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Dielogue Journal Writing
and the Acquisition of English Crammaticel Morphology

Joy Kreeft Peyton

During the past few years, considerable interest has developed in the use
of dialogue journale--with native English speakers, with students learning
Eoglish as e second lenguage (ESL), and with hearing-impaired students, whose
exposure to spoken Eaglish is limited. A dialogue journal 1s e bound motebook
in which students write regulerly (deily, 1if possidble) to e teacher, end the
teacher writes back to each student each time they write--not to eveluete the
writing in eny wey, but as en active participent in ¢ written “"conversation®”
that contioues throughout the entire school term. Perticular charecteristics of
dielogue journal writing (such as content end smount of writing dooe) vary
eccording to teacher objectives end types of students involved, bdut in many
classes students ere encouraged to write s much as they want ebout topics of
their own choosing. This teecher-developed prectice originated with leslee
Rsed, e sixth grade teacher in Los Angeles, with native Eaglish-speeking stu-
dents. She begen using dielogue journals as ¢ vay to communicete regulerly with
eech student ebout what they were lesrning. After using them for ¢ oumber of
years, she found them to be faveluable as ¢ source of iaformetion ebout student
interests end concerns, as e plece where students could write freely end openly
ebout topice that interest them, end as e¢ forua for thinking together about
issues end problems confronting the students (Staton, 1980).

A few yeers ago, Mrs. Reed begen teeching in ¢ school in Los Angeles in
vhich 902 of the studeats were nonnative English speekers. In her sixth-grade
cless of 26 studeats, who came from twelve countries end ten lenguage
beckgrounds, dielogue journsl vriting becase centrel to her teeching. It pro-
vided ¢ wey for her to know these students end to essist them ia adjusting to

their new lenguage end culture, through consistent end supportive interaction
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vith a seaber of the culture. It also provided a means for individualizing
instruction in a sultilingual, msulticultural classroos, with students st various
levels of English proficiency, and for communicating with students st their
level of proficiency.

Besides these social and cultursl values of dialogue journals, they also
shoved promise as a way to promote the language acquisition of ESL students and
hence their ability to express themselves in written Eaglish. Ia the dialogue
journal, even students at very beginning levels of Boglish proficiency can pro-
duce some message on psper, even if in the form of a picture cr a few words or
sentences, and receive a respouse. More advanced students can freely write
extended text about topics of interest to thes, receive consistent feedback
sbout their idess, and read text writtea at their reading level. At the same

time, manners of written expression and language structures are mcdeled.

Dislogue journals and language acquisition

Findiogs from two studies of the dialogue Journal writing of native English
speakers (Staton, Shuy, Kreaft, and Reed, in press) aud students learning ESL
{Kreeft, Shuy, Staton, Reed, and Morroy, 1984) indicate that the interaction
that occurs in the journsls has the potential for promoting second language
acquisition, because it has many of the features of cnnversations between
children learning a firet language and a caregiver and between second language
learners and nstive speskers of that language in an informal context, {.e., the
“set of requirements that should be met by any activity or set of materials
¢ised at subconscious language acquisition” (Krashen, 1982, pp. 62-76). Krashen
(1984) discusses the importance of these conditions in the acquisition of
vriting, and Staton (1984) and Kreeft Peyton (1986) have spplied thea to dia-
logue journal writing:

o The interaction focuses on resl topics and {ssues introduced by and of

interest to the learner.

o The focus of the interaction {s on seaning rather than on fora.
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0 The language input that the learner receives from reading the teacher's
entry is comprehensible, modified roughly to the learner's level of Eaglish pro-
ficiency, and slightly beyond the learmer's productive ability. (See the
veristion in the teacher's language to five different students in the examples
on page 9.)

o The dislogue moves naturally from material that is familiar to the stu-
dent (e.g., past experiences) or shared with the teacher (e.g., classroom
experiences) to the less familiar (e.g., mew experiences, new ideas, and future
plauns).

0 The language that occurs in the journals 1s not grammatically sequenced
according to some pre-established Plan, but rather the use of grammatical forms
aud structures evolves naturally i{a the process of the intersction.

0 Rather than overt correction of student errors, correct grammatical
forms aud structures can be modeled in the course of the interaction. Genuine
requests for clarification can remedy breskdowns of communication resulting from
errors in form.

0 The continuity of the dislogue provides the opportunity to receive more
input on a given topic.

0 The interaction occurs in private, in a non-threatening, supportive coo-
text.

It sppesrs therefore that dialogue journsl writing csn provide a valuable
context for the acquisition of a gecond laaguage in writing, in a situation
siniler to the kind of interaction that occurs in speech. This raises a number
of interesting research issues. 1Is there in fact evidence of language acquisi-
tion of beginning ESL learners over time in this free, umaonitored writing, and
can gsins in language facility be plotted, as information for teachers about the
progress of their studerts? If so, what are the scquisition patterns {n dia-
logue journal writing, and how do they parallel patterns of acquisition in
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speech already documented in the language acquisition literature? Are acquisi-

tion patterns in dialogue journals particular to individual students or uniform

among students?

The study reported in this chapter seeks to address these issues by docu-
menting the acquisition of English grammatical morphology as evidenced in the
Journal writing of beginning ESL learners over ten mouths' time. Of course,
morphology represents only one small aspect of language acquisition, and there
are msny other avenues that could be pursued in future studies of patterus of
scquisition over time in the writing. However, morphology 1s a good place to
start. The frequent and obligatory occurrence of morphemes in native usage
nskes quantification and hence the iovestigation of uniformity, variability, and
change over time feasible. Also, there already exists a large body of 1itera-
ture on grammatical morphology of learners of Eunglish as both a first end a
second langusge, primarily im oral languasge productiouns, with which to compare

results from this study of writing.

Previous studies of grammstical sorphol

The body of resear~h that informs many of the snalytical methods used here
is the “morpheme studies” of the 1970's. Dulay and Burt (1972, 1973, 1974a,
1974b) conducted the first studies of second language learners and a plethora of
studies followed, as researchers sought to discover whether there are universal
irocesses that guide acquisition of English as a second language, regardless of
native language background. One approsch to this question was to determine
vhether there was a universal and fovariant order for the accurate use of
morphenes in required contexts among ESL learners from various language and edu-
cationsl backgrounds, st different ages, and in both spoken and writtem produc-
tions (cf. Kreeft, 1984 for a more extensive reviev of the morpheme studies and

& discussion of the issues raised by them).
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The accurate use of a specific morpheme was determined by looking at a con-

text in which it is required and deciding whether or not it is supplied. For
example, in the sentence “Yesterday we KO to the 200,” past tense is required
vith go, since the adverd yesterday requires past tense on the verb, but it {s
oot supplied. The morphemes were then ranked in relation to each other,
according to the frequency with which they were supplied in required contexts.

Despite many criticisms of the morphene studies regarding methods of data
collection and anslysis and internretations of findings, similar orders were
fouad among ESL learners in nearly all of the studies where subjects were oot in
& test-like situation, indicating that there are in fact certain universal pro-
cesses of second language acquisition. Based on these findings Krashen (1977)
proposed a "natural” or universal order for morpheme acquisition for children
aod adult second languasge learners in free spesking and writing situations,
vhere the focus is primarily oa the mesage and oot on form. This order is
shown in Pigure 1, the boxes representing a descending order of accuracy. That
is, in required contexts, progressive -ing, plural, and copula are “acquired” or
used before the progressive auxiliary and srticles. The order of morphemes
vithin each box is variable.

{Pigure 1 about here)

Acquisition of gramnatical morphology in dialogue journals

The data
The data for this study of morphological acquisition in the context of
student-generated, relatively ummonitored vriting come from the dialogue journal

vriting of two clasaes of sixth-grade ESL learners in Los Angeles, California.

