬁAa’ partigular text may rnot be a common one and tﬁé reader
may be unfamiliar with the unusual meaning. ~In 859, Fﬁﬁ
iﬂstancé;'the author repeatedly refers to a BAND of 5hee§i
Called gpgﬁ ta dEFiﬂEJEQND’Gut of :ﬁﬁtéxt, you might thiﬁk
of "band. ng gald,“~“ﬁubéér band, " "brass béhd,“ and so

forth, before rnaming BAND as a term for a group of animals.

in relation to television. Mr. Barnaby bemcans the fact

that ‘in five minutes they are going "on the aiﬁ," “Hith”a

-

ive show.” In 560 DRAW and variations DREW and DRAWING

 appear four times but never in the way one would pfabablyliah

e |

think of first, to DRAW a picture. Rather, we find the
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fallowing examples:
1. "He...DREW his breath sharply through his teeth.”

2. "...he stuck the needle through the rubber top of the

bottle and began DRAWING & pale yellow liquid up into the

syringe by pulling ocut the plunger.®
3. "Shall we DRAW thé-shéét back quick...?2"
4, "Slowly ‘he DREW out the rubber tube from under the
sheet. "

Hithiﬁ a giveﬁ text, an author may use words in un-—
usual wa35 eithEﬁ frequently (BAND of sheep in 559) or  in—
F?Equ%ﬁtiy‘{EDDY of the island in S7@).  But the meaning of

any word is always derived from the context in which it is

lembéddéd.

Almost any word can be used metaphorically. The
authors of our six stori ies emplay metaphor to g’é,téP or
lesser extents. The metaphorical uses of common words BODY

(af the iEiaﬁd), FACES (of the cliffs), ARMS (of the is-
'1éﬁd) in the aperning pagsage of B57@ are descriptively ﬁé—
werful but textually unpredictable. 559 begins with a
Etr1ﬁg of vivid métaphaﬁs; |

The rays of the séttiﬁg suUn 1iﬁgéﬁéd GVE% the

 ,high QFiZéﬁa desert, touching thEk'rﬁcky tip of Eaﬁgér
Mguﬁtalﬂ and tlﬂtlﬁg the bold face of Qﬁteiapé Rim.

Nhat is ElEéF is that the particular meaning of a»waﬁd?

f €ﬁ“é1 tegt,jwhether literal o méﬁéﬁhé?ic may‘ﬁat bEjp?é;

¥ qi¢ted ’Ffam the HQPd’EygEﬁEFél frequency. Qémmgﬁ‘ﬁgfds may
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be used in guite uncommorn ways.
Text Cohesian
The wording of a text is strongly influenced by the
need for the text to be syntactically and semantically co-
hesive, that is to have a unifying structure.
The information we have presented so far shows that
- syntactic cohesion requires some proportionate distribution
of gﬁammatizai functions and that some words will be commorn
- simply ’bEEQHSE_fhEFE are few words to Fill very  commorn
syﬁtaeticrfuﬁétiaﬁsg Determiners, prepositions, proncuns
are some Examéles. |
HEY#E also seen some evidence of the influerce that
maintaining semantic cohesion has orn text ﬁgrdiﬁg-aﬂd word
- frequency. Bgt thig is more ééﬁpiex asyit relates to
choice of content words, synoriyms, and "pro" élément§_ 
? We can illustrate seméﬁtié cohesion by lgaﬁiﬁg‘at ap-
proeximately 22 ngﬁ;ng IlﬂES‘ of each text. Each agthﬁﬁ;‘
ﬁéédé tg~ac§gm§11§h a ‘gaﬁd déal in these aﬁehing~1iﬁeg‘té~
set up a eéhesive text and é ate a semantic stéuctuﬁe; |
'VESinstaFté with a lament: "Pcor Fréddie was(iﬁ tﬁﬁub;e M
: ”agaiﬁ§; The auﬁh§r5 Cin the ﬁpéﬁiﬁgrVEE,‘lihE§§ F§éUEE§f§ﬁf;

‘creating Freddie's character, his ;ExperiméﬁtiﬁgS ard ﬁhet

\céﬁsﬁaﬁt;'tféubié this gétsl‘him into. Fr dd;e’s fam;ly is

alsc introduced . and a s”bnthéme, ‘his MGthEPTE‘ § 3PaP1hg,‘~

; ;FPEdd1é w;th h1§ Swiss uﬁeles 15 aiga Establlsheﬁ-‘ .

