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ABSTRACT

The curriculum guide details a unified sequential art
program for grades 7-12 and clearly outlines specific objectives and
descriptions of concepts and experiences. The cbjectives are designed
to accommodate sequential learning and are derived from the goals and
philosophy of the program. The.format describes appropriate
objectives and concepts for each gradle level in a systematic order
based on three aspects of art learning: (1) drawings, which encompass
recording, investigating, communicating, evaluating, and articulating
aspects of making images; (2) compositions, which focus on the ways
images are put together to create meaning; and (3) encounters, which
involve sources, transformations, and impact of images. Concepts, or
units of knowledge and understanding, and study approaches, or means
by which objectives can be reached, are described for each cbjective.
The first section of the program contains scope and sequence charts
of objectives for each grade level separated into the three aspects
of art learning. The charts show the sequential, developmental nature
of learning in these three aspects from grade to grade and illustrate
the relationships among the areas for each level. The next section of
the program contains the objectives and concepts for each grade level
vhich are designed to be a busic year program for each level. Four
appendizes include developmental characteristics of students, special
students, evaluation, and art criticism. (TRS)
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Philosophy

ducation is concerned with the organization of visual material. A primary reliance upon visual experience

an emphasis that sets it apart from the performing arts. Mcquiring proficiency in art requires
matic instruction in how we sece, interpret and make sense of visual stimuli. It requires an understanding
w others interpret the visual messages which are products of this kind of activity. It requires an
tion in the use of traditional and contemporary tools, materials and media.

ducation is concerned with having individuals think and behave as artists. TFor the purposes of .art
tion, the term "artist" is equally valid to describe one who has worked for a lifetime or someone who is a
ive beginner. Ultimately, art is accessible to all individuals. TIts practice results in changing the
idual, in changing the relationship among individuals or in changing the social~physical environment.

ducation is concerjied with pointing out the values that surround the creation and cherishing of art forms.
s not merely crearvd, it is valued. The relative values given to art products not enly tell us aboot
who produce them, but introduce notions of how values have changed over time. Learning to see gives us
eans to view the work of others and perhaps to relate that to our own works. 1In this case, however,
hing for organization may be helped by knowledge about other people's priorities.

ducation deals with ways in which people express their feelings in visual forms. Art takes the human
tion as the focus of study. DPersons involved in the visual arts reflect upon and externalize their
1al feelings and intuitions or those of their fellow human beings. As artists, they share this ability

the writer, the poet and the musician. In making parallels and discovering relationships with the
rming and literary arts we gain a sense of common purpose.

Jucation deals with making and defending qualitative judqmepts ahout art works. Becoming a perceptive
> attunes the individual to the unique contribution of the artist. By adopting the stance of critin we
2velop methods of qualitative differentiation. We gain a sense that not all art is the

0 articulate reasons for proferring one work over another.,

same, and we are
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Art 10, 20, 30

From the general philosophy statemeut, a geries of goals have
been drawn., They are set in three categories and provide the
framework for the Alberta art program in grades seven through
twelve.

Drawings

1. Students will acquire a repertoire of approaches to
recording visual information.

2. Students will develop the ability to investigate visual
relationships in their recorded images ard in the
environment.

3. Students will express technical competencies and individuzl
insights.

4. Students will apply visual, analytical and critical skills

and develop control and competency.

Compositions

1. Students will develop competence with the components of
images: media, techniques, and design elements.

2. Students will analyze the relationships among components of
images.

3. Students will express meaning through control of visual
relationships.

11
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Encounters

1.

2.

3.

Students will investigate natural forms. man-made forms,
cultural traditions and social activities as sources of
imagery through time and across cultures.

Students will understand that the role and form of art
differs through time and across cultures.

Students will understand that art reflects and affects
cultural character.

13



ART STUDIES

-omplement the Art 10-20-30 courses in high
t, the Art Studies 11-21-31 series of courses
developed. Art Studies is one half of the
m high school art program. It examines the
plays in people's lives, how it comes into
d how people respond to it. This series of
s designed to expand the opportunities for
art in the high schools. It is intended to
vide needed accessibility, relevance and
ty to the broad range of art teaching
s in Alberta.

Studies is a sequence of experiences intended
e an opportunity for all students to gain
in the discipline of art, with an emphasis
tudent as perceptive critic, consumer and

S recognized that all students at the high
vel do not wish to make art, but all should
portunity to become knowledgeable about art.
oné needs to make ari as not everyone needs
novels or poems; yet as they enjoy reading,
an enjoy art. As a need can be seen for
nembers of society to be able to comprehend
ciate written information, so a case can be
\ need to understand images.

courses in the Art Studies program enable
to enter the culture at a greater level of
ling of what the creation of art involveg--
.cal skills, and an appreciation of the role
d artists in historical and contemporary
The three consecutive levels of Art Studies
ed to take the student from consideration of

14
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his own experiences with art, through an historical
analysis of art forms, to a more global investigation
of art in the emerging culture.

Goals, objectives and course materials for Art
11, 21, and 31 are contained in the Art Studies
Curriculum Guide.




Overview

ARY ART PROGRAM 7-12 is a unified sequential
vhich focuses on three major components of
earning:

wings or delineations
11 the ways we record visual information
nd discoveries

iposilions or structures
11 the ways images are put together to
reate meaning

onnlers with art
here we meet and how we respond to visual
magery.

ach of these divisions requires specific
es to convey meaning, the course for grades
hasizes these skills. The three divisions are
throughout the entire sequence of Art 7, 8, 9,
ind 30 and form the basis for the organization
ctives and concepts for each grade level.

cifically, Drawings encompasses the recording,
)ating, communicating, evaluating and
ting aspects of making images.  Composilions
th the organizations, components and relation-
wolved in the creation of images. Encounters
. looking at images and artifacts: the sources
s (finding ideas for making art), transforma-
1rough time (learning about the art of other
\d changing imagery), and the impact of images
g to understand and appreciate the purposes
ects of art). Each of these aspects of
iy Compositions, and Fucomnters can be seen to
nd to a program goal, and each has specific
res associated with it for each grade level.

16
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The first section of the program contains the Scope
and Scquenee charts of objectives for each grade
separated into Drawings, Corapositions and Enconnfers
sections. These charts show the sequential,
developmental nature of learning in these three areas
from grade to grade and illustrate the relationships
brtween the sections for each grade level.

The next section of the program contains the
objectives and concepts for each grade level.
Objactives and concepts need not be approached

separately or sequentially as presented within a
grade. Rather, they should be ordered and grouped
according to the individual teaching situation. The
objectives and concepts presented are designed to be a
basic program at each grade level. All concepts
should be touched upon in a year's program; however,
the extent to which any concept is combined, extended
or summarized is a teacher decision. It is important
to stress that teachers should integrate and balance
all three approaches - BDrawings, Compositions and
Enconnters -~ in their program.

Since a large component of an art program involves
media through which we make thought visible in images,
it should be noted that this program leaves the
choices of media and the associated techniques as
electives for the teacher. It is expected that
teachers will use media of their choice but students
should have opportunities to work in both two and
three dimensions at each level of the program.

17
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pe and Sequence
awings

A VISUAL SEARCH FOR MEANING. USING A VARIETY
S AND TECHNIQUES, DRAWING IS AN INDIVIDUAL
RESPONSE TO SOME SPECIFIC EXPERIENCE. SUCH
MAY COME FROM THE INDIVIDUAL OR THE GROUP OR
FRUM A PROBLEM TO BE SOLVED OR FROM DIRECT

ORD

ill acquire a
of approaches
visual

M.

19

INVESTIGATE

Students will develop the
ability to investigate
visual relationships in the
environment and in their
recorded images.

ARTICULATE
COMMUNICATE | & EVALUATE

3
Students will express nersonal Students will apply
visual competencies and visual, analytical and
insights. critical skills and
develop control and
competency.
20
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Scquence

b |

STUDENTS WILL:

STUDENTS WILL:

STUDENTS WILL:

record single images and
simple units.

examine and simplify basic
shapes and spaces.

w»

record ohjects alone and in
compositions.

ale

select and identify line,
value and texture in the
natural and made-made environ-
ment for image-making.

employ space, proportion and
relationships for image-making.

employ and arrange elements
and principles to make
compositions,

ale

use expressiveness in their
use of elements in the making
of images.

use expressiveness in their
use of elements in the making
of images.

use expressiveness in their use
of elements in the making of
images,

ale

PRV

E

learn to use the basic
vocabulary of art criticism
in description of their work.

use the vocabulary of art
criticism to develop a positive
analysis of their work.

use the techniques of art
criticism for analysis and
comparison of art works.

21
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uenee

10

20

30

STUDENTS WILL:

STVDENTS WILL:

STUDENTS WILL:

combine description,
expression, and cognition in
the drawing process.

draw for confidence and
consolidation of head to
hand skills.

achieve personal style.

develop and refine drawing

devuelnp and refine drawing

develop and refine drawing

c .
skills and styles. skills and styles. skills and styles.

e investigate varieties of explore a personal selection exhibit a personal style
expression in making images. of expressions. through in~depth studies.

¢ use the vocabulary and use the vocabulary and use the vocabulary and

e techniques of art criticism techniques of art criticism to techniques of art criticism to

to analyze their own works.

interpret and evaluate both
their own works and the works of
others.

J

analyze and evaluate their own
works in relation to the works
of professional artists.

23
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e and Sequence

npositions

IS A SEARCH FOR A UNIFIED VISUAL STATEMENT.

TES MEANING THROUGH CONTROL OF ELEMENTS AND
IONSHIPS. THE STUDENT ORGANIZES VISUAL MATERIAL
THOUGHT AND 70 MAKE THOUGHT VISIBLE.

*ONENTS RELATIONSHIPS ORGANIZATIONS

11 become familiar Students will analyze the Students will express meaning
mponents of images: relationships among components through controi of visual
niques, and design of images. relationships.

xiii




quenee

>

STUDENTS WILL:

STUDENTS WILL:

STUDENTS WILL:

experiment with color effects
on compositions.

creat2 compositions in both
two and three dimensions.

create compositions in both
two and three dimensions.

culs experiment with techniques experiment with the trans- become familiar with the use of
and media within complete formation of space in transparency and opacity in
compositions. compositions. the creation of compositions.
investigate the effects of
controlling color, space and
form in response to selected
visual problems.
learn to use the basic investigate the use of pattern experiment with the principles
shipﬁ vocabulary of art criticism and emphasis in the creation of dominance, emphasis and
in description of their work. of compositions. concentration in the creation
of compositions.
use the vocabulary of art
criticism to develop a positive use the techniques of art
analysis of their work. criticism for analysis and
comparison of art works.
explore the transformation of experiment with value, light, investigate the effects of
1ions form in composition: atmosphere and color selection modifying color, space and

progression, alteration,
exaggeration.

to reflect mood in composition.

form to change pictorial style.

E
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quence

10

20

30

STUDENTS WILL:

STUDENTS WILL:

STUDENTS Will:

-

extend thelr knowledge of and
familiarity with the elements

use non-traditional approaches
to create compositions in hoth

use personal experiences
as sources for image~-making.

'nls and priiiciples of design two and three dimensions.
through practice in composing
two and *liree dimensional
images.
solve teacher-directed solve teacher and student- develop and solve design
problems of unity and emphasis developed problems by varying problems.
in creating compositions. the dominance of design elements
for specific visual effects. use the vocabulary and
solve teacher-directed spatial techniques of art criticism to
problems of movement and use the vocabulary and analyze and evaluate their own
ships direction in the creation of techniques of art criticism to works in relation to the works
compositions. interpret and evaluate both of professional artists.
their own works and the works
use the vocabulary of art of others.
criticism to develop and
accept analyses of their own
work.
experiment with various demonstrate control over develop a portfolio of works
representational formats. various components of which will represent their
compositions. personal style.
tions| be conscious of the emotional

impact that is caused and
shaped by a work of art.

30
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pe and Sequence

icounters

NG ARTICULATES THOUGHT AND IMAGINATION. THROUGH IMAGES
NICATE WLTH ONE ANOTHER WITHIN OUR COMMUNITIES AND ACROSS
CULTURES. ENCOUNTERS WITH THE SOURCES, TRANSFORMATIONS

CT OF IMAGES ARE ESSENTIAL FOR UNDERSTANDING ART.

YURCES
'IMAGES

will investigate
forms, man-made forms,
traditions and social
es as sources of
through time and across

TRANSFORMATIONS
THROUGH TIME

Students will understand
that the role and form of
art differs through time
and across cultures.

IMPACT
OF IMAGES

Students will understand
that art reflects and affects
cultural character.

Xvii
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(ees

Y

STUDENTS WHLL:

STUDENTS WILL:

]

S

STEDEN'TS WILL:

identify similarities and
differences in expressions
of selected cultural groups.

alions

ime

investiqate form and structure
of natural and man-made ohjects
as sources of images.

recognize the significance

of the visual symbols which
identify the selected cultural
groups.

compare varying interpretations
of natural forms through time
and across cultures.

consider the natural
environment as a source of
imagery thrcugh time and
across cultures.

identify thematic and
stylistic variations of
works as characteristics

of certain artistic periods.

search for contemporary
evidence relating to themes
studied.

consider the impact of man-
made structures upon human
activity in the modern world.

E
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become aware of the importance
society places upon various

4 &)
o

works of art.




[uenee

10
20 36
STUDENTS WILL: STUDENTS WILL: STUDENTS WILL:
investigate the process of recognize that while the research selected artists and

d abstracting form from a source sources of images are universal, periods to discover factors in

. in order to create objects the formation of an image is the artists® environments that
and images. influenced by the artist's influence their personal

choice of medium, the time visions.
and the culture.

iions compare the image content investigate the impact of analyze the factors that

hme of certain periods. technology on the intentions generate a work of art, or
and productions of the artist. an artistic movement: the

experiences of artists and

the impact of the culture.

\ become aware of the relation- acquire a repertoire of visual question sources of images
ship between function and form skills useful for the that are personally relevant
in artistic productions. comprehension of different or significant to them in

art forms. contemporary culture.

E

34
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The Guide

ion

guide provides the teacher with the means to
rt program that 1is clearly outlined with
bjectives and descriptions of concepts and
s. The objectives are organized to accommo-
ential learning over the grades, and are
om the goals and philosophy of the program.

‘ormat of the gulde 1is descriptive rather
riptive: it describes appropriate objectives
ots for each grade level in a systematic
d on the three aspects of art learning -
Compositions and Encounters. Concepts, or
knowledge and understanding, and Study

» or means by which objectives can be
re described for each objective. Planning
nd lessons has not been prescribed; rather,

ng and emphasis of material have been lcft
lividual teacher. The material is set out
ly by grades to enable teachers to plan
1th definite, ordered objectives and content
alanced in the three components of visual

The Senior High School Program of Studies
the compulsory elements of this curriculum:
cted that all objectives for each grade will
d in the overall term plan.

suide assumes that teachers will plan a
or the whole year, develop lessons using
and related learning experiences, and use a

methods and strategles in teaching the
This type of long~range planning, based on
y 1s of benefit to the entire art program.
s clear justification of the purposes and
the art program within the total school
It sets out goals and objectives to facili-
ation of programs and student progress. It

P 36

allows teachers to explain the focus, approaches and
evaluation methods of their programs to students,
parents, fellow teachers and administrators.

Attitndes to Art
Art in the Schools

The attitudes of teachers, administrators,
students and parents toward the role of art in educa~
tion are fundamental influences on art education in
the schools. These attitudes reflect those 1n society
generally, but they also reflect the degree of aware-
ness and knowledge people possess about art and art
education. In order to encourage the suppori of
parents, teachers should make an effort to inform
their students' parents of the goals and activities of
their art program. Parents, administrators and other
teachers can be informed about the nature and value of
art programs through well-organized, documented
exhibitg of student work.

Art and Culture

The attitudes of students are closely related to
those of the adults in their lives, so teachers have
the responsibility to exhibit open ~cceptance of a
variety of art forms. All teachers should be aware of
the wide variety of attitudes that exist toward
different art forms and interpretations of the art of
different cultures. The alm of this curriculum with
regard to cultural diversity i. to increase awvareness
and understanding of a wide range of purposes and
concepts of art and to enable students to appreciate

art's many forms. Paét,y:ularly when iIeating




D\
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Art and Culture (cont...)

Encounters concepts and when discussing examples of
art from other times and cultures, teachers must be
cognizant of the fact that material that involves

religious, political, social or cultural
interpretations may be sensitive for some class
members. Religious topics and matters of deep

cultural significance should be treated fairly and
respectfully. Ideas like ‘'"primitive", "legend",
"myth", and "magic" are culture-~specific and thus
require that teachers recognize their sensitivity.
gince art cannot be separated from groups of people,
their beliefs or their values, it is important that a
fair consideration be exemplified in the school
setting.