Their teacher, leslee Reed, is the “original” dialogue journal teacher, as
described esrlier. The classes are mainstrean sixth-grade classcs with a fuv

vative English speskers, some students who were born in and have had all of

their schooling in the United States but who speak a language other than English

at home, and a majority of students who have come to the United States from
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other countries some time during their school yeers--snyvhere from five years to
¢ few months before entering this clsss. A reguler sixth-grede curriculum 1is
teught, with supplementsry ESL clssses for nev errivsls. Except for math, all
subjects sre tsught by the same tescher. The dislogue journal is e supplemen-
tery sctivity, vhich gtudents write {n during their free time throughout the
day. Each morning, they receive their journal with the tescher's response,
written the night before.

The following exchenge illustrstes the nature of the intersction in one

student's journal. These entries come from the fifth month of dielogue journal

writing between the teecher snd Michsel, e¢ sixth grede studeat from Burane, who
had been in the United Stetes for Just over ¢ yser st the time thet this

interection was written.

February 9

Micheel: Mre. Reed, you know on this week 1ike the silly week.
I don't know what happen on this week. Mrs. Reed,
vhet did you mesn ebout the vslentines you said we
heve to bring the velentines. Did we have to aade the
velentines for people in our classroom? I dont know
vhet are you tslking.

Tescher: No, we don't have to send enyone e velentive. It is
Just a fun thing to do. Sometimes we like someone but
ve do not tell them. We feel funny telling someone we
reelly like thes. Giving & velentine is an easy wsy
of doing it. If you want to give ¢ vslentine or fifty
velentines it doasn't matter. You do what you want
about that,

!obruogz 10

Michsel: Mre. Reed I know whet 1s the velentine but I don’t
know whet I have to do end the valentine is we have
to give the cards to scaeone and I have to buy the
cerds but I can't buy the cards that is the problen.
1 think I'm not going to the sofebsll becuse I did oot
do nothing sbout 1t and Ricardo ssid I could be the
cetcher snd he bresk his primise.

Teecher: No problea! Anyone who wants to give velentines can,
If you don't went to give vslentines you don't have
to.

Telk to Ricerdo agein! 1I1'm sure he forgot his pronise
vhen others on the teas begen yelling et him.

Did you ever find your pen?

-f= 8




February 11

Michael: 1 didn't oot find my pen. Happy Valentine! I waat to
give the carde to people but I can't give the cards to
people. I give the one card to the simon. I think
Level 10 hard se. Did you think Level 10 is hard for
me? I sav the Thanksgiving Pilgrim in the book. You
know, today morning U Chal put cards in every bag axcept
Tony. I know why U Chal put the cards because he put
cards into every bag so that he margar him. You said we
are going to do the art with the shoe box, and you said
you don't have the ahoe box you can't do art.

Teacher: I am not aure vhat you said. U Chul put cards in

everyoue'a sack so they don't margsr him? What word did

you put there? Please tell me.

Yes, we will do the shoebox art. vvrzyone wvho has a

shoebox will do {t. Have a happy vacation. I will asee

you in five daya.
Thia ongoing, daily writing consiats of genuine and apontaneous interaction
about topics that both the teacher and the atudents introduce and develop over
time. Because the interaction is writteso, more thac one topic can be introduced
in a “turn,” and topics sre continued for a number of turans (e.g., the
discussion of valentines) or introduced and dropped (the diacuasion of Ricardo
and softball), dependiry on student and teacher interests. Both people give
iaformation and opinions, ask and answer questions, and request explanations and
clarification.

Five atudents were chosen for the study, from two different clasaes of 26
studenta, during the 1980-8.1 and 1981-82 achool yeara (September to Juane).
Figure 2 gives background information on each atudent. These particular atu-~
deata were chosen because they were beginning ESL learners, who had been in the
United Stestes for leas than one year when they began writing in the jouransls. I
vas interested in plotting the development of students in the early stages of
lesrning Engliah. The nuaber of students available for atudy was therefore
linited to thoae who met that coudition. There were oaly four ian the 1980-81
clasa, a0 I chose Andy from the following year. The atudenta’ firat languages
are Burmese, Italisn, and Korean. U Chal 1s a bit different from the other
four. His first and home language was Korean, but he had moved from Korea to

-7-
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Brazil when he vas five and spent geven years in Brazil before coming to the
United States. We will see effects of his Portuguese language background in his

writing.

[Figure 2 about here)

Based on the teacher's ratings of the students aud their scores on the
Survey of Essential Skills Test administered near the end of their sixth-grade
school year, the students can be divided into three levels of English ability:
most proficient, U Chal; medium proficient, Michsel and Andy; least proficient,
Laura and Su Kyong.

Ove interaction from each student’s journal in the first week of Fedbruary
is shovn on the next page, displayed from the most to the least proficient {n
English. There are striking differences in the five interactions, in terms of
topic, style, and language complexity, {n both the students' and the teacher's
writing. PFor example, U Chal and the teacher are discussing dolphins, which
they were studying in social studies at that time, using relatively complex
vocabulary and structure. The tescher responds to Su Kyoug's entry, which focu-
" 868 o0 more personal topics sad is much more difficult to read, using short sen-
teaces and simple language and vocabulary.

These texts provide an idea of some of the morphological errors that occur
in the writing (for exasple, missing past in “when I touch the skin,” U Chal's
entry; missing plural in “you got more stamp,” Michael's entry; missing article

1o °I don't want _ dirty journal,” Su Kyong's eantry).
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UOal: .0 1knovand ] resd that sclentict ws etunding sbeut dolphins
lesguage. 1ast yoor when I was in Brasil I was fn the besch ond I sov
8 dophic dead on the send end whee ] towch the skie 9 1ike eofet end
thes whea I eot the lunch sad I go te soe the dolphin sons hirde wme
eating the dolphia.

Toschar: The dolphine have even been traised to ¢o mdersea work for the Mavy.
They somn to have an iatelligence. The Mrds help te clean the Desch
by esting the deud eatmale. The dolphie‘'t skie has ms scales—we
expect oo snisal that Jeoke like & fieh to have ecales. - o o

Nichasl: You kanow yesterday after ochesl I give the Liee asey etesp ond Jemny
aatd “what 414 give har for” ond I seid besues ohe Goes't have the
9tenps 00 I have more e I wmat to give her the stemp ond you
etanp 00 I doa’t have to give you the otemp.” Wre. & 1f they
the wall hov much they have to pay the echesl. You know yestur
got to go the toepitsl and the murss said I heve to drisk the
poil oad I got the ocond box and &t my 6 I dave to go agets.

the

Tescher: 1's glad you wat to the deepitsl. It 4o fapertant
dones of pille 00 you will otey wil. Wee you hove
thes you may bo a1l Wil ond ot have to take mare pille.

E
. B
ie

Andy: Tuday 1 an happy, Becowee give o “Nev Jourmel®. 1 1ike “Nev Jouwrssl®.
1 2o picture amse 15 “Kores Mird and Kares drages ond sma”. I m
happy. Ny wwe cswe hore 3 doy. I = happy. Ny scm give to a8 Ppre-
oent. “take £oy°. “Stampe” Estes beok (cartesn) snd ether 1s give to
oe. 1 an lappy happy. “faster eses hare wom plesse.” Todsy I m
sscond te ochosl. “Oh, Wo°; O. K. Temorrev I am first. “No
mere”. oaly T an happyl ¢ happ beppy?d = heppy?. See you
temsrrew, bye

Teacher: Tour tather will be happy to 0oe Jou! You cas tell your Nother you
ore le. 1ing te spesk and to write wore Baglish every day.

