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_._ The typical route to.cer:ification for beginning
guage teachers requires the candidate to complete an.

approved program of teacher sducation in a four-year imstitution,

have a ~ertain minimum grade point average; and_have completed a

specified number of foreign language credit hours. Notable trends in

foreign language teacher certification include increased tesacher

competency assessment, reappraisal of teacher preparation programs

and certification procedures;, and increased use of proficiency

standards for evaluating teachers. Critical issues in foreign

language teacher certificatiun inciude a greater-demand_for teacher

with higher proficiency levels and more technical competence in. .

teaching, the need to identify competencies necessary for successful

teaching, and exploration of the relat’oaship between test scores and

teacher effectiveness. Other changes in teacher certification that

would be -beneficial for foreign language instruction include

increased undergraduate language major requirements, requirement of a

variety of supervised clinical experiences, certification based on

observed classroom performance as well as written and oral tests, and

periodic mandatory recertification. (MSE)
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Foreign Language

Teacher Certification

Prepared by Barbars 1. Wing

Foreigr Language Teacher Certification at
Present
The typical route to certification for beginning foreign lan-
guage (FL) teachers in the United States re {uires the candidate
to complete an “approved program” of teacher education in a
four-year college or university, to have & certain mininiim
grade point average, and to have completed a spetified nun-
ber of credit hours in the foreign language: . - o :
_ To receive “approved program” status. institutions niust
demonstrate to their state department of education that they
are fulfilling state standards. Most states model their standards
after two stateriieits develcped by the FL teaching profession
in the 1950s and '60s. titled, Qualifications for Secondary
School Teachers of Modern Foreign Languages and Guidelines
for Teacher Education Programs in Modern Foreign Languages
(both -in Paquette, 1966). The Qualifications are Erief de-
scriptions of “mirimal,” “good,” and “superior” competence
-1 listeniing comprehension, speaking, (cading, writing, ap-
plied linguistics, culture and civilization, and pedagogy. The
Guidelines describe model programs, using the Qualifications

as minimum objectives (Wing, 1984).

New Trends in FL Teacher C’eriiﬁ'caiiim

_ Three developments in education in general and foreign
language education in particular should be noted: -

1. Teacher Competency Assessment. Presently; some teacher
candidates iii 36 states are tested using standardized examina-
tions in_basic skills, professiorial ki.owledge, and subject
matter content: Sometimes such testirig is also one com jonert
of competency-based teacher education (CBTE). which

assumes that specific competencies considered. essential to
successful teaching (a) can be identified through analysis of
effective classroom teaching and (b) should be demonstrated
before cettification. = - .. .

- 2. Reappraisal of FL Teacher Certification. FL educators are
reviewing teacher preparation programs and ceriification pro-
cedures. As a result of the 1980 National Conference on
Professional Priorities (Lange; 1983); a Task Force on Teacher

Education; appointed by the American €oancil on the Teach-
ing of Foreign Languages (ACTFL) and the Northeast Con-
ference on the Teaching of Foreign Languages; is currently
addressing the issues. Some states, including New Jersey and

September 1984

Wisconsin; have recently adopied new standards (endorsed by
the National Association of State Directors of Teac ier Educa-
tion and Centification) for approved progiains for FL teachers.
3. FL Proficiency Evaluation: in thie early 1960s, the MLA/
ETS Foieign Language Proficiency Tests for Teachers und
Students were developed. Although generally outdated riow,
th-y represent the first large-+cale standardized attempt to test
thi FL competence areas of the Qualifications statement: In
spite of the existence of these tests, however. vuhdation of
competence in the foreign language typically has léen a matter
of successfully completing the FL major. =~ =
_Since 1979. ACTFL and the Educational Testing Service
(ETS) have collaborated to define und assess language pro-
ficiency. Onc significant result has been the adaptation of the
Foreign Service Institute (FSI) oral interview test to acadermic
situations, providing a common, widely known index of spoken
language ability. Concurrently, the deveiopment of the ACTFI,
Provisional Proficiency Guidelirie: *ACTFL provisional,”
1984) in speaking; listening comprehiension, reading, writing,
and culture has provided a working model for describing aiid
assessing performance in each of these areas (Higgs, 1984).
- Aneffort to develop teacher certification standards based on
the ACTFL/ETS proficiency guidelines is in the pilot stage.

