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The development of the English and Spanish versions of the Par
Attitudes Toward School Effectiveness (PATSE) questlonnaire are
described. The FATSE includes nine parent demographic questions along
with 47 items responded to on a 5-point Likert (SD-SA) scale to assess
the following areas: School and Community Relations, Clear School
Mission, High Expectations, Safe and Orderly Environment, Instructional
Leadership, and Frequent Monitoring of Student Progress. Reliability and
validity data are reported for 625 parents from three high schools along

with 1llustrative score reports for use by school improvement planning

téams .
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Introduction

This paper describes Phases I & II in the development of the

pilot version of the Parent Attitudes Toward S§chool

Eff%ctiv%ﬁéss, (PATSE) questionnaire developed by the University

'of Connecticut, Bureau of Educational Research and Service for
the State of Connecticut, Department of Children and Youth
Services. Information is provided relative to the development
of the instrument and initial data regarding its réliability and
validity. The sections which follow include é brief review of
literature on school effectiveness and home-school partnerships,
a: description of the instrument, and preliminary data supporting
its reliability and validity. Also included is a section on
interpretation of PATSE data along with two sample score
reports. Phase II of the development process involves the
examination of the validity of the PATSE data ‘intefpretationsi
The preliminary results of a principal component analysis .
conducted in the context of an examination of construct validity
are reported to assist in the comparison of émpiﬁiﬂaily derived
item clusters with the juﬂgmentally. dev~loped PATSE scales.

ed upon the Phase II analyses a second edition of the PATSE

[ix]

is being developed at the current time.

Revie

of Literature

School Effectiveness Movement

"Effective schools" is a major national movement in



[y
"y
-
B

L
=
rt
s

elementary and secondary education and i
school-based change (Farrar, Neufeld & Mile IS I o work
of Coleman (1966) and of Jencks (1972) con: L = 2sators
that they could not make a difference in . * iives o' . jor and
minority children (Neufeld, Farrar & Mi’ ST However,
while not doubting Coleman's conclusion B :1- vement was
related to socio-economic status, but re::z~ 1 tne corollary
that schools could not. make a differenc . Ltl=>r researchers
began to locate and describe effective scheols (Neufeld, Farrar
& Miles, 1983).

Research into effective schools stems from investigations of
achievement of children from low-income families. A study of
four inner-city schools (Weber, i971) showed that these
low=income minority students' achievement levels were
signifigantly higher than expected when compared with other
students in the same socio-economic class. Further research
identified four characteristics whichv seemed to separate more
successful schools from less successful: strong leadership, high
expectations for all students, an atmosphere conducive to
learning, and an emphasis on the pupils' acquisition of basic

1

[

reading skills assured through frequent monitoring of pu

\m;

progress (Hathaway & Worth, 1983). In Connecticut, seven

characteristics of an effective school have been identified:

[73]

afe and Orderly Environment, Clear School Mission, Home-School
Relations, Instructional Leadership, High Expectations,
Opportunity to Learn and Student Time on Task, and Freguent

Monitoring of Student Progress.



There is no one effective school program. Most programs
start with a school-wide planning team which consists of

administrators, teachers, and parent representatives (Neufeld,
Farrar & Miles, 1983). To date, the secondary schools in the
Connecticut School Development Project have not included parent
representatives on their planning teams. |

The school effécztivéness movement -is ‘actually a process of
school-wide sé;f%scrutiny (Farrar, Neufeld & Miles, 1983). In
Connecticut, - faculty perceptions of each of the seven schaai_
effectiveness characteristics are . collected using the

Connecticut School Effggtﬁivéne;s;s Interview and the Connecticut

School Effectiveness Questionnaire. Data are also collected

from archival and achievement records. The data are analyzed
and used to determine which school effectiveness characteristics
the faculty wants to improve. However, no data are gathered
from parents.

Home-School Péztnggs:hij:psl

The home environment has been éhéwn to have a "direct
influence" (path analysis studies) on increasing affect’ivve;
behavioral and c;@gnitiv’é learning (Walberg, 1984). Parents and
the home environment have also been shown to have a direct
inﬁluencé on other factors, including the ability of students
and prior achievement, motivation and self-concept, and the use
of out-of-school time. It is unlikely that educators alone will
be able to raise achievement. Programs which involve schools

and parents in improving the academic condition in the home have

1See Clark (1986). for a more comprehensive literature review

in this area.



achieved outstanding success in promoting achievement (Walberg,
18984). Research reveals that a broad set of parental activities
linking schaél and home are positively correlated with
achievement {Linny & Nernberg, 1983).

Parent involvement in school can occur in different ways: in
project  governance, ~ in instruction, in non-instructional
support, 'in community education, énd in sehaaléccmmunit? _
relations, as a strong level of parent involvement has bsen
vfgund to characterize many éffégtiva schools (Baron & Shoemaker,
1982). According to research conducted in 1976 Yy the New York

State Department of Education, high achieving schools are

characterized  consistently by parent-principal rapport
(Anderson, 1982). Involving parents in the school creates

observable benefits for students, parents, and staff (Burns,
1982).. In a four year study of wvarious federsgl ovrograms
conducted by the System Development Corporation, no evidence of

negative ‘effects of parent involvement was found (Burns, 1982).

a

Public interest, concern and determination may be as
effective as money in bfinging about positive change (Lapointe,
1984). Thg ability of a high school to raise standards, improve
school climate and improve attendance rates depends to a large
degree ég the support and participation of adults outside the

school (Farrar, Neufeld & Miles, 1984). Research conducted on



28 different programs aimed at involving parents in the schyil
found tha£ greater parent involvement lad to redu il
absenteeism, improved student behavior, restored confidence i
greater participation among parents, and greater parent subput
and communication with schools ( Moles, 1982). Home—sGhil
partnerships can mobilize resources both within and outside b
school system to achieve higher lé?él; of learning (Sesalw)
1984). It is easier to obtain support, financial and otherwiys
from parent and community groups who are involved with Ui
sehaail (Gray, 1984). Furthermore, Seeley asserts that €bm
partnership between +the home and the school is one of the my#
poteant stratégieé for improving the quality of public educaty o
(Seeley, 1984).