You ware st achesl lefore 1 wme todsy. Thursdsy we will go heck out-
side befere oches]l becavse Nre. Boed hes to go out te wetch all of the
otudente.

e leersed sbeut the ¢o13 Arctic Bione. Would you 1iks to live there!?

Laures hormhdlnhmn‘hﬂhmlylalb’omnhq.
the fieh wee very goed. Mre. O~ sad I an going is 6 lavel 1 & ruesly
hapry. Sinea go to. 1 wish yuv & very happy Valestine to yev and

RS

Teacher: I love your valestise: It s 00 besutiful. The Ted name sed the red
heert are oo pretty. I 1ike it se wuch becauss you made it fer me!
Thank you. 1t 19 one of my feverite veleotines.

1 hope your wetend 1o fue and you cene beck on Tueedey veedy te go to
level 6!

Su Kyong: tedey I locke the Jernel 15 doly 1f I do the sov Jermeol cnd &t thie
Serecl 19 doly ny har 19 ot clys 4f I do the my mov Jersel I deet
wvest doly jermel and tedey moning ssnite 15 msd ms eunus shee beredsy
1 have to got the pljens 19 her bereday

Teschar: Cae you make o big, Mg birthdey card for Sandre's birthdey! She weuld
11ke that.

1 s your word otudy iiet 1 your jJovrmal. I @ hppy you ore
.‘“”" 1t.

If you heep writing you will get & sev jeurnsl.

0. Students' writing in the journals. BEST COPY AVAILABLE
-q-11




Analysis
I chose to xamine the acquisition of siz verbt-related and four noun-

related morphemes in the journals:

These particular sorphemes were chosen because wheu I read through the journals,

they stood out as psrt of the developiung langusge compet.ice of these students.

Verb-related d morphemes

Regular past
Izregular past
Progressive -iog
Progressive BE
Copula BE

Third person singular,
present teuse

Noun-related morphemes
Regular plural
Possessive -'s

Definite article the

Indefinite article a

e played 1a the street.

e sev the school.

He 1o Playing in the street.
He is playing in the street.
Be 1s » good student.

John likes school.

They are good students.
We went to Mary's house.

The teacher has s book.

Most were used sporadically or oot st all initially, but their frequency

focreased noticeably in the course of the year. One example of such change 1s

the difference in past tense marking in the folloving two narretives from

Michael's jourusl. In October he rarely sarks past tense (once in this entry).

In the May entry all of the verbs referrinog to pest actions are marked for tenmse

(verbs that should be marked for past are uwnderlined).

Oct. 3

May 14

Mre. Reed, Today I go to math class Mrs. G- give test so I mest
3 and 1/2 not finish becuse time 1s up. 1 mean she give the S.
So I finish 2 1/2. She give the math :eet is easy Mrs. Reed.

Yesterday I want home my mother told me to study the languare
that you gave me to study 1 did study 1t . . .

12




As mentioned esrlier, the scquisition of thess morphemes in the speech of first

and second lsaguage learners has been well docusented, providiog a basis for
comparison with these written data.

The research questions that guided the analysis, designed to address the
1ssues raised above, are the following:

1~ Are patterns of sorphese use 1in the journals similar to patterns found
in previous atudies of morphese acquisition?

2. Are pstterus of 8cquisition aimilar smong the students?

3. 1Is there evidence of increased proficiency over time in the use of
these morphemes 1in the dialogue jouransl writing of beginning ESL atudenta?

To address Question 1, 1 utilized methods used 1a previous sorpheme stu-
dies thst looked at supplisace of morphemes 1o obligatory contexta. 1 divided
the ten months of wvriting iato three sample periods--fall, winter, and spring--
of twenty foteractions each (about four weeks’ vriting for each sample), and
snalyzed for each sample the prescoce of the selecte: morphemes in the con’ “xts
that the atudeata themselves had created in their own writing, treating each
context “ss a kind of test item which the (atudent] passes by aupplying the
required morphese or fails by supplying wone . . . (Browm, 1973). A sorphese
Vas considered supplied whetber or mot ito form wee correct. PFor axample, {0 a
aenteace like, "They is going,” the prograssive suxiliary BE is considered
aupplied.

Resuits of this snslysis are ahown 1o Tsble i. A ainimus of five contexts
for the occurrence of a $iven morphese for asch student vas set. Where there
were fewer than five contexts, that morpheme was excluded froa the snslysis.
Thus, 1n some cases there are gaps {n the table--for exasple, for possessive,
iu the wianter sasple, for U Chal, Laurs, and Su Kyong. This does oot mesn that
80 potentisl instances for use of the morphese were found, but that there were
fever than five (use of the morpheses, whether or not there are five fastances,
is discussed later, 1a the longitudinal snalysia),

13




After each context for a morpheme was scored as: morphese supplied (1 point)
or morphese not supplied (0 points), the total nusber of times the morphene was
supplisd was divided by the total mumber of contexts in vhich it should have
been supplied, for an individual performance score, expressed as a percentage.
Scores for the five students as a group were summed in two ways-——the Group Score
is the sua of the individual ratios and the GCroup Mean is the sum of the {ndivi-
dusl percentages derived from the ratios (following Dulay and Burt, 1974a,
except that to obtain a Group Score, they focluded all subjects in the cslcula-
tion, even if there was only one obligatory occasion for the use of a particular
morpheme by that subject. Here, a minimus 1imit of at least five obligatory
occasions for a morphese to occur was imposed). You will motice that vhile the
defiunite asrticle the and indefinite article 3 appesr separately in the 1ist of
morpheses to be studied (page 10), they are grouped in Table 1 under the
geueral category, Articles. This is because this groupiag is done in the stu-
dies used for comparison. We will look in more detail later at patterns for use

of articles.

(Table 1 about here)

Once group performance scores are obtained, they can be ranked fros highest
to lowest, based either on the Group Score or the Croup Msan. Since there s
little difference in rank orders by the two methods of ecslculation and since 1t
is the Group Score that is reported in most rank order studies, this score is

used to rank the morpheses here. This ranking is shown i{n Table 2.
(Table 2 here)

The rank orders asre nearly identical in the winter and spring samples.
Only the pest regular and third stiogvlar exchange ranks in the spring, and these
scores are based on very lov sumbers for each student, with no scores for some

-12-
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of the students on these morphemes. The siailarity in rank orders among the
three sumple periods is reflected in a significant rank order corralation, as
shown in Table 3. 1In the fall there are several differences inm the rank
ordering, but orders are still similar to those in the winter and spring, shown

by a rank order correlation significant at the .05 level.
{Table 3 here)

Since sn adequste number of {nstances of morpheme occurrence is
available for most of the students in the spring, this sample was chosen for
comparison with four studies of the morpheme production of adult ESL learners—-
in speech elicited by means of sn {nstrument (the Biliogual Syantax Mgasure
(Bailey, Madden, and Krashen, 1974])); 1n free speech (Krashen, et al., 1977); in
compositions written quickly sad mot edited (Houck, Robertson, and Krashen,
1978); and 1n the seme compositions, edited (Houck, et al., 1978)--sud with
Krassheun's "natural order” (treating the morphemes as 1if they ranked in linear
fashion). Table & shows the group rank orders along with group performance

scores in each of the studies.
(Table & here)

Rank order correlations betwsen the results in each study and this study

show that group rank orders are similar, as shown in Table 5.
[Table 5 here)

8o far, we have found that rank orders for use of selected morphenes, when
results fros the five students are grouped, are siailar anong the three sample
periods of this study. Rank orders found in this study are similar to those
found in others, using both spoken and written data.
Question #2 investigates whether the rank orders are similar among the
individusl students in this study. Folloving Andersen (1977, 1978), I used an
-]3-
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implicational scale to compare morpheme ranks for individusl studeats both vith
each other and with the group ranks (Table 6). The sorphemes are ranked on the
left roughly according to the Group Mean. Where a sorphese for a student
deviates from the group rank order, it is piaced in parentheses. There are few
such deviations. The best scale follows the Group Mean rank orders almost
exactly, except that in the fall the ranks for articles and plural are switched,
aud in the spring the ranks for past irregular and plursl are switched (these
are marked with ]). 1In both cases, the mean scores for the twc sorphemes sre

very close.

