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INTRCDUCTION

The American Association of Teachers of Spanish and
Portugriese (AATSP) thus far has sponsored three meetings
in their series of “Conferences on American Academic
Programs_ Abroad.” A fourth meeting will be announced
before the end of the decade.

- The first conference directed by Ennque Rurz I-'omelle of
the University of #labama; was held in Madrid in 1978
and attracted some 70 participants. In 1980 a second con-
ferenice was held, this time at the University of Nebraska
at Omaha: In addition to sessions on Spanish and Portu:

guese language programs specral sessions were devoted to

tronal Progra ns

The essays contamed in Study Abroad in the Erghtres
were selected from among lectures delivered at the Third
Conference on American Academic -Programs Abroad
which took place at the University of Navarra in Pam-
ploua, Spain in July of 1985.

abroad programs as well as teac‘lers who often themselves
rt’:tt.rn to the forelgn classroom perlodlcally to, upgrade
means of an international e expcnence it is ﬁopcd that titis
collection of essays, representing personal accouznts writ:
ten by experts in the field of study abroad, will offer
insights on key issues which have become increasingly
evident in the publications and conferences of the 1980s.
Section One is concerned specifically with program

v,
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srty of South Flonda lns increased the enthusiasin for
foreign language study on the home campus as well.

The i980's has witnessed innovations in the inteina-
tionalizing of. the eommoniti éolleée; dis(:iisse(i 63; Profes-

allerige 1s perhaps greater . for the two -year college pro-

ley College redesxgmng the eurr*culum to *nclt.de mre

,,,,,

stuuents prov1ded a more international atmosphere on
campus.
In contrast to the small _program; Armando Gonzélez-

Marquette University, shares some secrets of low-cost
advertising and recruiting techmques and leads us
through the procelures of a typical year's schedule of
events.

"y

One of the most xuportant recumng theme in the

sions of the curriculum. Section Two therefore is con-
cerned w1th cumculum desrgn, the mamtammg of aca-

academlc credrt Professor Readmg provxdes an 1ns1ghtful

tional programs admlmstered through the Umversrty of
Pittsburgh. He discusses his expericnces arranging family

vi
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stays and promotes the e%abhshment of programs 1n
smaller communities rather than large metropolitan areas.
Also informative is his explanation of the required pre-

trip course which oriénts students to the ‘history, culture,

literature, and general characteristics of the country they

will visit.

_ Professor Bretz outlmes a more spec:fxc tactic in design-
ing an effective program in her experience with students
at- Rutgers University. _Challenging students to . prepare
r;levant research projects, students embark on informa-
tion gathering missions which force them to integrate
with native speakers; encouraging them to rcsearch in
libraries and newspapers as well as to develop interview-
ing skills.

Professor Geitz a arguﬂs ‘or the affxllatlon wnh a forelgn
umvérsnty as well as a rigorous academic standard. He
believes that too often compromises are made in stand-
ards in order to establish a program. Too ofter few or no

pre-requisites such as minimum GPAs and adequate lan-

BUage preparation are required of students for program

participation. He believes that some credlt-grantmg insti-
tutions rely too heavxly on _the “exper::ntia! learning” and
not_enough attention is paid to the academic side of the
study abroad program. Professor Geitz concludes with a
suggestion that it is perhaps time to establish a national

accrediting board to evaluate study abroad programs.

e

Another a area cf continued concern for those involved
with international -education is the rising costs of financ-
ing such programs. This is particularly true in light of

recently proposed federal tax ciits which could ulumately
affect the amount of money available for Students Loans.

vii
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Study abroad is sure to. be an early victim of financial
constramts on educatxon fundmg

E.bh'res is concerned w1th low cost fmancmg Professor
Van Fleet; while pointing out the_ limitations_on tRe part
of the msntuuon of fmancmg thc study abroad program,

txonal attrtude A umversrty must hrst have an mter« 25t m
fessor Van Fleet examines tuition considerations in show-
ing -how to relieve some students of the extra cost of

study abroad He also cons:ders the fole of the dlrector,

thanks to a system of scliolarslnp donanons indicative of
the college's support for study abroad as a valuable expe-
rience for highly qualified students. The reader can follow

the procedure followed at Manst for recrurtmg; accepting,

of the Office of lmemat:onal Programs and Services at the
Umversrty of New MCXICO He notes how some costs can

abroad and shows that high standards can still be main-
tained in spite of low cost financing.

ey

Desplte StUdlCS whlch promote the value of an interna-

tional experience; “value” is often measured in terms of

viii



Study Abroad in the Eighties

cost concerns. Professor Eustis concludes the text with a
discussi'o'n' of thfc valué .of study abroad fét Elié stndent

program, his observauons are- also vahd for longcr pro-

grams. He comments on the length of the summer pro-
gram, curriculum considerations including optional or
required travel, and housing questions; all issues which
can determine the success or failure of the short term

the mtcmatlonal &xmens.on of education thh iincreasing

concern. For many, under;tandmg and cooperation among

the nations of the world is seen as an answer to problems
we might confront in the future. With this in mind, it is
hoped that Study Abroad in the Eighties will make some
small contribution to that end.