The Role of Administrators

Teachers need to feel that the role of art in the
education of students is seen as important and essen~
tial. Teachers need to feel that there is support for
the extra effort required to implement a successful
and relevar* art program, Administrators should
familiarize themselves with the curriculum guide and
encourage teachers to follow it. They should ensure
adequate financial support and facilitate the acquisi-~
tion of necessary resources, materials and equipment.
Adequate space and appropriate timetabling are also
administrative responsibilities. Administrators can
show support for the quality of the art program by
demonstrating recognition and support of in-service as
a necessary component of program implementation and
professional development. Bdministrators c¢an be
assisted in these tasks by art supervisors and
consultants in their school division who can be
contacted for help in program planning, in-service and
professional development.

39



Program Design

ation

format of the quide moves from general
ve material to more specific outlines of

and study approaches. Information on
n procedures is provided at several levels.

general goals of the curriculum as introduced
y are separated into Drawings, Compositions

nters, and the material presented for each
el is presented in these three divisions:

ings encompasses the recording,
stigating, communicating, articulating
evaluating aspects of making images.

)sitions deals with the components,
ionships and organizations involved in
creation of images.

Inters involves the yay of looking at

s and artifacts: f£inding ideas for making
sources of images}, learning about art

by others and changing images
sformations through time), and learning
derstand and appreciate the purposes and
ts of art (impact of images),

of these aspects of Drawings, Compositions
ters can be seen to correspond to a program
each has specific objectives associated with
h grade level.

d Sequence

irst section of the guide contains the Scope
ce charts of objectives for each level from

40
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7 to 12, separated into Drawings, Compositions and
Encounters sections. These charts show the sequen-
tial, developmental nature of learning in the three
areas and illustrate the relationships between the
sections for each grade level,

Objcctive and Concept Pages

The next section of the guide contains Objectives
pages and Concept pages, separated by grade level,
For each grade, Drawings, Compositions and Encounters
objectives each occupy a separate Objective page,
followed by a number o Concept pages. The Objective
pages list the concept statements derived from each
objective as well as criteria that can be used to

evaluate student progress with regard to that
objective,

Concept pages follow each Objective page. Each
of these contains:

Coneept: - a statement of the knowledge which
the student must acquire based on
the objective stated at the top of
each page;

Foens: - a gescription of the topics and
themes with more specific ideas
relating to the concept;

Study Approaches: - statements proposing the
ways the concept can be taught or
learned with suggested activities
and topics for discussion;

41 ‘II’....



)ESIGN (cont...)

ov Approaelies; - a suymary of methods

that can be used to evaluate student
learning. These are based on the
objective stated at the top of the
page and the methods, strategies and
suggestions outlined in Focus and
Study Approaches. Evaluation
criteria listed on the Objective page
can be applied through these methods.
The criteria for progress, expected
behaviors and evidence of learning,
are thus outlined.

Irrees: - a list of reference books, specific

E

textbook references, suggested images
(slides, reproductions, filmstrips,
pictures), films and/or media sources
compiled so as to contain appropriate
material related to Concepts, Focus
and Study Approaches.

42
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following learning resources have

d and are available through the School Book

Alberta Education.
dent Texts:
rawings component -

+ S. and M. Winer. Drawing, The Creative

ess. Englewood Cliffs, N.J.: Prentice Hall,

. 1971,

empositions component -

0., R. Bone, R. Stinson and P. Wigg. Art

gmgntals: ?hgory,aqd Practice. Dubuque,
' Wm. C. Brown, 1985.

ncounters component =

son, J. Art: The Way It Is. Englewood
fs, N.J.: Prentice Hall, Inc., 1986.

nes, a video laserdisc containing over
00 visuals, is completed and is available
ugh alberta School Book Branch.

ed Teacher Resources:

» B. and C.P. Hall. pDiscovering Canadian
_Learning the Language. Scarborough,
rio: Prentice Hall, Canada, Inc., 1984.

A.  Purposes of Art. Toronto: Holt,
art and Winstor., 1981.

44

Roukes, N. Art Synectics. Calgary: Juniro Arts
Publications, 1982. (Now distributed by
Fitzhenry and Whiteside for Davis Publications.)

Slides: Art 10 Slide Set, Art 20 Slide Set, Art 30
Slide Set. Available from Alberta School
Book Branch.
Junior High Basic Slide Set - Packet “A";
Packet 7, Packet 8, Packet 9. Would be of
interest also and are available from Alberta
School Book Branch.

Supplementary Resources:

A supplementary curriculum publication entitled
Art Senior High: Teacher Resource will be available

to accompany the Curriculum. This resource will
include the following titles:

~ Sample Unit Plans

- Facilities, Equipment and materials

- Art Displays, Art Shows and Art Contests

~ Careers in Art

~ Glossary

-~ Resources

~ Hazardous Art Materials and Occupational Safety

Available from the Alberta School Book Branch.

45
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or more of the three basic divisions -
. Compositions or Encounters -~ can be used as
ing point for developing art wunits and
. It 1s important to stress that teachers
wtegrate and balance all three approaches in
ograms.  The concepts and objectives are
for ease of location and are not necessatily
' be dealt with separately or in sequence.
can be ordered separately or in groups,
from one division, two or all three to
lessons and units that reach across the three

Drawings, Compositions and Encounters.

BEncounters section particularly contains
that can provide examples and discussion
s well as themes and idea sources for the
o divisions. Units of study for each grade
e designed to meet the objectives for that
nd all objectives in the three divisions for
de should be included in the plan for that

Whether the objectives are approached
ly or in groups is left to the teacher's
on, but some combinations will be necessary to
 a program that meets the time constraints of
or high school timetable. Sample unit plans
ound in the Senior High Art Teacher Resource.

choice of media through which the objectives
 met is left flexible, although some
ons have been made in the Study Approaches
of Concept pages. This has been done to allow
to accommodate their individual teaching
n, student needs and skillsg, facilities and
ces, as well as to emphasize the priority of
learning strategies over technical skill
ent as a focus for program planning. It is
ted that teachers will make decisions about
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Using the Guide: Planning

media and techniques in a manner that enhances their
own program priorities, meets the needs of students
and allows them to work in both two and three
dimensions at each level of the program.

Above all, the information provided here 1is
intended to be content-rich, allowing teachers to use
it as a source for yearly and daily planning. The
1lists of concepts and study approaches should be a
starting point for the development of programs that
are custom~designed for particular groups of students,
facilities and teachers.

Preparing Your Program

The best approach to program development is a
dynamic, comparative process in which you, the
planner, move from the general to the particular and
back to the general - between the macro-levels (the
broad goals and objectives of y.dr overall program)
and the micro-levels (the fine details of single
activities, effective methods, ideas, resources, and
the individual teaching situations of the school).
The steps in this reflexive process are as follows:

“ep L Sludy the Existing Program

Study Objectives and Concept pages designated for
the grade level you are planning. Highlight those
that seem most readily compatible with your teaching
situation. List those that correspond to aspects of
your existing program. Finally list those that are
receiving little or no attention in your program.
This analysis provides a base of information about
areas of success, overlap and neglect in your
curriculum.

cont.vus
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G YOUR PROGRAM (conbaee.)
esigfu a New Plun

« for areas in greatest need of development.
lple, you may be neglecting the Encounters
f th: program or perhaps the students need
ortunities to analyse and talk about their own
velop a list of Objectives and Concepts that
ention in your new plan. pevise a balance
at ensures that you are incorporating all
livisions =~ prawings, Compositions and
°s.  Incorporate the tried-and-true features
existing program under the Objectives and
to which they correspond. You will probably
ised to find that many of your existing
s can be couched in the terms of this guide.

cvelop Themses

ly generate as many ideas as you can, forming
[ themes for part of the program. Brainstorm
1 the list of possible themes. Refer to the

sheets, particularly Focus and Study
s for help in finding new ideas, concepts,
s and discussion approaches. Develop a list

themes that have lots of potential for
 new and old ideas. Review the balance sheet

previous step. Reconsider the goals and
s of the program. Group objectives and
beside these new unit themes.

tend the Unit Qutlines
every unit theme, list big and small ideas,
S, major concepts, minor facts, art problems,

+ Ppossible student activities, resources,
n strategies, materials and readings. Select

b 48

the unit themes that produce the Fullest lists. Make
them the key segments of your year plan.

Go back through this process until you have
exhausted all your ideas. The Units that have been
developed most completely will form the framework of
the year plan for that grade. Make sure each
objective has been included in at least one unit
outline.

Plan the order of Units through the year. Try to
develop a sequence that allows you to re-state, re-
inforce and build on previous concepts throughout the
year.

Step 5. Break the Units into  Lesson Scequences

Identify the main concepts, groups of concepts,
key issues and activities that will form the content
of lessons. Build in appropriate evaluation
approaches that reflect the objectives of the unit and
the standards or criteria you expect students to
achieve.

Do any early planning necessary to ensure
adequate supplies are available, special audio-visual
resources are delivered and field trips are arranged.

Go back and fill in any more spaces in other
units, comparing and overlapping concepts that can be

reinforced across several units. (See the sample unit
and lesson plans in Senior High Art Resource.)

cont..e.
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' YOUR PROGRAM (cont...)

entifying Necessary Resources

ssential component of this program is the use
art reproductions, slides or other visual
. Suggestions are made throughout the guide
nd sources of these materials. The importance
resources to the fulfillment of the goals of
jram cannot be over-emphasized. Many can be
but it would be preferable to establish a
collection so they are readily accessible
ch school.

50
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Using the Guide: Teaching Strategies

‘reparation

guide is planned to include many varied
to teaching art. There is no one correct
agent an art program. Individual teachers
1its will experience success with different
, methods and strategies. The more variety
esentation of lessons, the more likely it
at senior high school students will respond
to different aspects of the program and be
to learn. This guide assumes, however, that
11 be planned completely and that attention
paid to planning sequential and related

tion should be given to the strong emphasis
- of visual references and resources in each
ncluding Canadian, BAlberta and 1local re-
Another emphasis is on the development of
, discussion and critical skills. There=~
- and written response to visuals should be
ed into the art program. The importance of
and complementary evaluation practices
the inclusion of deliberate evaluation
- the planned activities of each lesson and
nes. (See Appendix C - Evaluation). Other
components of the senior high school art
include field trips and visiting experts,
ration of the natural and constructed
t, and attention to the social and cultural

the students, school and community. (See
D - Art Criticism, also Glossary, and
Lists in Teacker Resource Guide.)

tudents

ers of senior high schoel art programs aim
ning to the needs of the average student.
uently, plans must be adjusted in instances

52

where students with special needs and abilities are
encountered. Because the senior high art program is
concept-based, the means by which those concepts are
taught can be expanded or contracted to suit the

recipients. Gifted students and those with learning
problems can be accommodated with this curriculum by
extending, augmenting or simplifying the tasks
required. It should be possible, after an initial

assessment of the student's individual capacities, to
devise special learning activities that will allow
students to achieve saccess in all three areas -~
Drawings, Compositions and Encounters.

(See Appendix B ~ Spectial Students)

Special Events

Whenever possible, special cultural events in the
school and community should be reflected in the art
program. Events such as historical displays, art
shows, special museum exhibits, trade fairs and expo-~
sitions, local holidays and celebrations can provide
visual imagery, ideas, motivation and discussion
themes for lessons that stem from Encounters objec-
tives. They can also provide examples for discussions
in association with specific concepts and general
sessions of critical analysis of works of art and
artifacts.

By utilizing events of current and direct
interest to students, teachers can build real associa-
tions for students between the happenings in their own
world and more universal ideas about art. The
students can see that the themes, styles and purposes
of art can arise from phenomena that they experience
in their own lives. This recognition of the value of

‘art in their own environment is necessary for the full

understanding, interpretation and cherishing of art
that form the goals of this curriculum.
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. Objectives and Concepts
Art 10

Drawiags Compositions " Eucounters
[LL: . STUDENTS WILL: STUDENTS WILL:
Components Sourees of Images
CRIPTION, EXPRESSION AND COGNITION EXTEND THEIR KNOWLEDGE OF AND FAMILIARITY

INVESTIGATE THE PROCESS OF ABSTRACTING FORM
WITH THE ELENENTS AND PRINCIPLES OF DESIGN FRON A SOURCE IM ORDER TO CREATE OBJECTS

THROUGH PRACTICE IN COMPOSING TWO AND THREE AND IMAGES. p.35 |
DIMENSTONAL IMAGES. p.32 \

IING PROCESS. p, 159

- matter and expressive intention Concepts:

depicted with a variety of notational A. Artists sinplify, exaggerate, and re-
p.16 A. Color and value concepts are important arrange parts of objects in their -
compenents of an artist's compositional depictions of images. p.56
skill. p,33

Concepts;

ressive content of drawings is
‘ i . p17 .
d by the draving media selected. p.1 3. Artists select from natural forms in

B. Positive and negative space are essential order to develop decorative motifs. p.sy

to the description of two and three )

dimensional forms. p.35 rat] Thro
 REFINE DRAWING SKILLS AND STYLES. p.1Y P Trassformations Through Time
Relationships 1 COMPARE THE IMAGE CONTENT OF CERTAIN PERIODS.

P.60
SOLVE TEACHER-DIRECTED PROBLEMS OF UNITY AND
e in drawing techniques can express a

EMPHASIS IN CREATING COMPOSITIONS. p, 3
nt point of view about the same

£t p.20 A. Works of art contain themes and images
matter. Pp. Concepts: which reflect various personal and social
conditions. p,sl

Concepts:

qualities of surfaces can he

i A. Compositions use positioning and groupin
1 through controlled use of line. p.2l g grouping

of subjects for different meanings and B,

Technology has an eflect on materials
emphasis, p.3g

serspective is a representational used in image-making. p.63

chat gives the illusion of three B. Unity is achieved by controllin
: g the Impeact of Images
nal pictorial space. p.22 elemants of a composition within the P
forms can be used as sources of picture plane. p.4o BECOME AWARE OF THE RELATIONSHIP BETWEEN
H NS, p.b5
. inages and designs. p.24 Relatiouships 2 FUNCTION AND FORM IN ARTISTIC PRODUCTIONS. p

Concepts:
SOLVE TEACHER-DIRECTED SPATIAL PROBLEMS oOF

MOVEMENT AND DIRECTION IN THE CREATION OF A,

Simplified form communicates the purpose
COMPOSITIONS. p.42

and function of desigred objects. P.t6
Concepts B. The function of an art work can be

emphasized by its decoration. p.eu
A. Movement, rhythm, and direction are used

58 in recording humans and their activities. p.43

BEST COPY AVAILABLE 5
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Communicate

INVESTIGATE VARIETIES OF EXPRESSION IN MAKING
IMAGES. [.26

Concepts:

A. Drawings can express the artist’s concern
for social conditions. p.27

B. A drawing can be a formal analytical
degcription of an object. p, 28

Articulate and Evaluate

USE THE VOCABULARY AND TECHNIQUES OF ART
CRITICISM TO ANALYZE THEIR OWN WORKS. P.30

Concept:

A. Discussing the components of composition
is part of learning to talk about art. p,3l

Relationships 3

USE THE VOCABULARY OF ART CRITICISM TO
DEVELOP AND ACCEPT ANALYSES OF THEIR OWN
WORK. p.45

Concepts:

A. Describing and discussing medla and
techniques used in one’s own works
will develop vocabulary. p.46

B. Describing and discussing components
of design are part of the process of
analyzing one's own work. p.47

Organizations 1

EXPERIMENT WITH VARIOUS REPRESENTATIONAL
FORMATS. p.d8

Concept:

A. Various materials alter representa-
tional formats and processes used in
achieving certain intended effects. p.49

Organizations £

BE CONSCIQUS OF THE EMOTIONAL IMPACT THAT
IS CAUSED AND SHAPED BY A WORK OF ART. p.5%0

concepts:

A.  Tmage making is a personal experience
created from ideas and fantasies. p.b1

B. Mood is created by tools like atmos-
pheric perspective. p.y3

60
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CONCEI'TS

A. Subject matter and expressive intention
can be depicted with a variety of
notational marks.

B. The expressive content of drawings is
affected by the drawing media selected.

OBJECTIVE  srupenTs WILL COMBINE DESCRIPTION, EXPRESSION AND COGNTTION IN THE DRAWING PROCESS.

3y

EVALUATTON CRITERIA

Students employ a repertoire of notational systems
and select these according to the expressive
intent of their work.

Students vary media applications in order to
enhance the expressive content of their images.



je: arr 10 Division: l‘NGs

ective: STUDENTS WILL COMBINE DESCRIPTION, EXPRESSION AND COGNITION IN THE DRBWING PROCESS.

ceptg A« Subject matter and expresgsive
marks.,

_—

intention can be depicted with a variety of notational

Goal Title: Recorp Q

=y ?

