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The 11terature of adult educatmn mcludmg authors such as Cross (1981) ?

'Ib’u’gh (1979;, Rnowles (1975, 1986) Houle (’ié?i’;, and others indicates clearly

that many adults engage in self-directed or mdependent learnmg activities.
ms paper examines five models Wthh r..h1b1t different features of mdependent

learning; The common factor in these models is that they include a facilitator
who works in some way with the student in the Sl;earnmg rroeess. 'fhe

rehtronsh:.p may involve face-to-face and distance situations: The reader is
invited to examine the models for ﬁitéiiiiiai utilization in their iJartléular
adult program.

All persons who work w1thin mdependent learning models became qurckly
atéare of certain facts. 'H'ae frrst, and perhaps most important fact, is that
miependent i;earnmg does not requrre a lesser commitment on the part of

resource persms The role of the resource persons may dlffer, but mdependent
learnmg is not a Teh1c1e for the reductmn of effort or resources. mucators
who work in mdépendemt models of delrvery must develop appropnate skﬂls Just
as the:" oot:mterparts in traditional models must do so.

It should also be clear that learners are seldom totally independent or
@péndént 'Ihey frequently requrre access to some resources whether they be
human or material in order to ga:tn new fcnowieage or skrli:s. Furthermore;
adults are seldom t totaliy dependent as learners because they mtegrate new
knowledge and e:qsenenoe with prlor knowleuge and expenenoe. The d_eg_ ee of
irﬂepeﬁdenoe should be considered in the examination of each model of
independent learning which is described in this paper.



independent or self-directed learning. These assumptions are:
1. Pro-active learners who take the initiative learn more than passive

learners. (p. 14)

2 Iridepénﬁent learning is a more natural approach to aduit :1earn1ng given the
nature of adult psychological development. (p. 14)

3. I:a;felmg 1eafﬁxﬁg is an essential component in modern society. (pp: 15-16)
If these assumptims are accepted, independent learning must be viewed as a
valid and effective approach within adult educatien systems. 'L’ne modefl;s

;tesented are basea in varymg degrees on these asstmptxms and the assunptmn

that they w111 be used with adults who are capable of functlonmg autoumuusly.

The Models for Independent Learning

These models display different characteristics of independent learning.

The extent of independence in relation to content and/or process should be
considered in each case. If a part1cu1ar model is to be considered for use,
both the content of learnmg and the nature of prospectlve students sheuld be
exammed to ensure approprzate imp.’l;anentatxon.

Of the following five models; Caipetency-aasea Riucation is the only model
which is used for mtroductory work in any content area. The other four models
wark best, aithough not ai:ways exclus:tvely, in certam aévaneed content
situations where the Basié content has already been covered. The féii&iiiﬁé

descnptmns are bnef sumaries of the models with the inclusion of the most

mportant aspects for d1stance educatmn.
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Cyril Houle (1972) describes "tutorial teaching” in several patterns, but
his fourth pattern may be useful to mdependent learners in areas of personal

growth and change ('.lbugh, 1982, p. 109). Houlé describes th1s approach as



rondirective instruction because "the seeker must £ind his answers within
himself" (p. 100).

The "tutor® in this situation must be able to devote his or her attention
solely to the needs of the learner: Like a therapist or counsellor in the
counselling style of Carl Rogers (1961), the learner must be trusted to
experience ard to engage in the process of becoming, of conflrmng or making

real his own potentialities (p. 55).

This is clearly a process of support: The tutor makes the learner aware of

appropriate resources and provides appropriate planning sugport to assist in
the learning process. Further assistance can be provided i:iirOugh aiscission
and useful feedback. The learner must take the initiative while the tutor
supports the initiative.

This is an excellent approach for non-ccedit situations. It has
considerable metit where the content goals are unclear to the student and tutor

alike.

Malcoln Knowles (1976) in his books on self-directed learning has provided
the most comprebensive and useful description for independent learning
contracts §n higher education situations for adults. Although other educators
of adults and children have discussed and utilized this approach, Knowles'
déscripi:icug remain the most frequently cited.

In this model, learners negotiate an appropriate learning activity with the
teacher. Learners work with the teacher to:

1. Establish the precise nature of the learning need.
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4. Determine documentation required for evaluation.

5. Provide agbropriate resource support.

é. Develop evaluation processes.

| 'ihe teacher provides a support to the process and performs ongoing tasks in
relation to need 1dentif1cat10n, resource 1den1~if1cat10n, the .I.earmng plan,
"nuutcrmg and evaluation.