Scheols with effective parent inveolvement include parents N
the assessment of needs and resources (Burns, 1982). The nead
of t;e-s chool, ér the students, or pérénts are determined. e
needs assessment process emphasizes problem-solving and shaxad
ownership of problems. The development of +the PATSE I
assessing paren: attitudes +toward school effectiveness will

contribute to the needs assessment process.
Phase I: Analysis of the PATSE Judgmental Item Clusters

Develcopment of the PATSE

Description of Instrument

The pilot form of the PATSE consists of 47 items whi g

reflect six Judgmentally derived content categories (Engl3 s

10



and Spamanish versions ar incLuded in Appendix ) Indicatoors of
school  effectiveness chwen £or inclusion in Hhshstrumen: t are
consiste=nt with those wrvimmeg as a basis foX e Connec—ticut
§chool Effectiveness Punject (Gauthier, 1983) Wvo addit=ional
indicatcors, Opportunity to L.eart and Time o} lsk, were= not

includec3 in developmentof the PATSE, Acchf\laissessmem nt of

=

ew par~-ents have the oportumity to participafgh this masmnner.
Content category definitins =mployed in the bAyflare pres.-zented
in Table= 1.

Thejé are between lve =mnd eleven items \nided for each
content category. Item mumbexrs representing Rysix categgories
are pre:sented in Tabie % Both pcsitively ang p#tively vwe-orded
statemermts have been inludeca within each catygy. A 5~ —point
Likert :scale utilizing the descriptors strangir ytee (5), - agree
(4), umz _decided (3), dimjrees (2), and ;St:ftaﬂyly disagres= (1)
provide== the response fomat.

Con®ent Validation. Items were generated f£,lwing a re eview

of the literature on shool effectiveness. yruided in this
reviéw were the contibuti<ons of Brookovek ¢ al. (H1982),
Edmonds (1982), and Gauthier (1983). In aﬂdiﬁion, every e=ffort
was mad-e to develop item which would parallel jineaning - those
ttilized in the previnsly developed teachd and fa..culty
questiormanaires wutilizedq in +he Connecticut genmdary ‘S(fchéél

Effectiv eness Project.

11



Evidence for content validity is primarily judgmental ira
nature and has been supported by a review of content experts=ss
(Gable, in press). Content category definitions and 60 drafte
items were submitted to 16 content experts in the field of=
school effectiveness, The panel of experts inluded: thres
members of the Connecticut Secondary School Develpnent Project
Bureau of School and Program Development who have worked witkm
school  facilitators in the Corninecticut Secondary SchoolE
Development Project and én the development of the facultyw
qguestionnaire, one of the major authoxrs of both the facultyw
interview assessment instrumer- and the faculty questionnaire..
and two school effectiveness facilitators from the Connecticut—
Department of Children and Youth Services, Divisim of Plannings
and Community Development who have worked with several secondary=
schoels involved in the annécticut School Effectiveness Projeci=
as members of the school's planning committee.

On ‘two occasions, contént experts were asked to sort the
items into mutually exclusive categories and to indicate howe
comfortable they felt about placement in a particilar category——
Revised items were then submitted to a group of ll parents ofS
secondary school children to détérminé clarity of the items and._
‘the extent to which they were able to agree ar.disagzee with_

each. Final revisions were thasn made prior to adnpinistration of™

the instrument to actual parent respondents. Readability of the=
instrument has been maintained at about an avetage reader's.

level (i.e., grade eight).

12



Given this juemdgmental evidence of content validity, it is
essentlal to alsp examine empirical evidence which represe ants
the actual ratings = of parents. Such empirical data isnecess..ary
to exanine psychoometric support for the various iten clust.-ers
(i.e,, scales) in these PATSE.

A pilot study was conducted in which 769 parents from th _ree
suburbam school = systems completed thé PATSE. The retu: rns
represented a 39% retu:.n’ rate. While the rate. was lwer tH han
desired, it unfor:-tunately is typical of mailings t parez-nts
which reflect a “ge eneral educational issue". The methd of d._ata
collection for all _ three schools included a direct miling of
the questionnaires which were returned in pre-addressed stamgped
envelopes,

Duting Phase I =X, item analysis and alpha internal co'nsiét,étﬁucy
reliability data fr=—om the 625 respondents with complete sets of
data wvete utilized to examine the PATSE scoring and tepoxrti ing
procedutes. SimplOy put, the following question was iddresssed
with respect to the e six scales and total score: Does the PAT®'SE
provide accurate assessments of the stated parent attiti:ide

con structs?l

1 This question wili_1 be further addressed during the Phse I
analyses of the pil 8ot version of the PATSE to be prescited latdtrer
in this paper. Wh#ile it may have been preferable to base t’-he
item analysis ang alpha reliability indices on the reslts of= a2
factor amalysis, t==ime constraints dictated that the Phase 1
version of the PATSESSE be based upon the judgmentally detived it=—em
clusters.

13



Table 3 contains the following reliability and item analysis
data information for the six scales and total score:
Scale Name
Item Numbers
Response Percentages
Item Level Means

Standard Deviations

EN\

Correlations (r) Of Each Item With The Scale
Scale Alpha Reliability If The Item Is Deleted
Scale Alpha Reliability

To assist readers in interpretation of these data, a few of

)]

the above table sections will be discussed with respect to how
they generally contribute to the analysis of the PATSE (see
1

e, in press).

Respanse Pe:centages These represent the

response. Genérally, respansesrshculd be
spread across several of the Likert con-
tinuum points.

Means and Standard Deviations. High or low
means and low standard deviations could in-
dicate that the resp@ndentg were not d4dif-
ferentiating among various continuum points.
These items will not contribute greatly to
the overall scale reliability.

Correlation (r) of Each Item With The Scale.
This statistic indicates the extent to which

the item correlates with the overall scale score.
The items with the lowest correlations should

be examined when the sczle alpha reliability

is low.

14



Scale Alpha Reliability If The Item Is
Deleted. This statistic represents the
reliability of the scale score if the
item is deleted. The items associated
with higher resultant scale reliabilities
should be examined. -

Scale Alpha Reliability. Alpha internal
consistency reliability indicates to what
extent the identified cluster of items tends
to reflect a hcmogeneous concept (scale).
That is, it reflects how internally con-
sistent respondents were when they res-
ponded to the items identified as de-
fining the scale. To the extent that
respondents are consistent within the
items which define the scale, the alpha
reliability will be moderate (r=.60-

.76) or high (r=.78+). The higher

the scale alpha reliability, the more
confidence one can have in using the
scale scores for diagnostic purposes.