111 H

oping a sense of individual control over
tion and presentation of subject matter:

rk with natural objects, figures, manmade
yjects.

dy Approaches:

ply tone variations in drawings ~ point and
ne variation, stippling, hatching and cross-
tching.

vy the subject matter with studies of still
fe, human form, skeletal forms, plant forms,
und objects, handmade clay forms, egg forms,
heres, bottles.

e graduated tone scales in drawings of the
ove subjects.

.
icourage student arrangements of object/figures
th high contrasting surface texture. Make use
' exaggerated lighting techniques.

» short action gestural studies.

lect an object and magnify a 2-inch-square area
- it.

Resources:

« Texts

Simmons, S. and M. Winer, Drawing: The
Creative Process; pp. 37-42.

Ocvirk, 0., et al., Art Fundamentals;
pp. 41-44.

Bennett, B. and C. Hall, Discovering Canadian
Art; p. 42 "Drawing", pp. 70-85 "You and
Your Search for Meaning in Art".

Nicolaides, K., The Natural Way to Draw;
contour, gesture, modelling; pp. 5-46.

Porter, T. and S. Goodman, Manual of Graphic

Techniques; Vol. 2.

« Visuals
Laser Disc - 'Sightlines' - Alberta Art,
Themes for Study and Motivation.

Degas - 'Dancer'.
Degas - 'Figqure Study for Ballet Rehearsal'.

Evaluation Approaches:

Drawing portfolios and sketchbooks. ILeok for

subject matter rendered in a varlety of
notational techniques. Determine growth in skill
and confidence in using these techniques through
the term.

16 .



f@: ART 10

ective:
B A R D R S A SRy AT} X

—

BDivisiomn: nrawings

STUDENTS WILL COMBINE DESCRIPTION, EXPRESSION AND COGNITION IN THE DRAWING PROCESS.

Goal Title: recoro

ORITOREY

11 LH

iring technical skills associated with various
:H]

nphasis on expressive quality of certain media:
oontaneous vs. deliberate.

ty Approaches:
e dreams as sourceg of images.

cperiment in combining collage techniques with
cawing.

> contour drawings with wash, tone overlap,
yxture details, color details.

se rhythmic lines used to express drapery
‘fects,

ke gtudies of abstract line drawings.
call past experiences and record them wth
fferent tools and materials. Use written or

rbal methods to compare the effects of the
dla and the expressive content achieved.

65

Resourees:

Texty

Simmons, S. and M. Winer, Drawing: The
Creative Process; pp. 16-52 - Basic
techniques and materials.

#Hennett, B. and C. Hall, piscovering Canadian
Art; pp. 10~11, 42-43,

Ro tes, N., Art Synectics.
Nfcrlaides, K., The Natural Way to Draw;
ink and watercolor, pp. 48-71.
Rottger, E. and Klante, D., Creative Drawing:

Po}nt and Line.

Visuals

Laser Disc - 'Sightlines' - Alberta Art.
Delacroix -~ 'Tiger Mauling a wild Horse'.
Matisse ~ 'Plumed Hat'.

Berthe Morisot.

Films

ACCESS ~ Art Category in Curriculum Index.

NFB categories =~ Canadian Pastel Drawings;
Cartoons; Canadian Engravings;
Etchings; Yarn Paintings.

17,



Division: s Goal Title: recoro ‘

€: arRT 10

etive: STUDENTS WILL COMBINE DESCRIPTION, EXPRESSION AND COGNITION IN THE DRAWING PROCESS.

R

ccpt: B. The expressive content of drawings is affected by the drawing media selected.

r~

Evaluation Approaches:

Drawing portfolios and sketchbooks. Look for
works that show personal observations, feelings, |
mental images and experiences. Note the variety §
of media used to record these images as well as |
the spontaneous or deliberate uses of these

media. Ask for written or verbal comments from
the students as to the comparative effects of
various media as related to image content.

18
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g

DBIECTAVE srupktnts WILL DEVELOP AND REFINE DRAWING GKILLS AND STYLES.

e e

VAL UATION CRITERIA

CONCEPTS

o

o

]
re

A change in drawing techniques can expresy
a different point of viev about the same
subject matter.

Tactile qualities of surfaces can be
rendered through controlled use of line.

Linear perspective is a representational
device that gives. the illusion of three
dimensional pictorial space.

Natural forms can be used as sources of
abstractc images and deslgns.

69

A

Students become aware of the influence - point
of view on image content.

Students demonstrate the use of controlled line
in the rendering of surface qualities, as well
as in contour and outline drawings.

Students utilize linear perspective and
proportion to represent three dimensional space.

Students begin to abstract form from natural
sources, and use the abstracted form to create
unified compositions.

19



le: arr 10

Division: l.NGs

cept: B. A change in drawing techniques can express a different point of view about the same

subject matter.

STUDENTS WILL DEVELOP AND REFINE DRAWINGS SKILLS AND STYLES.

Goal Title: wvesticars '

e

ns:

ty of line in drawing the human form and face:
fect of light from different points of view;
od;

ntour, construction, gesture and modelled
awing techniques.

der the above when drawing any other thematic
tion.

ity Approaches:
ngs done with the following effects:

ides of the human form projected on still-life
rangements.

rong lights projected onto still-life
rangements, collections of objects (boxes,
ttles, simple geometric forms), human forms.

man form with light projected to highlight
d shadow.

Resourecs:

+ Texts

Simmons, $. and M. Winer, Drawing: The
Creative Prucess; pp. 5~15, 105~-119,
85-89.

Bennett, B, and C. Hall, Discovering Canadian
Art; pp. 80-81.

Roukes, N., Art Synectics.
Techniques; Vol. 2.

Collier, G., Form, Space and Vision.
Morris, J., 100 Years of Canadian Drawing.

+ Visuals

Slides of drawings by various artists of same
subject matter.
" da Vinei -~ sketches.
Art works from Alberta Art Foundation,
Alberta Culture
Examples of student work.

Evaluation Approaches:

Drawing portfolios and sketchbooks. Iook for
drawings that show decided differences in points
nf view. BRnalyze drawings for aspects that
demonstrate student awareness of the context of
the session (e.g., exaggerated tonal work,
combinations of multi-images, etc.). Discussions
can confirm student understanding of the use of
point of view,

T L W R S AT St Ry

72
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rade: arr 10 Pivision: oravings Goal 'Tithe: visricars
m = T

Ybjcetive:  STUDENTS WILL DEVELOP AND REWING DRAWINGS SKILLS AND STYLES.

MMMM“_" ]

()nce:pt: B. Tactlle qualities of surfaces can be rendered through controlled use of line.

han

ocus: Resourees:
ntrol of the drawn line in images: « Texts
Increasing technique repertoire; Simmons, S. and M. Winer, Drawing: The
Creative Process; pp. 49-51, 55-53,
Developing visual perception of surface 72-74, 00-B4, 106~-111.
qualities. Bennett, B. and C. Hall, Discovering Canadian
Art.

Collier, G., Form, Space and Vision.
Morris, J., 100 Years of Canadian Drawing.

tudy Approaches:

‘awings using concepts such as surface tone, « Visuals
tching, cross-hatching, stippling:
Laser Disc - 'Sightlines' - Themes for Study
Study the surface qualities of familiar objects. and Motivation.
Degas - 'Figure Study for Ballet Rehearsal®.
Collect collage materials and display different Berthe Morisot.
textures by arranging or mounting on a surface hrt works from Alberta Art Foundation,
to form a composition. Alberta Culture.

Examples of student work.
Photographs may be taken or drawings made of
these texture compositions.

Evaluation Approaches:

Drawing portfolios and sketchbooks. 1look for

increasing control of the drawn line in images.
Assess drawings for their correspondence to the
actual surfaces of objects drawn. Through the
term, watch for independent and continued use of
a variety of notational systems to describe the
surface quality of subjects.

ERIC

Aruitoxt provided by Eic:



@2 ARD 10 Division: I‘NGS Goul Title: wvesriene w

I

:ctiw1:: STUDENTS WILL DEVELOP AND REFINE DRAWINGS SKILLS AND STYLES.

ccpt: C. Linear perspective is a representational device that glves the illusion of three-
dimensional pictorial space.

— oo I
S2 | i esourees:
pt .of creating depth with line: « Texts
ale; Simmons, §. and M. Winer, Drawing: The
Creative Process; pp. 90-163.
oportional relationships; Bennett, B. and C. Hall, Discoverinj Canadian
Art.
reshortening. Ocvirk, 0., et al., Art Fundamentals; pp. 53,
60, 130. H
Richardson, J.A., Art: The Way It Is.
[lyApproaelles: Notebooks of artists e.g., da Vinci.
gures - Proportion relationships. Students can
apply da Vinci's descriptions as . Visuals
experimental introduction; sketches
could include mass and skeletal Laser Disc - ‘Sightlines’ - Themes: Earth and
techniques to structure figure. Earth Sciences.
Slides available.
nd/City scapes ~ Linear perspective systems Art works from Alberta Art Foundation,
applied to available locale; change Alberta Culture.
points of view in city scapes (ground Examples of student work.

up/sky down), use of simple systems to

establish "eyeball” size comparisons.

. tulms

reshortening - Intensification of notational
marks or tonal renderings to emphasize NFB categories - Towns; Urban Planning.
depth. Use of large glass plates and
felt pens to record images in order to
study perspective and foreshortening.
praw on plate glass "tracing" figure or
composition.

conteses

.
[ 1]




sde: arT 10 Division: prawiNes Goal Title: 1nvesticate

jective:  srupENTs WILL DEVELOP AND REFINE DRAWINGS SKILLS AND STYLES.

mecpt: C. Linear perspective is a representational device that gives the illusion of three~
dimensional pictorial space.

pm———

Evaluatiou Approaches:

Drawing portfolio, sketchbooks, information
sheets. Look for develnping application of the
concepts of perspective and@ proportion. Assess
drawings for appropriate use of concepts within
context of assignments. Use sheets to get
students to identify perceptual correctness of a
variety of images. Discussions can indicate
student grasp of difference between perceptual
and aesthetic needs in image making.

23.
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QRRve s STUDENTS WILL DEVELOP AND REFINE DRAWINGS SKILLS AND STYLES.

O R R T P S Sy R . T R M IS Y ~ Y

:m])t: D. Matural forms can be used as sources of abstract images and designs.

et

153 Resourses:
rn development, repetition, magnification, . Texts
fication":

Simmons, S. and M. Winer, Drawiny: The

regularly shaped objects; Creative Process; bpp. 54-63, 250-251.
Bennett, B. and C. Hall, Discovering Canadian f
oups of objects. Art.

Richardson, J.A., Art: The Way It Is.
Porter, T. and S. Goodman, Manual of Graphic
Techniques, Vol. 2! o

v Approaches: collier, G., Form, Space and Vision.

e natural form abstractions in fabric designs.

. Visuals
udy symuuls, motifs, and logos. Develop new
ies from natural sources. Laser Disc ~ 'Sightlines' - World Art,
Canadian Art.
) a series of drawings oi a particular object William Morris and Pre-Raphaelites.
-om rcalistic to abstract using the general mood Seraphine de Senlis.
' object as a guide e.g., lilies as elegant, Consumer products that demonstrate natural
-ouped flowing ellipses; snail shells as forms abstracted.
schanical, repeated spirals. Art works from Alberta Art Foundation,

Alberta Culture.
Examples of student work.
« Films

NFB categories - Industrial Desiqn; Graphic
Arts.

conteess

24




cetive:

STUDENTS WILL DEVELOP AND RE%INE DRAWINGS SKILLS ANi* STYLES,

S i S A . Y ey R AR RS OSNNRLr .  - , S—

CEHPt: D. Natural forms can be used as sources of abstract . - and designs.

-~

-,

Eez'.. tiom Approaches:

Drawing portfolio and sketchbooks. ILook for

experiments in abstraction, both within studio
situvation and independently. Look for records of
student observations of natural forms that have
been abstracted and formed into compositions of
pattern or motifs. Look for consistency of form
as related to initial source, and as found within
final compositions.




W . e
MBJECTIVE STUDENTS WILL INVESTIGATE VARIETIES OF EXPRESSION IN MAYING IMAGES.

CONCEPTS
A. Drawings can express the artist's concern
for social conditions.

B. A drawing can be a formal analytical
description of an object.

A.

EVALUATION CRITERIA

Students increase their understanding of the
personal vision of artists and share personal
views or statements through their image making,

Students begin to utilize drawing abilities to
investigate subjects in an objective manner.

26



bjective:

mcept: A. Drawings can express the artist's concern for social conditions.

—

STUDENTS WILL INVESTIGATE VARIETIES OF EXPRESSION IN MAKING IMAGES.

)CULS?
~sging an opinion or value through drawing:

rolitical satirists such as:
Hogarth, Bierman, Aislin;

Daumier, Courbet,

Film animators.

ndy Approaches: |

Express a variety of emotions through drawing of
the same object: joy, despair, anger, etc.
Apply variety notational techniques.

Develop a finished drawing that expresses a
political event from a personal point of view.
Could be a school concern, local or world
concern. May invite students to structure own
"dramatic" stage setting with characters to
provide model. Submissions may be made to
school newspaper.

Discuss the techniques of exaggeration and
elimination as used in caricatures and political
cartoons. Select a reading rich with character
description (e.g., Dickens) and have students
draw a caricature from this reading.

85

Resourees:

+« Texts

Simmons, S. and M. Winer, Drawing: The

Creative Process; pp. 8-11.

Bennett, B. and C. Hall, Discovering Canadian
Art; pp. 12-13, 86-90.

Roukes, N. Art Synectics.

Morris, J., 100 Years of Canadian Drawings.

. Visuals
Political satirists: Daumier, Courbet,
Hogarth, Bierman, aislin.
Local newspaper selections.

+ Films

NFB categories - Animated Films (drawing on
film),

Evaluation Approack.:s:

Drawing portfolios and sketchbooks. Lock for

concerns of students recorded visually. Within
studio sessions look for willingness to examine
political, social or value ideas, and to

experiment with a variety of ways of representing}
their own opinions. Investigate, by private or
group discussion, the reaction of viewers and theyg
intentions of the artist. Look for serious
application of notation systems already
experienced.

86
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ctives

STUDENTS WILL INVESTIGATE VARIETIES OF EXPRESSION IN MAKING IMAGES.

tCI)t: B. A drawing can be a formal, analytical description of au object.

LH
sion and control of visual information:

reloping expertise with particular medium;

seloping expertise with drawing style.

y Approaches:

detailed studies from selections of
chitectural sources. The series of drawings
v display line studies of structure, applied
tations (and color) to indicate tones and
xtures. Aim for fully worked drawings to
splay details.

awing subjects of personal interest e.g., cars,
rses, sports equipment. B/W photographs of the
bjects taken by the students may be used as
urces.

ke drawing studies of objects using
thographic techniques.

Resoureces:

Texts

Simmons, S. ant . Winer, Drawing: The
Creative Process; pp. 63-119.

Bennett, B. and C. H' , Discovering Canadian
Art.

ocvirk, 0., et al., Art Fundamentals; p. 48.

Collier, G., Form, Snace and Vision.

Morris, J., 100 Years of Canadian Drawings.

Visuals

pD. Foo Fat - 'Cauliflower’.

J. Hall - (paintings).

0'Keefe - 'Banana Flower'.

Delacroix ~ 'Tiger Mauling Wild Horse'.
Rembrandt - 'Night Watch'.

Constable - 'Wivenhoe Park, Essex'.

Art works from Alberta Art Fo—-ndation,
Alberta Culture.
Examples of student work.

Films

NFB categories - Bateman, Robert;
canadian Pastel Drawings.

CONtevss
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jeetive:

STUDENTS WILL INVESTIGATE VARIETIES OF EXPRESSION IN MAKING IMAGES.

-

seept: b.

—

A drawing can be a formal, analy' .zal description of an object.

Evaluation Approaches:

Drawing portfolios and sketchbooks. ILook for

drawings that demonstrate a desire to impart
specific, verifiable information ahout a
subject. Assess drawings for precision of line,
and competencies with selected media. Acquire
student analysis of correspondence with source.
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OWN WORKS,

| conceprs

A;.ﬁis;uésihq'tﬁeicOmpdhentsofcomposition
.48 ‘part of learning to talk about art.

Articulate and Evaluate

DIRAWINGS

OBSECTIVE SIUDENTS WILL USE THE VOCKBULARY AYD TECHVIQUES OF ARE CRITICISH ™0 ANALYZE THELR

EVALUATIOX CRITERION

. Students use vocabulary regarding the components
of composition accurately in both oral and
written discussion. Basic techniques of art
criticism are practiced by the students.
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Grade: w10 Division: oranies

.. HORKS.