The learner agrees to assume respons1b111ty and, in a class context, to
share thh other learners: Each student enters with his own partrcular
interest as in f‘ig?ii:é 1.

'nus is an excellent method for teaching skllls in professmnal or
| vocatmnal situattons It also prov1des the learner w1th an excellent gu1de

for future learnmg activities.

(Insert Figure 1)
“Ihe Tip of the Iceberg”
Allen Tough's model is quite different from the previous models, although
all five models have been influenced by Tough's (1971; 1979) research and other
wntmgs ('Ibugh, 1981) . 'Ibugh (1980) has stated in a program of udeotapes and

Because most learning 55{:5&5@ outside of the class sessions; it is f:agéisie to
foster independence in the learning external to regular class sessions.

'Jbugh's classes are charactenzed by the mstructor s coverage of
essentlal, "core" inater:al through the uta;hzation of good adult education
techmques, ll_us; the initiation and sti;mulation of mdependent ]:earnmg
;:tr{vrtles. Sharmg amcng the instructor and students and feedback on learnmg
activities are also evident.

Each student is required to pursue independent learning activities, to resd
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é certain number of books from a carefully selected bibliography, and to submit

a wntten sumary of learning for evaluatmn by the mstructor. In th1s way,

the written sumary. The classroom provides a common core of experience (See

Figure 2).

(Insert Figure 2)
The Individual and the a-wp

Vugmia anfm (1980) has developed a model whxeh moorporates the
md:v:dual's need to learn and grow, but it is a model which also considers the
value of groups for 1earners as support systems As th1s aiult educator
utilizes her model in the context of a oourse on group processes, it is a most
amropnate mxture of md1V1dual and group activities.

The mtttail; elass session enabi;es students to 1denttfy areas of interest m
the course context. Students become aware of each other's needs in order to
mrk tpgether where appropriate or to provide resource mformatmn. They may
work in various sized groups or as individuals. 'Ihe respons1b111ty to share is

paramount as groups and J;ndluduals take respons:BJ;hty for class

synthesis; The sheer scope of knowledge (and sk111) in certin courses makes
this valuable, but the individual needs of learners are recognized as

phr ot

(Insert Figure 3)
W mlicatlm
!Ih:s model has emerged from the desire to permt students to determine



their own pace of leaxning and to provide efficient training programes in
technological areas. James Parker (1981) and Ruth Nickse (1980) provide
.excellent backgrcund for those who wish to explore the model further.

lﬁsxred ccnpetenc1es or skﬂ;ls are 1dent1fied by experts, and i;earning
packages are developed with appropriate materials (written, audio visual,
été) Iearners wcrk at their own pace - askmg for help when needed.
Teachers monitor and evaluate perfcrmnce and pernu;t the student to proceed to

a new package. Students can begin and fmisﬁ ﬂ as they learn enough
to cﬁ@lé’té féquxrements; All content is prescnbed and requn:ed.

dhere are no need for class sessicns thh the possible exceptmn of
1entat10ns The teérm is more flexibie w1thtn reasonable lmuts. Each

student s sk111 1eve1 @cn entry, combined with the éﬁility to learn, will
determine the time of course ccmpietion;

(Insert Figure 4)

Concluding Comments
These models can be considered for utilization based upon the nature of the
content and the learner or learners who become involved. It is not necessary
to believe that we shculd always have enough students to run a class, nor do we
need to force every student into a restrictzve class context.
deuectlve tutonal teachmg and learnmg contracts provide two
Siternative a;proaches to classes for one-to-one teaching. The learnmg

contract is partlcularly useful for students who have a clear sense of
du:ect:.on and wish to aelueve spectftc goals The ncndtrectlve model works

when students do not have a clear focus at the be§1ﬁﬁm§ and vhere an
exploratory approach to the learning process is beneficial.
Tough (1980) and Griffin (1980) provide good models for group-based




situstions. Tough's model can be used where there is core material to be
shared by all, while Griffin's emphasis is on group support.

The ccmpetency-based model suggests that we can be flexible, partictﬂ;arly
for learners at a distance. correspcndence materiai;s can be made available on
a 1earner paced ba313. 'ﬂ‘us model can work only when f:ééf:ie must have or
desire certain spemfic skills.

Chccse the model which will work for you and your learners. I.earn more
about how to use the model effectively from the resources mcluﬂed in the
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