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PREFACE

Delivery of appropriate services to culturally diverse exceptional students
requites knowledge of a variety of distinct cultural groups.. Despits-the rapid
increase in numbers of Asian and Pacific Americans over tie last decade, little
printed information is availsble concerning exceptional individuals wichin

these pcpulations. Professionals working with Asian and Pacific American
chiid-er znd families freqiuently must develop_their own materials and have few

opportunities to shara concerns and idsas. _As part of its commitment to -
exceptional minority students,; The Council for Exceptional Children hosted a
Symposium on Exceptional Asian Children and Youth on April 12 and 13, 1985, in

Anaheim, Caiifo-nia. Cooperating agencies included the National Center for

Bilingual Fducation, the Bilingual Training Center at California State =
University Los Angeles, tiie Office of the Los Angeles County Superiutendent of

Schools, the Office of Special Education of the California Department of
Education, and the Asian and Pacific Concerns Staff of the United States
Departmer.” of Education.

Symposium presenters addressed issues related to demogriphics, characteristics
and_neceds; parents and families, assessment, and curriculum and service =
delivery models. The Symposium presentations served as a basis for papers

included in this monograph. The paper by Kenyon Chan and Margie Kitano
emphasizes the diverse nature of cwltural groups inciuded in the term "Asian

and Pacific Americans” and addresses demographic characteristics of these

groups. Philip Chinn and Maximino Plata provide a comprehensive discussion of

the unique problems of Indo-Chinese children. Sam Chan's contribution on

parents_of exceptional Asfan children relates culture, childrer rearing

practices; and parent perceptions of exceptionality _to_methods for worl:ing

with parents and families. Briarn Leung discusses 1ssues and makes suggestfons
regarding the assessment of Asian chkildrén and the use of interpreters. Donna
Chan's paper addresses the development_of curriculum materials for Chinese
children based on their learning and perceptual styles Margic Kitano's
article on gifted Asian children examines another aspect of exceptionality and

provides suggestions for working with gifted Asian and Pacific American
children:

The intent of this monograph is to share useful information with educators and
other professionals who work with exceptional Asfan children and youth. We

recognize that- this work constitutes only a beginning and hope that it will
stimulate further discussion and development of additional resources to ensure

appropriate services to exceptional Asian children.

Margie Kitano
Philip Chinn

February 1986
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CHAPTER 1

DEMOGRAPHIC CHARACTERISTICS OF EXCEPTIONAL ASIAN STUDENTS

Kenyon S. Chan
Margie K. Kitano

Just over three decades ago; the Supreme Court made its Listoric ruling in _
Brown v. the Board of Education (347 U.S.483[1954]) starving a revolution in
education that continues to the present day. Since 1954, educators have
struggled with the monumental task of educating all of America's children
regardless of race;, creed, or color. Thirty years of effort and billions of
dollars have been expended toward this goal. _Despite the tremendous gains
which have been accomplished; exceptional Asian children remain vulnerable.

The purpose of this chapter 1s to provide a context for discussing issies
relevant to exceptional Asian children by attempting to define the nature of

the population and the scope of its problems.

WHO ARE Exckiﬁm ASTIAN CHILDKEN?

The first task is to describe precisely what is meant by the term Exceéptionsi
Asian Child. Child is easily defined for educators #s referring to_the school-
age population: The remaining parts of the term, exceptional and Astan,

present more difficulty.

Asian
Aeians constitute a host of individuals from diverse backgrounds. Indeed,

there are probably as many within-group differences among the various peoples

who comprise the Asian population as there are between-group differences. The
term Asians; or more commonly Asian and Pacific Americans (APA's), describes a
conglomeration of ethnic groups which originated in the Asian and Pacific

Basin.. This broad geographic area includes peoples from tke Indian .
subcontinent, Southeast Asia; the Philippines, China, Taiwan, Japan; Korea, and
the thousands of islands in the Pacific. The combination of these distant
cultural and ethnic groups is artificial and 1s largely a product of the
American political system.

As an example of the diversity within this category of people, consider the

definition of Asian and Pacific Americans used by the U.S. Census in 1980.



This definition allowed APA's to _identify themselves in any of 10 categories:
Chinese, Filipino (usually spelled Pilipino b members of this ethnic group),
Aslan Indian, Japanese, Korean, Vietnamese, Guamanian, Hawalian, Samoan, and
"other" APA. Historically, it is interesting to note that inclusion of one
group or another was not without political pressure:

The 0Office of Civil Rights (OCR)_ in the U.S: Department of Education, which
conducts one of the major_ educational surveys from which our analysis will -
draw, uses a definition similar to that employed by the U.S. Census. The OCR
defines_an APA as "a person having origins in any of the original people of the

Far East, Southeast Asia, Pacific Islands, or the Indian subcontinant. This

area includes, for example, China, Indonesia; Japan; Korea; the Phillippine
Islands, and Samoa" (Killialeu & Associates; 1978, P:2). An interesting
concept is having "origins in any of the original people" as distinct from
someone just born in the region.

Language status is one of the most significant attributes that distinguish the
various APA groups. Not only do the ethnic groups in the region speak _
different languages, but in many cases persons in one ethnic group may speak
different languages or dialects as well. Furthermore, some APA groups in the
United States largely speak English (e.g:; Japanese, 86%); while others are

largely Asian language speakers (e:g:; Vietnamese, 60%).

This heterogeneity is particularly important in educational planning, since

non-English-speaking or limited-English-speaking status may place a _child at
risk for educational failiire (Chéh;:19835.W,Céﬁbiﬁiﬂé,ﬁPﬁw§§§§p§,in;q one

aggregate masks potentially vulnerable groups and makes estimating educational
progress of APA's in general a rather fruitiess activity. Ideally, the
analysis and educational planning for each APA group should be condicted
individually.

In their analysis of the educational achievement of APA's, Taang and Wing

(13985) have correctly pointed out that APA groups also differ in age B
distribution.  In particular, the Vietnamese are disproportionately young. It
is estimated that 46.6% of this ethnic group are 19 years old or younger.
Thus, considerably more attention to their educational needs may be required.
Chan (1983) and Tsang and Wing (1985) both have moted that while the majority

of APA's are foreign-born, this statistic must be viewed with great caution.
Indeed, the- average Japanese—American is 1likely to be native-born and speak -
English as his or her native tongue; while 82% of Korean-Americans and 90% of

Vietnamese-Americans are foreign-born and likely to speak heir Asian language
at home. Furthermore; wide differences exist within foreign=born groups.

Recent immigrants_from Korea or the Phillipines have been largely middle-class,
professional, urban individuals, while Southeast Asians have been largely

refugees from mixed urban/rural and socioeconomic backgrounds: Once again, it

is obvious that educational and social planning must proceed cautiously and

take into account tremendous variations within the APA population.

In summary, the concept Asian or Asian Pacific American refers to a diverse
group of people with origins from a large geographic region.- The population it

comprised of people from many different ethnic backgrounds who vary within and

9



across groups in language, education, and social status. Hence, sducators must

proceed with a sense of caution when speaking of the Asian or Asian Pacific
American child.

Exceptional

The term exceptional also encompasses a range of characteristics. Ifi the most

general sense; exceptional is a euphemism for the-term handicapped and o

describes children who, because of limited cognitive, sensory, physical, and/or
health_functioning, require special educational services. Exceptional also
includes gifted and talented youngsters, who require special education to reach

their potential.

Excluding gifted children, categories of exceptional children can be divided
into two groups.  One group 1s comprised of individuals with sensory and _
health-related disabilities; such as the hearing impaired; visually impaired,.
orthopedically impaired, and chronically 111. The second group of exceptional
children; the "learning handicapped," -includes the mentally retarded, seriously

emotionally disturbed, speech impaired, and children with specific learning .
disabilities. The learning handicapped are difficult to define and diagnosis,

and they comprise nearly 90% of all exceptional children.

Definitions of learning handicapped children are often tied to identification

*nd_assessment procedures. Identification of learning handicapped chiidren is
80_controversial that the Office of Civil Rights refers to this group as
Judgment categories, or categories in which identification and diagnosis are
relatively subjective and not immune to social bias.

Unlike sensory and health-related disabilities category, judgment categories

require greater_ subjective decision making on the part of teachers, school
psychologists, administrators, and others involved in identification. It is
often found that ethnic minority children; children from low socioeconomic
backgrounds, and language minority students are overrepresented in these
judgment categories.
Of specific concern in this chapter is the problem of assessing and diagnosing
learning handicapped Eﬁii&fenfambﬁg;ﬁgh;EﬁSliéh?éﬁéékiﬁéhéﬁa,iiﬁifédfinglish;

proficient students. Dew (1984) and Chan (1983) are among many who have
expressed concern that non-English-speaking and limited-English-proficient

students may not be-adequately assessed and diagnosed. It is likely that these
children are initially placed_in bilingual education programs rather than

assessed for specific learnming disabilities or other categories of learning
handicaps. Establishment of new training programs for bilingual diagnosticians
and special educators may lead to dramatic changes in services to these
children in the near future:

Since judgment is a particular element in the diagnosis of learning handicaps;
the Office of Civil Rights monitors the ethnic enrollment of children within
thege categories. _Also monitored are enrollments in gifted and talented .
programs, on the assumption that bias may play a role in excluding minority

children from these programs. Because of civil rights concerns, reasonably

accurate estimates of Asians can be examined within the judgment category.
However, only sketchy data are available on APA's in the sensory and health-=

related disabilities category.




In summary, the term exceptional refers to.a group of children who for various
reasons require special educational services or alterations of the regular
curriculum in order to realize their potential in school. Thée categorical
definitions are not precise, particularly among the learning handicapped.
Estimates of APA children from non-English-speaking and limited-English-
speaking backgrounds may be faulty due to the lack of personnel and measures
available to adequately assess these children:

ESTIMATES OF EXCEPTIONAL APA CHILDREN
Eetimates of the numbers of exceptional APA students require analyses of
selected general population statistics: The 1980 census of the United States

population estimated that there are approximately 3.7 million persons
identifying themselves as APA's residing in the United Sta*es. This figure

represents about_2.5% of the population. As can be seen in Table 1, the
Chinese represent the largest APA ethnic group, followed by the Filipinos and__

Japanese; _Guamanians and Samoans represent the smallest groups; although it is
interesting to note that there are more Samoans in the United States than there
are in Samoa.

Income figures presented in this table have produced controversy. The figures
suggest that household and family incomes are greater for APA°:- than for
Whites. Some have concluded from these statistics that AFA's should be

considered a model minority and an example for other minority groups to.
emulate, These statistical comparisons are scmewhat misleading, however:
Careful review indicates that the apparently high household and family incomes
are not maintained across all ethnic groups. _Indeed; the Vietnamese and Samoan
groups fall well btelow the White comparison figures. Further, Chan (1983) has
suggested that household and family income levels are misleading statistics to
compare the progress of APA's. It 1s well established that APA households and

families have more wage earners in each unit than other households and work
many more hours to reach apparent income equity. _A far better indication of
equity 1s the per capita income, that is, the average income for each person:
Per capita income for APA's in general shows a negative digparity of almost

$800 when compared to Whites: Also, many of the individual ethnic groups fall
far below the White average.

Ap_exanination of the poverty figures at the bottom of Table | suggest that APA
families are overrepresented among the poor; and in the case of the Vietnamese

and Samoans, they are overwhelmingly faced by poverty.

Although 59% of APA'as a total group are foreign-born, the figure varies widely

between groups. The low percentage for Hawailans is expected since Hawaii is

the 50th state. Guam and Americar Samoca are U.S. territories, and their
citizens are considered native-born U.S. citizens. Table 2 illuscrates the

impact of immigration on the demographic characteristics of selected APA
groups. Before 1971, fewer than 90,000 Koreans lived in the United States. By
1980, the Korean population in the United Statee increased by 413%, of which
95X was due to immigration: An influx of over a quarter of a million Roreans,.
360,216 Filipino immigrants; and nearly 250,000 Vietnamese refugees has changed
the character of the APA population.

11



THBLE |

Selected 1980 Population Statistics of Asian and Pacific Anericans

S oo hem ; Vet~  Cu- o Other o
Statistie APk Chiniese Pilfptio Indtan Japasésé Roredn ramésé nantaf Mavaddin Sésean  APK  White  Black
Total 3,126,440 312,173 181,894 387,223 716,331 357,393 245,005 30,695 172,346 39,520 183,835 189,035,012 26,482,349

Potidgi-bori
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1,062,045 250,585 201,398 133,585 237,635 81,031 50,471 8,205 48,367 7,830 43,838
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23,671 23,657 25,565 25,007 25,923 22,537 15,300 19,705 19;50t 16,493 17118

BIG0M 19640 161,53 9,596 161,195 61,451 40,261 6,543 36,153 6,963 34108
01003 20,359 23,687 26,983 27,356 20,859 12,860 18,218 1,186 14,262 13,800
06,69 26600 2519 20,590 30,520 24610 15211 20,958 203485 16,968 16,250

00 TAT6 G5 BEET 9,068 5,54 3,382 5,53 5,891 351 4,296

8,339 20,160 10,825 7,18 7,003 8,805 14,83 16l S 1917 lo,9m
B (N AN TR 7% A X SR % AN 1 W L T G | O S U7 B ) 5 R/ Y
G567 106,527 S,117 3987 45,538 AL 85,41 4,07 26,520 11,57 63,3
O BS99 6 I BS 139 158 95 3.5

Percentag of peridis below

15% of poverty level

9,303,948 815,720
5 !
B8:991,307 813,161
17,680 10,943
W 14081
50,644,862 6,105,698
0,85 12,598
Wil66 15,826
% 1,808 454
3,566,610 1,613,050
SR — Z!_o - _._.26[5
1,320,671 7,638,506
NI X

6.1 N

95 %6 &S0 L8 83 82 %2 %6 196 0.3

Soutce: 1980 Cenia of Population; Volun 1, Charactettacica of Population, Chaptet C; Geseral Soclsl and Economde Charscteristics, Part 1,

United States Sumsary (PCB0-1-C1); Iseued December 1983; U.S. Department of Commerce.




TABLE 2

Popuiation Increase Due to Immjigration, 1970-1980

14

Ethnic Group Increase % of Total Population Increase
Chinese 250,024 67%

¥ilipino 360,216 83%

Korean 271,956 95%

Japanese 47,914 447

Source: Immigration and Naturalization Service (1980).