Objective: - smoans it use 7w vorssTLARY A0 TECRVIQUES OF AR CRITICISH %0 AVALYZE THBIR o

Concept: A. Di"s“dussing the components of compositions is part of learning to talk about art.

Goal Title: rricorare av evazoame

Focus:

Subject matter, dominant principles and elements,
medium and technique, point of view:

+ Students' own work;

+ Other artists' works.

Study Approaches:

» Have students do written analyses about their own
work using correct vocabulary and identify
examples of concepts in their work,

+ Discuss the use of principles and elements as
works are in progress - teacher/student or
student/student,

» Relevant vocabulary and concept identification
could be encouraged.

v Refer further to Appendix (Art Criticism -
especially description and interpretation),

Resources:
o Texts

Simmons, S, and M. Winer, Drawing: The
Creative Process; pp 36-53, 18~35,
Bennett, B, and C. Hall, Discovering Canadian

Art: pp. 18-69. i
Richardson, J.A., Art: The Way It Is.

+ Visyals

Students' own works.
Other selected works where appropriate,

Evaluation Approackes:

Discussion, notebooks, sketchbooks, quizzes,
Through discussion, listen fo an increasing and
appropriately used vocabulary of desigm elements,
and principles, as well as other concepts studiedﬂ
by students, Acquire written statements from
students about their own works emphasizing
particularly the descriptive and analytic
functions of art criticism. Test vocabulary and
nedia-techniques through short ansver quizzes.

03 ¥ 04 8
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Cormgsormcmnds

CONCEPTS

A. Color and value concepts are important
~ componerts of an artist's compositional
skill,

B Positive and negative gpace are essential
© to the description of two and three
dimensional forms.

OBJECT“[E STUDENTS WILL EXTEND THEIR XNOWLEDGE OF AND FAMILIARITY WITH THE ELEMENTS AND
PRINCIPLES OF DESIGN THROUGH PRACTICE iN COMPOSING TWO AND THREE DIMENSIONAL IMAGES.

EVALUATIGN CRITERIA

A. Students control cclor and value in order to
create the illusion of form within shapes, or
to enhance sculptural form,

B. Students can identify positive and negative
space as used intentionally within their own
and others' compositions.
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Grade: e 10

Ccp:a. |

Objective: sommns wis exomo memm wovence mp mryg
- DESIGN THROUGH PRACTICE IN COMPOSING TWO AND

Division: copostrions

| Color and value cohégpté are impbrtant‘¢omponents of an artist's compositional skill,

Goal Title: componzing

ARITY WITH THE ELEMENTS AND PRINCIPLES OF
THREE DINENSIONAL IMAGES,

|

|

Focus:

Control of color use and value changes:

Controlling coler and valye changes within
shapes creates the 1llusion of forn;

The use of color or color contrast creates the
i1lusion of space;

Reqular or irregular repetitions of color ot
value create movement, thythn and pattern;

The arrangement of light and dark without regard
to color in compositions ~ Chiaroscuro;

Emotions, feelings and moods can be evoked by
the manipulation of color and value.

Study Approaches:

Use relief, simple stencil or silkscreening
techniques to create movement, rhythm, and

pattem by controlling repetition of color and/
or color value shapes.

Use a wide variety of music to evoke emotion,
feeling and mood with spontanecus paintings,

Create collages that express cool or warm feel-
ings by the selection of color or color value,

conteas

Resourees:

+ Texts

Ocvirk, Ov, et als, Art Fundamentals: ch. 6
and 8.

Collier, 6., Form, Space and Vision.

Feldman, E., Varieties of Vispal
Experience.

Malins, F., Understanding Painting:
The Elements of Composition, |

Tritten, G., Teaching Color and Form in
Secondary School Art.,

Visvals “

M%rMM-'ﬁ@HM%‘—mﬂth
Canadian Art, Alberta Art.

M. Cassatt ~ 'The Ietter',

van Gogh - '"The Sunflowers',

Rodin ~ 'Burqhers of Calais', I

Matisse - 'The Dance',

Rembrandt = 'Night Wateh',

Duchamp ~ 'Nude Descending a Staircase’,
Group of Seven

Mondrian ~ 'Composition ~ White, Black and

Red',

Films

NFB categories ~ Yarn Paintings; Quebecois
Sculptures; Paintings.
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.‘ade: ARD 10 Division:

Objective: srooms WL EXTEND THEIR KNOHLEDGE MID FNHILIMRITY WITH THE ELEMENTS AND PRINCIPLES OF
DESIGN THROUGH PRACTICE IN COMPOSING THO AND THREE DIMENSTONAL IMAGES.

Coneept: A, Color and value concepts are important components of an artist's compositional skill.

Goal Title: coweonevns

STUDY APPROACHES: (cont'd)

. Investigate and discuss the painting techniques
of pointillism ~ do a composition using this
technique.

. Sketch round or curved objects using controlled
color end/or value techniques to create the
illusion of forms.

. Balance varm and cool colors in stained glass
designs,

. Investigate and discuss the use of chiaroscuro
in well-known works of art.

Evalnation Approaches:

portfolio and sketchbook. Look for the ability

to create the illusion of form within a shape by
successfully controlling color and value. Look
for controlled use of color and value for space,
movement, rhythn and pattern. Look for choice of
color to test for knowledge of basic color
theory.

100
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Grade: xr 10 Division: comvoszrrons Goal ﬁtle: COMPONENTS

STUDRVES VL EXTED THEIR KNOHLDGE D EMLUARISY IR i ELEMENTS AND PRINCIPLES OF

Objeetive:  smmavs wrw o
g DESTGH THROUGH BRACTICE IN CONPOSTIG 40 AND DIMENSIONAL IHAGES,

Concept: B Positive ,‘and‘nega'c‘ive space are essential to the description of two and three dimensional
R 3 forms. ‘

»
Foeus: Resourees:

+ Developing the student's ability to differentiate + Texts
negative from positive space.

Ocvirk, 0., et al,, Art Fundamentals; Ch, 9,
o Create optical illusions with positive and Collier, G, Form, Space and Vision,

negative space. Malins, B, Understanding Painting: The
Elements of Composition.

» Use negative space as an integral part of the

composition,
« Visualg
Study Approaches:
Laser Disc ~ 'Sightlines' ~ Themes for Study
+ Create negative and positive paper cut designs, and Motivation.
L. Nevelson - 'Sky Cathedral'.
+ Use student developed high contrast photographs Escher (drawings),
to explore positive and neqative shapes. 'Bayeux tapestry detail',
- of shapes and forms found in nature; Moore - 'Reclining Figure',
- of shapes and forms that are man-made. Rodin ~ 'Burghers of Calais'.
Vasarely,
+ Draw or paint only the areas around a fiqure or Seurat - 'La Parade (§ide Show)',
object or groups of fiqures or objects.
+ Explore subtractive sculpture in plaster, wood oy + Filns
clay.
Companies that produce art films - sculpture
v Produce an 'impossible scene with positive and categories (see Hentry Moore).
negative space vith drawing media or paint (i.e., NFB categories - Canadian Sculptures; Yarn
optical illusions as in Escher's sketches) . Paintings; Paintings,

+ Incorporate positive and neqative spaces in
jewelry design,

Use positive and negative spaces in weavings,

Contn-.
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Division: c@EmIrIoNs Goal Title: covponenTs

: 0b ective. STUDENTS WILL EXTEND THEIR KNOWLEDGE AND FAMILIARITY WITH THE ELEMENTS AND PRINCIELES OF
__DESIGN THROUGH-PRACTICw IN COMPOSING

Conccpt: B Positive and negative space are essential to the description of twe and three dimensional
ot . ! . fo% .

Evaluation Approaches:

Portfolio. Look for controlled use of positive
and negative space in 3-D compositions. Took

for recognition of negative spaces surrountirJ
the positive shapes of subjects and figures in
drawings. BEvaluate for improvement throughout

the term.




Relntionshhigps 1

COMPOSITIONS

COMPOSITIONS,
ooscorns

A COmpositions use positionzng and grouping
of subjects for different meanings and
.\emphasis. | \

.B. Unity is achieved by controlling the
" elements of a composition within the
- pitture plane.___ﬂs- ‘

0MECTIVE STUDENTS WILL SOLVE TEACHER-DIRFCTED PROBLEMS OF UNITY AND EMPHASIS IN CREATING

EVALUATYON CRITERIA

A, Students select and arrange visual compositions
for specific purposes.

B. Students begin to wnderstand the concept of
unity and attempt to control specified elements
in their works in order to achieve wnity.



.rade: ART 10

v

Division: 0mons

Goal Title: rearronsres 1’

Objective:  SzmENS WILL SOLVE TEACKER-DYRECTED PROBLENS OF UNITY AND EMPHASIS IN CREATING

COMPOSITIONS.

amphasis. -

Concept: A, Compositions use positioning and grouping of subjects for different meanings and

Focus:

The uge of placement for emphasis:

. The 'golden section' rule of placement of subject
matter by Euclid;

» Exceptions to the golden section that work and
are pleasing;

» Geometric triangular formats of Madonna and Child
compositions throughout history;

» Dissimilar forms which are unified by clustering;

» On varying the scale, size and distance.

Study Approaches:

+ Discuss and observe differences in placement and
enphasis between Western and oriental cultures.

« Explore and discuss the meaning of the 'golden
section's Find and create exceptions that are

pleasing.

» Explore emphasis and proportion with various 2D
and 3D media and technigues.

» Paint, photograph or compose family themes using
a triangular format.

conties

107

+ Texts

Resonrees:

Richardson, J.A., Art: The Way It Is;
Chi 7'
- Elsen, A+, Purpoge of Art.
Collier, G., Form, Space and Vision,
Gatto, J., A. Porter, and J, Selleck,
Exploring Visual Design,
Petersen, Ko and J.Js Wilson, Women Artists.

» Visuals

Laser Disc ~ 'Sightlines' - World Art.

Classical Greek sculptures.

The Parthenon

Rosa Bonheur - 'The Horse Fair'.

Medieval & Renaissance architecture and
paintings.

LeCorbusier ~ Modern French architecture:
'Ronchamp: Ste. Marie-du~Haut',
Piero della Francesca ~ 'Flagellation of

Christ',
Giotto - 'Ognissanti Madonna'.
Rodin = 'Burghers of Calais’,
Rembrandt - 'Night Watch'.
Lippi - "Madonna and Child Enthroned'.

Evaluation Approaches:

Portfolio. Look for increasing effective use of
emphasis and proportion in compositions,
Evaluate for improvement throughout the term.

108
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Grade: a7 10 Division: coMposiarons Goal Title: rerarronsnres 1

Objeetive: st Wil SOL7E TEACHER-DIRECTED PROBLENS OF UNITY AND EMPAASIS IN CREATING

COMPOSITIONS.

Cﬂll(!@[it: A Compositions use positiining and grouping of subjects for different meanings and
emphasis.

STUDY APPROACHES: (cont'd)

» Superimpose various points of view of a subject
in one composition to imply a movement of the
viewer as well as the fiqure.




‘ rade: A 10 Division: 'mous Goal Title: recarronsires 1.

Ubjective:  swents WILL SOvE TEACHER-DIRECIED PROBIESS OF UNITY AND BMPHASIS IN CREATING

COMPOSITIONS,

Conccpt: B« Unity is achleved by controlling the elements of a composition within the picture plane.

Foeus:
l v Creating unity within a composition using:

doninance, subordination, repetition, color, and
surface quality.

Study Approaches:

+ Study architectural styles for unity throuch
repetition of form,

v Observe repetitious shape and form in nature,

+ Create stencil and silkscreen designs utilizing
repetitive shapes or motifs.

+ Create relief designs utilizing repetitive shapes
or motifs on fabric and paper.

v Use mobiles to emphasize repetitive shapes with
various sizes,

« Explore mosaic compositions.

« Explore unity in painting through monochromatic
and analogous color schemes.

+ Bttend to unity in ceramic art through manipula-
tion of surface qualities on thrown pots.

contavas

+ Visuals

Resonrees:

v Texts

Ocvirk, 0+, et al., Art Fundamentals; pp. 19,
25-21, 71,

Malins, F., Understanding Painting: The
Elements of Composition.

Gatto, Jv, et al,, Exploring Visual Design.

Feldman, B+, Varieties of Visual Expression.

Laser Disc - 'Sightlines'.

Rembrandt - 'Night Watch'.

P Mondrian - selected paintings, 'Composition
- White, Black & Red'.

M, Safdi - 'Habitat 67'.

P, Cezanne - selected painting for wnity
through color, 'Card Players'.

V. van Gogh - selected paintings for unity
through texture 'Sunflowers'.

A lolville - selected paintings for unity
through dominance.

Ev Carr - selected paintings for unity
through color.

A+ Varhol - 'M. Monroe' & 'Campbell Soup
Cans'.

A Calder - mobiles 'Black Widow'.

S Delaunay - selected paintings for unity
through rhythm

COnteeve
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Grade: w10 Divisiom: comeosrrions Goal Tille: reuanronsuins 1

Objective:  stupeNs WILL SOLVE TEACHER-DIRECTED PROBLENS OF UNITY AND EMPHASIS IN CREMTING

COMPOSITIONS,

Concept: Bi Unity is achieved by controlling the elements of a composition within the pleture plane.

STUDY APPROACHES: ({cont'd) RESOURCES: (cont'd)

+ Develop unity in photographic prints through the + Films
use of dominance and subordination in the

selection, location and size of subject matter. NFB categories - Animated Films; Folk Art;
Canadian Paintingi Canadian Sculpture;
+ Use drawing media to explore quality of line and Canadian Pottery.

rules of lineir perspective to achieve unity.

Evaluation Approaches:

Portfolin, Look for a variety of controlled
elements within the compositions to achieve
unity. Critiques and Discussions: Listen for
recognition of elements used to create unity in
student's works and selected works of others.

114
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Rclationships 2

COMPOSITIONS

Axrt 1O

OBJECT“[E STUDENTS WILL SOLVE TEACHER-DIRECTED SPATIAL PROBLEMS OF MOVEMENT AND DIRECTION IN
THE CREATION OF COMPQSITIONS.

CONCEPTS EVALUATYON CRITERION
A. MYovement, rhytim, and direction are used A, Stodents can identify visual examples of these
in recording humans and their activities. concepts. Depictions of human beings will

contain these principles as specified in
problems set.

115 "




Grade: wr 10 Division: comostrrons Goal Title: recarronsures 2

ﬂbgcctive' STUDENTS WILL SOLVE TEACHER-DIRECTED SPATTAL PROBLENS OF MOVEMENT AND DIRECTION IN

THE CREATION OF COMPOSITIONS.

0

&mcept' A Movement, rhythm and chrection are wed in recording humans and their activities.

¥

M

i Focus:
| Actual as well as implied movement:

!, Presenting a continuous event in time of a human
fiqure in action;

+ Superimposing various points of view of a figure
in one composition to imply a movement of the
viewer as well as the fiqure:

v Presenting various motions of a fiqure in action
simultaneously without once showing a complete
human fiqure.

Study Approaches:

» Make continuous gesture drawings of figures in
action,

v Develop multiple photoqraphic exposures
- leaving shutter open as the figqure moves
- layering several still negatives together to
imply motion
~ using special multi-cut lems filters
- using strobe lights and a motion camera.

+ Use kinetic wire sculpt ves to depict movement,
rhythm, and direction.

coNtivas

v Texts

' Visuals

+ Films

Resourees:

Simmons, S. and M. Winer, Draving: The
Creative Process; pp. 63-64, 68-69, 185,

Collier, G, Form, Space and Vision.

Gatto, J», et al., Exploring Visual Design.

Kaupelis, R, Experimental Drawing.

Laser Disc - 'Sightlines' - Paople and the
Manufactured Environment,

U. Boccioni - 'Unique forms of continuity in
'Space’.

Ms Duchamp - "Nude Descending a Staircase's

T. Eakins - photographs

W. de Kooning - 'Study for a Dance Recital'.

Js da Pontormo ~ 'Dancing Figures'.

Parthenon - West Facade

Cartoon art examples.

NFB categories - N, Mclaren.
ACCESS - Art Category in Curriculum Index.
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ade: arr 10 Division: c'mons Goal Title: rerarrovsuies 2

Objeetive: SIDEVIS WILL SOLVE TEACHER-DIRECTED SPATIAL PROBLEMS OF MOVEMENT AND DIRECTION IN
. THE CREATION OF COMPOSITIONS.

-

VCon*cep_t: Ao Movement, rhythm and direction are used in recording humans and their activities.

STUDY APPROACHES: (cont'd) Evaluation Approaches:

+ Repeat and overlap a single human image to imply Portfolio, Assessment of the student's finished
movement in a certain direction in stencil work: Look for creative arrangements controlling
designs on paper and fabric. movement , rhythm and direction. Through

discussion, establish student intention to
y « Explore cartooning techniques to show figures incorporate these concepts in work. Test
in motion with direction. student's own definition of concept.