{Table 6 here]

Although there are sose deviations io each period, there ic a great deal of
sinilarity between group end individual ranks and among the {ndividual students.
To demonstrate this, I calculated a “coefficient of rcproductbtltty.'l first
used by Guttman (1944) tn varistion studies and suggested by Andersen (1978) as
8 way to investigate variation {n language acquisition studies. The coefficient
of reproducibility for each implicational scale is as follows:

Fall = 78.8%; Wiater = 87.83; Spring = 82,93,
Although Mie, ot al. (1975) consider 90 percent or above a valid scale, Guttman
points out that 85 percent is generally considered a sufficiently predictadble
scale. Thus, the scale for the winter sanple can be considered valid and the
spring sample is very close.

To summsrize the analysis so far, the methods used in previous morphene
studies have been employed here to determine rank orders for sorphene use in
required contexts for five students from four different language backgrounds--2
Koreans, 1 Burmese, | Italian, and 1 Korean with Portuguese as a gecond
language. We hava seen that orders for these five students as a group and as
individuals are similar to orders found in those studies.

b~
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What has this analysis shown us? Piret, it has demonstrated tha: a quan-
titstive study of grammatical festures can be conducted on dialogue journsl
data, even with very begiuning ESL lesrners. Before the anslysis was begun, 1t
vas not clesr that the students' writing would allow such determinations. Early
in the ysar, the students' entries were short, handwriting was often difficult
to read, and passages were asbiguous in terms of contexts for morphemes. Later
in the year students wrote more, and the writing became much clesrer end easier
to work with.

Second, methods of anslysis similar to those used in previous morpheae
studies reveal patterns of morpheme use in dislogue journals similar to those in
other relatively uomonitored productions, both apoken and written. That 1s,
certain morphemes--progressive suxiliary, progressive ~ing, and copula——are used
such more frequently by most students vhere required than others 1ike possessive
and third person singular =8 and past regular -ed. Thia gives a rough indica-
tion of grammatical petterus that can be expected in the dialogue journal
writing of beginning ESL learners. 1If we were to atop the snalysis here, we
would be left with the conclusion that these data confira universal processes of
language acquisition, regardless of first language background.

However, the methodology used so far has provided s general starting point
for a more detailed longitudinal suslysis, in vhich a great deal of individusl
variation becomes evident. What follows 4s @ discussion of acquisition patterns

io the journals of individual students over the three sample periods, in order

to address Question #3. Io this pert of the atudy all morphemes are included,

vhether or not there are five contexts for their occurrence. The ftrot'thtng
that 1s evident here is that the snalytical method used greatly affects acquisi-
tion patterns that are found. Therefore, this discussion will focus not only on
patterns of change over time in the use of the sorphemes, but aleo on matters of
methodology., Pigure 3 shows the iodividusl students' use of the four moun-
related morpheses, the, a, plursl and possessive ='s, in required contexts in
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tha three sample periods. Patterns for use of Plural come from percentages
showu in Table ). Tokens and percentages, rot shown for the and a separately in
Table 1, are shown belovw in Table 7. Since instances of possessive ='s are
generally so few (except for Andy's journal), results are shown in Pigure 3 as
fractions rather than as percentages.

Several patterns in these charts are worth soting. Plurals start out high
in comparison with the other morphemes in the fall and then decrease in use for
most students, with only U Chal shoving improvement over time in the use of
Plural -s. By the end of the year, their use is clearly oot mastered by snyone
except poasibly U Chal.

(Table 7 here]

(Pigure 3 here)

The use of articles shows an interesting pattern. Although srticles are
treated as a siugle category in msny of the morphese studies, some researchers
who have separated thea into definite snd i{odefinite categories have found that
they demonstrate very different patterus of acquisition for second langusge
learvers (Andersen, 1977; Hakuts, 1976; Rossnsky, 1976). The patterus of
article use in the dislogue journals confirs these fiadiogs. In the earlier
anslysis, 1ia which articles are treated as s single category, they rank quite
high (after progressive suxiliary snd -ing end copula). When they are
separated into definite and indefinite catsgories, however, they demonstrate
very different patterns of use. Definite article the 1s used correctly con-
siderably more frequently than indefinite 8 by all students, except for U Chal
and Lsurs in the spring, where they have mastered the use of both. Andersen
(1977), Dulay and Burt (1975), Hakuta end Canciso (1977), Kessler and ldar
(1979), and Rosansky (1976) argue that patterus of article acquisition reflect
transfer from the learner's nstive language. The dialogue journsl dats seem to
confirm this. Laura end U Chal, whose previous langusges (Italian and
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Portuguese respectively) have articles, supply both the and a 1n obligatory con-
texts very quickly and reach 1002 8ccuracy on both by the end of the year (it ¢
importent to emphasize previous rather than first language here because, as will
be recelled, U Chal's firet laogusge is actually Korean and his second language,
Portuguese). However, Su Kyong, Andy, and Michael, whose previous languages
(Korean and Burmese) have no articies, never reach 902 accuracy. Use of a
remains far behind the throughout the year, end Michael's and Andy's scores for
use of a decrease over time.

Many second langusge researchers (Andersen, 1977; Hakuta, 1976; Lightbown,
Spada, sod Wallace, 1978; and Pics, 1983, among others) argue that in the study
of morpheme scquisition it is oot eoough to consider only the suppliance of
sorphemes in obligatory contexts. Yor many learners, mumerous iastasaces can be
found of overgeneralization to inappropriate contexts, and it is therefore
aisleading to state that o morphene has been “"scquired” when its fuaction has
B0t been mastered. This 4is certainly the cese with the use of articles ia the
dialogue journals. Along with lesrning Lo use the correct srticle when one s
required, these students are also learning not to wse articles where mone is
Tequired. For Michsel, Andy, end Su Kyong, overgeneralizaiion? of articles is
almost as frequent as their onission, and in their Jourosls we find sentences
1ike:

I have two sisters at the Burma,

You know what happen to the some of the people.

1 sav the many game.
In order to determine each gtudent's totsl control of the function of articles
(rather than simply use in obligatory contexts), I followed the method used by
Hakuta (1976) to cslculate sastery of the use of o morpheme, the percentage of
tises it 1s used in Sppropriate contexts. The oumber of times the article

appears in correct contexts is divided by the total number of times it is used,
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both correctly and overgeneralized to inappropriate contexts. This is shown in

Figure &.
(Figure & here)

The development of appropriste article use is oot at all uniform asong
studenta and, like the use of articles in obligatory contexts, variation appears
to reflect first-language transfer. While U Chal and Laura show consistently
high acores for both definite and iudefinite articles in sppropriate contexts,
Su Kyong's, Michael's, and Andy's scorea remsin quite low, again with a legging
behind the. Again, Michael's and Andy'a sppropriate use of & fluctuates over
time.