T§§1é73;§§é§éﬂfé estimates of the language characteristics of selected APA
groups from a survey conducted by the National Center for Educational

Statistics {1978, 1979). Data in this table suggest that the majority Sf APA's

live in non-English-speaking househclds. The percentage of limited-Fnglish-
speaking/non-English-speaking (LES/NES) backgrounds range from approximately

407 for the Japanese-Americans to 902 for the Vietnamese-Americans. This
particular survey did not include an additional 250,000 Indochinese refigees
who have entered the country since 1975 and who are likely to live in non-
English-speaking households.

It should he noted that no data were fougéiéﬁﬁfﬁé }éﬁéﬁiéé status of Pacific
Islanders. The migretion of Pacific Islanders to the United States mainland 13
growing rapidly and is 1ikely to include more non-English-spcaking and limited-

English-speaking children who are vulnerable in our current educational
system.

suggests that any estimate of exceptional APA children is likely to be an

underestimation of the number of children in need of services.

The development of bilingual personnel and resources will be necessary before
LES/NES exceptional children will be adequately identified; assessed,

diagnosed, and served.

The “cst estimates of the number of exceptional APA children 1s provided by the
Office of Civil Rights. Table 4 presents data from their 1978 surveys,
including the percentage of ethnic participation in judgaent categories.

The data in Table 4 indicate zhat APA's are underrepresented in alil judgment
categories and overrepresented in the gifted and bilingual categories:
Overrepresentation im bilingual programs is easily explained by the large
numbers of LES/NES children in the APA population. The percentages of APA's in

the remaining categories are less readily understood. Percentages of APA's in
the_speech impaired (1.6) and trainable mentally retarded or TMR (l,4) ]
categories most closely approximate the percentage of APA's in the total school

enrollment (2:2). Identification of TMR and speech lmpaired students requires
less subjective judgment than for the other categories, due to the severity

and/or organicity of problems associated with these conditions.

The proportions of APA's in the educable mentally retarded or EMR (0.5),

seriously emotionally disturbed (0:4), and learning disabled categories (1.0)
are less than half that which would be expected from the percentages of APA's

in_the school-age population. Several axplanations can be offered for the
lower proportion of APA's in these judgment categories. First; it 1s
conceivable that the school-related problems of LES/NES APA children who are

handicapped may be misinterpreted as due solely to language differences. As &
result, such children may be placed in bilingual programs and not identified as

learning disabled, educable mentally retarded, or emotionally disturbed.

Improved diagnoses can be anticipated as the numbers and quallfy of trained
personnel and assessment instruments increase. A second interpretation
concerns cultural behavior of APA children. For example, the withdrawn

behavior of a seriously disturbed APA child may be attributed by teachers to

the child's cultural background rather than to a possible handicap. A third

15




THBLE 3
Sumnary of Astan Anerfcan Population and Language Statistics!
(in thousands)

L Specifie Group
Iten Amcestry Japanese Chinése Filipino  Yorean Vietnamese
InAsian langusge 1,361 245 61 97 154 116
households (66) (40) (80) (72) () (90)
feti v | | |
individual 599 8 W 123 [l n
Langiage (30) (14) (42) (22) (40) (60)

®  School-aged o . . |
persons with non- 301 i Bl 103 3 if
English backgrounds

L sources: 1976 Surij of Tiicone and EdhEaEiSH._ ﬁjs. Bﬁiééﬁ of the Census and National Center for
Educational Statistics {RCES Bulletins #788-5 and 798-12).

 Percentages In parentheses.

ﬂgggf Details may not add to total shown because of rounding;
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TABLE &

Percentage and Participation Rate of Selected

Ethnic Groups and Judgment €Categories
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Service No. ED 219 477.
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explanation derives from parent attitudes. Some APA parents may refuse

permission_to _have their children tested due to perceptions of shame.
Moreover; some immigrant parents, unaware of the services available for

handicapped children, may keep their children at home.
The overrepresentation of APA's among the gifted 1s not a negative concern; but
does arouse curlosity. The figures may reflect heightened motivation of some
APA children, rooted in parental beliefs that education leads to equity. It iz
unclear whether the high proportion of APA's identified as gifted during the

school years 1s maintained after high school.

The possibility has been raised that APA figures for both the handicapped and
gifted reflect reality and require no further explanation: This thesis, simply

stated, is that there are fewer handicapped and more gifted APA's as coipare”
to some other ethnic groups..  Although this positive theory has affective
appeal for the authors of this chapter, it is unsound in terms of the tenants
of cultural equality. We believe that all cultural groups possess similar
levels of ability but express these sbilities in different ways. Whatever the
underlying cause, underidentification of handicapped APA's and

overidentification of APA's as gifted results in inappropriate services and

1naccurate expectations which may hinder efforts to maximize potential.

CONCLUSIORNS
The population called exceptional Aslan children conslsts of diverse esthnic

groups whose members differ within and across groups in terms of culture,

language, place of birth; age; social class; and educational background, as
well as type of exceptionality. As a whole, APA's tend to be underrepresented
in Judgment categories of exceptionality and overrepresented in the gifted

category. . Although seversl explanations for this distribution can be offered;
nous as yet has been empirically supported. Nevertheless, it is reasonabie to

assume that Increased resources for appropriate identification and diagnoses
will better enable exceptional APA's to recelve needed services: Understanding
the variety of cultural forces and parental attitudes which influence these
children's behavior will alsc improve their educational opportunities. The
heterogeneity of exceptional APA's requires that educational geérvices be
individually prescribed.
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CHAPTER 2

PERSPECTIVES AND EDUCATIONAL IMPLICATIONS OF SOUTHEAST ASIAN STUDENTS

Philip €. Chimn

Maximinc Plata

In 1975, after the fall of South Vietnam, 129,792 refugees from that country
entered the United States. In the past 10 years over 750,000 Southeast Astans
have found new homes in the United States: The 52,000 Southeast Asian
immigrants in 1984 comprised 74X of all refugees entering the Unit:d States
that year. Of these; 24,927 refugees originated from Vietnam, 19,849 from
Cambodia; and 7,224 from Laos (Sccial Security Administration, 1985). Many of
the "boat people" endured incredible hardships, deprived of food, shelter; and
education: Some teenage refugeée children arriving in this country entered
school for the first time in their lives.

In the mid 1970's the masjority of the immigrants were Vietnamese: Many or the
children were from afflucnt educated familiss. Some were biliigual (French and
Vietnamese); others even triltnpnal. In more recent years, however, there has

been a greater diversity in the immigrants' backgrounds. These immigrants have

brought with them new ways of thinking and new challenges fcr educators (Social

Security Adminis*ration, 1985).

In the last decade; Southeast Asians have clearly represested the izrgost

Inflax of immigrants entering the United States. While Southeast Asians have
resettled in svery state, some states have absorbed disproportionately large

numbers while others have had only mininal numbers sntering their region: _
California, for exampls, ranked first with 16,718 Cambodians, Laotians, and

Vietnamese in 1984, 32.1X of the national total {(Social Security 7
Administration; 1985). In contrast, Wyomirg had nine Scutheast Asian refugees
in the same year (see Table 1).

From these statistics; it is obvious that some school districts are faced with
large numbers of refugee children from Southeast Asia., Some of these ch:ldren

have endured traumas of near starvation and reclocation camps,; and have
vwitnessed the killing of parents and other family members: Without question,
some children carry with them emotional scarrxing which could have a vrofound
effect on their behavior. Few data presently are available regarding the

special education needs of these children.
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TABLE 1

Southeast Asian Refugee Arrivals by State of Initial Resettlément

(FY 1984)
Country of Origin
State Cambodia Laos Vietnam Total
Alabama 96 43 145 284
Alaska 0 6 -9 15
Arizona 159 40 419 618
Arkarsas 9 54 104 167
California 5.202 2,211 9,305 16,718
ébiofad@ ) 197 153 263 5}3
Connecticut 331 73 159 563
Delaware o 0 0 15 - 15
District of Columbia 48 36 135 219
Florida 335 55 506 896
Georgia 566 100 472 1,138
Hawaii 24 82 185 291
Idaho 60 76 80 - 216
Illinois 907 273 671 1,851
Indiana 60 45 137 242
Tova 161 190 197 548
Kansas 126 108 449 683
Kentucky 88 14 76 178
Louisiana - 193 71 675 939
Maine 4,248 5 40 293
Maryland a4 66 398 908
Massachusetts 1,371 110 801 2,282
Michigan 71 85 299 - 461
Minnesota 635 500 498 1,633
Mississippi 0 9 99 108
Missouri 156 85 360 601
Montana 0 11 17 28
Nebraska 25 11 74 110
Nevada 67 24 173 264
New Hampshire 81 7 17 105
New Jersey 95 27 " 393 515
New Mexico 82 46 63 191
New York 843 135 1,152 2,130
North Carolina 326 77 143 546
North Dakota 30 7 30 67
Continued
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TABLE 1 Continued

~ 777Wﬁwﬁ,1 éﬁuntrylsf:Origin ;H,,W”” S
State Cambodia Laos Vietnam Total
Ohio _ 532 90 227 849
Oklahoma 160 79 407 646
Oregon 273 215 465 - 953
Pennsylvania 866 130 660 1,656
Rtode Island 351 148 42 531
South Carolina 3s 26 49 110
South Dakota 0 16 21 37
Tennessee 7 303 136 124 561
Texas 1,525 512 2,473 4,510
Utah 455 78 325 858
Veriiont 77 14 14 - 105
virginia 781 151 632 1,564
Washington 1,405 451 787 2,61}3
West Virginia 5 2 10 17
Wisconsin 49 343 107 499
Wyoming 0 0 9 9
Guam 0 0 16 16
Other 0 0 0 0

TOTAL 19,849 7,224 24,927 52,000
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The remainder of this chapter will describe characteristics ot Southeas* Asisn
Children relevant to. educational practice. Any attempt to characterize a group
of children carries the inherent danger of stereotyping. To suggest that we _
could, in a short chapter, characterize the bekavior of typical Southeast Asian

children could be 1likened to_an attempt_to characterize all American children.

Nevertheless; with this caveat; we can still provide some information useful to

educators regarding the language, educational, socio-economic and religious
characteristics of this population. By providing examples of some traditional
Southeast Asian values and behaviors, we hope to enhance the reader's
sensitivity to and understanding of how cultural differences may affect the way

children feel, think, and behave.

No single language can be identified with Southeast Asia, since the people of
this area_come from diverse backgrounds and éthnic groups. For éxémplé, the

Vietnamese, with three different regiona1 dialects., Moreover, many different

ethnic and linguistic minority groups reside in Vietnam. One group, the

Montagnards; speak 20 languages. Many of the 700,000 or more Chinese in South
Vietnam speak Cantonese or other Chinese dialects.w City dwellers speak Frer.ch,
English, st both. Through the years, a number of Chinese and French words have

been added to the Vietnamese _vocabulary. In addition to these language groups,

many of South Vietnam's populations are of Cambodian background and speak
Khmer.

Gambodia 8 official 1anguage is Khmer, a nontonal language which contains 33
elerents in its alphabet. The writing system and the alphabet are Indian in
origin. Spoken by five to seven million Khmer in Cambodia, the language
actually extends beyond the Cambodian borders into Laos; east central Thailand

and the eastern portions of South Vietnam.

In addition to Khmer, the Palt and Sanskrit 1anguages are used in Cambodia.,

Their usage; however, is generally limited t> religious purposes; specifically
Buddhism, and they appear in religious texts and in other activities related to
religious scholarships. The Cambodian language tends tc lack scientific and
modern terms.

Between 1863 and political iniependence in 1953, French was the official

language of Cambodia. Even after independence, French remained the official
working language in diplomatic circles, and it 1s still considered the language
of elite and educated members of society. In the 1960 s, a campaign to

to rid the country or at- least neutralize the influence and intrusion of

foreigners. The effort began in the grade schools; moved to high schools, and

eventually into higher education.

The official language of Laoe is Lao. Laotians belong to one of two major

Asia. Lao 1s similar to the language spoken in Thailand.
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COMMONIST THYLUENCE ON EDUCATION

With the occupation of the Communists in Cambodia (Khmer Rouge) in 1975, the

educational system suffersd extreme setbacks. For the most part, children were
denied any form of education. Thus, some refugee children who have entered the
United States have come from an_educational vacuum. _Their academic achievement

level and chronological age, therefore; may show little or no correlation.

In Laos, the large mnjority of the populution live in rural areas. Moat ave
poor farmers. Only a fourth of the total popuiation are literate, and many of
the rural &areas do not have schools. Theé comstant warring factions did little
to enhanze the educational opportunities of Laotian children.

Educational levels of four Southeast Asian. groups are. presente& in Table 2.
The_ Hmong seem to have the lowest rate of formal education. The Vietnamese
have the highest (41%), with a high rate of college education (27.7%) (Tran,

1982).

Southeast Astan famtlies are generally 1arge, typically having three to seven
children (Tran, 1982). Although {t is practiced by only a small number of
families, polygamy is legal. Thus, families may include a dozen or more
children (see Table 3).

The extended family systeMLis stronger than anong typicai families in the

United States {(Blakely, 1984). Many Southeast Asian households consist of

grandparents, aunts, uncles, and cousins in addition to the basic nucleer
family. The extended family 1s an important concept for educators.
Discipline, child-rearing practices. and other types of influences manifested
in school behavior may originate from a variety of sources (Oberg; Muret-
Wagstaff; Moore; & Cummings; 1983).

Indochinese children 1earn to. pay defereuce to parents and other eiders.

Grandparents are accorded considerable rescect and prominence in the family .

setting. In most Southeast Asian homes, it would be considered unthinkable to
commit the elderly to nursing homes. Grandparents remain in the family setting
and often participate in both babysitiing and conducting family chores while

the children's parents work. Thus,; Indochinese grandparents tend to exert

considerably more influence on the development of children than do grandparents

in this country (Oberg, Muret-Wagstaff, Moore, & Cummings, 1983).

Southeast Asian families value close . friéndéhibé. Sharing of money and
material possessions with friends and relatives is a common Occurtrence.. . _ .
Because mutual _assistance among relatives is taken for_granted; less fortunate

members offen crowd around more fortunate family membere, especially in a new

country (LZ; 1983): It is not uncommon for refugees, no matter how poor; to
save money in order to send as much as $30 to $100 per month to relatives in
their native country (Tran, 1982).




