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Diagnéstié};eéséﬁ,ng

DIAGNDSTIG LESSQNS AS ASSESSMENT

 The fev3feneé far standardised testing in tha United S*ates
afesults fram a systemlz prablem feflegtlng the saéiéty s lack gf
]caﬁfldEﬂce lﬁ teschers andthe publi: 8 cry for aﬁgcuntabllLty_
%As a fe:ult we have maved fram selecting téStS that measura the]“'
i;aals of readlng iﬂstrustign to SEléEtiﬁg tests that became theSf}

,gaals cf feading instructian. Farr and Caféy (1986) dellﬁeate'fi

Stbe pattern. !"Ihe public becames d;senghanted with educatian,"gﬁS

;refarmsware suggested'

v"Refarm effarﬁs are f@cused an dis:ret!

3measurable educatlcn cutcames" and subEEquently tests are

vthat thei,

fteashers, and researchers.v This prevalent snap Shat apprcach to.

Jeager, brlght minds that”“f’iwm

yquesticning'theﬁlabeling and Efacking ef

ispeclal pragrams as théy fEViEW a; myriad

{dESéfibe deficits withaut describing instructianal alterﬁatives

;They cgmp‘ Eé thé paren ;anerenﬂe with a list Qf speﬁifi




i’iégmstic Lesson 2

}fabjegtlves thgt mugt be gbta;” é?§itngt a mEﬁElGﬂ Qf howyﬁheir
v g h jschagl wandeflng 1f aﬁygﬁéb
vo;ll evef understaﬁd what a dellghtful humaﬂ being ﬁhéif 2hild
5i5?\ Tbis d1552ﬂ519ﬂ 1g pafants aﬂd teaghers is shared by

'Jreséarchers wha V1ew'readiﬂg as a cegﬁit;Ve pr@cess-' Stated

>n2tly "Researeh Qﬂ the feadlﬁg pfacess iﬁdicates that :

wiréading cannat be Ergctlcnated LﬂtD a Sef Gf seﬁafaﬁéf killréwtéjf
fda so is té miEUﬂderstand readiﬁg behaviar.‘ AdditicnallyQ‘maﬂy
aﬁtests attempt to assess mastery af thése skllls thcugh researah,_

i;indlﬂ tes that tha coﬁcept of th"mastéry ef feadlﬁg isvaﬂath‘”

Théﬂ iﬂtfgdu;e anreaslngly mgre campléx reaulﬂg

 while at th

‘;th ,instructignal madifi:atiaﬂs an

af the 1n5tructicnal
 tan attain his h;gheat readéég:;

assessmant

reﬁerred Ea as




ﬁiqéﬁostic Lessaﬁ 3 B

‘_1essans as assessment Ehange Ehe tradltlanal TQLE af the teacher.
‘~Instead of a téstsg;ver, manager of matgrialé, d facil tatgr,_ify

w?the teacher beaames a. partlcipant in. Ehé assessmgnt prcce s by

 restfu§turing tha reading event to. meet the expanding gagn ‘i é;;
needs sf the Etudént. She "must be sen51tive ta the :hild' V
:needg at any staga af the prcﬂess.r She must engageﬁiﬁ ﬂn—line Q:

; diagﬁDsi5 that WilL iﬁform har lével af participaticn, ‘a level cfkf

-

ion that is fiﬁely tuned to the child's ghanging

wnfBaker and Brawn;h1984 p.

'Emiedded‘in an. instruﬁt;cﬁaL eanLéxt rathgr thaﬁ in the

%,ﬂccntext Qf testing, diagncstic lessﬂns'prav1de an;,%

'jassessmén, ‘hat is reliablg, practlcaL, val;d and Efflﬂl%ﬂtmw‘  fﬁ

’?Diagnest;c le,,ens are practlcal because Suggnstians fgr

1instfu tian can ba lnégrparated immed;ately.‘ Prediﬂtians madei

‘;abaut feadiﬂg‘perfﬂfmance are :anirmgd”by matching and adapting

" tbe idlasyncratia nature gf tha fgader, therefg'

jinstructign bé:ames an integral parttﬂf assessment (Jahn*ton,

lessans are

"a situatigﬁ

f;can be carefully Qbserved aﬁd evaluated.

1 985,

p.226) Third this assessmant is bas
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‘Lpatterns Qf interacﬁicns during the resding event fsthéf théﬁ a‘

. single ecmprehensian errar ﬂr wgrd identlficaticn ertar.l Thfgugh*i

firepeated iﬁstructiaﬁal appartuﬂitiés the teacher memtally reccr&sf;
i“’,t:h.e variatians in r?speﬁses due ta these lﬁteractiéns.q As
“'Pearsnﬁ aﬂd Jahnsan (1978) statérﬁgﬂ;’ instructian itsalf allaws‘ﬁf

fyau (the teagth) appaftunit ‘t§‘§Sse 5

_~pragrE$s on varigus campréhensi n ﬁasks k
tinuaus and based upan maﬂy samples cf bghavlgr, :hances arn'

