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The prarpose of this eport i to descrbe the purposes of voca
tional education in secondary schools-in Minnesota as they are
now. Impetus for the study stems both from the inadequacy of

earlier research in telling the whole story about the effects of
secondary vocational education in Minnesota, and from the lack
of attention given to vocational education in reports on the
nation’s secondary schools.

This study was designed to take a fresh look at the practice and
effects of vocational education in secondary schools, the goal
being to produce a comprehensive picture, in both breadth and
depth;. of the impact of secondary, vocational education. The
method selected was that of naturalistievinquiry — detailed
observation of classtooms, and interviews? ayith students,
teachers;, administrators, and counselors in: se¢orfdary. schools.
Paper-and-pencil instruments were also administeréd S/all stu-
dents in the classrooms observed, in order to assess caree:-develop- ~.

ment and vocational maturity, and to gather demographic infor- .
mation on the students.

A sample of 14 classrooms was.selected in 8 Minnesota public
schools; on the basis of the following criteria: (1) recognition

as a quality program by leaders in vocational education; (2)
representation of several vocational education areas — agricul-
ture, business, home economics, industrial, and marketing edu-
cation; (3) representation among urban, suburban, and rural
locations; and €4) willingness to cooperate in the study. Data

were collected during a three-month period in 1984.

Major themes were identified; described; and interpreted: The
remainder of this publication is a presentation of themes, or
purposes, manifest in the practice of vocational education in the

secondary- school. It is divided into sections: the purposes of

vocational education, purposes in the context of the secondary
school, and a summary with implications of the findings.
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The pusposes of vocational education are those ends to be at-
tained by students. These are: building competence, applying
the basics of knowledge to and from vocational education, thirik-
ing through problems, learning technical skills, exploring life
roles, learning to work together, expressing self; extending self

to community, and going on stage with life roles.

Building Competence: The development of competence per-
vades. vocational education. The three types of competence are
(1) skill competence; the realization that “I can do it”; (2)

personal competence, the sense that “I feel good-about myself*;
and (3) contextual competence; the insight that “I know how
and where I can fit in the world.” - now

Students who were asked-the purpose-of-their vocational educa-
tion often described the benefits of skill competence. Building
on their interpersonal and technical skills, students develop feel-
ings of competence by taking on responsibility and achieving.

“AtfirstI thought no way am I ever going o run

that [press] and I kind of put it as a goal to myself
to learn how to run this thing and to run =
something off myself. And when I did it, I was
really happy with myself. The first time I ran
something off I just thought, Wow!”

A sense of personal competence results in self-esteern. Personal ~ P"™Hng class)

competence is often an intended part of the secondary vocational

education curriculum. Although students do not readily perceive
this intention, they are able to articulate the positive changes
within themselves.

B2 . )
Wi L




4

Cbntextual competem:e mdicates students abthty to- interact
effectively with their environment. Students aeccmpltsh this by
being aware of who they are; feeling a part of a group; knowing
where they are going in life, and having a scheme for organizing
their environment. Students with contextual competence be-
come less fearful of facing the future and feel better prepared to

assurmne adult toles in families and workplaces

from students’ knowmg to students’ domg, is-an mtegral part of
vocational education: It also involves using knowledge learned
in one course to what is being learned in other courses. For
example, students frequently applv the “basics” of mathematics,
science, and communication in their vocational education
courses. And, conversely, they use basic concepts gained in vo-
cational classes to understand mathematics, science, and com-
munication.

“There needstobe a wayforyoungpeopletou-y

out some of those theories, ma

and do it in an edueahonalset&ng with _people
- thatknow and care and can help, so that they’ll

have both things in their back pocket —a

knﬁWléd@e and a skill that they can apply.”

