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oward Eﬁ’ectwe Pand: Rel@bm Educatzon for 679ildien and mung Peo-
- ple: A National Study describes a project that began in 1981 .in discussion

_between the then President of the National Catholic Educational Association

- (NCEA}, Monsignor John E Meyers, and the Executive Director of the Depart-

- ment of Religious Education. It is in Msgr. Meyers initiative and his concern for

the quahty of parish catechetica! programming that the project had its origi. -

~ No study can be undertaken without financial support. This study has been made
possible by a grant from the Father Michae! j. McGivney Fund for New Initiatives in
Catholic Education. In a special way our gratitude goes to Virgil €. Dechant, Supreme

Knight of the Knights of Columbus and a former member of the NCEA Board of Di-
rectors: His. iastic dedication to Catholic education in all its forms helped give
rise to the McGivney Fund which has provided resources for projects stch as this

study. Gratitude is due also to the Knights themselves for their generous support. -
The Advisory Task Force set the goals and parameters of the study and refined the
various instruments and surveys that were involved. We are very grateful to its mem-
bers for this necessary initial work.
. The visitation team members deserve ¢ our deepest thanks and r recogmuon Then'

t meant hours of travel around the country, exhausting day and evemug

observanonarxdql;aiggueintilepanshes and some unexpected frustrations xnown
besttothemandtome.

The critical reactors spent counﬂess hours evaluatmg and comimenting on several
sets of draft versions of this study Their maghtful comments have vastly unproved
this manuscript. - -

- The Advisory sk Force, visitation team, and cntlcal reactors are listed in ﬁppen
dixE..

__ Dt Peter Benson and his ¢ competem staﬂat Search InstltutEJOlrled the proyect ata

critical juncture: Their professional expertise accomplished the comprehensive anal-
ysxsofﬂlesurveydmandﬂieprepmiuonofdiereporLWearedeeplymdd)tedto
them for the quality of this work. We especi X theres&rchandanaly
sxsbyDnMnchaelDoiiﬁlnieandﬂleedltonalworkbyCardynEkhn -

A special word of acknowledgen "mmtgotothepanshdxreetorsofrdxgneused
ucanmmmepamcnpamgpansbes Their involvement meant much extra work for
them in g student surveys, facilitating staff response, and meeting dead-

lines. Their major contribution to this study is a symbol of the dedication of parish di-
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rectors of rehgious educ tion throughout the country: They are the unsung | heroes of
American rehgnous education and one of the reasons for the substantial progress that
has been made in the quality of parish caiechesis in recent decades.

__This study is a very tentative, preliminary effort to examine parish catechetical | pro-

grams for children and young people: These programs are crucial for the faith-life of

the Church. If this study at least focuses attention on and raises concern for these pro-
grams, it will have been z worthwhile effort.

Rev ﬁ'amls D Kelly ST' Ph D
Executive Director; -
Department of Religious Education, NCEA
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Introduction

ne of the most 1mportant challenges facmg the Church at any ume, and es-
pecially today, is the development of an effective catechetical program to
foster the faith life of adults, children,-and adolescents. Two important
structures have evolved within the Church to realize this goal for children
and adolescents. One structure is the Catholic school which is designed to in-
tegmte academics, values; and faith. The other structure is parish-based religious ed-
ucation. Designed predominately for children and adolescents whe do not attend par-
ochial schools; parish religious education usually involves a weekly catechetical
program: There are, however, many variants from this format, esn'*cmlly on the sec-
ondary siudent level. -

The purpose of tlusstudy is o expand our undérstandmg of pansh relxglous edu—

cation programs for children and young people, including how these programs are
administered and operated, how students evaluate them; and what organizational and
program factors are characteristic of particularly effective programs.
. This study is the first systematic examination of parish religious education for chil-
dren and young people. The limitation of financial resources prohnbnted our expand-
ing it into a study of total parish religious education, “womb-to-tomb” catechesis. This
more extensive kind of research wotild be very helpful to the Church’s teaching mis-
sion and should be undertaken.

For two reasons, mestudycomesatapameularlycrucmltune_ F:rst;emdenceeg—
s thi si - W receive: e
ucation. Recently, Andrew 7 Thompson estimated shifts in religious education partici-
pation between 1965 and 1980:' Exhibit 0.1, derlved from data reported by

, lists percentage involvement for elen ry-aged children (grades 1-8),
secondary- aged youth (grades 9-12), and for all youth combined. Thse ﬁgures indi-
cate that the percentage of Catholic children and youth attending

mentary agedeathohc stu-

clined between 1965 and 1980. By 1980, only 28% of ¢
dents-and 16% of secondary-aged Catholic students were enrolled in a Catholic
school.

;:gxﬂgeorymlewoukiexpectparlsh ehg:mxseducanmprogmmsmwxm&ssacor—
responding increase in participation, thereby providing the formal training many
ym&nokxgerrecexvemaCaﬂxdncschooLButthansnotwhatmeﬁ res indicate.
Overzllinvdvemmtmpansh’ religio '

The 4% increase in participation for youth in the 1st threugh 8th grades did not

ges of Catholic youth now receive no formal religious ed-
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EXHIBIT 0.1 Percentages of Catholic Youth Receiving Religious Instruction

Percentinparish  Percent receiving receiving

41 77 23
65 35
23 56 44
24 56 44

_
g
(=]
P
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nearly compensate for the 19% decrease in Catholic school attendance for the same
group. Combining these downward trends in both schoot and parish attendance, one

sees that nearly half (44% ) of Catholic youth in 1980 were estimated to receive no for-

mal religious instruction. Accordingly, parish-based religious education may have sig-
nificant potential to expand its impact. It is ex,sected that the findings presented here
will assist parishes in designing, implementing, and operating religious education
programs that help. provide the formal religious education that these children and
young people would otherwise not receive. - - -
- This study is timely for a second reason. Some previous research creates the

impression that parish religious aducation programs are at best weak alternatives to
does not demonstrate that parish religious education is without consequence; rather,
it shows only that schools have a stronger impact. That is to be expected, for schools
have daily access to students whereas parishes usually have access only once a week.

The present research focuses on parish-based programs, exam amining the impact of
programs nominated as effective by their respective dioceses. It views parish reli-
gious education-as an important cnd vital activity worthy of major research attention
and deserving of support and commitment.



The Study

Introduction

ThJS report isa lumted and very prehrmnary effort to examine some of the : aspeCts of
parish religious education programs for children and young people: It was made pos-

sible by a grant of $80,000 from the Knigkits of Columbus-sponsored Father Michael J.
McGivney Fund for New Initiatives in Catholic Education. The project was assisted by
a national advisory committee of diocesan and parish religious education practmon
ers..

- The specnﬁc focus of [hlS pro;ect is undérstandm;; the nature of etT ctive pansh re-
llglOUS education programs for children and young people. Toward this end, nomi-
nations for effective programs were solicited from all diocesan offices in the United

States. As a basis for their judgment, diocesan directors were asked to use the criteria

for catechetical programs outlined in Sharing the Light of Faith: Natioral Catecheti-

cal Directory for Catholics of the United States (United States Catholic Conference:
Washmgton DC, 1979). -
Ultimately, 3 total of 258 nominations were reeenved by the research team. The se-

lected programs represcnted the diversity of American Catholic parishies; with con-

siderable variability in membership size, community populauon geography, and eth-

nicity Throughout this report, the term “effective program” is used, then, to refer to
a parish-based program designated as eﬂectwe accordmg tu NCD criteria by a partic-
npatmg diocese. - - -

*-Three methodblogles were used to exanine the fimctlomng of these eﬂécnve par-
lsh religious programs. All three data collections were dnreeted by the National Opin-
ion Research Center at the University of Chicago. -

® Site Visits. Twenty of the 258 programs were mvo}ved in on-site visits. At each lo-

cation, two trained observers (one an experienced religious educator, the other
a sociologist) dedicated two full days to experiencing the “feel” of an effective
program. Sources of information included interviews with staff, catechists, stu-
- dents, and students’ parents.— -

® Swaff Survey. In-December; 1985, 4 nifie-page Survey was manled o the Dnrector
of Religious Education at each of the 258 sites (see Appendix B). The survey
placed emphasis on ﬁve areas: staffing, budget use of volunteers; instructional

_ resources; and plar

° WismfArcompa.zymg the staﬁ survey was a request to administer a stu-
dent survey to a random sample of seven students. Each parish received explicit
instructions to sample three or four students under age 15 and three or four stu-
dents over the age of 15 (see Appendlx D for instructions and other. methodolog

sues; whnch are listed below,

I Mberif’ ) - !

Smdent dmlogmphlcs 10
Religious belavior 18
Rudigious antitudes and beliefs 48
Values and moral beliefs : 12
Evaluation of parish religious education | program and content 56

n of catechist 4
6neﬁﬁdfedfortysxxganshesomdﬂ1eongumlpoolof258 cooperated in com-

pkunétﬁéﬁitfmxistudemmrveys This represents a return rate of 57%. Exhibit 0.2
presents information ¢ ning the 46 who responded to the staff siirvey. Note that,
in 84% of the parishes, dxrectorscfrehgxouseducatxonhadpnmaryresponswmtyfor

completing the staff survey.

1
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4 Touand Effective Parish Religious Education for Children and Young People

EXHIBIT 0.2 _Parish Staff Survey Respondents
Persons Who Participated in Completing Staff Survey S
(Figures represent percent of parishes in which each participated)
- Responsibility
Pastor 30% i%
Associate Pastor 16 (]
Director of Religious Education 87 83
Parish Council Member 6 1
Board of Education Member ifi
Finance Board Member 6 0
Priricipal of School 1 o
Other 37 13

The Report

This docurment describes the results of the three-pronged (site visits; staff survey, stu-
dent survey)-project and offers analyses concerning the significance of the findings.

Information based on data from the written surveys forms the body of this report,

with site-visit observations presented in Appendix A. Throughout this report, the
findings of the site visitors are quoted, often as collaborating evidenice for the written

survey results. But uniess otherwise noted, findings in the body of this report are
based on the student and staff surveys. - L -
- This report is designed to be useful for a variety of audiences and settings. The
study is expected o be particularly helpful in the following ways:
® Assisting religious education administrators in designing effective parish-based
ﬁrbgms” oo oo ottt oo o N . I -
Providing a resource to facilitate discussion and interaction among religious ed-

ucators oL oDl T T Ll - Lo L
Helping diocesan-level staff devise ways to assist parish religious education ef-
forts, - . - z z - I S oDl .
Providing a resource that can be used at the college or university level in train-
ing religious edvcators -~ =~ -
® Serving as a self-study guide for educators .
The body of the report is divided into five chapters.

® Chapter 1 examines the program and administrative factors comimon to effective

- p[Qg}ja}BS:;;,;, Z i 1 oo oL - I DL i _ S s

® Chapters 2 and 3 describe students’ beliefs and values and their evaluations of
religious education programs and staff. In these chapters, findings are separately
analyzed for boys, girls, elementary students (limited in the student survey to
grades 5-8) and secondary students (grades 9-12: -

® Chapter 4 describes the factors that are most important in promoting effective-

®_Chapter 5 offers a series of conclusions and draws a number of implications. -

~Throughout the report, the abbreviation PRE is used to defiote parish religious ed-

ucation, and DRE to signify director of religious education.? The term “effective pro-
gram” is used to refer to a parish-based program designated effective by the respec-
i2
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Effective Parish Religious
Education Programs:
Admzmstmtwe and

Progmm Factors

he observations of the team of researchers and educators that visited each
of 20 parishes are an important contribution to our understanding of effec-

tive parish-religious education. In essence; this team found; through inter-
_views and discussions, that successful programs are_characterized by shared

. responsibility on the part of a significant number of people in the parish and

by leadershlp whose vision translates into program planning. As noted in the intro-
duction, a full report of the team’s observations is presented in Appendix A. Some of
the specific administrative-and program factors found commonly in the nominateJ
PRE-programs by the:site visitors were-these:

. A positive working relationship between | pasters and the DRE.
. Attention paid to providing training for volunteer catechists

. Use of parish liturgical events as rich catechetical opportuniues in the rehglous
education of both children and adolescents

Incorporation of strong social 1usuce and human service components into the
program

Creative; competent; and carmg teachers

Ability to engage youth. in. meanmgful reflection on the relanonshxp between
faith and one’s life experiences

. €areful, planned, and deliberate recruitment tof catechlsts .

. A strong sense of community and camaraderie among catechists

). Inclusion on PRE staff of at least onie person competent in theology - -

10. A person assigned responsibility for checking student attendance and for con-
_ tacting parents when students were absent

11. A bonding evident among the families whose chlldren attend PRE programs

gb«m N DD e

N p\‘ym

12. A positive relationship between youth minister and the DRE. .

- In this chapter, we add to this understanding by presenting additional Jnformanon
about administrative and program factors typically found in effective PRE programs.
It is based on findings from written surveys administered to staff in-a broader sample
of 146 parishes selected for their successful approaches to parish religious education:
This chapter is divided into three sections: administration, staffing, and programs and

resources.

-l
w
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Tourd Effective Parish Religious Education for Children and Young People

Responsibility for Program

Leadership is a critical variable in most successful educatronal efforts Both the staff
survey results and the site visit report describe parrsh rehgrous educational leader-

ship in detail.
_The staff survey- illustrates the great rmportance of the director of rehgrous eduea-
tion in the overall. leadership and day-to-day success of the parish religious education

programs in this study Although the survey did not directly ask whether or not there

was a DRE, an item (Q1)! asked respondents to circle the title of the person primarily
responsible for completing the survey. Eighty-four percent indicated the director of
religious education. A second item (Q2) asked about those who participated in com-
pleting the survey (see Exhibit 0.2).-Here, 87% indicated the DRE. Thus we can infer
that close to 9 out of 10 of the p":i'riShés surveyed have a person described as the di-
rector of religious education.. . __

. David Leege reports in The Parish in Transition that the extent of lay leadershrp is
mcreasmg in parishes and parish religious education programs in the United States.?
The present survey documents that nearly all effective PRE programs share planmng
and coordination responsibility with lay-dominated groups. Percentages for each are
listed below.

Group - Frequency

CCD Group S 25%
Education Committee 52%
Parish Council 53%

] The settmg of goals occurs in most effectlve PRF programs. erty-srx percent. re-
port having “‘written- goals avarlable for catecheticai programming,” with another 16%
stating that such goals-are "in process” (Q7). The site visit report (Appendix A) men-
tions that written goals are a common ingredier:t in successful progréxms The staff

survey results appear to confirm this finding.

Goals in effective programs are not typlcally infor ned by need assessments. Forty
;hree percent report that there has been a “catechetical needs assessment of the par-
ish in the last 3 years™ (Q4).

Ergh:y percent of r.he parrshes studred have a specrf c budget for. the catechetrcal

program (Q5). The average parish catechetical budget is $29,200, which represents,

on the average, 9% of the total parish operating costs (Q6). Perhaps the most impor-
tant finding, however, is that the size of the catechetical budget is not strorigly related
to siccess. Not only was this observed in the site visits to 20 parishes; but the staff sur-

vey data revealed nio significant relationship between budget and five measures of
student outcomes (see chapter 4).

Relations with the Diocese
Nearly 70% of the respondents chérééterrze the level of available drocesan support

for catechists as either “very hlgh or “moderately high.” Another 20% rate support

14



7 Effective Parish Religious Edsication Programs: Administrative and P-ogram Factors

as “average” (Q20). This suggests that high diocesan support is a common character-
istic of effective PRE programs.

In summary, the staff survey pinpoints ﬁve common admrmstranve characteristics
<mong effective PRE prograins. These are:

® A director of religious education

® Shared planning and coordination with a lav dommated grou}

® Written catechetical program goals . .

® Specific budget for catechetical programs
® High diocesan support for catechists

Number of Catechists
The. elementarv level (grades 1 8) has the hrghest average number of catechrsts 29.

At the secondary level (grades 9-12) the average is 11 (Q21):

~ The ratio of catechists to the number of active attendees varies slrghtly by age
group, as the figures below show:

CatechistStudent Ratio for PRE Age Groups

(Based on Q21)
Gmup - Iéacber/Studen!Ratio
Preschool - - 1/6
Grade School (1-6) /11
Junior High(7-8) 179
High School (9-12) 1/8
Young Adult 1/11
Adult /13

, The ratio is largest for pre- schoolers and smallest for adults Overall the PRE pro-
grams surveyed average about 1 catechist for each 10 pamcrpants We believe that this
is a significant factor in effectiveness.

~ Catechists infrequently receive remuneration. Only 18% receive salary or snpend
(Q10)..Most catechists are female; though this varies by the age of the students. Fe-

males particularly predominate in the pre-school and grade school years.

Fercentnge of Catechiss Who Are Female

(Based on Q25)

Age Group Female':’f ale
Preschool . . 76%
Grade School (1 6) 87
Junior High (7-8) 60
High School (9-12) 56
Young Adult 52
Adult 54

important also, is the avaxlabrhw of volunteer suppe ¢ staff who are nov. catechrsts

but serve to support learning activities. The average reported at the elementary level

for such ancillary personnel is 12. The average is 5 at the secondary level (Q11):

Q = i 5




Programs and

Resources

Towand Effective Parish Religious Ediication for Children and Young People

Recruitment
_An overwhelmnng number of the. respondnng panshes (97%) report on-gonng re-

cruitment of catechists in_their parishes (Q12). The same percentage (97%) applie:

to the recruitment of ancillary personnel (Q14).

- There is no unanimity in the ways in which parishes recruit porentlal catechlsts
The site visit report (Appendix A) emphasizes the importance and. capability of the
director of religious education to personally identify and invite potential catechists to
join programs. The following table describes five methods used to recruit new ca-
techists, based on the written staff survey (Q16).

Methods Used to Recruit New Catechists

Metbods Frequently  Sometimc
Invited to visit classes 13% 55%
Invited to visit faculty 1 meeungs _ 4 22
Explain the catechetical program I pansh community = 57 40
Have certified catechists meet with potential catechists to ex- 19 45
plain and invite their involvement - -
Invite people to participate through annouricemients at large 55 42

parish gatherings (Sunday mass, etc.)

‘Framing of (,atechrsts
As shown in Exhibit 11, formal cernﬁcanon of catechrsts is not reported by the ma-

jority of parishes completing the survey. The site visit team comments that certifica-

tion is a prime strategy for a catechist training program. But a high number of survey

respondents report such variables as availability of materials, opportunities for so-
cialization, and opportunities for spiritual enrichment as more central to théir catech-

ist formation programs.

Gooperaﬂon
Enghty—erght percent of these PRE programs are characterized bv a hngh degree of

cooperation among religious education staff and volunteers (Q24). It is a common

feature also reported by the site visit team.

I‘ypes of Progra.ms
While the chief focus of 1hns study is the catechetical program for chnldren and youth

it was judged valuable to inquire about broader catechetical efforts for the entire par-
ish comniunity. Significanily, these parishes which have effective programs for chil-
dren and young people also are engaged in serious efforts at adult religious educa-
tion. There seems to be 4 relatjon between the seriousness of the parish efforts to

create a learning environment for all its members and the effectiveness of its program
for young people.

~The Rite of (jhrlsnan Inmanon of Adults (RCIA) is unhzed in 64% of these effectnve
parnshes and is in the process of being established in another 9% (Q9). Thus, 73% of
these parishes are utilizing this ecclesial and holistic model of catechetical formation.

We believe this has a positive impact on the rest of the parish efforts:

16



9 Effective Parish Religious Educition Programs: Administrative and Program Factors

EXHIBIT 1.1 Staff Impréssions of Catéchists

(Staff Q17):
percent MV WNO @ DONTKNOW
100 97%
- -
-79%
50 —
. T N sy
1% - . %. 2% 1% '
ok : , — , ,
Looget . ...take update ... take-update ... have. ... subscribe to ... socialize - ... avail -
certificates? doctrine method adequate at least one with other themselves of
courses? courses? materials catechetical catechists? opportunitics
for their journal? for spiritual
course? eénrichment?

DO MOST CATECHISTS . : :

In addmon 54% of the respondmg panshes are. mvolved inan engemg splrltua‘

development program for adults such as RENEW, stch efforts are likely to produce

both miore informed catechists for the parish program and also parents with a higher
interest in their children’s catechetical programs.

_As mightbe expected, these parishes make major efforts at mvolvmg parents in the
sacramental preparation of their children. Ninety-two percent:of the parishes have

these programs for parents, with an average yearly length of 17 hours (Q8)..

A wide variety of other adult efforts are taking place, with programs in. Senpture
and catechist training dominating. The following is a list of program types and topics
in the order of frequency reported by responding parishes.




10

Touard Effective Parish Religious Ediication-for Children and Yoiing People

Kinds of Adult Programs Offered
(Based on Q8)
Parishes Average .
affering - fimes _Length -
. adult program (in bours) =
I S programs offered of 6?;041 Average
Dpeof Program. ___ __ in 1984 in 1984 program attendance

Sacramental preparation 92% 17 105

Scripture programs . 85%
Teaching catechetical skills 79%
Recoriciliation programs 77%
Prayer progrms 62%
Spiritual development 54%
Parentclass . 51%

22 42
8 29
6 104
28 42
15 188
8 54

Social justice programs 49% 12 39

4 59

Peace programs 44%
6 19

Women's issues 28%

Ll \S R N \UTRE OBV, 1IN SC RN SOV YGRW, Y

Program Resources -
- Exhibit 1.2 shows the sudstantial availability of instructional technology at the par-
ish level.

EXHIBIT 1.2 Parish Audio-Visual Resources

(Staff Q22):

Percent
100—

50 —

Records

] | -

Film- Audio- Slides 16mm Overhead Video- - Opaque

strips tapes films projector tapes projector

PERCENTAGE OF PARISHES WITH AUDIO-VISUAL RESOURCES AVAILABLE

18



it Effective Parish Religious Education Programs: Administrative and Program Factors

Age-Greup Comparlsons

Exhibit 1.3 gives a summary of programs- b\' age group,- wnth focus on number of
meetings each month; summer events; regular service projects, and average regular
attendance. Note that elementary-school students are by fai the largest group to attend
parish education programs regularly, and that high school students are the next high-

est in average attendance. The majority of effective PRE programs have regular ser-

vice projects for junior and senior high school students, and about one-tnird have

such projects for elementary school students. Compared with elementary grades,
there is a small percentage of summer programs for junior high and high school stu-
dents.

EXHIBIT 1.3 Characteristics of PRE Programs by Group

(Staff Q21)
o S _High
Elementary Junior high school o
. grﬁ’es ade: gxadcs - Brade: Young - : :
Preschool (1-6) 8) (9-12) adults  Adults  Handicapped
Average number of 39 48 5.2 4.7 2.2 4.1 25
times per month they meet ) B B o ) )
Parishes having 2 35% 43% 14% 12% 4% 6% 2%
summcr program . . .
Parishes having 11% 35% 52% 63% 12% 16% 3%
regular-service
pl'O]CCtS B ) ) 7
Average number of 50 230 71 86 23 70 7
people regularly in
attendance at
program

"he staff survey replicates several conclusions offered in-the site-visit report (Ap-
pendix A). The two sources of information agree that effective PRE programs.

provide training for catechists
are characterized' W a high degree of cooperauon and camaraderie among staff
~ and voluriteers
- have on-going reci . ent programs for catechnsts ]
The two data sources G. .iot perfectly match on the emphasis placed on socnal jus-

tice and social service programs. The site visits claim effective PRE programs place-a
high priority on these. The staff survey data are more ambiguous, showing a relatively

low frequency of social justice programs but a relatively high frequency for social ser-
vice programs, particularly during the junior high and high school years:
Unfortunately, the staff survey does not permit comparisons on other factors lnsted
+ the beginning of this chapter.-However, it does extend our understanding of com-
:n characteristics in effective PRE programs to other domains. Though we cannot
I -ertain that factors typically found in the sample of effective PRE programs neces-

sa. ;v produce or promote effectiveness, they are summarized here (see Exhibit 1.4)

as our current perceptions concerning administration, staffing, and program factors

that are (ded in some meaningful way to success.