Home Country Education of Head of Household

by Ethnicity

- Ethnic Group —
Lévél Of oo - —-- LoD _ . _ . -
Education Vietnamese Laotian Hmong Cambedian Overall

No formal 14.0% 13.8% 41.0% 11.8% 17.0%
Elementary R : o S
or less 12.3% 38.87 40.0% 31.8% 23.87%
Some_high o o o S o
school 33.57% 31.3% 18.0% 52.7% 33.87
H:}éhschdol T oI o
graduate 12.1Z 11.97 1.0% 2.7% 9.47%
Beyond 7 o - - -
high school 27.7% 4.47 0.0% 0.97% 15.97

Don't know/ o o . | o
fio ansver 0.5% 0.0% 0.0% 002 0:3%

TOTAL 430 160 160 110 800
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TABLE 3

Household Size by Ethnicity

. - Ethnic Group

Household o ] ) - -
Size Vietnamese Laotian Awrong Cambodian Overall

1 person 2.6% 0.02 0.6% 0.9% 1.5%
2-4 persons 37.4% 19.4% 5.0% 27.3% 28.47
5=7 persons 43.0% 43.8% 43.0% 48.2% 43:9%

More than S — I S o
7 persons 17.02 36.92 52.0% 23.6X 26.3%

TOTAL 430 160 100 110 800

Mean house- o , : o
holé size 5.28 6.81 8.07 5.84 6.02
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A _hierarchy of roles exists in the Scutheast Asian family (Blakely, 1984). For
example; women in Cambodian soclety occupy a more dominant position_ than women
in some of the other Asian groups. While fathers tend to prefer male children
to help with certain types of family matters; mothers often prefer daughters.

However, this belief i1s not universal among Asian grecups.

As in many typical Asian societies, mefi-are considered the principle .
breadwinners-and heads of households. As such, they have ultimate atthority
over all family members and make all major decislons. A man's authority 1is

typically acknowledged by his children; who accord special respect and

deference to his wishes:

the,basic,respgnsibilityffor overseeing the well-being and prosperityfoffthef
faﬁili uﬁit., Thé Caﬁbodiaﬁ ﬁbthéf. for e*anplé, has pfiﬁaty responsibiliti for

family functioning, she holds equal status with her. ﬁusband, and in other areas

she has even greater responsibility: The mother frequently acts as the.
cornerstone for family initiative and has responsibility for family finances
{(Wisconsin State Department of Public Instruction, 1983).

CHILD REARIHG PRACTICRS

Child rearing practices in Indochinese families differ from those of American

fumiiies. Children are regarded as the most treasured possession a person
could have and--are treated with conaiderable affection, bit dare not
overindulged (Oberg.,et al., 1983). Family concerns take precedence over
individual concerns (Li; 1983). - Therefcre, children are expaected to take part
in_the family household responsibilities and chores. _To assist them in this

process, parents teach their children by assigning them one eimple task at a
time (Blakely, 1984).

make the ﬁaiéﬁtéi,iiiéé éaéiéf. In contrast, Asian children are not rushed

into becoming miniature adults: Asian parents may be more prone to "aliow"

their children their childhood and to enjoy the pieasures of observing their
normal childhood development.

Approaches for teaching Asian children are- based on common sense and an

uncommon degree of sensitivity (Blakely, 1984; Oberg, et al., 1983). -In a_
study of maternal care; Oberg; Muret-Wagstaff; Moore; and Cummings (1983) found
that; in comparfson to American mothers; Hmong mothers were more attentive;

expressive, sensitive, responsive, and patient in protecting their children.

Caucasian children were prodded more often toward goal accomplishments, and
miothers showed more disappointment when children failed to reach parental
expectations. The researchers concluded that because of the sensitivity of the

fron which to investigate the environment.
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Hmong children in comparison to Caucasian children, were reared in a seusitive,
secure, people-filled environment where they received a great deal of support
and,positive reinforcement, including support and reinforcement from extended

family members.

DISCIPLINE

In general he authority of Asian parents is unqualified and unquestioned by
their children Parentsfavoid harsh reprimands and physicalfpunishment if
possible. However, physical purishment does occur. All-adults in- an- extended
family can discipline the children. Children are not a11awéa to i'hink for

Biscipline may be even stricter for girls than for buys. Girls must maintain a
good. reputation so. that their parents may later arrange a favorable marriage
for them. Premarital chastity and proper standards of--sexual behavior are
extremely important, but they apply mainly to: -girls. While values and morals

standards in the rural areas; tend to_ be more. rigid. A _family may disown_a

girl whose behavior is considered immoral (Wisconsin State Department, 1983):

ﬁAﬁiiAéE ARD iﬁiiiﬁiﬁiiAéE

more latitude in premarital .gexual activities.,lAmong married._ Pouples, fidelity
is _expected more_of women than of men: Some Cambedifans do not value sgex .
education; because parents tend to feel that knowledge eventually leads to .
trouble. As a vresult, information about sex is often picked up from friends,
while parents give inaccurate or fragmentary information. Basic racts about

the bride's parents and an achar" (wiseman) provide the necessary
information.

In traditionai families, marr*ages are arranged by parents, who consider in
their reaponaibility to arrange for. their daughter or son a suitable marriage

Wéstern courtship and - romantic love have cqught on among. urban and westernized
Cambodians. Nevertheless, courtship is_restrained; and ptysical contact in

public is uncommon: Divorce is permitted in Cambodia, but the rate 1is

considerably lower than in the United States:

Qambodians and Vietnamese,, Becausé of the perceived aggressive nature of thé
Vietnamese, a mutual dislike and distrust exists between this group and the
Cambodians (Li, 1983).
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RELATIONSHIP WITH OTHERS

The hardships endured by many Southeast Asian refugees, coupled. with their
strong religious beliefs and values, have helped develop a docile, sensitive,
and responsive behavior repertoire. Cambodians often express their friendly
disposition in the form of smiles. They &re polite and have a desire to
please.- -This friendly disposition may be observed in situations where Smiling

is considered inappropriate in this country.

Gambodians respond pasitiveiy to warm, sympathetic, and. sensitive individuals,

but tend to resist or even reject authoritarizn types of people. -As they gain
confidence in individuals, their trust also Increéases (Blakely, 1986) They
tse all interaction opportunities to make value Judgments about people and to
determine whether or not to trust them.

Among some _ groups, only wvhen a relationship 1s weil established and the age of
both parties is approximately the same will individuals call each other by

their first name: Individuals are never addressed by their last name, sinca it

is considered an insult to do so. ,ikewise, one who is o]deL is _never ___ _

are usually Appropriate salutations (Wisconsin State Department, 1983).

Entering someone's home requires the removal of shoes (as with the Japanese)
Greetings consist of placing the fingers and palms of the hands -together near
the face as a gesture of respect (Wisconsin State Department, 1983).

~ ol o :Isfies

a group:. To describe the dominant feature of ap entire ethnic group leads to
stereotypes. Obviously, there are many _ indivlduals who will be exceptions to

characteristics of Southeast Aaians may help to enhance the aﬁareness and

sensitivity of educators dealing with these children:

1. They are sympathetic, gentle, politc, and reluctant to show anger or
displeagure in a direct manner (L1, 1983).

2. They are religious and congervative;. They believe in fate, and their

Buddhist beliefs suppress their aggressiveness.

3. They try to withhold their emotions from others, particularly
strangers.

4. They tend to smile, perhaps more than most Americans, as an.

indication of their politeness ard desire tc please. Smiles may even

be used to conceal discomfort (Li; 1983) and in other ways appear

inappropriate by western standards.

5. Being humiliated or made to "lose face,”™ particularly in public; may
evoke extreme and long-term bitterness and an unforgiving attitude.

g



Gambodians seldom negotiate. When in a situation where negotiation 18
called for, they seldom internd to modify thelr position. Their .
unwillingness to negotiate in predicated on their belief that the other

ON
L]

unresolved, with the hope that the other. party. will enentually "see the

light." It is_not unusual to find Cambodians settling their
differences through litigation. Some will spend excessive amounts on

legal fees rather than "lose face" (Wisconsin State Department, 1983).

7. As a group, Cambodians tend to be reserved and_are_ considered shy by

western standards. This shyn2ss_inhibits spontaneous salutations or

expressions of gratitude: _However; they tend to be extremely grateful
for courtesies and kindness exhibited by others. While their

appreciation may not be immediately expressed, gratitude is shown when

the appropriate opportunity arises.

8. While appearing to be slow and passive, Cambodians, as. a group, are

industrious. They are extremely loyal to those who have earned their
confidence (Wisconsin State Department, 1983).

9. They value maintaining harmonious relationships, dignity, and self-

respect as much as Westerners value achieving results and success.

10. They believe that preservation of human dignity demards self-control.

11. Indochinese women find it difficult to be treated by a male doctor.

Therefore; they will tclerate discomfortes and rely cn "folk™ medicine

to treat illnesses.

ADJUSTHE!T IN THE UNITED STATES

The 1970:1975 war devastated some Southeast Asian countries, For example,,

there was greater destruction cf life and property during that comparatively
short period of time in Cambodia than in Vietnam in almost 20 years. The-

€ambodian social structure was brutally destroyed in a manner seldom equaled in

modern history. Most refugees experienced hardships and miseries which few
Americans comprehend.

Few Southeast Asian iﬁﬁigrants speak English well. Those who are French-

speaking tend to_learn English more rapidly, while monolingual Kamer _8peakers

have extreme difficulty. Women and the elderly tend to resist 1earning the

language of the adopted country. The eluerly tend to feel that they are too
old to learn, while women often perceive little need for linguistic . . _ .

assimilation, siuce they usually stay home as housewives._ Yet; women in some

Indochinase groups assimilate more guickly than men, since Asian women may

readily adopt_individuail rights afforded them in America, rights they have
never had before (Blakely, 1984). Southeast Asian children acculcturate

linguistically and socially much more rapidly than their parents snd they tend
to aseimilate as far as the dominant social group will allows:

As a group, Cambodians tend to_ preserve their cultural heritage to & greater

degree than other refugee groups. Older Cambodian family members are
conservative and more resistant to change. They have a tendency to 1live 1in the

N
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past, while younger family members are prone to live in the future.
Ultimately, the value differences between young and cld create dissonance and

intracultural conflict (Blakely, 1984).

Some Southeast Asian. iaééﬁié egperignce dissonanca due to the acculturatiﬂn of

their children and resultant disrespect shown toward parents. The assimilation

process causes Tesentment in children and parents. Parents feel that they have
lost control of their children's behavior. Resentment may be heightened in
parents. when theit own_ children are asked to become translators, since ability

Other adjustment problems are accentuated. by a generai lack of understanding of
the American way of 1ife and by cultural barriers inhibiting development of

friendships: Language barriers may.preclude certain employment opportunities

and reduce economic mobility. At the same time, Indochinese people must
contend with prejudices against refugee status.

EDUCATICNAL NEEDS

Students who have well—developed literacz skills in their native language learn
English without much difficulty. Among Cambodiats, for example; literacy

skills can usually be transferred since English and Khmer both operate on the

sound-symbol correlation principle; even though the Khmer alphabet differs

entirely from the Roman alphabet. Teachers may find that their Southeast Asian
students have some problems with the souands of sh, ch, r, x; 1, and j.

Mathematics should powe no great problems for these students, unless the lack
of educational opportunities has precluded development of basic skills.

Students will find- substantial differences between the classroom atmosphere of
their native schools and the schools in America; . In Indochina, classrcoms are
typically large; holding ss meny as 40 to 50 students. While classes are
coeducationel; relationships between boys and girls are reserved. The

relationship with teachers is also viewed from a different perspective.

Teachers are given considerable raspect and obedience. Students seldom ask
questions and respond only when called on._ _Only rarely will an _Indochinese

student challenge a teacher's opinion or remarks (Wisconsin State Department,

1983). Recause of the value Southeast Asians attach to self-discipline and_

rvespect for elders; teachers in American schools should not find 1t difficult

to motivate these students towz~d learning or manage disriptive behavior in the
classroom. In fact, the largee. problem for teachers may be their inability to

conmunicate with these students or obtaining appropriate instructicnal
materiali..

Hsndicapped chil&ren may present some chailenges to the Indochinese family's

value system. _The term handicapped 1s interpreted as "having lost something"

and therefore as being inferior to others. Parents need training to understand

the services available for these students and the objectives the students are
expected to achieve.




PAR!ITwTEACHER RKLATIONSHIPS

Indochinese parents value education for *heir children and view it as_ essentiai

for upward mobility. _They perceive school as positive; give it _high praise;

and generally like what the school offers. Parents believe that school is for

learning (Laungpraseut; 1985) and expect all school activities tc teach their
children essential academic skills., Consequently, they view physic-l education

sense skills.

There are indications that soms lgdo*hinese groups have more contact with
schools _and/or teachers than others. _For example, Biakely (1982). found that

the Vietnamese have about twice as much contact with schools/teachers than
their haotian/Cambodiaa countcrparts. Also, parents of elementary achcol
children receive more letters and memos from schools than parents of secondary
school students. Parents of -elementary school children respond more often;__
espECially if .the memos and_ lettera rcquire a signature. Parents like to see

completion about tﬁe time the stucents reach adolescence (junior high)

Children's views of school, teachers, and educational activities typically
mirror their parent's attitudes. Children report that they like math,

teachers, classmates, reading/writing, and physical education, in that crder.

Parent-teacher relatlonships are complicated By the ianguage barrier and lack

of parental familiarity with_the_American school. system.c In addition, parents

tend to place the entire responsibility for their child's education on.the

schocl and teacher. They are not accustomed to participating in decisions

regarding their children's education, since decision-making in their native
country is typically a unilateral responsibility of the school.

teachers may be shocked at what they consider child abuse.. Americans might
find the high level of parental authority difficult to comprehend. While
teachers should not allow cultural differences to Leep them from addressing the
issue of child abuse, trained social workers famillar with the cultural needs -
of the group should be employed to nininize school/parent conflict and parental

"1o88 of face."

Schools may find it helpful to use . the assistance of bilingual individuals,

particularly those who are well known and respected in the Southeast Asian
community. Using these individuals as translators and lilaisons may minimize
cormunication problems between parents and achool.

If parent conferencs are held, conslderation should be given to the sefting:

Conferring with parernts at home is better than conferring at_ school; _Topics of

the conference should not irclude academics as an issue; sfnce all educational

matters_are relegated to the school and the teacher. If interpreters ave used,

they should be technically trained. In addition, selection criteria for
interpreters should include knowledge of the curriculum academic expectations.
rather than "just speaking the language.” Interpreters unfamiliar with school
expectations may encourageé parents to,ac"ept something that the interpreter
thinks will satisfy the teacher (Blakely, 1984).
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Reported occupatious of Cambodians, Laotians, snd Hmcng are typically limited
to six categories, including clerical worker, crafts operative, transportation
worker, laborer, and service worker. Vietnamese seem to possess a wider
variety of skills and find euployment in a wider range of occupations (cee
Table 4).

0f Indochinese refugees presentiy living in the Bnited States. &51 hold blue
collar jobs as compare to 33% of the general population. Twice as many
refugees are employed in labor poeitions as are members of the general
population. While 57% of youth between 16 and 24 years of age in the general
population report employment, only 37% of refugee youth have jobs.