Use of posaessive -'s also seems to reflect transfer from the atudents’
firet language. Contexts for its occurrence are very fev in most of the jour-
oals, but from the 1ittle data available we can see that the two students who
aupply -'s the most frequently sre Su Kyong and Andy, the Korean studeants.
Korean has a posaessive suffix on the possessor soun (8u Kyong-e chek =
“Su Kyong's book"). Although this suffix is rarely used in casual coanversation
in Korean, they have picked 1t up quickly ia Engliah. Andy not only uses ='s {n
obligatory contexta with high frequency, even writing things like, “Today s
one'a great great grandfather die day” snd, "atick to one's own opiaion,” but he
overgeuneralizes the form to msny other situstions, as if he 1is spplying a rule
that whenever two nouns occur together, the firat one must have ='s, as in the
folloviag two examples:

Friday I aa lend Sompod's money.

Today in the morning my kindergarten's aign s
finieh.

Hakuta (1976) found a pattern for poaseasive marking in the speech of hia
Japanese subject, Uguisu, similar to the one I found ia Andy's journal. While

Uguisu marked plurals very iofrequently, she reached 90 percent accuracy with
-18-

20




the use of possessive ='s and overgeneralized the form to possessive pronouns
(he's, they's) as well. Hakuta suggests that this could be a result of Japanese
influence--in Japsnese a postposed particle no appears in the same position as
the -'s.

Even though Michael frequently uses possessive noun phrases, he writes the
possessive suffix only once during the entire year. Frequently he uses long
possessive noun phrases, either omitting the ='s or using a possessive pronoun:

» o o my mother big sister son . . .

o o o my father his brother wife . . .

o o o wy father brother wife her dsughter . . .
Burmese has a possessive perticle that follows the possessor noun (Maung Ba e
ssou = “Msung Ba's book"). Since this particle constitutes a separate syllable,
it may be that Micha:l fails to motice the possessive suffix ='s ia English. At
the ssme time, as two of the examples above indicate, he may have transferred
the function of ye as a marker of possession to the English possessive proaoun.
Therefore, he might write something 1ike, “Maung Bs her (for ye) book™ rather
than, “Maung Bs's book.”

Io this longitudinsl anslysis of change over time iu the use of the
soun-related morphemes, wa hsve seen vo improvesent in plural marking. The
articles the snd 8 shov very different petterns of scquisition, with correct use
of a lagging far behind use of the. There are aleo strong {ndications that
article use and overgeneralization snd the use of possessive -'s reflect first
language transfer, a pattera that did not sppear in the previous snslysis. It
seens very clear that while certain treands can be identified across students,
individusl variation due to Zirst language transfer can {n uo way be discounted.

Nov we turan to the verb-related morphemes. Figure 5 shows the fndividusl
studeats’' use of these morphemes in required contexts in the three ssmple

periods.) (The placement of progressive suxiliary and -ing together, AUX and
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ING on the chart, will be explained below.) Here patterns of acquisition among
iadividual students asre more uniform. Copula 1s used nearly all of the time
throughout the year by #11 five students,® while third singular -s and reguler
past -ed are rarely used by any of them, and there is little or oot improvement
over time. There is an increase over time in the use of irregular past in all
of the journals, and especially in U Chal's and Laura's, who reach over 90%
&ccuracy in the spring. There is an increase in all of the journals except Su
Kyoug's in the use of progressive suxiliary be and -ing with verbs {n
appropriste contexts.

(Pigure S bere)

Some {nteresting issues arise when we take a close look at forms used by
the students to express :he pProgressive, which requires the grammatical morphemes
auxiliary be end -ing. In the previous anslysis it sppeared that -ing was used
more frequently by all of the students than the suxilisry i{n contexts for the
progressive during the three sample periods (Table 6). This pettern is shown in
Figure 6 for the five students as a group. In this analysis, all BE + Verd
(“She 1s go") constructions that were smabiguous as to whether or mot they were
progressive were excluded, following the sethodology used in most morpheme stu-
dies. Lightbown (1983), for examplc, “counted as obligatory contexts for -ing
a1l obligatory contexts for the progressive, whether or mot the suxilisry was
supplied...based on [the] assumption that ~ing added to the main verd is the
more salient snd essential marker of the progressive...” (p. 226)s Then she
counted “as obligatory contexts for the suxilisry ouly utterances containing a
verd with -ing {aflection” (p. 226). Therefore, constructions such as “She's
blow the candle,” 1in which be but nct -ing 1s supplied, were not considered as
possible progressive comstructions. There is good reason for this decieion.

In such constructions, where there is oo =iog on the verd, it is often
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impossible to determine whether the coostruction is an attempt at forming the

progressive or simply an overgeneralization of be.
(Figure 6 here)

The probles with using this analytical spproach with the dialogue journmal
vriting in this tudy 1s that {t obacures a lot of the data, in which there are
sany BE + Verb constructions without the =ing inflection, as 1in the examples
showa belov. Some (1-3) are clearly progressives; others (4 & 5) are clearly
not progressives. Mos:t (6 & 7) are ambiguous-~they could be either progressives

or simple present or past tense constructions,

Progressive
1. aad 80 1 told his I am go now.
[¢ « ¢« I'm gotog now.)
2. I's go to finish my homework.
[I'a going to finteh . . e}
3 today Sandra going to my home and I's got the Sendras

home.
(1's goiag to Ssndra's bome. )

Progressive not possible

4. Yesterday unight is telephone message the my grandmother
is die that is bed message and sad assssge.
(The rest of the context mskes it clear that his graad-
sother had died.)

5. today lunch tise Is 0o like lunch but I'ms hungry . . &
(1 didn't 11ke the Iunch.)

Asbiguous -~

rogressive or simple present ast?

6. Sunday raining sud Monday is reining but today is oot
f‘:‘l‘l'cu:fmh:: ::1:; 5::'7& :mt-]

7. I am get in a diet because sm fatt. Leticia i watching
every ug I est and I hope I can be skinny because is
f‘lm: going on a diet/l am on a diet)

If all BE + Verb constructions that are clearly progressive (1-3 above) as
vell as those that are ambiguous (6 & 7) are included in counts of use of
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progressive auxiliary and -ing, a much different pattern sppesrs from that shown
in Pigure 6. In this pattern, shown in Figure 7, ~ing appears far less fre-
quently than the suxiliary in the fall, and slightly more frequeatly only ia the
spring. an a priori decision to count as a context for the auxiliary only verbs
already marked with -ing inflection excludes from consideration the possibility
that some ESL learners may use the auxiliary to mark the progrou'tve before they
use —ing. This appears to be the case in some of these students’' dialogue jour-
nals (and Andersen, 1977, found a sisilar pattern {in the written compositions of
ESL college students).

(Figure 7 bhere)

Andersen (1977) suggests an alternative method for analyzing the i{ncipient
stages of progressive formation. He argues that rather than treating suxiliary
be and ~4ng as separately occurring morphemes, as has been dons in most norphene
studies sad so far in this one, it is more informative to note the occurreance of
all of the possidble forms used by ESL learuers to express the progressive.
Figure 8 shows the results of this analysis {n the dialogue journal data. Three
verd forms are wsed in contexts in which it {s possible that students are
expressing the progressive: AUX + Verb + ING ("I an going”), Verd + ING (*I
going”), and AUX + Verd ("1 88 go"~=this includes smbiguous AUX + Verb
constructions). (Io the fall, U Chal also uses constructions with the verb
alose, such as “I go to do.” Since this construction s limited to U Chal,
io the fall only, it is not facluded in the figure.) The frequency of use of
each counstruction is expressed as a percentage. What we see here is that,
rather than using Verd ¢ INC without AUX to express the progressive, which is
the pattern found in most morphese studies and in the esrlier sualysis in this
this one, early in the year some students sees to use AUX ¢+ Verdb instead. As
time pssses, they learn not to use AUX + Verb alone and £0 use AUX + Verb + ING,
8 process that was obscured earlier.