Debotah J. Bill
Columbus, Ohio
March, 1986

ix
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__EXCHANGE AND STUDY _

PROGRAMS FOR UNIVERSITY

PROFESSORS AND STUDENTS

C. Eugene Scruggs o
Dzrector USF Study Progrums in France
_Division of Languages
University of South Florida

~ The mternanonahzauon of American umversrty c .
puses is a recurrent treme in_ educauonal hterature In

focus on ways to br:n. 4 sense of reahsm and actuahty to
the classroom: While use of the target language to the ful-
lest extent in the classroom is desirable, it is clear that a
single-teacher model is hardly sufficient to create "real
life” situations for the learner. Students need a variety of
native:speaker models. _Tapes and films can partially fulfill
this need, but their artificiality often mitigates against
therr effectlveness Lwe target- language models are cer-

programs are consrderably energlzed when nauve speakers

clubrooms. Enthusrasm is also Fugher when Amerlcan stu-
dents with firsthand experience of a target culture or lan-
guage feturn to participate in on-campus coursework: In
order to increase the numbers in both these groups—
native speakers and Americans directly exposed to the
target culture—a university foreign language program
should work to establish a variety of links with countries
whose languages and cultures are being taught.

Taking steps in this direction; the University of Soutb

Florida and several foreign universities have established

-t
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'p'r’ofesso"r and student exchange programs. These programs
are complemented by numerous summer study-travel pro-
grams to foreign countries on three continents. In addi-
tion; semester-long study programs have been initiated in
France (Paris) and Spain (Madrid). Each of these study or
exchange programs has an impact on the Umversxty of

sity’s overall efforts to internationalize the cumculum
But because space here does not permit a discussion of all
these program o‘fenngs the Univessity of South Florida's
links with France wi'' serve to illustrate the ways in
which cross-cultural ties can be developed and maintained
between universities:

The University of South Florida initiated a reciprocal
exchange program with the University of Paris VII in

1974 Each year s since that time, the Umversxtv of South
seiected two of rts own professors to teach and eonduct
research in Paris. Prior to 1974, the University of South
Florida had only an occasional random ¢xchange of indi-
vidual professors on a one-for-one basis: The official inter-
umversnty accord thh Pans VII was negotlated in order to
the University of South Florida with an opportumty for
continuity in its exchange efforts with France, and makes
possible educational and cultural breadth and depth not
otherwise obtainable. Over and above the immediate
objective of expanded research opportunities for both

institutions, the reciprocal exchange between the Univer-
sity of South Florida and Paris VII provides a framework
for specialists in a wide variety of disciplines to develop

thexr mtercult.lral and llnguxstlc skllls Over the past ten

leges (NaturalScrences, Socral Sctences, Arts and betters,
and Fine Arts) has been represented in the exchange.

LN 4
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resources in tradmonal exchanges of faculty in the State
of Florida'’s university system, this inter-university link-up
necessarily provides an almost completely selffinancing

means Df mamtal' vng valuable exchange relatlonshlps

salary to their overseas. representatwe durmg the echange
period. In addition to their home-salary, professors receive
from the host university a cost-of- living supplement. The
Fulbright-Hays Commission also formally promotes such
direct lnter-unlvererty linkings, first _offering travel grants
to pamcrpants in ofﬁclally recogmzed e)rchanges in- the

VIl srgned their accord.

In addition to the exchange uf tcachmg and research
faculty, another primary goal of the _University of South

F!qnda[?ans VII accord is to provide an opportunity for
the exchange of qualified graduate students. Masters-level
students from Paris VII spend 2 full academic year at the

University of South Florida, assigned to teach in- the
F”cnch sectlon of the Dwrsron of Language. Graduate level

year at Pans VII as Iecteurs associated with the Institut
dAngIms Charles V In order to ennch the undergraduate

one Amencan graduate student wrth a years expenencc at
Pans VII teach in thc ﬁrst “year French program on the

~
o
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South Florxdas French Club and often function as i its cata-
lyst. They tutor. and act as resource persons for matters of

astic chatter in French throughout the halls of the College
of Arts and Letters is often emulated by native American
students in upper-level French courses.

_ The student component of the exchange allows gradu-
ate students from the University of South Florida to study
with Paris VII professors. This university provides full
academic programs in the humamtles socxal sciernces,
cinema and theatre. Because _the exchange is fuhy inter-
institutional, University of South Florida students- may
take any course at Paris VII for which they are intellectu-
ally qualified and for which they possess the necessary
linguistic skills: The instruction is mainly in.French,

requmng those students Who are selected to have a good

its couises. in Englxsh Humamtles and social science
courses, as they relate to an uh&erstandmg of Britain and
the United States, are offered ini this institute. University
of South Florida students studying in these areas are able

to begm thexr coursework thh 1m1ted abxlxty in French

departments of the Umversxty of Paris VI where all lec-
tures are in Frenich.