Approximately 12% of the refugees report that they wnrked iv private househoid

posiiions which typically pay low salaries and provide no benefits or security.

Only 1Z of the general population report employment in household positions.
Refugee employment closely parallels figures for Black and other ethiiic
minority youth groups in America.

The average annual income of Indochinese refugee families is very low compared

to_the general population: For example, the National Advisory Council on

Economic Opportunity indicated in August, 1982 that 14X of average American

families of four had an income belcw the poverty line. In comparison, 65% of

the Vietnamese, 76X of the Laotians, 80% of the Hmong, and 82 of the
Cambodians living in the United States were reported as having income below the

poveérty lina (sée Table 5).

SUMMARY

Educators are held in high esteem by most Southeast Asians students and their
parents. In Cambodia, Buddhiet monks providing instruction have traditicnally

demended obedience; respect; and apprecistion. These attitudes may be carried

over toward American teachers. _Teachers can help the adjustment of these

students by recognizing that th: pluralistic nature of this couatry has been
one of the cornereiones of itm greatness. Southeast Acian studentc, like their
European counterparts, have mich to contribute to the rultute of this country.
While learning a new language and new customs, - they slhiculd be encouraged to
maintain their cultural heritage with pride. ITnevitably cultural conflicts

will arise when new American ways come up against traditional family values.

However; patierce; communication; and mutual respect can often help resolve

many of these conflicts and minimize trauma.

Teachers should exercise zaution by not overreacting to different behaviors
on the part of . Soﬁtheaet Aeiaﬂ étﬁdéﬁta er their parents. Béhéiiér differences

arriviﬁg iﬁ t§i§ country. Waile being carefni not to stereotype Southeast
Asian students; educators can best meet the needs of these students by being
sensitive to their individual needs and differences.
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Current Occupation of Head of Household by Tthnicity
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TOTAL 430 160 100 110 800
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TABLE 5
Monthly Household Income by Ethnicity

e - Ethﬁic Grbti]‘ ~ - - B
Income Vietnamese Laotian Hmong Cambodian Uverall

$0-$700 91.9% 20.0% 17.0% 29.1% 21.9%
$769-$1,000 29.5% 3447 34,07 34,57 1.5%
$1,0060-$1,390 14.47 21.9% 28.0% 18.2% 18,17

$1,300-$1,600 11.4% 12,52 15.0% 8.7 i1.6%

Ly

29!
e )
E- 3
Y |

$1,600-8",900 6.0% 8.81 3.0% 7.3

$1,900 -+ 14.1% 1.97 3.0% 2.7% 8.8%
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PSYCHOEDUCATIONAT. ASSESSMENT OF ASIAN STUDENTS

Brian Leung

Psychoeducatiaﬁal asgegsment of Asian students 18 one of the most probiematic

issues facing educators im -1ved with these students: The parameters of

psychoeducational assessment are broad and include assessment areas such as
cognitive; perceptual; academic; and social-emotional: 4 persistent issue

which plagues diagnosticians, psychometrists, and psychologists involves

determining what tests and testing procedures will assure nonbilased assessment
for Asian children.

Assessment data are used in ﬁij§f7§é§§§é§§s E?§§F§§F8,the piacement of and

programming_for children:_ For this reason, appropriate assessment practices

are essential in providing for the educational needs of exceptional Asian

children. This chapter focuses on major considerations in (a) the treatment of

cultural factors by the assessor and (b) general assessment procedures with
Asian students.

CULTURAL DIVERSITY

iﬁ Eﬁe gsgegsyent of an Aaian child, one of the fizst issues facing an assessor
is the specific cultural background of the child. The first chapter_in_this

volume raised the question of what 18 meant by "Asian." Asians can represent a

number of culturally diverse groups including Chinese, _Japanese; Korean,

Vietnamese, Cambodian, Filipinos; and Samoans, among others.. Furthermore, this

diversity does not_stop at between-group differences, but extends into within-

group differences as well. For example, there is considerable diversity

between Chinese from Mainland China and those from Hong Kong; those born in the

United States and the recent 1mmigrants, and those who subscribe to more

"traditional"™ versus more "Westernized" values. Since cultural information is

invaluable in assisting an assessor _to correctly. interpret overt and/or covert

behaviors of Asian parents and children, both the between- and within-group

differences need to be carefully examined because these differences will often

be manifested in very different culture-related behavior patterns (i.e.,
lifestyles, family roles and responsibilities, life goals and aspirationms,
history and traditions). An individual's specific cultural patterns will
affect how behaviors and testing duta should be interpreted and used in
decision making.
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Specifically, the types of Asian cultural information that are useful to an
assesgor might include the following:

1.

Perception of the child/individual
Child reariné practices

Pehaviur management

Communication styles

Views of handicapping conditions
éoping strategies

(Chan, 19835

Hhiie this is only a partial 1ist of top C8, the *iversity of Asian groups

makes the understanding of these few topics a complex task In eyamining

recommendations may be helpful'

i.

Be cognizant of the d‘versity among Astan populations. Between- and

vithin-group differences can be considerable. Strive to increase your

knowledge base about the various cultures and differences whenever
possible. (For a suggested "checklist" on culture, see Saville-Troike,

1978.)

Be avare that you. may not_ recognize your knowie&ge gaps.,,Every colture

has_evolved certain sets of behaviors that are adaptive to the demands

of the culture. When we are unfamiliar with a culture, we may not be

aware of the kind of behaviors that are required in a particular
setting. Therefore, 1t ia possible that a particular Asian group may
present such a dramatically different 1ifesty1e from_your own._ ;
nmainstreaw lifestyle that you may not think of exploring certain types

Because many culture—specific behaviors are. difficult to interpret, ic

Bave confidence in. your clinical skills. Despite the influence of

cultural background on overt and covert behavior patterns, it is.
important to remember that as an assessor your primsry responsibility
i8 to diagnose a clinical problem, not a cultural group.- How ciilture
will actually affect behavior is sometimes uncleatr. It 18 conceivable
that for every 100 people -who belong to a group subscribing. to a

act_in an oppoaite manner, and 2 wiii have never heard of ft:

Therefore; do not minimize your "clinical memory." Make informed

clinical judgments when necessary.
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ASSESSMENT PROCEDURES

“n examining assessment procedures with Asian students, five major topics merit
~+scussion: assessor competence, purpose of assessmenc, assessment tools, use
of interpreters; and student interactions.

Assessor Co-potcnce

The most critical variable in. conducting an appropriate assessment is the
competence of the assessor. 1In determining the _competence_of _an assessor, his

or her cultural membership and vilingual language skills are not always the

most _irportant criteria, A competent assessor not only possesees the necessary

skills, knovicdge. and experiences, but also displays sensitivity and openness

when working with an Asian child. These criteria apply to Asian as well as

non-Asian assersors.

In terms of sensitivity, q&egt fons that an assessor might explore include the
following:

"How do I feel iﬁﬁﬁt this Asian chiid?"

"Will my attitnde unfairly affect thim student's performance?”

"Can I evaluate this child fairly withocut prejudice or preconceived
notfons, positive or negative? If not, would I refetr the child to someone

else?"
(Expanded from material developed by The Iliinois Resource Center)

Nonbigged essessment of language minority Btudents 18 difficult to conduct,
even for highly trained and motivated professionals. There will be times .when;
as the "expert,” we do not have all the answers becaise we simply do not have

enough information, and we need others to sacist with the assessment: Reliance

onh others may imvolve losing some_professional "cortrol," but the benefit of

the multidisciplinary an’'or transdisciplinary team approach to assessment can

be beneficial when iérkiné with an Asian student. One particularly exciting

aspect of the team approach with language minority students involves the.

interfacing of bilingual and special education styvices for these students.
The need to_ integrate these services is somet!ing that many state, county, and

&ﬁ iﬁﬁraﬁriité, ronbiased assessment requires a clerrly defined purpose. The

purpose should reflect the specific information required to enable the

professional staff and parents to make valid decisions .regarding placement and
programming. Identifying the particular skill t= be assessed will help

determine the particular techniques. ana/nt assesament tools to be employed.

This procedure may minimize the tendency tc simply administrr a "standard"

bartery of tests which may or may not be apprspiriate to thé needs of the

students,
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Asses nt Tools

?éfhass no other t topic in assessment generates more._ interest, anxiety, guiit,

end_ disagreement than that of test selection. Given the state of the art of

test development, the attempt to select a perfect test for limited-English-
proficient (LEP) Asian students may be a futile effort. There are no available

instruments that are totally appropriate for the Asian LEP?student,if they are
administered with-standardized procedures. A primary problem is that in most

instances appropriate representation of Asian children has not been included in

the standardization samples or norming procedures for the tests:

Few psvehoedueational tests include Asian children in the norming sample 0f
those that do (e.g., K-ABC), it is uficlear which Asian groups were included.

Given the cultural diversity of the many Asian groups, it appears,unrealistic
to expect test publishers to include a_totally representative sample of Asian
children. Finally; even_ thoﬁéh the Wechsler Intelligence Scale for. Ehiidren-

theiutiiity ofithe translations is limited beoause they are applicahle only to
recent Hong Kong and/or Taiwan immigrant students. These tests also require a
level of Chinese proficiency that few asaessors possees.

tests—-they have value in the assessment processl,,Hovever, when using these

tests; assessors shouid (a) understand the limitations of tests in general--

they are at best a "snapshot" of the functional levels of the student; (b)

know the technical 1imitations of commonly used tests (Bee Watson, Grouell,
Heller, & Omark, 1980 test adequacy checklist) and gauge use cf the results
aecordingly, (c) eelect meagures with the student and the purpose of -the.

administer the instruments in a clinical, nonstandardizea manner (e g.s; use > the

technique of test-teach-test; avoid applying inappropriate norms).

SinCe teete alone do not provide all the information needed, we must have
alternative sources of data to confirm and cross-validate our data. Three
primary sources of additional information are:

1. Qritten fééaéaé;, Asian etudents who have been attending schooi in this

country will have cumulative records containing many types of A
background in.ormation (e. 8es vhat happened to that child before he or
an adequate opportunity to learn.,both in the United States,and/orfthe
student's native country). In Asian countries where there 1is a well
developed educational system (e.g.; Hong Kong; Taiwan; Korea) it will

be possible to request written records much as you would from a

neighboring school district:

2. Observations. It would be desirable to conduet observations in both
school and homie settings,iperhaps with- the assistance of- other members
of the assessment team. It 18 not within the scope of this_chapter to
discuss the_specifics on observations of Asian students; but in

conducting observations, culture and culture-specific behaviors should

be kept in mind.
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3. Interviews. It is important to vork and talk with Specific SLhOOI
personnel who have had contacts with the child, as well as the _

parent/primary caretaker. The latter car provide valuable. in:ormation

about the student’s behaviors outside the structured school setting and

home environment: General guidelines for interviewing an Asian parent
include the following:

o Give the parents the option of Beiﬁé interviewed at home or at

school. -

o Offer to bring an interprete. 1f unsure about the primary

- language. .

o Accept. ﬁoapitaiity, it conveys acceptance of the family.

o Spend time to build rapport, because interviews are not common
practice for many Asi&n parents. -

0 State your purpose clearly and often; so that there will be no
misunderstandings about your visit. _

o Always be positive with comments and questiona.

0 Be aware_that nonverbal cues may be more important than verbal

cues, especially if the parents are unfamiliar with English
Sincere or condescending attitudes will beé communicated.

o When 1in doubt, adjust your communication style/body language to

that of the parents. -
0 Be sure to follow up the visit with updates of information and

decisions. =

o Most_important, be patient. Tﬁéfé are many pbtential barrieré to
cross-cultural communication. You may be the link to this massiva
and confusing society of many of these Asian parents.

(Expanded from material developed by Dr. Sam Chan)

Interpreter/Translator

Thronghout the enttre assessment proceas, unlesa the parent and student are
fluent English speakers and/or the assessor is fluent in their primary
language;, an interpreter/translator (I/T) will be needed. The following three
general igsues arise concerning the use of I/T's:

1. Seating Arrangement. Wﬁetﬁerftﬁeineetgngfta an assessment or

conferencing session; it 73 most important that the physical

arrangement be set up such that (a) a "They versus You" arrangement is

avoided and (b) you remain in a position where you can observe and
maintain control of the entire process withot being left out.

(a) Preparation Phase; The a -a88e880r prepares the I/T by explaining the

purpose; general procedures, test materials, and terms tc¢ Le used
for the upcoming session. Issues such as confidentiality, acting
professionally, and not giving excessive cues may need to be

. addressed directly. - o __

(b) Interaction Phase. Observe tﬁe tnteraction betVeen the I/T and the
student_and note any unusual mannerisms ani/or facial or bodily

. expressions.
(¢) Debriefing Phase. Review the just-completed interaction and
clarify any observations noted. Ask the I/T for feedback about the

session.
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3. Diffi culty of the interpretationftranslation task: Effective
in: rpreting/translating requires a number of skilis, including

auditory memory. eequencing, fluency, and paraphrasing.f Aesessors need

encouragement.” Ideaiiy, only credentialed and experienced Siiingual

professionals should be used as 1/1's. If such people are not

available, then each I/T selected should be carefully chosen and
properly trained.

Student Interaction

Aitﬁaugh there are tremendous differences. amongiggign etudents, there are two

common tendencies that may be useful for assessors to consider as they interact
with an Asian student.r These tendencies derive from the typical Asian

1. During a one~-to-one testing eession, an Aeian student will tend to be
much more terce and stressed than his or her Anglo counterpart. The

stress results from several factors:

(a) Due to limited resources in most Asian countries, testing has
alwvays been used to screen out. ‘students, rather than to determine

. eligibility for enteiing a program.
(b) The sometimes excessively high achievement motivation of Asian

students can create tremendous internal pressure.

(c) One-to-one interaction with_ the teacher is not a common practice

except for discipiinary purposes.

of a teacher. The teating session thus creates anxiety for iany Astan

students until they become more familiar with the demands and

expectations of the American educational institution.

2. Since speed and accuracy are both reinforced in most Asian countries,

Asian students tend to strive for both. It is not uncommon for many

students to sacrifice accuracy for speed: The assessor should remind

the student frequently that accuracy is as important as speed, if not

more 80.
These behaviors are not intended to describe all Asian students, but represent
two examples of how a relatively common experience within American schools can
be viewed by an Asian student.