Students and educators think éb'éiii application differently. Stu-
dents are typically more concrete in their thinking about the
application of skills; perceiving it as the use of specific skills in
the short term. Educators, on the other hand, emphasize the
ithportance of abstract theory or principlé,; and of the long-range
value of higher order ﬂitﬁklﬁé

Students become mvolved in. the appllcatton process in several
ways. First, their interest is piqued by various vocational youth
organizations, such as Future Farmers of America and Distributive
Education Clubs of America, as they apply classroom knowledge
in competitive events. Second, personal intetest is a comton

T




motivator for students; for example; in auto mechanics classes
they learn how to work on their own «cars; and in agriculture
classes they focus on problems on their own farms. Third, a

desire to achieve or experience a feeling of competence motivates
this application. Fourth, students are motivated to apply knowl-
edge from one subject or course to another because carzer and
job possibilities increase as their competencies increase. Fifth;
one of tlie easiest ways to involve students in learning activities
is for them to enjoy the application:

we try to teach the theory in the lecture, andin

(Agriculture teacher)

Thinking Through Problems. Vocational education has a
unique orientation within secondary schools. Its focus is practi-

cal; with consideration for action to improve real problem situ-
ations: This special problem-focused environment provides
unique content, customized expe) ffi‘i§tii7:§§,; Spec: lt;ahzed questioning,

and dynamic student-environment interchange:

The problems arise in the natural setting of workplace and family
simulations; as well as from teacher-directed assignments and
hypothetical situations, students’ part-time jobs or small business
operations; students’ lives as consumers and family members;
and students’ vocational club projects. The nature of vocational
programs, and their content and structure, merge the students’
school and nonschool lives to a greater extent than may be true
of other secondary school programs, thus surfacing problems for
discussion.

Y 8
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Most of the problems are technical in nature and involve how
to do particular tasks. However, other problems include interper-
sonal considerations and the weighing of values; interests, and
needs. Students report that the interdependent nature of their
vocational classes makes them much more aware of their own
responsibility to_their classroom group and concerned about

others’ functioning and well-being. In these situatiors,- intet-
dependence is encouraged rather than independence and com-
petitiveness.

it worl ut. Is

it satisfactory for their kind of thing? Let them

make the choices.”

(ﬁdcile‘f) _ - - - - - N z R z _
Problem definition and resolution in the secondary vocational

education setting involves developing decisionmaking, reason-

ing, planning, and problem-solving skills, as well as leaning to
anticipate and consider consequences. Defining the nature of

them are not incidental elements of the problem-solving process.

Books are important but not the primary source of knowledge;
rather, students are asked to rely on their own and others’ experi-
ences for solutions to problems. Teachers often encourage stu-
dents to explore their own-courses of action and to consider
alternative strategies for tackling a problem. Most teachers regard

the movement of their students toward self-sufficiency and re-
sponsibility as the goal of the problem-oriented process.

Learning Technical Skills: Technical learning involves learning
concepts and, through practice, becoming adept in their use.
Teachers evaluate this use by students’ demonstrations of skills
and accomplishments of tasks, or application of technical learn-
ing toward the completion of a project. Often this takes place
in simulated work, family, and consumer situations.

9
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Students describe the development of technical skills as one of
the most valuable things they learn in class. Some demonstrate
an understanding of the relationship between technical learning
and their future (for example, knowing how to look for a job
and how to be a wise consumer).

“It’s not like taking a lot of notes and then taking
a test on it: It’s more like learning about it and
doing it, and then remembering what you've
done.” o
(Student)

Often the transition from school to work is facilitated by super-
vised work experiences. These situations involve technical skill
development in the classroom during one school year and com-
bined classroom and work experience during the following year.

In addition, skill development includes those skills needed for
everyday living. Teachers in all areas are aware of the value of
the skills they teach in helping students to make their way in
society. These skills include obtaining credit, furnishing an apart-
ment, planning a budget, using a keyboard, and maintaining a
car.

Exploring Life Roles: One of the purposes of vocational eduica-
tion is to allow students to explore life roles, in order that they
may make informed family life and career decisions:

“Butitis still learning about yourself, and when
you learn about yourself you will decide what
you want to do, how far you wanttogo withit,
and then you've got your tools you carry along
with you.” =
(Teacher)

T
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Exploratory activities are designed for students with an interest

in a particular field, those who are considering career choices,
those who want to develop a better understanding of family
dynamics; and those who wish to develop an awareness of the
economy and various kinds of training and types of employment.

“I’m gomg te sehoo‘l and 1 think that after sehool

d and I might get married an

my bo
i:liiiikiinsnshelpmgmetolookandsee Islie
the one I want? Are we going to be able to live

together? Is this the right kind of love that we
canbulldaﬁiiliﬂage on? That’s what I think ’'m

getting out of it.”