Beginning with the item level descriptive statistics
presented in Table 3, we note that for all of the PATSE items,
response percentages, means, and standard deviations document
that parents tended to select a variety of response options.
This variability in responses 1is necessary for the items to

"work éffectivfly“i In addition, the associated item means  are

i

generelly within the mid-range on the 5-point scale and the
standard deviations are appropriately large. (Recall that very
high or low means and low standard deviations result in items

which do not contribute to internal consistency reliability.)



The alpha reliability and item analysis data presented in
Table 3 facilitate the analysis of the effectiveness of each
item in contributing to the internal cousistency reliability of
each PATSE scale. 1In light of the "burden of response time" one
intent of the analysis is to identify the fewest number of items
which will result in adequate reliability indices.

The =scale level alpha internal consistency reliabilities
range from .65 to .83; the total score is associated with a
reliability va .94, The scale level reliabilities can be
considered adequate with the exception of .69 for Frequent
Monitoring of Student Pfcgr’éss and .65 for Clear ‘Sf:h(')()l
Mission. While items 22, 46 and 45 on the Frequent Monitoring
scale have the lowest correlations with the scale (see r with
scale), note that deletion of items 22 and 4@ (see Scale Alpha

eliability if Item Deleted) does not raise the alpha level

ol

above .69. Thus, future revisions of this scale should include
re—examination of. the wording of these two items, the deletion
of item 45 and the addition of three new items to the scale. A
parallel situation was found regarding the Clear School Mission
scale.. Future revisions should include a :éﬁexamiﬁation of
items 10 aﬁdf 47 in addition tc:r the generation of four new items.

Since it is important to reduce the response time to a
minimum while maintaining adequate reliability 1levels, it is
also possible to delete some items on the basis of their low
correlations with the scale and the negligible effect of the
deletion on the scale reliability. For example, the following

items could be deleted: High Expectations: 29; safe anc’lfhrcﬂer’lg

16



Environment: 17; School/Community Relations: 1s, 23, 38;
Instructional Leadership, 46.

The present alpha reliabilities lend support to the
consistency of the responses for the judgmentally derived item
clusters employed in the PATSE with appropriate cautions offered
for the two scales with reliabilities below .70. These
‘interpretations should be made, however, in light of the
relatively high intercorrelations among the PATSE scales which
are presented in Table 4. Given the magnitude of the

relationships among the scales, caution must be exercised so
that score interpretations do not appear to reflect independent
areas.

In summary, the alpha internal consistency reliability and
item analysis data for the pilot version of the PATSE are
supportive of the judgmentally derived item clusters employed.
With the possible limitations noted, researchecrs can be
r:o;nfitﬂen{: in employing the PATSE scales and total score
diagnostically as reliable indicators of parental attitudes

toward the identified school effectiveness characteristics.

17



Interpretation of PATSE Data

This section describes some considerations fo the

a1

interpretation of scores obtained from the pilot version of the
PATSE. After comments regarding a technical issue known as
"reverse scoring", a procedure is suggested for meaningful score
interpretations. We note again that these interpretations are
based upon the judgmentéliy derived item clusters used during
Phase I.  As a result of the item groupings identified
empirically through the principal component analysis carried out
in Phase I1, the item clusters may change scmewhat in the final
version of the PATSE. Nevertheless, the interpretation
i

strate s and displays employed during Phase 1 are illustrative

M

Q

of the techniques to be used for the interpretation of the
revised PATSE.

Scoring For Negative Items

The PATSE has been developed to yield scores which reflect
attitudes toward school effectiveness characteristics. The
items are scored in a positive direction (i.e., 5=SA, 4=Aa, 3=U,
2=D, 1=SD) such that agreement with positive items yields high
scale or total scores and reflects a more positive attitude
toward effective school characteristics. It is essential to

note that negatively worded items have been reversed scored

prior to calculation of item and scale level means.

18



Hote, however, that Sample Score Reports A and B have been
altered to facilitate interpretation. This has been
accomplished by changing the negative statements in the PATZE,
te positive statements. The statements which have been altered

in this manner are designated by the (R) preceding therngl (see

Appendix B).

Level Report. The illustrative scale and

item level report provides several useful pieces of information.
Each scale is identified in capital letters and is followed by
the individual items which comprise it (see Appendix B). The

percentage of respondents choosing each response option (1-5),

as well as the mean response for each item are also presented,

In the lower right the overall scale mean is included.

Interpretation Procedure. Since only pilot data are

available, the procedures to be used in interpretation of the
final version of the PATSE will be illustrated for the Phase I
pilot data. Interpretation will be most helpful if analysis
proceeds in a step by step manner. It is suggestéé that
interpretation begin with rank ordering the PATSE scale level
means. An example of this step is illustrated in Table BR-1.
This procedure will assist in identification of areas receiving
the highest and lowest ratings from parents. For example, in
the Sample Score Report, the scale 1level mean for Safe and

Orderly Environment is 3.91 which appears more positive than the

11n previous work we have found that if the score report
presented item level percentages and means after reverse

scoring without editing the item stems, users became very
confused in interpreting the responses.

19



scale lavel mean of 3.28 for School/Community Relations.
Similar information can be obtained by developing a profile of
the scale level means as illustrated in Figure B=1.

To assist in determining if the perceptions differ across
the PATSE scales, some users may wish to create the .95
confidence =zone around each obtained scale mean. While we
realize that Nunnally$(is78) offers cautions regarding centering
confidence zones around obtained scores, our experience suggests
that inclusion of such statistical data may assist some users in
interpretation of the magnitude and/or Yeducational
significance” of the differences in the PATSE scales. We

re-emphasize however, that the scale scores are not independent

of each other. Thus, users of the PATSE should exercise some

Lo

scales with confidence zone

=

caution when identifying PATS
which do not appear to éverlag, For the data in Figure B-1, it
appears that parent perceptions of Safe and Orderly Environment
are more positive than their perceptions of several of the other
PATSE scales.

The nnxt step is to examine scales with the lowest means.

—

n the Sample Score Report, the lowest mean can be found on the

=g

School/Community Relations scale. Identification of scales wit
low scores will be useful for the development of school level
action plans to address these issues. An examination of item

level means with special attention directed toward scales with

T

-he lowest means, will provide useful information regarding

pecific items which contributed to the low scale level mean.