79
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EXHIBIT 14 (Jlaracternsucs Found in the Ma]onty of PRE
Programs Studied

Nobz Our pr&sumptlon is that thc ma;onty of these DREs are cmploycci full trme:

Havc a fuli ttmc pard dxrcctor of rchglous educatnon‘

Have written goals for the catechctncal program

Havc a budgct for thc catcchcueal program

Emphasize adult rehgious lcammg programs

Expencncc a mgh degree of diocesan support for catechxsts

Share planmng and coordination with a lay group, e. g p'msh eouned
rchgnous education board

Have a s:gmﬁcant number of support Voluntccrs who are not catcchnsts
Have a continuous catechist recruitment program

Avcrage about one catechlst for each ten active partncnpants

Provide for the trammg of catechnsts

Havc acecss to a rangc of aucho vxsual rcsourccs




Students in Parish Religious

Education Programs:

Religious Behavior, Beliefs,
Inflzzences

Values, and In

'n_this chapter discussion will center on the mformauon g:uned about stu

-dents in effective parish religious education programs. The survey instrument

that the students completed can be found in Appendix B.
The religious behavior, beliefs, and values of students, along wnth mﬂuences
<4 On their religious development, will be addressed in the following way. First; 2
brief description of the sociodemographics of students and their families is provided.
There follows a presentation of the religious practices of students and their families.
_The third major topic will be the style of belief that the students display, the how

raither than the what of their belief. Current research in the psychology of religion
uses the term “religious orientation” to describe such information. What is the stu-
dent’s image of God, Jesus, Mary, and the Church? How do these images interrelate?

- This chapter also presents information concerning a series of moral judgments-that
the students were:called: upon to make in the questionnaire. The issue will be how
these judgments change between the fifth and twelfth grades. . ..

_Last is an_examination of who the students say influence their rehgnous ,evelop

ment. In this case, as for each of the previous topics, the students’ responses will be
examined as a function of the respondents’ gender (male, female), family composi-
tion (two-parent families, others), and grade in school (grades 5 through 8; grades 9
through 12).! - -

_Before. begmmng our. dlSCUSSlOn of these: toplcs it will be instructive to cons:der
certain limitations. The information that follows presents a snapshot of students in

PRE programs that were nominated effective by their respective dioceses. Thus we

cannot make statements concerning whether these students are different, on <he pre-
cise variables measured, from students who are involved.in other PRE programs, or

studenits who. are in no program at all. Likewise; this study involved only a smgle as-

of these | programs on the formation or socialization of these students.

_In some specific content areas, however, we will be able to compare the students

involved in the PRE study with two other large samples of students. The first is a
broadly-based study of Catholic Sth—8th graders conducted by Search Institute, Min-
neapolis, as part of a l,arge a(udy of the beliefs, attitudes, and behaviors of children-in
early adolescence and their parents (subsequently referred to as the EA study).? The
second comparison group consists of 957 eleventh and twelfth graders who were ad-
ministered the Religious Education Outcome Tnventory of Knowledge, Attitudes, and

13 21
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Practices (REKAP).* REKAP data were obtained from some of the students in parishes

in the present study, and those data will also be discussed.

- In short whxle the present mudy is not formal evaluauon of the effect of PRE pro—

mvolved in parlsh rehgnous ediication, based on 4 random samplmg of students in
what are perceived to be effective PRE programs. These descriptive data provide im-
portant information concerning the formation of these students—their religious ori-

entation and practices, their understanding of God, Jesus, Mary, and the Church—as

well as their socialization and style of moral decision-making,

Demographics

The basnc demographxc descrlptors for our sample are presented in Exhlblt 21.
Some additional characteristics can be summarized briefly. .

® The majority of students have been in their parish reli 1g10us educauon program

for five or more years (Q3).* While this percentzge obviously varies with the age

of the student (as represented by grade in school), by-eighth grade 73% of the
respondents say they have been in a PRE program for fivc or more vears, a per-

EXHIBIY 21 Charactensucs of Studem Sample
(Student Q4-8)

Grade in School Percent of Sample
Sth 7%
6th -8
7th 11
8th 13
-9th 12
ioth 22
1ith 16
12th 10
Sex T
Maic 513
Female 57
Famﬂy Composlﬂqn -
Live with hoth parents 90
Live with mother only 8
Live with father only 0
Live with a guardian 1
rdumﬂon of Moﬁ:er
Completed high school 62
Comyleted college 31
Holds graduate degree 7
Don't know 1
Education of Father - i
Completed High school 16
Completed coliege 33
Holds graduate degree 20

Don't kiiow 1

Note: Samiple size = 925
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Religious Practices

siicz2~1T5 i Parish Peligiois Ediscation Programs: Religious Bebavior, Beliefs, Valies, and Infliences

eentaoe that 1 remains. stable from 8th to 12th grade Students fronn one- parent

P

dents from two-parent families (69% five years or more). The overwhelming ma-
jority (90%) of these students comie from two- -parent families. While that figure
may seem unusually -high; note that the question involved (Q4) does nct specify
whether the parents involved are birth parents or whether the parents have been
divorced and remarried. Data from the EA survey indicate that 77% of fifth

through eighth graders attending Catholic elementary schcols report that they

are living with both of their birth parents, so the present data concerning two-

parent families does not seem so unusual.

® Thirty-five percent of the respondeits report that thenr ‘mothers have a hngh
school education, and another 40% report that their mothers have had at least
some college {Q5). Fathers are reported to be more educated, with 29% of
them receiving postgraduzt. ducation (Q6):

Famiiy Rdigious Praetices
Several questions in the student s survey (10 15, 17.18). 1nqu1redabout fam:ly rehg;ous

practices—whether the family prays together, discusses religious matters, attends

Mass together, and the like. The profile of religious practice resulting from these

items displays a higher level of reiigious activities than is generally reflected in na-
tional samples of adult Catholics. However, the responses of the elementary students
in the present survey are-comparable to the elementarv students in the EA survey®
Eighty percent of the students report that they attend Mass every Sunday (Q9), and
87% attend with their families rather than alone or with friends (Q10): Non-familial

church attendance is more common among high school students (17% ) than among
the younger students (7%.): :

Family prayer other than at meals hardly ever” happens for a ma;onty of the re-
spondents (Q15), although this perception is strongly. influenced by grade in school
Sixty-three percent of high school studenits say that their family “hardly ever” prays
together except at meals; while only 42% of elementary students give that assessment.
Why the perceptions should be so different is unclear, unless it reflects practices such

as younger children saying bedtime prayers with their parents, but not older chil-

dren: Meal time prayers, on the other hand, show a more consistent pattern. Toventy-
nine percent of families don't pray at meal time, while approximately half (55% ) offer
a short prayer, pro‘bably a formal grace Q 1’7) Students from one- parent families are

are students from two parent famlhes (28%).
_Reports of family discussions on religious topnes show a eonsnstent pattern across

gender family composition, and grade in school : Slighily more than half (55% ) of stu-

dents report that their families “hardly ever” “get together and talk about God, the
Bible, the parish, or other religious thnngs (Q18).

Students Persenal Réligious Praetiees

Before orie examines the results concermng personal relng-lous pr;tcttces and ori-
entation; a basic finding should-he discussed. Perhaps one of the single most reliable
findings in the psychology of religion is that women are more religious than men. Vir-

tually every national survey and most individual research reports that have examined

the issue; across a wide range of measures, have reported this finding ® Furthermore,

the degree of difference in religiousness between men and women has been rela-
tively constant. For example, while the percentage of people sdying that religion is

23
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“very important” in their lives has fluctuated in the past 32 vears, the percentage of
women saying so has consistently remained about 12% higher than the percentage of
men giving thatanswer> = 7
_In light of this; it comes as no surprise_tnat the girls in our survey report them-
selves somewhat more religious than the boys. Further, this difference impels a cer-

tain degree of caution in interpreting some of the other findings to be discussed
here. For. example, 60% of the girls report that they pray-“pretty often;,” whilé only

45% of the boys give that answer. When we go on to consider differences in style of
prayer, e.g., "how often do you pray in your own words” (girls 63%; boys 52%); it
may be that the boys are not reporting a bona fide difference in style of prayer, but
rather saying that "I don't pray in my own words very often because 1 don't pray very
often” - . o o S

_..Itshould also be noted that previous research has consistently found a declinie-in
religiousness between elementary school and high school. Although many studies

have found that religious conversions frequently occur in adolescence; it is also com-
mon to find a decline in overall levels of religiousness for this age group: The findings

discussed in this chapter must be considered in light of these general trends.

- As noted above, the girls in our sample report that they pray more often than the
boys. Question 19 presented students with a list of prayer styles and asked how fre-
quently the student prayed in each of those ways (see Exhibit 2.2). Girls were more

likely than boys to pray in all of the ways except “thinking about some special reli-
gious person,” “imagining that 1 am with God and talking directly,” and “giving
thanks,” for which there were no gender differences. =~~~

Prayer styles do show differences by grade in school: High school students are
more likely than elementary students to report that they pray in their own words; they

are less likely to report Bible reading as a form of prayer.

EXHIBIT 2.2 Style of Personal Prayer for Each Student Group
(Percent reporting “often” to Student Q19)

. = Gender Family Composition _ Grades
- o Total Male Female 2Parent _ 1Parent  Sth-8th  9th-12th

With my own words 58%  52% 63% 59% 50% 51% 63%
Like I am talking to a friend 33 34 33 34 24 28 37

By asking for things I need ¥ 29 37 35 26 33 34

By giving thanks 46 42 50 46 49 53 42
By using prayers fur books or memory 29 27 31 29 33 36 24
By [istening t0 music 6 3 8 6 8 5 6
By reading the Bible - 5 4 s 4 13 7 4
By thinking of others who need God'shelp 36 29 41 36 31 g 32
By thinking of a religious person like Jesus, Mary, 21 22 20 20 26 29 is
or a saint T B |

By imagining I am with God and talking difectly 32 32 53 32 39 23 32

 There are also some interesting differences in prayer style by family composition.

Students from two-parent families are more likely than those from one-parent fami-
lies to report that they pray by asking for their needs and less likely to pray by listen-

ing to music or reading the Bible.!?
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lmages When one tlnnks of God orjesus or Mary, or the C hurch what i 1mages come
to mind: The majority. of such research has concentrated on images of God,'* but

some research has concentrated on images of particular interest in a Catholic set-
ting.** In the present survey, measures of the images of the fcur religious subjects
mentioned above were used to gain an understanding of the nature of the students’
religious faith.

God lnges ,
_Exhibit 2.3 indicates the percentage of students who sald that it was ' very hkely
they ‘would think of Sod in particular ways: Overall, God is most likely to be thought

of as Creator, Father, Friend, Savior, and Protector, and unlikely to be thought of as

Judge or Mother Whlle Lhere are some dlfferences bv gender they tend ) be rather

uan?rstood in terms of the overall dlfferences,m rehgl,ou,sness,,noted earlier. A God
image more frequently endorsed by boys than by girls is that of judge.

EXHIB[T 2.3 Students lmages of Géd :
(Percent reporting “very likely” to Student QZO)

God as. ..
Judge
Protector

Mother
Redeemer
Creator
Father
Friend

. ] Gender Family Composition ____ Grades
Total Male Female 2 Parent 1 Parent Sth - 8th 9th - 12th
11% 14% 8% 1% 10% 9% 13%
55 51 59 56 53 54 56
65 61 68 64 69 65 65

41 42 40 41 37 50 34

34 35 34 34 38 36 33

14 11 16 14 19 19 11

39 39 39 38 7 42 36

73 71 74 72 82 75 71

70 68 73 69 83 75 67

67 63 71 67 72 69 66

Ttis mterestmg to note that there is a greater tendencv for students who come e from

smgle -parent families. to think of God as Father.'s Since most single-parent house-
holds are “mother—only households there is-some support here for the influence of
a “compensatory” or “projective” form of religion. While research has fiot produced
any strong evidence for. “deprivation theories,” which: posit that religiousness is
psychic_compensation for some deprivation in relationship or social status,'® there

does seem to be some support here for some contribution from such influences.
- The only major differences by grade concern the image-of God as Lover, which de-
clines substanitially between primary and secondary school (Exhibit 2.4). This is

?L‘."
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probably relaied to changes in the meaning of the word “lover” for these age groups,

For younger students, the word “lover™ may evoke primarily parental images, easily
applicable to God. As the student matures, and “lover” acquires increasingly concrete

and physical connotations, applying that label to God seems inicreasingly inappro-
priate to most adolescents.'”

Percent

T

oU—

20—

10—

EXHIBIT 2.4 Images of God as “Lover” by Grade in School
(Percent responding *‘very likely” to Student Q20):

8th 9th

GRADE IN SCHOOL

 In general, the God images that are imiost strongly related 1 each other are those

that have traditionally been evoked in religious imagery: God as Protector, Redeemer,
Creator, and Father. These images tend to be related to each other and less related to
the other God images:'®

Jesus and Mary kmages o o

. The students’ images of Jesus and Mary are summarized ifi Exhibits 2.5 and 2.6, In
general, both Jesus and Mary are seen as gentle, warm, patient, comforting, and lov-
ing. These attributes are more likely to be applied to Mary than to Jesus, and girls are

somewhat more likely to endorse each of those images than are boys.

26
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EXHIBIT 2.5 Students’ Images of Jesus

(Percent reporting “very likely” to Student Q21)

- Gender Famiiy Composition N Grades
Jesus as. .. Total Male Female 2 Parent 1 Parent 5th - 8th 9th - 12th
Gentle 76% 70% 81% 77% 72% 79% 74%
Stern 9 13 7 9 17 36 21
Warm 70 61 76 70 68 69 70
Distant 7 6 8 7 10 8 6
Intelligent 71 74 70 71 73 73 70
Demanding 7 7 7 8 6 4 9
Patient 79 75 82 79 80 80 78
Irrelevmt 3 4 3 3 8 5 3
Challenging 20 20 20 19 26 i8 21
Comforting 73 66 78 72 79 77 70
Unimportant 2 2 2 3 3 2
Loving 86 81 89 86 85 50 83
Eﬁiiﬁl’l‘ 2.6 Students’ linages of Mary -

(Percent reporting “very likely” to Student Q22)

Mary as... Total Male Feinale 2 Parent 1 Parent 5th - 8th 9th - 12th
Gentle 89% 87% 91% 89% 91% 91% 88%
Stern 7 8 6 7 7 5 8
warm 82 77 85 82 80 84 80
Distant 7 6 7 7 7 7 7
Intelligent 52 50 54 52 54 59 47
Demanding 4 5 2 4 3 5 3
Patient 79 75 83 79 85 83 77
Irrelevant 5 3 4 8 6 4
Challenging 11 12 10 10 18 13 10
Comforting 79 77 8i 79 80 82 78
Unimportant 3 3 2 3 6 3 3
Loving 91 89 92 91 91 94 89

Interestmgly the Students 1mages of Mary and Fesus tended to be rather strongly
correlated; if Jesus was seen as loving or demanding or stern; Mary was likely to be

seen the same way. Most strongly related were the attributes of irrelevance and un-

importance; those who rejected (or accepted) those labels for one, likewise rejected
(or accepted) those labels for the other. On the other hand, relativel" little relation oc:
curs between the students’ images of Jesus and Mary and their images of God, or
their images of the Church.
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Cliurcli lmages
‘One of the ﬁndmgs concerning Church i |mages is that they tend not to be nearly sO

strong as images of religious figures such as God and Mary. The Church is an ongoing

organization of members whose faults and foibles, strengths and virtues help pro-
duce the image of the Church that each individual has. This may account for the fact
that no particular image is endorsed by more than 69% of the students. Exhibit 2.7
further shows-that the image of the Church as. “helpful” is rated highest: Other im-
ages endorsed by at least half of the respondents are “open to women,” “against nu-
clear war,” “a close family” and “tries hard.” The Church is very unlikely to be seen as

“distant” or “opposed to other churches.”

EXHIBIT 2. 7 Students Images of the Catholic Chiirch
{Percent reporting “very likely” to Student Q23)

Catbolic Church as. ..
The triie church
Cralenging

Judgmental _

Helpful to others

Against nuclear war

Open to women

A close family

Run by priests

Opposed to ot.her churches

Farnily Composition Grades

Total Male Female 2 Parent 1 Parent 5th - 8th 9th - 12th
49% 51% 48% 50% 3% 59% 43%
20 21 18 19 25 19 20
20 22 19 20 25 15 2
69 67 71 70 6 78 63
55 55 56 55 56 61 51
6 6 5 5 6 6 5
56 58 54 58 38 57 55
57 61 53 56 58 67 50
56 53 57 55 62 67 48
44 4 43 44 43 44 44
6 6 3 6 5 8 4

Clcseness w Church God and Parish

Students were asked how close they feel to thieir Church thexr God and thelr par-
ish. Their responses to these somewhat globa! questions reflect some of the decline
in religiousniess so frequently noted across this portion of the lifes espan, and displayed,
for example, in the EA study.

Closeness mthe Ghurch, God and the Parish by Grade in School
(Percent “Very Close” or “Close;” Student Q24-26)

o - - : Grade - ]
o Sth 6th 7th 8th 9th 10th 11th 12th
Church 8%  64%  57%

53%  41%  46%  S0%  41%
God 8 8 B 2 63 6@ 12 6
Parish 46 56 46 45 38 39 39 40

N
Q1
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Religious Knowledge

Studzmts
Moral Values

Students in Pansb ii’ellgtous fdumlwn Program.r keixgxous Beixmor ﬁelxefs Vzduey and 1nf1uences

A national study of the knowledge-effectiveness of a significant number of parish pro-
grams was published by NCEA in 1982 in a publication entitled 7hat They May Kriow
You. Accordingly: the present study did not include extensive treatment of this 1mpor-
tant area. -

In order, however, to obtain some. eomparrson between the studems in thlS earlier

study and the students in the present study, the site visitors administered the REKAP
instrument in five of the visieed parishes.
- The REKAP is a measure of religious knowledge atutudes and pracuces The
Rnowledge component is broken down into four subscales: Christian doctrine, Chris-
tian life; sacred scripture; and religious terminology?* The-table below presents the
scores on these subscales for the five parishes tested and for a sample of 957 other
eleventh and twelfth graders who took the test up to 1980-81:

Scores on REKAP Subscales
(Percent Correct)
Christian Christian -Sacred Religious
oIl Doctrine Life Scripture Ferms
Five PRE Parishes 63% 66 64 62
National PRE Averages 59 65 61 39

In order to show the flavor of the items. meluded on the REKAP. measure sample
items from each of these subscales and the effective and national sample PRE scores

on those items are shown in Exhibirt 2.8.

- While the national averages are based on a conveniernce oample of a large number
of Catholic youth who were in PRE programs, the PRE parish sample of effective pro-
grams is very small for the purposes-of comparison; and-the range of scores that un-
derlie the means shown is considerable. Note, however, that any differences between
the two groups are rather small. Students in the five effective PRE programs chosen
for testing are not really any more knowledgeable than those in PRE programs in gen-
eral. .

"~ These data are only the smallest begmmng tow ard addressmg the quesuon of the
knowledge-effectiveness of PRE programs. If, as seems inevitable from current
trends, the percentage of young Catholics receiving their instruction in parish settings
continues to grow, then it is crucial to the future of Catholic religious education that
an in-depth study of the impact of these programs on religious knowledge be carried

out. We shall return to this issue in chapter 3, as we discuss student perceptions of

course content.

Questions 27 and 28 presented the students with a series otsi;u:at.gjx., inwl -eb mdx-

viduals had taken an action reflecting their ethical stand on a partlcular issue. The
complete texts of these scenarios are available in Appendix B. Exhibits 2.9 and 2.10
report the students’ reactions to these situations. -

- -Exhibit 2.9 can be briefly discussed. Except in the case of repomng a theft at least
85% of the 5th through 8th grade students gave the preferred answer throug‘*om, and
most of those not responding in the way expected were undecided: The exception is

the reporting of a theft. Here a consistent 15% were undecided, and it might be inter-
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EXHIBIT 2.8 Scores on Sample REKAP Items

(Percentage correct) -
Effective National
— : (N=86) (N=957)
Ghrisﬂzn Doctrinc -
Which of the following is a Sacrament of lmti:mon’ -
_Confirmation. (#4) 66 63
Thc Chiirch horors Mary, the Mother of Jesus; primarily for - o
her: . rlspomcmfmmtocodscall (#15) 70 62

Mcmlgg s 9[ jglggous orders and- congrggauons are -
distinguished from other Christians in that they: . . follow -
God’s call accordlng to a common rule. (#12) 59 65

W‘hat is the Catholic belief about the judgment of God in
the case of a person who commits suicide? . .. God }udgcs
us by the whole_of our lives including mdmdual acts and
citcumstanices. (#16) 61 55

Sacred Scrlpture

»Vhy were scvcral Gospcls written mstcad of only one?..
Different Gospels were written for different - -
commumncs ( #7) 7 34 29

“In the beginning was the Word ... and the Word became
ﬂesh " These words from St. John ’s gospel remind us o B

””” jmhsiiBBiﬁGodandmm (#20) 75 76
Religious Tei-ms 7 S )
The Son of God becommg aman ... Incarnation. (#32) 63 41

The specml teaching authonty of thc bishops and the

Ppope ... The magisterium. (#51) 30 27

esung in the fumr’e 0 probe why. Are they in fact observmg a code of snlence’ Do the)
think it is better to confront the student who did the stealing (*'I saw what you did and
you better put it back before we all get in trouble!”)? Or do they want to know more
about the circumstances (maybe Linda really needs the money because her family is

poor)? Would the students have been more likely to report the incident if the thief had

been a boy? Since all these issues would influence responses the question seems
ripe for further exploration.