University of South Florida faculty are. often able to
teach in the Institute of English and American Studies
since instniction is done in English. Natural science and
mathematics courses zt the doctoral level may also be
taught in English since the students know the language

and frequently use American or British textbooks. How-

4
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sors Wﬁo teach in departments other than the Englvsh

which wrll perrmt them ¢ to lecture in French

While graduate student exchangees teach for an entire
academic year, faculty exchangees both in the areas of
teaching and research normally participate for only one
semester. The exchange of faculty must be. adjusted to
conform to the radical dissimilarity of the two universi-
ties’ academic calendars, and as such, the professors can-

not be exchanged _concurrently. The University of South

Florida has two semesters, the first beginning in late
August and ending in early December and the second
beglnnrni in early )anuarv and ending in late April: Paris

VII has two terms as well, but the first begins in mid-
October and ends .in mrd February _The secOnd term be-

Travel grants are avarlaBle to teacﬁlng facultv as well as
to researchers from both institutions, but stident ex-
changees have no official souirce of travel support. They
also may confront considerable differences in registration
and acadermc evaluatxon procedures in the forelgn institu-
Flonda/Parls VI accord both institutions. agree to resoive
problems of equivalencies and credits. Since the cost of
tuition is much greater at the University of South Florida

than it is at Pans VII the former university waives all

ports a summer study travel program which contlnually

-t ‘
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increases the ranks of undergraduate students with at
least a five-week experience in one or more French:
speaking countries. This study-travel program offers credit
in mternatronal studres and in French crvrlrzatron The

of mvestxgatxve pro;ects successFtu completed By a glven

versxty -level. French or must possess at least the equxval
ent knowledge. Because of the confidence which derives
from having lived even a short while in a francophone
country, participants in our summer study-travel programs
feel much less hesitant to use French in the classrooin
when they return to the Tampa campus: Furthermore, par-
ticipants return from their experiential learniny program

able to speak with considerably more confidence about

France and French society. They know much more about
the “deep culture” of the country than do their peers who
have not had the experience of living in France:

Prior to. departure students complete readrng assrgn

workshOps Once in France they are requxred to attend
dally lectures and to partlc.pate in vanous group actxvx-

Palais de Iustrce the Senate Chambers and a café théatre
Studenits are also required to immerse themselves in
French media—newspapers, magazines, radio._and _televi-
sion. At the end of the program they then document their
experiences, visits and exploratrons in written essays.

. The summer study-travel program is headquartered in
P:ms and many_ group and individual activities in Paris
are similar to those of the average visitor. However; the

University of South Florida program guides the students

6
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through experiences which are much less common, even
for many native Parisians. As students become famiiar

with Paris; they may pursue their individual interests.
They may choose to jog to the Jardin du Luxembourg, row
a boat on the lake in the Bois de Vincennes, picnic in the

park at Buttes Chaumont and search for the graves of
hterary and amstxc personnages_ in the _Pere Lachaise

f‘onr of the Areénes de Lutece and later watch the weaving
of a tapestry at the Gobelin factory. Participants are also

encouraged to visit such sites as the botanical gardens of
the Unlvers1ty of Pans, as well as. such ultra modern

Defense. . _
During their stay in Pans students also pursue activi-

ties as a group, taking one-day excursions to nearby places
such as. Malmalson (where Napoleon complled the Code

atchs since the days of €harlemagne] and Gﬁartres where
they visit the cathedral and tour the remains of the
fifteenth- century section of town. After a two-week initia-
tion_tc Paris and the Ile de France, the University of

Sbuth Flonda study group then takes extended excursions

cultural 3 variety of France.

The success Df thts summer expenentxal learnxng pro-
add a third component to its exchange and study pro-
grams. This component comprises a-full semester of study
in France, including both formal classroom trairing and

experiential learning. Because the classroom is in Paris,
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the classroom also zs Pans the Pansxan _environment nat-

in & penszon near the Iurdm du LuxemBonrg, about hve

the Héte payante program.
For several years before the eStabl"hment of the fall

st-'dy term, many Usiversity of South Florida students
studied at various institutions in France independently of
any Qrgamzed group, transferring their credits back to the
University of South Florida: With the initiation _of the fall
semester in Paris, there is now a growing, structured and
inore comprehensive academic term available to students
at all levels. Although the program remains modest in
terms of numbers, it has been highly successful in terms

of results for mdxvxdual participants_and. in terms of the

term participants are given a diagnostic tect ,h!C,h, ena-
bles them to be placed at an appropriate level of ability in
language courses - at the Ecoie 1ntemat1onule de Izmgue et

are structured in our-week units; provxdmg students with

exposure to as many as three native professors conducting
classes entxrely in_ French Dunng the flrst month of the

plines. - Each participant is offered the option, as part of
the fall curriculum, of arranging a directed study with a

21
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University of South Flonda professor in a ma)or or minor
field. Areas which particularly lend themselves to this
kind of activity are international studies, political science;
mass communications, and art history. -

-Students are also required to enroll in 4 class in French
crvrhzatron taught by the University of South Florida pro-

fessor Who accompames them Aftemoon and day long

as the envrronment reinforces the acqmsmon of the target
language, it also brings to life the Historical and cultural
material presented in the civilization course.

Ali three exchange and studv travel expenences avarl

students—the teachmg exchange the summer expenentral
learning program, and the fall academic term—form new
patterns of behavior and new ways of thinking. The par-
ticipants are enriched;, and when they return to classes at
the University of South Florida T.smpa campus, they in
turn_help to create a more international atmosphere here:

These opponumtles to llve study d teach in France

mtemauonahzmg their local campus. Their contnbuuons
help to invest a sense of "real life” and actuality into the
classroom and throughout the campus.