(Student in hore
economics class)

Bxplotatlon takes place in two phases The sea‘rchmg phase of
exploration involves students’ finding out who they are, what
they can do, and what opportunitiés are available. It also means
learning to define one’s life roles in relation to skills, interests;
and values.

Durmg smztmy, the tlme wBen students ask “Do I hke thls7”

life-role eontexg As they learn about a role; they come to ap-
preciate the skills it requires and the responsibilities it entails.

Learmng to %Fk Togeﬁiéi?; AltliougB learmng to wol w:th
others is not typically a stated purpose of vocational education;
many students perceive it as an integral part of the vocational

education classroom expenence and as a learning outcome.

Students value learmng to woﬂc wnth otliers for several reasons:
First, students are faced with conflicts and tensions in working
together, and they need to work our disagreements and correct
problems. Second, students must meet project deadlines and
learn to cooperate to do 50. Thlrd students are placed in situa-
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tions in whxeh Vthe, have to interact wnth others w1tB dlffermg
skills and abilities. Fourth, students’ opportunities both to super-
vise and teach others and to learn from others promote their

learning to lead and follow

going on,teamwerk, mostly teamwork. It’s llke
basketball players; when they re on the court.

they need communication and teamwork and

that’s what we need in there.” o -
(Student in food service
7 class)
In addition to learning the value of cooperating as a team member

in a work setting, students realize that these skills are critical in
forming life partnershlps and other interpersonal relationships.
Expressmg Self. In vccatlcmal classes, aesthetic pleasures are
evident in students’ expression of emotion; their participation;
achievement, and pride; their creativity; and their development
as critics of the quality of work.

The expresslon of e emotxon provxdes a human quahty to the most
technical of subiect areas. The family-like comfort students find
in_their classes is reﬂeeted in their humorous interchanges, as
well as their expressions of anger, frustratlon, tears, and affection.

Students often express theu opmxons in class discussion: This
involvement results in pride that motivates further achieverent
in developmg _and polishing skills and talents. Indeed, adults

involved in secondary vocational education believe that un-
limited achievements are possible through vocatxonal education.
Several counselors mentioned that this outcome was a fundamen-
tal purpose of vocational education optlons

Creatxve productlon resulted Eom fBe development of technlcal
and social expertise. As examples, students turn technical knowl-
edge into computer programs; unfold marketing talents in busi-
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ness courses; design artistically-presented foods; and develop
unique solutions to consumer and family problems.

By learning to appreciate quality and to judge lack of quality,
students adopt-an equally important role as critical thinkers,

learning to understand standards and qualities associated with
products, services, and human interactions.

“There is more open dmseussmn. Somehmes we
really get into it and you €Xpress your views.
Some people are different. They have their views
and sometimes they get mad. It’s different than
any other class I’ve taken.”

(Student)

gain knowledge about themselves ‘and others, develop their
unique talents and future careers; become conscious critics; and
learn to appreciate and enhance a quality world.

Extendmg Self to i:lie Commumty. Vécatnonal eﬂucatlo'* ex—

involved with vocational edueatxon actively strwe to meet com-

munity needs. Although it is commonly believed that business
and industry are served by vocational education, charitable and
social groups benefit as well.

Second, vocational education contributes directly and frequently
to school well-being by the services it provides to schools — for

example, printing, typing, food service, and repair.

“A Iot of times after teachers have been served,
they’ll tell you how they really enjoyed it. They

t;”

(lSaStw)ient in food service ]
< -
° 13
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Provision of goods and services for others is rewarding, not only
because students gain technical and social expertise, but because
of the satisfaction and enjoyment students gain, resulting in an

increase in confidence: Further, students receive appreciation from
others for their services—from “thank you's” and compliments
to extravagant appreciation presentations: In addition, students

learn to think critically about their service, its place in the com-
munity, and their role and comfort from it.

Going on Stage with Life Roles. “Going on stage” is the public
presentation -of students’ ideas and skills learned in vocational
education. This public presentation takes the form of producing
a printing job, preparing and serving food, typing letters to send
to companies, or repairing an automobile.