_ The elementary school students who are- mvolved i pamh relngnous educauo'l
programs display notably stricter moral standards than did the sample of 5th through
8th graders in Catholic elementary schools in the EA survey. Given the same situa-
tions, here is how the two groups differed:

Percentage of Students lzbeling an Action Wrong or very wrong

Action PRE 5tb—8ﬂ: Graders Nationwide EA Sample
Ignore Teacher 94% 84%
Shoplift - 97 91

Lie About Homework 90 83

Drink Beer 86 74
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EXHIBIT 2.9 5th through 8th Graders’ Ratings of Various Actions
(Student Q27)
, Gender Faniily Compasition
Average Male Female 2 Parent 1 Parent

ig",ibi@, @;ﬁe?, I o - - N .
Very Right, Right __ 3% 5% 1% 3% 7%
Very Wrong, Wrong 94 91 95 93 91

Shoplift radio - - . : : : -
Very Right, Right - 1 1 31 R 5
Very Wrong, Wrong 97 96 98 97 2

ieﬁéﬁ :[ijgﬁ: R _— T - o I
Very Right, Right _ 82 78 82 80 84
Very Wrong, Wrong 5 5 6 5

Lie about homework - : B} : -
Very Right, Right - 2 1 -3 N _“
Very Wrong, Wrong 90 91 88 87 97

Drink bezr at age 13 ; ; , )
Very Kight; Right __ 3 3 2 4 4
Very Wrong, Wrong 86 84 87 85 84

Segregated housing : : - -

Verty Right, Right - - 2 1 2 2 5
Very Wrong, Wrong 95 94 95 95 91

EXHIBIT 210 9th through 12th Graders' Ratings of Various Actions
(Student Q28)

Average Male Female 2 Parent 1 Parent

Shoflift radio -

Very Right, Right _ 0% 0% 0% 1% 2%
Very Wrong, Wrong 98 97 98 98 94
Lie about homework : .
Very Right, Right - -4 -5 4 -5
V-ry Wrong, Wrong 80 76 84 79

&

Abortion at age 15 - K . -
Very Right; Right 9 9 8 10
Very Wrong, Wrong L6 62 69 66

\Al
- Q0

Drink beer at age i3
Very Right, Right 12 13 12 i3 12
Very Wrong, Wrong 56 51 60 55 56

Intercourse at age 15

Very Right, Right _ 12 13 10 11 19
Very Wrong; Wrong 53 48 58 55 43
Nuclear bombing of cities ,
Very Right, Right ] 7 :
Very Wrong, Wrong 82 ) 80 85 82 87
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. In addressing these moral dilemmas (Exhibit 2.10), the high school students show
the same rejection of shoplifting as the younger students but are considerably more
undecided on the “homework” and “beer’ questions: For examiple, they are not

much more likely to say that lying about homework is right, but they are more likely
to be undecided. They are more likely to say that drinking beer at 13 is right, but
nearly a third are undecided on that issue. A similar proportion is undecided about

abortion and premarital intercourse.- -~ - - . -
The situations presented.in Exhibit 210 also show differences berween groups of
respondents. Boys are less likely to condemn premarital intercourse than are girls.?

Of special interest are the differences on those items by family composition. In both
cases, students from single-parent families apparently have. more permissive sexual

standards than do the students from two-parent families. But given the small number
of single-parent high school students, these differences cannot be considered relia-
ble:
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Religious Thinking
and Ident ﬁ,L -
Influences on Religious Thinking - B 7
In order to investigate what persons and experierices influenced theé way the students
“think abiout religion and the Catholic faith,” students were presented with a series of

on their faith development. The findings from these questions are displayed in Ex-
hibit 2:11

EXHIBIT 2.11 Jafluences on Religious Thinking

(Percent “Very Much”)

o , Gender — Grades
Toal = Male Feinile 2 parent 1 Parent 5th - 8th 9th - 12th

Mother 50% 47% 52% 50% 49% 57% 5%
Personal experieaces 37 34 39 38 31 31 42
Fathier 35 34 36 36 24 40 32
Priest, brother, or sister 24 23 25 24 27 30 21
Retreats, eficounter groups, or 22 21 23 22 22 11 30
prayer groups -

Grandparents 22 19 25 21 30 32 16

Homilies 21 18 22 20 22 27 16

Classes in Catholic School 21 20 21 20 26 25 i8
PRE classes 18 18 19 18 24 22 16
A Certain catechist 8 15 20 18 19 23 13
Friends 17 14 18 16 20 16 17
Owi reading 6 14 i8 16 22 24 12
Siblings i5 13 16 15 18 20 12
A certain schiool teacher i4 13 i4 13 16 16 12
' 9 12 13 7

N
~
\&

Religious movies or TV
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Ar the level of group means; we e find that rehglous influences. fall into four broad

categories. First, and in a category all her own, is mother, the strengest influence on
all groups, with 50% of responidents reporting that she influenced their faith “very
miich.” The next influences, reported by between 30 and 40 percent of respondent,s,
are: “personal experiences” and “father” Not surprisingly, the influence of father is
lowest in single-parent fainilies, and father is a stronger influence than personal ex-
perience for elementary school students, while the reverse is true for nigh school stu-
dents. :

A third category cornsists ; of all but one of the remalmng opuons listed in the ques-

tioiinaire and, at the level of grand mieans, is claimed as an influence by between 24
anid 14 percent of the respondents. This includes all the remaining | famitial influences

and the educational sources: Catholic school; PRE classes, homilies, and the like. Not-
able differences occur among these influences by grade in school. High : school stu-

g el g e-a LA

dents are much more likely than elementary students to repor: being influenced by

retreats and less likely to report being influenced by family members, or their own
reading.

~ The tendency for hlgh school students to be more lxkely than elementary school
students to rate retreats as an important influence in their faith de\(elopmentrlrs at
least in part, a reflection of the fact that retreats are more common in high _schools
than in elementary schoals. But it also reflects a re-ordering of the importance of faith
influences by high school students. As is clear from Exhibit 2:11, three in ten hlgh

school students indicate that retreats have influenced their faith life “very much;” an

impact exceeded only by their parents and their personal experiences. Retreats; the
opportunity for high school students to experience religious community with their
peers in a Setting that they can claim as their own (at least for a brief time) and in a
manner directed to their unique concerns and stage of faith development, are a povv-
erful influence. They are all the more powerful when one considers that these singtz,

or relatively infrequent; events, are rated nearly as important as the on-going relation-

ships with parents, and the students own on-going life experiences. -

As was noted by the site visitors and reported in Appendix A, the impact of t_hese
experiences can be attested to by nearly all religious educators. A well-run retreat is
a spiritual “high™ and a profound and personally moving experience for everyone in-
volved. And even when those running a retreat come home discouraged; wondering
what their students could possibly have taken away from a. weekend where-every-

thing seemed to go wrong, they are frequently “surprised by joy” as parents call them

to report the profound effect that the weekend has had (at least temporarily) on their
offspring. High school retreats,-if they are not already available to students in other
ways should be a part of every PRE program. - - - - - -
_The fourth category of influences on faith development endorsed by only 10% of
the students, is that of media: “religious movies or TV programs I have seen.” The fact

that this is much less likely than any of the other sources to be rated as a strong influ-

ence can be seen as either good or bad. It can be considered good if it is an indica-
tion that “‘televangelists” and similar religious broadcasting, which present theologies
often explicitly at odds with Catholic theology, are apparently not 4 major. influence on
students who attend PRE programs. But it is bad to the extent that it indicates that
Catholics have not stepped forward with broadcasting and other media presentations
of sufficient quality to be a major impact on the faith life of these students.

Inﬂuences on “Being Catﬁolic”
A ﬁnal series of questions. (Q166 110) offered Ihe students a llst of ﬁve possxble

“reasons for being Catholic,” and asked how important each one was “to you. person-

ally” These reasons, and the percentage of students responding that each was “very
important,” are shown in Exhibit 2.12.
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(Percent “Very Important”

Infant baptism

Parental affiliation

Like Citholic valies
Being-Catholic gives a sense of
identity ,
Going to Mass is best form of
worship

:  Grades
Toal  Male  Female _ 2 Parent 1 Parent 5th - 8th 9th - 12th

73% 71% 74% 73% 71% 81% 67%
% 44 53 49 48 55 45
49 50 48 49 49 56 44
45 42 46 46 37 47 44

43 44 43 44 31 54 36

- The fact that they were baptized as infants.is rated very important by at least two-
thirds of all categories of respondents, and the reraaining four influences are rated
very important by approximately 50% of the students. Notable differences in. re-
sponses are present in one case. High-school students; probably as a reflection of a

general disaffection from religion, are less likely to rate four of the five categories as
“very important.” The one exception, however, is very interesting. High school stu-
dents are nearly as likely as elementary students to say that “provid. g a scrise of iden-

tity” is.very important to them. Furthermiore, this sense of identity is as important for

the high school students as is parental affiliation and Catholic values; and more im-
portant than the Mass as a furm_of worship. Perhaps this reflects the presence of 2
quasi-ethnic identification with Catholicism that will be expressed in later life as an

extrinsic religiousness, characterized by infrequent church attendance and only nom-
inal identification with the faith.2*

Tﬁéf,éjfé few surprises in this chapter. High schodl students consider themselves
& less religious than elementary school students; boys are less religious than girls.
Family religious practices, even in the families of the students attending these PRE
programs, seem to be relatively infrequent. The images of God, Jesus; and Mary that

the students-hold are generally those that reflect traditional Church teachings. Stu-
dents’ moral values change from elementary school to high school, but predomi-
nantly in the direction of greater uncertainty rather than outright rejection of Church
teaching: Perhaps the most intriguing finding is the continued importarice of “‘Catho-

lic identity” among high school students while all other “reasons for being Catholic”
decline in importance. Do these students go on simply to betome extrinsic and un-
involved religionists; or are they the Catholics most likely io become “returnees; s
returning to active participation in later years? Addressing this question would be dif-
ficult but would result in considerable insight into the nature of faith development.

.
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Educatwn ngrams. *
Views on Their Catechists

and Programs

) "hat do students think about Lhenr pansh relngnous educauon prcgrams’
-/ This chapter examines the question in several ways: how students view
-/ their catechist, what they thirsk about the various educational resources and

activities used in their programs, and their opinion regarding program con-
¥ tent. Also included is an analysis of two open-ended questions. concerning
whether there was anything the program had left out, and whether there was any-
1hirig in particular that could be done to make PRE programs “as good as they can
be.”

Views on Catechists
Several studies of the impact of education have pointed to the importance of individ-
ual teachers on student orientation towar learnmg In this sample approx:mately

one in five (18%) of the students says that “a certain catechist” influenced “very
much” the way he or she now thinks-about religion (Q104).! Even the best planned
programs and materials cannot be effective in-the hands of a poor catechist. Con-
versely, 4 good tedcher can go a long way toward overcoming a deficit in resources. It
is not surprising; therefore; that considerable effort-was spent in the student survey to

determine the nature ot the catechist’s relation to. the students.

Question 30 in the survey asked students to rate certain raspects gfftfhenfr}’RE pro-
gram. Two of these aspects corcerned catechists: their attitude and their presenta-
tions. Since ratings for these juestions do not vary by group (gender, family compo-

sition, grade), the percentages presented are for all students responding.

Students’ Overall Rating of Catechist

- Ammde Nmtatlons
Excellerit 40% 23%

Good 43 45
Fair 12 22
Not Applicable 1 4

27 3
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- Two characteristics of these ratings are noteworthy First, the 40% “excellent” rating
for attitude was the highest “excellent” rating of any of he items in question 30, sur-

passing even “group activities.” 3econd, the fact that 1% of the respondents listed the

catechist’s attitude as “not applicable,” and 4% gave that rating to the carechist’s pres-
entation may reflect failure to undersiand the word “catéchist,” which was not de-
fined in the questionnaire.

EXHIBIT 3.1 Ratings of Catechist
(Student Q31-34; 36, 38-40)

My catechist really understands * 7 :
Agrec strongly, Somewhat __ 52% sl
1

Disagree strongly, Sor: =what 18
Challeniges me to thi. k about being Catholic , - - - ,

Agree strongly. Somewhat 70 71 70 71 71 69 71

Disagree strongly, Somcwhat 9 9 10 10 7 9 9

Does not know what 1t's like to be my age - - B B B
Agree strongly Somewhat - 31 33 30 31 42 34 30

Disagree strongly, Somewhat 45 44 46 46 30 40 48

Has high expectations for program - - - .
Agree strongly, Somewhat 58 58 58 59 56 9 59
Disagree strongly, Somewhat 15 12 15 13 10 14 14

Likes me and my friends - - o , -
Agree strongly, Somewhat ---- 80 82 79 ] 85 80 81
Disagree strongly, Somewhat 4 7 5 1 6

N
o)

Tries to keep in io@;hﬁgﬁ@;@ide of class - - - o - : !
Agree strongly, Somewhat 36 41 33 37 36 33 39
Disagree strongly, Somewhat 31 37 44 41 44 42 40

Tries to be aware of miy home life - . : -
Agree strongly, Somewhat . - 43 44 42 42 50 47 a1
Disagree strongly, Somewhat 28 27 30 29 29 28 28

Is not enthusiastic - - = .- -
Agree strongly, Somewhat 13 11 13 11 19 17 10
Disagree strongly, Somewhat 73 o5 72 73 71 62 80

 Other questions in the survey (Q31-34,36,38-40,42-43) further address students’
evaluation of the catechist, in a standard “strongly agree/strongly disagree” formiat.

Responses to these statements show very little change. across the groups of students

we have been considering (see Exhibit 3.1). In geperal, the responses portray a pos-
itive image of catechists: they like and challenge their students; have a reasonable un-
derstanding of them, and a significant minority make an effort to be knowledgeable
about matters that occur outside of class: This confirms the pecceptions of the site vis-
itors that good catechists are aware of what is going on in their students’ lives and are

one of the major unrecognized assets of American Catholic parish life.

-

i
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Views on Programs
- ]

Overall Ratmgs

If one were to parapnrase <tudent reacuom to the PRE programs [hd[ were studned

from 1 (I like it very miuch) to 7 (1 do not hke it at ally, onlv 15/6 of the students rate

the program 5, 6, or 7, but a full quarter (25% ) of all students rate the | program simply
“neutral”—a "4". Fifteen percent of the students give the best rating of “1” (see Ex-
hibit 3.2). Furthermore, these. ratings are quite stable across the groups of students
we have been examining; elementary school studenus rate their programs slightly. but

not much, better than high school students rate theirs.

EXHIBIT 3.2 Overall Rating of °RE Programs Studied
(Percent of all students giving each response )

Percent-

1 2 3 4 5 6 7

TLIKEIT NEUTRAL I DO NOT LIKE
VERY MUCH IT AT ALL

Four other quesnons in the survey can be cons:dered global ratmgs of the catech
etical program. All are presented in strongly agree/strongly disagree format. They
are:

I would recommend this | program to my friends who are not in it. (Q3<) -

Most students would not attend this program if their parents did not make them

come: (Q41)
7

[
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Mos‘ students reallv hke attendmg the sessions. (Q74) ,
If I have children when I grow up I want them to have 4 program nke lhls one.

(Q86)
The responses to. these ¢ quesuons (Wthl‘L agam do r;ot vary across ;he groups of

students) are shown in Exhibit 3.3. These ratings seem contmd:ctorv until one no-

tices that statements referring to "most students” tend to be negative (attending be-

gqug,e of their parents; don't really like attending), while statements about the stu-

dents’ own opinions (I would recommend it; I want my children to have the same)
tend to be more positive.

EXHIBIT 3.3 Global Ratings of PRE Programs Studied
(Percent Agree Strongly or Agree Somewhat )

percent
80—
) 71

Would Students Most students Want
recommend attend like -similar
program because attending program
to friends parents Q74 for my
Q35 make them kids
Q41 Q86

Ratings 6f Program Resources and Activities

Avatlability. :
As dlSCUSSCd in chapter 1, the staff quesuonnanre addressed the avallablhty of var-

ious resources for PRE programs (Staff Q22) but did not inquire as to which re-
sources were available for which program However, this question is addressed in the

38
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student survey: Student question 30 asked the students how they would “rate the fol-
lowing aspects of this program.” One of the options was “does not apph;” presumably

corresponding 1o a situation in which a particular resource was either not available
or not used in a given program These ratings are shown below.

Aspects of PRE Programs Rated “Not Apphcable”
(Percentage of all students; Q30)

Music performed 40%
Guest speakers 33
Music heard 30
Role play - 28
Films; slides; or other vnsuals 14
Liturgies - . 11
Books and other readmg matenals 8
Group activities . 2
Prayer opportumues 2

Orie may rcasonably conclude from this mformauon that performmg and lnstemng
to music, guest speakers, and role playing, while they occur in a majority of PRE pro-
grams, are less frequent than the remaining resources and activities. Group activities

and prayer opportunities are nearly universal. Reports of the availability of these re-
sources do not vary by gender or family composition but, in one case, they are af-
fected by year in school. High schools programs are less likely to have reading mate-
rials (10% “not applicable) than elementary programs (4% ).

Quality.
Ratings of the qualntv of resources and activities were surpr-smgly constant. Wlth-
out-oversimplifying, it can be reported that guest speakers, audiovisual aids, music
performed, music heard, -and role playing were all rated 21% -:xcellent, 35% good,
28% fair, and 15% poor. The remaining resources were rated hngher
Resources/activities rated “good” or “excellent”

(Percentagc of all students; Q.»O)

Dnscussnons and group activities 779’
Opportunities for prayer 70
Liturgies . 68
Books and other readmg materials 61

Whnle the raungs under dnscussnon ‘were constant w:th respect to gender and fam-
nly composition; there were some differences with respect to grade in school: These
are d:splayed below.

Resources/activities rated “good” of “excellent by grade in school
(Percentage of all students; Q30)

Elementary  High School

Books and other reading materials 71% 54%
Learning games and role playing 66 56
Guest speakers 64 57
Audio-visuals 63 54
Music @erfbrfﬁed 61 46
Music heard 59 59
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Reasons for the lower hzgh school ratmgs may be related 1o hngher expectations As

will be discussed below, student responses tc two open-ended questions indicate a

certain desire on the part of the students for more current materials. If this means
that PRE programs have to attempt to compete with the popular medid, thé battle will
be lost before it is joined. Religious education programs and publishers simply do not
have the resources to compete with the entertainment industry. However, in some of
these areas—role playing, guest speakers—options for increasing the quality of the

activities may be available at.lower cost..In any case, these are areas that would seem

to require the attention of DREs working with high school students.

Ratmgs of Program Content

Stated content areas. .
_The student survey provxded an mterestmg opportumty to obtain an overview of

the content of effective PRE programs. Student questions 44-71 asked whether the stu-

dent’s catechetical program covered each of a series of content areas. The resulting
list provides a rather complete picture of currenit program content; so the responses
are presented in some detail in Exhibit 3.4.

Differences in program content by gender are relatively mfrequent and o most seem

to relate to the areas of morality and sexuality, with boys reporting that they receive

more instruction in those areas.than girls. In addition, boys are more likely to report

that their classes addressed issues in making career choices.?

When we compare elementary and high school classes, the-differences are much
more common, but the pattern is just as clear. There is 4 consistent shift in the high
school classes away from areas of cognition—the content of the faith, Bible study,
doctrine, theology, church histary, modes of praver—and toward. sccnalnzauon—--riter-

personal relations; moral decision-making; communication skills, and the like. To

some extent this might be expected; only a finite amount of time is available in

courses; and the infusing of a Catholic perspective on these issues would certamly be

an important aspect of PRE programs for this-age group.
But at the same time, the figures in Exhibit 3.4 suggest that hlgh school students’
understanding of their faith heritage is not progressing and matuaring with other

areas of knowledge. This is especiaily interesting in light of the site visitors' com-

ments concerning Cathalic identity (see Appendix A). Just at the time when students’

identity as €atholics is being challenged by both the culture and their evangelical

peers, there is a de-emphasis on Catholic theology and doctrine. Further assessments

of PRE programs need to address ways in which balance can be maintained bérween
the nieed to address the issues of studerits maturing 4s persons, and their needs as

maturing Catholics. -
Another major. difference between grade school and hngh school programs occurs

in the area of testing. High school programs are only about half as likely to test their

participants as are grade school programs. This presents further evidence of a shift,

over time, away from the presentation of content toward emphasis on life expériénce
and life skills.

Open-ended questions.
Question 90 of the student survey a.sked what was lett out’ of thelr PRE progrdms
and Question 111 asked whether there was anything else “you feel we should know in

order to make Catholic catechetical | programs as good as 'hey can be.” ,
A discussion of how these apen-ended responses were coded can be f()und in Ap-

pendix D, but for the present discussion a few brief points seem important. In exam-

ining students’ responses to the two questions, considerable overlap was found. {In-

deed, in answering Q111, several studenits wrote simply, “See mv answer to question
90.") Therefore, a single list of response categories was developed to describe both

40



33 Students in Parish Religious Education Programs: Views on Their Catechists and Programs

EXH[BIT 3 4 Program Contem
(Percent responding “true” to each aspect)

B Gender . L Grades

My PRE Program Teaches About. .. Total Male _ Female Sth - 8th 9th - 12th
How to have a good life 82% 82% 82% 84% B0%
Old Testament stories 70 70 70 77 66
How to understand myself 79 80 78 76 8i
Parent-teen communication 51 53 50 47 54
New Testament stories 85 84 85 90 81
Love and éﬁﬁﬁtiiﬁify 93 91 95 92 94
Thc mcamng of the sacraments 83 83 84 90 80
God s life inus 92 90 93 92 o1
Understandmg the Blblc 63 64 62 76 54
Basic Catholic beliefs 77 79 75 82 73
Relationships , 89 88 90 91 88
Relating to the opposite sex 38 41 35 15 52
How to make moral decisions 75 78 72 70 78
Specific moral issues 58 64 54 39 70
Other eigons i 0 2 4 3
Being a unique person 78 79 78 80 77
Proper place of sexuality 42 48 38 23 55
Expressing our own experiences 49 48 50 50 48
History of the Catholic Church 65 67 64 73 60
History of i my own parlsh . 32 33 31 42 26
How the Church is govcrncd 56 58 55 68 49
Dlﬂ’crcnt ways of praying ;3 ?é ?2 58 6‘3
How to makc career chonccs .;.6 24 18 .;.l .;.0
Dealing with religious doubt 68 72 64 67 68
Life of religiovs mien znd women 55 54 55 61 51
Evil of racial batred 49 48 49 51 47
Responsibility 1o the poor 63 62 64 70 59
My PRE program has tests 43 45 42 60 32

questions. Up to two separate responses were coded for each question. Exhibits 3.5
and 3.6 show the frequency of responses for these two questions. Some twenty-three
separate categories were used to code the students’ responses. Théy were:

1) Biank No comment” “I have notbmg t0 sav

2) like it the way it is. This category includes those who usec. almost exaCtly those
words to thase who felt the program was the most important thing that had ever hap-

pened to them:
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EﬂﬂBﬂ'S 5 WhntWasl:eft Out of‘lbur Program?

(Student Q90) *jess than 0.6%
= z R — z fiéméiiﬁi'y i’iigil
Total Male Female schooler schooler
2 HikekAsls 1 1 1 : 2
3. More Bxscussnon 8 6 10 8 8
4. More Doctrine 3 3 4 2 4
5. More Bible Study 2 2 2 2 2
6. More Evangelical 1 i i 2 i
7. Livelier 1 : 2 2 1
8. Greater Control . . i i :
9. Greater Commiunity i . i i 1
10. Younger Teichers . . . . .
11. Better Teachers . . . i 0
12. Role of Tees in Chiirch 1 . 1 2 .
13. Morc Outside Activities 3 2 3 3 3
i‘i. More Rétreats ; . l 0 1
15: More About Other Rehg:ons 1 . 2 1 2
!6: Treat Us l:rtl};‘fpults . . ; . *
17. Shorten Classes . : 0 0 .
18. More Audio-Visuals . 0 . . .
19. More Current Materials 1 1 2 1 2
20, Too “Schoolish” : i : ; 1
21. Too Religious ; : : . :
22. Let Kids Run It . i : .
23. Other 3 2 2 4 3

3) More open discussion; More teen concerns (sex, dating, cbortion, drugs, sui-
cide); Moral deciston-making.
--4) More Church bistory; Doctrine; Catholic apologetics; Sacramental theology.
The term apologetics is used here in its strict sense; this reflects those students who
asked to be taught how to defend their faith against the attacks of their evangelical
peers. The other terms are self-explanatory.

