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The problem proposed for 1nvestigation in thls paper
was concelved of through intervxews with eontemporary
W1sconsin In&ian Visual Artists. They maintained that
their ethnic values and tradltlons were seldom. if ever,
glven consxderatlon 1n the aeethetle or art educatxon they
had received in the eiementary and h1gh schools they had
attended: (R: S: Kerstetter, personal communication; July
1# 198#; M. L. Lemleux. personal eommunication. June 28
1985; T. Lowe, personal communication; Aprll 23. 1934;

R. Gs Danay. personal communlcatlon. May 5, 1984) They
Contended that when aeethetic/art education was oreeéntéd in
tﬁe ééﬁééié; it was based on Anglo Amerlcan and Western

éﬁ;apéén values and ‘traditions. These values the Indtans

ﬁéfeéiée as sxgnificantly different from their own, and at

times in direct conflict with them. This lack of consider-
ation for the Indlan values and traditions in aeethetic/art
eurricuium is beiieve& by the artists; to be continﬁing in
tEEiE commﬁniti schools. With the Indlan populatxon in the
32 960 members consistrng of school age children; (Wiscona
sin Department of Health and Social Services. 1982) tﬁe

artists feel it is time to reexamine and change the curri-

culum of aesthetics/art 1n their schools. It is 1mportant

the exclusion of tﬁe American Anglo and Western European



Eéééﬁee%ivéég but for the 1nelusion and consideration of
their values and traditions in the newly proposed curri-
culum plan. The purpose of this research, is to investi-=
gate the allegations made by the Indian artists that thexr
ethnic values and traditions are being omitted from the
curriculum in the teaching of aesthetics/art in their
eommunity sehools. The researeh will take the form of
ethnograpﬁic ooservafions and interviews in the Indian
community schools. Four areas will be investigated; school
and classroom environment. teaeher theory. teacher practiue.
and student art activities and learning.

In dealing with this proolem it was first necessary to
establish what the WIseons1n Indian and Anglo values and
traditions entailed: In the followxng few pages a summary
of this will be prESented.

Iﬂ a ‘thesis by Jessica btuhr entitled Natlve

AmericanAYalues and the Agglieation—ef Direeiive Therapy
to Value Conflict. she looked at the values of the

American Indians: (Suhr; 1983) The term “value” needs

to be defined and its relationship to ethnic culture. The
dictionary definition of values was noted by Salway (jéééo
p; 585) as "that for which something is regarded as useful
or desirable, utility. merit, or worth...; highiy regarded.“
(Salway. i§§§) Webster's Bietionary defined values as “"the
social principles, goals, or standards heid 5? an individual,
class; society ect.” (Guralgik. i§78. Pe 85?)
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According to Jessica Suhr, Native American Indian
values can be classified into three broad categories -

éﬁiri%uai. cultural, and social values. Spiritual in-

clude the importance of religion, or spirituality, in

everyday life; the Eiéﬁifiééﬁée of Indian ceremonies

and healing processes; and the emphasis on unity with
nature. Cultural values includs the focus on sharing;

the importance of “noninterference;" the use of humor,

and the emphasis on a cyclical time concept. Social

values include the importance of the extended family;,

the child, and the aged; and the 1ndian view of iea&érship

as serving the people and Eéing chosen on personal wisdom.
(Suhr, 1983) Murray Wax includes the importance of close

peer group relationships; and the rejection of competition

at an individual level while acceptins it at a group level,

in the category of social values: (Wax; 1971, pp. 84-85,

ps 185) Although these values are expressed in terms of

North American Indians in general, they can be applied to

Wisconsin Indians in particular as they mirror values re-

flected throughout Erdman’s “Handbook on Wisconsin Indians".

(Erdman, 1966, pp. 1=95) The continual reference to the
"Pan-Indian Movement® in the literature also adds emphasis
to this decision. (Wax, 1971, pp. 135-156; Buchanan, Wax,

1976, pp. 162-190; Thomas, 1968, pp. 77-86; Lurie, 1971,
pp. 443-470; Deloria, 1976, pp. 162-190)
3,
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The word tra'ciition; as it is ooiﬁmoﬁiy used in our
culture; is defined in Weﬁster s dicttonary as "...11
the handxng down of informatlon and customs by word of

mouth or by example from one generation to another with-

out written instructton 2: an inherited ﬁétterﬁ of

thought or action (ééié religion doctrine or pré&tioé or

a social custom 33 cul tural eontinﬁity in social attitudes
and institutions®: (Merriam, 1967, p. 938) In addition to
interviews with Contemporary Wisconsin Indian Visual Artists,

éiie literature was consulted to estabiish the traditions

in regard to the art producticn of the Indians 1ndigenous

to the state. (P. thzenthaler. R. Ritzenthaler. 1970;