“’ve got seniors out here who say,‘Yeah, my
grandpa has a farm, and I’m going to take over
and farm it.’ I say, ‘Okay. Let’s have the PCA
(Production Credit Association) guy come down
here and get close to your records. What do you
think it will take for next year? We will have you
put together an application for the PCA.’ And
outof the 18 kids in that class, every single one
of them was rejected.” -
(Agriculture teacher)

Going on stage involves several phases. First, it means anticipa

ting one’s performance before the audience, including determin-
ing the roles to be filled, by whom and for how long, and whether
changes in roles will need to be made.

Second, students must prepare for the performance, both by

having taken the_previous courses to learn fundamental under-

standings and skills, and by being knowledgeable of and attentive

to the roles and work of others.

Third, the public presentation itself is like “the real thing.”

Implicit in this perception are expectations and beliefs about
E ‘i- R

14




12

the characteristics of the workplace, including the home environ-
inent.

Students do not experience-an ideal “stage” or work setting.
They learn to accept experiences that bring disappointment;,

cause frustration, and create conflict. Not only do they learn
what is most appealmg to the public, but also they learn: to
deetde how much to cater to these popular requests, and that
one’s own preferences may not be crowd pleasers.

‘;‘W’e served hot dlsli mdayand it dlﬂn’t govery

alot of hot dlsb at home. ButI won’t not put it
on the menu because of that because I want the

kids to see that.”
(Food service teacher)

Students learn to handle intetpersonal conflicts g’g’d gggépsﬁhé

consequences of life-after-school problems and situations: They
learn to present repeat petformances, doing the same tasks over
and over again: And they learn that the show must go on at the
scheduled time, regardless of how they ‘eel or who is absent.

Students also experience the rewards of a job well done. Whether
they be public recognition, peer approval and praise, personal
satisfaction, or financial payoffs (simulated or real), these rewards
are meanmgful to students and give them a sense of “the real

a)
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Purposes in Context

Several purposes of vocattonal educatlon relate to its context in
the secondary school: the pace in school, the appropriateness of
educational offermgs, the meaning of school, and the fairess

of schooling practices:

gl}angmg tbe Pace at School. Vocatlonal educatton classes
prehenswe hlgh school. Accordmg to students and educators;
the classes have a different : structure, provide different learning
experiences, provide a link to the outside world, and are more
future-oriented than other courses.

One of the major dlfferences in the structure of vocatlonal edu'
cation classes from other secondary school classes is students’
opportunity to move throughout the classroom as they work on
projects. Students feel that the structure meets their need for
freedom of choice and self-direction of learning, as well as the

development of responsibility.

“You get more involved in it than other classes.

Other class work you don’t get into as much.”
(Student in home

economics class)

also dlfferent becatise teachers appraach courses and students
differently. Teachers often develop simulated jobs, allow students
to work on their own ot in groups, and engage students in solving
problems: Consequently, students learn the subject matter in
ways different from those in many other secondary school classes.

Vocatlonal educatlon classes also dlffer from others in tﬁe numer-
ous course-related activities that take place outside of the class-

T e— P - - = — Z i




14

room. These activities include sellmg products in. the school or
community, participating in student organizations and their com-
petitions, and attending social events related to class. Job place-
ment in the community also provides a direct link from the class

to the workirig community; other vocational education classes
provnde work experiénce as part of the classtoom experience.

Provnilmg an Appropnate Education? Secondary vocatlonal
education -is sometimes thought to be a less valued education.
The fact that non-college-bound students predominate in these
courses reflects perceptions of what is required to get into or do
well in college. Given the perceived correlation between their

college plans and stndents academlc aﬁlllty, vocatlonal eilucatlon

ability in the minds of some educators.

“I don’t think they are all of the same kind. In
ag I see probably a mmorlty of very good students
— they are very responsible, very concerned,
and interested people who will be good farmers,
good businessmen. I see others who have not

been good students in other subjects and they
are probably not extremly gwd students in ag
courses either but who enjoy it and they’re
getting something from it. I know in our school

I think we have a teacher who is able to take a

student who is pretty nonacademic and still get
quite a bit of participation from that student.”

(Principal)

Seme vocattonal educatton students mtend to go to college,
hoping to secure a job with their technical skills in order to pay
expenses. ‘Some students want to develop skills and understand-
ings they can use in building meaningful family lives. Still other
students in vocational courses are exploring their interests in a
tryout period, to determine where they “fit” in the world of work:

Lo 17
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Even Ehough a wide vanety of students rmght be expected in
vocational ediication courses; students in these classes are con-
fronted with mixed perceptions by other students and by teachers
about the value of their vocational education.