5) More Bible study

6) More Evangelical dociririe. A number of students. reported evangehcal spmtu-
alities and stated that what was missing from their classes was an emphasis on how

these were the last times, or that it was necessary to establish a relationship with Je-
sus as their personal savior.

7) Class is bormg, needs to be Iwelzer
8) Greater class disciplirie is needed: Get tbose wbo don’t waiit to be in class out.
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I-XHIBIT 3 6 What Would Make Programs As Good As Possnble’

(Student Qlll) *less than 0.6%
Elemenixry }iigh
Total Male Female schooler schooler
1. Blank/Nothmg 56% 64% 50% 53% 58%
2. LikeltAsls 8 6 8 10 7
5. More Dnscusslb'ii l() 6 li 9 11
4. More Doctrine 2 2 2 3 1
5. More Bible Study 2 1 2 3 1
6. More Evangelical . . . 0 .
7. Livelier 4 2 5 6 2
8. Greater Gontrol 1 1 1 : 1
9. Greater Community 1 1 1 1 1
10. ?b]iﬁéé? Teachers 2 1 2 1 2
11. Better Teachers 1 1 1 1 1
12. Role of Teens in Church . 0 . 1 )]
13 More Outside Activities 5 4 6 8 4
13 More Retreats 2 2 2 1 2
15 More Kbout Other Rchglons * . . . .
16. Treat Us Like Adults 1 1 1 0 2
17. Shiorten Classes 1 . 1 1 .
18. More Audio-Visuals 2 2 2 3 1
19. More Ciirrerit Materials 2 2 3 1 3
20. oo “Schocish i, : i
21. oo Religious ? ? . ; ?
22. Let Kids Run It 1 1 1 1 1
23. Other 10 8 10 10 10

9) Greater sense of commqmty in. the progmm thle those exact words are

never used, this phrase reflects students’ unhappiness at the presence of cliques in

the class or a desire that class members getto know each other better.
10) Teachers who undenstand teens Younger teachers
11) Fetter trained teachers Tedchers who care about teacbmg
12) Exptazn role qf teens in Church z’zfe
13) More outside actzvztzw More fun stuﬂ'
14) More retrears.

15) Leammg about other religions; Ecumemsm Some respondents md1cate they
would like to “shop around” and decide what religion they would like to hold; others
mdleate an edueatlonal interest:
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17) Skorter or less frequent &l&&sé’s.

18) More movzes or other A—

19) More currem educatzonal maferzals More current social/world issues.
26) Giasses are 100 “schoolish”

21) 160 strong an emphaszs on relzgzon

22) Let the kids run the class; Material as presented is over our beads.

23) Otber

The ﬁrst and most notable characterlsnc of the responses to the open-ended ques-
tiors is their absefice. A majority of the students did riot resporid to these questions.
Getting respondents to an..er open-ended quesuons at the end of long surveys is no-
toriously difficult,* and one wav of dealing with this problem would simply be to call
the non-respondents “missing” and_report thz responses as a percentage of those

who did actually respond. This would have the >ffe.t of inflating all of the percentages

shown, making the responses seem more impcrtz nt than they are. At the same time,
one suspects thar those who take the time to write 1miay be speaking for a2 much larger
constituency who,-for one reason or another; are less likely to comment. Therefore;
We present these data biit request that appropriaté caJtion be applled in interpreting

them.
The responses h:ghhght several issues that were also addressed in the site visits

discussed in. chapter 1 and Appendix A: Among those students who made a comment,

the most frequent concerned discussion—the opportunlty to bring one’s own ideas
into the class and to discuss issues that were close to one’s own coicerns. This was
noted by the site.visitors as a characteristic of effective programs and is called for by

the participants themselves. While such discussion is an important part of education,
we will see shortly that it is only part of what the PRE | program is trying to accomplish.

And, in fact; a pattern of two separate “response styles” emerges among the minority

of students who had any comment to make: That is, students seemed to be asking

either for a teen group or religious education, not both. The responses seemed to be
in one of two forms. The first can be paraphrased this way:-
We need to have classes that tell us more about how to live our lwes as teenagers,
classes that explain why the Church is against teen sex-and abortion. Things have
changed, and the teachers don’t understand what it’s like to be young now. Don't
preach at us; let’s have more. open discussion about sex, abortion, drugs. and sui-

cide, and have more group activities:

The second response style can be paraphrased this way:
My teacher acts llke the Church began in 1963 We rteed to. know more about the

and the basic stuff, llke the Ten Commandments Lastly, a lot of people in the Cl&bS
don’t want to be there; and they're really disruptive. It would be better if we could
have a class just for those who want to go. -

.. In light of the fact thar these two composntes emerge from students in programs

that were designated a priori as good programs, they indicate a basic tension for
DREs. Some of the students want a teen program; others want religious education.
The challenge; it Would: seem, is to edicate the students to thé importance of both;
then to-educate the students in both.. -

- Another concern reflected in the r responses to the open -ended qneqnons (and in

the. report_of the site_visitors) has to do with the interaction of Catholic youth with

evangelical youth: The emphasis on ecumenism since the Second Vatican Council is

certainly to be preferred to triumphalism or attempts to convert members of other
mainline denominations. However, the emphasis on ecumenism has progressed §o
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far that many students receive no training whatever in Catholic ;ipblégéti'c's‘ and are

completely unprepared when confronted with a “Bible-bashir.g evangelical,” quoting

proof-texts to demonstrate that the pope is the Anti-Christ. Such encounters can be
traumatic to young Catholics just beginning a critical examination of their faith. Re-
search on persuasion and attitude change indicates that even minimal prior exposure
to such arguments can “inoculate” students against stich ariacks. Several students re-
sponding made it clear that they wanted such help: In addition; the presence of re-
sponse category indicates. that both elementary and high school students are being
exposed to such experiences, in some cases to the | point that they them elves have al-

ready -adopted sola fides theologies. It is clear that teachers must prejare their stu-
derts 1o be able to defend their faith.

Qverall the state: of these effecuve PRE programs surveved mlght best be de-
scribed as “ready,” or “in place” but in need of attention and strengthening.

_Given that such programs are bound to be viewed; to a greater or lesser extent; as
“more school,” the students’ attitudes toward PRE programs are relatively good.

While approval ratings for materials decline somewhat over time, students seem

happy with their catechists, and their catechists (as seen through the students’ eyes)
seem motivated and ready to teach. The likelihood that catechists are rated as enthu-
siastic rises over time. The programs seem quite competent at infusing basic Catholic
formation and socialization; 2% discussed in the previous-chapter.

_But there is a concern, evidenced here and voiced by the site visitors;- concernmg a
basic_ aspect of these programs—that of the cognitive component of the programs.

Emphasis on the doctrine and content of the faith declines over time, to be replaced

by 1ssues in mterpersonal relatlons Gnven the mcreasmg mvolvemeht of the publnc

tion of Cathiolic educauon has always been to mfuse the ;ndlvldual s hfe with t,he, mor-
als and values derived from the Catholic tradition; and: to bring that perspective to
bear on contemporary issues and daily living: If the Catholie Church is to flourish in
the United Statcs, these programs—which will bear the brunt of the educatienal bur-

den in the absence of the extensive parochial school system of the past—must help
to produce not only dedicated Christians but informed Catholics.

O
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Effective Parish Religious

Education Programs:
Factors Linked to
Student Outcomes

- ne of the questions religious educators commonly ask is, “What can we do
in.my parish to strengthen the impact of PRE programs on children and
_youth” In the more formal educational literature this question is normally

_couched in the language of “inputs and outcomes.” Inputs are the factors
" that influence how students learn and grow. Some of them are beyond the
control of educators. Among these are the predispositions to leammg that students

bring to the educauonal enterprrse and the degree to which one’s parents encourage

potentral determinants of student outcomes include admnmstranve and | program fac-
tors such as characteristics of teachers, program resources;, program goals; and | pro

gram content and methodology. -

- In this chapter we seek to descrlbe PRE mput factors that are associated with stu-
dent outcomes, expecting that this new information will have practical utility for ad-
ministrators, catechists, and program volunteers. To do this requires coming to terms
with the outcomes that PRE programs are designed to promote. These outcomes are
not particularly easy to define or measure.

- In general terms, most would agree that. the goals of l?kE programs are to foster the

faith life of pamcipants and to socialize them into active participation in the full life
of the Church. Involved, here, are cognitive, affective, and behavioral goals that might
be described as follows:

° G@nztzve, Developmg an. mtellectual understandmg of and apprecxanon for the
content of the Christian faith in general and the Catholic heritage in particular.

Here the emphasis is on helping students to know the “stuff” of faith, including

- basic doctrinal and moral concepts, Scripture, and Church history.

® Affective. Fostering the development of a personal faith that is grounded ina
deep emotional or affective-bond with God and a deep personal reckoning with
the life, ministry, death, and resurrection of Jesus.

® Bebavioral. Developing values, behaviors; and life prjormea that are consistent
with a personal faith. Dimensions here include both valuing and doing, where

commitments to Church and family, community and globe, are translated into
_action.

Thns study provndes a look at some but not all of these outcomes. Exhlbu 41 lnsts
the five on which our search for input-outcome connections is based. The student
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EXHIBIT 4.1 Measurcs of Student Outcomes

The degree to which student belit: .es God is loving (stadent Q20)
Closeness to God T
The degree to which a student reports feeling close to God (Student Q25)
Closeness to Catholic Church i o
The degree to which a studenit reports fecling close to the Catholic Church ¢ Student Q24)
Closeness to parish .~ ST -
The degree to which a student reports feeling close to histher parish (Student Q26)

The degree to which a student affirms - 10ral positions taught by the Catholic Church (Student
Q27 & 28)

survey did not seek to measure cogaition. What treatment there was of this arez is
discussed in the section entitled “Religious Knowledge™ in chapter 2.

fall into the af behavioral categories. We use scales
called loving God and closeness to God to approximate the affective dimension. The
other three (closeriess to Catholic Church, closeness to parish, and positive moral val-
ues) represent the behavioral dimension. Though these five scales do riot fully cover
all the important domains in the affective and behavioral areas; they do give us a

.. The five measures fall into the affective a

good starting point for understanding how PRE programs work.

- The basic question we ask is this: What PRE input factors are linked to where stu-
dents fall on these five scales We divide PRE input factors into five categories: student
background factors, family. factors (e.g., the.frequency with which a family prays to-

gether or talks about their faith together), administrative factors, process program fac-
tors (e.g,, the pedagogical methods used in PRE programs) and content program fac-
tors (the topics, issues; or content covered in PRE programs): All of these examined
input factors are listed in Exhibit 4:2.

.. Information about administrative factors is taken from the staff survey: Information
about all other factors is taken from the student survey. In order to examine how ad-

ministrative factors. relate to siudent outcomes, each of the seven students in each
parish was assigned the scores from the parish staff survey? We split the student sam-
ples into two groups—elementary (grades 5-8) and high school (grades 9-12)—in or-
der to examine whether input-outcome relationships differ for these two age groups.
-.-We use correlation coefficients to describe the connectionsbetween inputs-and
outcomes. A correlation is a-statistic which ranges between = 1.0 and + 1.0 and de-
scribes the magnitude of reifation. In this chapter, we discuss correlations of .20 or
higher. With the samples used in this analysis (elementary 368, high school 524), a

correlation of .20 or higher is statistically significant, suggesting that a meaningful re-
lationship exists between the variables in question:* A word of caution. A significant
correlation denotes relation; not causation. For example, we find that the quality of ca-
techists; as rated by students, is significantly related to students’ reports on closeness

to parish. We do not know from:these data if high-quality catechists promate close-
ness to parish or if students who feel close to their parish tend to clevate their percep-

tions of catechists. Hence, we need to be clear that the methodology emploved in this
chapter suggests but does not conclusively prove how PRE programs impact students.
~In this same regard, several other caveats are in order. The information about pro-
gram process and content comes from studerits, and this may bring a certain-degree

of subjectivity to the analysis. The analysis is done on a constricted range of PRE pro-
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EXHIBIT 4 2 Factors Examined for Impact on Studems Beliefs and Values

Student
Background
Factors

Age

Sex

Years in PRF programs
Mother’s education
Father S educauon

Factors

Fyeqnency of fmmly prayer.
Frequency of family religious conversations
Mother's involvement in PRE program

Father's involvement in PRE program

Administrative
Factors

Program is related to CCD board (ves/no) -
Program is related to parish education commiittee (yes/no)

Program is related to parish conneil [ (yes/no)

PRE program has specific budget (yes/no)

PRE program has written goals for catechists ( yes/no)
Budget for PRE program --

Namber of teaching matenzls (v:deo ﬁims audlo ete.)
Degree of ccoperation among staff --
Degree of support from diocesan oﬁice

Number of catechists -
Pcrcent of catcc’usts who are cemﬁed

Program
Factors:
Process

Progrzm offers szrvice. pro;eets (yes*/no)

Frequency of PRE program meetings
Amount student likes PRE prograim -

Quality of PRE program teaching & leammg methods

Quality of catechists - - -

Degree to which catechlst dlscusses program Wllh paren\s
Degree 1o which program uses tests & quizzes

Degree to which program relates-faith-to personal cxpenenf‘c

Degree to which students’ friends attend this PRE program
Degree to which program is flexible & open to new ideas

Program

Factors:
Content

Program emphas:s on:

teeg‘gageng ggn@@un:canon
love and Christian taith

meaning of sacraments -

reading & “inderstanding Bible

friendship & communication

sex & dating - -

how to make moml decrsmns

moral issues like abortion and nuclear wcapons
History of Catholic Chirch.

on learning to deai with: rchglous doubts
teaching responsibility for the poor
self-understanding -

practical real-life applications of faith

grams—those nominated as particularly effective. We do not know how. well linkages

described in this chapter generalize to all PRE programs. Finally, not all potentially

important administrative and program factors were measured in the surveys: Accord-
ingly,-an analysis. is litnited to the issues that were covered, knowing that future re-

search is needed ¥ expand on the work descnbcd in thls report But what we can

Wthh can gtude future research and mf()rm current dnscussmn Jbout ways t()

strengthen PRE programs:
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Outcomes

EXhIBl[S 43 and 44 present mput factors that are. hnked to the hvc ouicome mea-

sures. Linkages for elementary-age youth (grades 5-8) are found in Exhibit 4.3, and
hnkages for high school youth are in Exhibit 4.4.

EXH[BIT 4. 3 _Factors Linked to Student Outcomes Elcmcmary Grades (1-8)

Only correlations of + 20 or stronger are listed

FACTORS Loving God | Closeness to God Cagg;;"g:j:gh Closeriess to Parish Positive Moral Values
Studeg; .
Background
o LIl oonnTimITe - Mother’s
e Mother's invoivement
Famil S opE A mvolvemcnt
y in PRE, .21 in PRE, .26
PRE ﬁ, S,
o : has written
C g e em ollsglll ;80315;.25,
Administration Nuiber of
meetings per
month, .20
Liking for PRE
. kamg for -program, 45
ST lemgforPRE LBl ; it - glond o I A
PRE Program: _ program, .22 &Rjgz%;rmogr‘;& Qufnlghzggmgm ”ljlggtgst &
' gram o e , 0
Process Qu;ﬁgﬁigngé methods, .29 Quahty of catechists, 30 quizzes; 3
v Quality of catchists, .28 Degree opcn &
flexible, .
::ﬂogv to makc
L moral decisions, 40
e Parent-teen Love & faith, 38
_Parent- -teen AL M o aa. - I
Self-understanding, .25 -communication, .29 - ‘Sacraments, .37 --
PRE Program cog?eu:gité‘onsfz Practical faith, .23 Self-understanding, .24 | Religious doubts, :36
-Content Sactamenits, 38 Parent-teen - - Practical faith; .24 ‘Responsibility
Emphases ﬁeii ious doubts i; communication, .21 Friendship & -- for the poor, .31
8 T commiunication, ;21 Sex & dating, :30
- Reading & under- -
§9?‘§??8,Eh° Bible, .25
Self-understanding; :20
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Major findings can be summarized in these seven géié'fﬁéﬁis;

1. Student background factors are not strongiy linked to outcomes. Student scores

on each of the five outcome fieasures do niot show strong differences as a function of
age, sex; parental education, or years of participation in a PRE program. This latter
point means; for example; that 5th graders are about as likely to feel close to God as

EXHIBIT 4 4 Factors l.inkcd o Student Outcomes ngh Grades (9-12)
Only correlations of + .20 or stronger are listed

FACTORS Loving God | Closeness to God Catct:xlooisicE’Clgif:r‘gh Closeness to Parish Positive Moral Values
_ Student
Background
Family &“@"fﬁ%ﬁﬁs Y ot fj;‘i,"“‘“.q ot J;f,““"“.q ot
,,,,,,,,,, y religious: y religious -
conversation, .20 conversation, .25 conversation, .26 conversation, .20
Administration
o | Quality of . l;f;ns for Pg— Quality of catechists, .36 ity 6 prog
DRE Drnoram. |catechists, . o TRy ogram,.32-- f program uality of program
PRE Program: | SO0 el | cameminey | Qualiy of caechisis, 30 o™ | methods, 2
Process program - Quality O PrOBam | Degree open & flexible, .27 Quality of
methods, .22 F":‘:Sshamn&"sz 0 Friends attend, .23 catechists, .20
) Practical faith, .28
PREProgram dj;ilé';ou;(} Sclfuﬁdegstandmg, .26 Communiéiilaﬁ. 26 Soonoiiio
-Content Read & Religious doubts, .26 |  Religious doubts, .26 - Love & faith, :20
bt _ Read & - Practical faith; .24 Self-understanding, .22
Emphases understand - Friendship &'g',
the Bible, .20 : le p& -
communication, .21
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8th graders or 12th graders. At first gline¢, this may scem o be “bad niews.” for we
hope that each year of experience with PRE adds some increment to affective and be-

havioral goals. But there are other considerations that render this ““bad news” judg-
ment premature: One is that the outcome measures emploved in this study_may not
be particularly sensitive to gradations in commitment. Another is that though we do

not find evidence of growth related to PRE experience; neither do we find any mujor
tendency toward “backsliding" Other research commonly finds that students in the
junior and senior high schoal years struggle with religious doubt and often disengage
from religious institutions* In this study, a case can be made that length of exposure
10 PRE programs might prevent or retard this rather typical adolescent disengage-
ment from Church and faith.5

2. PRE administrative factors, as measured, are not closely linked to studerit out-
comes. We do not find any strong evidence that factors such as budget, cértification of
catechists, and degree of diocesan support greatly affect student outcomes. We sus-

pect that there may be a correlation, but these data indicated that only in the_case of
elementary students’ “closeness to God" do administrative factors emerge as note-
worthy. correlates. One explanation is that the effects of good administration are
masked. Administrative factors likely influence the quality of the PRE program, and

the PRE program, in both its process.and. content, appears to make a difference in
student outcomes. Another explanation is that the staff survey, which was source for
all information about administration, did not cover what might be some of the most
determining administrative factors. Areas not adequately surveyed; for example; in-

clude whether the DRE is full-time or part-time, the climate that prevails in the PRE

program, and the kind of leadership exercised by the PRE staff.
3. Student outcomes are strongly linked to program factors. Both procedural and
content factors repeatedly appear as significant linkages.

4 Most student outcome measures are positively associated with these program

process factors: students' ratings of the quality of catechists (e.g., the degree to which
catechists are seen as caring and competent), the quality of program methods (e.g.,

how students rate reading materials, presentations, music, liturgies, and discussions),
and the degree to which students report liking their PRE program. These three fac-
tors seem important to both elementary-aged and high school youth. The linkages
are particularly strong for closeness to parish.

5. Outcome scores-on closeness to parish and closeness to Catholic Church are

higher for high school youth who report that many of their friends attend the sime
PRE program, compared to youth who report less participation by friends. This attests

to the power of peers in religious education. 7 7
6. Program content is consistently related o outcomes. It appears that what mat-

ters is not 50 much traditional intellectual content about theology, Bible, and Church

but the degree of emphasis on helping youth with the struggle of making faith rele-
vant to their major life struggles and questions. We know from other research that the
major agenda in the lives of adolescents includes things like sexuality, communication
with parents, making moral decisions, doubt, making and keeping friends, and un-
derstanding the self. Ir- appears that PRE programs that take on these issues anid apply
faith perspectives to them are the ones that successfully proniote. the kinds of out-

comes that are sought. Hence, what works seems to be 4 kind of experientially-based

program which “goes with” the agenidas that students bring to PRE. This is not to say

that traditional content is unimportant. Note that the factors called “read and under-
stand the Bible” and “teach about the sacraments” occasionally appear as significant
correlates.
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7. Famlly factors are also i 1mp0rtant pamcularlv in the hngh school vears.- Studentb
whose parents are involved in their PRE program and students who experierice en-
gagement with faith issues as part of famlly life are more likely than-other-students to
report favorable outcomes. This is an important finding. which reaffirms that families
and church-based programs constitute an important partnership. The suggestion

here is that programs best affect students when the family is. considered part of the

religious education team: Without faith-supporting activities at home, many youth fall

prey to a religious skepticism that grows and festers. When parents are seen as me-
chanical religionists who practice the faith only at Mass, adolescents tend to learn that
faith is an adult game that really has no. important tie to work or family or life deci-
sions. The family that practices faith models a mature fal'h and the 1 message does not
escape our children. Note that fami

school years than during the elementary years This Corresp()nds with the age related

timing of religious doubt and skepticism:

Q

Many of the i mput factors examined in this chapter are lmkcd to each other zmd

are hence somewhat redundant in-influence. For example, students’ ratings of

program methods are highly correlated with ratings -of catechists, suggesting that
these are- not independent factors exercising independent or discrete influence. We
used additional statistical techniques to help us isolate the r most important linkages to
student outcomes after these redundancies are statistically controlled.”

_For high school students, a set of five input factors.explains a gieat deal about thclr

locanon on the outcome measures.® Generally speaking, these five are the most im-

portant linkages: -

® Frequency of famal; rellgnous conversations -

® Program emphasis on readlng and underswndmg., 5 the Blblc

@ Program emphasis on a “faith which is practical”

@ Program emphasis on promoting self- understandmg

® How much one likes PRE . ,

-When a young person has these five thmgs workmg., 2 for hlm/hcr p()smvc values and
beliefs are particularly high. The good news is that each of these—=and particularly
the first four—are within religious educators’ sphere of inflieince. Three of theni
have to do with program content emphases. :

- Each ought not be interpreted in a rigid, literal way bui mthu mken to represenu
kmd of approach to PRE. The message seems.to be that traditional substance (¢ £ Bi-
ble) when combined with helping students experience and feel and apply the faith to

their unique life dramas (i:e;; practical faith, self-understanding) is a particularly pow-

erful formula. The point is that the combination of substance and experiential learn-
mg WO[‘kS hand m hand and that one wnth()ut the othcr docs n()t worl\ as wcll Thls

conicerning the desnrablllry of a combm.mon ()f Jppr()dche.s o PRE. Wl[h thl.s C()mhl-
nation; faith is alive; real, and dvnamic.

