ED 276 534
TITLE.
PUB_DATE
NOTE

PUE TYPE

EDRs Price.

DESCRIPTORS

IDENTIFIERS

ABSTRACT

"~ A study of the development of representations o
economic life in

PS 016 233

§§§é§§i:§§r§gdi:§higlds; Maureen - _ o
The Social Transmission of Economic Concepts.
§§p 86: _ _ I -z S oo . _____ - — == -
20p.; Paper presented at the Annual Developmental.
Psychology Conference of the British Psychological
Society (Exeter; England, September 19-22, 1986).

Reports - Research/Tachnical (143) --

Speeches/Conference Papers (150)

MF01/PCOl Plus Postage. -
Cognitive Development; *Concept Formation;
*Economice; Foreign Countries; *Individual

Development; *Preschool Children; Preschool
Ea§§§§§§§ LD LIl L W; - - - -
*England; Gender Representations; *Representational
Response

110 young children of 3 to 5 years of age is.

reviewed to identify the sources of the children's representations.

In addition to noting the importance of the public availability of

adult representations, the results indicate the significance of

developmental processes. In particular, findings indicated that

representations of gender emerge as one of the principal means

——————————

through which the developing child is able to _assimilate features of

economic life. The development of economic concepts may be construed

as a process of social transmission in _which complex interactions
occur between the child's development and adults' social

—_———

representations of economic life. (Author/RH)

»
»
%»|

* k%9 ;
* Reproductions supplied by EDRS are the best that can be made
*

T P Y Y P Y T S T T T TI T IITIY

from the original document. - -

R T I I Y Y T T Ty S Y T YT Y T L T L T L L L T O A g,

Q




THE SOCIAL ﬂRAﬁEHVISSITHV UF'EII”WMVIC CONCEPTS

mlﬂlﬂmﬂ, -

eoucAndNAL nes%uncss mroamﬁoﬁ
document has been reproduced as

TER (ERIC)
P hes b
wed from the person or organization

conginatng it.
Minor changes have been mldﬂ to mprove

eproduction quality.

® Points of view of opinions stated in this docu-
ment do-not- necessarily repcesent otficial
OERI position or policy

ED276534

Gerard Duveer and Maureen Shields
Unlversxty of Sussex and Un1vers1ty of London
British Psychological Society Developmental Psychology Annual Conference

Exeter, England, September 19-22, 1986

“PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

@ereucé

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC).”




The Soczai Transmxssxon of Economxc Concepts

Gerard Duveen and Maureen Shields

University of Sussex and University of London

I N

A study uf tue deveiopment of representatxons

of economic life _in 110 young children aged 3-

years is révxawed with the. aim of identxfyzng the
sources -of these representitxﬁns. As well as not-
iﬁé,tﬁé,;mpgr;ance,of the public av:xlabxtxty of
adult representations.; tﬁé,régults also indicate
Eﬁé §i§ﬁi?i£iﬁé§ 6? 6595166ﬁ§ﬁt51 ﬁracassés. bdth

the davelopmant of speczf:c socio- cogn;;xve struc-

tures. In partxculir. representatxons of. gender

the developxng ghxlgfi s able ,to 7assxm§1a§g
features of economic 1life. The development of

economic_ concepts may be construed as a procass of

social transmission_in which there are complex

interactions _between the chtid s _development and

adult social representatxons of economic life.



The Social Transmission of Economic Concepts
Gerard Duveen and Maureen Shields

L S ¢ . - -z oz _
University of Sussex and University of London

It is a commonplace to observe that the representations

of economic 1ife which develop through childhood are con-

tingent upon the social relations within which children

develop. In a banal sense this must obviously be the case:

if children lived in a society which organised its economic

affairs in a different manner. then they; too. would come to

think about economic life in a correspondingly different

way: Jjust as children 1living in a culture which reasoned

mathematically to the base 2 would also come to think

mathematically in binary terms. It is not the fact that

representations of economic life are contingent upon socio-

economic ' relations, but rather the nature of th

on-

0

-

tingency which is of interest and which prompts a further

consideration Of the prcocess through which children come to

represent economic li€e in such a way a to reproduce the

<!

social representations Of the community to which the

belong. This theme is., then, a particular example of ¢t

Tl
i

problem of comprehending the process through which ideas are




transmitted from one generation to the next. Such problems

are of particular interest to contemporary attempts to

integrate social and developmental perspectives in Ppsychol-

09y into a coherent and unified theoretical framework.