]
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INTERNATIONAL STUDIES AND

STUDY ABROAD OPPORTUNITIES

IN THE TWO-YEAR COLLEGE

CURRICULUM

Ehzabeth Q. Espadas

Department of Modern Languages
Wesley College

The two-year college setting has all of the difficulties of
the four- -year institution with several distinct or exacer
bated problem areas: The two-year college, unlike most
senior institutions, derives the majority of its student
population from the local area. When it is in_a major
urban area, its diversity is guaranteed. But stimulating
interest in forelgn languages and_cultures in- the rural and
smalltown atmosphere; characterized by a low degree of
global awareness, is a major challenge and requires a
deliberate strategy on the part of the faculty to achieve a
modicum of success.

__A second notable difference between two-year- colleges
and larger institutions is observable in the profile of the
typical student. Two-year colleges are often the choice of
the shy, SdCié"V and emotiorally immature student who
is reluctant to study far from home and family: This type
of student is often a “late bloomer,” a characteristic that

may be compounded by a less than ideal high school

background. A significant number of these students come
from high school tracks that are not truly college prepara-
tory. Typically, therefore, first-year language classes con-
sist pnmanly of true beamners W1th o prevxous forexgn

10
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role in mtroducmg these students to a suBstantrally neg-
lected dimension of their education.

A third problem encountered at two- -year colleges de-
rives from the nature of the institution itself: Many two-
year colleges both publlc and pnvate have seen in recent
1ncreasmgly technical and vocatlonal program of study,
long a major component of the ‘two-year college. A quick

review of the two-year curricula in my institution re-
vealed that other than the llberal arts transfer program

requrred a two-course ﬁrstory sequence (whlch couid be
chosen from United States history or western civilization)
and offered their students 6 hours of free electives over
the four semesters. This is an extremely critical issue to
the whole problem of forelgn language and international

study, as these fields require a significant investment of

time to reach reasonable proficiency. Even when the sti-
dent comes with two -years of high school study, it is

necessary to study. foreign languages far beyond the six
elective hours. Ideally, we of the hiimanities faculty in my
college would propose an amplification of the liberal arts
base: Practically, we are outnumbered by the 40 perciit
business block, to which anti- foreign language elements
from _social scrences natural sciences and mathematics
add thelr support to vote down such measures.

can be subtle but effective. It mxght for example take
place behind the closed doors of the advisement process.
Because so many of the faculty are opposed to any
increase in foreign language study, the solutions must be
very indirectly achieved and will be very gradual in com:
ing: The crux of the problem of expansion of international

11
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Studies éri'd study ébroad opportunities is'l tﬁéﬂ' tﬁe

tudes toward the mternatlonalxzatlon process When the
ma]orlty of the faculty can see the benefits of such expe-
riences, a climate is created for encouraging multicultural
study in all forms.

Neither our new. emphasxs on mtematlonallzatnon nor
our problems as a two-year college are unique. In an arti-

cle in a recent Chromcle of ngher Educatron (Apnl 24

both American and forelgn edueatlonal establxshments
were enumerated at that meeting, including the idea that
the community-based model of education could be of vast
usefulness in developing countries of the Third World as
they seek to educate their burgeoning populatlons The

need for international exchange to occur on the "mass
level” in addition to the current “graduate elite level” was
also a major topic of conzern: S

‘The two-year college has, then, a unigue role to play in
the educational arena; not only in the United States; but
throughout the world, and this role can be realized
through efforts such as ours to internationalize the cur-
riculum. The following paragraphs outline several major
issues as well as some suggestions, based on my own
experiences; which may alleviate their impact.

1) To address the mterrelated problems of the erosion
of the liberal arts base and the tightly-restricted voca-
tional curricula, we are iniriating several different ap-
proaches in the realization that we cannot reach all the

students through a smgle, broad effort under current con-

ditions. First, we are working to raise student and faculty

12
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awareness tﬁrough a long -range effort to mternatmnahze
the curriculum.

This project was spcarheaded by foreign language and
httméﬁltléé faculty, but now attracts interested colleagues
it Business, Social Sciences, Computers, Continuing Edu-
cation, and so on. Having grant monies available for
faculty development purposes and for small projects stim-
ulated interest among the mildiy-committed: Thus, we are
slowly gaining support, if not among all, at least among
some of our colleagues in other divisions: We are estab-
lishing links through interdisciplinary programs, ranging
from a foreign film series, to talks on global issues such

as Hungtr or Nuelear Weaponry

1tY: Engllislt instructional medxum and geogl‘apth proxim-

ity that does much to contain costs. Often students who
study for two ‘years at_a community or other two-year

institution and then transfer to an upnerlevel program
have generally niot been able to meet the _Tequirements of
study abroad programs. Oui <xchange program is designed
to a.low students from both mstltutlons to progress nor-

to be a an excellent tool for recruitment and Tetention at
Wesley, and the student participants from both schools
have been outstanding role models for their classmates.
Our first two participants both won large scholarships to
senior institutions to study international relations after
their experience as exchange students at john Abbott

College.