Vocatlonal educatlon is a means by which a secondary school
can: be comprehenslve, serving- the needs and interests of all

students in a prescribed geographic area:

Giymg Meanmg to Se ool: Tﬁe connection Between any as-
pect of a vocational class and a student’s immediate life gives
meaning to school. Some concerns that g gtve ‘meaning to school
are as concrete as fixing the brakes on one’s car. Others are less

tangible; such as leaming about sibling rivalry.

car :?md 1 kﬁeW them. In chemlsu-y, you have

certain mlxun'es — gas, fuel and

alrmixtures”f,

carbo es. Things like that I knew.
That’s how I passed some ofthetests. Ifyoucan
hook something up wnthacar,ﬂaenlamﬁne”’

Students meet practtcal needs by workmg on personal and gtoup

projects in vocational classes, in addition to polishing skills that
are transferred iiito practical solutions outside of school. Students
often intend to use these skills to improve their family situations.

They- also perceive relevant links between their present voca-
tional knowledge and future lives as consumers; family members,

and workers.

Séttte teachers expltcntlv plan lessons so that actlvnttes are rele—
vant to student concerns. They relate questions to student in-
terests, apply class information to related situations outside of

class, design coursework around perceived student needs; and
suggest possible future applications.

i
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Counselors, pnnc1pals, dlrectors, and teachers belneve that

to them, their motivation increases and thelr education broadens:
Students become further interested in learning abstract skills

that are needed to solve immediately intriguing problems.

“lfymi can motivate that kid somewhere along

the line, éﬁdﬁndscm.thmg he’s interested in,

tlien maylie he’s gomg to liecome a bether -

W tliltandstaymﬂ:eprogram”
(Teacher)

Consldenng Fairness in School. The concept of equity refers
to Justlce and fatmess Ir means ﬂiat students wﬁo are ahke in
who are différent in educatlonally relevant ways should be treated
unequally. In order to realize the benefits of an educational
program, some students mlght need unequal treatment — extra

was considered with 1 respect to access to vocatlonal educatlon,
treatment. in-vocational education classrooms, and outconies of
vocational education.

The apparent free chonce for students to seleet vocatxonal eduea-

affect access to vocational education. Current reports -on the
quality of education are a major mﬂuence on vocational educa-
tion enrollments. The cries for increased “academic” standards
and requirements discourage enrollment in vocational courses

and change the allocation of resources.

Whlle vocatlenal educatton serves pnmanly nonacollege-bound

students, these students are of several sorts. The largest group is
comprised of middle- or low-academic ability students who are
thought to be more capable of learning with their hands rather

19
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Eﬁan iﬁeu mmas Anoﬂier categcsry of students served by voca-
tional education -is those who are not especially motivated to
achieve in school A third group is those who have identified

special interests in vocational areas, for either vocational or
avocational reasons. A fourth group is comprised of students who

have special needs — students whose handicaps and economic
and academic dlsadvantages create special demands on learning
environments. Students in the fifth _group are those who follow

traditional gender-role definitions in enrolling in classes and
selecting careers.

“Whé higher education puts limits and

ments on college entrance, students dellberaﬁely

eliminate vocational Fackgfouﬁd, and this is a

limitation. Students who are going on to college

are being told, and they believe this, that they
have to take a foreign language. Bull.”
(Teacher)

Concern aBout student treatment in vocatlonal classes centers

on how students gain access to knowledge in the classtooms and

on the quality of interactions in the classrooms. The teachers

observed varied their behaviors, instructional methods, and

evaluation of students according to each student’s educational

needs and interests; not according to his or her ethnicity, race;

or handicaps. In fact, vocational classrooms help students to

benefit from their educational experience in five ways.

Fltst students ﬁnd a mche in vocatlonal educatlom experiencing
an egalitarian atmosphere, in which teachers rarely lecture but
more often coach, facilitate, “trouble-shoot,” and work alongside
students. Second, students experience cooperation and team-
work, recognizing that the success of their group depends on
everyone. -doing his or her part, whether it be a food service class
serving 80 meals at lunchtime or a graphics class producing

thousands of graduation announcements.