W



Such knowledge will assist in establishing a specific focus for
action plan development and implementation. An example of this
step is presented in Table B-2.

ep
Sample Score Report (B)

A second score report is included to provide an additional

thi

23
n

method for displaying item level response percentages. In
report, you will note that there are two response options rather
than five. This has been accomplished by deletion of the
undecided option and by combination of the agreement and
disagreement options (SD + D=disagree; SA + A = agree). The
result of this process is to provide a more gafsimani@us summary
of data which «can help to determine the tendency toward
agreement or disagreement by respondents.

Follow-up Analyses For Selected School Demographic variables

Users of the PATSE may wish to conduct follow-up analyses on
selected school demographic variables included on page one of
the guestionnaire. Such iﬁfatmatiaﬁ may be helpful in targeting
parent groups for involvement in action planning. Variauvles
utilized in the illustrative analyses include: school visits per
year, pézent level of education, and number of parents living at
homie. A description of these variables is presented in Appendix
C, Table C-1. Each of the three variables was designated as the
independent variable in a series of t-tests or one-way analyses
of variance. The six PATSE scales and total score served as the
dependent variables in each separate analysis. These analyses
were exploratory in that a large literature base was not present

to provide firm support for hypothesized relationships within

21



the context of examining evidence for construct validity. Some
"armchair" hypotheses were created which stated that more
positive levels of parent perceptions would be associated with
more frequent school visits, high 1levels of parent education,
and having both parents in the home,

Significant differences were noté:ﬁ for each of the thzee
variables with respect to Ehe PATSE scales and total score.
Results of these analyses and sources of difference are
summarized in Tables C-2, C-3, and C-4. For example, Table C-=2
presents the significant differences obtained for high, medium,
and low parent visitation groups on all six PATSE scales and
total score. Data obtained from this sample suggests that,
consistent with our hunch, parents who visited the school
frequently have more positive attitudes toward the effective
school characteristics measured by the PATSE.

able C-3 summarizes the results obtained when parent level

=

of education was designated as the independent variable.
Results of this aﬁalysis demonstrate significant differences on
three scales and the total score. These findings suggest that
parents who have completed post-secondary educational programs
have more positive attitudes toward effective school
characteristics than those who have only completed high school.
The number of parents 1living at home served as the
independent variable in the final analysis. Again, significant
differences were obtained on two of the PATSE scales and the
total score. These results are summarized in Table C-4. Dat:

from this sample of parents suggests that respondents fro..

N
0o



two-parent households had more positive attitudes toward some of
the effective school :haracteristics than respondents from
one=parent households.

While caution should be exercised in generalizing from small
samples to larger groups of parents, much helpful information
can be gaiﬂeézfrcm these analyses with respect to parent
perceptions of effective school characteristics., While an
extensive literature base has not been presented to support the

hypotheses, exploratory findings were consistent with

(80
jon
I
i}

tested

the stated hunches and do lend initial support to the construct

Phase II: A Comparison of The Judgmentally and

Empirically Derived Item Clusters

Phase II of the develépmeﬁt process involves examination of
the wvalidity of the PATSE data interpretations. Preliminary
results of a principal component analysis conducted within the
context of an examination of construct validity are reported to
assist in comparison of empirically derived item clusters and
judgmentally developed PATSE scales.

Construct validity

A principal component analysis followed by an obligue
rotation (SPSS¥) was coenducted. Ten components were derived
which accounted for 55% of the total variance. The derived

components are presented in Table 5. Included as well, are item

<3



judgmental category assignments employed during the content
validity stage, item nuﬁnbe:s, item stems, ranked loadings and
alpha reliabilities for item clusters. Preliminary analyses of
these data suggest that .three of components (i.e., 2, 4, and 5)
are defined by items which clearly reflect the Jjudgmentally
determined item clusters and are associated with adeguate alpha
reliability levels. Three other components (i.e., 6, 7, and 18)
are consistent with the judgmental clusters but need additional
items to enhance their reliability levels. Finally, four

components (i.e., 1, 3, 8 and 9) reflect various combinations of
the judgmental categories. These empirically derived item
clusters are currently being reviewed by the project staff for
determination of their conceptual meanings and appropriate
interpretations.

Table 6 presents the intercorrelations among the empirically
derived components in the lower 1left triangle and the
intercorrelations among the associated item clusters (i.e.,
PATSE scales) from the principal component analysis in the
upper right triangle. Interpretations of the scale scores for

the currently reliable scales (i.e., components 1-5) need to

take 1into account the moderate levels of intercorrelations

displayed in the upper right triangle.

Summary
This paper has described development of an instrument to
measure parent attitudes toward school effectiveness.

Judgmental and empirical item clusters were developed and alpha

24



reliabilities were generated, Future efforts will be directed
toward identification of the conceptual meanings of the derived
item clusters and generation of new items for scales with an

insufficient number of items.

£S5

O

ERIC

Aruitoxt provided by Eic:



20

Table 1

Content Categories

II.

<

VI.

=
D)
i
H
o
w

SCHOOL AND COMMUNITY RELATIONS

Parents understand and support the basic
mission of the school and are made to feel
they have an important role in achieving
this mission.

= opportunities

- communication

CLEAR SCHOOL MISSION

Clearly articulated mission, through which the
starf shares an understanding of and commitment
to, instructional goals and priorities. School
policies demonstrate push for student achievement.

IGH EXPECTATIONS

Staff believes and demonstrates that students can
attain mastery of basic skills and that they have
the capability to help students achieve such mastery.

SAFE AND ORDERLY ENVIRONMENT

Orderly, purposeful atmosphere-yet not oppressive.
An atmospnere free from threat of physical harm.
Includes concerns about discipline, vandalism,
student and staff morale, and pupil sense of
ownership and pride.

INSTRUCTIONAL LEADERSHIP

The principal effectively communicates the mission
of the school to staff, students, and parents.

The principal applies characteristics of in-
structional effectiveness in the management of

the instructional program.

FREQUENT MONITORING OF STUDENT PROGRESS

Feedback about student academic progress is
obtained frequently. Multiple assessment
methods are utilized and results of testing are
used to improve individual scudent performance
and the instructional prograia.