+ Paint several superimposed views of a figure
¥ in separate colors.

+ Explore new discoveries in computer art.

13 - 120



OBJECTIVE SpeNts WILL USE THE VOCABULARY OF ART CRITICTSH 0 DEVELOP AND ACCEPT ANALYSES OF
THEIR OWN WORK.

Relationshhigps 3

CONCEPYS EVALUATION CRITERIA
A« Describing and discussing media and A. Students use terminology appropriately and
techniques uged it one's own works will accurately.

develop vueabylary.

B. Students discuss and define components, as well
B« Describing and ‘discussing components of as being able to identify their presence in the
design are part of the process of student's own work,
analyzing one's own work.

COMPOSITIONSS

-
W
K
¢




‘mde: ART 10 Division: c.ITmNs Goal Title: rerarionsizes 3 e

Objective: STuDENTS WIL USE THE VOCASULARY OP ART CRIICISH O DEVELOP AND ACCEPD ANALYSES OF
THEIR OW WORK.

Concept: A Describing and discussing media and techniques used in one's own works will develop
vocabulary.

| Focus: Resources:

The vocabulary of art-making: Descriptive terms and processes can be derived

from classroom instruction. Terms may be also

| . Identifying and describing materials used in the selected from resource; and references listed in
student's own works; 'resource' sections. Glossaries of. recommended

texts,

. Identifying and describing techniques used in
the student's own works.

Evaluation Approaches

Study Approaches; Discussion and notebooks. Look and listen for
iy accurate uge of terms in: journals, teacher-

student interviews, and small and large group
Have students individvally identify media and ~  |critiques and discussions. Gather written
techniques of their own works in discussions/ statements about thelr own works and how they
written reports. can- about. Evaluate for improvement through-
out the term

Have students keep records regarding problers
they experienced as they worked.

Encourage numerous discussions between teacher
and Stlldem‘. .

Discuss preferences for media and techniques
in small groups.

123 124



G:-ade: arr 10

Objective:

THEIR OWN WORK.

§Concept: s.

Division: cosposIrions

Goal Title: revarionsures 3

STUDENTS WILL USE THE VOCRBULARY OF ART CRITICISM TO DEVELOP AND ACCEPT ANALYSES OF

Describing and discussing components of design are part of the process of analyzing
one's own work.

Focus:

Increasing student knowledge and use of art
vocabulary:

+ Elements and principles of design.

Developing sense of artist as: creator (thinker),
maker (technician), consumer (responder), and
critic.

Study Approaches:

« Use small and large group discussions and
critiques after completion of all student
projects to extend knowledge and use of art
vocabulary.

+ Have students analyze a famous work of art
(oral or a written report) for its design

componentse.

+ Give vocabulary quizzes.

« Have students accompany each composition with
a written statement of the components of design
attended to.

Resourees:

Glossaries of texts used.
Descriptive terms and processes can be derived
from classroom instruction.

+  Visuals

Students' works.

Evaluation Approaches:

Discussion, notebooks, quizzes.

Small and large group discussions and critiques
of student and professional works incorporate
correct vocabulary and conceptse

Written and oral statements about student's own
work shows the student approaching his own work
from the different roles of the artist. Slide
analysis tests.

126
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OBJECTIVE STUDENTS WILL EXPERIMENT WITH VARIOUS REPRESENTATIONAL FORMATS. .

CONCEPTS EVALUATION CRITERION

A. Various materials alter representational _A. Students begin to select media for a specific
formats and processes used in achieving visual purpose and effect.
certain intended effects.

127 128 4




Grade: ast 10 Division: composirrons Goal Title: oreanzzaTIons 1

ﬂbjcctive: STUDENTS WILL EXPERIMENT WITH VARIOUS REPRESENTATIONAL FORMATS.

certain inten\ 3 bt

Concept- A Various materials altar ronrosentational formats and processes wged in achieving

L oy

Focus:

Using two and three dimensional media-

+ Using one media to its full variety and
potential;

+ Using different media for the same subject
matter.

' Study Approaches:
. Explore the character of various media:

- Drawing media: conte vs. charcoal vs.
graphite;
- Weaving - various thicknesses and textures of
yar, and wool;
- Film - high contrast vs. grainy films;
- Printmaking - linocuts vs. woodcuts (grain
and texture)
- photo-silkscreen vs. lacquer
based films;
Metals ~ casting metals vs. wire sculpture;
Paint - acrylic vs. water.»lors
~ hard edge vs. transparent;
Clay - porcelain vs. stoneware;

\

\

1

\

+ Use two different media to create two
compositions of the same subject matter.

T 129 _ 130 !

Wood - soft vs. hard (workability and texture).

Resourees:

+ Texts

Richardson, J.A., Art: The Way It Is;
Chap, 10-11.
Specific media books.

« Visuals

Laser Disc - 'Sightlines' - Alberta art

« Films

NFB categories - Animated and Experimental
films; Canadian Pastel Drawings,
Canadian Paintings, Engravings, Etchings,
Carvings, Quebecois Sculptures, Art Metal
Work, Handicrafts, North American Indian
Sculptures.

ACCESS - Art Category in Curriculum Index.

Evaluation Approaches:

Portfolio. ILook for combinations of media and

intended effects. Look for variety of media-
studies in both two and three dimensional
materials demonstrating basic skill and knowledge
of material. Evaluate for use of material to
express themes and achieve desired effects
throughout term,
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WORK_OF ART,

CONCEPTS

A.

Be

Image making is a personal .experience
created from ideas and fantasies.

_Mood ig created by tools like atmospheric
perspective.

131

OBJECTIVE STUDENTS WILL HE CONSCIOUS OF THE EMOTIONAL IMPACT THAT IS CAUSED AND SHAPED BY A

EVALUATION CRITERIA

A.

Students begin to create images suggested by
their own life experiences. They are willing
to share personal views or statements through
their image making.

Students develop a repertoire of methods with
which to create atmospheric perspective in two
dimensional works.

132
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Grade: e 10 Division: cosrosrrions Goal Title: cremvzarrons o

I Objective: soooaves i 52 covserous oF 72 mostons neacy THA? 1S CAUSED AND SHAPED BY A
. WORK CF AR,

Concept: A« Image making is a personal experlence created from ideas and fantasies.

Focus: Resoureces:

Ideas of importance to students: « Texts

+ On fantasies which are possible; Simmons, S. and M. Winer, Drawing: The

Creative Process; pp. 161-163, 238~258.

+ On fantasies which are beyond reality, Richardson, J.A., Art: The Way It Is,
Roukes, N., Art Synectics,
Bennett, B, and C, Hall, Discoverir, Canadian
Study Approaches: "t ' -
Feldﬁ;H, E., Varieties of Visual Fxperience,
+ Explore 'automatic’ techniques of drawing and Hughes, R., Shock of the New.
painting,

Petersen, K. and J.J, Wilson, Women Artists.

+ Discuss works of padaists and Surrealists,

+ Visvals
+ Digcuss student's preferences for themes in

small groups, laser Disc - 'Sightlines' - World Art.

Mo Ch all,
+ Ilustrate dreams and nightmares in 20 and 3D Pe Klce - 'Pastorale’,
compositions. G+ deChirico,
J« Bosch,
+ Student selected concerns or ideas ag content Rousseau,
for teacher-defined design problems. Surrealists ~ Tanquy

- Dali "Persistence of Memory".
Dadaists - Duchamp

- Ernst.

133




‘adc: ART 10 Division: cRITIons Goal Title: oreavzarions 2

Objective: STUDaNTS WILL BE CONSCIOUS OF THE NOTIONAL I\PACT THAT I CAUSED AND SHAPED Bt &
HORK OF ART.

Conccpt: A. Image making is a personal experience created from ideas and fantasies.

« Films

Marc Chagall - The Colors of Passion
(International Film Bureau).

NFB categories - Paul Emile Borduas; Artists;
surrealistic Paintings; Portrait and
Paintings.

ACCESS - Art Category in Curriculum Index.

Evaluation Approaches:

Portfolio and sketchbooks. Have students make
verbal or written statements about the themes
they use. Discuss congruence of stated
intention and resulting outcome.

fvaluate for variety of expressive themes
throughout the term.




Grade: axr 10

Objective:  suas witL 5 coiscons op THE THOTIONA, TNPACY THAT IS CAUSED A SHAPID B¢ &

C«mcept: B, Mood iy created by tools like atmospheric perspective.

WORK OF ART,

Division: conposrmrons

Goal Title: oreantzarzons 2

Y Lk

Focus:

Emphasize the mood in art works through:

The perspective of shadows and reflections;

The interaction of perspective with color and
11lumination;

the movement and direction of natural forces at
work in landscapes.

Study Approaches:

Watercolor painting to explore color and
illumination in landacapes.

Photographic still shots to investigate
reflections,

Time-lapse photographs of a sunrige, sunset,
changing weather.

Investigate effects of rain, fog, snowfall on
landscape,

Observe examples of famous landscape artists
(painters and photographers),

Drawings of still life objects under varying
sources of illumination,

conteesy

Resonrces:
+ Texts

Ocvirk, 0., et al., Art Fundamentals; pp. 50,
and 123,

Simmons, S, and M. Winer, Drawing: The
Creative Process; p. 112,

Life Library of Photography, Light and Film,

Robinson, D., Reflections.

Collier, G., Porm, Space and Vision.

Richardson, J.A., Art: The Way It Is; Ch. 6.

v Visuals

Laser Disc - 'Sightlines' -~ World Art,
Canadian Art, Alberta Art,

Photographers: Angel Adams, Ernest Haas,
Edward Weston, Freeman Patterson,
David Robinson.

Chinese landscapes.

Barbizon School - Millet, Rousseau, Courbet,
Corot,

Delaunay,

Constable ~ "Wivenhoe Park Essex',

Turner = 'Richmond Hill 1819'.

Toni Onley.

Group of Seven,

Ge 0'Keefe.

Yuan dynasty 'landscape’.

E. Carr,

CONtaues

i
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"ade: ART 10 Division: c'mous (xoal Title: orcanIZATIONS 2 '

Objective:  Sroevis WILL B CONSCIOS OF THE BNOTIONAL PACT THAD 15 CAUSED D SAPED Bt
HORK 0P AR,

Comcept: 5. Hood is created by tools Like atnospheric perspective.

STUDY APPROACHES: (cont'd) v Films
. Paintings which concentrate on the color values NFB category = 'Sky'.
of cast shadows. Crystal Production - Watercolor Category.

Cherry Film Prod. ILtd, - Landscape Painters.

. Investigate light sources (front, under, high
side, top, side, side areas),

. A photographic portrait series of one subject Evaluation Approachcs:

using several different sources of illumination.
Portfolio and sketchbook. Look for effective use

. Investigate using a combination of more than one of shadows and reflections in works.

light source. Look for wwsual treatment of color and
illunination.
Evaluate throughout term for improved use of
atmospheric perspective,
Look for variety of light sources in
compositions. i
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Sources of Images

FEFNCOUNTERS

At 1O

OBJSECTIVE STU0esTs WILL IWESTIGAIE THE PROCESS OF ABSTRACTING FORM FROM A SOURCE IN OADER 10

CREATE OBJECTS AND IHAGES.

CONCEPTS

Ao Artists simplify, exaggerate, and
rearrange parts of objects in thely
depictions of images.

B, Artigts select from natural forms in
oxder to develop decorative motifs.

EVALUATION CRITERILA

A

B,

Students understand that artists acquire their
ideas from many sources. They can identify
visual examples of the concept. At least one
method of abstracting or exaggerating an image
is applied.

Students show an increasing ability to identify
the source of decorative motifs. Students are
willing to search out examples of the visual
idea studied, Students practice transforming
natural forms into decorative motifs.
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de: amr 10 Division; xm.ms (yoal Title: sounces oF TvnGes

| 0bjectivc: STUDENTS WILL INVESTIGATE THE PROCESS OF ABSTRACTING FORM FROM A SOURCE IN ORDER T0

CREATE OBJECTS AND IMAGES.

Concept: A Artists simplify, exaggerate, and rearrange parts of objects in thelr depiction of

inages.
Focus: Resorurees:
. 0n the development of the visual idea from its . Texts
representational source - where do artists get
their ideas and how do they develop them? Richardson, J.A., Brt: The Way It Is; Ch. 2
and 9.
. On transforming objects (e«gs, Arp - blomorphic Simons, Se, and M. Winer, Drawing: The
forns; Cubist studles). Creative Process; pp. 238-259.
Roukes, ., Art Synectics, Che 2& 3,
. On simplifying complicated images (e.gs, Elsen, A., Purposes of Art, Ch. 16, 20, 21,
yeolithic stone carvings). Hughes, R, The Shock of the New,

petersen, K. and J.J, Wilson, Women Artists.

. On elaboration of parts (e.g., Baroque art and
architecture; political cartoons). + Visuals

Lager Disc - 'Sightlines’,

Stady Approaches: Yenus of Hillendorf,
pali - 'Persistence of Memory'.
. TRelate to Drawings Record A, Investigate D. Matisse - 'Lady in Blue's
Picagso ~ 'Girl with a Mirror's

. Relate to Compositions Components B, Brancusi - 'The New Born's

Relationships A, Organizations 2. Miro - 'Harlequing Carnival's
Bernini ~ 'St. Theresa Altar',

. Observe examples of concepts in glide and E] Greco - 'Resurrection's
picture form. Practice identifying techniques. J, Chicago ~ 'The Dinner Party's
Have students identify other works exemplifying Moore - 'Reclining Figure',
these ideas by looking in their texthooks, and
noting or speaking reasons for selections. v Films
Discuss briefly the context of each work
selected as example. NFB categories - Animated Films; Style;

Graphic Arts; Art Works; Canadian
paintings; Yorth American Indian
Seulpture

conteer contavee
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Grade: 2rr 10 Division: mcounTErs

Goal Title: sources oF 1Maces

Objeetive: STUDENTS WILL INVESTIGATE THE PROCESS OF ABSTRACTING FORM FROM A SOURCE IN ORDER TO

CREATE OBJECTS AND IMAGES.

Coucept: A, Artists simplify, exaggerate, and rearrange parts of objects in their depiction of

images.

STUDY APPROACHES: (cont'd)

» Design symbols for a series of randomly selected
objects, qualities, or ideas.

+ Simplify a form to basic shape and volume. Use
the simplified form (2 or 3D) to convey a
message; or, use a complicated form to
communicate a dream; or abstract and simplify
a small area from a larger object.

Evaluation Appraaches:

Discussion, notekook, studio work. Listen and

look for accurate idetification of concepts in
oral and visual presertations.

Look for imaginative application of concept in
both written and studio work.

Observe student willingness to apply ideas in
studio work of Drawings and Compositions.
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'radc: AR 10 Division: F‘%TERS

Goal Title: sources oF IMAG‘

Objective: stbsNrs Hiny INVESTIGATE THE PROCESS OF ABSTRACTING FORY PROM A SOUACE 1N ORDER 10

CREATE OBJECTS AND IMAGES.

Conccpt: By Artists select from natural farms in order to develop decorative motifs.

Focus:

. On the development of the visual idea from its
representational source - Where do artists get
their ideas? How do they develop them?

. The use of motifs to emhance environments, e.g.,
architectural decoration, interior designing,
embellishments of objects (low relief, painting,
sqraffito, etc.), paintings.

. Use of motif in personal decorations: insignia,
jewellery, initials, stitchery, fabric design.

Study Approaches:

» Relate to Drawings Record A, Reeord B,
Investigate D

» Relate to Compositions Components B,
Relationships B, Organizations 1A and 2A.

. Obgerve examples in slide, picture and artifact
form. Identify the use and location of objects/
images. What relationship did media have to
image organization? What intent or need does
decoration fulfill for human beings? Is there
a difference between public or personal
decorations? Students can investigate questions
through directed activities such as: written
answers, group statements, visual comparisons

and identifications.
contesee

147

v Texts

+ Visuals

« Films

Resources:

Roukes, N+, Art anectics, Ch, 1 and 2.
Elsen, A+, Purposes of Art, Ch. 21 and 22,
Collier, G, Form, Space and Vision.

Porter, Tv, and S Goodman, Manual of
Graphic Tecuniquess I

petersen, X. and J.J. Wilson, Women Artists.

Laser Disc - 'Sightlines' - Flora and Fauna,
People and the Manufactured Environment.

'Chinese Blue and White Jar',

Beardsley ~ 'Black Cape'.

Lautrec - 'Jane Avril, 1899'.

Lalique = 'Jewellery and Mirror'.

'Bayeaux tapestry: detail'.

Tiffany - 'Vase, 1900'.