I shall approach this topic by considering some of the

results of our study of developing economic concepts in
young children aged 3 to S years.: Before turning to this

should like to record an in yivo exam-

L

research; however,

ple of

the way in which notions related to economic 1life

appear spontaneously in young children. This was reported to
me by the parents of a young boy aged 2 years 9 months who

knew of my interest inm this topic. One morning Jack was

somewhat unhappily watching his father get ready to go to
work and announced that “Mens go to work, mummys don't~”.

This assertion of a sexual division of labour was in fact an

affront to the liberal conscience and ideology of his

parents: His mother explained to him that this was not so,

that she herself went out to work, that when she went and

sat at the typewriter that, too, was Work. Jack, however,
remained unmoved by these assertions of liberal ideology.
His response was to note that “If noone goes to work then
it's Ssaturday”:

There is much of interest in this anecdote. Notice, for

instance, how Jack first formulates his knowledge "Mens go

WOTk, mummys don't- s0 t. it while the male gender is a

"\
Ol

substantive presence; tne female gender has been ~ompletely

rl!



absorbed into the social role of mothering. It is mot women

who don't work but mummxa; Jack's iﬂiertxon xllustrates one

théﬁe which was ii;a characteristzc of our Tresearch inter-

views - young children are not ﬂl&hﬁﬂ& ideas about economic

life. Even among such y oung children there are rerresenta-

tions of the ﬁoéiii world. though these may be irganised

around prtnczples somewhat d:fferent from those xnformxng

adult representations. More er. Jack's asscciation of man

with the world of K ind women with the domestic life was

”\

o

£

also a ?éitﬁre of the representations of the rhildren inter-

vxewed in our research.

There is something else in Jack's expression relevant

theme of this bibaf. One Rind of eibiahatiaa for the

to th

a dominant influence to familial sources. Chxidren. in these

terms. could be expec cted to rebroduce the ideas and V”iu*

of their barénts. But JacR has done arecxsely the oppo

and asserted a correlation between gender dtsttnctxons éaa

the social division of issaaE in a manner which actoaliy

reverses the values held and asserted by his parents. He

seems to be respondlng to 1nf1uences wh;ch come from outszde

the éamiii, but which arée al1so powerful enough to negate the

active influence of hi§ parents. Indeed,; when hxs mother

remonstrated with him about his representatlons of economic

1ife he remained unmoved by her etttembt at influence. His
response was téngéﬁtiii as though hé was not able to absorhb

the information she was presenting to him. Contrary to what



one nmight suppose, then, even very young children appear to
be in touch with isiéééi of socieéﬁ from which éﬁéy sééa. at

o be remote:

(AR

first sight;

ne way of examining the process

of transmission is to

compare children's representations of economic life to those

current in the adult community. What kind of relatxonsh:ps

aaﬁ be Identxfxed? To what extent are cnxldren s xdeas simi-

lar to those of adults and to wnat extent do tney dl??er?

Plotting a pattern of similarities and dx??erences in this

way will at least indicate the extent to which the transmis-

sion of economic Eéaiéiaaisiiaaé corresponds to a sxmple. or
&ifét£' transfer of Rnowledge. and to wnat éxtént it is
medxated tnrough developmental and socxal processes

This review of our research is an initial attempt at

plotting such a pattern. It is limited in so far as data
were onl§ collected from cnzldren, 50 that we have had to

rei§ on othar sources for a sense of the correspondtng adult

%éb%éééﬁéiéiéﬁé; While this is not a perfect procedure it

ought to provxde a useful guide to which questions can be

inieiiigeniiy asked by researches in this area.

All of the data reported below are drawn from a series

of interviews undertaken with chxldren aged 3 to 5 vears

from four inner London nursery and primary schools. Alto-

gether 110 children were interviewed, divided into three age



groups with mean zges of roughly 2 1/2, & 1/2 and S 1/2
years. The age and gender distribution of the subjects is

§hown in Table 1.