13
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2) Wesley College takes severai steps directed at the
soc1ahzatron and academic maturation of the "late bloom-
These measunes 1nclude smarl classes, 1nd1v1dua11zed

tems a specxal freshman onentatlon course dunng the

students who fit this general prohle chose the General
Studies curriculum, a broadly-based but unfocused pro-
gram requiring 12 hours each in Fine Arts, ‘Humanities,

Social and Natural Sciences and Mathematics: We have
undertaken a bold and perhaps somewhat nsky step 1n

will reqmre either elght hours of forelgn language study
or- three specified globallyfocuced humanities and social
science courses [nine hours). It is hoped that more stu-
dents will choose to fulfill thls reqmrement through for-
requrred to de so in the Liberal Studles Transfer or who
could elect to do so under the Generzl Studies program.
This change could increase our potential pool of language
learners considerably, as the General Studies curricuium
at times has reached 20 percent or more of the student
body and the Undeclared Major is expected to follow the
same trend. We feel that the new structurc will be doubly
advantageous to_our students in that i. places emphasis
on global awaren=ss and on imore structured requirements,
a trend at many senior institutions today. While onr
changes parallel the four-year. colleges’ the goals are
accomplished in the more nurturing and supporting envir-
onment_ of the_ two- “year college, which will ultimately

benefit the students in their develcpment:

~ 3) Through the efforts of our Committee on Interna-
tional Study, we were able to target foreign student
recruitment as a hu,h priority when the Lorg-Range Plan-

14
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ning Team made its recommendations. The recruitment of
foreign students has proved an effective means of diversi-

fvrng the student body In the past two years we have

enrollment in our regular academic programs. This is very
different from our previous earollment which numbered

only one or two students per ycar.

In order to recrult forelgn students we are utrlrzrng both
abroad to help us in drssemmanng mformatron to poten-
tlal students In addmon, we have ~made contact with
vantage of our proxnmxty to Dover Air Force Base. Through
our membership in the National Association of Foreign

Student Advrsors we have been able to mcrease recrutt-

the 7I7Jn1ted States that flts their personai and academtc

needs. Here, our image of “Main Street America” can be
tiirned to an advantage as many foreign students prize a..

authentlc expenence of our country

of 1ntematlonal students from Hlspanlc and Francophone

countries is their positive interaction with American stu-
dents in the foreign language classroom. Not only do they

pe:sonalize the culture they represent but they are most
helpful as 1nformal tutors. There has been a dramatlc
recruitment because of the posltrve rmpact these students
have had as academic role models in the classroom as
well as their_contribution to enlarglng our student body
in times of shrinking pools of college applicants.

4) The last ma)or elernent on our attack 1s cumculum
development at home. Diring our selfsstudy for our
National Endowment for the Humanities Consultant Grant

15
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(1982 1983), lt became apparent to us that our cumculum

was woefully neglectful of other cultures. We initiated a

two-pronged approach: the creation of a limited number of

new courses examining different areas of the world; and

the addltlon of globally ‘ocused c'orn'ponents in vanous

funds and new hii’ii’ig, that both Modem I:anguage faculty
members have broadly-based backgrounds through the
Ph.D. level that include preparation in the social sciences

a5 well as hiimanities. I developed a 2-semester sequence;
history of the Hispanic World, and my colleague, follow-
ing a summer of study. in C:nada; will offer an Introduc-

tion to Canada, that will also be required for subsequent

participants in the John Abbott excha. 1ge. Because of the

new courses developed in the social sciences by humani-
txes faculty, commumcatlon and t1es between the two d1v1-

relatlonshlps thh that dxvtsmn,, that ‘had dlstlnguxshed
1tse1 in recent years as “anti- language inqumes ‘about

increased. The decline ot negatzve attxtudes on the part of
advisors should aid in making more of their students lan-
guage 1eamerst

guage enrollments also come e from busmeﬂs stiidents, who

typically are from the large Eastern citiss and who are

morz aware of the Hispanic and other foreign language

residents and their importance for business interests. Two

years ago 1 dcveloped a course in business Spanish to tap

this source, together with specialized. courses . aimed at
other divisions too: medical-scientific Spanish for the
Nursing Program (our strongest curricilum) and Spanish
for the Human Services, aimed at both Social Sciences and

16

el



- — Study Abroad in the Eighties’

ducanon I have been graufxed by the strong motivation
that these students have displayed as language learners; as
well as by the gradual increase in enroliments. Since ther,
cach year one or two students have also decided to take
the standard second-year coutse (normally taken by Lib-

eral Arts s students) as an elective; giving evidence that

this is another. avenue to reach potential language leamn-
ers. The groundwork is also being laid for additional insti-
tutional exchanges (faculty and student) as well as for

student internships both here and abroad that will focus
on global problems.

Desplte the dlfﬂculues I believe that there is a need for

creative approaches to international studies at the two-
year college level and significant benefits to be derived.

The steps I have enumerated are practical, achievable, and
labor-intensive, but perhap. more importantly, low-cost:

Through them, we aim to contribute to ‘the personal and
v.ademic deveiopment of our students in order to ssrve

them well as they move on to other i institutions of learn-
ing and to the various walks of life:



THE ROLE OF THE

ADMINISTRATIVE DIREEIOR IN
A SUCCESSFUL YEAR ABROAD
PROGRAM

Armando Gonzélez Pérez

Department of Foreign Languages
and Literatures
Marquette University

In 1984 the Marquette Study Center celebrates its _ 20th
anniversary as a year- -abroad program. I have spent the last
11 years at Marquette Universitv worklng in the pro-
gram’s development, both as Resident Director in Madrid
and as. Admlnlstratwe Dlrector at the home ‘campus in

Admlnlstratlve Director, and various ways to present a
year-abroad program to prospective candidates in a shrink-
ing market. .