Dockstadler. 1962- M11es. 1962) A comprehensive list of
the types of art or artifacts produced by these people vas
compiled through this review. These tradltional art forms
ténded to be generally utllitarian; bead work. q&iii craft.
wood carving; weaving and applique;, dolls;, rock iéiﬁtiﬁé;

mound bullding. handbuilt pottery. birch bark eontaxners

carving. It was not until the early 1900 s that Indian
artists began signing or taking credit for the creatlon of
their art work. Up untix this time. art was such an intri-
cate part of the:r culture; that the Indian artlsts had

works from 1t. The advent of the White Man. and hIS in-
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fluences gave the Indxan artxsts another perSpective to
look at art and its oreators from; They now saw the artzst
as an 1nd1v1dual who could be given eredjt for hxs or her
aohiéﬁeﬁénts 'in His or her own Eiéﬁts in addition to the
enrichment his/her art prov1ded to the lives of her/his
people. (nghwater. 19?6. Pps 3-19)

The Anglo American and Western European values were

derived from literature by masor Art Educaters. Laura
Chapman states; "The dominant vaiues in our culture are
gtill reflected in the quest for wealth. success, and up-
ward social mobllity."; (Chapman. 19?8 ps h) When trans-
latlng these values into theory she states the purpose

of art educatxon as followss ]
In a democratic society, the power to determine

the quallty of llfe shared by a11 the people. not
Just one person or a se1f=app01nted few. The need

to eaeh generatton. In practlce. we say that schooi

programs should be planned in relation to the child,
the subaects that comprise the cultural heritage. and

society.. -
Three maJor purposes of art educatlon stem from

of general education.i Seheol art programs encourage
personal fulfillment by helping children respond to
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thexr immedlate world and exprEss 1ts S1gnificance to
them in visual form. Through studies of the artistic
heritage. chlldren learn that art is reiated to cuiturai
endeavers of the pést and present. By studylng the

role of art in soclety.rchlldren can begin to apprecl-
ate art as a way of encounterlrg life and not v1ew it

as simply an esoterIc frili. (chapman. 19?8 Ps 19)
These views are supported by other 1mportant educators in

the fxeid; (McFee; Degge, 1977: Eisner; 1972) This
perspectlve could be Open enough to 1nc1ude the proposed
Wisconsln Indlan currlculum plan 1f the soclety. culture,
and art heritage stadxed were not 11m1ted to the é‘ﬁ’ﬁéﬁ%
Anglos and. Westérn. Europeans.

Little pertznent research excludzng Susanne Anderson’s

SongAurfthegEarthth;rit. has been written which deals with

Indlan art educatlon speclflcally. (Andersbn. 19?3. pp. 6}?7)
However. euitﬂrai anthropolgists and curriculum theorists
have dealt with Indian education in general. (Wax, 1971;

M. Wax. R. Wax. 1968 Lurle. 1968 PopkeW1tz. 1975)

They a11 tend to reinforee the ideas and goais of the

Gontemporary Hlscons1n Indian Visual Artists proposed
aesthetic/ert educatlon currlculum plan. Lurle states.
"Indran people would 11ke 1mtﬂbyed edueatlenal and communlty
programs de51gned to glve the individual a free choice in
hsiné his aﬁiiities. pr071ded that such programs are not

explieitly or impltetly de51gnated to reduce his Indxanness.
(Lurie, 1968, P 191) Wax makes a similar statement;
6.
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{...the problems which agencles such as schools have in

an& social eeii&ériii; Rather than éfféﬁpf to dissolve these
linkages further, the goal should be to strengthen them, so
that the Indians can make their own choices; whether this
means they renain culturall? and socially distinct. 5001a1-

socially assimilated. ": (Wax. 1971, p. 183) Both authors
cited agreed with the Wisconsin Indian Artists. that choice
.must be effered and reSpected by these empowered to do the
that teachers and administrators who are éiﬁpiihefié~§6~%ﬁé
Indian values must ve 1nve1ved in the scheols and currlculum
planning. (Popkewitz; 1975; pp. 58-59: M. Wax, R. Wax, 1968
p. 16)

In the past “"Sympathetic people, while accepting the
justice of the Indians®' arguments, nevertheless often found

they could not offer Iﬁdiéﬁ pedple their whole-hearted

support ér assistance because they felt éédly. but surely.

and lééé ef 1dentity. . (Lurie. 1968 p. 190) The process

occurred: After a century and a half of the Iniiin peoples’
1mm1nent dzsappearance being confidently predicted 1t
still has not happened. (Resenthal. i9?1. pp- 41-53;
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Oswalt, 1973, p. 2) The reallty is. that the Indian ethnic

groups are here to stay; and must be deait thh in a man-

ner acceptable to both Anglos and Indians: The Indians
cultural exchange was not static prlor to the arrlval of

the White Man. Neither was it static after his coming.

Nor should it be static now! (Wax; 1971, p. 24) The
Wisconsin Indians want their children to have the opportunlty
to ghgggg what 1f any cultural exchange in the fieid of
aesthetics/art they would like to make:

ancorporated in "The Study of SCHOOL£353:—FiEld Based

Egiﬁéégéyglesuin_Educat;onal—Research and Evaluation.”.