Mo
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Table 3
Parent Attitudes Toward S5School Effectiveness: Item Analysis and Reliability Data
Scale Alpha
Item _ Response Standard r with Reliability If Scale
Scale Number Percdntages Mean Deviation Scale Item Deleted Alpha Reliabiiity
1 2 3 4 5§
High
Expectations 4 319 19 46 13 3.48 1.03 .59 .73
) 20 8 22 39 28 13 2.97 .95 37 77
24 5 20 25 44 & 1.26 .99 .52 .74
26 211 13 67 7 3.66 .85 S4] .76
29 2 31071 14 3.93 .69 .27 .78
36 2 11 1B 56 13 3.66 .92 .42 .76 .78
39 7 32 26 31 4 2.94 1.03 .58 .73
44 3 20 23 46 8 3.37 1.00° .63 .72
Frequent 3 2 9 27 54 8 3.56 .83 .37 E6
Monitoring of 8 2 B 26 57 7 3.61 .79 .42 65
Studen 14 S 21 39 27 4 2.95 .98 .48 .63
Progress 15 2 12 24 51 11 3.58 .91 47 .64
22 1 82263 6 3.66 .73 .34 67 .69
40 313 66513 3.74 .96 .31 .68
43 3 14 34 46 3 3.34 .85 .41 .65
45 26 49 12 12 1 2.13 .97 .25 .69
Safe and 2 3 9 21 57 10 3.62 .90 .53 77
Orderly 5 6 15 27 48 4 3.27 .97 .47 .78
Environment 9 4 9 B 47 32 3.96 1.03 .58 .76
17 1 4 7 69 19 4.01 .67 .28 .80 .79
30 310 132 51 23 1.83 .98 .61 .76
32 3 7 27587 6 3.57 .81 .48 .78
33 6 15 26 50 3 3.29 .97 .55 .76
41 2 11 16 57 14 3.786 .87 .51 77
Clear School 10 312 13 6210 3.65 .88 .32 .64
Mission 21 4 13 25 53 5 3.46 90 .56 .53
25 1 6 45 40 8 3.49 .76 .41 .60 .65
35 314 39 41 3 3.28 .83 .45 58
47 4 7 14 66 9 3.68 .87 .32 .65
School/ i 18 20 6 41 15 3.12 1.38 .81
Community 6 1 9 24 5410 3.59 .88 - 82
Relations 1 20 44 9 20 7 2.47 1.20 .81
12 20 44 15 18 3 2.38 1.08 .80
16 7 20 32 34 7 3.13 1.02 .82
18 12 32 34 20 2 2.68 .98 .8i .83
23 5 21 10 55 9 3.48 1.03 .83 7
28 3121960 6 3.53 .BY .82
31 5 26 37 25 7 3.02 .98 . 81
34 310 27 54 .86 3-48 -B7 -82
38 5 33 4317 2 2.77 .82 .83
Instructional 7 11 29 37 20 3 2.75 .99 .56 .76
Laadership 12 2 4 48 32 14 3.49 .83 .51 .76
19 1 5 40 20 14 3.61 .81 .56 .76
27 3 7 60 25 5 3.22 .75 .53 .76
37 9 33 44 13 2.66 .86 .51 77 .79
42 4 20 30 42 4 3.23 .93 .57 .75
46 3 h 40 43 B8 3.48 .82 .39 .79
Toral Score
(A1l Items) .94
Based upon 625 complete sets of data.
- = =
g BEST COPY AVAILABLE
O
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Table 4

Scale Intercorrelations for PATSE Judgmental Categories

S c L E M R
S
C .68
L .53 .54
E .61 .61 .43
M .56 .61 47 .61
R .59 .61 .60 .57 .61
Note. Abbreviations utilized for judgmental categories include:

S=Safe and Orderly Environment
C=Cliear School Mission

E=High Expectations

R=School Community Relations
L=Instructional Leadership
M=Frequent Monitoring



Table 5
B Erincieal Component Ansl¥sis wiih Obligue Reotation fer
E AT S E BRespanszes Datn
Judgmantal Iteno
Component Category HNumbsr Stan Loadiag Alpha
1 E 24 zhars tr¥ to help all studsnts
ava., .84
E 20 All students are praised for theair
parformance. . .. .. 83
c 35 Teachers in this achool fesl reoapon- .
sible for student achievement. .67
H 14 Teachers in this scheol ars quick te i
identify problems ........ .55 .83
R 28 In genaral., the staff is frank and
opson vwith parents and studants, .52
H g Teachars use many different mathods
::...t0 pesass student prograss. .40
c 21 Tha general goals of this ascheool
are veary gclasr, .35
2 R 11 Teachers do net contact paronts rog- )
ularly to discuss studsnt pregrass, .78
R 1  Teachers in this achool use sithsr )
phene calls, istters,..ts comnunicats....T71
R 13 Most of the teachers communicats o .80
roegularly with parents. .87
R i8 Teachers sesk ideas and suggesticns
frem parsnts. 39
a L 12 The principal is not available to
discusas matters concerning instruction. .80
L iz It i=s difficult to maks appointments _
with thes principal...... .75
R 23 I kmow very little about the policies,
programs. .. ...of the achool. .51
i
c 25 Important decisions made in this
school do not raflect ....goals. .45
L 48 The principal ia often ssen at school.. .41
L 4z The principal communicates the mission
of the school to parents. .38
4 E 38 Studants do well in this school with-
out having to work hard. .77
E 38  Students in this school are i
challangsad to thelir capacity. .89
E 44 Teachers in this school do not hold o
consiatently high expectations...... .87 .77
E 4 Host teachera do not hold students )
to high standards of parformance.... .85
E 28 Studenta are expacted to mastsr
subject matter at each grads lavsl .44
O

ERIC
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[URPTEY. Y61 VRO S

Compeonant Category HNumbar Stem Leading Alpha

s 33 iseipline is not a -
this scheool. . B8
5 9 The school building iz gemerally
unpleasant,unksnpt, and uncomfortabls. &0
= 30 Students and teachers ara not proud )
of theilr scheal. ... ... .. . ccxccesnan-s .87 .79
3 32 The atmosphera in this school is=
student-ocrisntad 44
5 S 5 The atmosphere in this school is bua-
iness~liks and professional. 42
E 29 HMost of the students im this scheel
oan be ezpoctsd to complete HS. .42
1 M 22 Studonts aro given stendardisad
tosts on & regular baesis B3
M 3 This scheol uses achievemsnt te 651 .51
te kesp track of studsnts’ progress. .87
7 L 27 There is atrong leadership about
instruetisnal issuses...fron principal. 47
52
L 7 The principal lsadso .freguont discuss. 45
8 M 8 Thare is an active parent/schosl group
in which many paresnts are involved. 75
[ 47 School faacilities
the types of prog 43
65
L 37 The principal regularly brings in-
atructiconal issues to parsnts. .45
R 31 It ies diffiecult for parents to con-
tribute to ilmportant decisions mads
in this schesl. T -