Klimpt - 'Parik 1903-10'.

0'Keefe = 'Black Iris's

William Morris - books, wallpaper, etc.

Graham Sutherland: Coventry tapestry.

Gobelin tapestries.

Barbara Hepworth sculptures.

NFB categories - Graphic Arts; Industrial
Design; Canadian Pottery; Handicrafts.

contvvas
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Grade: w10 Division: mcomess Goal Title: sources or nmaceg

CREATE QBJECTS AND IMAGES.

Concept: s,

| Objective: smoeves i, westrears i wrocess o wssmacTne Fo FROY A SOURCE IN ORDER 70

Artists gelect from matural forms in order to develop decorative motifs.

STUDY APPROACHES: (cont'd)

+ Create a photographic essay of samples found in
public and private spaces in students' locale.
A drawn record may also be considered.

« Select a single plant for detailed study and
analysis of form Include drawing, See if you
can identify this plant in any artifacts or
images studied, List these and describe
variations, Create a serial or pattem drawing
based on the plant form studied.

§+ Fron detailed fornstudy, construct a three-
| dimensional work which emphasizes a single
aspect of that form,

f + Do monuental drawing or painting abstracting a
| single feature of a form.

Evaleztion Approaches:

Discusgion, notebooks, group projects, studio

work. Losk for accurate and responsive oral or
visual projects related to concept. Within a
single project, assess student planning and
invest’yation within the various aspects of the
project.

In studio work or portions of written projects,
look for well crafted images and objects
resulting from in-depth studies,
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CONCEPTS

A. Works of art . v themes and images
which reflest vasi..s personal and
social conditions.

8. Technology has an effect on materials
used in image-making.

151

EVALUATION CRITERIA

Students begin to demonstrate through their
comments about art works, the understanding
that changes occur in the purposes of art and
the objects that are valued as art. Students
begin to display greater objectivity and
acceptance of the tastes of viewers in
different times.

Students can describe the materials used in
making images in different periods. Students
begin to make statements indicating their
awareness of the influence of technology on the
changing tools and techniques of the artist.

Lo




Grade: ar 10 Division: excounrzns

(xoal Title: mansroruations eroucn v

STUDENTS WILL COMPARE THE IMAGE CONTENT OF CERTAIN PERIODS.

l('l‘ll)jcctiv 2!

conditions,

Cdnccpt: A Works of art contain themes and images which reflect various ‘personal and social

Foens:

v Similarities and differences in what is seen ag
the "cherished object" through time.

v Artists select image content because of a number
of reasons: search for beauty and truth, social
conment, recording events, visual playfulness,
personal statement, patron request, etc.

+ Works of art can demonstrate values of either the
society at large or the individual artist.

v Question of "What constitutes an art work",

Study Approaches:

+ Relate to Drawlngs Communicate A, B, Articulate &
Evaluate A,

+ Relate to Compositions Relationships 3B,
Organizations A and 2A.

« Observe examples in slide and picture form,
Present students with images exemplifying
different purposes and different periods of art,
Idantify conditions that can motivate an artist
to produce works of art, Identify a selection
of conditions that can enhance or inhibit
expression: an artist working, an artist's
selection of content, social recognition of the

contyees

o Texts

Resonrces:

Richardson, J.A., Art: The Way 1t Is; Ch, Z,A
8, %

Elsen, A., Purposes of Art,

Bennett, B. and C. Hall, Discoveriny Canadian
Art,

Slatkin, W., Women Artists in History.

+ Visuals

laser Disc - 'Sightlines' ~ World Art,
Canadian Art, Alberta Art,

J+ Chicago - 'The Dinner Party'.

Ds Smith -~ 'voltri vi',

Cv Oldenberg ~ 'Floor Burger',

M. Louis - 'Third Element'.

M+ Duchamp - 'Nude Descending a Staircase'.

V» Boccloni - 'Unique Forms of Continuity in
Space',

Greek pottery ~ Amphora with Marriage
Procession.

Book of Hours - 'January ~ A Banquet;
October - Seed Time'.

Parthenon - 'West Facade'.

Moore ~ 'Reclining Figure'.

Rodin ~ 'Burghers of Calais'.

Matisse - 'The Dance',

Rembrandt - 'Night Watch'.

6l



.rudc: ART 10 Division; xmco.s Goal Title: mransrorurzons 'I‘HROU.ME

Objective:  Srubenss WILL CONPARE 2 THAGE CONIENT OF CERTAIN PERIODS,

Conccpt: A Works of art contain themes and images which reflect various personal and gocial

- conditions. e
STUDY APPROACHES: (cont'd) « Filng
artist, preservation of the image, etc. NFB categories - Animated and Experimental
Student research should focus on at least one Films; Canadian Indian Paintings;
artistic purpose in ovder to search for related Canadian Paintings; Art Metal Work;
examples of work. Bateman, Robert; Quebecois Paintings,

Sculpture.

« Inquiries into student's own motivation for
image-making. Have students identify their
own purposes of art-making in their journals or
sketchhooks.

Evaluation Approaches:

Discussion, notebooks, research papers/oral
presentations. Look for evidence that students
recognize more than one purpose of art=making.
Look for willingness to dlscover visual examples
of purpose selected for discussion and research.
Assess written or oral ideas for accuracy and
individual opinion supported hy research.

Look for comments by students on their own
motivations.




Grade: s 10 Division: mcounrans Goal Title: muwsromrons mroue e
mm

Objective:  Sruomvms wnl, CONPARE THE THAGE CONIENT OF CERTATN PERIODS.

(]()llcibllt: B. Technology has an effect on materials used in image-making.

Foens: Resources:
+ Agricultural and industrial advancements . Texts
influence wmaterials available for artistic use.
(evgs, stone to computer/video art) Richardscn, JuA., Art: The Way It Is;
Chy 10=11,
« Artistic experimentation or style may influence Ocvirk, 0., et al., Art Fundamentals.
the materials aspect of an art work. Hughes, R., The Shock of the New.

+ Has technological development changed or altered

the purpese of making art? . Visuals
Laser Disc ~ 'Sightlines',
Study Approaches: Rodin - 'Burghers of Calals'.
A+ Calder - 'Black Widow'.
. Relate to Drawing Investigate B, Communicate B. A. Warhol - 'Gold Marilyn Monroe'.
R. Lichtenstein - "Modern Painting with a
» Relate to Compositions Relationships 3A, B, Bolt',
Organizations 1. F. Leger - 'City 1919,
R Delaunay - "The Tower and the Wheel',
. Observe examples of the concept in slides and W, deKooning - 'Fiqure in a Landscape'
picture form. Emphasize identification of media No. 2, 1951,
used (appearance, permanence, etc.), as much as C. Olderburg - 'Floor Burger',
possible from slides and pictures. Use real Bernini - St. Theresa Altar,
; artifacts if possible. 'Chinese Blue and White Jar'.
: Bayeux tapestry (detail).
} - Group activities., Have students relate 'Rook of Horse: January: A Banquet'.
selected materials to a general 'time line' Degas ~ 'Dancer’.
development, Venus of Willendorf.

+ Discuss availability and development of
materials as pertinent to contemporary work.

0 ' 158 .




rade: A 10

Division: e

'Concept: B, Technology has an effect on materials used in image-making,

o‘s

Objective:  STDENIS WILL COMPARG ™8 TWAGE COVTHNP OF CERIAIN PERIOLS,

Goal Title

+ TRANSPORMATIONS THROU

L

STUDY APPROACHES: (conc'd)

. Develop advertising brochures displaying/
comparing sclected materials and applications.

, Research the Arts and Crafts movement of the
19th Century.

» Prepare a mini-museun of well-designed works in
plastic.

. Investigate the effect that photographic
technology has had on the development of modern
art:

[

| . Investigate the effect of the video medium and
computer graphics on the development of
contemporary art.

RESOURCES: (cont'd)
» Filns
NFB categories ~ Art Metal Work; Indian

Masks; Quebecois Sculptures; Graphic
Arts; Industrial Design,

Evalnation Approaches:

Discussion, notebooks, gqroup projects. Observe(d

student's ability to identify materials discusse
and displayed. Test the student's knowledge of
materials and characteristics used in the
classroom. Bssess projects for accuracy, depth
of 'research', soundness of opinions or

conclusions, inventiveness of project
construction.
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T e ! bk \ bt

0 [OBJECTIVE SIDENIS WILL BECOME AARE OF TG RELATIONSHIP BETWEEN FONCEION AND FORM IN ARTISTIC
E
e; CONCEPTS EVALUATION CRITERIA
“ .
u .
E{ Ao Simplified form communicates the purpose A, Students apply basic art criticism techniques
g and function of designed objects, to an analysis of simplified form and purpose
o - in designed objects, Students display a

{B. The function of an art work can be willingness to examine, define, and develop

‘emphasized by its decoration. their own sense of taste.

B.  udents apply basic art criticism techniques
to an analysis of decorative features as these
relate to function, Responses to art works are
enaiszed by students in order to define and
deveiop their own sense of taste.

S|
« |
g




.rade: AR 10 Division: n‘ms

| Objoctive: swvens HILL BECOR AUBRE OP RELATIONSHI
| PRUDUCTIONS,

A Simplified form communicates the purpose

Goal Title: mencr or mnse'

P BETWEEN FUNCTION AND FORM IN ARTISTIC

and function of designed objects.

{ Focus:

. Study the idea of purpose and function
structuring forn as manifested by art movements.

+ How does artistic design result from the approach
of "form follows function” as a problem-solving
method?

« The division (real or constructed) between
artists and craftspeople,

. Manufactured objects such as cars, tools,
furniture, machines, ete.
Study Approaches:
+ Relate to Drawings,
« Relate to Compositions.

. Observe examples of concepts in slide and

Resourees:

+ Texts

Richardson, J.A., Art: The Way Tt Is.
Arnason, H.H., History of Modern Art.
Faulkner, R, and £, Ziegfield, Art Today.

. Visuals

laser Disc - 'Sightlines' - People and the
Manufactured Enviromment.

 Films

NFB categories ~ Industrial Desigm; Style.

Evaluation Approaches:

Discussion, notebook, presestations., Concepts

picture form, Apply basic art criticism
techniques (see Appendix) whon viewing the
images of the selected object of study (e.g.,
chalrs). Write a reviaw of the chairs as if
these had all appeared on the market at the same
time. Write a review as if these had all heen
displayed at an art show together, What
differences in your responses do you detect?
Why? Using the chair images as a wodel for

CONEeras
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taught can be tested in written or visual
formatse Watch for student willingness o gather
information in order to develop opinions, and a
sense of taste. Look for accuracy in research.
Identify the transfer of concepts from written
research projects to desiqn problems. Listen for
student use of basic art criticism techniques in
discussions.
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Grade: w10 Division: moonmes Goal Title: vencr or Tages

et \'f“ ;;LsTunsNTs WL R oy o REAYUSKIP BEME FCTION D FORY 1 RCISHEC
L oROpoTONg, .

STUDY APPROACHES: (cont'd)

designing, design your own chair for a specific
occasion or occupation. Prepare working
drawings. Construct the chair if at all possible
(in maquette or 1ife size form)., What is the
relationship of form and function in your design?
Research the definition of ERGONOMICS in relation
to desiqn,

« Compare elaborately desiqned objects to objects
displaving sinplified form: Usn critical

gkills, Devise essay or ri.carch questions as
appropriate,




'zulc: ART 10 Division; Erx'nms

| Objeetive:  sovenrs Wi BECONG NARE OF RELATIONSHI? BEPWERN PUNCTION AND FORY 1§ AREISTIC

__ PRODICTIONS.

Concept: B The function of an art work can be emphasized by its decoration.

Goal Tithes woace or 1HaGES v

Focus:

. Sultability of decoration for surface and form:
Relationship of decoration to function,

+ Use of ornament in architecture.
. Use of pattem in selected works,
» Calligraphy, illunination, illustration.

« Define function,

Study Approaches:
+ Relate to Drawings.
. Relate to Compositions.

. Observe examples of concepts in slide and
picture form. Describe and amalyze the
suitability of components used as decorative
aspects enhancing function of selected works.*
Write down all your personal responses to
selected works displaying decorative surfaces
or forms. (* see Art Criticism Appendix)

. Pretend you are an interior designer selected
to re~do the interior of some structure. Would
you design In an Art Nouveau style or in the
Bavhaus style? Defend your selection. Make

167

Resonrees:
v Texts

Richardson, 7.8+, Art: The Way It Is; Che 104
Elsen, A., Purposes of Art, Chap. 4~5, 13, 16
Arnason, H.H., The History of Modern Art.
Faulkner, R and E. Ziegfield, Art Today.

. Visuals

Laser Disc - 'Sightlines' - World Art.

Medieval manuscripts.

Book of Hours - 'January' 'October'.

Benozzo Gozzoli ~ "Medici Chapel frescoes's

Gentile da Pabriano - 'Adorations of the
Magi's

Lindisfarne Gospel - 'Chi Rho page'.

Tiffany 'Vase',

Talique jevellery and mirror,

C, Rennie MacIntosh - furniture (Art Nouveau).

T1lustrations of children's stories.
Architectural and craft magazinns,

Evaluation Approaches:

Discussion, notebooks, presentations. Look for

contyees

vistal recognition of concept in slide tests,
Listen for art criticism technigues in
discussion. Look for student willingness to
qather information, in order to develop opinions,
or sense of taste. Watch for application of
ideas in design problems.

—
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Grade: ar 10 Division: micoommers Goal Title: veacr o mnaes

| Objoetive: STuDENTS WILL BECONE AVARE OF RELAVIONSHIP BETVERN FUNGTION AND FORY TN ARTISTIC
PRODUCTIONS

Concept: B The function of an art work can be enphasized by its decoration.

STUDY APPROACHES: (cont'd)

dravings of what you visuallze as the 'main
attraction'.

+ Create an image which uses embellistment and
elaboration to emphasize a dominant area,

+ Elaborate and embellish student's own initials
for book {llustration or illumination.




ART2¢
Objectives and Concepts
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STULENTS HTLL4
Restrd

DRAW POR CONPIDENCE AND CONSOLIDATION OF
HEAD 70 HAND SKILLS. p,73e

(oncaptat

h. Sketching and composing skills can be
doveloptd by drwing from zepresentas
tional soutces, p,)4

B, Devaloping expertiss in one particular
draving meditm nay further develop
pergoral compstence, .75

¢, Combining mental lmages and reprasentas
tional imges in dewring may provide a
challenge to an individusl'y draving
skille, p.%

lnvestigate
DEVELOP AND FEFINE DRAWING SKILLS AND STHLES,
p. 78
Concepts:

A, Points of view can vary according to the
exprassive purpoges of the drawing, p.73

B, Partisl delineations demonstrate a
control of space and fom by the use of
implied lineo p-80

C. Conttol of proportion and parspactiva
enhancea the realisn of subject matter in
araving, p.8l

173

BESI LOPY AVAILABLE

Objectives and Concepts

Comspositions

STUDENTS WILL:
Conponenia

USE NON-TRARLTIONAL APPROACHES T0 CREATE
COMPOSITIONS IN BOTH THO AND THREE
DIKENSIONS, p.89

Conceptst

A. The uge of nop~traditional media
atfocts the development of & two or
three dimensional cbject, p.90

B, The expleration of existing tachnology
may influence the developmen: of two
and three dimensional {mages. p.92

€, Chanca occurzences ot accidental out-
28 can influence the making of a
wock of act, p.93

Relatlonshlpe &

SOLVE TEACHER AND STUDENT DEVELOPED PROBLEMS
BY VARYING THE DOMINANCE OF DESIGN ELEMENTS
FOR SPECIFIC VISUAL EFFECTS. p.94

Concepty:

A, Meaning in composition ip affected by
reverging or distorting positive and
negative elements. p.9s

B, Exaggerating, distorting, and rearranging
parts of images are means of solving
visual problems. p.9%

C. Shifting perspactive ot changing the
point of view are means of solving
visual problems. p.98

Art 20

Encounters

STUDENTS WILL:

Sostrees of lmages

RECOGNIZE THAT WHILE THE SOURCES OF IMAGES
ARE UNIVERSAL, THE FORMATION OF AN IMAGE
15 INFLUENCED BY THE ARTIST'S CHOICE OF
NEDIUM, THE TIME AND THE CULTURE, p.107

Concepts:

A, Different periods of history yield
different interpretations of the sane
subject or theme, p.108

B, Artists and craftspeople use the

possibilities and lim{tations of
different materjals to develop imagery. p.]10

C, Different cultures exhibit diffetent
praferences for forms, colors and
materials in their artifacts, p.112

Traasloraations Throngh Tie

INVESTIGATE THE IMPACT OF TECHNOLOGY O
THE INTENTIONS AND PRODUCTIONS OF THE
ARTIST, p.ll4

Conceptss

A, The adaption of a new medjum will effect
change in an artist's work, p.115

B. Technology has an impact on the artist's
role {n modern soclety, p.lle

C. Technology has an effect on materials and
imagery used in modern sculpture and
painting, p.J1?
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—
Cowrr.leate
EXPLORE A &/ A60'4/L, SELECTION OF EXPRESSIGHS, p.82
Concept!