The Marquette Umverslty year- abroad program began
its operation in 1965 when it joined other American uri-
vers1t1es at the sprawlmg Madnd campus Thrs _consor-

tense is known today as Las Reunidas and 1ncludes a
number of colleges and universities, both public and pri-

Let us consider- the phllosophy and recrurtrng methods
which have contributed to the success of the Marquette
in Madnd program We feel it important to limit enroll
sonal contact with each student. To do this, however,
adequate staffing is imperative: In our case, full-time
sécretaries on the home and foreign campuses, working

18
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closely with each director, are essential. Our year-abroad
prugram has its. headquarters at the College of Philosophy

and I:etters on the ‘campus of the Umversrty of Madrld It

completed two years of college, but a limited number. of
sophomores and seniors are welcome if their schedules
perrt. Regardless of the student’s academic year, he/she
wrll be fccepted wrthout completmg a course béeyond
Moreover the program is not restrlcted to Spanish majors.

_ The cumculum mcludes the 35 courses offéred by

science, music and llterature In addition, six courses in
rellgmn and phrlosophy and. two language courses are

rards WIthm the regular university system. All classes are
taught in Spanish by professors from the University of
Madrid. Most students carry five three-credit courses per
semester. They must take a minimum of four three-credit
courses from our cumculum,

low academic standards and polxcy wlnch ‘Exist_on the
home campus in Milwaukee. Credits earned are Marquette

University credits, which are then transferred to the non-
Marquette students own universities.

- We have had the challenge of escalatmg costs and yet
remain competmve To be fmanclally solvent we need a
students per semester.. Our spnng enrollment is usually
larger than our fall enrollment.

There are various ways to increase student appllcatxons
Recently we have begun to allow students to attend for
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one. semester tﬁougﬁ we encourage a full year Many stu-

dents however prefer to attend for one semester due to
ations:. Students dont reahze th"t loans often cover year-
abroad study. Thus, they are encouraged to check the
loans which are available; inciuding the Guaraiiteed Stu-
dent Loan, the Pell Grant Or various state funds such as

Program for minority Spanish- speakrng candrdates at Mar-
quette. Many hispanic students are. eager to study_abroad

but need to be mformed of the opportunmes that exist: A
ianguage majors To recruit them the Admrnrstratlve
Director needs to have a close working relationship with
other departments in the home university, especially his-
tory, sociology, political science, and business administra-
tion. After studying abroad, manv non-language majors
have enough credits to complete 2 double 1 major.

How is one to reach all these prospective candrdates?
There dre various advertrsrng methods. Fortunately, the
two-year language requirement at Marquette, which was
never dropped, adds to the pool of our own Spanish

majors to form an immediate group ‘of candidates at the

home university. However, with decreasing enrollment
and the deslre to have around 70 students in then program

Language nght sponsored by many unlversltles and col
,eges rn the Unlted States IfI cannot attend 2 program to
good number of flyers and brochures !

In_addition to the Forergn Language Nrght on_our-own

campus, we also have a reunion of our ex-year-abroad stu-

20
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dents several times a year 1nvuing prospectlve candldates
from Marquette and nearby colleges These former stu~

magazme Hxspamar We advertise exclusrvely in Hrspama
as it has been the most effective magazine for disseminat-
ing our information..

_Our. computenzed marlmg list is an 1mportant recruit-

ment tool. However, we have reorganized it so as to gain
financial savings. Formerly, we sent out four or five bro-

chures to 'he same mstltutlons Now, we respond to

department heads and study abroad advrsors
To save printing costs, we have enough brochures

prinited to last for two. years. We state the present cost of

the pxogram and esttmate the cos' of the second year

for cvery vear to Reep students. abreast of current changes

which is much less expensive than the brochure.
- A final source of candidates is high school Spanish stu-

dents. By talking to them, the Administrative Director not
only reaches future year-abroad candidates but also pro-
vides excellent public relations fcr the language depart-
ment and university as a whole.

In addition to the above mentioned candidate : sources;
Marquette has an informal understanding with several
other universities who have no program but whose stii-
dents have been Marquette ycar-abroad students for sev-
eral years and have recommnended the Madrid Study Cen-
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ter very hlghly These institutions encourage . their stu-

dents to study abroad with Marguette: Qualified students
from these schools need only a letter froin the department
chairperson for acceptance. The arrangement is informal,
but has been most beneficial to Marquette and also to the
other schools

cne\.k -up, insurance. covexage data, and parentai consents.
These forms must be returned to the Milwaukee oifice
befare final accertance. ,

The student also receives 2 hbusing f """ Whi'ch must

apttons mclude hvmg w.th a famlly, or in a pensxbn or
apartment. If the student chooses a family or a pension,
the Madrid Program Secretary will arrange this housing.
Apartment living is not encouraged, and if students
choose that option they must be. responsxble for finding
their own housing. A student who chooses an apartment
mrist be over 21 years of age or have written permission
from parents. Students may also live with friends or rela-
twes, provnded they have parental consent

smnally accepted students are gwen two weeks to scnd
the Milwaukee office a non-rerundable $100.00 check: If
the stident fails to send the check, he or she is dropped
from the program.