‘it w;ll be useful in makiﬁg deeisiaﬂs abaut 5tudents."(pp.;

vfweaknessés :aﬁd.;f,.préferEﬂtial strategies;y }that WLll

”}affegt "thé des;fed madifigatian iﬂ the mcst eff121ant‘and

i




one range iﬁdlﬂﬂﬁ“iVE af gfeater learning pcténtial (Pawellz

i1984p 243)

*Anather dEEETﬁjn;ner 15 the amaunt Ef tea;her inv%stment

%jmcessafy ta engagi e the student in an acti” ipterpretati@

'(Feuerstéin, ] 1979) If teache,‘i vestment is extremelj

fijh then Qhaﬂgés L]ln the instru:tLan that déCrEESE thé
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,'dyziamit: interplay" .

‘,’,:Ehlld is asked t:&’f“,‘,:‘

T e R, e o o Dlagﬁﬂs:ig ngganﬁ

af instruztlgn, (the Eask thé situatignal cgﬂte;{t t: he meth@d c:f

"ampanents gf the

1's‘tnﬁlc:l,vaﬂt:'s. answers;tc ceﬁtfured questicns_ ; Tha task i 3 what. t:he

'i"z»camplete tha task. , 'I‘ha Eext Df What is read lﬁflusncnes the

M,‘Ehlld, SI’respanae durlng the rélﬂing E"Eﬂt- 'I‘he tgach"gr
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w‘TI—IE TASK.' Chlldfen are eftéﬁ’“my ifled when try:.ng to

":figure aui: what task they are h:v :cmmpletg during an assessment_ ,.'

Infact 4;many tests evaluate preclsely that: the rap:_dity with

_:which ﬁhe ch;ld eaﬁ figure c:ut Ehe task.; It :1% m;vt: uﬂusual th%t
""‘after feadi g a p,f graph and being asked literal quest Lans,

']children ask far a secand chance, now that thsy km:w Whgit ycu

';«want fér an: answer. Hewevaf, ’iﬁ a dlagncst:iﬂ lessc 'the teach:her

fevaluates the task as 'j.t is presented segmeﬂts thmse tasks Eh%t

fiare difficulﬁ fcr the stgde t and nates Whl-c:h mndiflt:atiﬁns

"j’pmdueg a’ c:han‘gg;;

:i.n réading perfarmance-;
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%Séth~w, feellng that way tQQ.
l yau abcuE Séth? ThlS ser;es gf questlgns'resulted 1ﬁ the

Sémé,,kiﬁdﬁf‘ﬂ'f'Eﬂ’mpi‘éhéﬂsi@ﬁ, ;but the task had ’haiﬁged fr’ﬂ

nan-literal respense fequiflng intégratigﬂ of iﬁfarmatian by theﬁy

ut

5 udént tD a sequEﬁEE Df LiCEfal respa es’ Suppliéd by the

tudéﬂt that were woven tagether by leadlﬁg questians fram the

eacher to- farmu he ﬁaﬁeliteraljraspcnSE.

THE TEXT:P Tradltlaﬂally, variation in feading peff@rmance

'as m asurEd by standa:dlzed test has been more an iﬁdicatian af

féxtEﬁElVE knawledge abaut a lﬁt Qf tgpias rather thanlthé abil;ty
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‘a target for asséssment—gwe need to know whether or nat our.

instruction has worked." (p. 136) .

THE CHILD.:Q,riﬁglng to the task aﬂd the teﬁt thelr own’

_hkﬂawledge aﬂd st:ategles, h learner performs iﬂ distinct "1ymﬁk

fidifferent ways, therefare, the teachEEJébé rves the student s

7Tintera:tians within the reading EVEﬂE-‘;Iﬁit’ally, shg identif;e:u

 ¢éﬁ benefit fram

stfuetien. Cancurrently, she glnds out what
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Gmgd31 Df m%aning‘7:(SPlrQ and MYETE:~1954) These strategLesx;””'

jsglectien, and mcﬂitaring and Shifﬁiﬁg of

'teacher evaluates the student's knowledge

Qduring a- SEflES gf dlagnastic lessans._ y~«?

Du rin Ehéﬁdiagnastici1Essan“the~téa¢héfﬂ

g

"fTﬁE”TECHNIQUE_

,student fESPGnSES-/ Duflng the 1253@n, the téacher th;ﬁks abeut
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Diagnostic Lesson 11
during its impleﬁentaticﬁ; Some techniques require that the
teacher present information in a non-directive format and simply
provide thoughtful questions and support for reading. Dﬁhar 
techniques require that the teacher direct the student's learning
by modeling how the strategy is to be used when reading.
’fTiéfney, 1982) Ihérefore; the teacher assesses how vafiaus

teéhﬁiqu25 present reading tasks.