FTABLE 1: AGE AND GENDER DISTRIEUTION GF SUBJECTS

AGE GROUP 3 172 s 172 5 1/2

GENDER GIRLS BOYS GIRLS  BOYS GIRLS  BOYS

N - 10 16 23 20 22 19

MEAN AGE -~ 1.8 3.7 4.6 ‘.6 5.5 5.6

The interviews were conducted in quiet areas adjacent to the

uestions built

Q.

classrooms and consisted of a series of

around a variety of tasks: The tasks are described in the

following sections with the corresponding data.

The simplest relationship to envisage is one of simi-

larity, where children’'s representaticns resemble those of
the adult community and where, at least across the age range
considered in this study, this similarity is not subject to

developmental variation.



An example of such a relation can be Seen in the dis-
tinction which children made between domestic and goccupa-

£ignai settxnge in reiat:on to mate and female access ie

roles. For this task chxidren were shown fxve photographs of

men in occupational roles (doctor, police., sﬁaswaéi; farmer

and fictory worR) and three photographs of women engaged in

domestic activities (feedxng a baby. éﬁeepiﬁg, Wi§h1ng ubi

For eaeh photograph chxldren were asked 'ﬂhat is thzs person
aéiﬁgﬁ‘ and theh 'Ciﬁ a 1ady do thxs 30b?' or "Can a man do
this as well?~ as 'bpropr:ate;

Responses were divided into two categories. Either

children said that the opposite gender could perform the

task - eauel access - or they maintained a restriction on
access to one gender only - restricted access. The same ana-

lytic frame was used to sum children‘s responses to produce
an occupational access and a domestic access scoré. In each

cores of 1 if tﬁéy made aaaai

case children were giv*"

l’“
er
@

access judgements to each of the figures in the appropri

setting, or a score of 0 if they made a restrictive access

5ua§ém5ht to any of the figures. These scores were then com-

pared in a repeated measures iﬁ5i§§i§ of variance with age

group and gehder as bétWéén subaects variables. The only

significant effect was for the access scores which showed

children of all agé groups and both genders more readily

granted equal access in domestic seiiings (méanéﬁ.§1) than



in occupational settings (mean=0.35; F=7.46; df=1, 103:

.01>p) .

o

In tﬁis case 1t appears that a contrist between occup

tibﬁhl ;ﬁé domestxc settzngs is establxshed as meanxng?ul

even for chxidren as young as 5 T ’é apbears to be nelther

developmental nor socxal variation ;§§7€1ated thh thxs d;s-
tiaction.

A cioser examzhatxon of chzldren s judgements about the

occupat;onel roles iﬁ thi§ task "ﬁbhas:ses the sxmxiarxty

with adult concept;ons. Responses that only men could under-

take these féieé were not dxstr;buted evenly across all

utzons for these f;ve occupatxons- these ranklngs did

Wi
i
[ 24N
o BN
(SOl
U'\‘

not vary as a functxon of age and gender.

10



RANK ORDER OF MALE RESTRICTED ATTRIBUTIONS TO OCCUPATIONS
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(%) Data taken from Murgatroyd (1982), who derived her fig-
ures from the 1979 Labour Force Survey, which groups occupa-
tions- into- much -wider categories than the photographic
stimuli. -In particular the entry for “doctor’ is taken from
Murgatroyd's category of_  professional_and_related_ _in. wel-

fare and health'. Other estimates for the proportion of wom-

en_doctors are much lower. Mackie & Pattullo (1877), for ex-

ample;, quote a figure of 271.

What is particularly interesting about this rank order is

that it corresponds in large measure to the ranking of these

occupations in terms of the actual proportion of women in

the labour force in these occupations (cf. the second column

0f course these data do not refer to the representa-
tions of female participation in the economy held by the

adult community. but to the actuzl number of women in these

occupational categories as revealed by government survey.

Nevertheless, when one considers those public repre

0
(]
5
P
-V}

1

tions available to vyoung children., in comics or books or

Pk
HM



t.v. etc., it remains the case that women are rarely por-
trayed as being farmers or factory workers, while they may

be observed more frequently in the roles of shop workers Or

doctors. In short, children by the age of three appear to

have already reproduced within their renresentation of
economic life the marking of occupations for genuer.