10 H 43 Foadback on assignments is given to
students regularly. .B1
H 40 Homework is assigned on a regular .44
basis by my child's teachers. .55

Note. Soma item stems have bssn abbreviated.

inad item numbers reaflect nagative stams which ware revarss

Hots. Abbreviations utilized for judgmental categories includa:

and Orderly Environment
Szhaél Misszion

: R BEST COPY AVAILABLE
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Table 6

Intercorrelations of Derived Components end Resulting Scale Scores for PATSE Data

PATSE Scale Intercorrelations
1 2 3 4 5 b / 8 0 10

Factor 5
orrelations
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School:

SCHOOL /COMMUNITY RELATIONS

li

11.(R)

28,

31. (R)

Sample Score Report

N=24§

Sample School

oy

Teachers in this school use either
phone calls, newsletters, regular
notes or parent conferences in addi-
tion to report cards to communicate
my child's progress tO Me..ceesecaasn

The school is open to parents' sugges-

tions and involvement...scooeooesessas

Teachers contact parents regqular-
ly to discuss student progress.......

Most of the teachers communicate reg-
ularly with parents.....ceeeeecencces

There is an active parent/school
group in which many parents are in-

I know quite alot about the policies,
academic programs, and activities of
thé SehcglpﬁjEliiiiii!!ilill?ii:‘!!ﬁ!?
In general, the staff is frank and

open with- parents and students.......

It is easy for parents to contribute
to important decisions made at this
schgalil-iﬁ-!giiiiﬁli!ii-iiiil'liﬂ!-ﬁ

Many parents visit the school........

o

N

{a)

(1)

13

fd

18

e ]

43

26

14

u
(3)

I
[

~

14

24

24

A
(4)

Ln

l
ol

21

63

60

53

26

Scale

SA
(5)

15

35

mean

Mean



School:

Sample School

CLEAR SCHOOL MISSION

19.

35.

47?

Instructional materials (such as
paper, textbooks, etc.) are provided
to students when needéé.i-;i.i .......

Important decisions made in this
school reflect the general goals
Oof the school...iv.ivecsssnscscscssnsss
Teachers in this school feel responsi-
ble for student achievement........:..

School facilities are appropriate for
the tyr=2s of programs provided........

D
(2)

1@

16

11

27

o

I
R

1Y
b

~]
[

vl

[

25

(

SA
5)

[rn]

i3



School: Sample School SD
(1)

4. (R) Most teachers in this school hold
students to high standards of per-

formance in their school work........, , 3
20. All students are praised for their

accomplishments, not just those who

accomplish the MOSt. ... venececncensss 14
24, Teachers try to help all students

AChieVe ... ieinacerasocnossonnnanssanes 7
26. Students are expected to master sub-

ject matter at each grade level....... 1
29, Most of the students in this school

can be expected to complete high

SChDGl-!II!!!Q!i!Il;l!!Q!iiIl!!!!!iiil j—

36.(R) Students who work hard do well in
this Sghgcl ill!!!ﬁiiiilii-i-i!ﬁi!!iji 2

Lk
e
"

Students in this school are challenged
to their capacity...iveeseeenccccanans 6

44, (R) Teachers in this schocl hold consist-
tently high expectations for my child
(children) ....iicscecaccsoeancsensaness 5

o
Qo

5
(2)

i
W]

et

28

19

U
(3)

35

21

12

15

24

17

26

A 54
(4) (5)
43 17
29 4
44 9
66 8
69 23
56 16
35 7
46 13

Scale Mean

Mean

3.28
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School: Sample School SD D U A SA Mean
(L) (2) (3) (4) (5)

-5AFE AND ORDERLY ENVIRONMENT

2. Staff and students view this school as

a safe and secure pPlace......eeeeeas. 14 57 21 3.87

L
7%

5. The atmosphere in this school is busi-
ness-like and professional........... 7 12 28 56 5 3.41

9.(R) The school building is generally
pleasant, neat, and comfortable...... 1 2 1 42 54 4,46

17. There are written statements descri-
bing codes of conduct for students in
this SCho0l. ... eneuenencnscscnononsens 1

w
o

66 24 4.10

30.(R) Students and teachers are proud of
their school,and they help to keep
it attraetLVé.i;-_i_!i...i._..._.._.a- 2 3 7 53 35 4.18

33. Génerally, discipline is not a prob-
lem in this SchoOl.iciicieencnnnceanes 5 1@ 21

Ln
s
Lo
L]
L]

n
i

41. (R) Rulesg in this school are clear and
CONSIistent. . v, ierneeonssonsnssssnncens 2 9 8

un
fos)
Lad
L
»

W
I—il

Scale Mean 3.91
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School: Sample School 5D D 8} a SA Mean
(1) (2) (3) (4) (5)

INSTRUCTIONAL LEADERSHIP
7. The principal leads frequent dis-

cussions about instruction and achieve-
ment with parents and students....... 12 23 37

It
1~
[y
%]
]

[+s]
oy

12.(R) It is easy to make appointments with
the principal to discuss instruction-
Al 18SUES...iueeeeassasanonmnaccesssn

[
n
Ll
frie]
Lad
58]
ot
I
hadk
L]

L)
d

19. (R) The principal is available to discuss

27. There is strong leadership about in-
structional issues (such as curriculum
topics, improving teaching, etc.) from

the principal in this school.......... 12 54 25 6 3.21

W

37. The principal regularly brings in-
structional issues (such as curriculum
topics, improving teaching, etc.) to
parents for discussSion....eeeeesncsses 6 29 42 21 3 2.86

42, The principal communicates the mission
0of the school to parentS.....eeseeesss 3

=
=N

28 47 8 3.44

46. The principal is often seen at school
acﬁivitieS!i-!iiiiIg!iiiigitii!iiig!!! 3 6 36 45 lg 3;52

Scale Mean 3.32

40




School: Sample School

FREQUENT MONITORING OF STUDENT PROGRESS

3. This school uses student achievement
tests to keep track of students'®
pragrESSliléé--ggﬁiiﬂiliﬂlillli!DIEQF

3. Teachers use many differsnt methods

(including samples of students' work
and tests) tc assess student progress.

14, Teachers in this school are guick to
;dent;fy problems which students are
having in reading, writing or math....