A. Personally selecied themes can provide
images for axpressive drawing
invegtigationy. .83

Artleniule sad Evalnaie

USE THE VOCRBULARY AND TECHNIQUES OF ART
CRITICISY TO INTERPRET AND EVALUATE BOTH
THELR OWN WORKS AND THE WORKS OF OTHERS. p.8%

Concepts;

A, Understanding styles or artistic move~
rents related to visual studies is part
of developing critical abilitleg. p.té

B, Discussfon of the compositional relations
' shipo and effectivaners of components is
part of leaming to intetpret ona's own
art W:kl p.ﬂ?

Co Idenclfled ainilagd:'»p ln art works can
enhance interpretive dncusaions of
toncerng, thenas, subjects or treatments,
p.88

Relatlonships §

USE VOCRBULARY AND TECHNIQL .. OF ART
CRITICISH TO INTERPRET AND EVALUATE BOTH
THEIR OWN WORKS AND THE WORKS OF OTHERS. p.%9

Concepts:
A. Meaning is exprecs.) in works of art
through subject choice, media selection,

and design elemant emphasis, p.100

B, Art forms may be classified according to
styllstlc characteristics. p,102

Orgazizations

DEMONSTRATE CONTROL OVER VARTOUS COMPONENTS
OF COMPOSITION. p.103

Concepts:

A Develop!-; everal approaches to a single
problem can demonstzate a refinement of

organization and structure In composition. p,104

3. An inporcant ain of the artist ls to
dovelop conpositional skills, p.306

laapact of Images

ACQUIRE A REPERTOIRE OF VISUAL SKILLS USEFUL
FOR THE COMPREKENSION OF DIFFERENT ART FORMS, pdly

Concepts:
Ao The relationships of different features
of a work of art may be compared to thy

total effect of the work, p.12

B, Artists depict subjects from different
polnts of view, p,121

C. Throughout history a wide range of media
and techniques has been used to make art,
p.l

178
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St g g e

OBJECTIVE  storents WILL DRAW FOR CONFIDENCE AND CONSOLTAFTON OF HEAD T0 HAND SKIZLS.

CONCEPTS

A.

B,

c.

Sketching and composing skills can be
developed by drawing from representational
sources.

Developing'expertise in one particular
drawing medium 2ay furtber develop

personal competence.

Conbining mental images and representa~
ticnal images in drawing may provide a
challenge to an individual's drawing
skills.

R - . N s LR R e B -

EVALUA" ¥ CRITERIA

A.

Gt -s consistently use sketch books to record
representational drawings as both a way of
developing visual and creative awareness and as
a source for further compositional work.

Students employ at least one medium with ease
and knowledge 'in order to create works that
display thelr range of visual interests.

Students begin to understand the role of mental
images in drawing and begin to incorporate these
images in attempts to broaden their visual
abilities.

73




Focus:

. Practice use of ling, texture, space by drawing
local stimuli.

« Develop pergonal repertoire of warm-up methods
and notational systems.

. Develop awareness of creative decisions made
while forming an imaqe.

Study Approaches:

. Use sketchbooks in a consistent manner to
record details or general observations.

Make minute daily "memory" drawings from previous
day's experiences,

» Record journal comments while working on a
composition,

» Usa sketchbooks to provide compositional
material in a consistent manner,

decision-making,

Resonrces:

« Texts

Simons, 5. and M. Winer, Drawing: The
Creative Process; pps 11-12, 54-89,
90~129, 130-163, “64~187, 188-215,
216-237,

Mendelowitz, D., Guide to Drawing.

Porter, T. and S. Goodman, Maaual of Graphic
Techniques; Vol. 2,

Morris, J., 100 Years of Canadian Drawings.

« Visuals

Leonardo - 'Caricatures: Two Men'.
B« Morisot.
Degas, 'Studies of Dancers'.

. Filmg

NFB categovies - Bateman, Robert; Etchings;
Canadian engravings,

Evaluation Approaches:

Irawing portfolins and sketchbooks. Look for
inlependent and consistent use of sketchbook

te vecord ldeas using a variety of techniques.
T ctugh recorded comments of student and
discussion with student, ascertain the student's
own awareness and direction of his/her creative

T UVORRRRRRRS RS RS
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Grade: are 20 Division: vraunics Goal Title; rcor

Objective: stunes i DRM FOR CONFIDRNCE AND CORSOLIDEPION OF HEAD 0 HAND SKLLLS,

COuccpt: B Developinq expertiée in one partieular drasing medium may further develop personal

~ competence.
Foens: Resonrees:
Personal selection of a medium for consistent . Texts
113€.
Simnons, S. and M. Winer, Drawing: The
+ Explorations of a medium « limitations and new Creative Process; pp. 16=32.
applications, Yaupelis, R., Experimental Drawing.

. Visuals

K. Kollwitz - portraits.
Study Approaches: Klee ~ "Fanily Walk' (pen),

Raphael - 'Horseman and Two Soldiers' (pen),
+ Selections from student's Drawing and
Compositions study approaches may provide content | FPilms
for media exploration.

ACCESS ~ Art Category in Curriculum Index.

+ Record experimentation of a mediwn in sketchbooks NFB categories ~ Canadian Pastel Drawings;
Include both successes and failures. , Artists,

» Comments may be recorded about the comparative Evaluati()ll Approaclncs:
usefulness or appropriateness of various media
for various purposes. Draving portfolios and sketchbooks. Inok for

usage and experimentation of a particuler medium.
Analyze works throughout the term for developing
expertise in the chosen medium. Encourage
written or verbal discussions about the visual
qualities\available from differing media.




)bjective: STUDENTS WITL DRAW FOR CONFIDENCE AND CONSOLIDATION OF HEAD 1O HAND SKILLS.

loneept: C. Combining mental images and representational images in drawings may provide a challenge
to an individual's drawing skills.

focns: Resources:

. Visualizing and perception: combining images + Texts
imagined and seen.
Simmons, S. ¢+ ' M. Winer, Drawing: The

. Developing student acceptance for the mental Creative ocess; pp. 250-252.
images that they invent. Bennett, B, and C. ""all, Discoveri:.y Canadian
' Art.

Morris, J., 100 Years of Canadian Drawings.
Hanks, K. and L. Belliston, Rapid viz.

@tlldy Approaclles: Mckim, R., Experiences in Visual Thinking.
Roukes, ™., Art Synectics.
. Interpretations can be made based on imagyes Kaupelis, R., Experimental Drawing.

extracted from cropped photos, photographs with
grid distortions, from collages. These

interpretations may be drawings or collages. . Visuals
. Use randomly selected combinations of verbs, Laser Disc -~ 'Sightlines' - Imaginative
nouns, ideas, qualities (see Roukes Art Synector Perspectives.
wheel) as stimuli to create images. Slides and works that display these ideas
e.gd., Dali, de Chiroco, German
. Select a familiar object or person. Attempt to expressionists.
make the familiar strange by developing a new Toulouse Lautrec - 'Barmaic .
environment or visual interpretation for the
object/person.
« Films
» Read a selection rich with detail about a place.
Have students draw their mental images. Discuss NFB categories - Animated Films; Artists;
the variety or similarity that occurs. Selection Canadian Indian Paintings; Surrealistic
should be consonant with techniques available to Paintings; Imaginary Creatures.

to students.

conteves
R R R .. V- ... __
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' QUAE: ART 20 IFIVISIOM: DRAWINGS oAl 1ILIC: RECORD

Objective: srupeyrs winL DRAW FOR CONFIDENCE AND CONSOLIDATION OF HEAD TO HAND SKILLS,

Conccpt: C. Combining mental images and r¢piusentational images in drawings may provide a challenge
to an individual's drawing skills.

~

Evaluation Approaches:

Drawing portfolio and sketchbook. Determine

gtudent's willingness and/or ability to combine
visualized and perceived images by setting
introductory problems. Watch for developing
independent use of these sources' throughout the
term, Discuss the visual organizations selected
by students. BAnalyze for expertiso in techniques
and experimentation with ideas.




Investissate

IDERERAWINGS

c\l’t 20

OBJECTIVE stupenrs WILL DEVELOP AND REFINE DRAWING SKILLS AND STYLES.

CONCEPTS

A Poihts of view can vary according to the
expressive purposes of the drawing.

B, DPartial delineations demonstrate a control
of space and form by the use of implied
line,

C. Control of proportion and perspective
enhances the realism of subject matter in
drawirg.

187

EVALUATION CRITERIA

A Students emphasize particular aspects of subjects
by selecting specific and varying points of view.

B, Students use implied line in an intentional
effort to amplify the relationship of space and
form for a particular purpose.

C. Students apply perceptual concepts in drawings
of representational subjects.

1€



Grade: rrr 20

Division: prawines

Goal Title: mwrstrcare

Objective:  srudents wrns DEVELOP AND REFINE DRAWING SKILLS AND STYLES.

Congept:‘a. Points of view can vary according to the expressive purposes of the drawing.

Foeus:

+ Emphasis on selecting unusual points of view.

+ Refine visual editing skills.

Study Approaches:

+ Depict ant's eye views, bird's eye views of
sclected areas, figures or objects.

+ Look down a tube at selected subject and draw.

+ Develop self-portraits using bottle or spoon
reflections.

Resources:
Texts

Simmons, S. and M. Winer, Drawing: The
Creative Process; pp. 2-15.

Bennett, B. and C. Hall, Discovering Canadian
art.

Hanks, K. and L. Belliston, Rapid Viz.

Collier, G., Form, Space and Vision.

+ Visuals

Laser Disc - 'Sightlines’,

Rembrandt - 'paniel in the Lion's Den'.
Dagas ~ 'Studies of Dancers!'. )
Caravaggio -~ 'Convarsion of St. Paul'.
Folk artists - e.g., Mary Ann Wilson,

Evaluation Approaches:

Drawing portfolios and sketchbooks. Look for
drawings demonstrating a flexibility in selecting
points of view. Assess drawings for clarity of
point of view, and compositional organization.




‘ra(le: ART 20 Division: ‘N\n Goal Title: mvesticare .

1Objeetive:  STuoNS HILL DEVELOP MD REFINE DRMIIG SKILLS MND STYLES.

S O R IR X W AN

Concept: B, Partial delineations demonstrate a control of space and form by the use of implied line.

I Focus: Resourees:
. Develop spontaneity and economy of line. « Texts
. Develop student acceptance of the use of implied Simmons, S. and M. Winer, Drawing: The
line to enhance space and torm in drawing. Creative Process; pp. 65-72, 82-89.

Morris, J., 100 Years Canadian Drawiggg.
Collier, G., Form, Space and Vision.
Kaupelis, R., Experimental Drawing.

Study Approaches:

. Make broken line drawings of action figquree. . Visunals

. Use implied line to emphasize figure studies Sketchbooks of Renaissance artists:
depicting loneliness, or thoughtfulness. da Vinci, et al.

. Compositions can include modelled and contour
areas. Contrast weight/airiness in order to . Films

suggest mood or interest focus.
NFB category - Animated Films.

Evalaation Approaches:

Drawing portfolios and sketchbooks. Look for
drawings that convey a deliberate attempt to use
implied lines in order to emhance the drawn
content. Have students comment on the emotive
and fuictional qualities of implied line either

verbally or in notebooks.




Grade: =z 2 Division: pravmics Goal Title: nwesrroms

Objeective:  smoaves iy Devesor aw REPIVE DRAIIG SKrtcs M smusss,

Cmicept: c. ant'rolv of proportion and perspective emhances the realism of subject mattef in drawing,

Foens: Resources:
+ Use of drawing aids such as "painter's thumb", v Texts
| "framing up" composition, selection of starting
points, Simmons, S, and M. Winer, Drawing: The
Creative Process; pps 90129, 130-215, 65,
+ Concepts such as skeletal and mass structures are Bennett, B. and C. Hall, Discovering Canadian
repeated. Art. |

Collier, G., Form,_Space and V@gipn.

» Emphasis on modeling, shading, use of form,

« Visuals

Laser Disc = 'Sightlines' ~ World art,

Stady Approaches: Canadian hzt, Alherta Art,
A, Kaufman - portraits.
+ Draw foreshortened fiqure poses. Use gestural Raphael - 'Horseman and Two Soldiers'.
and mass techniques as well as contour methods. Durer ~ 'Feet of Kneeling Apostle',

Leonardo - 'Caricatures: Two Men',
» Depict available locales in studies demonstrating

structrre, tone/texture, detail. + Films l
+ Use sketches to demonstrate compositional NFB categories - Bateman, Robert; Canadian

"framing up" of still lifes or fiqure studies. Pastel Drawing; Artists; Architectural

Discussions/practice in developing visual scale Design.

estimates,

Evaluation Approaches:

Drawing portfolios and sketchbooks. Iook for
realistic drawings that convey a grasp of scale,
perspective and proportion. Took for evidence
that student intentionally 'frames up' composi-
tions before working by observing the pupil in
the studlo situation. Assess drawings for
appropriateness of detail, applied shading,

. 2 194
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Commuunicate

IDERAWINGS

Art 20

| OBJECEIVE: stoomvrs V15t BXPLORS A PERSONAL SELECTION OF EXERESSTONS.
CONCEPTS

‘ A.f Pébenally selected themes can'provide

- images for expressive drawing
o investigations,

195

EVALUATION CRITERION

A, Students increase personal responsibility for
selection of subjects and production of images.

144
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Grade: arr 20

Division: pravncs

Goal Title: commzcas

Concept: A. Personally selected themes can provide images for expressive drawing investigations.

‘Focus:

» Spontaneous ideas can be recorded for future
sources of complete compositions.

« Consolidating the personal relationship of the
student to the art works he/she produces.

« Personal experience as a rich source of visual
images.

Study Approaches:

+ Work on a selected theme and present in two or
more media, Themes may be drawn from student's
ovn experiences or interest.

» Use 2 sketchbook drawings, adjust sizes,
incorporate into one finished piece.

+ Sketchbook: in-depth studies of objects, scenes,
figures as well as recordings of invented
inages.

+ Organize performance events of a student selected
subject; drawings can be made of the event by
other students.,

« Political or social issues at local level may
provide a forum for students to present their
visual statements about the issue to the
community.

Resources:
« Texts
Simmons, S. and M. Winer, Drawing: The

Creative Process; pp. 239~257.
Bennett, B, and C. Hall, Discovering Canadian

EEE! Pp- 70“850
Roukes, N., Art Synectics,
Slatkin, W., Women Artists in History.

» Visuals

Student sketchbooks.

Toulouse Lautrec - 'Barmaid’,

Raphael - 'Horseman and Two Soldiers'.
Klee ~ 'Family Walk'.

Degas = 'Study of Dancers',

» Films

ACCESS ~ Art Category in Curriculum Index.
NFB categories - Artists; Biographies,

contiee,

138
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.ade: ART 20

Division: nOcs

Goa! Title: comumrcare ‘

Concept: A, Personally selected themes can provide inages for expressive drawing investigations.

Evaluatinn Approaches:

prawing pottfolios and sietchbooks. Determing
student involvement with and/or ease of )arsonal
direction in image-making by discussions,
obtaining written comments, and observing
willingness to note and follow up ideas of
personal interest, look for drawings in both
sketched and composed forms that indicate
personal expressions., Acquire statements
throughout the term that chart student's
development of personal relationship to image-
naking.




OBJECTIVE STUDENTS WILL USE THE VOCABULARY AND TECHNIQUES OF ART CRITICISN 10 INTERPRET AND
' ALUATE, BQTH THEIR OWN WORKS AND THE HORKS OF OTHERS.

CONCEPTS EVALUATION CRITERIA

A Understanding styles or artistic movements A Students identify and interpret the content of
related to visual studies is part of movements or styles being studied. Concepts
developing critical abilities. and vocabulary acquired are used to assist in
. criticism of their own work.

B. Discussion of the compositional relation-

Articulate and Evaluate

ships and effectiveness of components is B. Formal analysis of the student's own works
part of learning to interpret one's own becomes a consistent part of the student's
art work. image-making process.
1 Co Identified similarities in art works can C. Students compare and contrast art works in order
’ enhance interpretive discussions of to duvelop the ability to detect similarities in
concerns, themes, subjects or treatments. art content through time and across cultures.