We see again the i 1mp0rtance of family as a parmcr in rcln;,nous education. The ef-
fect of PRE. programs is strengthened when the family is a partner and weukened
when families choose to let the parish do it all. The lmpllc.m()n here is that the effec-
tive religious educator works fiot only with children-and voung people but also with
parents to strengthen the family’s role in fiith and value development.

_The fifth factor—liking for PRE—is a bit more elusive from a prognmm;mg p()mt

of view. We know that liking for PRE is partly prcdncatcd on the three program em-
phases. discussed above: It is also tied to having one's friends involved in the sume

program,; suggesting that efforts to build and sustain close interpersonal relationships
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within a PRE group are a worthwhile goal. We also know that liking for PRE is tied to
experiencing a program that is “fun and enjovable” (student Q77). There are; of
course; a number of ways to promote such fun, via games, outings, and events. That
seems to be important here. But youth are telling us, we think, that the effective PRE

program is one of balance—there is time for fun and games and time for friendship-

making, but a high priority is also given to content. -

__For students in the elementary years (grades 5- 8) the most povuerful mgredxents
are both similar and different. In terms of similarity, we find evidence that-each of the
five factors found important for senior high school youth are also strongly linked to
stud=nt outcomes for elementary youth. But two additional factors e emerge for elemen-
tary school students. One is program emphasis on_parent-teen conversation. What el-

ementary students seem to be saying is that during the young adolescent vears par-

entsare. pamcularly crucml fdr he]pmg them deal wuh the blg quesuons of ldenuty,

tha[ encourage dlalogue or help in initiating dlalogue are probably seeri by swdents
as pamcularly helpful. In turn, this predlsposes them to “catch” what PRE programs

seek to teach.
- The other factor is. frequencv wnth which elemeg;aq' §chool PRE gro;ms meet bru-
dent ourcomes are stronger for youth who have mor= exposure to PRE programming.

Since nearly all (85% programs meet four times a morith, we suspect that the mean-

ingful difference in quality comes via outings, retreats, and service projects.

o (N
co




5

Q

Summary and
Implzcatzons

n consndermg what has been learned from [h]S study of effectlve pansh reli-
-gious education programis, it will be instructive to look :lgaln at the scope and
limitations of the-surveys.

Eighity-thirée dioceses nominated ds efEcuve a: total of 258 PRE programs
B Each of the parishes was contacted, and ‘146 agreed to participate in the survey.
Each then filled out a staff survey and was asked to distribute seven student surveys

to a random sample of boys and giris in the PRE programs Most pilrlshes retur ned all
seven.

from meffectlve ones, sinice all 1 of the PRE prog(ams J,nvolyed were nominated as
being more effectivc a priori. They cannot conclusively tell us what the impact of
these effective programs is_on their students, since the questionnaires were admin-
istered only once and therefore cannot display. change over time: Also, there was no

“control group” of Catholic youth of the same age not involved in. these programs.

- What can be gleaned from this report, as we have demonstrated ii: the previous
chapters, is twofold. First, we have presented “state of the program™ mformauon con-
cerning the staff and students of programs considered effective by diocesan offices—
what these exemplary programs are like, what content areas are being covered with
elementary and high school. students, what the staffing situation is, what percent of

the catechisis are paid or volunteer, what the siudents are like, what they believe; and
what they like and dislike about program staff and content.

Secondly, we have- captured-some sense of the dynamics of the mterrelatlons
among these staff and student charaaensucs and how {hw combme and lntemct in

about | pmgram factors whnch are partlcularlv lmked to student ¢ outcomes

- In this concluding chapter, we will briefly review what we have seen in n the bre

vious chapters and address the implication of these findings for conduumg effective
parish religious-education programs. -

~ Based on both the results of the staff survey And the ob~er\uuon ()f thc site visitors
presented in Appendix A; there are a number of i rajor hndmgs concerning parish re-

ligious education programs. .
- 1) Quality does not c™iefly result from fmancvs lt was rcpe.ncdlv noted that good

programs were not just tie programs that had the greatest number of resources and

the strorgest support. Such assets go a long way toward making a good program bet-

4
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ter; and anyone_serious :zb()ut the im pr( wement of parlsh religious cduuu()n must l)c
willing to. provide financial resources. These resources, owever, will be ineffective
without planning, goal setting, and leadership. -

It often seemed to be the case that, wherever there was d med there Wias a Wiy of
addressing that need. Students: seemed. ready to receive whatever type of program
the parish was able to offer; and the degree to which they felt directly involved (class

discussions, retreats) seemed.to_determine how lupp\ they were with their pro-
grams: Also; one would expect that students do not require more fron their PRE pro-
grams than thev do from their community: Students in more- “upscale,” higher-in-

come commut.ities no doubt have higher expectations, and their programs no doubt
have higher budgets; those from poorer comniunities apparently do not expect their
religious education programs to be 45 resource-iniensive.

- In short; this is not an argument in favor of cutting PRE budgets r:uhcr it mdlcates

that those responsible for PRE do as well as they can with what is available, and gen-
erally the outcome is well-received.

2) Catechist training is a central isstte. Botls thL site visits and thc Stdff survey

made it clear that the majority of catechists are unpaid but recruited, based on the
DRE's impression of the person's catechetical abilities, Programs that had access to
diocesan-level catechist training seeried very. happy to have such an opportunity; and
those involved with such training; dl[hOtlgh in_the minority, had high praise for.it. If
the Catholic Church. in the United States is going to .increase its reliance on PRE for

the formation of its members; greater attention needs to be paid to the conipetence of
its catechists. This leads directly to the next issue.

3) Where has all the doctrine gone/Aperentlv oSt ()f the rellglous d(xrrmc con-
veyed in PRE programs is conveyed in clementary schiool level- ‘programs, with high
school level programs emphasizing the affective and behavioral rather than the cog-

nitive aspects of faith. This occurs at a time when; previous research informs us; stu-
dents are drifting away from formal religious concerns anywav. Is this, then, an appro-

prlate response to.an apparently “natural” developmental stage? Is it 2-good idea to

“back off” on doctrine since student interest is declining anyway? Is it better to give
the students practical religion that addresses their concerns -and the décisi

sions_thev

are facing in terms of lifestyle than to burdep. thém with detailed doctrinal issues?
Certainly. it is important to help students at this crucial stage of development. lcarn

how to apply their faith to an increasingly complex_life: Simple requirements of time

will dictate that, as other issues need to be dealt with, training in doctrine will re-

ceive less attention: At the same time, an understandmg of the faith, if it is to serve the
believer well, must mature even as the person’s understanding of mathematics; social
studies, and all other areas of learning must mature. Anid lere, to doub; is part of the
problem. Conveying the complexities of the Christian understanding simply requires
more training at the high school level than at the elementary school level: Many PRE

programs may simply not have people with sufficient background to teach doctrine to

high school students. -
- One way to address. this quesuon is through catechlst training. But trammg taku

tmle time that many catechists are already giving away free. Family catechesis would
be another answer, but even people: hlghly trained in catechesis note the considerable
difficulties in attempting to “talk rellglon with one’s own adolescent children: -

The issue is a difficult one, but until it is resolved, the issue of “Catholic identity"—

raised by the site visitors and valued by the high school students—will remain prob

lematic. .. _
4) Rez’zgzous deueiopment is strong As we- have noted famnly relngnous practice as

measured is relatively infrequent. But when it does occur; it ténds to be related to a
strong and positive image of God, independent of the simple effects of background or

demographics. The other factor influencing belief; as discussed in chapter 3, is the

content of the catechetical program to which students are being exposed.

Ml
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Aruitoxt provided by Eic:

Summary and Implications

- These two findings cast our descriptive statistics into an interesting light. Because
the ratings of God and Jesus and Mary are so high, one might argue that that the stu-
dents are ,Siiﬁ'p’ly;;t'elli'rig the:- researchers what théy want to hear. But the findings on
the factors contributing to those religious orientations paint a more positive picture.
Students, at least to some extent, live the God they experience: If their family brings

God to them through prayer and discussion, if they are happy with what thev are re-

ceiving in their catechetical program, they view God as nurturing.

Perhaps related to this is the finding concerning Jesus and Mary images. \We noted
that Jesus and Mary images are- strongly related arid that ciiaracteristics dscribed to
the one tend to be ascribed to the other. But the strongest relation between descrip-
tions of Jesus and Mary had to do with the adjective “irrelevant,” If Je Jesus or Mary was
seen as irrelevant; the other was likely to be perceived the same way. The. strength of
this relation suggests that these two. questions—Is Jesus relevant to you? Is Mary rel-
evant to.you? are really only one—lIs religion relevant to you? This wouid mdnane not

only that Marian devotion is alive and well with. these students, but that, at least
among the swdems m these programs, there is a desire, as the site visitors noted, to

S) Values are strong. We: have seeri Ihal the values ()f these studean are strong In-
asmuch as these students do_not attend parachial schools, this strength of values is

testimony to their parents, inculcating a Catholic value system through their own

teaching and example.

As the students progress from elementarv to high school thenr qtands on moral is-
sues, while for the most part continuing to reﬂec{ a Catholic moral position, begin in-
creasingly to shade toward indecision. Part of this change is simply the cognitive and
moral development-involved at:this stage and the fact that condemnation is tempered
with compassion. This also indicates the appropriateness of the increasing emphasis
on moral decision-making for high school students; noted in chapter 3. .

.6) Catechetical programs are rated positive, with room for zmprovement OVCI"I“

students who are in the effective programs rate them as good. This, of course, reflects
a bnased sample these are good programs to start wnth Furthermore; s[ud(.n[s with

have been less likely to ﬁll out the- survev But it should be noted that, Jmong th()sc
who_had any written comment at all about their | program, z: number say that they li-
ked_it just the way it was. We noted also in chapter 4 the curious tendency for students

to say that they liked the program (they would recommend it for their friends and

children) but that the other students didn't (they only attended because their parents
made them). Thiis may reflect either the impact of a small group: of vocally dissatistied
participants, or a distinction between the students’ private opinion (' ‘this is prut\ in-
teresur;g ) and public presumption ( “everybody hates school ). .
s are. mong the n ost

7) Catechists are bighly rated and we lzleed CJtCChh

highly rated catechlst cdritnbutes 0 a more p()smve ﬂuth Thc (wemll mun}.,s for thc

catechists are all the stronger in light of the fact that at least some students were en-
tirely willing to criticize their catechists. In a small number of written responses,

comments were- made concernmg catechists who “didn’t understand kids.” In an-
other case a student wrote; “I know you have to take who you can get; but you. might
at least try to find somebody who wants to teach.” We point to these responses to

demonstrate that, when things were bad, students were willing to sav so. Apparently,

for most students, even if they didn't like the other asi> 's of their program, their ca-

techist shone through as interested, dedicated, and i~ d. The central component
of any educational program—the teachu—-gcts higli inarks from the students in
these PRE programs.

_8) Effective programs are well-structured. Because thns 5tudv emmm;.d tlmt se;,
ment of PRE programs viewed as particularly effective; we can learn something sig-

~6
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mﬁeant from administrative elements that [yplfy these effective programs. We cannot

tell in any absolute sense whether some or all-of tlie characteristics are unique to ef-
fective programs. Perhaps some are simply universal. Without-comparisons to less ef-
fective programs, we cannot be sure. But it i$ intuitively plausibie that some of the fac-
tors common to effective programs play a role in making a program successful. We
cite here; based on our interpretation of the findings, recommended administrative
actions for all PRE programs. They are: :

® Develop written goals for the PRE jprogram . and the ca[echeucal staff and trans-

_ late them into concrete and specific objectives

® Place high emphasxs on the training of catechists, pamcularly in the area of doc-
trine

Offer service projects and retreat expernences for junior and senior hlgh youth
Use-parish hturglcal events as a catechetical opportunity for both children and
adults . ,

-9). ive prggrqm are both I fe— and faztb enbanczng Chap[er 4 argues that
pdsitive student outcomes are strongly linked to programs that balarice attention to
traditional content (Bible, theology, Church) with an emphasis-on helping youth see
that faith means living religiously in daily life circumstances. Effective PRE { programs
know how: to make faith relevant to the turmoil of adolescence: Successful PRE pro-
grams find creative ways for students to learn that faith speaks to life and the many

decisions and choices it presents. We suspect that catechists who know how to help

youth with the practical side of faith learned how to do this in tiie crucible of their

own adolescent experiences. This know-how may not be trairiable or teachable. If niot,
this may have important implications for recruitmenit of catechists. Catechists should
be capable of personal witness. -

10) Effective programs involve Ja imilies. Positive student outcomes. appear 10 be

promoted by families who actively practice and discuss the faith at home. Yet, we dis-

cover that most PRE students. report that their families do not talk about the faith or

pray together. It is clear that there is work to be done here. Two of the best ways to
strengthen PRE students’ commitments to faith and Church and positive values are o
teach parents the importance of family religious practices ond to offer practical advice
on how to do this. The importance of this challenge cannot be overstated.

W
3



Effective Parish Religious Education Programs
Administrative and Program Factors

® The director of religious education (DRE) holds a posmon of umque 1mportance
in the overall leadership of the parish religious education (PRE) programs in this
study; in 84% of the parishes the person primarily responsible for completing the
staff survey was the DRE. .

Sixty-six percent of these programs have written goals and 80% have a spec:ﬁc

budget. No strong relation was found between size of budget and program effec-
tiveness. -

Shared planning and coordmauon wrth a lay group such as CCD Board character-
ize nearly all these effective programs. =

Nearly 70% of the res;sondents receive “very hrgh or moderately hrgh support
from the diocese for their PRE program. .

Overall, effecuve PRE programs average 1 catechrst for each 10 parucrpants
ReS[SoﬁaéﬁEs (97%) report on-going recruitment of both catechists and support
personnel.

Sixty-two percent report that thelr catechrsts areé not formally ceruﬁed o
Programs that deal with sacramental preparation (97%) and scripture (85% ) are
the types most offered for adults.

o The majority of effective PRE | programs have regular service prolects for j 1umor and

senior high school students.

Students in Parish Religious Edueation Programsl

Religious Behavior, Beliefs Values, and Inﬂuences
° Famrly rehglous praetlce is rather mfrequent a majority. of students say that therr

families “hardly ever” pray together (aside from meals) and that they rarely dis-
_ cuss religious topics.
® Replicating a very common- ﬁndmg, glrls were somewhat more rehgrous than boys
on many of the measures of religiousness assessed. =~
High school students are more likely to say they are “unsure’ eoneernmg actions
that they formerly considered wrong. .
o Students tend to form similar 1mages of Jesus and Mary (gentlc warm, pauent
comforting; loving) but these are not strongly related to any particular image of

God.
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Stuidents in Parish Religious Education Programs

Views on Their Programs and Catechists

Catechists are well-liked by their students. Eighty-three percent of students rate
their catechist’s attitude as excellent or good, and 68% rite their preseritations ex-
cellent or good. Students’ general image of their catechist is of a person who likes
and challenges students, has a good understanding of them; and often makes an ef-
fort to be knowledgable aboiit the student’s life outside the class. .~
Students give their programs good ratings when asked their own opinion, but
seem to think that "other students™ are not as happy as they are.

High school students have lower ratings of PRE resources and activities than ele-
mentary school students.

Compared to elementary school PRE programs; high school PRE programs are less
likely to deal with doctririe, theology, church history, praver, and Bible study, and
are mcre likely to deal with interpersonal relations; moral decision-making; com-
munication skills and the like. ;

The single most-frequently requested addition to the PRE programs is more stu-
dent-lead discussion about topics of interest to them personally Second most fre-

quent is outside activities.

Effective Parish Religious Education Programs:

Factors Linked to Siude;;t Outcomes

In order 1o estimate how PRE programs affect children and young-people; five out:
come scales were constructed. These are: the degree to which God is viewed as
loving, closeness to God, closeness to parish; closeness to the Catholic Church; and
positive moral values. - - - T
Student scores on each of the five outcome measures do not differ strongly as a
function of age, sex; parental education, or years of participation in a PRE program.

PRE administrative factors; as measured, are not linked to student vutcomes. We do

not find any strong evidence that factors such as budget, certification of catechists,
and degree of diocesan support greatly influence student outcomes. .~
Most student outcome measures are positively associated with three program pro-

cess factors: students’ ratings of the quality of catechists (e.g;, the degree to which
catechists are seen as caring and competent), the quality of program methods
(e.g., how students rate reading materials, presentations, music, liturgies, and dis-
cussions) and the degree to which students report liking their PRE program.

Program content is consistently related to outcomes. It appears that what matters is
not so much isolated intellectual content about doctrine; Bible, and Church but the
degree of emphasis on using this knowledge to help youth with the struggle of
making faith relevant to their major life struggles and questions. S

Family factors are also important, particularly in the high school years. Students
whose parents are involved in their PRE program and students who experience en-
gagement with faith issues as part of family life are more likely than othe: students

to report favorable outcomes.




Someé Mafor Findings

Eﬁ'ective Parish Religious Education ngrams
A View ﬁ-om the Field

parlsh rehglous education programs: -

—a sense of responsibility for and ownershlp of the progra shared by a large
number of people in-the parish
—an explicit vision and planning process gmdmg the program.

The ¢ orgamzauon of successful programs had often developed in réSpohse 10 some

crisis in the way religious education had 1 reviously been conducted (e. g, the clos-
ing of a school). -

Much effective catechesis occurs in Lhe context of other hturglcal everits: sacramen-
tal preparation; liturgical planning, and Sunday liturgies. -

The quality of the relationship between the pastor and the director of rel igious ed-
ucation has direct and profound impact on program quality. _

Program quality was not strongly related to the financial status of the. parlsh

Programs tend to take either an educational tone {often in parishes with schools)
or a ministerial tone; differences in tone do not seem to affect program effective-
ness.

The weakest characterrsuc of each of Lhese programs was-ifi rellglous instriction:
the conveying of the content-of the faith, its doctrines and hlS[Ol'y -

Affective goals—the establishment of prayer life and a general ' relxgnous tone” to
the lives of the students—seemed particularly emphasized in these programs:

Behavioral goals—the establishment of proper behavior and introduction into the

local church community—were also emphasized.
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Introduction

1. Thompson, AD and Hemrlck E (1982) The Last Fifteen Years A.S‘fatzstzcal Sur-
vey; Wﬁshmgton D.C. UsCC Publlcauons

2. Fee,JL, Greeley, AM., McCready, WC & Sulhvan TA. (1981) Young Catbolzas
in the Umted States and C‘anada New York Wllham H Sadher Inc; and Greeley,

Kansas Crty Sheed and Ward

- 3. The NCEA Handbook for DREs (1983) offers deﬁmtrons of the terms Dlrector of
Relrgrous Education (a- theclogically trained individual; holding a master’s degree;
and havmg other qualifications) and Coordinator of Religious Education (someone in
charge of a religious education program, but who has Jess formal training): Since no

definitions.of these terms were presented in the survey, throughout the present re-

port the term “director of religious education” is used for the person in charge of a
religious education program, regardless of training.

1. All question numbers in this chapter refer to the staff questionnaire.
~ 2. Leege, D. (1985). The American Catholic parish of the 1980's. In Byers (Ed.), The
parish in transition (pp. 8-22). Washington, DC: United States Catholic Conference.

Cliaptcr 2

1. Chapter 1, which- drseussed admlmstranve issues, presented mformanon for

grades K—12 and adults: Since the present chapter is based on questionnaire re-

sponses by the students themselves, it covers grades 5—12. See Appendix D for the

methodology used in obtalmng the Student d:lta
2. For further details ¢ concerning the EA report see Benson P L Johnson A l.

Wood, P K;, Williams, D: L., & Mills, J. E. (1984). Young adolescents and tbezrparents
Project report. Minneapolis, MN: Search Institute. (Also published as Benson, P L.,
Williams, D. L., & Johnson, A. L. (1986). The guicksilver years: The bopes and fears of

early adoléscence scerice. San Francisco: Harper & Row.)
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3 For ﬁjrther mformatlon concermng REKAP/REO} data, see Thompson ,
- AD: (1982). That they may know you : : . : Washington, DC: National Catholic Edu-
catlonal Association:

4, All question numbers in this chapter refer to the student questlonnalre

S. Percentages that are reported to be different (e.g., greater or less for a parttcular
group) have been tested using the chi-squared statistic. All differences are statistically
significant at the level of p<.00S (rather than the .05 level usually applied) except as
otherwise noted.

6. Coinparisons to the REKAP/REOI data are dlfﬁcult since the present survey
asked about specific frequencies of practices (e.g., once a week, 2-3 times a month,
while the REKAP/REOI data used response categories such as “often” and “occasion-
ally”)

7 leference it famnly prayer by famlly composltlon p< 02.

8. For-a summary of the evidence.conicerning gender dlfferences in rel.glousness
see Argyle, M., & Beit-Hallahmi, B. (1975). The social psychology of religion. London:
Routledge & Kegan Paul; and Gallup, G.; Jr. (Ed.). (1985, May). Religion in America: 50
years: 1935-1985. The Ga'lliiﬁ Report, Report No. 236.

9 See Gallup (1985) p. 22

. 10. For a review of research and theory concerning rellglous conversion, see
Spilka, B., Hood R W jr & Gorsuch R L (1985) The psycbol‘ogy of reltgton An em-
pirical approdch

eerning a dechne in rehgnousness over tlme see for example Benson et al. (1984)
Project report: Young adolescents and their parents. Minneapolis: Search. Institute;
Benson et al. (1983). Report on 1983 Minnesota.survey on drug use and.drug-re-
lated attitudes.. Minneapolis: Search Institute; Princeton Religious Research Center.
(1984). Religion in America. Princeton, NJ: Author; Potvin et al. (1976). Religion and

American youth Washmgton DC: U.S. Catholic Conference.
1 1. thferences in prayer style by gender by asklng for thlngs 1 neLd p< OS “by

usmg prayers from books or memory," p<.02; “by reading the Bible,” p<.02; others
p<.005.

12. leferenees in prayer stvle by famlly composltlon by asklng for thlngs I need
p< 05; others p<:005:

13. For treatments of several approaches to God image research, sce Splllca et al
(1985), chapters 3 and 4

14. See Fee;J. L, Greeley, A M McCready, W C., &,Sulltvan T A. (1981). Young
Catholtcs in the lﬁuted States and Canada. Los Angeles: Sadlier.

15 le’ferences for God as Father by family composition, p<.0L.
16 See bpllka =t al (1985) Chapter 10.

_17. This; of course; is not to deny the valldlty of such umgerv (see for L\mmple
theﬁgommentarles on the Song of Solomon) or to overlook its strong presence in
mystical writings (Teresa of Avila, William Blake) but only to note the difficulty that
most people of this age group have in integrating such concepts into their God im-

age.