In thEEE,’@PEhiﬁg 11hes we f1nd theselycghgsiyé‘,éhaiﬁéw
s R ﬁage 35 e L R P
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Word Freguency
(freguerecy in parentheses) :
FREDDIE (39): FREDDIE(4), HE(5), HIS5(5), FREDDiE’S, YO VE,
I1(4), YOU(4); YOUR(2), HIM{(2), TINKER(2)
TROUBLE(7): TROUBLE, TURNED GREEN, PDOR, WRECKED, GUEER,
~BAD, SADLY.

"EHEHIETRY(é)E CHEMISTRY SET, EXPERIMENT, MIXTURE, CHEMICALS

ELIZABETH(S) : ELIZABETH(2), LITTLE, SISTER, HEARTEROKEN
MOTHER (1@) : MOTHER(2), SHE(3), I(2), MRS. MILLER(2), ANGRY
UNCLES(7) 3 UNCLE AUGUST, UNCLES(2), SWITZERLAND, ONE, THEM,
LIKE(FREDDIE)
There ;Ee 3@ references to Freddie that gsé 12 dif-
ferent wéﬁds‘ in these 22 gpéﬁihg‘liﬁés. The abundance of
dialague in SSi‘Fégglfg‘in éﬁkiﬁtEFEEfiﬁ§  pattEFﬁs‘F?Eddi§‘  

is ﬁéfeﬁréé ta by wname, nickname and by first, secand, and

\U'I

third person pronouns. The semantic cochesion | in S i1
results in some words being repeated while at thé‘samé E1mg‘k
~ the ;authﬁﬁ' achieves variety by using alternatives aﬁd'“

ﬁelated terms.

ES

) [h.l\

éﬁéﬁ% with a statement of the problem:

» “IfNif :bﬂfhEFE yvyou to think cf it as baby szttlﬂg,w my .

father said, "then dor’t think of it as babys;tting. Think =

©of it as h@méwaﬁk I
Iﬁ the ngﬁiﬁg 22 lires ~the . author Eﬁeatég the

:“pwnblém.‘_ﬁﬂ schaal age boy does his homework Nhllé Eaﬁlﬂgg‘f

u

‘ifgﬁ his baby brather- “Thé alder bﬁgthEP, whe | is tﬁ




Word Frequency
rnamed narrator, and the baby brother are established as is
kthe task. 7 ’
NARRATOR (22) : YOU(2), MY(4), YOUR(3), 1(11), FELLOW, ME
IS MOOD(E): FOOLISH, ASHAMED, YELLED(2), SHOUTED, STAY
BARY (12) : BABY (4), BROTHER (2), YOU(2), ANDREW(2), ANDREW’ S,

HIM
BABY'S CHARACTER(1@): SILLY, SOUNDS, CRY(3), DISTURB,
FAULT, SLEEPING, WANT, TRIED, HOLD
BABYSITTING(8) ; BOTHERS, IT(2), BABY SITTING(2), DISTURB,
_ STAY, HOME |
HOMEWORK (19) : HOMEWORK, PART, EDUCATION(2), STUDYING,
" DICTIONARY, WORD(3), PHILOSOPHICAL (3), STUDY(2),
 MEANINGS(3), DEFINITIONS (2) .
'Tﬁe' maiﬁ character here is referred tco 22 times,

~almost ‘all in first and gecénd'persaﬁ, requiring éniy 6

words and no hame. HDMEHDHH a key event thraughéut the,ﬁ?