T‘urd vocatnonal classes enncli smdent s educatlonal expenence
. by offering learning activities that students perceive as useful

et .
20
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and relevant in their lives. Without vocational education, some
students wonld lose interest in school, perhaps dropping out.
Fourth, the structure and atmosphere of vocational classes allow
teachers to get to know their students well. Teachers circulate
throughout the classroom and work with students one-to-one.
Fifth, vocational classes also help students develop self-esteem:

Numerous projects and activities with immediate feedback in-

crease students’ competence and boost their confidence. Teachers
encourage students to accept new challenges to discover and
build competencies that they did not know they were capable
of. When others perceive students as competent, and recognize
and praise their efforts as teachers do, students develop a sense
of status.

“Itis giving me the experience that 'm going to

need. I love it. I wish I wasn’t a senior. I'd take

it again. The college I’m going to has it there. So

P'll probably take it there, t0o.”

(Seudent) To.what extent does vocational education in the s’é’cbhééﬁ school

enhance the quality of students’ lives in the long run? Most

students elect vocational education courses because of an im-
mediate interest in learning specific content; and most students
believe the course they are taking will help them in whatever
they will be doing one year after high school. Teachers, coun-
selors, and administrators believe vocational education helps

students to explore options, prepare for further education, and
develop job-specific skills. They also believe these courses serve
students in the long-term by laying a foundation for other learning

and experiences and by developing students’ self-esteem.

“For a comprehensive high school or junior high,

you need a broad range of experiences that will

fit the needs of a lot of different kids. Somewhere

in that school the kid needs to find a place to
have success.”

(B T
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Summary and Implications

The ﬁnﬂmgs reported here raise questlons about and have lmpll— _
cations for both the practice of vocational education and policies ‘

that determine its role and purposes in public secondary schools.

Many Purposes Vocattonal educatlon lias many purposes In
addition to the development of technical skills, many- purposes
have a humanistic dimension to them. The ehange of pace in
school, 'development of competence; experience with public pre-
sentation, relevance of material and skills-learned, opportunity

to explore; and equity in the classtoom, all contribute to many

dimensions of students’ development:

These purposes help to prepare tlie student E)r a role in soc1ety

and to become a responsible member of society. With these
purposes, vocational education contributes significantly to the
general education of students; and, therefore, should be viewed
as an integral part of the comprehensive high school.

“Tlie more ﬂimgs i:liat you can dﬁ the lktter
you feel about yourself — the y to fix

sameihmg to. undérstand ething beeause
you've taken it apart. That positive self-image
spills into every other thing you do. Ydii ﬁii'
become a medical doctor, but that self-con$-
dence helps you in school, in interpersonal

relationships.”

(Industrial arts teacher)

Some agreement and common understandmg of the purpases of
vocational education would be useful in order to facilitate poiicy

development, curriculum development, and program implemen-
tation. This common understanding would also aid in understand-
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mg Bow vocatlonal education ﬁts mto the overall purpose - of
secondary education, as well as how it links to other curricular

areas:

lﬁplit?ii Furposes. At tﬁe onset of tBlS study, tﬁe authors anti-
cipated finding evidence of exploratton and preparation for work
or further education as the major purposes of vocational educa-
tion. What they did not expect to find were the numerous other
purposes occurring in the classtoom. Several of these purposes;
such as the application of basic knowledge to and from vocational
education, the development of competence, strengthening of

working relationships, and providing for e expression, ‘would not

be evident to the casual observer or spelled out explicitly in a
course outline. And yet, once they were identified, they were

observed repeatedly; often in subtle ways:

“Andy [a voeahonal iaeaeher] sent [seme of] his

[students] to a toastmasters group: You should
see some of these timid little souls who are taking

ﬂleééﬁﬁé...aﬂofiéﬁdﬂenﬂieffeupand

—_— — — o ‘.ii

s newspapers on desks and gi -
***** speeches. They’re feeling good andwalkmg tall.”

(Vocauonal educauon
director) In fag;, theR implicit purposes provide some of the glue connect-

ing all vocational education courses. The Elevelopment of compe-

tence, for example, might be more pervasive than the more
obvious purposes attributed to vocational education.