18. For those famlllar w1th the Pearson product -momenit corrclauon coefficient,
the intercorrelation matrix for the “religious” God images is as follows:
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Notes

Savior Master Redeemer Creator Fatber

Protector 46 24 .37 .35 25
Savior .30 .45 .45 31
Master 37 34 31
Redeemer .49 37
€rearor 45

- All other God-image: intercorrelations are less than .30 except for that between
Protector and Fnend ( 30)

19. The main dnfference in the ratlngs of Jesus and Marv is the likelihcod of each
being considered “intelligent.” A possible explanation for this difference lies in what
the students recall from Scripture. In the Gospels, Jesus is often seen. in debate with
various adversaries; a difficulty to which he responds-with acumen. In contrast; the
Gospels-do not offer us:corresponding accounts.of Mary’s. débziting prowess.. Thus,
her intelligence is not called into question (52% of the. students say it is very likely she
is intelligent), but rather, it is simply never put on display.

- 20. The correlation between the ratings of Jesus and Mary on €ach dd]eC[lVC was as
follows:. .

Irrelevant 72 I:ovmg 49
Unimportant ;58 Gentle 42
Stern 53 Intelligent .35
Challenging .52 Patient 33
Distant -- Sl Warm - .29
Demandmg 49 Comfortmg 27

71 Between Jesus, Mary, and God images on one hand, and Church images on the
other, the only rotable correlations were between seeing the Church a3 challenging
and seeing Jesus (.40) and Mary (.36) as challenging.

22. A detailed discussion of both the REKAP and REOI instruments, thenr conterit
arid developmient, can be found in Thompson (1982). That book details the rigorous
process of scale construction; review, revision, and. re-testing by which these instru-
ments (REOI for elementary schoel REKAP for high school) were produced. During

the development of these instruments, constant advice was sought from educational

and testing specialists of the Educational Testing Service, a widely representative task
force of religious educators from the United States and Canada, as well as theologians
and other consultants Heavy relnance ‘was also placed upon documents of the Na-

these was Sbarmg the. nght of Faith: National Catechetical Dzrectorj for Catholics of
the United States (1979; Washington DC: United States Catholic Conference).
23. Dnﬂ‘erences on gender by premarltal Sex; p< 02.

24 For further information concerning the nature of extrinsic rellgnousness see
Spllka et al (1985) chapter 3.

25. See Hoge, D. R, McGuire, K Stratman B F & Illig, A A (1981) (,om)erts
dropouts, returnees: A study of religious change among Catholics. New York: The Pil-
grim Press.

Chapter 3

dent questionnaire.
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2. Students were also given the opportunity to indicate whether a particular topic
was “particularly interesting” to them, but those ratings on every item (excluding tak-
ing tests) ranged between 24% and 34%_of the students expressing interest in the
area, with little or no variance by gender, family composition; or grade.

3. Gender differences in coverage of career choices, p<.02. -

_ 4. In the present instance, several respondents answered Student Q89 (“Is there
anything that you feel was left out .. .)-“Yes” and then changed their answer to “No.”
One possible reason for that was they found that, if they said yes; they were supposed

to Write an answer about what was left out, and rather than write such explanation,
they preferred to change their answer. There is, of course, no evidence that this was

actually the case, but it is a plausible explanation for changing that particular answer.

5. See McGuire; W, J. (1985): Attitudes and attitude Change In G. Lindzey & E.
Aronson, Handbook of social psychology (3rd ed.): Volume 11, Special fields and ap-
Dlications, pp. 233-346. New York: Random House.

Chapterd o
- 1. See, for example, Berison, L., Yeager, RJ.; Wood, PK.; Guerra, Y,0 MJ.; & Manno,
B.V. (1986). Catholic bigh schools: Their impact on low-income students. Washington,
DC: National Catholic Educational Association. , - ,

2. The alternative to this “many-to-one” match is to analyze variable interrelation-
ships based on parish means. We rejected this latter approach because of the sinall N
in each parish and the inconsistent percents of males, females; under 15, and over 15
across the sample parishes. 7 B , ,

5. For both samples, correlations of .2C or greater are significant at the .001 level.
4. See the references cited in note 11, chapter 2. 7 7
__5. These findings may seem to_be in contrast with some of the percentage data

presented in chapter 2. However, those data were based on the one or two “highest’”

response categories in each case. When the mean response across all categories (for
example, from “Very Close” to “Not At All"") are examined, the apparent decline in re-
ligiousness noted in chapter 2 is much l€ss marked.

6. r = .45 (p<.001).

7. The technique is stepwise multiple regression.

8. R is in the range of .20 to .35, depending on the outcome measure under ex-
amination.
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Effective Parish Reli zgzous

Education Programs
A View from the erld

. ! hiis view of effective parish religious education (PRE) programs is based on
reparts of site visits to 20 selected parishes around the country.- Largely
. .alitative and. impressionistic, it presents a discussion of various character-

s” 1~ and aspects of effective PRE programs as observed in these parishes and

-:nimarized by the research teams: It is condensed from more than 500 pages
...zs from the site visitors, who observed a great richness and dnversnty in these

¢ JEI2ms.
e Goservations. of the site visitors are exammed under three major topics: Parish

Context; Catechetical Process, and Program Variables.

R

A prehmmary generallmnon about these effectwe: programs is that they appeared to
be ~ccessful because they were embedded in strong; vital parish faith communities.

Suc. ‘ommunities appear to provide the necessary context in which catechetical pro-
gramis can hope to have an impact. it was the experience of the on-site visitors that all
these parishes manifested a high degree of quality worship and community prayer,
shared responsibility, planning; and collaboration in the total parish life and ministry
The effective catechetical program is usually the by-product of a healthy parish life.

The site visits revealed two common characteristics in the parishes that had suc-

cessful PRE programs: .
- 1) A significant number of people in the pansh commumty beyond the formal
leadership shared a sense of responsibility for the program. -

'2) Some conscious vision was guiding the program, and the- process of plannmg
was related to that vision. Many of the parishes that were visited had a formal, written

mission or vision statement for their PRE program. -

In general, people seemed to use two kinds of languages to talk about rehgnous ed-
ucation programs, one educational and the other catechetical. We found that those
programs that-were-self-consciously catechetical were much more likely to use pas-
toral and theological language to articulate their vision and purpose. Programs that
were more educational in orientation used a more consciously educational language.

The choice of the program approach was, in turn, related to the history and training

/5
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of the people responsible for programs. We found very successful programs using

each of these approaches and terminclogies. R
In the interview process, the significant historical events of parish life and the
origins of the current parish religious education program were investigated. The pre-

.organization of many of these programs-was the result of a crisis in the parish

sent organization of h
involving a change of priests or directors of religious educaticn (DREs). One effective

response to such a parish crisis was to place responsibility. for PRE on a larger num-

ber of people in the parish community, thereby increasing parish involvement in and
commitment to the program. Another approach to the crisis was to use it s motiva-

tion to examine critically the program goals. Although these processes were gener-
ally quite informal, it was clear that many of the people who guided these parishes in
time of crisis encouraged reflection rather than immediate action. The results were

long-term parish consensus concerning PRE and new prograris of high quality .
- We shall now examine some signiificant, Specific aspécts of parish life as they relate
to the catechetical program.

éa:ié,i:,:ié ;iiaﬂii;l* -
A consistent finding from our visits was that most successful PRE programs appear

to-utilize the liturgical events in the parish as rich caiechetical opportunities in the

religious education of both young children and adolescerits. This occurs in four broad

categories of liturgical activities: sacramental preparations, liturgical planning, Sun-

day liturgies, and retreats.

 Religious education aims at fostering a Christian lifcstyle. Sacramental preparation
programs revolve around the major life-events. The sacramental preparations that

seemed most conducive to PRE programs were those associated with the sacraments
of initiation: Baptism, Eucharist, and Confirmation. These life-events were used by
the parishes not only as rel

ligious opportunities for reaching children and young peo-
ple but as learning opportunities for the whole family. Family involvement in sacra-
mental preparation is considerable and appears to be very productive. S

The most effective programs appeared to define involvement in terms of a series of

escalating stages, with parents encouraged to participate in relatively minor ways at
the outset of the program and relatively major v-ays by the time the programs
reached their term. A typical example would be a baptismal program where parents
were initially directed to think in terms of the life of the children—welcoming them
into the community; this might lead, however, to parent involvement in the Rite of

Christian Initiation for Adults (RCIA) program or in some other program that en-
couraged them to reflect upon their own adult experiences. Another example ‘-

volved Confirmation preparation. Parenis began their involvement in the program oy
considering appropriate activities. for their sons and daughters but advanced to d's-

cussion groups with other parents, where they shared the experiences they were hzv-
ing with their children: , : S

- Successful programs emphasized student involvement in liturgy—both formal par-

ish liturgies and paraliturgical celebrations. Many programs allowed students to de-

sign their own liturgies, even though there was risk of failure. A number of catechists

expressed the feeling that; since everyone learns by making mistakes, especially
young peaple, it was important to allow them to do the best they could, helping them
when problems occurred. In general, it was felt that rewarding young people for
helping to design insightful and prayerful liturgies was an effective educational op-
tion, in combination with their participation in other well-designed liturgies.

- Another characteristic of many of the successful parish programs was their ability
to attract people who had professional liturgical training and talents (e.g,, liturgical
musicians, artists) and to involve them in the program with catechists and the adult
community.
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In t}.ose panshes that had a Cat’ 1()hc sch()nl the. hturglul L\penemes Jlsu pr()-
vided a bridge between school and non-school children. These two components of
the parish, which otherwise might have little contict, were able to share a common
expresslon ot their faith and thereb\ contribute to amore u)hul\e communiry: Chll-
celebration. -

__Severa! different. perspeetwes were_noted eoneermng the mle of Stmdav hturg\
and its relation to PRE: A number of the students that we spoke with in thcse par-
ishes—particularly older adolescents—consider homilies at Sunday mass educa-
tional. Most students felt that the parish liturgies that they experienced were generally
very good, and thev were enthusiastic about attendmg them. Required attendance at
parish liturgies within these programs was not very common, although it was clear
that-parents and teachers applied some subtle pressures o make sure children at-
tended. Parishes that had good working relationships between the DRE and the Youth
Ministers were particularly good at developing a core of vouth leaders who would

take the initiative in attending liturgies, therchy encouraging peers to attend also. At-

tendance at liturgies was particularly strong around confirmation time, reflecting stu-
dents’ responses to the enhanced miotivation that surrounds tlmt event.

ery where y voung people are. separated Fer ;he rest of the et)mmunm Vfor an over-
night. Several parishes incorporated retreat mornings or retreat davs into the curric-

ulum for all students. Many of the retreats seemed to be very good at stimulating the
creative and insightful aspects of youthful spirituality. These parishes noted that
vouth retreats were the single most effective catcchencal/ev‘m;,dlz.mg, activity in dedl-

ing with older adolescenits.

Socnal Jusuce/Clinsuan Semce Perspecuves

Most PRE | programs have a strong social justice and. human service cnmponent

Children, and especially adolescents, are engaged in various kinds of community ser-

vices as part of their sacramental training, particularly in preparation for confirma-
tion. Even younger children are encouraged to think more i fernis of the wiorld com-
munity and international peace and justice iSsues.

_This social justice perspective can be seen throughout most of the programs Jnd
appears to be one of the more uccessful aspects of the articulation and implementa-
tion_of vision from the national hierarchy through diocesan offices to parish pro-

grams. We saw few progranis without a significant social justice and human service

component: Sometimes the educational aspect needed strengthening.

Leadershnp and Relationshnp

- The first issuie in PRE programs-is the nature .md exercise of parish uted]etlul
leadership. It is important that the Director of Religious Education; whethera priest
or professional catechist; lead and serve in a visionary and an-enabling way: The best
DREs understood the Church’s goals for catechesis and were able to facilitate and em-

power as well as direct. In some ways, thev operated like good community organiz-
ers, able to identify and develop resource persons within the community and help
them put. their gifts at the service of the program. Another aspect of strong.,,,cﬂuuve
léﬂdETShip is the éb'il,i'ty to dCVélkjp prthdurES th;it;dcpeﬁd on and encourage team-
work. Within parish programs, this was done largely by tremendous attention to de-
tail, so that volunteers did not feel overburdened or out of their débth and all had a
complete sense of their jobs: The effective leader was able to design a structure and
an organization that was both very intentional in its design and very detailed in its ex-
ecution. Needless to say, none of this happened quickly. We were told, tinie and again,
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by experienced DRES that it took four to five years before they felt they had their psro-

" This. keadershlp factor is related to another i mpormnt 1ssue Successful | programs

were those able to solve the succession problem, which was rarely addressed before

the need arose. When the program is dependent on a strong or charismatic leader, it
can falter when that person leaves. In many ways, this problem is the Achilles’ heel of

parish catechesis. -
Orie of the rrore sensitive and difficut- to-descrlbe issuies that the site visitors en-

countered was the relationship. between nriests and DREs. When these relationships
were worked out successfully, the program was smooth and productwe otherwise,

the program was negatively affected. .

One of the challenges that this situation poses for PRE programs isto develop good
models of the DRE-pastor relationship. Our observation was that positive relations
between DREs and pastors were characterized by explicit job descriptions before hir-
ing took-place and, thereafter, by regular meetings for discussions between the pastor

and-the DRE.. )
There is also a need to generate better : acceptance of the mmlstrv of the DRE and

prt)wde future priests with preparation for their catechetical responsibilities.

P g

- Visitors were impressed by the vitality and apparent impact of these programs.
They were, however, surprised. at the low level of future planning and goal develop-
ment and at the lack-of clearly defined structures in some of the programs. It seemed
that some parishes did not want to waste time on structures but wanted to emphasize
programming instead. The visitors observed that, while this. w1|1 produce results for

a first generation of participants, it may not have “staying power.” o
‘this lack of attention to planning and structure was probably due, in part to the
fact that resources were stretched thin. No one had time to think seriously about

goals because they were too busy working to keep the program going.

In general, and despite expectations to the contrary, we found that parish finances
were not the most important element in_successful PRE programs. In both wealthy
and poor parish settings, we observed successful programs that seemed to hold the

enthusiasm of the partncnpénts The financial responsibility for the program was gen-

erally left in the pastor’s hands. This control can turn finances into an issue, depend
ing, again, upon the relationship between the pastor-and the DRE.

- One of the more important and formal financial criteria was whether of fiot the po-
sitions for the religious education Staff were written into the parish budget.If not, the
pastor maintained direct control over the program and its staff: Such control had
been exercised rather abruptly in some of the parishes we visited:.

It seems desirable that the financial supervision of the programs involve some: er-
1sh adv:sory body—perhaps the ﬁnanc'al committee called for in the new. Code of

manner.
_ While riot the most 1mportant element in elE—:ctnveness hnances are very sxgmh
cant. Their allocation represents a parish’s priorities and values. Effectiveness in ca-

techesis demands the kind of competence in ieadership and staff that can only come

from serious training; and this does cost snuney. The dropout rate of qualified DREs,
due to finanicial reasons, is an alarming demonstration of this truth.
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£_'[7'ectme Parish Iée[fg-ious Education l;mgrams: A i)ieu'fmm the Field

in thlb secnon we will discuss the conceptual models of successful | programs ob-

served on site visits. The general model of catechetical programs that we will exam-

ine includes the cognitive, affective, and behavioral elements described in chapter
four.

The essential questlon asked by the site visit teams concerned the state of knowl

edge in _iese programs and. who the “knowledge workers™ were in most of these

narishes. It was clear from many of the interviews that both teachers and students are
concerned with learning the faith, the doctrine, and the history of the Catholic
Church. They want to acquire that knowledge T'iese are relatively short programs,
however; in the sense that they meet for an hour once a week during the academic
year. In. many ways the cognition goal of thi:se programs seemed to be the weakest,
in terms of achievement:

Generally speaking, cognitive expectanons were rudlmentarv and were lmked 0

sacramexital preparation. Strategies such as pre-testing and post-testing were rarely
employed. Overall, most programs appeared rather traditional in terms of their cog-
nitive methodology and expectations. Sone of our Site visitors felt that not enough
was communicated about the core of the Catholic faith, and that children were not
being taught the religious language and concepts of Catholicism. Generally, we
thought catechists achieved affective and behavioral goals much more effectively than

cognitive ones:

Sometimes, even in the most successful parlshes we foun:' DREs who were not
fully versed in Catholic tradition, dogma, and moral teaching. Pustors were theologi-
cally educated but sometimes lacked skills at commumcaung or adaptmg this learn-

ing in an effective pastoral manner. - -
_As to who the appropriate “knowledge worker” in 7these parlshes should be one

thmg is absolutely clear. Every PRE program needs someone who is the “cognitive ex-

pert” if it is to succeed as a true educational endeavor. This poses challenges o sem-
inaries in terms of how theulogy is taright and learnied, and o academic and diocesan
programs of formation for parish DREs.

- Orie problem appearing in many-of these programs is the lack of inforimation and
documentation about what the children have had in previous years. If they have been
in the same parish, someone might know, but if they were in different programs,
there is no way to know what they have experienced. Meaningful evaluation of the

cognitive aspect of PRE programs will also have to irclude an appreciation of what
each student brings to the program.

Aﬁéc&ve Goals

To most of the observers, the formauonal aspect of these rehgious education pro-
grams was much mere impressive and coherent. We spent time with people who
were praying together and reflecting upon their lives in a religious fashion, and with

children who were able to experien:e their faith in some very direct and powerful
ways. One of the real riches of these programs is the multiplicity of ways in which
they allow people, to engage in these kifids of reflection. We found that permission to
speak religiously from one’s feelings and pray in groups was quite common. The use
of 'drama ritual ‘and symbolism. v’v'as often truly creative. This appears to. be a real

drama and the stories thata are told are, clearly, very powerful for the children and may

well be an area for further investigation.
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Sorne of the minority pari ishes that we vnsxted were parucularlv srrong in usmg

song; choral singing, and group experiences of liturgy to foster the formation pro-

cess. This area appears to be one in which the minority parishes really had substan-

nal contribution to make to the larger parochial context. It was particularly noticeable

since the minority parishes were larger in geograplical region than the typical Cath-
olic parish. People came a long way to go to church, and the fact they did so was fur-
ther evidence of the power the faith tiad in their lives.

Sharing religious and human experiences seemed to be the smgle most lmportant
aspect of formation for most of the students we talked to: Interestingly, this formation

of the faith character very seldom, if ever, came up. in discussion with parents. They

were much more interested in cognition and behavior; the catechisis in th= programs

were much more interested in the formation process. Here, agiin, i an area where
the program and the family could use more integration.

Béhavicral Goals

Many times We heard 4 varidtion on ihe theme * thev act in such and- such away be-
cause they are Christians.” It is rooted in the conviction that there is a right and ap-
propridte Christian way to behave—a Christian lifestyle. This is stressed time and

1ime again at all levels of the program. It starts out in the very lowest grades with a

concern for behavioral «-verence in the Church and is stresscd 111 the higher grades
in terms of community service, helping and sharing with other people. -

One of the most impressive elements of stccessful socialization could be seen in
rural areas where people had to comé considerable distances to. participate in parish
life. They did so willingly and enthusiastically An additional component in many of

the successful programs is a stress on intergenerational helping, very useful in the
lives of both younger and older people:-

- Most of these successful parishes, as we mentioned earller have a good deal of ge-
verativity as part of their parish history. As the youth grow older—going through the
program, inoving into college -and out—many of them stav around. From this core a
number of parishes draw staff for their religious education programs. A factor in most
of these programs; which seemed to have considerable impact on the socialization of
young people, was how much adults in the program trusted the young to be indepen-

dent. Once again, the theme of independent activity emerges in these programs, ex-

cept that instead of being addressed to catechists, this time it is addressed to students.
Students are allowed to design their own liturgies, even though they might do it
poorly. This is a remarkable learning experienice for them. Students are allowed to de-
sign and engineer their own service activities, even though they mlght do it poorly.
This; too, is a tremendous learning experience:

. When asked about the most successful aspects of the pi ogr.lm most staff and p.1r-
ents named affective goals first; behavioral goals second, and cognition third. Observ-

ers concurred with this judgment.

ERIC

Aruitoxt provided by Eic:

Training of Catechists

Perhaps the mc portant prcct of [hL ')r()gr.lm at the p‘lrnsh level is the way in
which catechists are trained and the amount of training thev receive. Over the vears,
one of the major criticisms of parish based religious education has been the lack of
training of the volunteer catechist. There is evidence that, in successful | programs; this
concern is being addressed; but much still needs to he done.

W& found that, to recruit catchetical volunteers; many parishes were ¢ able to draw

on their lay ministry formation programs; as well as p.msh adult formation programs
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like RENEW and retreats. Other parlsheq approached pdrt time te:tchers Jnd pcoplc
who had teaching experience, involving them in catechetical work and giving them
training as lay ministers.

- Three specnﬁc strategies regarding catechetlcal training were quite common: cert-
ification as a master catechist or a trained catechist by the diocesc. regional work-
shops at colleges or universities that were available to the catecheticu! -taff; and con-
stant in-service training programs at the parish level which were run by skilled
professionals. Of these three; the most common appeared to be certification by the
diocese:

In those dtoceses that had thorough well planncd certification progmms certified
catechists were self-confident, competent catechetical professionals. This is probably
the single most importarit contribution that dioceses can make to catechetical pro-
grams at local parish levels. Our observation was that dioces2n tnaster catechist train-
ing programs significantly improve both the self-image of the - -utechists and the pro-
grams thev teach.

Curriculum

_There s no nattonally mgndated or authortzed currlculum for PRE programs in the
United States: These programs represent a wide variety of approaches to catechetical

content and method. In Sharing the Light of Faith: National Catechetical Dirry for
Catholics of the United States (Washmgton DC: United States Catholic Conference,
1979), chapter five is devoted to “Principal Elements of the Christian Mess ;= for - -

teches:s It lists the basic doctrmal and moral teachings that should be inciuded it
10 national system of implemeinaii. -«
this. kmd of s systemaue eateehesns nor any means of verification. A large numbeér oi ca-
techetical publishing companies produce the curriculum materials used in parish

programs: Parishes are generally free to choose from among them the textbook se-
ries which they prefer. Many dioceses issue lists of “approved” series.

In the programs we-observed, there was some diversi; »f approach “o curriculum
design and choice. Stability of curriculum use was one:of the hallmarks of the major:
ity of parishes visited. In one parish, the Board of Religious Fduecation had chosen the
series; and, if the DRE wished to change it at any grade level, she or Iz had t docu-

ment its deficiencies for the Board and indicate how other materials would remeay

them. In several parishes a committee of catechists, students, and families evaluated
the materials; in another parish a public parish hearing was held, at which text
changes were individually considered. The involvement of an informed, responsible
parish Board or committee appeared to prévent constant changes in curriculuim
when personnel changs * In this way, there was some gtiarantee that; across the
grades all of the conten, would be covered. A few of these parishes, however, did

“mix and match” texts from different publt,hcrs to obtain what rhey judged was an

appropriate curriculum. . .
Many catechists communicated to-the site visitors thelr feelihg that therje W;L;too'
much material or 00 many activiiias for the volunteer catechist to mtegra'te into 2 lim-

port is as crucial an issue as eumeulum choice. Sometimes catechists were so. mtent
on carrying out an activity suggested in. the Teacher's Manual that they did not ade-

quately make the connection with the doctrinal teaching it was intended to reinforce.
Regular assessment of the curriculum by thie whole staff was carried out by many
of the visited parishes. One parish held semi-anniial evaliation sessions at which
teachers and the DRE critiqued the overall curriculum.
Scope and sequence. charts provided by the publtshers were most helpful How-
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showing how a whiole series, properly used, will provide the systematic and 'eo’éﬁja’ie’éé
catechesis that the Church expects from a parish program.
Affective and lifestyle outcomes are at least as important for rehglous formation as

cognitive outcomes: The parishes visited seem to have intuitively grasped this truth;

major attention was glven to fostering a life and practice of prayer and worship, and

helping students to “do the loving and generous thing” in their conduct. The level of
formal moral education with older students, however, often seemed shallow.