- When provisionally accepted éziti&i&étéé pay. the $10000
they receive a generdl information packet three to four
months before their academic session: This includes travel
tips, banking hints, passport information, behavioral guide-
lines, and descriptions of the program and of Madrid. Also

22
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included are the Madrid Study Center office address and
telephone Vnumber as well as the home telepkones and
addresscs of the Resident Dirsctor and the Madrid Pro-

gram Secretary.
One_or two mo*lths before dcparture students receive

fmal fllght mformatron acadc'nlc calendars course svHa-

group_at thc ngen departure date and select either a spe-

cific or open return date. Students who choose the group

flight are met in New York by the Administrative Direc-
tor who helps with any problems and gives a pre-flight

orientation.
_Upon arriva! ot the Madrld a:rport Eﬁe group is met by

the Madrid Resident Director and Program Secretary who
take them to a colegro mayor or univessity dormitory
wherc Lhey receive a four-week orlentatlon program before

*olegxo mayor has beer a kevstone of the program as stu-

system.. Tuu is also a time when the group becomes

cohesive: The emphasis on a personal program has helped

keep our attrition rate low. After 20 years of operation

and. thousznds of students, we have had only a few stu-
dents who have not been able to complete their studies

abroad.
Besp)fe the success of a year-abroad program, the admm-

istrative director on many campuses must constantly jus-
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tlfy the program's existence.. On our campus, there has
been total support from faciilty and administra:ors. How-

ever, the battlc 2gainst constant tuition iuCreases con-
tiniies, - _— o

In conclusmn, the adm""Strative director on the home
campus has a double role: First; he is a "P.R” man. always
seekmg new w°ys te present hlS program, especmlly in

administrator who must keep studert tum«m as low as
possible by running a cost-effe: btive program.

- Hopefully, this article has providea some new avenucs
for you to explore in your owr: programns as you function
on your home campuses.

"4
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STUDY ABROAD PRBGRAMS.

INSTITUTIONAL, FACULTY AND

STAFF COMMITMENTS AND

SUBSIDIES

James A: Van Fleet
Executive Director
Intematzonal Studies and Programs
University of Louisville

Alistair Cooke once observed that, “in America, there is
no free linch.” A varistion of this lesson might state that
“fer American colleges, there are really no free or low—
priced wholly selr-fmancmg stady abrosd programs.” In

truth, every program incurs costs, some measured and

mary not. Objectively speaking, study abroad is generally

a more costly venture than. taking a comparable numier
of credit hours au a home c campus. Nonetheless, colleges
and faculty appear to be - willing to promote these activi-
ties, perceiving the benefits to be worth the cost, within
certain limits:

This commentary w111 deal w1th certain aspects of

opportumtles and constraints in financing study abroad
programs in order to facilitate the ‘understanding of the
limitations of an institiition in sharing the financing of
study abroad. At the same time, I would like to explore
some approaches which can rediice measured costs in
order to enable the broadest possxble participation in pro-
gram financing.

One point of departuire is the issue of a col‘egco inter-

est in and committment to assisting study abroad pro-
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grams. This is very much mterrelated with basxc pﬁllo-
sophies as. set_forth in_those documents which indicate
what, if any, role an international dimeasion should nlay
in the general educational mission of a university or col-

lege. While so fundamental a_point. may secm hardly
worth menuomng, in fact an mtematxonal dxmenexon 1s

issue, tco broad 10 > conclude that aH academies are, by
thexr very existenice, well-disposed to be mtematxonally-

The mdxfference to a‘l thmgs mtematlonal on the part
students and sometimes faculty as well, can be disconcert-
ing, if not maddening. Against this background, how do
we see an institutioral, faculty and student support for.
and fmancmg of, study abroad efforts? What are the bene-
fits which accrue to each; and how are they perceived and

evalua :d?

i

takes an active role in motxvatmg faculty, they, in turn,

are in the best position to exert influence on. students to
overcome indifference to things international and to moti-
vate them to think in terms of study and living experien-

ces abroad.

Assuming that an environment conducxvc to. s:udy

abroad programs -can be .reated what are the respectxve

studenfs in , shared responsxbxhtxes for their fmancmg?
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up a framework in wlilcll it endorses overseas study pro-
gram efforts ensures thelr legal standmg, prov:des certain

cerned, guarantees no conﬂlcts of interest across the insti-
tution, and creates some agency relatlonslup mvolvmg
one_or more individuals, professors or a campus officc.
Beyond this, the administration may proffer secretarial
services, staff time, a study abroad officer, faculty release
time or some other direct subsidy or salary benefit which
is suppomve of rhe study abroad effort

adrmmstratxon the colleges fmancnal :ud system may be
tapped to offer as much assistance as possible, ‘possibly on
3 preferentxal basis; to students going abroad; and scholar-
ship monies may be set aside specifically to help those
whose financial resources may not be adequate to meet
the costs ultimately charged: These underpinnings of
study abroad effort are not financially taxing for a univer-
sity;, save where staff support cxpands into an entire ofiice
system:

- One. other element of support, which can be a _criicial
issue in overseas studies, must be addressed. University
administrations control tuition, and generally speaking,
have within their powei the ability to waive tuition 2nd

fees; or to allocate it in ways which may be supportive of

overseas study programs. Perhaps more than any other

aspect of financially feasible study abroad programs; tui-

tion considerations can determine the success or failure of
an effort

Small cclleges WlllCll are usually private and hlghly
dependent on tuition revenies. may not be in a position
tc waive such. One approach to this dilemma is to allow
a student to enroll in a foreign institution, paying his
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regular tuition » his home college while that college
remits his f- - abroad to the overseas university. This
arrangement . __ pensates. the home college for granting
the f:rEdits Whrch 1t does for less tultlon than would other—
port and mstructlonal obllgatlons for that student whlle
he is abroad.