{Figure 8 here)
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When we look at the progressive constructions of individual students, we
agein find veristion that seems to be due to first lenguage trensfer (oversll
pstterns of vde of AUX snd ING by individual students are shown in Pigure 5, but
cf. Kreeft 1984 for more extensive discussion of individual veriation in the
formation of the progressive). Neither Lsurs nor U Chal, with Romance lsnguage
bsckgrounds. ever use the AUX + Verb construction in contexts for the
progressive, vhile Su Xyong, Andy, sad Michsel agsin have patterns similsr to

esch other——using AUX + Verb fizet, with AUX + Verb + ING appesring 1lster.

Conclusions

1 have taken two anslytical approsches to the atudy of morpheme acquisition
of begioning ESL learners during eight months' time, as reflected in their
dislogue journal writing. In the firat, I utilized methods employed in most
previous morpheme gtudies, which are primarily cross-sectional, in order to com-
pare acquisition patterns in dislogue jourunal dsts with speech and other written
data. 1 fouand considersble uniformity in acquisition orders between this study
and others and among the individual students in this study, indicating universsl
patterns of acquisition. In the second, I took a more longitudinal approsch, to
look at patterns of change over time and to iavestigate which morphemes were
being scquired and which were mot. In this more detsiled snalysis--which
iovolved looking at overgenerslizations of morphemes as well as their use in
obligatory contexts, sepsrating definite aod indefinite articles rether than
grouping them under a single category, and looking at progressive suxiliasry snd
-ing together rsther than as sepsrately occurring morphemes--I found {interesting
patterus of acquisition, and while there were certsinly trends common among stu-
dents, there was also a great desl of individusl veristion thst was obscured in
the first approsch.

Although the nuaber of students involved in this study is adaittedly very
small, wa can nonetheless drsv some conclusions from these findings, make some
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predictions about what we might *pect. in the dialogue journal writing of other
beginning ESL learners, and suggest scme implications for classroom practice.

The first set of conclusions and implications has to do with patterns of
change over time in the use of grammatical morphology in the journsls. These
students had very little trouble with the use of BE as copula, eveu at the
beginning of the year, and showed rapid mastery. Por most of the students,
there were suvstantial gains in the correct use of the progressive guxiliary snd
=iog and the past tense marking of {rregular verbs, ard U Chal and Laura reached
mastery on all of them by the end of the year. At the sane time, there was
14ttle or wo gain {n the past tense marking of regular verbs, and in the use of
plural and third siogular 8. Only Andy showed cousiderable gain in the use of
possessive -'s. While U Chal and Lsura mastered the use of the articles, the
other three studeats ehowed 1ittle improvement in their use.

Why these gains with some morphemes and not with others? Various reasovs
have been proposed for morpheme ascquisition orders in oral language, including
semsntic and syntactic complexity (Brown, 1973; deVilliers & deVilliers, 1973),
frequency of occurrence in the fnput to the learner (Larsen-Freeman, 1975, 1976;
Long, 1981; Moerk, 1980), and perceptual sslience of the morpheme (Hakuta, 1976;
Labov, 1969; Slobin, 1971). MNakuta argues that in speech “overtly marked”
forms, in which the inflection takes the form of & new syll.ble (such as {rregu-
lar pest, progressivs =ing, prepositions and articles) are acquired earlier.
These forms “penetrste the attsution of the learner. If the learner is soti-
vated to make hies production match what is heard in the {nput, these forms are
the first 2o be acquired, because they are salient to the learner” (1976,

Pe 336). Other forms with nonsyllabic markings, such as posssesive, plural and
third person singular =8, and past regular are more difficult to decipher in the
input and less 1ikely to be noticed.

The dialogue journsl data seem to indicate that {n writing, as in speech,

morpheses that sre syllabic (as are copula and progressive be when uncontracted;
; -——_—
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progressive -ing; and pest irregulsr, as in “He vent”) tend to be acquired more
Quickly, snd therefore msy be more salient to ixe learuer. Perceptus]l salience
1s & eslippery concept snd 1s wot always tied to syllabicity. Copuls sund
progressive be sre often conirscted snd therefore not alvays syllsbic. Andy
quickly picked wp on the use of progress ‘s, which is oot syllabic. However,
syllabicity does sees to be pleying & role here.

Whea rules for the use of syllabic sorphemes are essily lesrned (which 1is
the case for copuls sad the progressive morpheses) or require the learaning of o
sev word (vith pest irregular verbs), it msy be that they cen be scquired 1o s
aaturalistic, communicative context. (And Pics, 1982, 1983 found that explicit
fsstructios iu progressive -iag, 2o essily lesroed rule, resulted in studeats’
8ot euly wsing it comsistestly fa required cootexts, but also overgenersliziog
it to costexts ia which it wss mot required.) Whes rules for sylladbic morphemes
are difficult to lesrn (which is the csse for articles), ssturalistic scquisi~
ticn, or st lesst their vse is msturalistic communicstion, does wot seem to
occer 88 quickly. Lsura sad U Chal 414 master article wse, but they could
trassfer rules for srticle wse is Italisn and Portuguese to English. The other
otudests hed wore trowble with articles.

Norpheaes thst tead mot to be syllabic (plursl, 1a “two girls®; poesessive,
is “Joha’s shoes™; regular pest, ia “she seemed smert”) are acquired more
slovly. It msy be that these morphemes will eisply sot be sed by ESL lesruers
1o communicstive, relstively wamositored writing coatexts, even though their
rules are essily taug: sad lesrned, ead they have been tasught and drilled
extensively ian class (o they had been 1n this cless). Cetting students to use
articles snd mon-syllabic mozphemes correctly s thair writiog msy require
teaching thes methods for carefully editing pieces they have written. There is
evidence (cf. Pi-:, 1984) that direct fastructios does accelerste the sccurste
woe of esey-to-lears morphemes such o9 third sringular =s. Pics does not,

Rowever, epecify the coaditiom. waser which they sre produced. What we have
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seen in these data is that this kaovledge, 1f in fact these particular students

display it o other writing, has mot yet been transferred to their dialogue
journal writiog.

Second, while there are some overall trends common scross students, there
is sleo cousidersble {ndividusl variation in their acquisition processes, which
seens to be a result of first langusge transfer. Therefore, as Cass and
Selinker (1983) argue,

it 1s indeed possidle snd oot incompatible to view second langusge

scquisition ss both (1) a process of bypothesis testing in which

lesrvers create koowledge fros the second langusge dats they have

svailable to thes while at the same time vieving 1t es (2) a

process of utilising first language knowledge as well ss koowledge

of other langusges kuown to the learners ia the crestion of a

lesrner langusge. (p. 7)

Langusge woiverssls and wstursl orders of morphese acquisition oot~
vithstandiog, we do mot went the search for and belief in universal processeas to
blind we to the richaess of individusl variation that is aleo present, to the
extent that we develop isappropriste snd self-defeating expectations of our stu-
dents. Ve will simply frustrate cwrselves snd do our studsats a great disser-
vice 1f we axpect theam all to perform aliks.

Third, we heve fouad thet dislogue journal writiog does reflect changes in
students’ language proficiescy over time, even st the esrliest stages of second
langusge scquisition. We were sblc to quaatify and plot this growth for each
studeat, iocludiog the least proficient in English. Although this perticular
study does not iavestigete this fssue, it say be thst the dislogue journal
vriting not only refiects but slso facilitates that growth. This possibility is
certainly supported by th: qualities of the vriting, those considered optissl

for firet and second language scquisition, es outlioed ian the begioning of this

chapter.