gtﬁﬁy, has 2@ PEFEFEHEES aﬁd 1@ different wards 1ﬁ thEEE 22 .
’QpEﬂiﬁg liﬁéé- ’ |
5?2 bEQlﬁS by establ;shlﬁg the 'Sétfiﬁgg ?The‘isléﬁdyﬁf
‘ Bara Eﬁﬁa, HhEFE Maka 11VEﬂ, is far awéy in the Eau%h ﬁéc—v
'1flc" Théﬂkauthg? EﬁﬁEEﬁtPaEEE on the settiﬁg_éﬁd Sﬁ Mak@;fL
“his ﬁ?aﬁﬁg hera. in thE' QpEﬁIﬁg E4x1iﬁE$- 'Tﬁeréfaré théééi‘

::ﬂhé§1v2 Qhaiﬁs-

fsETTimatg).'IsLaNDta) ‘BORA BORA, SOUTH PACIFIC, IT(3),

MQIN EDDY

EISLQND EHQRQETERISTICE(13>-‘FQR AWAY, RISES, HIBH, (LIKE)
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CASTLE, WATERFALLS, FACES, CLIFFS, UPWARD, CRAG(2),

EDGE, ARMS, REEF

-WATER(6) : S8O0UTH PACIFIC, SERA(2), WATER, SURF, LAGOO:

»'ﬁﬁKD(ié)a MAKO (4), HIS (4}, HE(E), THEY, COMPANIONS, TWu
"éFQ: AFA (6) ’ '

MAKO' 8§ CHARACTER(&) : CLEVER, MADE, QEENT, BORN, HANDS,
 HEIGHT

HARPOON (&) : HARPOON, STRAIGHT, ARROW, TIPPED, SPEARS,

| POINTED _

CANDE (12) EQNDE(E), LARGER, DQTRIEEER, SIDE, ROAT,

TIPPING, LARGE, HOLD, HOLLOWING, TREE, LONGER
Thirteen PéfEféﬁEes to Mako, single ﬁ% ﬁith his dog

Afa ﬁéQgifé Siﬂwﬂﬂﬁdﬁg Half thE‘FEfEQéHE§§7 u5E pronauns.
The ehéﬁééteﬁistiés of Mako and the island use many refe-.
ences witE §ﬁ1y‘§hE word, CRAG, used twice.

| 459 alsc begins with the setting: "The rays of the
 5Ettiﬁ§ suri llﬂgEPEd‘ﬂVEP the hzgh QFIZQﬁa deserti tauehiﬁg
‘the rgcky tip  of Badger MﬁUﬁtain and- tiﬁtiﬁg the bold. face
4‘@? thelcpé "Rim. " Ih the f:rst‘ 25 11ﬁés, the authﬁﬁ
éﬁéatég bgth ma@d and settiﬁg wh;le 1ﬁtrgdu21ﬂ5 gheep dﬁg,
~at waﬁkir Ne find these EDhESiVE EhélﬁE., ;
ﬂEVENING(lE)-:RQYE SUN, TINTING, SETTINE, DQRHNESég‘EEDDINSff/
DDuN NIEHT, DRBHSINESS, DQRH o Vv . I
fPLﬁEE(iﬂ)‘ DESERT RDCKY TIP,VEQDEER MDUNTQIN EDLD FQCE

RNTELDPE RIﬁ EF\SINg SQLT LREEH HQSH -POoOL, PQTEH

@SHEEpfiél EQND(E}, SHEEP(E), 5@@ LQMB(S)(E),'BLEQTINE, g
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MASS, EWE, HER, FAR-SIDE
DOG(S) {(7): DOG(S) (3), TWO, EARS, HER, MATE
PEGGY'S CHARACTER(&) : PATROLLING, URGED, ALERT, LARGER,
TURNED, ASSURED
These chains use mahykwaﬁdg once. Only DOG(S), BAND,
SHEER, LAME(S) cccur more tharn once. The main character, a 
sheép‘dég, is not named until lire 27 of the stary.