Scheduled for completion in 1986. a project titled
“Proficiency-Based Foreign Language Teacher Certification
in Texas” will train foreign language faculis to st oral pro-
ficiency using the inierview method. The faculty will use the
interview to determine the level of oral proficiericy of prospeéc:
tive foreign language teachers. and the project wil} then pro-
vide the State of Texas with recommendations for required
proficiency levels, based on the interview testing results
‘Texas to test,” 1984). Similar studies will also be conducted
at the University of Peninisylvaria Model Regional Center for
Language Proficiency (“ACTFL receives.” 1983).

Ten states now require an examination in the foreign lan-
guage. The National Teachers Examination, administered by
ETS, is used in Alabama, Arkansas; California; Mississippi,
Soiith Carolina, ‘i ennessee, and Virginia: Georgia and Okla-
homa use tests developed by FL teachers in conjunction with
National Evaluation Systems of Amherst. MA. North Carolina
has asked statewide committees of universitv professors-and
public school teachers to compile lists of skills to be used later
as a measure of competence. The State of Massachusétis
administers tests in comprehension: writing. and speaking
developed by the Massachusetts Language and Culture Asses-
sor Center. In addition; oral proficiency is evaluated. in the
Georgia and Massachusetts tests. Connecticut and Texas have
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nmndale(l testing feac hers | in lh('ll‘ teac hm;_ fiekl. \\lnh- l\( n-
tucky and West Virgii  will do sa in the near future (Gablos
wav: 1982: Johnson & 1uiBouse; 1981}

Critical Issues in FL Teacher Certification

L. Increased Demand for FL Teaching: As many of the
recent réfjbi‘ié iiii Eilﬁcéii(iii n lhe l:m'(e(l “‘ml(' Ihl\( puinl( «

seconddn educan'o"n” Nev. York State. for examplv A% -
plementmg R program that will require some study of forcign
languages in grades K-9 and that will strengthen the sceoridary
schou]l sequence.: Increased state aid will be awarded 1o
schools whose sludems reach specified ievels on a designated
proficieney test. Such changes have implications for teacher
certification. More FL teachers, with higher language pro-
ficiency levels and greater technical competence in teaching
all grade levels will be needed 10 meet these deinands.

2. Identification.of Compclenae\ Comtdered ’Vecessar\ for
Successful Teaching: foreign language teaciiers need tio spe-
ialized types of competencies in addition 1o those required of
allteachers: classroom target language competencies (what the
teacher knows about the language and how the teacher usesthe
language in the classroom) and classroom foreign language
teaching competencies (whai the teacher does 10 promote stu-
dent learning) (Wing, 1984). Progress o the identification of
language competencies is bemg maie !hruugh projects suc has
the -previously mentioned Texas pro_;eu and. Pennsylvamd
mode! regional center. However, given the complexity of the
language learmng process, lt is éxlrémelv (hfﬁull Vel (rn-

'3 Relauonshtp Betu'een Tesl Srores and Tca( her ffe( tire-
riess. The validity of teacher compeiency assessineni- for

certification purpuses depends on the closeness oflhe relition=
ship between teachers’ performarice on the tests and teachers’
effectiveness in the classroom: Serious uestions le{,dr(lmg,ihe
legality and possible discriminatory nature of current testing
practices have been raised (*Competency Testing,”

1984).

Proficie ency Ieslmgholds promise for improving lhe dssess-
ment oflanguégé skills; however; before it is widely mandated,
questions such as-those being investigated in the Texas studs
must be answered. Research 1o identify essential classroomn
competencies is needed to address the questions of the validity

. -
and-legality of test instruments. Other certification changes
likelt 16 improve FL. teaching include:

1. incieasing the indergridiile major requireiioni S in for-
eign |d||g,ua" =1ine lluhn;_ an_iminersion: esperience in tie
((mlgn country: but not at the expense of FI. edueaion
COUrses;

2. nqumng a \dl‘l“l\ nf (l'!ll(dl (\p(nen(u nmln lln

3. (‘mevmg on lhc I;.Ns uf nl:wl\n (I (l.ns.\mmn pe |ln|m-
ance as well as written and oral tests: and

£ re(‘ertlfvmg at periodic intervals o ensure that 1@acher
keep their language and teaching skills current.
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