CONCLUSION
Tﬁé;péyéhuéducgtipnai;aﬁsesénent of Asian students constitutes a difficult
teék; eépeciélly in the ébeence 6f appropriate instruments and personmel. _ __

the assessment. procese continue. Assessment personnel can improve the process
for Asian students by:




. having a knowledge of cultural factors,

a

b. becoming aware of one's strengths and 14mitations and those of
availabile. instruments,

c. being open to team decision making,

. establishing a clear purpose for- assessment, )

e. emploving multiple sources of information; and

f. effectively using the skills of interpreters or translators:
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PARENTS OF EXCEPTIONAL ASIAN CHILDREN

Sam Chén

Within the next 15 years, the Asian population in the United States will
approximately double to reach between 10.5 and 11.5 million--thus representing
the highest percentage_growth of _any_ major ethnic group in the United States

(Levy; 1982). Millions of new_immigrants will have contributed to this

dramatically accelerated population growth. Demographic trends indicate. that

recent Asian immigrants have been and will continue to be characterized by
predominantly non—English—speakiug families with young children, including

Thé idéntifiéation”bf,iﬁéféaéiﬁé numbers._of special ﬁéédé Asian_immigrant
children in numerous communities has prompted public agencies to address.
corresponding critical needs and service delivery issues--particularly. the
continued underrepresentation of Asian students and ciients within an array of
educational, developmental, and family support services programs (K. Chan,
1981) - For example, within the putlic schools, there is evidence to indicate
that significant numbers of non- or limited-English-speaking Asian children
with various handicapping conditions are either not participating or may be

misplaced in special education programs as a result of underidentificatfon and

misdiagnosis (K. Chan, 1983). Furthermore, the parents of such children face

persistent multiple barriers. which inhibit their access to needed services and
information.; Such barriers include lack of language-appropriate ‘parent
responsibilities; lack of qualified bilingua], bicultural peraonnel, lack of
culturally responsive service models; and inadequate or inappropriate

outreach methods employed by provider agen: s,

Throughout efforts to enhance reaources, Asian children with developmental
special needs must be viewed within an historical and ecological context of
familial, cultural, and community ‘systems. - This chaptar will thus focus on

and c0ping styles in relation to children with handicapping conditions, and
cultural orientations and behaviors affecting service utilization. A model of
comprehensive parent education and training fotfnongEngliah—speaking Aslan
parents of developmentally disabled children will also be reviewed.
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HISTORICAL zxpmmnexs

The Asian popuiation of *his nation is an extremely heterogeneous
multigenerational grouping of approximately 29 distinct ethnic groups with
diverse national origins and h18y9r1887017§XPE}1cnge in the United Starves.
Asian immigrants, however, have historically shared a cormon position as_ a_
minority subordinated on the basis of race and culture (Kitano & Matsushima; _

1981)._ '"Denied the rights of citizenship; denied ownership of land, assaulted,

murdered; and placed in concentration camps during World War II, Asians in

America have at one time or another been subjected to the most appalling forms
of discrimination ever perpetrated against any immigrant group” (Sue, 1981, P.
115).  While "iegal" discrimination has served as the primary tool ised to
subordinate Asians, the fact that Asians are physiologically visible and .

§tere9typic, undifferentiated, and hostile perceptiona of Asian immigrants have
persisted alarmingly to the preeent time. Within the past few years,

murders) and a vesurgenice of sqapegoating, stereotyping,,and anti-Asian ,
activities have been aocumentea thfougb’out the country_ (APAAC; 1985). Aéiéii

sentiment is_ fueled by the perceived threat of Asian immigrants to jobs,
businesses, and community 1ifestyles (Smollar, 1983)

The American- assimilation of refugees from Vietnam, _Laos;_ and Cambodia is part

of a continuing ordeal stemming from the_ traumatic _experiences of decades of

flight‘ and months (even years) of detention in refugee camps (Moon & *ashima,
1982). Refugee resettlement strategies have entailed the -videspread dispersal
of thousands of individuals and families across the country in order to
"farilitate assimilation.? Survival and adjustment to radical environmental

community, and cultural ties. (King & Hollay, 19855. Parents of. disabled

children; in particular; have generally been unable to either receive or

maintain needed specialized services. As in the for other non-English-speaking

Asian immigrants; their needs have essentially remained unmet in many

communities as a result of scare bilingual resources among schools and support
service agencies.

Immigration policies have created hardshipa for. other Asian. immigrants as §;iii
While attewpting to_obtain "waivers of excludability,” Asian immigrant families

have typically had to be separated from their disabled children for periods of

I to 3 years. During this time, the affected child generally remains in the
care of relatives or friends in the mother country. The difficulties which
these caretakers experience have often strained relationships with the child's
family in the United States.- In addition to suffering from their child's

absence, many parents have also considered_themselves guilty of temporarily

"abandoning" their child. _In onme tragic case; a parent couple emigrzted to the

United States and; after several years, finally vbtained a waiver for theilr

only. child who_ remained in Burma., However, during the period of time, the

parents from reentering the country to obtain their child (Chan, 1978).
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Even after immigrant families are fina:ly united with disabled féﬁiiyﬂﬁéiiéiéi

they have had to submit arnual reports regarding the status. of such individuals
to the U.S. Government Centers for Disease Control in Atlanta, Georgia.
Parents who are fearful of jecpardizing thelr immigraticn status may

demonstrate & persia*ent reluctancz to make use of the available public

services of local government agencies. Underemployment and grossly inadequate
family resources further contribute to the despair_experienced by those parents

who came to America seeking a "cure" for their affected chtid.

immigrant familles with exceptional chi’dren Advocatesfand providers mustf
acknow]edge and be sensitive to such stresses as they rélate to the respective

circumstances_ particular families emigrated to the. Hnited States is critical in

facilitating an understanding of the chiid's and parents' needs. As previously

suggested, Asian Immigrant families and special needs chliildren cannot be
understocd, - evaluated, nor served in terins of isolated clinical or narrow -
prqfessionalfperspectives - The historical experiences of loss, discrimination,
and forces which erode family stabilfty each contribute to the immigrant
parents' identity; institutional/agency perceptions; and participation in their
child's czre.

The Asian immigrant experience in the United States has been fiirther
characterized,by complex acculturation processes. _In response to a generally
hostile and threatening environment; early. iﬁﬁiérants formed segregated
communities that served as buffers for their survival: Such isolation _

contributed to the reinforcement and preservaticn of well-ingrained cultural

traditions (Sue, 1981). Throughout the process of increasing acculturation
among successive generations of Aslan Americarns, selccted traditional cultural
values and corresponding family socialization- practices have persisted. -
Moreover, recent Asian immigrant populations have ilso established residencé"in
ethnic communities wherein their respective languiges and cultural styles (both

traditional and contemporary Asian) are maintainad;

country; certain common and enduring eultural traditions are evident. An
overview of traditional Aslan cultural values and socialization practices will
indieate how they contract with Western ngrms--thereby producing "culture

groupsfare rooted in civilizations which have endured for,over 5 000 years
Throughout the -latter- half of this history, ﬁost Asian cultures_ havé been

Confucianism, and Taolsm: Each religior offers a view of the world. and

prescriptions for 1living which emphasize selected virtues and adherence to

codes of behavior.
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Coafuclan thought, in particulat, 1s guided by a philosophical orientation
iﬂiérein harmony 1is the kéyﬁoté 5f,egisténéé.,, The. indiyidgalinriﬂi:s:tbstrigeitgi -

well ié time (past, present, and._ future) - This ori‘ntation is manifested in

characteristic "situation centeredness (in contrast to the typically Western
orientation of individual centeredness). More specifically, in interpersonal
relarionships,fthe individval mobilizes his or her thought anu action to

individua Internal regulation (introspection and the development of self-

control) is critical to this process and serves to promote the establishment of

a2 stable soctal order.

Maintenance of harmony entails maintenance bf social order and dictates
conformity to rules of propriety. Individual status 1s definéd in terms of
well-defined traditignal roles and ggrresppnding,formally,prescribed behaviors.
Thus, each individual occupies a definite place in 8ociety as well as within
the family and must "know his or her place" and act In accordance with his or
her position. Family and social behaviors are thus governsd by esteem for.

hierarchical roles and relationships and the virtue of filial piety. Aside

from its importance in maintaining social ordzr and ‘ziving face"” (i.e.,
racognition and respect), filial piety is the vrototype of desirabie
interpersonal relationships from which benevolence (viewed as the essential and

highest quality of mental functioning) may emerge. Filial plety consists of
unquestioning loyalty and obedience to parents and concern for and. = _

understanding of their needs and wishes. While originating between the chiid

and his or her parents; this relationship 1s ultimately extended to relations

with all authority (Tseng, 1973).

Prescribed roles and relationships thus emphasize subordination and ,
interdependence. -Each individual views himself or herself as an integral part
of the totality of the family and the larger social structure and ezxperiences a

social/psychological dependence on others._ Cooperation, obligation; and _

reciprocity are essentfal elements of social interaction. Again, these values

sharply contrast with Western ideals of. cumpetition, autonomy, and self-,

reliance in the context of a society with significantly less well-defined, more
highly varied, and often ambiguous social/familial roles and expectations.

Belief in - the quprem cy of the universa1 order over o“eself 18 further
manifcested in reverence for the past. The individual is viewed as the product
of all generations of the family from the beginning of time. People's
behaviors; therefore, reflect upon their ancestors as well as their race.

While striving to defend the family 8 honor and enhance its reputation, the
individual must properly observe historical events and maintain family -
traditions. This traditionel orientation toward living with the past also __
differs markedly from the Western preoccup~tion with the future and living for

tomorrow.

Child ﬁéaaﬁg iséiéii&ss

experience of Asian children.,, Specific information pertaining to the vaiues,

family 1ife; and child rearing practices of respective Asian populatinns has.

been presented in several recent publications. Primary references addressing
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selected Indochinese groups fBung. 1984 National Indochinese Clearinghousé,

1980) are also. availabie, Examination of this_literesture reveals obvious.

variation in the child rearing values and practices of respective Asian ethnic
groups. However, as 1s the case with basic cultural orientations and values,
there 1s significantlyfmgge commonality across ethnic groups with respect to
selected traditional child rearing practices. Such characteristic patterns
warrant summary review.

Each Asian cnltngai group treasures the newborn child as a "gift from the
gods," the center of the universe. Assumed to be born with a predilection for
good, children must nonetheless receive proper training and learning in order
to develop their "innate" pbsitlve characteristics. While7proper,t§ainingfisﬁ

infants' ééfl§ dependency needs: Mother-infant interaction is characterized by

an_emphasis on close physical contact rather than active vecal stimuiation.
Children usually sleep in the same room or bed with their parents for an
extended period of time. There ie an absence of rigid scheduies, and parents

self—féédingl Throughout infancy and_the toddler period, children are provided

with a very nurturant; secure; and predictable environment by their parents and

other members of their nuclear end extended families. This experience serves

as the foundation for the development of very strong family attachments.

i‘he isrés'chb"o'i isetib'ci represents a tfénéitiénéi p’hésé wharein chii’dfén; are
expected to assume increasingly greater responsibility for their own behavior.

Parental expectations for earlier acquisition of pre-academic and self-help

skills (e.g., grooming, dressing, completing chores) are evident. Upon

reaching school age; children experience accelerated movement toward
independence- training vithin the context- of the family and home environment.
The process - is facilitatedl in _part, by inclusion of children in adult affairs

and imitation. The immediate parent-chiid re}ationship also becomes more

formal, and adult demands are more rigidly enforced. In contrast to the

repeated indulgence experienced during earlier years, children are now
ﬂubjected to markedly increased discipline.

siblingidirected), and failure to fulfill primery responsibilities. Parents

may respond to more serious transgressions by either threatening or actually

engaging in temporary removal of the child from the family household (e.g.,.
locking the child cutside the home) and/or isolating the child from the family
social- life. Other forms of discipline include the use of shaming, gcqlding,

or guilt induction, which result in "loss of face. Children are urged to -
adopt an empathic orientation and consider the negative impact of their deviant

behavior on others (including the distress and shame which they have caused
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their parents/family to experience). Children will also be reminded of the
subsequent ridicule and rejection they may encounter when interacting with

those whose approval thay seek:

ﬁighly:valuedfbehaviors such as completing chores and academic achievement are
recognized indirectly. Iii esserice, a child 18 expected to do well in these
areas and therefore seldom receives -contingent rewards- or social reinforcement
for various performances, _Acknowledgment of_ éééﬁmpliéhﬁéﬁt,ié often manifested
in the form of parental exhortations to "do better;" to strive for even higher

levels of achievement.  These normative patterms of behavior extend to extra-
familial relationships whereby praising oneself or family members in the
presence of others in prohibited In fact, compliments are often politely

deprecating remarks.

Among critical child rearing factors. ia the existence of well-defined roles and

corresponding sets of behavior for each family member:. These roles are highly

interdependent and_exist within a cohesive patriarchal vertical structure.

Parents' foremost concerns revolve around their parental roles and child
rearing responsibilities. They are prepared to readily sacrifice personal
needs in serving the interests of their children and in providing for the.
welfare and security of-the family as a whole,- In turn; parents assume the
right to_demand unquestioning c¢bedience from their children. This relationship

represents the aforementioned virtue of filial piety, whereby the role of.

parents is to define the law and the duty of children is to listen and obey.

The authority of parents extends to grandparents and uncles and aunts, who are
clearly paternal aﬁd maternal in their involvement with children.f Such

children 8 behavior, which is considered a direct reflection of the parents
ability to provide proper guidance: Misbehavior on the part of children is

thus generally attributed to inadeqnate or improper ti&ining at home.

good examples,, Like parents, older siblings are also expected to periodicaliy

sacrifice personal needs in_favor of younger siblings: _These roles are.

formalized to the extent that children in the family are addressed by kinship

terms which indicate whether they are older or younger and which may further
specify their ordinal position in. the family.; The "reciprocity inherent is

to sibling,argumente' ,the older,sibling 15”generally,scolded,for not,setting a
good_example; and the younger sibling is chastized for failing to respect the

older brother or sister:

The children thus learn to view their role within the family and society in
terms of relationships and obligations. They must readily acquire a sense of
moral obligation and primary loyalty to the family. This translates into
behaviors which serve to maintain and enhance the family name; honor; and face.
Herein lies the "pride and shame" principle whereby individual behavior_
reflects on the entire family. On the one hand, highly valued individual

achiévements such as academic or occupational success serve to promote the
family welfare and are a source of shared pride among family members. On the
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exhibited by a family member results in a collective family experience of

p& ufG‘iud shame.

Observance of specified roles, relationships, and codes of conduct results in a
persistent awereness of the effects of one's behavior on others. In contrast
to the morefegocentric, individualistic orientation chatracteristic of Western
culture; Asian children are socialized to think and act in proper relation to
others and must learn to transcend their,perabnal,conéerns. _Parents thus
effectively share and control much of their children's _behavior by appealing to
their sense of duty or obligation. As noted earlier, they may periodically
evoke fear of personal ridicule or the prospect of family shame as a
consequence of misbehavior.