(Popkewitz. Tabachnxck. 1971) The process of conducting

an autocratic ethnographic interview was assimilated from

“Case Studies in Education and Culture"r (G. éﬁiﬁaiéf;

L. Splndler. 1973) The study follows the methodology of

a fxeid study as pré§éﬁtea 59 the Spindlers; It is of a

éééé?i;iiéé natufe; This descrlption was collected by

means of hand or tape recorded 1nterv1ews with teachers

and students in the Indians’ community schools. photographs.

slides. and on the scene observatlons. The 1nterv1ew was

autocratic in model. whxch meant the 1nterv1ewer acted as
independent agent and the results served her purpose.

(Spindler "et al®) *

' 8.
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The field study took place in four WlSCOﬂSiﬁ sohools
'in three Indian communities. Ali three of these communit1es
schools had a different nature: 1. an elementary ;5iiﬁiié
school on an Indlan Reservatlon. 2, a public elementary
and high school 1oeated Just out81de of the Reservation.

js a trtbal school contracted by the B.I.A. (Bureau of
Indian Affalrs) %o prov1dé elementary level education on.
the Reservatlen. These sehools were not chosen for thglr
diversxty of forms; but because that + was what was available.
Each communxty has had a diverse history made up of a ééﬁ:
plex series of edueationai ”reforms"/oﬁanges dependent on
who held relxgioué or I po11t1ca1 power. and what polzcz

they chose to 1mplement in thls area.

The three communities empioyed different art teachers:
éﬁé of the teachers were White males and were employed full-
iiﬁé; éne w*.;;g é féinaié indian and employed part “time. A1l
profession and their students: They worked under vaf?ing
degreea of financ1a1 eonstratnts and obstacles. The teachers
were 1nf1ﬁéﬁééd in their teaohing by how they perce1ved their
role as art teachers in the Indian communlty sehools; and
by thelr teacher preparatxon in the state's unxversities..

Sohool #1 is located within a reservation town. The
building is old though, not dilapidated. There are approxi-

9.
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mately 200 students attendlng the school 1n grades flrst

thféﬁgh eiitﬁa They are all taught art one perlod a week

ﬁ§ the Anglo male art teacher. Aimoet aii of the students

in the school are Indians. The teacher is also responsible

for teaching art at another Indian eieﬁentafy school in the

Viéiﬁitis ﬁté éiﬁé is shared edﬁéliy between ‘the two schools.
The inside of the building was 11terally plastered

with student art work, evidenee of the approaching Student

Art Show for parents. Outside of the art classroom door

a mural had been painted of an Indian Wéffief;(é) This had

‘been done by a hlgh school student prlor to 1980. The

present art teaeher was not empioyed at tﬁe time of the

mural‘'s production. He believed it must have been done

‘when the school had been used for both elementary end high

schooi. The murai is in tough eendxtion with paint peeling
off of the wall eteﬁﬁ& iti yet it still retains a regal
air. The art room is used solely for that subject. 1t

is extremely neat, clean, and orderly. Up above the
shelv1ng and surrounding the perimeter of the room are

framed or matted prtnts of major Anglo Aﬁerican and

Western European artists.(b) These had been ordered E§
the art teacher to aid in his teaching. They were used
often to get aeross different art eoncepts. There was one
prtnf of an Indian woman and baby; believed to have been

done by an Indian artist. ?gis had been donated to the

12




aré room for ﬁiépia§ i? CETA. The teacher expressed an

interest in purchasing prints of Indian two-dimensional

works; but confessed he knew of no distributor of them.
The researcher asked teacher #1 how he saw his role as

an art teaeher in an Indian community school° he replied;

"that it s his purpoae to share his knowlege of white art

forme aﬁﬂ hiéiéf& ﬁifﬁ ﬁié é%ﬁ&éﬁfé“; The manner in which

'tton and produetton of art. "When they leave the regerva-
tion they will have the same opportunites. He sees his

teaching "...as an enrlchment of the heritage (aesthetic/

Dr. Lurie contends that the Indians see themselves as
distinctly different. "special" w1th their own history and

cultures (Lurie; 968 pp. 90-199) For these reasons the

etudents need more offered in the schools. Teacher #1

leave the Indian féééf@ifioﬁ never to return.. This is not

an accurate picture according to Murray Wax. ﬁe Séaééé

often for financial reasons; but that many return as soon
as they are able. (wax, iﬁb PP 38:39) From p'ereonal
11.
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interviews with Wisconsin Indian Artists I can confirm

this to be true.

Teacher #1 includes very little of the children's
aestheticfart heritagé in h1s teaching. His negiect of
this area is baséd on some leszttmate reasons. The ‘

teacher preparation he received in a state university d1d

not prepare hiﬁ to assume this teaching aspect. The

literature that exists on the subject is not in a form

that would make teaching 1t easy. One must know how

something is produced and not 3ust what. (?) The trad-
itional craft area he believes is sufftcently covered at

home. Many of hts students have brought examples of them

into the classroom to show what they ve done at home: He

did two projects a few years ago that were based on

Indian f°rm5' g°d s eyes and bead work. Ehe beading

woman in the community. She permanently donated the looms;

and é&vé her time to teach the art teachers to do bead work. .