The author devotes the next 27 lines to creating Peggy

s the central character. In that sequence this chain oc—

curs: ‘
DOG(S) (D), PEEGY(E),VEHE(E), HER(B), BREED, COLLIES, EQQT, ‘
,HEQD; EYES(E),,DESEENDQNT, FOREPAW, TOES, FOOT. VThé?E,‘éﬁék
,ES refererces then to PEEEY,V more than . one per liﬁégyyét
éﬁéﬂ  aFteh her wname is introduced the aufhnﬁ only uses it
Hfﬁicé in tﬁis'seég&ﬁee; using 14 pronouns instead. 3 '
SE@ éégiﬁérwith EfEEtiﬁ§'théyMQ@d and esfablisﬁiﬁg,EH§ ‘
ﬁaiﬁ chéﬁaEtE?s in the setting.. | -
"It must have been around midnight when I drove -

N home. .., " There. are these chains in the 26 lines:

TIMBER WOOD (Narrator)(16): I(12), ME (@), TIMBER (@)
HARRY POPE(11): HARRY POPE, HIS(2), ME(S), HE'D, HARRY'S,
| \ w:HIM' '  | “4‘ | ‘ " | - ) | ’bi : e

| SETTING(20): HOME(2), GATES, BUNGALOW, WINDOW, SIDE BED- .

'RDOM, DRIVE, STEP(S)(2), BALCONY(2), ONE, TOP,

_'DODR(S) (2), HOUSE, ITSELF, HALL, ROOM, IT

DARK(9) : MIDNIGHT, SWITCHED OFF, BEAM, SWING IN, LIBHT(2),

7‘F35Eféé il
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STILL ON, DARK, SWITCHED 4N
SLEEP(9): WAKE, AWAKE(2), DROPPED OFF, QUIETLY, LYING, EED,

MORE, TURH
ATTITUDE(6) : APPROACHED, EOTHERED, NOTICED, CAREFULLY,

QUIETLY, LOOKED IN

‘MDUEMENT(ii); DROVE, APPRDACHED, OPENED, COMING, PARKED,

HEHT up, TRKE, GOT TO, CROSSED, PUSHED THROUGH, HENT

ACROSS.

ThFEéiﬁGPﬂ% are 'éﬁéugh te represent Harry Pope 18
times. But ii different verbs are used to show movement of
the maiﬁkchaﬁactév mith 1=} ﬁﬁé verb used twice. This shows
again the Ee#f characteristics that make words both commor
éﬁd'éiveﬁse in ayéﬁﬂﬁEEtEd‘fégt;

. se1 sta#ts with éstablishiﬁg twc age gﬁﬁups; V"Regénﬁa
ig; I 'spﬁke with a man twice ’myiaggy who expressed gﬁeét
faith in the future of American youth:"

Gohesiaﬁ chains advarce the two groups and set a tone: -

-fF@F the essay. ’ ‘ |
YOUTH(16) = YOUTH(S) (2), THEM, YEARS, YDUNG(2), |
- fﬁDuELEMQHERE,‘HRENE;;I, MY, QﬁERICQN,‘THEY{E),;EEE;{V’
1 MILLIONS, SONS, | -
‘ E!§ERS{6)- ;MQN; TWICE,  HE, ﬁéTURITY; ‘EQTHERS;:‘éYNIQIéME‘
ARGUMENT (8) 1 ‘SPOKE, EXﬁRESSED,‘ENUISIDNS; THINKING {HIEH%}fE“

‘~g FUL), WANT, QCEEPT :vmiczsm, ﬁRE—CDNCEpTIDN

5THE Eﬁp<4) DIVIDED, EQS(EENERQTIDN) FUTURE(ﬁ)

‘{QETlDNS(S)é MQREHINE FIEHTINE “ RISK, . DRDPPING, SHHVING~wa
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SYMROLS OF MATURITY(7): SHQVINE, DROPPING (HEMS),

ACCULTURATING, FAMILY, MORTGAGE, PAYMENTS, YES
Each of these opening sequences illustrates how the
need for semantic cohesion limits the writer's choices but
how writers achieve suzh cahesiéﬁ while élgg achieving
gtjlistic diversity and a richness of wording. By pw&duEE
ing a mix of function words, proncuns and varied cnnEEﬁt
words, the author builds a cochesive text and buildg liter—-
ary stylé_aﬁ the same time.