- Likewise, a umverslty can reduce tuition or grant some
form of relief, again based on the two factors that the
student is not physically present on campus, and that
credit is, nonetheless; 3 given to the student. .

~ A third possibility is the collection of tuition, but set-
ting aside those reveniues for the use of the program over-
seas: A fourth possibility would provide that tuition be
waived entirely, allowing a program to be built at a lower
cost. In both instances; the lii'iiVéi’SitY 'gran’ts the credit
hours; based on the argument. that no on-campus facilities
or faculty resources are utilized while students are abroad. -

It becomes readily apparent that the tuition issue is
probably the most substantial contribution a university
can make in supporting overseas study programs.

- Perhaps second only to tuition in support for overseas
study programs is faculty input. Faculty members who
serve as the directers and instructors of our efforts over-
seas do so at consnderaBly greater cost than is usually

time and effort which program dlrectors put. into the

planning and conducting of overseas studies; goes; for the
most part, “unrewarded.” - ,

That word is not used looeely for several reasons. in the
fxrst mstance some faculty recerve only enough money to

grams abroad. Others m may receive a flat honorarium with
expenses. And finally, those who are able to negotiate
with their departments, colleges or central administra-
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tions, may get a s’ ry for courses taught commensurate
with on-campus ac  nting for extra teacﬁmg loads or the

like:

But more mterestmg are two elemen,s m faculty sup

pensated monetanly nor even recogmzed in most cases, at

all; and the oppertunity costs incurred by a faculty
member who could be less selfless, devoting any free -time
w_ producing journal articles; a theme which merits

further consideration.
Our academiic reward system supposedly is based on thc

tnumvrrate of teacﬁmg, research and serv1ce It is often

research than _on the remammg two. Brrectmg overseas

study programs falls squarely into these two categories,
and young faculty members are prcaably not utilizing

their time prudently by foregoing a summer or a semester
doing research for a refereed ‘.mcle ora book to accom-

inémbers mvolved in 1 research face the dilemma of time.
Opportunity -costs for all faculty members exist in one

form or another, and insofar as they do not represent the

optimal use of time for that individual, they do represenit
direct faculty subsidies for the study abroad programs in

question.
Is is especially mterestmg to note that a Professor’s rea-

sons for participating in _a particular program may not be,

in an economic sense; entirely sound. Certainly programs
abroad allow the language professor the opportunity to be

immersed in the 1d10m, catehmg the latest twists in an
ever-evolving tongue. One cun reacquaint oneself, too,
with other dlsclplmes such as history, political science; or
sociology as well as touching base with those colleagues

abroad with shared interests. But aside from these en-
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couinters which are hécé’ssariiir ‘brief, the likelihood of the

obllgatrons to students in. the overseas. study programs

Consequently, as a professionally enriching experience, a
faculty members time spent abroad as- a director or
instructor does not constitute optimal use of same:
Indisputably, the contributions of the faculty are central
to the success of any program. abroad. Their inputs, while

not measured in monetary terms, wiil determine the suc-
cess or failure of most efforts, far more than the monetary
contribution an administration may make. Outside of pro-
grams at the largest institutions which can be somewhat
rmpersonal ‘most study abroad programs are closely lmked

abroad efforts but rarely, 1f ever, is ariy attempt made to
well divided workload perhaps on a per-partrcrpant basrs
amongst all programs. To attempt tc do so might be non-
sense. Some _activities, as experience demonstrates; are
more easxiy planned than others, falling into a rathe: rou-
tie pzttern for countries such as Spain, where the availa-
bility of housing, transport and other support systems.are
highly predictable year to year. Such is not the case in
developing countries, or in others like China, where
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somehow everythmg may 'vvul’k out in the end but toward
that goal there is a never ceasing struggle to see that it
does by the staff at home

support units: it is something the institution ought to do
It is only rarely subject to 4. budget office’s accountability,

beyond explaining some vague ratio of persons traveling
abroad per staff member. In a few instarices where over-

seas study offices are entnrely self-financing operations,
and result ntiy busmess hke orgnmzatlons sucii s Syra-

neither justxfy nor support such an exercrse Nonetheless
these staff commiitments do constitute an important sup-

port and subsidy for study abroad programs, representing a

'hxdden cost’ whrch they incur.

economic analysxs of study abroad programs shows staff
and faculty costs to be so high why do university admin-
istrations and legions of faculty members bother with
study abroad? :
It has been lmphed that some students are unapprecra-

seas travel and resrdence are edged out by other pnontres
Those, however, who do "sample the water”. usually
develop a thirst for more. Faculty members who put so
much effort into making an institution’s study abroad
effort work, -and work succeszully, usually are not finan-

cially rewarded, or even recognized by the system for their
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govemor Ierry Brown, therc xndeed are psychlc rewards
for those faculty who are the ones responsible for opening
the vistas of students through study and travel abroad.

i
Having established that there are real and economically
accountable inputs to study abroad programs by adminis-
trations and b