The authors suspect that these more 1mpltc1ﬁtﬁpgrpeses are thdent

in other areas of the secondary school curriculum and are not

unique to vocational education. However, this study indicates
that vocational education ¢ encompasses a rich array of purposes

not typtcally associated with it

,,,,,,, g Purpose: The authors attemp—
ted to u:lenttfy purposes that are “pure” and do not overiap with

other purpcses, and tried to report data in this manner. However,

“
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the purposes may more reﬁltsttcally cluster or form cliam or
network effects.

Because these purposes do not provide clear-cut prescriptions for
policy or curriculum development, and are difficult to concep-
tualize and measure; the authors expect that both frustration
and the possibility of new visions for vocational education will
result. This study was exploratory. Further research could concep-

tualize several major purposes that would subsume other themes
that were identified. Each purpose might then be developed
wtth mdtcators tdenttﬂed to make the ﬁndmgs more useful in

Voeauenal education is an integral component
or overall attempt to meet the needs of all the

kids of all the people. Public education’s task is
toeducateaﬂofﬂiecﬁﬂdrenofallofﬂieﬁé&ﬁlé
And, therefore, we offer a variety of educational

opportunities for students.” o o
(Assistant superinten-
dent)

Oppori;unmes to. Dméiiié Eth:cs and Aestlietlcs
Explmt discussions about the ethics and aesthetics of work and
what students were learning were infrequent in vocational class-
rooms; in light of the many opportunities teachers had to pursue
those discussions:

Fréﬁ ilié éiiﬂi&fé f)éféf)eéiiiiéé, aesthetically enjoyable experi-
ences in vocational courses can-contribute _significantly to stu-
dents’ lives as active citizens, producers; and critics. Considerable
potential exists for helping them develop skills in verbal, techni-
cal, social, and creative expression. Aesthetic dtscussmn could
have occurred numerous times in classes but did not — for
example, when a printing job was completed with precision and

expertise; and the final product was truly a work of art; or around
the aesthetic qualities of a sattsfvmg personal relationship.

es 24
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The equitable treatment of students in class becomes -an ethical
concern. Generally, students were treated in a fair and just inan-

ner; students who were special in some way were given oppor-
tunities -to excel despite. limitations; appropriate behavior was
modeled by adults and generally followed by students; and prob-
lems of individual students were handled in subtle and sensitive
ways. Still; teachers did not take_ advantage of numerous oppor-
tunities observed for addressing equity or other ethical concerns
in class.

“It (the class) relatestowhatyouwﬂldomthe

future and how to cope wﬁ:li your decision —

nota homework class but opinion and thinking,
which is harder when you apply it to your own
life and what it will be like.”

(Studen:) In spxte of the vond of class discussion on these toplcs, vocanonal
educators and policy makers must ask: To what extent should

vocational education encourage students to examine the ethics
of their work? Should. aesthetic and ethical- issues become an
explicit part of the classroom curriculum? Is it sufficient for
teachers to model behavior and allow students to experience the
aesthetic value of products and services?

Biﬁ’érent Percepuons of Stuﬂents and Educators. Students
and adults expressed different purposes of vocational education.

Students’ responses were more likely to refer- to short-term be-
nefits, such as leaning welding, whereas adults responded that
students would learn a skill of long-term benefit. Further research
should examine the existence of the relatlonships posited among
students’ development of skills, their positive self-image, and

their resulting sense of satisfaction with their life roles.

Arother difference between student and adult responses mvolved
predictions of the students’ destinies. While 70 percent of the
students expected to continue in education, teachers predicted
that the percentage of students who would continue their studies

would be considerably lower. A need exists for student-educator |

dialogue about students’ skills, abilities, and aspirations.

25
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Further, to what degree can teachers successﬁ.llly develop rele—

vance in their courses and still challenge students. to go beyond

the present and learn new information? In what situations does
relevanice create and expand students’ understandmg and in what

situations does immediate relevance constrict students?

theres need for some types of skills that you

acquire thatare

itive of either tm)ls and

materials or with people, and those aré the things
that vocational education deals wit

Status of Vocational Eﬂucatmn, and Is It for Everyone’
Why is vocational -education sometimes seen as holdmg lower
status than other school programs? The recent trend of returning
to the basics has been publicly visible. Does the public -value
the purposes of vocational education in the curriculum? Should

vocational education strive to dispel some.of the beliefs about
its purposes being less central to the role of the secondary school?
Who will listen and who has power to change these beliefs?