In general Asian _parents are significantiy more controlling, restrictive, and
protective of their children than are Anglo-parents.  Children are taught to
suppress aggressive behavior, overt expressions of_ negative ‘emotions, and

control in order to maintain. family harmony. _There 18 a_ typical avoldance of

frank discussion or highly verbal communication between parent and child._ ?his

is particularly true in the area of sexuality, which is suppressed in cultures
where pliygical contact 18 minimized and public expression of affection are-rare
and embarrassing. The communication pattern is also one-way: parent. to child

with his children. The mother-child relationship 1s closer ‘and more verbal.

Father-mother interaction is ofter characterized by indirect communications,
inferences, and unstated feelings.

The;protective and controlling 6riéntation of Asian parents may also be
manifested in a basic destruct of outsiders. In an attempt to control outside
influences, parents often restrict their children's social interaction by __
allowing access_to only selected role models (e.g., family and close friends),
this may include the children's peer group and playmates. Asian children are
also trained to be dependent upon their parents for a significantiy longer
period of time in comparison to Anglo children of the same age. Independent

peer interaction and autonomous social behavior (including ultimatel? leaving

tradition-oriented Asian families described here obviously impact upon parental
attitudes, perceptions, and behaviors vis-a-vig schools and various family
support services., Parents of - special needs children may also be significantly

disabilities) are traditiOnally viewed with congiderable stigma. Such stigma
is_crested; in _part; by traditional attributions which 1link specific

handicapping conditions to various causes.
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Onie of the more common explanations for the existerice of a disability 1n a
child 1s that it represents a punishment for sins or moral ttansgreSSions

tradition-oriented parents of developmentally disabled children. ?or example,

in a_study conducted by Chan_ (1978), a Chinese father reported experiencing a
great deal of guilt associated with the fact. that he had gambled extensively
and was involved in an extramarital affair at the time of his wife's pregnancy
with their second child-=thereby "causing his son to be born with cerebral
palsy. A,Japanese mother of an emotionally disturbed girl believed her
daughter had inherited "bad genes" from a maternal great uncle who was an
alcoholic w'th a violent temper:

Another type of attribution iz the assumption that handicapped. individuals are
possessed -by demons, ghosts, or evil spirits. For. example, a Korean mother of
two mentally retarded boys- claimed that their "sickness' was caused by the
"spirit of a dead hors=" théh"héa,enterEd,their,bodieq during her pregnancies.
She; in turn;_sought the "cure" for their affiictisn by resorting to daily

prayer _and meditation: Another mother. who thought her severely retarded

daughter was possessed by a ghost, we & regularly bring the child to a monk

around the girl's neck (Chan, 1978* Lim—Yee, 1983) In cases of children with
epilepsy, family members are know to seek the help of monks, priests, or
shamans_to perform healing r1tuals or exorcisms and thus drive the "demon" from

the child's tody.

Yarious Chinese mothers of disabled children have also related the causes of

their children's disabilities to behaviors which they engaged in during their
pregnancy with . the affected children. One mother was a seamstress. who

responsible for her daughter ] congenital,hand,anomaly,,which,was characterized
by a split thumb. A mother of a child with a cieft palate_ assumed that it was
related to her having seen horror films aad pictures of evil gods during the

initial stages of her pregnancy.. Yet another, the mother of an autisiic child,

insisted that her temper outbursts during her pregnancy were the cause of the
child's disorder (Chan-sew, 1980)

imbalance. {excess or. deficiency) of physiological functions (Lin_ & Lin 1978)

These beliefs originate from the theoretical system of Chinese medicine, which

emphasizes the importance of the mind-body relationship and the principle that
health is maintained when the forces of Yin and Yang and the "five elements" of
the body are balanced and in harmony. Whenever an imbalarnce occurs, illness
result3. Traditional Chinese family members may thus relate handicapping

conditions in children to an unbalanced diet during the mother's. _pregnancy.

For example; a parent of a Down syndrome child attributed her daughter's

hypotonia to_her failure to drink adequate arounts of beef bone soup during

§regn§néy.: Eating 1amb or veal ~on the other hand is forbidden because such

Chinese. colloquialisms for epilegsy 18 synonymous with a disease in lambs which

15 manifested as a seizure disorder. Other foods such as bananas and _ _
watermelons are also to be avoided bezcause they purportedly create imbalance
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in Yin and Yang forces. Excessive iron intake is believed by some to result in

deliverv (Lim-Yee, 1983).

Traditional assumptions regarding the etiology of variOus handicapping

conditions are often accompanied by traditional views concerning the nature_ of

specific disorders. Among many Asian languages, a number of different terms.

are used to describe characteristics associated with conditions such as mental
retardation or mental illness. These terms are often highly varied, possibly
inconsistent, and do not necessarily connote the same meaning nor refer to
precise clinical descriptions corresponding to the English definitions of
séléctéa disoiaéré., Mental retardation may be equated with mental illness.

acute if they have children,who are exhibitingﬁpersistent learning and/or
psychosocisl difficulties in the school setting. _Such problems are often

traditionally attributed to "laziness" and oppositional behavior on_the part of

the affected chiidren as well as the presumed inability or failure of the
perents to provide proper training. Given such training and sufficient

their difficulties.

Fach of these traditional views pertaining to the causes and nature of

bandicapping conditions obviously create family embarrassment; shame, and __

stigma. Even 1f exposed to objective iInformation about the child's disability,

parents must still cope with the prospect that their affected son or daughter.

will be unable to fulfill expectatiOns of academic or occupational achievement
which give the family a good name. The subsequent emotional reactiOns

infofnation]assisfancé from professionals. . These characteristics have been .

detailed by Blacher (1984), who has also challenged the popular assumption. that

psrente of hsndicapped children proceed through an ordered sequence of diucrete
"stages of adjustment”" and ultimately attain a "final stage" of "acceptance."
Lim—Yee 1(1983) has further indicated how claisic "grief cycle" phases such as

orientations.

Among Such orientations is a philosophical perspective which is fataiistic in
nature, If life is presumed to be essentially unalterable and unpredictable,
there 18 a need for resignation to external conditions and events over which
one supposedlj has 1itt1e or no. control. Within this context, human suffering

Accordingiy. parents may_be. expected to stoicaiiy accept their fate and

lifelong burden as principal csretskers of their handicspped children.,
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clearly. iﬁfinenée the way Asian famiiics respond to available service An

emerging pattern of avoiding agency support services is further exscer bated by
fears among immigrants of risking deportation as public charges if they become
dependent upor public services. However, beyond varicus cultural orientations
and fears, 1ack of adequate information about available Tresources and

primary deterrents to effective use of . existing aeryices by . Asian. parents with
speciai needs children. Sufficient knowledge of available services must be

complementeu by trust in those who providﬂ such services of follow—through is
to occur. The developmert of such trust is facilitated by awareness of and
sensitit ty to cultural styles and behaviors evidenced in interactions with

prOféééioﬁﬁlé.
Interaction Styles Relative to Service Providers

eritical to the. process of . gaining initiai access to Asian families and clients

is a recognition of the aforementioned "trust" factor and the cegree to which
traditional family- and ethniz- or community-centered orientations contribute

to a tenderncy to view outs1ders with a degree of suspicion (Sue, 1981)

service agencies), must be_aware . of the proper entry points to. Asian

communities. More specifically, certain formal and informal communication

networks and established social relationships within selected Asian communities

play a major role in determining whether or not a family in need will view an

available public Bérvice as acceptable or tristworthy (Mirase, L9]7) Thus,
third Partiés or indigénoﬁs intérﬁédiafiéé ﬁho are trﬁstéd and héVé

bilinguai familv friends or advocr-es may then need to accompany families on
their initial visits to various agr.;:jes, particularly those agencies which do
not hage staff who are profigien;fin the native Asian language of the family.
Thé infdrﬁation sourcé tHTOth ﬁhiéh a family 1éarﬁs aboﬁt a particular

encounters or first eXperiences with the agency aii profoundly contribute to

the agency's reputation within the community and its ultimate acceptability
(Chan, 1985) .

successiul :Etry into a. "systemi; 'However, continued reliance upon such

individuals as translators or interpreters for subsequent interactions with the
family (particularly those which are clinical in nature) may be inappropriate.
Communication difficulties and role cornflicts often arisv from personal
re1ationships and the 1iaison 5 1acR of direct training in addressing

"outside" ,translatorsﬂis,alsoeproblematic,if they,are,not"sufficientiy,famiiiar
with the nature and purpose of various client interactions, do not exhibit
professional behaviors (including an ability to maintain confidentiality of
information), and/or fail to accurately translate and interpret the genuine
content of provider—client communications. When bilingual/bicultural staff
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p5§ulation must be carefully_ assessed Moreover, the individual

characteristics of such staff members. fe.g., country of origing social class

background, interpersonal skills, sensitivity, reliabiiity, and overall

corpetence and credibility) will significantly impact upon the establishment of
successful client contacts and relationships

expectcan,initial,formality,characterized by well-defined roles and clear,
commuricstion regarding what is being requested. and/or what specific services

can +- offered. Among Asian_ populations there exists a_traditional orientation

towa: . professionals as authority figures who are dir°ctive, employ structured;

practical problem-solving approaches, and provide specific "answers' and
recommendations. The professional 1s assumed to have expertise and the ability
to offer- asslistance which uniquely- supplements family resources. The
establishment of credibility and the provision of concrete, direct services

from the outset is thus likely to facilitate client follow-through and:

maintenance of the professional-client relationship:_ _These_ considerations are

especially significant for families. who have been referred for initial pubiic

services after a prolonged period of exclusively drawing upon, and possibly.
exhausting, priyate family reésoiurces and coplng strategies 1n response to an
exceptional child's problems and needs.

Throughout the process of developing an initial relationship, the service
provider shotld also be cognizant of the family's "face-saving" needs. Many

Asian parents may experience intense shame, guilt, and anxiety in seeking or

being encouraged to suek outside professional help. These reactions may be
intensified for parents who have been requested to participate in child-related
conferenices or educational pianning meetings The traditional parental
orientation toward schools or professionals entrusted with the education and
care of children is one of deference; noninterference, and delegation of

authority and responsibility. Thus, despite mainstream philosophical movements

and corresponding 1egis1ative mandates dictating parent involvement,? this

indications that the child's difficulties have exceeded the profﬂssionals
teaching or Intervention capabilities and the parents are thus being held

accountable.

Whether perents are requested to meet with professionals or have initiated
efforts to obtain assistarce, their ultimate public disclosure of child- or
family-related problems ‘may be extremely difficult Within the context of

of family loyalty or_ trust; an act. of weakness, and/or a form of disgracing the
family's honor or reputation. _This belief is reinforced by a more general.

reticence to "burden!" others with problems which the parent or family should be

able to resolve. internally. Moreover, sharing personal problems and_concerns
with an authority figure (even though such an individual is an identified
helping professional) may be construed as an act of disrespect (Toupin; 1980).
This perception obviously alfects counseling transactions with mental hea’th

tradition-oriented Asians (Chan, 1980; Kitano & Watsushima, 1981' Sue, 1981)
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Sensitivity -to an individual 8 or family s need to_save face_can_be_ _ __
demonstrated. in various ways. _The_helping professional is cauticned against

venturing into a_frank_ . ;cussion of specific problem areas too quickly:

Although the client typically may expect formality at the outset, the
professicnal 1s encouraged to spend time establishing personal rapport and to
allow for discussion of information which may only be indirectlyirelated or
even unrelated to the referring problems- or perceived needs. Asian parents
typically will place great value on the helping professional 'S continued

scheduling flexibility and. accommodation, and willingness to meet in culturaily

familiar surroundings or make home _visits and to provide direct assistance or

accompaniment in contacts with other agencies/professionals while assuming an

active role as child and family advocate.

personal regardiiorftheiciient 8 welfare while remaining aware of reasonable
boundaries in satisfying the client's dependency needs. This process may be

difficult for service providers who are unfamiliar with the traditional Asian
orientation toward authority Historically, members of Western cultures have
perceived Asians as being "inscrutable' people -who rarely display emotion or
speak their minds. - Ethnocentric service providers may thus "clin: :ally"

interpret client behavior patterns as being indicative of passivity,

submissiveness; excessive dependency, or even resistance. Such value

Judgments can_lead to frustrating attempts to aggressively prompt the client

into increased self-disclosure, independent deciaion making, and action. The
resulting provider-client alienation is then rationalized in terms of the need
to assist others who are ostensibly more willing to cooperate and demonstrate

initiative.

Service providers thus may directiy contribute to ceteriorating relationships

with Asian clients by failing to acknowledge certain behavior patterns as
manifestations of deference to authority. As noted earlier, traditional Asians
are highly aware of their rank or place within a given social structure; their
corresponding prescribed role governs theif: behavior to the extent of _

determining their speech and general countenance (Toupin,; 1980). Personal

characteristics such as age; sex; education; occupation, sccial status, family

background; and marital or parental status may each serve to dictate what 1is
communicated between individuals and in what manner. Respective individual

attributes and the nature of a given relationship will traditionally determine
language structure and behaviors such as who will bow the- lowest, initiate

eyes meet, and be. moét accommodating (Shon, 1980§,ﬁ Thus, when_ interacting wirh

professionals; Asian clients may_ convey _respect.for authority by engaging in
prescribed behaviors such_as repeated head-nodding, avoidance of direct eye

contact; . minimizing spontaneous verbalizations (including asking questions or
making one's needs or desires explicit), and refraining from critical

comments,

Unfortunately, the primary importance of Conveying respect and adhering to
traditional virtues such _as patience; erve, and "holding back" can result in

a _persistent reluctance to seek ciar? tion or explanations of written

materials, specific verbal communications, or agency/provider cxpectations.




with American institutions and cultural nuances are the wost likely”to
demonstrate such reluctance while remaining in_great need of relevant  ___
information: This tendency is particularly apparent in the area of advocacy

and Asian parents' initial orientation toward pursuing the legal rights and
service entitlements of their special needs children In contrast to the
American saying, "The squeaky wheel gets the grease,' ' Aslans may be more
inclined to abide by the proverb, "The nail that sticks up will get pounded
- down."