He has not repeated the pro;eet since this initial exper-
ience beeause of the ";;;prohibitive cost of beads".
From this example it is possible to see that there is in-

terest in seeing that the traditional art forms be taught

in the schoois. The art teacher himself is leery of having
the traditional artists themselves come 1nto the art class

to teach units because; "Why would they need me?". In a
12.
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aiscaésiaﬁ oﬁ éﬁié éﬁﬁiéé% with euffiéuium Eﬁébfisi.

(Apple; personal communication; Dec. 3; 19€5) The art
teacher was quéstloned as to how many Indian artists he
was famxlzar with in the eommunity9 He said one; a
painter. He must have forgot about the bead work woman,
or else he doesn't congider what: she does art. The re-
searcher fears that the exeiusxon of both the ﬁééf and
present art forms of the Indian peoples signifies some-
thing else to the students. POpkeW1tz agrees; "It is
reasonable to assume that as Indian chiidren are taught
the superiority of white. middle-class values and social
own status and beliefs. : (PopEewxfz; 1975, P; 59)

The teacher based projects on the cultures of
Western European countries.(c) In this particular pro-
Jeet the students were told about the potato famine in
Ireland; and the part it played in the Irish people's
mlgration to "their“ eeuntry. The students turned
potato shapes into symbols expressing the occupations
camé once. they arrived in this country. One dldn t have
%o know how to do a traditional craft to accomplish this
project!

13.
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Self—expre551on is the most 1mportant element in the
production of student art, teacher #1 believed. The student
art produced appeared most effeetive when the subJect mitter
was related to the students environment; Teacher #1 was
aware of the strong attachment his students had to the land.
ile often used this knowledge as a baSIS for art activities
especially drawxng (d,e,f) He felt the drawing skiiis of
his students, and their inclusion of detail to- be superior
to that of white children.(f) Note the inclusion of the
icicles in the tree. six base lines for dep<h, and the
snewmebiles in this first grader s drawxng. Griffith also
found this supericrity in Indian ehildren § drawings.
(Grlfflth. 19?1. P. 157) From the wealth of practieai ex-
perienee that six years of teaching Indlan enildren affords,
the teacher is able to perceive the narrative aspect of his
students work. Although proaects are not geared to that
end he finds tbis narrative aspect evldent in much of their

work. In making paintings of fail trees many students re-

werks. The art teacher was not famiiiar with all the de-
taiiés but sa1d a 1et ef the male students ages 9 11. go
out into the w11derness to the graves of their ancestors
and prepare to receive a vision.(g,h, i j ) After this ex-
perience they behave differently. and may visually refer to

it qu1te often in their art work. This type of inclusion
14,
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of cultural herltage oucurs often. but is not speeifieally
solieited. The individuai seif—expression aspect of the
teacher's theory is not competitively played in the class-
room. Without the emphasis on competition it is aeeepted
by the Indian students.

The following is a summation of the essence of what
was obtained from the observations and iﬁtefviews in
commvnity #1's school. Other than the mural of the
Indian warrior painted outside of the art room door, and
the print of the Indzan mother and ehtld hﬁig in the class-
room, there were no signs of attention paid to the heritage
or production of art by adult lndians. Teacher #1 felt
comfortable and capabie of deaiiﬁg with Anglo and Western
Eﬁi&péiﬁ afé forms and ﬁéiitagé as they had been. taught
to him in ‘the state university. in his classroom. He felt
it was his pro;essionai obiigation t6 “sﬁafé“ ﬁis know-
ieage with the Indian students: It was his hope for them.
%o have an understandlﬁg of the art field equai to wh1te
children. so they could compete off the reservation:
Self-expression he believed was the most important element
to be fostered in art productlon. He accepted ev1dence of
the students ethntc culture in their art productlon; but

did not foster or solicit it. The students® drawings

showed superior qualities in eemparison to white children’s
15.
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work of the saine ageso The types cf art werk produeed were

Wisconsin. The children 8 herifage was evident in tﬁeir
affinity towards environment and nature as subject matter;
and in the narrative description of cultural events in
fheir ﬁcri;

schools: An elementary and a high achool. buiit outside
of the reservation's bourdaries in a small town: This
Indian community is unique in form; “The land was purchased
in stagrered-sectlons with the purpose of spreading the
Indians among the ﬁhites. on the thecry that adaption to
the white man 's ways would thus prceeed at . faster pace...
(Erdman, 1966, p. 33) The reservation’s area is scattered
between rour Wisconsin towns. The anticipated quicker
aaéifaéiaﬁé have failed to take place. Indians still live
on their 8ection8 of land. and whites one theirs. The
ﬁéjéii%?’éf the Indian children who live on these reserva-
tion strips are bused to schools in the whites' towns.
Most-of the white people in the town where the schools
that were visited were located, referred to themselves as
*Kentucks". They had migrated up during the Depression to
obtain empioyment in the lumber industry. The lﬁﬁd had

reminded them of their prior envirorment in the Lills of

16.
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Kentucky. There was then, and remains today a great deal.

of preaudice between the ethnie greups. This preaudice

is apparent in the schools. It is most visible in the

higﬁ school vhen students are not given seating arréﬁééﬁéﬁté.
Then the white students sit near white students and the
Indzans sit with each other. There were no Indian teachers
in eitﬁer school. althuugh the ratio of Indian to white
students was close. In the high schooi there was an Indian
student advisora In community school #1, fifty percent of
the teachers had been Indian.

