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... ______Two divergent approaches to a prison educational

;¥i§§;§553t§onp:toufgfﬁuyond-ccrﬁditaticncr amusement and address-
~instead attitude change, human choice, judgment, and empowerment. The

,;ngg;g@ﬁgigg;quprcich,;fdbﬁgis on the provision of knowledge.

he second approach starts with a focus on individual development.
ts.aim-is to facilitate students' maturation so that they are able

inform their discretion with sufficient sophistication to erable
- the healthy continuation of the society. The

support. the healthy c nuation of -
ohic. issues of perfectibility and will are important in the

s

students in' correctional education. Undoubtedly, a

6;
- 4§§§§3§§§§§ exists between thinking and acting and thus - -
thinking a

thinking: and.crime. Education carries within it the potential
ing - criminals to perceive the world differently and make the

_act upon it differently. Descriptions and data indicate

ns:contain.a rather coherent class or caste of errant citizens
with a“predisposition.to offend. They have been portrayed as decision
maker, -bandit, and social victim. The content and quality of their

ives have had a direct effect on the way they think, on the

‘cognitive ‘structure that determines how they decide to act. - -
. ‘Correctional-educators must inform their students' discration; making

%?'fﬁiificiiée participants in imagining and creating their futures.

(YLB)
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Ny title comes from Thomas Jefferson a man who deserves a

| specnal plaee in the pantﬁeon of pohtloal thinkers and actors

who take as their startmg point the mtnnsue worth and

msdom of all humans To cite the full reference:

| know of no safe deposutory of the ultimate powers of

| socnety but the people themselves. And if we think
them not enhghtened enough to exercise thelr control
with a wholesome dlscretlon the remedy is not to
take it from them, but to inform their discretion.

our addressmg this fallure By takmg away their p powers --
transformmg them mto prisoners. Prison edueatlon on the
other hand, should be like all other edueatlon a process of
empowerment our attempt to inform their dlsereflon to
provude a ccntext for their exercise of Judgment and choice.
Our Prison Schools like all good schools should focus on
prowdlng opportumtles for students to practlce thaf exemise-
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of judgment and choice, to test new attitudes and perspectives
+ inreal social situations. |

There are two dl vergent approacﬁes toan edueatlonal
program which attempts togo beyond accreditation or

amusement and address instead this issue of attltude change
human chouce,f judgment and empowerment.

The ftrst approach is perhaps the most obvious and focuses
on the provision of knowledge moral and otherwise. The
students are seen as laeklng both knowledge and examples/role
models and the task of educetlon is to provide both. Two kmds
of p pnograms spnng to mmd here: Moral Education and
VoeatlonallTrades Tralmng

Eﬂusgtjgﬁ was devoted to Morai :ducatlon with a partlcularly
strident opening essay by the US. Under Seeretary of Educatlon
calling for an emphasis on e “Moral Basics". Earlier this menth
in Cmcago It ran across an article in the Iﬂﬁ_ung_, reeounttng the
spread of Vaiues Educatlon (ngt Yalues Clanflcataon) in the
pulbllc school system. "We want children to necogmze they need

Q - T et oD
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to be responsible for the decisions they make*. The schools
.~ select 8 “Value of the month* (Octobers was “responsnbihty“)
and infuse that value i in leezsons This is certamly one way to
mterpret Jefferson's notnon of mformmg one's dmcretlon“ (in

faet, one of the strongest forees behmd this movement is the

The second approach and the one | favour starts with a a
focus on individual development The alm here is to facilitate
the matur'atlon of the student to enable the student to advance
tﬁrough deflnable stages or levels of eogmtlve moral and social
development in order that he or she are able to inform théii‘
own dlscretlon ?!lth sufﬂclent sophlstlcatlon to enable th """

A foeus on development paﬁtakes of two eruelal assumptlons
about humankmd assumptions which are not in fact wndely
aecepted ln our time. _Eg_t there is an acceptance of the notion
or concept lf not the reallty, of human perfeetlblllty Tﬁus we

it RPN P A




and argue instead that our lives aré made miserable not By
vﬂue of the crooked tifﬁb’éFe; that may shape us, but s a result
of the twisted ploughs we manufacture the rotted cttadeis we
construet and the cnpphng soclal systems we devuse

ehange self and seelety, the assumptlon that however much
humans have been the wctlms of their own hlstory théy remain
its authors as well. Tﬁls lmplles abelief in pohtlcs and
mdwudual renewal which conflicts with a sometlmes pervasive

popular cynicism.