It is this sense of the straightforward reproduction of
adult répteséhiatiﬁﬁs by even very young children which is
characteristic of this kind of similarity relations between
adult and child representations; as though there were no

mediation in the process of transmission between the one and

the other. Theoretically these examples would correspond to

a view of the transmission process as

that is; that children's understanding reproduces adult

representations independcntly of any developmental process

More complex examples of transmission are thos in

which children's representations differ significantly from
those of adults. In these cases it can be assumed that there
is some developmental process occurring within the age range

considered in this study: One might expect that children's

representations of economic life would progressively come to
resemble tho-e of adults. This view is essentially a crude

developmental extension of the notion of transmission as

simple reproduction. It construeés the development of



the accretion of items of

economic rébr

sentation

economic knowledge by the child and would predict a simple

developmental function in whibh; with age. children's

representations progressxvely come to resemble those of

‘
In point of fact the data collected in this research

provided no examples of such Stésxgh orward developmentil

affects. There were age eff;éis in thu analysxs of the data

but these were either main effects in which cﬁiiaféﬁ‘s

hey became Biaéf;

representations became ié§§ veridical as

"\

or iﬁferactzon terms in whxch the effect for age was modu-

K e :';";,’::Z;:::: _ :i - ::: z 5:,”; - ::: - i:: m

An example in which a main eoffect shows children's

judgéméhis becomxng 1ess verIdxcal thh ige is a task con-

cerned thh the reiatxve pay of men and women for doxng tﬁé

same job Pairs of photographs showing men and women in six

occupations (doctor. police, shopkeeper, farmer, factory
worker and iéicﬁér) were shown to children who were asked
whether the man and woman were paxd thé same or if one was

paid more than the other. Responses were assigned to four

categories: (i) Don't know, or not paid; (ii) men paid more:
(iii) women béid more; and (iv) both men and women paid the
samé. Responses across all six occupations were summed

within these categories to produce a scoré of between 0 and

6 for each type of response.
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A two-way (Age x Gender) iﬁai;sis of variance of the

same' r6§56ﬁ§§§ produced Gnly an age ﬁ;i; é??étt (F=i.59;

df=z2. 104: p<.001) which showed that the proportion of

‘same’ 568§éﬁéﬁE§ :gnsgg with age (mean score at 3 years

3.32). We have dis-

= 1.31; at & yéars = 2.42; at S years
cussed elsewhere (Duveen & Shields, 1984, 1985) the
Interpretatxon of this result as a reflection of children’s

increasing usage of a schema of equality which may become

tempered in older children as inequalities become legi-
timated (cf. Leahy 1933). The reiav:née of this result for

the preseni diéé'ésxon is that it indxcates that chxtdren s

representations of economic 1life are médiétéd through

developmental processes: Thecretically this xnterpretatxbh

corresponds to a view 6? transmission as a process of

éévéi;;,,,,,,,, - i.e,jnl, ,,7,,:,1 P

As well as develo pmeﬁtal variations in children's

representatzons a number Of social variations were also

observed as a function of gender. In this context gender

refers both to children's own §éﬁééf as well as tb tﬁé

gender marRxng of social roles and actlvxtxes. 1ndeed sxgnx-

ficant effects were frequently due to the interaction of

these two parameters.

Ons example of this 5966 of effect can be seen in the
éha1ysis of the ‘'men paid more’ and women paid more'’

responses to the relative pay task described in the previous

| S



section. Scores in these two categories were analysec as a

repeated measiures variable in a three-way ANO/A with age and

child's gender as the between-subjects variables. The

results showed both a signi?iéihi response-citegory main

effect as well as a response-category by child's gender
interaction. The main effec: (F=25.19; df=1, 104; p<00i]
showed that men were frequently 3judged to be paid more
(mean=1.68) than were women (mean=0.63). The interaction
term (F=10.05;: df=1, 104; p<.01) shows that this difference
is much more exaggerated in boys than it is in girls (see

the mean scores in Table 3).