The irt teacher fér ééﬁﬁuﬁity #é éi?i&é& his teiéﬁiﬁé

junior/senior hlgh (this school was always referred to in
the. community as the high sehooi) He sees approxxmately,
5#0 students per week between these four schools. His
schedule was devised for Hercules. ?oliowing him through
one day was eneugh to fatigue this researcher for a week.
and uses part of his prep time for travel between schools.
He moves between the two buildings twice during the day;
high school to elementary. and then back to the high
school.

There is rio éiéﬁéﬂtér? art room. Téiéher #2 must go
to each elementary classroom with his art cart. Hia meager
éﬁﬁiiiéé are kept in the basement. The junior/senior high

17.

19



does have an art room. This year that room even has a
sink because the art teacher hooked up the plumbing for
its use. This is the third year he has been working in
the district.

The elementary classrooms reminded me of those which
I had attended in the 50's. There was no art up in the
ﬁ&iis in either building. The adminxstrator has a thing
about tape on paiated walls; d builetxn boards are not
pfoiidé&; The classrooms had a limited Eéﬁéé of “ﬁoiidéi
art” displayed that hau been produced under the direction
of the classroom teachers:(k) The etﬁnic shamrocks were
evident in most of the classrooms. The iif teacher in-
formed me that there were aiso turkeys and Pilgrims at
Tﬁéﬁk§§i§iﬁé.

The art teacher saw hlS role in teachlng art for the
Angiq/IndIan community as a fac1i1tator for creatlve seif-
éiﬁféééioﬁ in the ifo&ﬁéfioﬁ of art. He feels it is
necessary to "get in" some art appreclatlon; but "the kids

don't like it". Teacher #2 sees a need to introduce :he
Indian side of art production into the art class. He
feels he has not been prepared at the state university
to do anything other than Anglo and Wééféfﬁ Europezn art
productxon. Présently he is read;ng a book which the

Indian student advisor gave hlm to look at The Indlan
18.
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How To Book: Teacher #2 had requested curriculum aid

from the Indian student advisor. He knew of no one else
to approach for this assistance. The projects préaented
by the art teacher to the elementary classes were "hands
on" art actlvities. These clever proJects were presented
in a clear and understandable fashion to the children.(k 1)
In this class they were maklng buildings from their com-
munity using paper bags. construction paper. ééiééors. and
glue; Teacher #2 alao’ commented on tﬁé iini.iéiiaiisi hi?gh

As we 1eft an elementary classroom. the classroom
teacher who had been in the 1ounge and was now ruturn;ng
from her break. stopped me to comment on two “gifted"”
tndian boys “in her elass. She said; “It i8 a shame that
vsoth had such potential, and only one would develop it.n.
She predicted that the one 11v1ng on the reservation would
drop out of school when he reached sxxteen. And that the
etner; wno was now fortunate enough to have been taken
from his parents home on the rese rvation and placed in a
foster hime in town would go on to accomplish great things.
Roaaiié and Hﬁfrai Wax in an article entltled "Indian
Education For What9". would probabiy agree with her pre-
;dictionz but would argue that persons like her play a
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weuld make thts comment to me, a stranger; 1maglne the

Buring the noon hour (i hr.), I drove to the Tribal
Center which is minutes outside of town. An éiééfiy Indian
woman directs a traditionai tribai crafts program for senior
éitiieﬁ§ éftef they are fed thers: Because teacher #2 had
been interested in gettxng traditienai Indian crafts into
the schools, I wanted to inquire if she would help him out.
The program d1rector stated; “that I will not go to the
white schools where our children must €0, Those white
'teachers make fun of our religion and our art. They are
(the reiigién and art) sacred to us: I will not let them
héve a éﬁéﬁee to iéﬁéﬁ at us.". She said that tﬁey would
teach the Indian children and the wﬁite art teacher at the
Tribal Genter only if they really wanted to learn and
would not lauzh; Teacher #2 was unaware that such a re-
source exieted near by.

The junio:/senior high schoel was void of any art work
except for a display of junior high &rawings of animals
which the art teacher had put up in the office window.(m)
(tape on glass is iéééptable to the dminiatrator) The
basement art room is located directly across from the boil-
er. In the room is a bulletin board displaying an array of
prints by famous Anglo artists. posters advertising art

schoola. and student work. Posters and student work are
20.
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are taped on wood paneling and peg board around the roon.
(n e) en the front of the teaeher 8 desk is a motto; “Just
think where you could go with your talent". There were no
works of art by adult Indian artists displayed in the room.