Tﬁese pﬁt!osopme |ssues perfectlblllty ana wull dlréctly
discussion pomts at tms conference is gomg to be the lmk
between thlnkmg and enme and | suspect that s yeu are gomg to
feel pulled toward | pemelwng your students in the context of
either victim or author- The human reallty is seldom so easuly
analyzeé nor are humans so readlly categorized. We are going
to be deahng witha complex issue, mvolvmg ideas such ¢ as
cause and effeet mfentwnahty, free vnll decision-
makmg, and responsnblhty
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Undoubteaiy, thene isa strong relatlensfnp between thmkmg
‘and actmg and thus between thmkmg and crime and lt's that

| eennectlon wﬁleﬁ makes our role so lmportant and our vocation
S0 exeltmg As outsuders in dmly contact with pnsoners we ef

eeurse can have an lmpact en their lwes mucﬁ hke anyene else

pereeptlon makmg tﬁe ﬂecusuon to act upon tﬁat worla ina
different way, becoming authors of their own construction
rather than destruction.

with the tﬁlnkmg of our students tﬁen we had better do a little
tﬁmkmg ourselves about just who these students are. As 2
generic term pnsoner’ covers a lot of terri tory, though
for‘tunately not as much temtory as ‘criminal’, Whlch
coneewably could include most of us. Even with* pnsoner

| however we may be referring to juvemles or adults, short-term



or long-term incarcerates, first offenders or careeri sts,
sex-offenders or bank robbers, and so forth.

‘Because education for development does have 3 primary
focus on the student rather than subject matter., it is

particularly important that we make at least an attempt at a
description. A review of some randomly acquired
cross-sections of prison populations offers some immediate
insights:

QNer rrotrue: state Prison o putaern rcenigan

__ Approximately 60% of the prison population is
Black. Crimes against persons (robbery, rape, murder,
etc.) and property constitute about 60% and 25% of all

~ offences. The rest may be generally described as
victimless crimes. Less that 5% have some college

experience while 26% have less than an 8th grade
education. - About S0% of the inmates are single and
over half are in the age bracket between 25 and 34
years. About 25% are adjudged to be severely
addicted to drugs. About 17% are diagnosed to suffer
from either a mental or emotional disorder and an
equal number are judged to be mentally deficient.
(Feinstein) -
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_ Analysis revealed that 81% of adu
living &t or below the minimum standard of living.
Roughly. 73% of adult offenders lacked skills in the
ability to gain or maintain suitable employment. 86%
of the offenders had not graduated from high school.
The needs assessment also revealed that the mejority
of the adult offenders lacked skills for management of

family and civic responsibilities, personal health and
recreation, and personal finance. Over 66% of the

It offenders were

group was_functionally illiterate...Most came from
single parent homes, were poor, and lacked the

education and training to successfully provide
financial security for themselves and others. (Ryan)

QLS O FTOTESSional L
dual who has been arrested eight times
prior o current arrest, he's been convicted three
times for felonies, and three times for misdemeanors.
He is male 968 of the time, Black 60% of the time, and
single S0% of the time. His average age is 29 years
and he's used a weapon during the commission of 413
of his crimes and he's a drug user 348 of the time.

(Angolite)

»
........

He's an individual

i Fo! arg
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_ The backgreund of the majority of inmates indicates

an accumulation of negative factors: problematic
home environments; previous institutionalization; ..a
lack of education and of general knowledge. The level
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of basic skills such as reading, wntmg ,qua’
mathematics was also ‘week....the inmates often
perceived themselves as being losers at school.

(Skaalvak)

- Average age 14 at first conviction. Half were
housed in foster or welfare homes during adolescence.

Almost all had been referred for psychiatric
assessment. S0% were alcohol-dependent and only 8%
had attended high schoel for 3 years or more. 33% had

at least one brother in prison and 86% had received
in-prison convictions. Most were unemployed or in
manual labour jobs, (Koller)

Bescnptlons and data like this does lead one to the conclusion
that our prisons contain a rather unique collection of
people whether by selectlon or by dlsposmon EQQI’_‘

cohiort all point o a rather coherent class or caste of errant

catlzeﬁs CeFtamly the range of proBlems posed by their

blogmh:es seems too complex to be addressed through
 traditional edueatlonal programs stich as llteracy tranmng or the

Ecﬁﬁﬂ ;iﬂimi”"a *_E_,;*fn '*«.:* : IG T T
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provision of high school diplomas.

While mterestmg, cross sections of inmate populatlens are
still too erude a devaee to really provuae an accurate sense of
'elther the problem we face or the possibilities Before us. To
continue this rather unscientific explomtlon | want to look at
mxs the criminal has been peFtrayed in much popular
pehtleal and academuc llterature decusnon-maker Bandlt
and victim.