o In ’éach text, thé‘authéﬁ achieves the §Em§ﬁtié and
pragmatic purposes of the opening liﬁés by staying within
text constraints while still making use of the rich lan-

.. guage  resources.  In

\Ul']\

6@ few difféﬁént words are needed fé‘
refer te the twe characters but 14 terms establish ‘the
h@u%éjéﬂd 11 different verbs impel the reader into thg’ﬁ'
stary as Timbéﬁ'péﬁgressés to Harry’s room. |

. Thé‘aﬁthﬁ?' can, E@cgéﬁé EHtEﬁt, choose to use\?éﬂéﬁ
“'EEFES; more common -terms;f“ﬁﬁ"lesé ‘varied terms.  But
\aufﬁéés seem to be awaﬁeithat;'as context buildé, véﬁiéty ;
adds fdeﬁth}tg :thé c@mpréhéﬁsibillty without 7ﬁakiﬁg “the ;

- whole 1255 gmprehEﬁs1ble,.v

\U’I

"[Sé‘fih SE;; when the autﬁﬁr;5QE”'i‘BQEY  FDDDfT'HEED”%

_KILLER, and 'canéﬁTi'BLE DEEENTUREE as éxammes of ho yauth

 -7Hi11’ﬂbEha,, lturatéd he knﬁwg that h;s ﬁeaders éah ge’  i

‘bﬁiﬁt Tw1thaut exactly Rﬁ@hlﬁg Hhat a debentura is. Iﬁ Fa&t*n 

“3 the term may“have bEEﬁk~ch§§ehgdelgb2ﬁately to s uﬁd teeh{~




! d Frequency
riical and baring.

Armstrong Sperry in §7¢ prefers variety oaver
repetition in representing the CANDE and ISLAND and does
ﬁét avaid UHfémiliéP terms such as CRAG, REEF, PANDANUS,
| SURF,’ LAGOON, OUTRIGBER whern they seem appropriate. His
puﬁpﬁgé is to create a sernse of setting, not te teach an
island vecabulary. But, im fact, through he use of
syrionyms and related terms in cohesive chains, the author
creates a conmtext which makes it possible for readers to
infer meaning and build vocabulary.

- CONCLUSION
| Our study of the wording of texts or, if you prefer,
ngﬁd 'FFequEﬁQy  as a text EhaPéEtEPlEtlE has demonstrated ‘ 
that géﬁeﬁél word frequercy lists can at best tell only
part of the story. | |
‘i? Qﬁrds‘ are frequent across texts it's because the
 ‘1éﬁ§ﬁégef reguires them ta Ee. But such w*”ds that are very -
 fﬁéqueﬁ£ in all textg are very . Feu in. tatal niumber and 31- 
‘mgst éll”are fuﬁétiaﬁ words,  be forms, and proncuns.
In the w@rd f?équ&ﬁcy 11st5 vEGﬂEy?@htEﬁt wgﬁés ﬂili bE

‘ Faund EEﬁEldEFably h:gherl than aﬁhéF§(  That's bECEUSE théy

aﬁé«used ~iﬁ.,2§mMQﬁ ways ta refer ta commor: Egncéptg ﬁd
expérleﬂces., Eut iﬂ“paﬁticulaﬁ,ﬁﬁhéﬁéﬁt EﬁhéSlVé texts,‘

3kwh1eh cantEﬁt 'NGFdS :are commorn depéﬁds on the Eﬁhféﬁt gF?”*

thé téxt.v In narrat;ves thé camm@ﬁ Eéﬁféﬁt' wards usuaily»“
xgthﬁlve EhEFEEtEFE’ namés, ‘some; chEP 1mﬁ@rtaﬁt houns aﬁd a “
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Few athers. EBut authors avaid using content words
repetitiously for stylistic reasons. So ghes;ve - chains

are built of common pronouns, key content words, and a

varied set of terms all somehow semantically related iv the

cortext aof the story.