15.(R) ihere is a system for assessing stu=
dent learn;ng on a :egulaz basis in
my child's (children's) courses.......

22, Students are given standardized tests
on a regular basiS.....ecccensrnnnnnsas

40. Homework is assigned on a regular
basis by my child's (children's)
téaiherSIliiiii.-!iiiﬁ-&!iii-ﬁi!lll!!i

43. Feedback on assignments is given to
students reqularly.....eeeeeecencesnan

45, Teachers send classwork home for me to
look at on a regular basisS.......eec..

41

SD
(1)

T

e

D
(2)

1le

29

i~ ]
3]

29

9

29

A SA
(4) (5)
48 12
57 12
31 5
56 16
60 5
65 14
58 4
13 2

Scale Mean

Mean



Sample Score Report

N=24{
Schoecl: Sample School
SCHOOL /COMMUNITY RELATIONS
1. Teachers in this school use either

phone calls, newsletters, regular
notes or parent conferences in addi-
tion to report cards to communicate

my child's progress tO M@..cessccnsens
6. The schiool is open to parents' sugges-
tions and involvement....:.ccoevccossnsas

11.(R) Teacners do contact pafents regular-
ly to discuss student progress....

13. Most of the teachers communicate reg-
ularly with parentS....ceecnscaccacaass
16, There is an active parent/school
group in which many parents are in-
VQlVédiiiii:-aiiiii-iiﬁiiggiipigcgap-;
18. Teachers seek ideas and suggestions
from parents. .. ..ot cacssonssacsnsnss

23.(R) I know quite alot about the policies,
academliec programs, and activities of

the school . ... iiiiiiecannnnnnacnanassa
28. In general, the staff is frank and
open with parents and students........

31.(R) It is casy for parents to contri-
bute to important decisions made

at this schacl._;.gg.;...._i-i.g!._g_g
24, It is easy to make appointments to

meet with teachers.. ... eeiocnannnena
38.(R) Many parents visit the school.........

Nate that respsnse percentages have been
collapsed into two categories (agree and
disagree) and that the undecided category
has been eliminated.

42

(B)

Disagree

3l

19

59

60

[
L]

13

64

70

Tl
Py

72

78

68

B
W

Scale

D)

e Mean



Disagree Agree Mean

CLEAR SCHOOL MISSICHN
14. Instructional materials (such as

paper, textbooks, etc.,) are provided

to students when needed..:cscsssassas 12 77 3.77
21, The general goals of this school are

VEEXY ClEar.icssescsnscoansasscsssssnanss 13 6d 3.53
25.(R) Important decisions made in this

school reflect the general goals .

of the s&héclii.,i.!i;;_.g;,.,_; 5 55 3.68@
35, Teachers in this school feel responsi-

ble for student achievement...c:cvsceeeses 19 45 3.29
47. School facilities are appropriate for

the types of programs provided.......- 5 86 3.95

Scale mean 3.63
Note that response percentages have been
collapsed into two categories (agree and
disagree) and that the undecided category
has been eliminated.

43




Disagree Agree

HIGH EXPECTATIONS
4.(R) Most teachers in this school hold

students to high standards of per-

formance in their school work..... 21 64d
20. All students are praised for their

accomplishments, not just those who

accomplish the MOSt..sccceccosencanncns 32 33
24, Teachers try to help all students

AChieVE .t erteoesnnmsnncnnnonssonsesosn 26 53
26, Siudents are expected to maSte: sub-= B

ject matter at each grade level....... 14 74
29. Most of the students in this school

can be expected to complete high

SchécllIiiiiiI.QIIliiI!Eiﬁfi!!,ﬁ!E!lEE! 2 92
36. (R} Students who work hard do well in this

schgcli!iiiﬂiniiijii!.i!?ﬁii.gﬂlilg!glﬁ la 72
3¢, Students in this school are challenged

to their capacity:sscececrcnsacannsnnes 34 42
44. (R) Teachers in this school hold con-

sistently high expectations for my

child (children)...ccceccecsconcennses 24 59

Scale mean

Nate that response percentages have been

collapsed into two categories (ayree and

disagree) and that the undecided category
has been eliminated.

44

Mean



SAFE AND ORDERLY ENVIRONMENT

2. Staff and students view this school as
a safe and secure place...sscscss03:-
5. The atmosphere in this school is busi-

ness-like and pzafessiangli-.gg_ﬁ.uﬁg

9. (R) The school building is generally
Pleasant,neat,and comfortable........

17. There are written statementcs descri-
bing codes of conduct for students in
this Schgal!i!‘liiii'iiiii!iiiiiiiiﬁé!

36. (R) Students and teachers are proud of
their school and they help to keep

1t attractl\’EI!iﬁi!!!.iiiﬂiiiﬂliii!@iﬁ
32. The atmosphere in this school is

sStudent~oriented....cvessceossnscoccassnae
33. Generally, discipline is not a prob-

lem in this sCchoOl...tenoseocncccnsans

41.(R) Rules in this school are clear and
:@nsigtenti!!iiii;iiiilliiié!i!ii!liii

Note that response percentages have been

ccllapsed into two categories (agree and
disagree) and that the undecided category
has been eliminated.

45

Disagree

[

wn

11

Agree

78

9¢

~J
%

8l

Mean

Scale mean 3.91



Disagree

INSTRUCTIONAL LEADERSHIP

7. The principal leads frequent dis-

cussions about instruction and achieve~
ment with parents and students.....s. 35

12.(R) It is easy to make appointments with
the principal to discuss instruc-

19.(R) The principal is available to discuss
matters concerning instructioN.....s.. 6

27. There is strong leadership about in-
structional issues (such as curriculum
topics, improving teaching, etc.) from
the principal in this school...ececese 15

37. The principal regularly brings in-
structional issues (such as curriculum
topics, improving teaching, etec.) to
parents for discuSSioN.ceccccsscscasns 35

42, The principal communicates the mission
of the school to parentsS..cccesscsscsces 17

et
L
o]
-t
m
o
Y]
o]
o
]
r
i
3]
F
o]
Q
s

46. The principal
ACtiVities. iicssasssvccnssssasassnssns 9

Note that response percentages have been
collapsed into two categories (agree and
disagree) and that the undecided category
has been eliminated.

Agree Mean

55

Scale



FREQUENT MONITORI'JG OF STUDENT PROGRESS

3. This school uses student achievement
tests to keep track of students’
pragzéssé!@!iiiiiiiiiiE-iii?iﬂ!i!_?!-

8. Teachers use many different methods

(including samples of students' work
and tests) to assess student prsgress.