Pedagogical Ingredients
Teaehmg techmques were. among the most i innovative aspects of successful pro-

grams It was clear that some of the catechists were extremely experienced and cre-

ative when it came to devising ways of capturing the interest of students at different
age levels and of communicating program content. If there is one overall strength of
successful programs, it is the experience and quality of the volunteer staff.
Teaching techniques shared by successful programs at both the elementary sehool
and high school level included creative ways for welcoming students into the class at

each program session and ways_of setting the tone and the mood for the program.

The hospitality of the people in the program made the students feel as though each
session was going to be a new and lively experience. The tone of the various class ses-
sions was pleasurable, even though it involved serious matters. Observers discussed
the programs with the studenis and sat in on various classés. All were impressed by
the way these programs combined reverence and playfulness in a limited time pe-

riod. -
_Another aspect of successful teachmg, seemmglv \hqred by these pr()grams was

their ability to develop team teaching techniques— :reating backups and partoers for

each teachmg posmon The best programs haci W 0 thrge volunt(.er catechr:Ls vk

mon strategy was to a551gn the more Senior teachea 5 'he hts!,slot ,and, gwe them an
apprentice junior teacher as a backup so they could lextn: from each other.

The successful programs were als-» very good 1t utilizizig outside resources—-cre-
ative artists and local talent—to help. with the_ experiential asnects of rie program,
They were also able to use diocesan resources in the planning and evaluation of thcix
programs. The positive contribution of the diocesan religious education office to par-
ish programs was frequently cited.

The parish priests played a variety of roles. To the extent that the priest was re-
stricted to being-a disciplinarian, his .- {e was quite narrow, but to the extent that he
was a 'the'o'l'o'gi'cal resource, his role wis quit€ extensive. Several programs had what
were called “priest projects"—projects s gned by and negotiated between the DRE
and the local priests. This approach provided both the priest and the people in the

program with an understanding of what their relationship over the coming academic

year was to be.

- One of the cha.lenges for the catechlst Wthh all of the programs mentioned, Was
t' e-difficulty in involving the young peoplé ornce they were at the junior high and
high school level. Ofien, Confirmation was the end of formal religious instruction.
The successful programs were able to take these adolescents and engage them in dis-
cussion of their own life experiences, in the light of Christian faith and value= The
context was non-threatening, and the young p=ople felt that someone was truly inter:
ested in listening to them. Whether it was intentional or not, students were .+ led to
use the tools of their reli igious traditions -as they reflected on their own expér.ences.
The youth involved in the programs at this stage said that “we can talk about our feel-
ings here,” and they clearly felt enough at ease to reveal parts of themselves that they
didn't think they could talk about at home or, perhaps; with their friends.

One of the interesting aspects of the conversations with the people in the success-
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ful programs was their evaluation of whether or not professional teachers were a ben-
efit to the programs. Clearly, some felt that professional teachers were of benefit since
théy Cbijld Cbhti‘bl Ei CIQSS ahd Wéi‘é p'r’o’F S@idhzilly tt‘ﬁiihéd ih i’héthbd@ iif t(‘at‘hihg

sometlmes professnonal teachers were not as. orlented o facnhtatmg h()n:st student

discussion and growing in faith with the students. In addition, religious educators felt
the need to tap special resources outside their own group. Because of the voluntary
nature of the p,rogram,s,and the limited amount of time pcople have, recruiting of this
kind was clearly a problem for even the most successful programs.

Catechist Recrultment

While we have called these caxechlsts volunteers, this reférs prlm.mly to thelr h-
nancial status. Volunteering is not the typical way in which people become involved
in these programs. Rather, they are sought out: selected, pursued, invited, and other-

wise tracked down by the DREs:

It is questionable whether the skills necessary to discern hlgh qualm potenual ca-
techists can be ,taughl, The experlenced DREs in the successful programs we visited
seem to have the ability to discern potential catechists in their parish community.
They seem always alert to potential catechists among their acquaintances, the people
they meet, and people. who attend meetings with them. In other words; these DRES

are very ade: ;t .1t dizcerning and encouraging the ministry of catechists. .

Some parishes did have a more voluntary kind of program. Each year they would
post the jobs that needed to be done in the parish on a board in the back of the ves-
tibule; and people would sign up-for them. For some parishes, this worked well. An
adaptation of this method was to have people fill out index cards nominating parish:
ioners for potential roles in the parish. However, by far the largest numbey of catech-
ists were enlisted by the DREs. And although this process was fairly personal; it had

some generalizable characteristics. A number of catechists mentioned that DREs were

very good at making them feel that their contribution was important. Volusiteer- were
niot asked to do the impossible nor to give ‘mpossible amounts of time rather, they
were asked to give what they could. -

Orie. importanit characteristic of effective programs was their * generatnvnty" They
were able to generate catechists from both their graduates and their earlier catechet-
ical staffs: Many catechists were people who themselves had attended PRE programs

or had graduated from Catholic schools: This characteristic, “zenerativity,” is impor-

tant in any kind of program that hopes to have an impact on people and to continue
over time.

Another characterlsuc of matiy of these programs «as that catechlsts were re-
cruited as partners. Some parishes used a “buddy system’ of catechists;, which en-
ébﬁrégéd mutual support and collegial catechetical developnient. Such a team system

aiso allowed for greater flexibility in each individual catechist’s schedule:

One of the central questions that the site visitors asked the DREs was how, if the
need arose, did they decide that a specific catechist was no longer of value to the pro-
gram or was not able to make a contribution and had to be dismissed. Unanimously;
the DREs responded that this was a very rare occurrence and that; when it did hap-
pen; it was usually a relatively easy matter to.encourage the catechist to withdraw. By

that time, the catechist already knew things were not going well: Regular evaluations

of cétechlsts were held in most successful programs, bu: the goal of the evaluation
was improvement, niot subsequent dismissal. As a group, catechists in these pro-
grams appeared confident and non-threatened.

Catechlsts in efféctlve programs. had-a strong sense of COmmumty Thelr enthusn-
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programs tended to reward their catechists as a griup, further strengthening their
bond.

In many programs, expectations for catechists were clearly written and discussed
at the beginning of the catechetical relationship, lessening the chance of misunder-
standing and hurt feelings later. This kind of intentional planning is characeristic of
successful program:. The more attention: paid to the details of recruitment, training,
and catechetical devel-prient, the better the program functions.

'I'heologi&l Perspeet:ve

An lmaortant underpmnmg of these programs is thenr theologlcal p'e'rspecuve
Every siuccessfiil PRE program had some_person competent in theology who could
provicle theological leadership in the program. Sometimes it was the director of reli-

gious education, sometimes it was the pastor, but there was always somebody who

functioned as the “house theologian.”

The role of this person cannot be overesumated Understanding the theologlcal
prmaples,up,oniwhlch the programs are based allows for the clear articulation of
program goals. This, in turn; allows for the development of confident and successful
catechetical procedure. Much of the theological perspective of these programs ap-
pears to be based on experiential catechetics: This theological perspective.consis-

tently tries to tie the doctrinal content of the program to experiences in young peo-

ple’s lives: It appeared,; however, that there could be greater concern for assuring a
systemnatic and complete catechesis that, over all the grade levels, would touch the es-
senitial points of Catholic faith.

- Many comiments were made in the interviews about ﬁJndamentalLsts at the focal
level who challenged the Catholic identity of the students. This appears to be a signif-
icant national probfm. Because the cognitive aspect of catechesis has been down-

played, young people are unable to respond to issues raised by fundamentalists trying

to proselytize them.

With regard to doctrinal content, some catechists streised the need for more com:
mon language and a stronger approach to content learning, while others stressed the
pluralism characteristic of American Catholic theology This ténsion reflects a certain
ambivalence on this issue, also reflected in the American Church-at-large.

_One significant theologlcal shift in these | programs is the change from people con-

sndermg themselves as “belonging to the Church” t) consldermg themselves as

“being the Church:” The use of the phrase “the peopie of God™ in the documents of
the Second Vatican ¢ ouncil appears to have inspired many catechists to present the
Church as much more participatory, and, in fact; to consider themselves and their par-
ish ccmmunities to be the Church in a much more itamediate way than had previ-
ously been the case. One effect of this kind of thinking at the parish level is the strong
connection that these people forge among the local Church, the family, and religious

education: Conversely, some felt there was a weakening of the sense of belonging to a

wider, universal Church.

Admmistrative Staﬂ's

Most of the successful pr()grams had at least one person who was responsible for
the administration of the program, and frequently that person had some assistance.
These people were very important. They implemiented boih the ediicational and ca-
techetical objectives of the program in the sense that they facilitated th - srogram and
made the relationship between catechists and students. much smoother. Counselors
and administrative assistants in some of these programs provided a contact between

the program and students outside the catechetical setting, which was very productive
for the students’ development.
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Orie of the most common staff positions in effective programs was. the_ person re-
SpOﬂSlble for checking whether the students showed up at the program and for con-
tacting parents when they did not. This position was particalarly important because

the person had regular contact with the families of children in the programs, espe-

cially families with margina! participation in parish life.
A crmcal parlsh staff posmon was that of youth minister. As far as the catechencal

at attracting young people to their events and the most successﬁxl panshes had youth
ministers_on staff. The primary role of the youth minister in relation to the religious

education program was to integrate religious educatioi: programs and other church

activities in which youth were active. In the best settings, youth ministers cooperated

with the DREs and the catechetical staff in a variety of events, pamcularly for junior
high and high school people. To the extent that youth ministry is separated from re-
ligious education; both programs tend to suffer.

Ownership of Program

A w:despread sense of ownershlp, of personal respnns:blhty for PRErprograms
often had come out of parish crises. The parish-had had to deal with some educa-

tional crisis, perhaps the closing of the school, and had come awzy with a new reli-

gious education program which was very much theirs because they had des:gned
supported, and built it.

_ It is probably not too farfetched to say that rehglom eduication in- the Cathohc par-
ish is a significant exampr e of true lay partnership in the:catechetical process. Almost
all of the participants in our various meetings, whether they were catechists or DREs,

pastors or parents, referred to the sense of program ownership that resulted from a

crisis that originally bese: the parish. While a charismatic leader was very important

in drawing people together, he or she did not provide the sense of ownership that the
program needed. In most of these -ettings, ownershnp began to deve[op after the ini-
tial period of personal leadership. :

“The model most often mentioned was that of the famnly Just as. peaple have a sense
of owniership in their own families; the people who worked so hard in successful PRE

programs had a sense of ownr-*rsﬁlp in these programs. The real source of ownership

appeared to stem from the independent activity that DREs gave to the catechetical
staff. The one director of religious education who mentioried that she never showed
someone how to do something twice was also quite insightful about this aspect of the
program. She n’dted that the sense of independent activity was the mo’st important as-

the 1 program.

Rel:ltion to Families

It was genemllv observed that the relationship between family and _program was
one of the most potentially important but underdeveloped aspects of PRE. Generally,
it is not the object of as much plarining as other aspects. The perspective found in
many programs was that families were told what to do and how to do it. Part of this is

due to the generally low level of catechetical awareness and development among

many adult Catholics: As the self-awareness of adult Catholics is re-formed (e.g.,

through experiences like RENEW), a more thoughtful relationship between PRE pro-
grams and families may emerge. At present, it is often limited to involverment in sacra-
mental preparation; as was noted earlier.

. If there is need for development of both- materials and qtrategnes in these pre-
grams, the greatest urgency may lie in this relationship between family and program:

From our discussions with parents, most families are supportive of the programs and

~3
!
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do in fact work hard to see that chrldren attend Many adults expressed a desnre that
the program deal with their needs more effectively When asked whethier cr not they
would be willing to give up an evening a week or participate in some other discus-
sion group, however, many of them hesitated. The dilemma facing most of these pro-
grams is that; even though families say they want to be more involved, when given the
opportunity many of them are not. -

_An interesting by-product of successful PRE programs is the bonding that occurs

l;etyggen the families whose children participate in the program. These families fre-
quently get together in other settings and seem to provide the raw material for a rich
community life within some of these parishes. Perhaps these are the beginnings of
what some sociologists call “functional communities” in local parishes—built on pro-

grams such as religious education which involve young people and their families.

Relation to Wiﬂer Community
Catholic parrshes are unique in American rehgrous life in that they are. generally

geographrcally based, just as are the political units of our society. They are located in
communities, and they frequently encapsulate already existing communities. Stic:
cessful parishes seem to be aware of their location in and importance to the com-
munity. Just as the effective teacher is a self-confident teacher, assured of certain skilis
and methodologies; the effective parish seems to be confident of its role in the local
community.

_The réhgrouseducatron staff in the parrshes we vrsrted knew what the children did

m the community, even those children who were not in their program. The program
frequently was the focus of community activities; the local pubtic kigh school would
even check with the local rehglous education program to niake sure their schedules
did not conflict.

Frequently, also, successful rehgrous ‘education programs wouid partrcnpate in
other-community projects with other kinds of groups within; the city or town (e.g;
soup kitchens; ecumenical walks for hunger):

_One of the more sophisticated and experienced DREs when querred about the re-
lation between her program and the local community said, “It really help:. to get your
hands dirty with the community issues; that is the key to a successful pi ogram. "By
this she did riot mean that it was an unpleasant task, but rather that une had to be-
come involved in the give and take of the community and in the day-to-day living of
community issues if one’s program was to be integrated with the local community. By
and large, a mark of successful programs is a very successful integration between the

programs and the operation of the local community.
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STUDENT SORVEY 5.

rvey is beinq given. f.o sone nt Ehe sEuaents in youz pari.sh en;echetical
3. This is not a teet and._there are no right or wrong answers. The
=i the survey is to find out how you feel about the program so that

s 1ike this_cafi_bé improved. We need your help .n this important
and we_appreciate yocur taking the time to c lete this survey. After
>lete the questionnaire place it in the accompanying envelope and
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- _you're like.. Ea ' question will have its own directions, but in
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latsl | |
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« often do you read about ralig.<ar nubje-ts outside of rengxon
ass?

N.v.r...............o sccsce ........j

ERIC

Aruitoxt provided by Eic:

Which of the foll(wing have you used to deey: .- .

-4

Catholic newspapercecsscscscccecccscescs?
The Bill€ccccscscscscosscccscocscccssacs?

Religious books..

cecercccsectsensaed

iiéiiéiéiii i7v Es;ms.......

..-...-4

religious

So-e tnhxu _pray t.oge;bgr An‘! _Some do no:.
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Chlnqﬂoc;.o;Qooo.-oo.Qooooo.oooooooooooo

He do not have a regular way ot

doing thiS.eececcccccsoscscscscccscscsonsd

Think of the

Do you usua‘ly pray or
Please circle on:,

me nuaber?

14

knowIedge?
1. P : Ll ol
16, Not counting pra
17. Differen
1;.'

Almost every Hay. oo

About once a week,

Less than ONCe & WeeKeceeosocsosscssssced

KbGUE hiow often does your family get together and talk about Ged, the
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Here are some of the wuys that different people pray. How often. if 21. Wnen . think about Jesus, how likelv are each of these images to cos
2ver, do you use any of these ways? toye. ~ ?
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23 When you' think of the Catholic CiiZef ow Likely aré these inages to
come to your mind?

yary  Somewhat Not £o6 (Mot At

Iikely likely Iikely  all Likely

e (08 CHIECH, vaersunrearensl
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arounds Ru £lght or wrog are theyly,l ! 3 ‘ 5

H1 lbv clmfvg;uldxiou uy that you ml to the éathollc durch at this
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ou are Ih grades 9 throwgh 12, please snswer this question; | not plua SKiD 10 the next quéstion, Nov_we would like you to_answer some qﬁéiﬁiéﬁi EBEEEVBEE‘ cifeéheficglf
or 29, For sech of the fol lowing situations, decids fov Fight or wong you think It Is; progran_specifically, Think of the program in this parish when you ans-

wers Even if you are new to the program try and answer as best you cane
ASE C IRCLE THE NUMBER WHIC W FITS voua MSNER FOR z/cn SII’UATION). . - -

29, Qverall; how would you rate th{s catechetical progiam? Do you like it
very auch or nat?

wy ™) wiy ) 7 B 7
rlitt Right  Swo woy  wom Y like it very mich . Meutral . I do not Like it at ail
Traey Thinks that_sboplItrig trom -1 i ] ] | .. 1 |
2 bly_store Is not so bad Hacsu 01 0z 03 0 [ 06 07
"they 'l never miss It g

30. !Bw mIa you rate the following npacu of this program? (Circle 5 if

2 3 4 s this aspect does not apply to your program}).
ey 15 12, W3 paran : --Does_
0 30 his hamworke Sometimes e &eeuea: 6e3d Pair Poor not apply
his homsvork when he A, Books and other reading . . .
saily hesnit, ® does this 5o thet materials usedecessecssssacansanel 2 3 4 5
B. e catechist's attitude , , :
2 3 4 s toward the studentSicecessssecsodl 2 3 4 5
'j;jé-,ugvi-,msji C. Presentations by the catschistes.! 2 3 4 5
ouid get pregnent, but the doctor e . z N B -
o She decidod she aig D. Guest speakerSe.essssese eseol 2 3 4 5
Y7t want fo heve the baty 5o-she: o - E -
ant 10 enother doctor and had er E. PFilss, slides or other visuals...! 2 3 4 5
bortion. kw right or wom ves - z ) z z :
t for her to heve tAIS abortiontessesseel 2 3 L F. Nusic that we pe:iou............\‘ 2 3 4 5
in.ls 13, Somstines be lni Ns G. I.iiu;éiel... . 2 3 [ 5
rlends get tagetier ang urlnk L} L o .
ouple of cans of beer. lov. - i He Music that we listen o 2 3 4 5
. 2 3 4 H
— — I. Discussions and group
activities.. 2 3 4 5
3. Learning games and -
. 2 3 4 5
; Nove sexual miﬁ;; Ki OpporCanities £of PEafTeeeeesses : 3 4 5
8 rlight or -reqiuil! . . . . [ B .
wve.sexusl intercowsel, H 3 4 b L. Student attendant®ecescecscccascal 2 3 4 5
is Saith balleres thet comunise
b vory evil ui'!n theratora the
hos o flym 10 use_ . .
scisar bonds agelns® thelr cltien.eaesest H 3 ] 5
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o0 #groe or disagres with sach of the following statements as they apply fo yow
rom?

sree  pres Diiijise Disagree
Strongly Somswhet Mutral Somwhet Stromly

catéchlst raally undérsta

w life... 1 2 3 4 H
catecNst chelle j0s s to really . B
Kk sbout vhat It m To be a Cathollc, .. 2 3 4 H
catechst doms not know vhet it is ) ) _ )
1o be my 390 thES8 08y Beccceccctcccansssl 2 3 4 $
catechist has very high expactetions , : : )
whet wo a8 do In this progréleccecccecesl 2 3 4 H
4 recomend this progras o ey . : i ;
nds who 8re not In [feeeeceaacccacannnnadl 2 3 4 H
catechist seems 10 I1ka # and : , ] . .
rlonds . 1 2 3 4 H]
rents o | offen talk about whe - _ - . z

loarning im this ProJrameccceiciacciassl 2 3 4 S

us outside of our sessions...

atechlst irles to be asare of wie

of faali; | aa #r w

at home i3 lke, P 2 3 4 L
atechlst is not reaily very

slestic sbout This programe.ececeeccnsesl 2 3 4 H
students would not attend this progrea - - 7
wir porents d1d not sake thes comS..ee..) 2 - 3 4 -8

8 your catechist ever ask about your experiences and try to get you

think about them in teras of what you are learning in your sessions?

AlROSt eVery ClasBa..cosesecsersscsscecs!

Every other Clase OF 80cesesersesssccecs?

In a fev classes..... o3

—

s_gour_catechist ever discuss things directly with the parents of
 students; for example at a conference or regular meeting?

e0ssscsscscsactssccsccsssssastel

NOcessceoscsssssscsocsssscssssccosasesesl

ERIC
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o W9eChn T mening of the sacraments.”

-i2-

number 3 i f the toplc s particularly Interesting to you.

"y catechetical pogram . . .

Tue

,;,P! s 1o {lve agood iite in the
wor {d todey.”.. .

uses Olc in'—nt itories trom the Bibie

hips we to know and understand

torles trom the Mevw
ibout Bk, 1 apoities, [T

CN Tstenlty ®..ee

feaches the meaning of God's iife in us.®,

teips ap read and understand the Bibis

feactes the things you heva to beliere ,
[n order 10 be 8 Catho1lC"eecccccccccccccnccel

fouctes sbout getting slomg with ather -
poopla, adout friendship snd communiceting.®..!
feaches sbout relating 1o the opposls ¢

sox ond about deting.®eccesccccsccnccasssnnnssl
Teochas fov 10 aske woral deciS1onS*euiiiiesi]
mc'ny! -hw? mci 'ic,um ssves

bortion, nucissr disacmessnt end

gives us Informetion sbout other reilglons.®.;1

ﬁcein tio r-il(; lous veiue of deing »
unlque person.® Jd

Fatse

"o

~

NN

etical pro ditferent things. Piesse circie vhetter it is trus
or faise that your program tesches sach of the following things. Aiso please circle te

Mistse
porticulariy
iaterasting

toplc

e

€8

dauung yrapnys | |
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0 s re 3 wier o Fsfumenta whIch sy o by 1ok gBi 19 Yo camcoial prgrim
Pisase Indicate whetter you ayree or disagree with eack of thes,

My catechetical program o o o 7
re- Rrew- - Gamre Diseres
Strogly- Somsuhet- feutrat- Somswhet- Strongiy-

Troe Folse e

Sache: aeteriai Tt aToTiie Siili 74, ts rastly Ilke oitemsi

wachs i ot dmcliy Wik , ' A S S S S

hovs (43 wroper piace in humsn 1118,%000eeest H 3 ) ’

i D 75, Ow proorme I3 900d 8t usim: oo owm

es fosts snd/or qulzzes ebout what 7 7 . 9‘—'—%!{—- '! %‘!:—'—""‘ our o ; 2 5 . ;

® 1O e%srssssinanssnnns RO U | 3 3 SXPOr10nCes 10 TOACN Ubuasucuserarsasessnsase

nowr e U5 15 wite or tell atories 6 Th progras Is not rigld, it s fiexible . . . .

bout our h mf"" '.M "";.’ i 'z j ond open to new ideas 1 2 ! 4 ,

ucm.m m Miﬁ" of the Cathollc 'ﬁ. T'; ;l;l;; u'o ual lv hm IM ;;\j;;falO...l 2 3 4 S

MUCEN-Y aanasnssnsssssrasrsssssssrsssens P | ) 3 L

I . 78, | heve [sarned many nev things sbout R - R

eichis il 3660t the Niatory of our w roliglon,, | 2 3 ‘ s

W1 DB BN, e e s ienasarasssassssnsss sesennel 2 3 . . N
2 3 ‘ s

. : 79, Sesslons do not weet often enogh
»achas us how the Cathellc Church s e - - - . -
overtied {e.0., Pope Bishops) ., 9 2 y 60, There (e not cmﬂl tim Oef dl@lllm......l 2

[
-
(v

sichos @ d1tarent v of prYIG.®oocass 2 3 $1. STutents traquantly teik sbout shet they } . . .
s of praving.eeeseese learned In sessions vhen they get outsidess ..l 2 3 ‘ 3
S&hes s hov 0 make coreer CROTERN,*.aseessl 2 3 -

oips me doal with religious doubte.s,,

seches us sbout the religious iife swch 83, Ibn, ,°' oy frionds attend these sessions,eees! 2 3 4
s the ilie of » prisst, sister or brother,”,,0 2 3 EOR - - -

" i #4, Sometiues we go to church as part of R _ - . _
o E . N
saches sbout the evii of racisl Natred.®sseeel 2 3 the pragrem. | H 3 ‘ 1
s 5 i 8 B Tedor gt s
saches us thet we are responsible for 7 . B . . S
e I S : 3 - sesslons is rul M peacticalessesssestsen? 2 3 4 5
Some students' parents or guardians are \ g involved in thelr cate- B e N ln ST - ; ; . ;
chetical program and others ure less invo.ved. In general how involved _ Yhea tc hve o prograe 1l ON0annensssns
would say yours are? T o : B ) .