Supplies were placed eomfortably on the eneives.

at the start of the semester. Three of his most talentéd
Indian high school students had dropped his class: He went
to the Indian student advisor to have him investigate why

students in the clase.(p q.r) Murray Wax clarifies this
type of situation with this statement; "Within the small

by the Protestant ethos and indivxduaiistic competition as
lauded by eapitaiist ideology can only be regarded as im-
moral: Individuals do achieve, and sometimes even eompete.
but the achieving and eompeting oceur w1th1n a moral con-
text which assures that the loser will not be ashamed and
that harmonious relationships will be maintained. The pro-

the consequence of such competition is to strengthen bonds.

not disrupt them.". (Wax. 1971. P. 185) The art teacher
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said he'd learned something about Indian kids; but felt

the ﬁfiaé had been éas high; né pléﬁné& to talk with the
the elass. The fact that three would &rop out together. Wax
would almost have predicted; "Parents rarely visit the
schoolsz teachers rarely visit the homes; eaeh 81de finds
interaction w1th the other uneomfortable. The consequence
of this barrier is that by the intermediate grades Indian
chtl&ren have begun %o develop a closed and solidary peer

society within the walls of the sehool. The more the child-

It is for them to organize themselves. (Wax. 19?1. pe 33)
To be separated from friends the Indian students describe

'torture” (Wax, 1968. p. 165) 1If one of teacher #2 s
students was embarassed and decided to drep the class it
could be expected that his friends would also decide to
drop.

The students worked on art projects on rickety card
tables. segregated by their own decisions by race ard sex.
(sft) The art activities the students worked on appeared
quite typical of the 3unior/senior high work that is done
in other schools in wisconsin.(u) The teacher teased
baek and forth with all students. always in a pleasant

encouraging tone of voiee. Wax expresses this manner as
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an asset to teachlng Ind:an students; "Parents (and chlld-

gentle. nice'”, "‘he treats me good'", or "'jokes w1th us'";
Often this means that the teacher does not regard himself
as a superior autﬁor1ty whom by vxrtue of ﬁié 56§iti6ﬁ.
can demand a partlcular type of conduct or work, but that
recognizxng the autonomy of the students. he probes in order
ate is gentle Béﬁtér..." (Wax, 1971, p. 175)

From the interviews and observations in community
#2's schools the foiiewing summary can be made. There
viéfé no viéiiﬁé éigﬁé of aﬂéﬁéiaﬁ samg paid to the Indian
population. Teacher #2 felt comfortable deallng with Anglo
and Western European forms of art production, as he had been
taught at a state unzversity. in his classes. He felt he
owed it to his Inéian gtudents to 1ntroduce them to produc-
tion methods of Indians' traditional art forms. He was
making investigative progress towards this goai. Gréétive
self—expression. he believed was the most important element

to be valued in art §£aau&fiaﬁ; Because of his émpathetic

his Indiﬁﬁ §tﬁdénts values. The type of art work produced
in his class. was typical of that found throughout many
Wisconsin elementary and high schools. The students’
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heritage was implicitly expressed in the students' dééiéﬁ
and ai-awiﬁg's;

Scheel #3 is in an Iﬁ&iéﬁ community whose tribe has
been described as the mcst progresszve in the state.
(Erdman, 1966, - 30) The school is built on the same site
as the first Indian nission schocl in the state, 1709. The
Tribe of People of the Standing Stene was contracted in
1979, by the B. I A. te provide education for Indian stu-
dents K-B who wisﬁea to go to school on the reservation.

The brick building itself was built in the 50's. It
not only houses the tribal sehool; but also their offices,
a day care center, and a cannery. When one walks thfcugﬁ
the ffbﬁt door you are struck by the informal *unschool -
like® atmoaphere. The seheel section of the building isn't
closed off from the rest of the building. Students can be
seen waiking in the halls talking in the Indian language
with a teacher. Fifty percent of the teachers are Indians.
At present all of the teachers are famtliar with the Indians'
1§ﬁgaagé; They have had a native 1anguage program for
teachers and students. Next year the program is in doubt
because of federal budget cuts. The teachers and staff are
called by first names by the students. It 18 difficult to
tell who is a teacher and who is employed in another area
of the building. Visiting people in different areas of the

Building is permissiblea
' 2k,



Many of the walls and doors in the building have the
students’ art work displayed on them. On one there is
a poster advertising the upcoming Third Annual Wisconsin
Indian Art Show at the Unlversity of Wiseonsxn in Eau
Claire. Further down the hatl is a newspaper artlele
pinned up on a buiietln board which discusses the seuipture
of a goaf. made by the Anglo artist, Robert Raushenberg.
out of found Ubjeete. Across the hall from this is a
huge oval shaped piece of paper which has a greeting in
the Indxan 1anguage and the hand pr1nt 51gnature of most
of the students’ in the school. (v) This. it was explained
was the way pre-historic tribal Indian artlsts signed their
mark on pictographs or rock paintings.
Art classes are held in the science room on Frldays.