26~

28




It 1s clesr that dialogue journal writing can serve as a valuable resource
for teachers, ensbling them to follow their students'® progress in extended
vriting that is student generated, written for purposes other than evaluation,
and relatively uomonitored. From resding student eatries, teachers can find out
& great desl vot only about their students as human beings, but also about what
they are learuning, where they might be having troudble, and where future lessons
might focus. Although we hsve looked only at the acquisition of morphology 4o
this study, the writing ylelds a wealth of icformation about esch student's
progress, from the smsllest features of the language all the way up to discourse
and iateraction pstterans.

Finally, from the various exasples of text shown throughout the chapter,
it is clear that ESL lesrners can compose and express themselves in English long
before they have msstered its forms snd structures. Eveu st the begivaing of
the year, when morphology was st the earliest stages of development, these
studeats were busy writing snd resding mesningful text in their journals. As
the year progressed they wrote nerrstives, descrided events snd prodlens, ond
argued their points of view. In the mesntime, language forms and structures

coatisued to develop.
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Notes

The formula for calculating a coefficient of reproducibility 4s:

no. of deviations
R=1-((no. of rows)(no. of eolumns)) - no. of empty cells

7
Zor the spring sample, the formula would be: R = ] - (9x5)-4 = ,829
Pica (1983a) sad others use the term “ovarapplications” to cover both
vhat they call “"over-uses” (use of a morphese vhere no morphese is required) and
“overgeneralizatious” (use of a morphese where a different morpheme is
required). However, since the term “overgeneralizations” has traditionally been

used to cover both situstions, I will continue this use of the term here.

Patterus for use of copula, past irregular, past regular, sand third
singular -8 come from Table 1. Where there are oo percentages in Table 1 frac~

tions are given in PFigure S.

There are also many instances of overgeneralizations of be to

inappropriate contexts. Overgeseralizations of all of the sorpheses in this

study are discussed ia Kreeft, 1984.

Acknovledgenents
The research for this study was conducted with the support of the National

Institute of Education, NIE-G-83-0030. I ea grateful to the Nationsl Iastitute
of Educstion sad the Center for Language Education and Research for continuing
support of research on dialogue journal writing. I am also grateful to Ralph
Yasold for performing the statisticsl snalyses and to Ralph Fasold, Roger W,

Shuy, Jens Staton, and Wslt Wolfras for useful comments ou drafts of this

chapter.

-28-

30




References

Avdersen, R. W. (1977). The impoverished state of cross-sectional morpheume
acquisition/accuracy methodology. 1In L. A. Henning (Ed.), Proceedings of the

Los Angeles Second Langusge Acquisition Research Porus. los Angeles, CA:
UCLA. (ERIC Document Reproduction Service No., ED 146 780)

Andexsen, R. W. (1978). An implicaticmal model for second language research.
Language Learning, 28, 221-282.

Bailey, N., Madden, C., & Krasher, S. D. (1974). 1Is there a "natural sequence”
in adult second language learaing? Language Learning, 24, 235-243.

Browa, R. (1973). A first language: The early stages. Cambridge, MA:
Harvard University Press.

de Villiers, J. G., & de Villgers, P. A. (1973). A cross-sectional study of
the scquisition of gramsatical sorphemes fo child epeech. Journal of

Peycholinguistic Research, 2, 267-278.

Dulay, B. C., & Burt, M. K. (1972). Goofing: Aa indicator of children's
second laoguage learning strategies. Langusge Learning, 22, 235-252.

Dulay, . C., & Burt, M. K. (1973). Should we teach childrea syantax?

Dulay, K. C., & Burt, M. K. (1974a). MNatural sequences in child secoud
language acquisition. Langusge Lesrning, 24, 37-53.

Dulay, B. C., & Burt, M. K. (1974b). A new perspective on the creative

construction process in child second laoguage scquisition. Language
Learning, 24, 253-278.

Dulsy, K. C., & Durt, M. K. (1975). Creative coustruction in second language
learning and tesching. 1In M. K. Burt & H. C. Dulay (Eds.), New directions

io second language lesraing, teaching, and bilingual education (pp. 21-32).
ashington, DC: TESOL.

Cass, S., & Selioffer, L. (1983). Introduction. In $. Gass & L. Seliker
Eds.), Language trarefer in language learning (pp. 1-18). Rowley, MA:
Newbury House.

Hakuta, K. (1976). Becoming bilingual: A case study of s Japanese child
learuning Eaglish as s second laoguage. Language Learning, 26, 321-351.

Hakuta, K., & Ceucino, K. (1977). Trends {a secood langusge scquisition
research. Harvard Educations]l Review, 47, 294-316.

Houck, M., Robertson, J., & Krashen, 8. D. (1978). On the domain of the
couscious grsmmar: Morphese orders for corrected and uncorrected ESL stu-
dent transcriptions. TESOL Quarterly, 12, 335-339.

Kesaler, C., & Idar, I. (1979). Acquisition of English by a Vietoamese mother
and child. Working Papers on Bilingualism, 18.

-29-

31




Krashen, 8. D. (1977). Some issuea relating to the monitor model. 1Ia

H. D. Brown, C. Yorio, & R. Crymes (Eds.), Teaching and learning Zugiish
88 & aecond language: Trends in research
Washington, DC: TESOL.

Krashen, 8. D. (1982). Priaciplea and practice in second lan age acquisition.

Oxford, England: Pergsmon Preas.

Krashen, 8. D, (1984). Writing: Research, theory, and applications. Oxford,

England: Pergamon Press.

Krashen, S. D., Houck, N., Giuachi, P., Bode, 8., Birnbaus, R., & Strei, G.

(1977). Difficulty order for grammatical morphemes for adult second langusge
performera using free apeech. TESOL Quarterly, 11, 338-341.

Kreeft, J. (1984). Dialogue journal writing and the acquisition of grassatical
sorphology 1ia Eaglish ss s second language (Doctoral diasertation,
Georgetovn Univeraity.

Kreeft Peyton, J. (1986). Literacy through writtean iateraction. Passage: A
Jourusl of Refugee Education, 2, 24-29.

Kreeft, J., Shuy, R. W., Statos, J., Reed, L., & Morroy, R. (1984). Dialogue
writing: Anslyaia of atudent-teacher interactive writing ia the learning

of lish as a second la ¢ (Rsport No. WIE-G-83-0030). Washington, DC:
ater ior App aguistics.

Labov, W. (1969). Contraction, deletion, and the {sherent variability of the
Eoglish copula. Language, 45, 715-762.

Laraeo-Freemsn, D. (1975). The acquisition of grammatical morphesea by adult
ESL studeats. TESOL Quarterly, S, 409-419.

Laraco-Freeman, D. (1976). An explanstion for the sorphese acquisition order
of secoud language lesrvera. Language Learuing, 26, 125-134.

Lightbown, P. M. (1983). Rxploring relaticuships between developmental gnd
iostructionsl sequences fa L2 scquiaition. In H. W. Seliger & M. H. Loag
(Eda.), Clasaroom oriented resesarch in second language acquiaition
(pp. 217-243). BRowley, MA: MNewbury Nouse.

Lightdbown, P. M., Spada, N., & Wallacse, R. (1978). Some effects of instruction
on child end adolescent ESL lesrners. Ia R. C. Scarcella & S. D, Krashen

(Eda.), Research in second language scquisition (pp. 162-172). Rowley, MA:
Nevbury House.

Long, M. H. (1981). Questious in foreigner talk diacourse. Languege Learning,
31, 135-157.

Pica, T. (1982). Second langusge acquisition {n different language contexts
(Doctoral dissertation, Univeraity of Pennsylvania).

Plca, T. (1983). Adult scquiaition of English es a second language under
differeat conditions of exposure. Language Learning, 33, 465-497.