You say yo * 37. The idea in the prograe. Is thet how we R z R . z
MOther « o » Hurll lw.l-or?m then ymrn w.....l 2 3 4 ]
very involved , Mo at all involves 85; 1 tMAE | W111 B8 ® Wore active Cathol I€ , : :

| | 2 3 4 5

J ' becpuse of thls Projramececes

.

RS N N N

o1 02 03 04 05 06 o7

Father . . . - ]
Very involved ) ) ot at all involved

I I ] L J J

01 02 03 04 05 o6 07
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there anything that you feel was left out of your catechetical

)gram that you would have liked to have included?

Y88sosseeneernnncnenenvisncinene eeel

NOsssoscesononsens

your answer was "Yes* pleass describe in your own words what was
't out and why you feel it should be incladed

S8
==

103

O
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9,
.
9.
9.
100,
101,
102,
103,
104

105,
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Esch of us has many 9l 1ersnt sxper!
religion and the Catholic talth,
you now think sbout thise things?

Vary

RBl1gloh classad In & CatholiC ScM00ioesasessl

My tatherecacancactesnnsenctccensennssnsanasel
W RO seasanesassnncssnnessrreserassannessl

W sisters of Drothrs.cesceaesssssessssesessl

Catectetical sessions stter school

or on weskends,

L 1) R RPPPRPON |

R fcounter groups or .
PrOYSr QroUPSessesessccsscassscsseescsssssssel

HEI1I0S o MSBeacssecsncsnsonssssonsnnsonsl

Resding on ay own

W owh personal experiencetesessssessesenensal
A cortaln prisst, brother of Sisters.cssesses!

W grenspacents

Roligious movies or TV pregraes | .
REYS 380N, 00000000000000ssscessceccssncsscssel

A osrtaln catechist,,

hich have Intlusnced the vey ve think about

Such  Sowsxhet much [l spply 1o me
2 3 4 H
2 3 4 ]
2 3 ‘ s
H] 3 4 s
2 3 4 s
2 3 4 5
2 3 4 5
2 3 s s
2 3 . )
2 3 4 )
2 s . s
2 ; . 5
2 3 . 5
2 3 . 5
2 3 4 ]

A Cartain $ChO0] TOBCNINsscsssssnsessnssssnsel

oy

ey

8
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PecPle have different reasons for being a Catholics How iEPortant are
eac of the followinig €5 you pérsonally as far as being a nember of the
Ct enolic Churek?

Very Somewhat Not at all
106. I uad BaptiEed ad & Babyssssessscesessnosi 2 3
107, Belng a Catholic gives me & sense ) ,
Of 1deNtityecceccscvsosscessssscoscsscnnesl 2 3
108. My parents are Catholic so therefore
80 AW Jecesccscccscsscncccsoscscsssessseel 2 3
109, 3oing to Wass is the beat way , ] -
for me to worship Godesseecscccorcscossscsl 2 3
116: 1 like the valuss which the i -
??hg}ic Church holdBecvesescccseccercecsl 2 3
111, Please use this space to tell us_an¥thing else you fesl we should Kiiow
in order to make Catholic catechetical programs as good 48 they cin be.

THANK YOU POR YOUR COOPERATION

hE

2.

Q.



Methodological Notes

Selection of Parishes 7 , o ,

- Selection of parishes for the study involved nomination by diocesan directors of re-
ligious ediication throughout the country. The catechetical criteria enunciated in
Sharing the Light of Faith: National Catechetical Directory for Catholics in the United
States (NCD), were proposed as the guidelines for that selection. The criteria offered

were thata program should:

® present the principal elements of the Christian message (NCD, Ch. 5)
® orient participants for life in-a worshiping community (NCD; Ch. 6)
® prepare participants for Christian social involvement (NED; Ch. 7)
® respect the religious and human development of participants (NCD, Ch. 8) =
. In-addition; the Advisory Task Force stipulated that the programs nominated
should: . = o . o
® have strong parental involvement in the catechetical process
have been in operation from four to five years. - o
eviderice support of the catechetical program: by the pastoral team
include life-long learning opportunities for all parishioners
- recruit qualified volunteer teachers and retain them. .

- The form used for nominating parishes is included below as Exhibit D1. In part
four, various options were used to describe the characteristics of the parish,

- Eighty-three dioceses accepted the invitation to nominate parishes, and 258 par-
ishes were nominated for.the study. These parishes received the-Staff and Student
Survey instruments reproduced in Appendices B and C. Of the total number, 146 par-
ishes returned the complete sct of surveys; they are listed in Appendix . . _

~ From the fotal nurber of parishes nominated, 20 were selected for on-site visis,

This selection process was conducted by William McCready of the National Opinion
Research Center, Chicago, Illinois. It involved stratifying parishes according to the cat-
egories listed in question number four of the iiomination form and then selecting

parishes from each group in order to have a sample that would be as representative
of the variety of American Catholic parishesaspossible. .~~~

Three visitation teams of six persons were trained at 2 two-day orientation session
conducted in Washington, DC. Each team included a social science researcher and a
person trained and experienced in catechesis.

. 106 %
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EXHIBIT D1 Nomination Form for Parish Religious Education Study

1. PARISH NAME: PHONE:

ADDRESS: ———— .-
CONTACT PERSON:
2. Does the parish have a full-time religious education coordinator? YES .o 1

3. Please rate the parish on the following characteristics:

2  Extent ©o which families are involved in religious education 1 2 3 4 5 6 7

b.  Sipport from the pastoral team 1 2 3 4 5 6 7

c.  The senseof own éréhiﬁ of the educational mlmstry by the i 3 3 4 5 6 5
whole parish.

d.  The extent to which the parish sees education as for everyorne, I 2 3 4 5 6 =
not just children.

e.  The overall awareness of social justice issues in the program. 1 2 3 4 5 6 7

-

f.  The ability of the parish to recruit excellent volunteer teachers | > 3 3 5 & =
and keep them involved.

g The extent to-which the program fosters development of i 5 5 i 5 5 3
personal and living faith.

h:  The overall approach of the parish toward children under the l 5 4 - 6 =
age of 8, >

i.  The overall approach of the parish toward young people 8 to 14. 1 2 3 4 5 6 7

j.  The overall approach of the parish toward young : : ]
people 15 to 19. 1 2 3 3 5 6 7

k. The extent to which the parish develops a ‘peacemaking’

perspective as encouraged by the pastoral letter of the 1 2 3 4 5 6 7
American bishops.

ponad |
ponl




89 Methodological Notes

4. Would you pi&isie ’ci’r’cié as many of the foﬁowing items as you need to accuriit'ciy describe this p’zirisii:

MIAICCHSS ..o oo 1 BB EHE CILY e oeeeeeeeeeee e 7
Mostlywhite ............0.. 0000000000002 Oldethnic - .ooiciitiiiiiiiiiiiiiiiiiii 8

Mostly black ...l 3 Newly founded

Mostly BiSPAniC . ..........ocovenenanannnnn 3 Has fhany economic resources .. ......... 10

Wellmixed ........0.000000. 0. Ti.iiiiiiiilS Has few economic resources . ............. 11

Does the parish have a parochial school?

Does the parish have 2 formal religious education program for szudents in elementary
school who do not attend a parochial school?

Does es the pansh:’ rish have aformal iéligidus education program for students in hiéh school who
do not attend a parochial school?

Please list the mames and addresses of parishes whose boundaries touch the parish you have
named in Item #1.




Toward Effective Parish Religious Education for Children and Young People

. The agenda prepared for the site visitors included issues relating to the parish con:

text of the program, the actual program forms, and various catechetical models ob-

served. This agenda is reflected in the analysis given in Appéndix A

Letter Sent to the 258 Nominated Parishes,
T the Director of Religious Education:

__Enclosed are the questionnaires referred t in Father Kelly's letter. The National
Catholic Educational Association asks-your help in obtaining a thorough and scientif-

ically valid survey of parishes and of their students. We seek the cooperation of seven
of your students, and some of your own time as-well, in filiing out the enclosed ques-
tionnaires. The white questionnaires are to be filled out by seven of your students se-
lected according to the instructions in the paragraph immediately below; the biue

questionnaire is to be filled out by you. All the questions are to be answered by cir-
cling a number. = ietter, or a word, as indicated, or by filling in a blank with an amount

or a brief statement.

@ﬁtmdgmﬁ - z St coo LT lmTTooo Tt ottt D
_Please select seven students to participate by the procedures described here. It is
important for the study’s validity that you ¢ so. (Incidentally, other parishes are

being instructed to select a somewhat different composition of students and we ex-

pect t0-end up with about the same number of boys and girls and the sa Tie number

under and over age 15.) For your parish we would like you to make a list of all your
students and cut the list in strips; place them in a récéptacle, and draw names, one at
a time, until you have drawn:

2 girl(s) under age 15 .

2 boy(s) age 15 or older

1 boy(s) under age 15 .

2 girl(s) age 15 or older) S S .
_ If you draw a name for a category that you have already filled, just put it aside and
continue drawing until you have selected the seven students from the four categories
as requested.

Instrictions for the Studenss - -
- Please ask the seven selected students to help you and NCEA cellect information de-

signed to identify aspects of various programs that have proven successful in contrib-
uting to catechetical effectiveness. This information will assist us in preparing mate-
rials to enable all parishes 1 examine and improve their catechetical programs. -

- Please provide each of the selected students with one of the white questionnaires
and one of the brown envelopes provided in your packet. Ask each student to fill out
his or her questionnaire-in private; place the completed questionnaire in_the brown
envelope provided; seal the envelope, and return it to you. Please tell them that when

you receive the individual questionnaires you will place them, still sealed, in a large,
prestamped envelope and send them to the survey sponsors, and be certain that the

students know that their privacy will be protected by this procedure.

 After you: have filled out your own {blue) questionnaire, please consider whether

you are willing to have your parish identified on the cover of the questionnaire. You
may, of course, pasticipate in the survey anonyniously; but having the parish name as-
sociated with the questionnaire may offer an opportunity tc improve the quality of
the data from this survey. That is, should any of the answers to the questions prove to

be ambiguous, we will be able to seek clarifications in a follow-up contact. -~
If you are willing to bave your parish identified, please add parish name, address,
and phone number to the front cover of the blue questionnaire: If you do identify your

109
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pansh we will u use thxs mformauon only for the_ research purpose deu:‘bed above.

In all other ways, your privacy will be protected, and your parish name w:ll not be
identified with the data you provide in any public presentation.

If you wish to submit your completed parish questionnaire anonymoush, ;ust re-
turn it as is, but please fill out and return the enclosed postcard as well, mailit.~ it
separately. In this way, you can guarantee the confidentiality of your answers; and e
can tell which parishes have not yet filled out their questionnaires.

- Finally, please place your own (blue) questionnaire; along with the seven student

questionnaires in their separate sealed envelopes, into the large stamped envelope
addressed to Father Kelly and put the package in the mail to him.

- ThlS study is the first ever conducted of nansh based rehgxous educanon pr(

grams. As such, it provides the first chance to have people actually involved in reli-
gious education in the parishes provide systematic information about their programs.
Your -cooperation is critical; as is that of your stadents. Thank you for participating,

and thank you for encouraging the selected students to complete and return their sur-
Veys.

(Studen[ Q90 and QIH)

When faced wsth coding a large number of responses to open-ended questlons
one must deal with issues concerning what to include; what to exclude; and how to
collapse the categories that the respondents have generated. What follows is-a discus-
sion of the procedures and considerations that were involved in coding the open-

ended responses in the student questionnaire:

“Two questions on the survey instrument were open- ended quesnon 90 Wthh
asked whether there was “anything that you felt was left out of your catechetical pro-
gram that you would like to have included,” and question 111, which asked the re-
spondent to mention ‘‘anything else you feel we should know in order to make Cath-
olic catechetical programs as good as they canbe” . . _

A maximum of two responses for each question was coded Ina small number of

cases this meant that a certain amount of information was lost when additional ¢ com-
ments were niot coded. In the majority of cases, it simply meant that “no answer” was
entered twice instead of -orice. In order-to generate the coding categories, approxi-
mately half of all the student questionnaires were read, and written responses to the
two questions were summarized and listed. It quickly became apparent that substan-
tial overlap existed between the answers given to question 90 and those given to 111,

sc much so that a single list of coding categones for the two questions was eventually
produced.

-The frequency of the responses to the various codnng categories and a dnscussmn
of their implications is presented-in chapter 3; presented here is a further explanauon
of the rationale behind some of the coding categories.

1) Blank; “No.comment’; “I have nothing to say.” Two. points need to be made here.

First, blank is included as a separate coding category because it is, in fact, the most

frequent response. If the common practice of considering blank as missing data and
presenting response percentages as a function of those responding had been fol-

lowed, the number of individuals holding particular opnmons would have been
grossly and indefensibly inflated. Second, it is true that writing “no comment” and
leaving the line blank may be two very different responses; then again, they may not.
Any attempt to draw differing conclusions or to pursue separate analyses, simply on
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the basis of the differetice in those two replies, seems of little 1alue. And therein lies

the guiding principal of generating coding categories. Any attemp: t sutvey opinion
and draw conclusions concerning the effectiveness of programs must begin by estab-

lishing meaningful analysis caregories. The cenitral question-must be; do these two
coding categories have different practical consequences This principle- was used
throughout the present effort in producing the coding catégories used: It should also
be noted that; if a respondent said “see question 90" in response to ©1it; O1il was
codedasblank. - - o L

3) -More open discussion; More teen concerns (sex, dating abortion, drugs, sui-
cide; Moral decision-making. Here again seems to be an over-broad, catch-all care-

gory, except for the fact that, in the surveys, these particular categories almost invari-
ably co-occur; those who ask for more open discussion go on to list the “‘teen
concerns’’ as the things that they want to discuss.

23) Other: This turned out to be a rather large category, for a number of good rea-

sons. First, the survey was sent out to a wide variety of parishes that were offering a
wide variety of religious education experiences: BASIC, RENEW, Serendipity, Confir-
mation preparation. Some of the comments were specific to those programs—that

the age of Confirmation should be changed, that teenagers should be allowed to at-
tend adult RENEW sessions, etc. Second, some of the responses put into this category
seem specific but in fact are not: for example, “have the priest come in more often.”
What is it that “the priest” talked about Doctrine Social issues Teen issues Due to the

difficulty in interpreting this response, it was placed in this category. Other content
areas filed under “other” were: -

we should have more liturgies -

1liked{(didn't like) filling out the survey

make the classes longer, more frequent; have them meet at other times

® 1wish more people would come to the classes S
Lastly, some students spoke of particular interests (e.g., family concerns—I wish my

aad could find a job), which either were not directly related to the quéstions or were
too infrequent to create a Separate coding category.
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Educational Testing Service
Evanston IL
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Maria Harris, Ph D
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School .-
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School of Social Service
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Brighton; MA
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APPENDIX

_ ’QL’I,Q, Sﬁiﬁi Gﬁ:;:”:
“untsville, AL

our Lady of Sorrows
Birmingham, AL

Christ the King
Lmle Rock AR

St.Jude’s Church
Jacksonville, AR

Our Lady of the Vhlley
Phoemx AZ

St Catherine of Sienna
Phoemx AZ

Artesia, CA

Our. l:ady of Loretto
Navato, CA'

Presentatioxi Church
Sacramento, CA

St. Augustine
Pleasanton; CA

St. Clement

Hayward; CA

St. Elizabeth
Oakland CA

St. Kevin S Church
San Francisco, CA

St: Matthew’s Church

Corona, CA

97 1

-4t
v

St. Paul’s Ghiifch

Fresnio, CA

Christ the King
l;vergreen Cﬁ .

St. John of the Cross
Middlebury, CT

. Mary's Cuoech
Holy Faith Church
Gamesvnlle FL

Corpus ! Christi
Miami, FL

St Louis Church
Kendall FL

¢ Conception
Cherokee JA

St. Ann’s Rel: Ed: Genter
Long Grove, 1A

st. Anthony s Church
Knoxville, 1A

St. Cecelia’s Church
Algona; IA

Barclay,

St. Patnck’s Church
Esrervnlle IA

Cedar Falls, IA
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Our I.ady of Mt. Larmel
Darien; IL

Our Lady of the Brook
Northbrook; IL

Sacred Heart
Sterling; IL

Sainit Cietus
La Grange IL

St Edward ) Church
Rockford, IL

$S. Faith, Hope and Charity,

Winnetka, IL

St. Mary of Vernon
Mundelein, IL

St. Joseph’s Church
Olney, IL

St. Margaret Mary
Naperville; IL

st. Patrick’s Church
St Charles, IL

St: Patrick’s Church
McHenry, IL

Loogootee, IN

St. Joseph s Church
Evansville, IN
gi. i’i __ ;;s, éii: — i,
Mltchell IN i
Chiirch of the Epiphany
Louisville, KY

Holy Trinity
Louisville, KY

St. James -
Ehzabethtown KY

St. Joseph’s Church
Bardstown, KY

SS. Peter and Paul
Danville, KY

Gorpus Christi

New Orleans, LA

Holy Gross""”’
Lafayette, LA

Our lzdy of the Rosary
Jeanerette, LA

Our lzdy of Divine Providence*
Metame LA

anle Platte ]
St. Joseph the Worker

HOly Na;ne :
Springfield, MA
Saint Ambrose
Dorchester MA

Saint Augristine’s Church/
Andover, MA

St Bﬂgid S GﬁurcF

i:exmgton,

Sairit GEorge s Church
Worcester MA

st. John’s Church
Swampscott, MA

Saint Mary’s Church
North Graﬁon,

St. Peter’s Church
Worcester MA

St. Pius X Church
South Yarmouth MA

St 'lcresa S Church

Piusfield, MA

st. Elimheth Ann Seton
Crofton, MD

St.- Mark’s Church
Faﬂston, MD

St. Andrew’s Church
Saginaw, MI

St. Anine’s Church
Escanaba, MI
St. Mary’s Chusch
Hemlock Mi

Coromition of Our Iady
Graridview; MO

Immaculate Cunception
Brookfield, MO

Our I;ady of Loretto Church
St. Louis, MO
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Conception Junction, MO

St. Mark’s Church
Independence, MO

St. Pius X

Moberly, MO B

Cathedral of the Immaculate

Conception
Crodcston MN

Church of St. Paul

St CIoud MN

Holy Rosary Czthedral
Duluth, MN

St I:uke s Church
St. Paul, MN

St Odilia’s Church
Shorevnew MN

ém,conda MT ]

St. Leo’s Church
Lewistown, MT

St. Matthew’s Church
Sidney, MT

Wlbaux MT

Holy Trinity/Our lzdy of
- Atonement
Kmston NC

shrine Infant of ngue/holy Spirit

Jacksonvﬂle NC
St. John Neumann
Charlotte NC

St. Michael S Church
Gastoma NC

St. Rzphael s Church
Ralexgh NC

St. A
Scottsbluff NE

St Leo’s Church
Grand Island; NE

Bur l.ady of Mercy
Merrimack, NH
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Immaculate Conceptlon
Elizabeth, N

St; Gatherine of Siena

Mountain Izkes NJ

St. Elizabeth’s Church
Wyckof, NJ

St. Helen’s Church
Westfield, NJ

st. Peter Celestine
Cherry Hillr N

Our Lady of Grace
Howard B&ch NY

St. Amelia s Church
Tonawanda, NY

St; Bonzventure

West Seneca, NY

St. Catherine of Siena
West Seneca, NY
st. Eugene’s Church
Yonkers; NY

St. Joseph’s Church
Troy, NY

St. Lucy’s Church
Altamont, NY

St. Nicholas uf Tolentine.
Jamalca NY

st Thomas the Apostle
Delmar, NY

Holy Family

Stow, OH ]

Holy Name Church
Cleveland, OH

St. Ignatius Loyola
Cincinnati, OH

St. John Vianney
Mentor, OH

St. Joseph’s Church
Mantua; OH

St. Michael’s Church
Canﬁeld UH

Assumption
Duncan, OK
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St. Gregory the Great
Emd OK

Ponca Clty, OK

St. Matthew’s Church
Elk Cu,, OK

Christ the King
A'm'b'i'i'dgé,— PA

Our Lady of Grace
Plttsburgh PA

Royersford PA

St. Anastasia_
Newtown Square PA

St. Gatheﬂne of Siena

Mt. Penn; Reading, PA

St. Francis. of Assisi
Scranton, PA

St. Janie Frances de Chantal,
Easton, PA_

St. John Neumann
Pitisburgh, PA

St. Joseph’s Church
Oreﬁeld PA

Our I:ady of Perpetual Help
Rapld Clty, SD

Huron, SD )
HolyRosary Church

Memphis; TN

St. Ann Church
Memphis, TN

Our Mother of Mercy
Houston, TX

st Joseph's Chuirch
Edinburg; TX

St. Mary’s ( Church
Fredericksburg; TX

St. Mary, Mother of the Church
Brownsville, TX

St. Theresa of Infant Jésus,
Premont T

St. Theresa’s Church
Sugarland, TX

St. Vincent de Paul
Laredo TX

St. Ambrose
Salt l.ake City, UT

St: Francxs szner
Kearns, UT

St. Joen of Arc

Ydrktown VA

late Gonceptxon
Glarksburg,

St. Margaret Marys Church
Parkersburg, WV

Most Holy Redeemer
Two Rivers; W1

Newman Community
Eau Clam‘ W]

St. Bernard’s Ciwrch
Appleton W1

st. Bronislava
Plover WI

St.-Franicis of Assisi
Coleman, W1

St. Gregory the Great
Mrnlwgukeer W1

St. John Vianney
Brookﬁeld W1

St. Mark’s Church
Rothschlld W1

St Thornas More
Appleton, W1

NB. Six oftbeparz&bas lzsted did not

send in complete survey instruments.
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