What would Bappen lf vocatlonal educatlon dlsappeared Eom
the public secondary school curriculum? What would happen to
the students who would drop out or tune out of high school

“Many people think there’s a higher status of
being a thinker and a planner than being a doer-
And yet that’s the majority of our society — the

doers. We have to come to

grips with the fact

that people do things in the world for al ltvellhood

and that’s what your vocational p

are

about-—teaching people how to do things with

the knowledge they’ve gained.”

28
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bccause of their dlffjeglityf int relatmg to the remaining cumculum ?
What are the long-term consequences for students and for society
if these students are already disadvantaged economically; educa-
tionally, or socially?

We are still left with the question of who should be served by

vocational education in the secondary school, and how voca-
tlonal educatlon can serve the interests of all students in the

will not be seen as acceptable for everyone until society recognizes

the value and worth of all types of work and the importance of
developing family strengths.

‘Really ihd éﬁﬁietbmg today — ought to be put
on the calen
( Stizdéﬁt)

i‘osiﬁve Feelmgs ai)oui Vocat;onai ﬁucat;on. Even though

other secondary school courses, students generally feel good about
their involvement in vocational courses. ‘Some students believe

that others do not understand what goes on in vocational educa-
tion.

ﬁ;é authors of this report éﬁﬁféciéﬁe the richness of the educa-
tional experience that was observed, often proclaiming, “I would

like my child to be in that class.” This contradiction between
the positive feelings of participants and observers and the nega-
tive perceptions of the quality of vocational education results in

several questions needing further examination:

How have the purposes and accomplishments of vocational edu-

cation become such a well-kept secret? Why is there such neglect
and criticism of vocational education when it is clear that so
much good results? How do students deal with this inconsistency

27
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of their feelings about their education and their knowledge of
others’ perceptions? Are members of society and scheol leaders
imposing a value system that is unfair or unjust to those enrolled

in vocational classes? Who should answer these questions?

Several recommendations that came from participants in the

study may: counteract a mixed image of vocational education as

an integral and necessary part of the secondary school: vocational
teachers should interact more with teachers in academic subjects;
thereby reinforcing leamning from one class to another; adminis-
trators should be clear about the purposes of vocational education
in_the secondary school; more information should flow from

students in vocational education classes to those not enrolled;
administratots and other evaluators of vocational learning should

be_helped to understand the complexities of observing the pur-

poses of vocational education in the classroom; teachers of voc-
ational education should continue to be creative apé d§g3and nding

of students; challenging them beyond their expectations; voca-
tional education should continue to provide exploration but not
become so specialized that it provides narrow opportunities; and
a wide and diverse group of students should be attracted.

expe sctations of what they’re able to do: Soa good

program will challenge kids, will lead them to_
new achievements they haven’t done, and will

increase their self concept.” 7
(Superintendent)
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An Untold Story ;s a condensed version of a complete broiect report by the
same_authors, entitled Purposes of Vocational Education in Secondary

Schools of Minnesota — Some Insights from Current Practice. This full

report will be available inr early 1986 from the Minnesota Research and
Development Center for Vocational Education; Department of Vocational
and Technical Education; University of Minnesota; 1954 Buford Avenue,

Saint Paul, Minnesota 55108.

Thedieme of expenencmgequnty in vocatlonal classreoms hasbeen developed

more fully in a monograph; The Practice of Equity: Access to, Treatment

in;-and Outcomes of Vocational Education in the Secondary School, by Jane
Plihal; Linda Ernst, and Marsha Rehm. Copies of this report are available
from the Minnesota Research and Development Center for Vocational Educa-
tion.

A wmpamon piece to. tlus pubhcauon, resultmg from a stiidy group review

of the historical, contemporary, and future perspectives related to the purposes

of vocational education in-the secondary school, is entitled Purpose of Voc-
ational Education in the Secondary Schocl. This report; by George Copa;
Jeanette Daines, Linda Emnst; Jim Knight; Gary Leske, John Persico, Jane
Plihal, and Steve Scholl, is available fiom the Minnesota Research and
Development Center for Vocational Education.

The Umvetsnty of anesota is oommn:ted o the pohcy that all persons shatl have
equal access to its programs, facilities, and employment without regard to race; religion;
color, sex; national origin; handicap, age, Or veteran status.
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