Traditional Asian parents may thus postpone indicating their choice of

alternatives or following through on multiple recommendations which are
presented to them: The perceived ambiguity of the professionzl-client

in behavior or speech which will invoke a "loss of face." When given options,
parents may be primarily concerned about selecting those whiCh are perceived to
be ﬁbét valued by the pfbféséibhﬁl. If unsure; parents will conservatively
avoid second guessing the professional _and _the possibility of selecting the

"wrong' choice or course of action--thereby preventing potential loss of face:

Therefore, the_ professional must be patient and allow for sufficient time and

input to facilitate client decision making: The Asian cultural value placed on
private preparation before public action 18 embodied in the proverb, "Think
over three times, then act. Throughout this process, the professional must

of senior familymmembers,in collectively,providing input:;mahingrdecisions, and
resolving problems as they relate to individual within the family.

Snccessful professional-client relationships are often characterized by the
Asian -parent's ensuing sense of obligation- and reciprocity. If the services
provided by the professional are _highly valied, the parents feel a need to
respond to actions which are kind and helpful--particularly those which are

unnecessary £as is_ the ‘case for varlous public. services) ln the absence of

opportunities to respond reciprocally to the professional’s own needs for

assistance, parents must display their gratitude through gift-giving or
personalized expressions of repayment. Moreover, the debt which is owed is
viewed as lifelong. Such reciprocity differs from the straightforward
expression of gratitude in- the Western sense; it is the basis of a relationship
or bond of friendship which persists long after the initial debt has been paid.

Therefore; the professional's refusal to accept a client's offer of gifts,

favors; or invitations for more perscnal social interaction may be construed as
rejection and failure to give face. Considerable tact, forethought, and
sensitivity must be employed in such situations.

PARENT EDUCATION AKD T-~AINING

The preceding review of selected historical experiences and cultural influences

Related _service programs, ‘however; have 7picaily failed to develop an

ecological perspective whereby the child's needs ore 2zmcaned within the
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culturalllinguistic contexts- of the. home, school and community. This
deficiency persists despite Public Law 05-152 and Public Law. 98—199 amendments

above contexts.

of such programs for seiected Asian populations.

One of the ear1iest reported group- parent education programs designed
specifically for Asian families with disabled children was conducted by Chan -
(1977) The number of parent: participants was relatively small, including both

successige,generationscwhoseﬁchildrenﬁpresented,vith primary diagnoses such as
attention deficit disorder, autism, and mental retardation. The program was

implemented as a preliminary investigation of culturally relevant parent

training variables. Thus a variety of both child and parent assessment
instruments were. employed.i The -parents were specifically assessed with regard

sérvicés‘ Findings were then integrated into a_ parent educatiOn curriculum

which included practical and readily understandable information about the
children's specific handicapping conditions; child development principles and
the specific developmental levels of the children; behavior management and
teaching techniques; and relevant comminity resources.

The successful outcomes of this initial program reinforced the importance of

will increase their effectiveness in meeting the exceptional chiid 8 needs

(Chan, 1982). Subsequent investigations and diverse parent training programs
contribited to the refinement of culturally/linguistically responsive models
and methodologies for various Asian populations (S Chan, 1983) Thesefefforts

(1985) Among the unique aspects of the model was the role of - the ifjarent

facilitator."” This role was adapted from the "Connectiong" model of parent
training which was o:riginally developed and field-tested for English-speaking

parents (Mendoza, 1982). The PET Project parent facilitator was a bilingual

parent of a developmentally disabled child who servea as a co-leader with a

professional training coordinator in conducting the parent groups. The parent

Such efforts were enhanced by,preliminary,facilitator training in the areas of
adult learning principles; effective teaching modalities; communication and

leadership skills, group process variables, and culture-specific group

interaction and participation factors.
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The positive impact of the PET program on parent participants was highly
significant at a number of different levels. In addition to profound
attitudinal and behavioral changes occurring among individual parents,
continued group support and organizational activities emerged from the project.

facilitators and. past participanta to collaborate with professional team

members and assume primary leadership roles in implementing ongoing parent

education programs within their respective communities (Chan, 1984).

CONCLUSTON

Despite the relative success of reported patéﬁt education and training programs

the critical nééds of this population:cﬁgxpandediand snstained commitment of

resources to effective outreach, assessment, training, and. serviceinodeis must
occur among major institutions mandated to serve handicapped children and their

families.

In the meantime, Asian parents and community advocates require genuine support
in_their efforts to_access _and improve available resources. Interdisciplinary
and_interagency communication and coordination_can_further enhance such

endeavors-~particularly when available bilingual/bicultural providers. and
indigenous community resource persons can be enlisted for direct/indirect
service and consultation. All who work with Asian parents are &lso ca]leu upon
to demonstrate sensitivity and vetrsatility in effectively responding to the
diverse nationalitiesg, language dialects; cultural orientations, imm __:tion
histories, and l1ife experiences of families with exceptional children.
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CHAPTER 5

GIFTED AND TALENTED ASIAN CHILDREN

ﬁargié K. Kitano

Although Asian and Pacific American (APA) children comprise only 2.2% of the.

school-age population, they constitute 4.4% of the identified gifted students,

twice the expected number. In contrast, the proportion of Blacks, Hispanics,

and American Indians identified as gifted represents only half that expected

from enrollment statistics (see Chapter 1 by Chan & Kitano). The
underrepresentation of non—Asian minorities among the identified gifted ‘student

against cultural characteristics. confiicting with those of the dominant

society. Although APA cultures difior in many ways from the majority culture,
the Asian values of educational attainment and obedience ro authority clearlvy
support achievement in American schools. Hence, agsessment procedures designed

to identify high achievers are consistent uith APA values and, in fact, may be

Whatever the explanation, Asian and Pacific American children appear in

significant proportions in programs for gifted students,; especially in

districts with high numbers of APA students. The important question concerms
appropriate methods for fostering the achievement of APA students identified as
gifted. This chapter suggests general approaches for working v.ith gifted APA

students based on relevant cultural characteristics and definitions of
giftedness.

CHARACTERISTICS OF GIFTED APA CHILDREN

The ?aptrr by Chan and Kitano emphasized L%e heterogenei Ly ;f ADA nups
rélates ~ such facrors as generation in America;: language s Jker, ieveJ of

(voluntary or refugee), and socioeconomic status B %imiiariy, charactﬂvistics
of gifted ATA children discussed here must be considered as th-:7 relate v the
individual student.

The scant literature available on giftéd APA children reitevates &i. -+ -
overrepresentation relative to the proportion of APAs in: the ;ene*v; neo. ation
and emphasizes academic achievement and motivation_as salicrt ch “a. . t:risti-~s.

Chen and Goon (1976) found that teachers and counselors descrived gified Asxy
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children in New York s Chinatown as. getting along better with others,

their non-Asian gifted peers

Sociologist Harry Kitano (1975) noted that some - Asian American children. 1abe1ed
as gifted instead may be high achievers who conform to teacher expectations of
behavior and who may face an unhealthy degree of pressure to perform. Clearly,
more data are needed to accurately describe characteristics of APA children
identified as gifted by the schocls.

Investigations of creativity and schooiing experiences in Asian countries lead
to conflicting predictions about the creative behavior of APA children residing

in the United Statee, Torrance (1980) has attributed much of Japan 8

Torrance, Wu, Gowan, & Aiiotti, 1970) . reiating bilingualism to tested

creativity. However, the memorization/recitation style of some Asian
educational systems (Dinh, 1976; Maldonado, 1976) and child-rearing practices
emphasizing confgrmity,wbeing,correct, and obedience (see Chapter 4 by Sam
Chan) mitigate against development of the cieative. personality. Resrarch on
child rearing practices of parents of creative children (Dewing, 1970,.1973;

Domino, 1969; Getzels & Jackson; 1961; Nichols, 1964) suggests. that creative

children come from less inhibited, less dependable, and less structured family
environments which encourage diversity and risk taking. Achieving children, in
contrast, have more. authoritarian families which encourage conformity and

appears that APA families may be more likely to foster academic achievement
than creativity,

ﬁiz’iilm’ NING GIFTEDNESS

(1978§ "three-ring" bonceptualization' giftedness”is an interaction among
"above~average though not necessarily superior general ability, tusk
commitment, and creativity" (p. 182). Renzulli based his definition on
research indicating that (a) little relationship exists between test
scores/school grades and real world accomplishments; (b) productive giftec
individuals are characterized by an ability to become totally involved in a _

problem; and (c) eminent individuals gain recognition becavse of their creative

accomplishments. In short; gifted individuals possess high task commitment and

creativity, as well as above average intelligence. One implication is that

education of gifted individuals should encourage development of all three
characteristics in each person.
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Relating Renzulli s definition to APA cultures, it would appear that gifted APA
children ag a group would tend to demonstrate the characteristics of above
averagefabilitygand task commitment more than creativity. While programs,for
gifted APA children should foster development in all three areas; creativity
may require emphasis.

INSTRUCTIONAL APPROACHFS

Teaching strateéieé recommended for gifted students in general (Kitano, 1982;

and Pacific American childrenl ,However, it shouid be kept in_ mind that,”,,

children taught to value correctness and conformity may be most comfortable

performing tasks which require convergent thinking or solving problems which
have a single correct answer. APA children may experience discomfort when -

25:5511&51&; the Enviromment

chers can provide an atmosphere which supports characteristics integral to
ive thnught., risk talking, reduction of self-consciousness, and tolerance

’ nbiguity. The- following suggestions were adapted from Torrance (1963,

1965) Torrance (1977) has provided additional recommendations for developing

the cre-:tive potential of culturally different students.

1. Provide a nonevaluative, nonthreatening atmosphere Teacher and peer
evaluations inhibit creativity by inducing fear of - 1g risks 1in
responding Eliminating external evaluation while ¢ .iidremn are

feelings of shame and loss of face, inhibiting free—wheeiing thought.

Theiteacher can establish guidelines, such as "The goal is to generate
as many ideas as possible. We will accept everyone's responses without
judgment; judgment reduces the flow of ideas. There will be no
giggling or grraning."

2. Offer many opportunities for creative. production _ Activities for
developing creativity or divergent thinking should focus on (a)

fiuency,; or the generation of many diffezant responses; (b)
flextbility, or the ability to see a problem in new ways; (c)
originality, the prodiuction of urilqiie responses; and (d) elaboration,
the adding of detail. - Examplés »f fluency activities include:  "How
many ways- can you think of to end this story?" "What are all the

factors which might affect a_country's. agricuiturai production?”

Flexibility activities require students to adopt a new mind set: 'How

would the story be d.’ferent if the antagonist were narrator?"
Teachers can ercourage originality by asking children to "make -
something that no one else will think of." Elaboration activities
provide opportunities for émbélliéhiﬁg stories;, drawings; or ideas. . _

For example; children can create new designs or objects by adding lines

to geometric figures. Divergent thinking activities have no single
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correct response. _APA children. may ‘have difficulty responding to

initial attempts to encourage divergent thinking if they have been
socialized to "be correct.” Teachers should not become discouraged
Rather, with patience, motivation, and enthusiasm on the teacher 8 part

3. Show respect tor unusuai questions, ideas, and soiutions., Teachers can

show children that their ideas have value by active listening. For

example, if asking children to generate hypotheses to explain a.
sclentific phenomeuon,itheigeacher writes verbatim the child's idea on
the board, asks the child if the teacher has captured-the Child's,exact
thought; revises what 18 written according to the child's feedback; and
modifies the written statement as the child's ideas change over the.
session: Active 1isteﬁin§ communicates that the teacher has genuine

interest in the chtid's ideas.

4. Provide opportunities for small group interaction. Groups of children
cari be assigned to solve problems, generate ideas, or create a novel
product. Brainstorming in groups can stimulate-new ideas in individual

children and provide opportunities for cooperative planning and = _

decision making. Such activities are consistent with. the cooperative

rather than competitive style of some APA cultural groups.

5. %odei creativity; risk taking; and fiexibiiity; Teachers can stimuiate

of flexibiiity and openness to change:
Selected Techniques

Specific methods for encouraging divergent thinking which appear appropriate to

APA children include attribute 1listing, creative problem solving,; and guided
fantasy.

Crawford's Attribute Listing (Davis, 1976) . Attribute listing provides a
structured. format for creating a new product and hence congt ftutes a useful ]
procedure for introducing demands for divergent thinking. (hildren are asked
to design a new product, such as a new amusement park ride. The first step 1is
to 1list all the important characteristics or attributes of Amusement park .

humor, fantasy), safety, departure from real Iife. _The children then generate

ideas for each listed attribute; including combinations and elaborations of
given ideas.

Creative Problem Solving (Parmes, 1981). Parnes' creative problem solving
model delineates several steps within which students have great flexibility.

Hence,; the model provides an intermediate strategy between structured and more

open_approaches_to facilitating creative thinking. In the first step,

objective finding, the teacher asks students to brainstorm to identify e
problem. Students 1list any thoughts, feelings, challenges, problems, and goals
they have as a basis for selecting a problem to solve. The second step,,fact
finding, requires that students explore what 1s known about thé problem by



listing all associations they have with the problem. -Third, problem finding
occurs_ through examining the situation from several viewpoints. For example,

students_consider how significant others might view the problem. In the fourth

step, idea finding, the teacher has students generate many solutions.

Listening to music and smelling a variety of aromas can help students develop
new associations and ideas.f The fifth step, solution finding, involwes linting

the criteria by which solutions to the problem should be evaluated. The.

so] ‘ons generated in step four are compared with these criteria. The final

stc, 1s acceptance finding. Here; students develop a plan for implementing

the solution: They might visualize putting the plan into action; thus

anticipating possible obstacles and adjusting the plan accordingly.

Guided tantaayf(g’eﬁhey ”& Kearn@; 1979). - 7Ggided ,fantasg encouragesf intuitive
modes of thinking through more free-wheeling imaging. The teacher begins by
coaching the children to relax by having- them close their eyes and focus
attention on parts of the body; progressing from head to toes. As they focus
on_each body part; they are asked to relax the part while breathing in and

exhaiing deeply., ‘While the children are in a relaxed state; the_teacher Begina

a fantasy upon which children make their own elaborations. For example, the

teacher might say, "You are entering a lush green meadow. You can see dew

drops on the individual-leaves of clover. Brightly colored flowers grow in. the
meadow;, and you can smell their sweet fragrance, In the distance, you can hear
the bubbling of a brook; the sunlight reflects off the water._ Trees surround
the meadow, and you being to hear a soft rustling of their leaves. Something

seems to be in the trees; something that makes you feel happy. I wonder what
or who it 1s. You can take the time now and see it; notice how it looks and
sounds." Children are given time to complete the fantasy and then are guilded
to graduallyfexitfrhe fantasy, for example, by counting backward from ten to
one and opening their eyes. Guided fantasy can be used effectively as a
stimulus_ for creative writing or other activities requiring creative

production:

CONGLUSIOES

Many Asian and Pacific American children have cultural experiences which
support_achievemernt motivation and respect for adults._ _Gifted APA children. who
bring these experiences to the classroom may demonstrate high ability and task

commitment and need support for creativity. the third dimension shared by
gifted individuals who are productive. Activities recommended for gifted
children in general can be used appropriately with APA children Care should

opportnﬁities for divergent thinking can facilitate development of their

creative potential.
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CHAPTER 6

CURRICULUM. DEVELOPMENT =
FOR tIﬁITEb-ENGEISQ-PEQ?iQiENT
EXCEPTIONAL CHINESE CHILDREN

Donna M. Chan

As limited English—proficipnt KLEP) Chinese children are assessed for and.

placzd in special education programs, the need for appropriate educational

pl&adla

intervention arises. Professionals agree that there is a shortage of bilingual
special educatiorn personnel to serve LEP except snal children (Benavides, 1985;
Fuchigami, 1980; .womey, 1980), and this 1s especlally trie for Asian

children.