-30-

32




Plca, T. (1984). L) transfer and L2 complexity as factors in syllabus design.
TESOL Quarterly, 18, 698-704.

Rossusky, E. J. (1976). Second language acquisition research: A question
of methods (Doctoral dissertation, lervard Usiversity).

Slodin, D. I. (1971). Developmental peycholinguistics. In W. O. Dingwall
(Ed.), A survey of linguistic science (pp. 279-410). College Park, MD:
University o ryland.

Staton, J. (1980). Writing aud counseling: Using a dialogue journal.
Language Arts, 57, 514-518.

Staton, J. 1984. Dislogue journals as a mesns of enabling written language
acquisition. 1In J. Kreeft Peyton, R. W. Shuy, J. Staton, L. Reed, &
Dial writd Avalysis of student-teascher i{nteractive
anguage (Report Mo.
Washington, DC: Center for Applied Lioguistics.

st.t“. J.. m’. ‘. “.. ‘l“ft h’t". J.. ‘ ”“. L. (‘. ’r“.).
ournsl communication: Classroom, 11 {istic, social

Dialogue

33




-ing
plural
copula

!

auxilfiary
article

il
| _past iiregglar ]

psst regular
3 singular
possessive

Figure 1. Krasheo's "nstural order® (1977, p. 149).
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Couvntry of First/Home
Student Birth Language

Length of Time in U.S.
Schools st Beginning
of Journal School Year

1980-81 Classroom:

Michael Burma Burmese
Laura Italy Icaliun
Su Kyoog Korea Koresn
U Chal Korea Korean

981-82 Classroom:
Aody Kores Korean

8 mounths
(arrived 1o U.S. 1~-80)

5 months (arrived 4-80)
0 moaths (arrived 10-80)
6 sonths (arrived 3-80)

3 months (arrived 5-81)

Figure 2. Studests 1a the study.
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Pall Winter Sgrin‘

cop ing ing
artse cop cop

Plu aux aux

ing arts arts
aux plu plu
past irr pest irr pest irr
pest reg possess possess
3 sing psst reg 3 sing
possess 3 sing pest reg

Table 2. Croup rack orders for sorphese suppliaoce by Group Score.
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Corralation coefficient Significance level

Fall and Winter 0.75 p <.05
Fall and Spring 0.77 p €.05
Winter and Spring 0.98 p <.001

Table 3. Spearmsn rho correlations betveen morpheme ranka for three
times during the year.

39




Uncorrected | Corrected “Natursl Dialogue
BSM-elicitedl | pree speech?| trsnscripes? trenscriptsd | order4 journals
cop 84 cop 87| 1og 97| cop 98 || ing ing 100

ing 83.7 | 10g 841 cop 97| 1ng 97 || plu cop 97.2
plu 79 plu 71| past trr 84| past trr 87| cop sux 82.2
srt 79 srt 69| sux 82] sux 86 ][ sux srt 77.4
sux 69 past irr 67| art 82| ert 83|l ere plu 60.6
past irr 34 past reg 64| possess 75| possess 80 past irr | past frr 55.5
Jsiog 41 |gux 56| plu 75| plu 80 || past reg || possess 45.2
3 sing 36| pest reg 61] 3 eing 76| 3 aing 3 aiog 13.0
Jaing 60| paet reg o! || possess past reg 9.8

1. Bailey, Madden & Krashen, 1874.

2. Krashen, Houck, Giunchi, Bode, Birnbsum & Strei, 1977, p. 340.

3. Houck, Robertson & Krsshen, 1978, p. 337.

4. Krsshen, 1977, p. 149.

Reported 1a Krsshen et al., 1977. p. 340,

Tedle 4. Morpheme rsnk orJers in orsl and writteo produccions.
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dank order

Stwdy Elicitotion Methe ! correlation
Beiley, et al. 1974 M 0.82%
Krashes, et sl. 1977 Pree speech 0. 68¢
Krashesn, et o1. 1978 Uscorrected trasnscripts 0.89*
Krasbhesn, et sl. 1978 Corrected trenscripts 0.878
Krashes's

"mstural order” —— 0.83*

a. 9p€.01, o9
b. p€.03, ae7
c. p=.06, =8

Table 5. Spearmss rho correlstioss of dislogue Jourael writisg vith

other stedies of orsl and writtes productioss.
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U Chsl Lasura _ Su Kyong Michael

73.9
65.0
30.0
(92.3)
(61.5)
16.7
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97.4
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3.4
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(35.6)
(82.4)
0.0
0.0

Table 6.

lsplicationsl ecales for morphese sccurscy orders.
the growp mesn.




-

Definite Article Fall Viater Spring

U Chal 50/57 81.7 69/75 92.0 51/52  98.1

Laura 6/10 60.0 40/40 100 35/35 100

Su Kyong 8/12 66.7 21/31  ¢6.7 22/27 8.8

Michael 39/43  90.7 120/130  92.3 102/129  79.1 i
Andy 14/22 6.6 18/71  25.4 26/48  54.2 |
TOTAL 117/144 81,3 268/347  77.2 236/291  81.1 \
Indefinite Article

U Chal 4/11  36.3 17/20 85.0 13/13 100

Laura 0/13 0.0 16/17 9.1 14/14 100

Su Kyong 0/8 .0 0/8 0.0 3/8 37.5

Michsel /8 31.% 0/14 0.0 16/43  37.2

Andy 7/14 0.0 2/32 6.3 7728  28.0

TOTAL 11/56  20.4 35/91 38.3 $3/103  S1.5

Table 7. Use of definite and indefinite articles in obligatory
contexts.




100 — the
0 - s
80 Plural
70 /
60
50 Possess
2/4 3/6
40
3
1/3
20
10
o L] []
Fall Wiater Spring
Laurs
100 e the
a
9 s
80
70
Plural
60
50
\
1/2
&0
Possess
¥ 2/6
20
10
0/3
0
Fall Winter Spring

Figure 3. Change over time in suppliance of noun-related morphenes
in obligatory contexts. Individual students.
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Figure 3, cont.




Lsurs

10

100

40

20
10

Fall Winter Spring

100
95 .2 at

0.7 ><a7.s
— 88.9 the

Fall Winter Spring

* There were no contexts for the use of s for Laura in the fall and
SuKyong in the winter samples.

Figure 4. Appropriate use of definite and indefinite articles.
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100 cop
AUX, 1NG
90
80
PAST IRR
70
60
30
40
30 3 smc
20 PAST REG
10
0
Fall Winter Spring
Laurs
— AUX,ING
90 PAST IRR
80
70
60
50
4/10
40
30 1/4
PAST REG
20 1/4 3 s1nc
10 — /
0 —
Tall Winter Spring

* There are not contexts for use of third singular -8 in SuKyong's
journal in the fall and winter samples.

Figure 5. Change over time in suppliance of verb-related morphemes.
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100
90
81.1 8.2
20
70
60.0
60
50
42.9
40
30
20
10
0
Tall Einter Spring

Figure 6. Progressive sorpheses, growp scores. Asbiguous comsstructioss excluded.




100

9.1
%0 84.6 InG
AUX
80 83.0
79.5
70 AUX
67.6
60
30
40
InG
0 35.3
20
10
0
mnil Winter Spring
Pigure 7. Progressive morphemes, grcup scores. Asbigewous constructions included.




100

AUX + Verd
74,1 <+ ING

I = ‘o‘!!o

Verd + ING
I goicg.

15.4
8.9 AUX ¢ Verd
0

1 am go.
Tall Winter Spring

® The percestages ia the fsll ssmples do wot equsl 1003. Mere U Chal's

use of the verd alone (I go to do...) made up 162 of the progressive
cosetrections.

Pigure 8. Cowmstructions used to expressive the progressive.