- THE CONTEXT. The interactive context of instruétionkpléys a
kéy‘tcle in inflﬁenging the 1éérning that occurs during the
 instructional event. For example, Harste, Burke, and Woodward
(1982)7féﬁﬁd that children's story fgteilings were more complete
when conveyed to a peer who had ﬁot féad the story than when
ééﬁvéyed to a teacher who had read the story. Drawing
"ylmpllcatlans from the research with 1nnéf=c;ty Black children's
laﬂguage production, Cioffi aﬁd Carney (1983\ iLlustrate the
effect that cantext has on assessment., “When Labav (1972) ﬂhangéd‘
 the lntérview from:-a testing situatlon to a social situatiﬂn, he
 found that the "ghlldren pgssess a flch ﬁleglble and laglgally
”jganSLstent language" rather thaﬁ the '"inability to express aﬂd
'fmanipulate 1931231 relatianships" as prev1au51y fepcrted.
%L(Ciaff; and Cgfﬂéy3“1983 P- 765 766 ) Thergfcra, the taacher
must be sensitive to the e@ntext af 1nstruct1gn—aSSEssment and
haw 1t iﬂfluenaes the respcﬁse of the student. Her feedbaék gan

;,eﬁgage the student in a meaning saarch ta integrate the writﬁEﬁ‘

”textiyith backgraumd knawledgg or it can inhiblt an exchaﬂge gf ,;
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M\

relevant information by focusing on irrelevant facts unconnected

to the reader's knowledge.

The Procedures

The diagnostic lesson is a three-stage procedure for
asSessiﬂg a student's ability to profit from instruction. Prior
to the diagnostic lesson, a text at instructional reading level
is selected based on informal assessment of reading performance.
Instructional reading level is defined as the level where the'
student w11l pfafit from mediated instruction. (Walker, In Press) .
decision to evaluate oral or silent reading is made, a text is
selected and divided into thfee sections. Then a'd;agnestiz
lesson is écﬂductéd;

The first stage establis shes baseline performance level where

the first section of the selected text is read "at sight' and

] W

wiEh@uﬁ'assistaﬂé The section is either read ofallybt@
iﬁvestiga;é a Print,pr@céssingréanQErﬁ or read sileﬁtly to’
investigate a meaning ﬁfécéésing éaﬁéern.“lhis seétiaﬁ is then
vanalysed using quantitative (erraf rate and percent of
»:QmprehEﬁs;cﬂ) and qualitat;ve assessment (miscues and
 misEomprEhens1cn) framewcfks— (Walker, in préss) Duriﬁg thé{T“
‘secﬂnd stage, the middle sectigﬁ of the passage is Caughﬁ t§:W
invgstigate iﬁstrugtlgnal hypatheses._ By assesses’ thé“feléti#e

influenges of the EGmPDﬁEﬁtS Qf aSEESSmEﬁt (the task ‘text;‘

5Eeehniqueshchild,.and;gantgxt) the teaeher develcps her

;hypéﬁheseswébéuﬁ‘;hekstudéﬁt‘s learning. The teaéhéfkébSé;ves"
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gnostic Lesson 13
the changes she makes in order to ensure text interpretation.
The adjustments include a wide range of possibilities that could
be as simple as changing the words that are said to children when
they encounter an unknown word, to modifying the complex
interaction among the text, teaching technique and the
instructional setting. The teacher analyses the effect these
kchanges‘caﬁ be repeated. Stage three, the final stage,
Vestablishes the amount of reading growth that resulted from
medifications made during instruction. To assess the degree of
'Ehaﬁge, the third section is read like the first section, nat
sight" and without assistance. As a fesult of the mediated
instruction during stage two, there should be quantitative and
qualitative changes in rea diﬁg parfﬂfmaﬁge. If instfuetien was
apprgprlate, the text shauld be read near the independent reading
level as established through quantitative assessment.
JFurthermore, apprgpriate Lnstfuctlaﬁ results in a prediétive
meaning basa:for the story; therafare, the qualitative patterns

of reading should reflget‘a‘mare integrated use of reader-based

processing and textsbased processing.

‘Summafy
Th;s thfée -stage praceduré creates an Lﬁterface ‘between
assessment aﬂd instru;tian allowing ‘the teacher to éstablish the’g

[instructignal ﬂanditians nacessafy far a student to ;ntg rllzez“

camplex réadiﬁg behaVIQrs as they are intr@duced , Evaluatiﬁg o




Diagnostic Lesson 14
the instructional interactions, the student's reading behavior is
viewed as a product of a matrix of interactions, rather than a
single variation of the often sterile testing situation.

Teaching as assessment takes inte account the natural classroom
interactions between the child the teacher, the technique, the
text and the task. Rather than controlling the small compeonents,
the teacher evaluates the interactions and’their relative
1nflgéﬂca on reader response. Reading assessment is redirected
to the interrelationship of the components rather than student
deficits. Student deficits, then, are redefined to describe the
iﬁstruitienal conditions under which learning can occur.

Téachlng as assessment is real teaching and real assessment. . It

e

allows the teacher to adjust instruction, observe changes n
reading behavior and intraduge more. appropriately cgmplex
instructional tasks_
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