An equally critical issue is the lack of appropriate instructional materials

for these children_(Bland, Sabatino, Sediack & Sternberg, 1979) Currently

linguistic and cultural background of Chinese LEP students. Conversely, the
available Chinese bilingual/bicultural curriCula have been developed for

exceptd onel chi]dren Thué, teachers who work. witb LEP . exceptional children

must develop their own curriculum materials which consider the learning

characteristics; 1inguistic identification; and cultural background of the

children;

This chapter discusses the - issues that aust- be considered in d(veloping
curriculum materials for LEP exceptional Chinese children._ _Because of the

history, demographics, and legal issues will be discussed

IMMIGRATION HISTORY

it 1s imngttant to note that the majority of Chinese people who emigrated to
the United %tates early on were from Southern China or Gwongtung Proviiice.

They are referred to as the Carnitonese, or Cantonese-speaking people, because.
Cantonese 18 the language spoken in Cariton City (thé major city of Gwongtung) .

and Hong Kong:. Cantonese-~speaking people make up the largest number of Chinese
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immigrants tn California (California State Bepartment of Education
[California], 1984a) and in most other areas in this country.

ihE;immigratioﬁ of,the,éhineseﬁto America can be viewed in two stages: early
immigration from the middle 1800's to the middle 1900's and modern immigration
from the middle 1900's to the present.

The first stage of Chinese immigration began in » early 1850 8 (Caiifornia,
1984a). This group of immigrants came to California primarily to seek a better
means of supporting their families. - The new immigrants initially were welcomed
because of their diligeﬁce in providing needed 1ervices in the labor force.
anti—Sino sentiments. A series of discriminatory laws were introduced which ,
denied. Chinese children access to public education, precluded the Chinese from
the right to enterprise, prohibited them [rsm becoming United States citizens,
and restricted their right to follow tP_-. cultural traditions. These @ @
diqcriminatoryglegal actions culmin#tc+d -~ th the federal Exclusion Act of 1882,
ch precluded laborers from entering i’ : United States.

Despite._ ‘the discrimination and restric*'ons, the Chinese eﬁéaééé, ﬁéééévgfeail

and prospered, reversing many cof the negative sentiments toward them. In 1943,

the Magnuson Act repealed the Exclusion Act, setting a quota for the admission
of Chinese into the United States. A series of laws followed which declared

the old laws unconstitutional and returned rights to tice Chipese.

fhe lﬁmigration Act of léég, ﬁhich removed restrictiie quocan; . begﬂn the next

stage of immigration of the Chinese to the United States. Theore waz an Influx

of people from Hong Kong and China to the United States r~:.veen 1966 and 1977,

followed by the arrival of the "Boat People" from Indochina. Although the
"Boat People" had been residents of Indochina, 85% of these refugees were

Canitonese-speaking (California, 198%4a).

Since the normalization of relations becween the Tnited States and China, the
Chinese have continued to flow into the United States, increasing the number of
limited-English-proficient students who enrcll i« the blic schools.

DEMOGRAPHICS

The 1980 census revealed 806,040 ethnic Chinese living in the United States.

California reported the iargest number with 318,524 (California, 1984a), 1iving
primarily in Sew Franciseo, Oakland, Los Angeles, Long Beach, Sacramento, and
San Jose. Two other states with a large number of Chinese residecnts are New

York and Hawaii.

A recent California -ensus identified the nuiber of students who use Cantonese
as their primary language: During the spring of 1984, 33,051 students were

repcrted to %“e either LEP or FEP (full-English-proficient), with Cantonese as

their primary language. Of these students, 18,139 were identified as LEP
(California, 1984b). A 1985 count revealed 9,672 Asian students receiving
special education services in California (the Chinese representing the largest
group within this ethnic category). O©f that number, 3,163 were identified as
specific learning disabled (Furukawa, 1985).
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”he 1ega1 framework upon which educational programs for bilingual exceptional
children are based is the result of a combination of laws and lawsuits which

were activated during the 1960's and 1970's.

racial and ethnic minorities. It prohibited school districts from
discriminating against students on the basis of race, coior, or national origin

in federally funded programs. Subsequently, the United States Office of Civil
Rights (OCR) disseminated a memorandum 1listing requirements for
nondiscriminatory assessment and placement of minority children into soecial

education programs.

To meet the needs of the. increasing number of LEP chiidren, Congress passed the

Bilingual Education Act of 1968, which provided funding for school districts to

establish and develop bilingual programs, bilingual curriculum and materials,

and bilingual teacher training.

In 1974, the Supreme Court ruled unanimously in favor of the plaintiffs in the

Lau v. Nichols case (41% U.S. 563[1974]) This class action sult on behalf of

Kenny Lau and 1 800 other Chinese students in the San Francisco Unified School

District claimed that in failing to provide programs to meet the linguistic

needs_of non-English-speaking students; the district was violating their civil
rights under Section 601 of the Civil Rights Act of 1964. It was this Court
dei’sion which spurred the develonment of bilingual-bi{lcultural programs,
providing for identification, agsexament; and instruction for all LEP

children.

Several events which almost. parai1(‘°n the bilingual educacion 1litigation
provided the impetus for the development ¢f specisl educatiun p-ograms. The
major event was the enactment of Fubli: Law 94=1%42, the Educaticn for All
Handicapped Children Act «f 1975. The purpcse of this law is ¢+ assure the
rights of handicapped children by providirg educations? prograrms nesigned to
meet each child's individual needs, The United Stales CE74:m »f Education has

summarized the provisions of the law as follows:

(a) F?,BBB“F?,Fhat all handicapped children have available to them a free

~_ appropriate publi¢ zducation,
(b) to assure that the rights of handicapped children and their parents are

~ protected,
(c) to assist states and localities to provide for the education of

handicapped children; and =

(d) to assess and assure the_ effectiveness of efforts to educate such

chiléren (Federal Register, 1977).

Public Law 94-142 also protects children's rights by requiring that assessment
and evaluation materials be culturally or racially nonbiased and that
assessment be administered in the child's language or mode of communication.
In the initial years of P.L. 94-142 implementation, much attention was given to

assuring. the rights of handicapped children through "serv h and serve efforts,

for individualized education programs (IEP's). In recent years, much attention

63 o
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has been focused on the protsction of children's rights thrcugh nonbiased
assessment of their cognitive and academic abilities. This added attention was
preceded by several state court cases, which including Diana v. the State Board
of Education (37 RFP [N.D. Cal., January 7, 1970]), and Larry P. v, Wilson
Riles, Supgrintendent for Public Instruction for rhe State of California {3473
F. Supp. 1306 [N.D. Cal:; 1972]). These two landmark cases restlted in ¢ ™:
decision that children couid not be placed in claases for the mentally =

retarded on the basis of assessments which did not account for the linguistic
or cultural differences of the child.

In 1982, California enacted Senate Bill 1345. Prov_sions in this law require
that tests and other assessment materials be administerediinigheipgpil 8.

primary language. Another provision of the law states that the indivicuaiized

education program must include linguistically appropriate goals, objectives,

programs; and services for individuals whose primary language is other than
English (Senzte B11ll, 1982).

?ubiic Law étziéz mandatéa that aii ﬁaﬁdiegpgsd éhiiéréh Bé prbvidéd a "free

Rehabilitation Act of 1973 prohibits handicapped children from being excluded

from programs or activities receiving federal financial assisvance: The

stipulations in these two pieces of legislation constitute the legal basis upon
which handicapped children with bilingual needs receive services. Bergin
(19°”\ has emphasized that LEP children are not necessarily handicapped

educatign programs. Yet LEP children may also have handicaps and therefore be
entitled to both bilingual and special education services.

LEARNING CHARACTERISTIC:

Understanding how children learn is important in plar.ing instructional

materials since children's learning styles w11 dictate how they approach

tasks. Children come to school with preferred learning styles, and those

learning styles may be culture-relatcd. Identification of culture-related

learning styles provides a basis for developing curriculum materials which meet
the needs of LEP exceptional children.

The process by which an individual absorbs and retains new information is
called cognitive style, Two types of cognitive style i§§§§i§i§§7%§”§5§ 7777777

literatuvre are analycical and giobal: The analytical learner approaches a task

in_a_sequential; step-by-step. Eﬁntinuum The global learner uses relational

strategies in order to understand new inrformation. Thelr counterparts in
perceptual style are field-independence and field-dependerice. The field-
independent learner is able to understand stimull internally, while the field-
dependent learner must rely on external cues to understand stimuli.

Chiu_ (19725 found evidence that Chinese children learn globaiiy and exhibit
field-dependent perception, while American children tend to be more analytical
in. their thinking and tend to have field independent perceptibn; This

children according to their cpgnitiv!Wand perceptual,style has been found to be
more effective (Carbo, 1983; Dunn, 1983; Henderson, 1980).
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bearning modalities are equally important to children's learning styles.
Learning modality refers to the sensory modes or channels by which individuals
take in information: viguai, auditory, a.d kinesthetic. Our experience
suggests that Chinese children prefer the visual mode.

The demands of solving Western-oriented 1earning aituations will deveiop the

auditory and kinesthetic skills cf nonhandicapped LEP Chinese students.

However; chiliren with learning disabilities have difficulty in developing

their other mod-1fties and therefore experience academic failure when teaching
materials sre not directed toward the visual mode.

Research supports the notion_ that curriculum and teaching materials need to be

matched to_the learning style and modality of the learners (Carts; 1983; Dunn,

1983; Henderson, 1980). Traditional American educational practicss have been
directed toward analytical, field-independent, multisensory learnets. Teaching

methods planned for these children reflect their _ability to synthesize
information in an analytical manner and to draw from visual and _avditory

stimuli. 1In contrast, Chinese learners are less able to learn throug: these
methods. Almanza and Mosley (1980) reported that such reading skills as word

recognition; word meaning; and comprehension had been found to be directly
correlated with field-independence. It follows that the Chinese learner who 1is

fielC-dependent will experience more difficulty with these reading skills.

Thus, there appears to be a need to develop curriculum materials which are
sensitive to the learning characteristics of the LEP exceptional Chinese

student.

LINGUISTIC IDENTIFICATION

Although there are many dialects of Chinese which differ in phonolo‘ _syntax,
and vocabulary, they share many important characteristics, which - untifies

classifying them into one group.

The Chinese_and English 1angnage8 show many differences in both written and

spoken forms.. Written Chinese in nonalphabetic; it is ideographic, consisting

ofﬁstrokes and lines which form a character representing one phonogram.
Spoken Chinese is tonal The number of tones depends on which of the. various

phonogram.

Another area of difference between ”btnese and English is grammar. There 1is no
verb conjugation in Chinese. Hence, thore are no verb tenses; subject-verb
agreemert, number agreement, and so forth., Other grammatical differences
include the lack of prepositions and the designation of singular/plural nouns

and masuline/feéminine gsnders (Wong, et al., 1980).:

There are critical phonoiogicai differences between Cantonese and Englist.

Cantonese has a simple consonant system, but a complicated vowel system .
(Iwataki; et. al., 1975). Many consonant sounds which exist in English are not

present in Cantonese. There are 22 initial and 24 final consonant sounds in

English, while Cantonese has 12 initial and 8 final ~.nsonant sounds. There

are no_consonant clueters in Cantonese. In addition; spoken Ghinese differs
radically from written Chinese: An individual who has learned only to speak

Cantonese will not understand written Cantonese; and vice versa.
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These basic 1inguistic differences must be considered when planning curriculum
materials for LEP exceptional Chinese students (e.g., phonics and spelling).
Pecause manv English sounds are nonexistant in Chinese, Chinese speakers may
tend to substitute for them sounds of their own phonolosgy, leading to
difficulty in learning phgnics skills. Likewise, the grammatical differences
of the two languages complicate children's efforts to learn spelling and
language skills.

CULTURAL CONSIDERATIONS

A final area of consideration when uaveloping curriculum materials for LEP
exceptional Chinese children 18 culture. Professionals worki ng with LEP

exceptional children agree that including culturally relevant matertals into

educational programs has_a positive ef“-ct on achievement (Almanza & Mosley,
1980; Bland, SabatinO, Sedlack, & Sternoerg, 1979; Chinn, 1979; Baca & Lane,
1974; Héﬁ&érson, 1980; Hilliard, 1980). Because of the paucity of such
materials for handicapped students (Bland SabatinO, Sedlack, & Stermberg,
1979), special educators have looked to bilingual/bicultural education for

asgistance.

cuitural materials appropriate for Chinese students. ‘The early Chinese

immigrants brought with them a heritage rick in history, tradition, and
culture. Because of the past and present tendency for the Chinere to remain in
a concentrated area such as Chinatewn, many have retained their heritage: And

because of the continual emigration of Chinese from their homeland; their

acculturation has been a slow process; with much of their traditional Chinese
culture remaining intact. Thus, bilingual/bicultural instructional programs
emphasize history, tradition, and culture. However, children with iearning
handicaps may have dificulty absorbing abstract references to history &nd
traditiou due to differences in learning style. Field-dependent; visually.
orieiited leirners need a concrete image of what 1is to be learned: They are
2*le to gather only from their immediate enviromment: This implies the need

for curriculum materia.s which are relevant to the contemporary culture.

Educators planning curriculum materials must be sensitive to the home, school,

and community environment of the LEP exceptional Chinese student.

SUMMARY

both bilingual and exceptiéﬁal needs. All indications point to the necAd to

develop new curricula for these students:

learning, linguistic, and cultural identification of this population. Becausé,
of the lack of,empirical,data on the characteristics of these children, special
educators working with these youngsters need to be especially alert to their
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needs. It is hoped that the foregoing discussion of history, litigation,
demographics, culture, language, and lear:ing style will provide some =
understanding of the characteristics of LEP exceptional Chinese students and

these children.
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