The regﬁiaf éééGEEié classes 66 not take place on Fridays,
8o the room is free. Frlday is the day when tribal language.
hlstory. myths, sengs ect. are studied. SOmetlmes sbeeia’
activities such as mevies. and on this ﬁéftiéﬁléf day a

' student/faculty volley bail game, take place. This is the
first year since the tribal school opened that art ﬁéé been
taught here as a subaect. The art teacher is an Indian
wcman. zother of five. an employee in the day care the

ouher feur days of the week: She has a degree iﬁ art

the tribal sehool studenfs on Frldays without salary.
25.

27




‘The faculty and staff were so impressed that the administra-
tor asked her to write a grant for an art program. iné
tribe approved the grant for this semester. They also
gave her $590 00 for supplles. Teaeher #3 instructs 154
students every Friday. Some ciasses have to double up 50
that they can all be fit in to the schedule.

Teacher #3 views her role as an art teacher in an
Indian community sehool as encompassing a variety of areas
withzn the art field She feels it is her responsibllity ,
'to introduce the students to the art h1story and appreci-
atlon. productlon. and evaiuatxon of the art of dlfferent
cultures. espectally Anglc mnd Indian art. .

wWhen the observation tcok place teacher #3 taught the
formal concepts of primary and secondary colors te first
graders.; They then drew their own hcmes and colored them
with a selected pair of eomplementary colors.(w x.y.z)

She used visuai aids such as the board and color wheels
to get across the concepts. Buring the day the art room
door was never closed. The students' classroom teachers
eften stayed witﬁ the students. Some drank cofféé éﬁd
talked to the students about their work; or with other
people who stepped 1n the room to see what was hsppening.
?The art teacﬁer did not find this distracting. The stu-
dents felt comfortsble asking anyons for suggestions or
help with their work. Tﬁeyrseemed to take suggesticns
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on thir work just as seriously if they came from the 6‘5“
phy. ed. teacher or a cannery worker as they did from the
art teaehera students were free to get drinks and use the
restroom without asking. Most of the younger students

announced it to the teacher or myself before 1eaving.

text, Eiggggis Art in her teaching. This text had been used
in her methods course at a state unlverszty. She did a
- gtencil and sPray paint proaect with her 5th and 6th grade
students whxch is suggested in the text. (Wééhowzak. 1083,
55; iﬁB-iﬁ?) The students were to make stenexls out of old
office folders and spray paint around them. She showed the
work of a contemporary Mohawk Indian vho based hxs art on
forms Wthh deal with spray palnt and stenctis. and are
1nf1uen~ed by the ancient Iroquois pictographs (A,B,C,D,E,F,G,H)
In two different classes. two different children were ob-
served buxldxng up a staek of stenciled objects. After the
students left I asked the teacher why ghe didn’t have the
students move the design out more. She glaneed at their

. work; and stated they eould not have done that. She said

the myth of the formation of the Iroqu01s League.(I,J) The
narration of a myth was not an assigned part of the proJect.

These two students had Juet done this on their own. Most
27.
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Anglo art teachers would not have known what these students
vere doing. Because of teacher #3 8 ethnic background. she
was able to appreciate 1mmed1ately what the students were
trying to do. Some of the students did do a.project which
was based on illustrating scenes from Indian poenms.(K,L)
Tbrough this type of proJect the students are encouraged to
think about and feel proud of their ethnic culture.

The tribal school has guest artists come in to give
workshops deaiing With the arts throughout the year. Rose
Kersetter. a Wisconsin Oneida potter. was up from her
studio in Sante Fe. to give a workshop two weeks before
my observation. She taught the children how to construct

traditional Oneida pottery (M)

There was a feeling of pride and love in this Indian
community school which was not ielt in the other two schools.
Wax explains the need for th's type of atmosphere in the
Indian schools; "Love ViSs Authortty expresses the dichotomy
between Indian teaching attitudes and those of whites. "For
.the latter. the teacher Operates w1th1n a system of contract-
ual authority. There is consentual agreement as to the tasks
which should be accomplished by the sehools, and appr&priate
authority is delegated by the parents to the educator.
Parents have authority over their children and the edueator

stands in loco parentis." In the Indian soc1ety authority

is not a traditional catagorg of interaction. "...and tasks
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cannot be separated from the relationships of the individuals
performing them.®:; Hence, the Indians *...look first at

the relationship between the teacher and pup118. and un-
less that relatxonship is harmoniously baianced and re-
spectfui of the autonomy of each individual 1nvolved they

will not regard 1t as satisfactory.". For the *...Indian

only be moral (in the broadest sense); only in such a
harmonious relationship can teaching and learning oceur. *.
(Wax, 19?1; Pc 124)

This triﬁal ethnic group. according to the sweat and

T-shirts. is on the rise (N o, P) In the art classes of

occur; and be expressed through the children's art forms
was evident. Teacher #3 beliEVEH in the importance of
self—expression in the troad scnse of viewing it through
one's cultural lens.
In summary of the experienoe of interviews and observa-
tions at school #3. the following ran be reported. There
was evidence that adult Indian artists did exist from the
poster displayed advertising the approaching art show.
Angio art was represented in the clipping of Robert Raushenberg s

eculpture. Teacher #3 taught art appreciation and evalua-
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considered from the classroom atmosphere and the students’

art work. Tﬁé f’y'péé of art work f;i'adtiééd wéfé at ﬁaéé

mlddle scﬁoois; but most often they were not. There was
explicit as well as implicit evidence of the students’
heritage in the art forms they produced.