The wording of any text is thus by no means Fandam;
In fact texts self-control théiﬁ vocabulary. For ?éaders
that means they will build dependable strategies for

dealing with words common  in the text but less common in

the language as aiuhalé, They will alsc build stratégieg :
for knowing  the relative importarce to text EémpPEhéﬁs o
of particular words and tsrms. And of course they will

 build strategies for expanding their vocabularies through
the reading of ﬁétuﬁally worded texts.

S Authors kaﬁd editors would do bettérrrtﬁ focus gﬁ':
relating the caﬁtéht éF texts to the'audiEﬁeé than tauf@éﬁs
Qﬁ[\cgntra111ﬁg vgcabula?y ~thraugh use of ﬂ@Fﬂ 115%5. A -
“?EEﬁSé’gF aud12ﬁée and use of the natuﬁal EaﬁstPalﬁtE af théff
‘1laﬁguagé w111 Pesult in text wordings which a?g’iﬁ Eeeplﬁg  
with the backgrounds of the intended readers and the éﬁﬁé* -
ﬁégiég,ﬁéadéﬁs-develép.; | o

TEEEhEFE EQﬁEEPﬁEd :bé t'vgcébuléﬁy‘,dEVElgpﬁént'wﬁuidf'v

*de better ta Fccu; on Fuﬂet ﬁal use of HﬁFdE and téﬁmé’:iﬁ' 
'the;ieg nte t F Pealhtéxts thaﬁ _tn 'PEE@?% té‘éec§ﬁ£§§tﬁaiﬁ

zed ligtsnav d1ct;anary Exéﬁclses._ ‘A text;»,éft2ﬁ1311§ i§'”

J B

’fzaﬁ51derab1y MQPE thaﬁ the sum QF 1t§ Hﬁﬁd5g (
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fThe pragram focuses on written language. W:itten 1anguage is a receptlve and praductlve
‘process.in a 11terate society where people have the alternative of using Dral 1anguage
ﬁln facaito—face s;tuatlons or Wflﬁtéﬂ 1aﬁguage over time and spaﬂe. ; :

“The program is crgssSdlscipllnary - It draws on a wide variety of baEESEsgcialogy,,

iSGClQllngu1St1ES, psychollngulstics, and areas of psychalogyﬁso that we can ﬁgderstand

athe study of educatlcn ltself. Tha Pragram in Language and Literagy 15 a pzagram ;n
1educatlanal 1ingu1st1cs. , L

PROGRAM IN LANGUAGE AND LITERACY
ARTZONA CENT R FOR EDUCATIONAL RESEARCH AND DEVELOPMENT
COLLEGE OF EDUCATION

UNIVERSITY OF ARTIZONA

Ihe rogram in Language and Literacy is an innovative effort to provide a center for a
variety of activities dedicated to better knowledge of development in language and
literacy and more effective school practice. The program is concerned with languaga
processes as well as learning and teaching of language.

Activities of the program have several main concentrations:

Research on oral and written language —
on development of oral and written language.
on teaching for effective use of oral and written language.
on curriculum for language growth and use. : :
on bilingual, bicultural, biliterate language development, 1anguage 1nstruction.
on issues of adult basic literacy. ,
Theory. development in eral and written language processes.
Acquisition and instruction of oral and written language processes.
" Development of curriculum and methodology for effective monolingual and
‘ bilingual school programs.
Suppart for language and literacy ccmpenents of pre-service Eeacher educatlcn
.programs- SR S
In—Ferv1ca programs to help teachars, eurriculum workers, and school admlnistratcrs T»
R to achieve more effective programs in language and literacy. & S
Consultation to school systems and other agencies to plan‘and evaluate more
effective programs in language. and literacy. ' , o o
" Graduate courses, seminars, minors and combined majors in educational linguistics
to help educators become more effective as taachers, curficulum warkers ,
material devel@pers and teaaher educators. e Col e
ﬁferences, warkshops,‘Symp951a to ‘provide dialogué am@ng researchers, dissamlnatcr
, and practitioners. ‘ .
‘ ‘Pub11Eat1Qns 1nc1ud1ng working papers, position papers and research reparts.f°
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