The ‘criminal as aeclswn-maker' portrayal 1s very popular
these days and stnesseé the self-contrel of the enmmal and
purpeseful nature of crime. In one versron crime is seen as
work or 8s a vocatlen as a career volunf.anly entered fer

clear ana ratlenal reasona Accor‘diﬂg to this large
; on of criminality, the individual compares the

potentlal mceme frm l@él versus lllegal actions and
assesses the pnobwhty of being arrested and the probasle
punishment if convucted Included in these calculatlons then are

the future costs of g gomg to pnsou

SUSERES TR N & S
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Tﬁe model of the cnrmqalﬁ as a person who gets ﬁls
kicks out of beating the System and doing evil' seldom
fits the facts. Self-identity develops frzim habituation
to a way of life. The criminal, especially the
prefessnonal takes a certain pride in his work and
applies his skills in the most profitable way he thinks
possible. Crime is the major source of his income, and
much of his business is with fences and other criminals.
The conception of himself as a criminal is central to his
identity. = Studies of the professional thief, of
éﬁéiﬁliéd crime and of other types of crirne show that |
criminals identify with their work, and are varyingly

committed to their jobs. (Lodht)

Thls focus on clear thmkmg and mtentuenahty and on crime as
snmpiy one vocatlon like & any other' is perhaps an extreme
manifestation of this school of th6ijgﬁt ina reeent beok by
Canadlan Anthropologlst Elhott Leyten ealled Hunting Hy

that “The klllers know precnsely whaf Ehey are domg and
\vﬁy tﬁey are domg lt they are pe~ple with motives and

goals™. The most msnstent argument for tﬁls posntlon IS of
course, that of Yochelson & Samenow in The Crimin

tind. Here we finda “a total
emphasrs on choice and mll" startmg with the “criminal
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child" and continuing through adult life.

What the msnstenee on ueelswn-maklng aoes |s plusg

than seémg that lnalwaual as exustmg at the whlm of great
social forces or deprived soclo-economle realities. There is
still room to argue here that the decusnons made by most
criminals are in fact M deelsions not ]ust Beeause of their

nature and ¢ censequénces but because of Ehe pmgggs by which

Eﬁey were arrived at - ie Ehmkmg, reasomng, valumg Here
thén IS an entry pomt for edueatlon but only an education

just education as facts or content,

The ;éi‘iihinﬁi as bandit’ is a somewhat romantic
perspectwe much Ioved by criminals themselves and by those
who find themselves in sympathy with ¢ crime's |mplielt and
sometimes éxpllclt critique of exlstmg socual pohtlcal and
economic arrangements It is through such a perspectwe that

terrorlsts Became Contras tnﬁesmen fréedom

cnmmals this Bandlt or outlaw i |mage IS a cenfral feature of

13
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identity. Victor Serge, a political dissident in the early 20th
century who spent many years in French and Russian prisons,
paints this picture:

The outlaw has no itlusions about society's values and
knows neither faith nor law; but he has self-respect,
the knowledge of his own strength, and the respect of
other ‘men’ - the strong. ‘'m a mani: All his pride is
summed up in these words. A man never sells out. A
man knows how to take it - and to dish it out - in 2
knife fight. He knows how to go down into the hole and
'keep quiet’. (Serge)

Unlike the almost mundane criminal as ‘worker', this
romanticized criminal as outiaw creates a sense of
exceptionalism, a sense that the criminal is really someone
quite special, perhaps originally driven outside the law but once
there almost reveling in the isolation. Thus Jean Genet |
describes the criminality of himself and his friends in terms of
an other, parallel ‘social order:
Though they may not always be handsome, men
doomed to evil possess the manly virtues, Of their
own volition, or owing to an accident which has
chosen for them, they plunge lucidly and without
complaining into a reproachful ignominious element,
like that into which love, if it is profound, hurls human

£ -
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Bemgs Repudlatlng tﬁe vﬂues of your werld
criminals hopelessly agree to _organize a foFblaaen
universe. They agree to live in it. The air there is
nauseating: they can breathe it. (Genet)

It'is this ¢ group of cnmlnalipnsoners that presents the most
aBsorBtng and powet‘ful cﬁallenge to the | prison educatar The
cool, calculatlng decision-maker can be argued wlth can be
taught different ways to think about decisions, can even be
trained in more lucratwe and legal ways to make a a hvmg The

~ outlaw is oblwueus to such approaéhes To penetrate this world
there must be a frontal assault on an entire world view, a
challenge to basic assumptlons and perhaps contact ata very
personal level

Fmally, there is the criminal as victim of social forces
victim of fate and victim of malevalent blograpﬁy
Clarenee Darrow stated tﬁe case elequently, arguing that 7 do
ﬂat ﬁeli?we Wpeqaie m m;allﬁm tﬂey d'eserve

mcﬁ are evmn'/y
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crime, is not responsible for the acts which led to arrest and
incarceration. Poverty, ignorance, labeling, accident and the

arbitrariness of the justice system itself make up the path to
prison. This sense of /1fe aut of control so different from
‘the first two images, is well drawn by Tony Pariett in this

imaginary biography:

The typical plan of a criminal's life history may be
briefly set out in the following way: In early childhood
there is a history of temper tantrums followed at
between age 6-10 by a quiescent period. At about
10-12 a period of anti-social acts in school and in the
community makes its appearance. The pre-criminal at
this time becomes unpopular with his friends because
of his behaviour. His unpopularity drives him to
/ greater acts of misbehaviour and he develops into a
problem child. His alienation from school drives him
into acts of truancy and further misbehaviour against
the community at large. At age 13 or 14 he has been
taken up by the juvenile authorities and commonly
sent to a place of detention. In such a place he is
thrown in with the quintessence of ‘bad boyism' and is
thus prevented from modelling on normal children.
Being thus arrested in moral development, he will not
appreciate, or indeed understand the values and norms
of society in general and his anti-social behaviour will
escalate him through the prison system. (Pariett)

o . 16
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Parlefi like Genet i3 somewhat ambivalent on the issue of
ongms but both plaee great stress on the early and pers:stent
lmmerslon into the world of tﬁe pnson the law the cmmmal
hfe, etc. as the key to suBsequent cogmtwe, moral and social

development.

In any or all of the above descriptions and profiles it is
apparent tﬁat there is sometmng wrong, skewed m-adjusted
abnormal, or under-developed There are too many
concentrations of types, too many members of ethnic groups,
too m many drug addiets too many wi ith p poor educational
Backgrotmds or wntﬁ repeated criminal records. Our pmsons are
packed wntﬁ men and women who ﬁave wﬁat 2 eoileague of mine,
Bob Ross, has described as a predisposition to offend. By
this he means that the content and quallty of their lwes
thelr blographles have had a direct effect on the way they
ﬂjmk, on the cogmtwe structures that determine how tﬁey
percewe end analyze sntuatlons how they reflect on values, and
how they decide when and how to act

It is wu ith these eogmtwe structures that we must eentend

along with correspondmg levels of



16

ment. Ross has

. written extensively on this linkage of crime and cognition and is
worth citing at some length:

Many offenders tend to be action-oriented,
non-reflective, and impulsive. When faced with a
problem or a temptation they immediately respond
without stopping to think. They are less likely to think
about problem situations than to react to them. They
often act without adequately analyzing the situation,
or calculating the consequences of their action.
Advice, warnings, or punishment often have little
impact on them because they fail to reflect back on
their behavior and its effects...Many offenders have
never acquired critical reasoning skills and they
evidence a host of thinking errors. The most common

of these is externalizing the blame for their

actions onto other people or to circumstances

‘beyond their control’. Many fail to consider that
their thinking, their behavior and their attitides
contribute to the problems they experience. Although
f they may be able to rationalize their anti-social
' behavior and justify their actions, the reasoning they
use in doing so is frequently simplistic and

illogical. Their thinking is often exceptionally

shallow and narrow - they construe their world in
absolute terms and fail to appreciate the subtleties
and complexities of social interactions. They tend to
adopt simple solutions to complex problems.
Many fail to think through problem situations and

18
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unenhealiy aeeept those conelusnens which
immediately occur to them. They then cling to these
conclusions stubbornly and rigidly. (Ross)

The lmportant pelnt for educators to grasp is that these habits
of mind are pot just attitudes or habits not Just lazy thlnkmg
or decision- maklrg wntheut sufficient facts. Neither is the
problem sumply an absence of 2 moral frame of reference a
mlssmg sense of ethics or knewledge of the ‘value of the week'
Above all the proBlem is larger than issues of employablhty,

| hteraey or skill acquneltlon The cogmtwe issue is a
‘fundamental one.

My argument is a very old fashioned o one. While the
medern-day moransts who call for the mculcatlon of eharacter
harken back to the Yictorian 19th century for their msplratlon l
leek to the late 18th century, te the likes of the Enghsh |

: phllosopher and anarchist wm:am Godwin who could claim

naively perhaps, that "AII vice is nothmg more than error
and mistake reduced into practice”......and.... “Let the
most oppressea peeple under heaven once change their
mode of ﬂ'llllklllg, and they are free.” | return in conclusion
to another great 18th century thinker, Thomas Jefferson and
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his thoughts on informing discretion. Webster's defines
discretion as the “Power of Free Decusuen" “Individual

- Judgment“ “Undirected Choice". | urge you all to believe that
education, and you as educators, can do more than train,
upgrade preach and accrédlt that you can also inform your
studeﬁts dlserétion makmg tﬁem active partncnpants in both
lmagmmg and creatmg their futures,