Tﬁé resulfs of this research showed that thé ﬁﬁblxc
schools, both on and off the reservation which serve two

indian cammuniiiés in ihé staie of Wiééonéin. do not éuné

ethnic values: One trxbal school in the state, contracted
by the B.I. A.. did consider the aesthetlc/art herltage and
ethnic values of its students.

The major factors determining whether the students’
Ihdiah aesthetlc/ért heritage and ethnic values were con-
sidered in the schools were; ethntc background of the
teachér. choice of courses taken at the state univereity
cultural values, art forms, and history of the Indian

ethnic groups.

at the state universities on sesthetic/art curriculum
which offers the vchoice” which the Wisconsin Indian
Artists would accept does exist. McFee and Degge in
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their text, Art, Culture, and Environment have established

a curriculum which allows one to teach a progrum that ex-
pcses the students to their own culture and to that of
peoples different in some' ways from themselves. Through

this exposure. the basxs for discrxmlnatory aesuhetlc
Judgments is sharpened and broadened. Along with the
increased scope of art forms to appreciate and under-
stand, comes an enllghtened choice to base these
aesthetic/ar* dectsions on; McFee and Degge prov1de the
following explanation of their proposed curriculum;
o Many people are so 1mmersed 1n thelr culture
and their culture s art that they are not aware of
its efiect on tﬁem. They accept both the culture
and its art without question. But in a complex
society whlch has many cultures; students shouid
People who are culture bound, that 1s. live entlrely
within one culturai framework. are less able to under-
stand the impact of their own culture as compared to
others. In order to mae declslons about the
cultural life style and art that is appropriate for
tﬁem. tﬁey neea a broad basis of understanding of both
art and culture.
7 As. teachers. we must help people become more
thoughtful about thelr audgments rather than tell
tﬁem what their Jvdgments should be. We can help

Thenrthey will be better able to apply their own cri-
teria rather than our ideas of what is “"good" art.
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We can expose them to other choices; but respect

them and their culture. The results may be that

they w111 become dissatisfied with their own standard.

respond to new ideas about art and beauty and extend

their life-style to be more encompassing. Or they

may choose to stay w1th1n the context of their own

cultural patterns of what art is. yet refine and

improve their own work. (McFee, Degge, 1977, p- 294)
To do other than employ a currlculum plan such as McFee's

d Begge 8 when teaching; especxaily in a minority com-
auﬁiiy is discriminatory as the Wisconmsin Indian Artists
charge. The Indians should have a say in what is %a&gﬁt
in their schools. Stetnberg. in ﬁié article The Ethnic

Eri31341n,Amer1can Society emphasises the importance of

ethnic group control of what gces on in their schools.
(Steinberg. 1981. pp. 54-55) We must remedy the offense
which Lyman and Douglas have pointed out; “This is
especially the case 1f. as in American Soc1ety. there is
a cultural contradiction between ideals of equallty on the
one hand and prejudices about race and ethntcxty on the
6ther;?. (Lyman;, Douglas; ?; p. 36“) To make this cur-
riculum change in aesthetxc/art educatlon. to some pereens
may seem a small contribution towards a very large probiem.
When the extreme visibilxty of such a curriculum change is
considered. it does not appear to be such a minimal effort.
If the wishes of the Contemporary Wiseonsin Visual

Artists are to be given consideration in regard to their
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aesthetic/art héritage and values being considered in the
schools. changes will have to occur. More Indian art
teachers should be hired. hy the Indian communities. If
white teachers are to continue teaching art in the Indian
communities. they must be better prepared in the state
universities and in workshops to do s0. 4n explanation
of the Indians value system, and of their traditions and
art forms is essential. Indian artists in the communities
should be utilized as guest artists if they are willing to
do so. Indlan students should be onoouragéd to express
their cultire through their art production; and teachers
should de51gn proaects to allow for this type of expr ssion.
More emphasis should be placed on student ana1y31s of why
different cultures value certa;n art forms than is present-
ly done. McFee and Begge supoort this idea; "Historical
roots and cultural traditions are made more'"real®! are
taught to children, and reassert the cultural 1dent1ty of
éroups. They prov1de a sense of belonglng by g1v1ng people
an opportunlty %o partlcipate and by show1ng outsiders who
the insiders are.". (McFeé; Degge, 1977, p: 293) If we are
ever to dissoive the blgotry thac exists between the Anglo
and the Indian Peoples in the state of Wzsconsxn. then we
must attempt to discover and understand the common and not
so commor. grounds between us. Art, as a v1suai means of

communication, is an excellent tool to a1d in this dlscovery

of channels of understanding.
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