PAY DIFFERENTIAL RESPONSES BROKEN DOWN BY GENDER

m.
(R ]

TABL

MEAN NUMBER OF MEAN NUMBER OF

"MEN MORE"® *WOMEN MORE'’

RESPONSES RESPONSES
GIRLS 1.24 0.84

BOYS é;'l3 0.42

A second example occurs in a task concerned with roie
muiiisiiéifi; chiidren were shown photographs of four occu-
béiibﬁéi roles, two illustrated by male figures (doctor and
policeman) and two illustrated by female figures (bus con-

ductress and factory worker). For each photograph the child

Soamd |
V) IR



was asked if the figure had a home; where they ate and

slept: whether they could be a parent; and if they undertook

domestic chores. Responses were separated into two

categories. If the child said that the figure had a home.

ate and siept at home; could be a parent and did housework,

. N , - [ L DL I ) — o I . —
this was judged to demonstrate a recognition of role multi-
plicity and awarded a score of 1. If the child made any

exceptions to these points their responses were construed as
lacking a sense of role multiplicity and given a score of 0.

Responses were summed within gender categor:éE so that each
child was assigned two scores ranging from 0 to 2, one for
the female ?iéufes and one for the male figures.

A three-way ANOVA., Age by Gender by Figures, with

Male Figures), produced a significant main effect for Fig-

ures and a Figures by Gender interaction. The main effect

(F=46.86; df=1. 101; p<.001) indicated that female figures
were more frequently construed as occupying multiple roles
{mean=1.25) than were male figures (mean=0.68). Again this

effect varied as a function of the child‘'s own gender. In
this case, however, the effect was more strongly marked

among girls than among boys (see mean scores in Table 4).



TABLE &: MEAN ROLE MULTIPLICITY SCORES

FEMALE MALE

FIGURES FIGURES
‘ o o
GIRLS 1.52 0.73
8OvS 1.00 0.66

In both these cases the representations expressed by

children vary as a function of their membership of a gender

group. This gende differentiation indicates one way in

which the transmission of economic representations is a

have described the development of social identitiés as the

process through which children come to situate themselves in
reiation to social representations of gender. It is within

this framework that economic notions are also being ela-
borated.

4. Conclusion

fwo types of influences can be seen in these studies of

the transmission oOf economic representations. On the one

hand there are developmental processes within the child
which 1limit the <cognitive possibilities open to the child

for construing economic 1life. On the other hand their



* wn

membership of social groups, specifically gender groups,
iiié acts as a limit on the emergence of economi¢ represen-
tations.

Taking account of both of these influences becomes pos-
sible if we construe the development of social representa-

tions of economic 11fe s the iéaﬁiEitibn of bérticuiér

social identities. Thus it is not simply differences between

cial groups which need to be considered in relation to

w
p.‘

in children's representations of economic life.

n

Ol

ti

vari

In the terms of the peiééééiiéé OQiiinéd here it is wvaria-

A particular issue where further research is necessary

is the iaénfi?ié fian of those criteria which lead to dif-

ferentiated social identities in the sphere of economic
life. For example, in Gustav Jahoda's famous study of the

alopment of economic concepts in Zimbabwean children

(3Jahoda, 1983), their precocity over European children was

associated with their closer engagement with the activities

of setting prices in real markets. A European child's

éibérxence of buyxng and sellxng is typxcally limited to the

perspectxve of being a consumer in well regulated shops

where prices appear as a fixed attribute of goods for sale.

These two sets of circumstances generate two distinct social
identities. It may well be that cross-national comparisons
are not associated with differentiated social identities if

the actual social §f6ubé investigated share a more or less

X
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similar relation to the field of economic activity. Con-

versely, comparisons of divergent social groups within

In our own research categorical differentiation in the

development of economic representations was gétabiighéd on

the criteron of gender. Social representations of gender

present the categories of male' and "“female' as set in dis-

tinct relations to economic 1life. Kay Deaux (1984) has

recently argued that studies of gender need to move from a

perspective based on individual differences to one which

construes gender as a social category. This is indeed the

case here where gender refers not only to the child's own

gender, but also to social fébfeééﬁtétiohé of gender as

these are instantiated in the social marking of roles. occu-
pations and activities for gender.

From a developmental perspective what is unusual in

considering the question of the transmission of economic

representations is that not all children elaborate similar

conceptions. A cognitive-developmental perspective is a good

basis for grasping Eéﬁﬁﬁﬁiiitiés in children's undrestand-

ing. but an insufficient one for investigating variations

between children. Trying to account for these variations is

the source of much of the complexity surrounding this issue.

19
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