14. Tea‘hera in Ehls s:hccl are qulck to

hav1ﬂg in reaé;ng, wr;t;ng or math....

15.(R) There is a system for assessing stu-
dent learning on a regular basis in
my child's (children's) coUurses.......

22. Students are given standardized tests
on a regular basiS....cesesscasssnssas

40. Homework is assigned on a regular
basis by my child's (children's)
teachers. . ...ueeeeenrrsssscssanasananes

43. Feedback on assignments is given to
students regularly....ccceeececcoccaas

45, Teachers send classwork home for me to
look at on a regular basSiS.scecsscecsss

Note that response percentages have been
collapsed into two categories (agree and
disagree) and that the undecided category
has been eliminated.

a7

Disagree

w
o

16

[
~J

Agree Mean
6d 3.59
69 3.72
36 3.48
66 3.69
65 3.62
79 3.75
54 3.40
15 2.13

Scale Mean 3.37



Figure B-1. Profile of PATSE Scale Level Means and
Total Score with 95% Confidence Zones for Sample School A
(n=240).

Scale Means for Sample School

8 - — — — — — —

Soole Indox

el

balad

£ox

PATEE Zcale

Note. Abbreviations utilized for judgemental categories include:

S=5afe and Orderliy Environment
C=Clear School Mission

E=High Expectations

R=School Community Relations
L=Instructional Leadership
M=Frequent Monitoring
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Table B-1

Rank Ordering of PATSE Scale Means

PATSE Scales-= Pilot Version Mean

Safe and Orderly Environment 3.91
Clear School Mission 3.63
High Expectations 3.50
Total (all scales) V 3.50
Frequent Monitoring of Student Progress 3.37
Instructional Leadership 3.32
School/Ccmmunity Relations 3.28

49



Table B-2

Rank Ordering of Item Level Means for School/Community
Relations Scale-Pilot Version

School/Community Relations Items Means

3 4.18
6 3.75
16 3.75
23 3.74
28 3.59
34 3.56
! 3.39
38 3.02
' 2.72
'8 2.71
13 2.52
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Table (-1

Description of Variables Utilized in Analyses

Description
Variable Name Group I of Visits  Label
School Visits per Year - ] 0 -2 Low
2 J-6 Medium
3 > b High
Description
Group Label
Parent Level of Education 1 Not complete HS
2 Completed HS
3 Completed Post-Sec
Number of Parents at Home ] 1 parent
2 2 parents

T

ERIC

Full Tt Provided by ERIC.

0d
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Table (-2

Comparisons of Parent Perceptions of Effective 5chor]

Fharag}frlffxgz for quh Medium, and Lqﬁ:YigitatiGﬁ iroups
Scales Group Mean @ F Difference
SAFE AND ORDERLY ENVIRONMENT (1) Low 3.73
(2) Medium 3.89 7.79% High > Low
{3) High 4.09 :
CLEAR SCHOOL MISSION 7
(1) Low 3.41
(2) Hédium 3.68 B.68¢% Hed } Low
(3) High 3.80 High 3 Luw
INSTRUCTIONAL LEADERSHIP )
(1) Low 3.06
(E) Méﬂium 3.39 0, 62F Hed » Low
(3) High 3.50 « ngh ) Law
HIGH EXPECTATIONS () Lo 4.2
(2) Medium 3.58 §.50* Med > Low
(3) High 3.63 H1gh > Low
FREQUENT MONITORING OF
STUDENT PROGRESS (1) Low 3.10
(2) Medium 3.35 3.75* High » Low
(3) High 3.53
5CH COMH Y RELA N )
DDL/ UNTT ELATIONS (1) Low 3;1D
(2) Medium 3.38 4.84* Med > Low
(3) High 3.40 High > LDH
TOTAL (ALL sc LES) (1) Low 3.6
(2) Hedium 3.53 12.00* Med > Low
( ) High 3.68 High » Low
Note. Growp Sample Sizes: (1) N=7 (2) =75 (3) N=72
aH1@1 soores veflect positive attitudes

a4



s0n 4 Par_ent Perceptiongif Effective Sexhul
Charactef s fo_r Parent Level of ication Groums

mﬂfﬁ. v e

A et et o e it et
Vayille Grap fean t Difference
Parent }gvﬁwf (¢ veation oo
SAFE AND QLY (2) Cileted HS 3,76
ERVIRONNA (3) @MEted Post- 3,95 1.98* 312
Emm ey flem s e a-—-,--ss-esga—aaﬁg-u--,,-r-,asgs,eespg!-sna!--aaa--g,-a-i,;-,—as--ssg-,---sa,-

CLEAR SCHQAIISSIo ON

(2) Comleted HS 3.40

(3) Comleted Post- 3,60 3,30¢ 179
N . S
FREQUENT MQAIRING  OF

STUDENT HGRES: S

(2) Cupleted HS 3,25 _

(3) %Neted Post- 3.4 2.01% 3) 2
ExsEm==g w fim e g e L o R L L1 B LT T T L T T T

TOTAL (ALK WLES)

(2) tamleted HS 5,30

(3) Comleted Post- 454 2,99 392
e e
— — LA e

'S1gn1f1caﬁﬂt tuEE 05 ]eve]
Nobe. GngiSanp” Te Sizes:  (2) 1+ 63 (3) M =172

=W

aH*gh se/ireflesect positive attilides. .
No diffengus verere noted for the tlowing scalezs: School/Community Relations, High
Expectatiy Ins&tructional Leaderdip,

=




Table (-4

Cumpar150n5 of Parent Percent1ons of Effect1ve Schoo
Character1st1cs for Number @f Parents af Home

 Humber

Variable of Parents fean? % " Difference
Parents at Home At Home
INSTRUCTIONAL LEADERSHIP (1) one 3,05 -
— -- (2) two 3,35 2,01 2) 1

(1) one 3.11

(2) two 3,40 2,57* 21
TOTAL (Al] Sca1es) (1) one 3.30

(2) two 3.5 2,90 21

'Significant at the .05 Tevel,
Note. Group Sample Sizes: (1) N=24 (2) N =206

No differences were noted for the following scales: Clear School Mission, High
Expectations, School/Community Relations, Safe and Orderly Environment, Tota1 (A11 Scales).

High scores reflect positive attitudes.
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