IPRAWINGS

Art ZO




.-ade: ART 20

developing critical abilities,

Division: Dr.:s
Objective:  stupeves WILL USE THE VOCABULARY AND TECHNIQUES OF ART CRITICISM 70 INTERPRET AND
EVALUATE BOTH THEIR OWN WORKS AND THE WORKS OF OTHERS,

Concept: A, Understanding styles or artistic movements related to visual stndies is part of

Goal Title: nrrrcuzare mp EVA&

Foceus:

. Description, interpretation and evaluation of
own and others' works (see Appendix - Art
Criticism).

. Develop abilities in discussion and written work
along historical lines.

Study Approaches:

o (See ENCOUNTERS) Presentations of visual nature
by students or artists on artistic movements can
be related to personal or class investigations.
Include descriptive and interpretative informa-
tion. Life size tableaux or short plays may be
presented about content studied.

. Individual verbal or written statements
accompanying own works describing problem
selected, styles or movements that influenced
student, resolution or problems.

I « Visual collections by student that describe the
style or movement being studied.

» Invent a movement. Document it by creating
artists' works that display the movement.

Resources:

o Texts

Richardson, J.A., Art: The Way It Is;
Ch, 8-9,

Bennett, B, and C. Hall, Discovering Canadian
Art; pp. 6-13, 80-89.

Elsen, A., Purposes of Art,

. Visuals

Student's own works.
Collections of slides related to the
class investigations,

Evaluation Approaches:

Discussion, notebooks, presentations, visual
tests. Listen for verbal statements indicating
both a conceptual and a technical understanding
of content being studied. Analyze presentations,
written work, visual collections for depth and
accuracy of research, Acquire comments that
display the descriptive, analytic, interpretative
and evaluative functions of art criticism as
applied to the student's own work. Test students
ability to recognize and discuss dominant aspects
of a style or movement by presenting slide
material to them for written response.




Grade; 20 Division: ranycs

Goal Title: arrrcurate ao Evazuare

learning to interpret one's own art work,

Objeetive:  ST0ENTS WILL USE THE VOCABULARY AND TECHNIQUES OF ART CRITICISH T0 INTERPRED MMD
EVALUATE BOTH THELR OWN WORKS AND THE WORKS OF CTHERS.

lecept: B. Discussion of the compositional relationships and effectiveness of components is part of

Focus:

» Description of own and others' art works,
specifically the use of components for intended
effects (see Appendix - Art Criticism).

+ Identification of design elements and principles.

Study Approaches:

- Present verbal or written analyses of components
of theme, composition, medium, etc. and
relationships as these are present in art works,

v Set up 'debates' regarding effectiveness/
importance of various artists' styles or artistic
movements, Research could include readings,
selections of slides for particular examples,
student works to display similar or comparative
samples.

>

Resources:

Information taught in "prawing" and
"Compositions",

+ Texts

Simmons, S. and M. Winex, Drawing: The
Creative Process; Ch. 2,

Ocvirk, 0., et al., Art Fundamentals.

Bennett, B, and C. Hall, Discovering Canadian
At WAL

Elsen, A., Purposes of Art.

Malin, F., Understanding Painting: The
Elements of Composition.

« Visuals

Student's own works, collections of other
art works being studied.

Evaluation Approaches:

Discussion, notebooks. Look for consistent

descriptive and analytic discussion of student's
work that enables student to further interpret
their own works. BAcquire formal statements or
taped interviews that can be assessed for the
depth or thoroughness of the student's thinking
on particular major works done by students.




'ade: ART 20

Objective:

Division: Dm.s

STUDENTS WILL USE THE VOCABULARY AND TECHNIQUES OF ART CRITICISM TO INTERPRET AND

Goal Title: nrrcowate mp EVA'

EVALUATE BOTH THEIR OWN WORKS AND THE %ORKS OF OTHERS.

selected focus,

Developing the ability to detect visual contents
as well as the confidence to discuss perceptions
and interpretations (see Appendix - Art
Criticism).

Study Approaches:

Select a theme or idea of interest or concern
to students and indicated by their art works.
Visual examples, as well as student work, may
be presented for group discussion and analysis.

Obtain written reactions, or comments.

+ Study individual artists and identify the

components that comprise that person's style.

COllceptt C. Identified similarities in art works can emhance interpretive discussions of concerns,
themes, subjects or treatmepts.

Focus: Resourees:

» Cross cultural or historical treatments of + Texts

Richardson, J.A., Art: The Way It Is.

Elsen, A., Purposes of Art.

Feldman, E.B., Varieties of Visual
Experience.

Slatkin, W., Women Art in History.

. Visuals
Student's own works, collections of other
art works being studied.
+ Films

ACCESS - Art Category in Curriculum Index.

Evaluation Approaches:

Discussion, notebooks. Look for evidence of

student's developing "detection" abilities.
Listen for comments in discussion, or acquired
written statements that demonstrate a grasp of
the content being studied. ILook particularly for
the willingness to express personal observations
backed up by specific noted visual examples.




OBJECTWE STUDENTS WILL USE NON-TRADITIONAL APPROACHES TO CREATE COMPOSI’I‘IONS IN BOTH TWO
AND THREE DIMENSIONS.

CONCEPTS EVALUATION CRITERIA

‘The use of non-traditional media affects A.  students generate possibilities for the

the development of a two or three application of non-traditional media to image-
dimensional object. making. Investigations are conducted with
materials in new or unusual ways to the student.

B. The eiploratibn'of existing technology

may influence the development of two B. students demonstrate a flexible and inquiring
and three dimensional images. approach to the use of existing technology and
L o . the re-interpretation of the technology as an
C. Chance occurrences or accidental art-making medium. Students may also structure
" outcomes can influence the making of a learning experiences in unusual or unfamiliar
work of art. technigues and approaches.

C. Students begin to respond flexibly and
inventively to the unexpected results that may
occur while making images.

89



.rade: ART 20 Division: ‘smows Goal Title: coronzms .

Objective:  Stuoes yILs Usk NON-TRADITIONAL ABPROMCHES 10 CRENTE COMPOSITIONS IN BOTH ™0 AND

THREE DIMENSIONS.

Conccpt: A The use of non~traditional medla affacts the development of a two or three dimensional

object.

Foens:
Natural and man-made materials:
« Unusual methods of application;

« Use of materials not usually thought of as art
materials.

Study Approaches:

« Alter p-rception of a common object by adding
media to it,

« Make compositions (drawn, painted, sculptural)
from crushed or altered objects.

» Make liquid media from berries, dirt, flowers,
eqgs, vegetables, etc,

« Use soft media to interpret a mechanical haxd
forms

» Use hard media to interpret a soft form,

Resonrees:

o Texts

Ocvirk, 0., et ali, Art Fundamentals.

Roukes, N., Art Synectics.

Arnason, H.H,, History of Modern Art.

Faulkner, R and E. Zisgfield, Art Today;
p. 418,

Hughes, R, The Shock of the New.

» Visuals

Lager Disc - 'Sightlines' - World Art,
Canadian Art, Alberta Art.

N, Graves - 'Variability and Repetition of
Similar Forms's

E. Keinholz - 'The Beanery'.

Picasso = 'Card Player'.

M. Ernst ~ 'Loplop Introduces'.

G, Braque - 'The Clarient's

C, 0ldenberg = 'The Hamburger'.

R. Ravschenberg = 'The Bed', 'The Estate's

G. Segal ~ 'The Dinex'.

M. Bavermister ~ 'All Broken Up'.

D. Hanson.

« Films

ACCESS - Art Curriculum in Curriculum Index.

contrers

212 2




Grade: rT 20

Division: composITIONS Goal Title: components

Objective: sTUDENIS WILL USE NON-TRADITIONAL APPROACHES TO CREATE COMPOSITIONS IN BOTH THO AND

" THREE DIMENSIONS.

Concept: A. The use of non-traditional media affects the development of a two or three dimensional

object.

o

Evaluation Approaches:

Portfolio. ILook for imaginative or unusual uses
of man-made objects. Look for evidence of
experimentation with natural materials. In
sketchbook or through discussion, determine
student ability or willingness to think about
objects or materiais in new ways.

91 -




'radc: ART 20

THREE DIMENSIONS.

dimensional images.

Division: 'smows
Objective:  STENIS WILL USE NON-TRADITIONAL KPPFOACHES 10 CREATE CONPOSITIONS I BOT WD AD

Concept: B, The exploration of existing technology may influence the development of two and three

Goal Title: comonims

Focus:

. Exploring existing machinery, implements, or
substances for usefulness in creating imagery:
e.q., copy machines, cake decorations,
photographic emulsions.

» Learning a method not usually taught within the
present art prograf.

Study Approaches:

. Ser : problem in 2 or 3 dimensional design:
e.gs, dlsguising a commonplace object, using at
least ane 'unusual' tool or substance.

. Structure a visual comment on the prevalence or
need for I.D. cards, charge cards, driver's
licenses, club memberships, etc. Emphasize the
idea of identify and what it means. Incorporate
real or unusual manufactured identity cards.
Invent new stylings of cards.

. Take personal responsibility for learning an
approach (such as leaded glass, lost wax
jewellery casting, plastic resin work) available
within the financial and structural constraints

§  of the art program Short apprenticeships might

be set up with working artists,

Resources:
« Texts

Richardson, J.A., Art: The Way It Is;
Chl 10'110

Roukes, N., Art Sznectics.

» Visuals
slides from slide collection as appropriate.
. Films
NFB cateqories = Art Metal Work; Craftsmen;
Etchings, Canadiar igravings; Origami;
Sculptures; Craft..

Evaluation Approaches:

studio and portfolio work. Document flexible

and unusual use of technology by student.
Acquire statements from studants regarding the
relationship ¢ the technology to the meaning of
the art work., Assess student inquiry for
seriousness of approach and kind of attitade
imbued in work e.g., humorous, satirical,
sentimental, etc. through discussion and
observation.

M

21b
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. Grade: a2 Division: cotposzrions Goal Title: coneonens

Objective:  stuomirs wiws Use Yo-TRADITIONAL APPRONCHES ™0 CREMTE COMPOSITIONS TN 30 O MWD
. THRER DINENSIONS.

Concept: G Chance occurrences or accidental outcomes can influence the making of a work of art.

My

Focus: Resonrces:

+ 0On true accident il occurrences., v Taxts

+ On deliberate 'accidents'. Roukes, N., Art Synectics.
Riddell, B., Art in the Making.

» Ability to repeat accidental outcomes in a
controlled manner,

» Visuals

Laser Disc - 'Sightlines'.

Study Approaehes: Frankenthaler, H,
Krasner, L.
+ Make a deliberate 'accident' while working, Pollock, J.
React to the new form and complete a composition Arp, J. = 'Collage Arranged According to
(ives, clay pots throm off-center, spilled ink the Laws of Chance's
or paint), Kline, F, - 'Painting Mo, 2, 1954',
» Use water casting silversmithing techniques to
produce accidental forms (use these for jewelry » Films
projects),
NFB categories - Canadian Sculptures;
+ Use wet on wet watercolor techniques. Develop Quebecois Sculptures; Artists.
images and compositions as colors blend and
change.

Evaluation Approaches:
+ Make random doodles or scribbles. Expand and

develop images that occur. Studio and portfolio work., Listen for
conceptions of ordinary things used in unusual
ways in discussion. Analyze effects of chance
occurrences and new ideas as applied in art
works.,




A

Relationships B

B

C,

20

Axrt

CONCEPTS

COMPOSEIETIONS

‘ 0BJECTIVE STUDENTS WILL SOLVE TEACHER BND STUDENT DEVELOPED PROBLEMS BY VARYING THE DOMINANCE
POR_SPECIFIC VISUAL EFFECTS,

Meaning in composition is affected by
reversing or distorting positive and
négative elements,

Exaggerating, distorting, and rearranging
“parts of images are means of solving

o visual problema.’

‘Shifting perspective or changing the

~ point of view are means of solving visual
\‘problems. |

EVALUATION CRITER]A

A. Students understand the concepts of negative and
positive shape, space and form. They are able
to uge these concepts to achieve intentional
effects in compositions.

B, Students can identify examples of the principles
of dominance and emphasis. They ave willing to
experinent with exaggeration, distortion or
rearranging parts in order to employ these
principles.

C. Students select a variety of . nts of view to
enhance the expressiveness of cheir images,

9%



Grade; mr 20 Division; cowpostrrons Goal Title: reartonsres 1

elements,

Objeetive:  smevts irus SoLve TeACHER D STUDENT DEVRLOPED BOBLENS B VARYING THE DOMINNICE GF
DESIGN ELEMENTS FOR SPECIFIC VISUAL EFFRCIS,

Coucept: Av Meaning in composition is affected by reversing or distorting positive and negative

Focus:

+ On developing control over positive and negative
elements for intended effects.

+ On positive and negative shape and fomm in two
and three dimensional forms.

+ On positive and neqative space in two and three
dimensional forms.

Study Approaches:

+ Observe the changes between picture and qround in
selected works such as Beardsley,

+ Complete two compositions: one with dominant
areas in a light value and one with the same
dominant areas in a dark value. Compare and
discuss the results.

+ Complete a relief composition where positive
shapes recede and negative shapes advance.

+ Create the image of a person. Use negative
space as the form,

» Produce an "impossible" image with illusions of
positive and neqative space.

o Use an actual x~ray or photographic negative in
a conposition, or both the positivn and negative
in a composition.

Resonrees:
v Texts

Ocvirk, 0., et ali, Art Fundamentals;
pp. 25-27, 154,
Bennett, B. and Cv Hall, Discovering Canadian
. ,
koukes, ., Art Synectics.
Collier, G+, Form, Space and Vision; Ch. 4.
Gatto, J., et ali, Exploring Visual Design,

« Visuals

Laser Disc - 'Sightlines’ - World Art,
Canadian Art, Alberta Art.

Picasso - 'Card Player'.

Atp - 'Collage Arranged According to the
Laws of Chance',

Cv Whiten ~ 'February 1975'.

M.Ci Escher

Nevelson, L. ~ 'Sky Cathedral'.

Evaluation Approaches:

Portfolio. ILook for student's ability to control

positive and negative space. Look for student's
ability to control positive and negative shape
and form. Have students comment on the emotive
and aesthetic qualities that the distortions in
their works impart.




'h'ade: ART 20 Division: ')SITIONS Goal Title: revarzonshes '

Objective:  smuevrs Wit SOLVE TEACHER AND STUDENT DEVELOPED PROBLENS BY VARYING THE DONINANCE OF
DESIGN ELENENTS FOR SPECIFIC'YISUML. EFFEC

C(mcept: B. Exaggerating, distorting, and rearranging parts of images are means of solving visual

problems, —

Focns: Resonrces:

On solving problems of dominance or emphasis by: o Texts

+ Exaggerating an image through magnification or Ocvirk, 0., et al., Art Fundamentals; Ch. 3.
multiplication; Collier, G., Forn, Space and Vision.

Roukes, N., Art Synecticss Ch. 2.

. Distorting the perception of a subject through Feldman, E., Varieties of Visual Experience,
camouflage, disquise, metamorphosis or Hobbs, J., Art in Contexts Ch. 11,
transmutation;

. Rearranging parts of objects or combining parts + Visuals

from different objects.
Laser Disc - 'Sightlines'.
P, Picasso - 'Bull's Head', 'Baboon & Young'.

Stlldy Approaches: Co Oldenburg - selected works (Pop art).
R. Rauschenberg ~ selected works
. Drav or photograph distorted reflection images (assemblage)
' found in polished metal bowls and glassware. J. Johns ~ selected works (assemblage).
M, Oppenheim - selected works (Dada).
+ Use collage techniques to combine and rearrange A+ Warhol - selected works.
objects and parts of objects. Christo - 'Package on a Wheelbarrow', i
"Wyapped Coastline's
. Use assemblage techniques to combine and Re Dvorak ~ selected drawings.
rearrange objects and parts of objects. Archimbe’ ‘o - 'Portrait of Rudolf II as
Verys s'y

. Select a common, everyday small object and draw,
paint or construct the same object at 10 times
its real size.

. Using a stencil method of printmaking repeat a
single image several times to aid in its
emphasis (refer to Andy Warhol's works).

Contnn Contesee
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Grade: mr 20 Division; cowrosrrions Goal Title: rxanrovsures |

Objeetive:  swuoms wiws somwe TEACHER ANp STUDENT DEVELORED PROBLENS BY VARYING THE DOMINANCR OF
DESIGH ELEWENTS FOR SRECIFIC VISUAL EFFECES,

‘j()llclillt' B Exaggerating, dlstuitiny and rearranging parts of images are means of golving visual

__problems.

STUDY APPROACHES: (cont'd) Evaluatiou Approaches:

+ Camouflage or transform a comril nbd-ut by Portfolio, Observe student willingness to
adding human characteristics tv it. Create a combine unusual ideas, objects or to experiment
200 or circus of all forms made, with his/her image. Ascertain student

comprehension of principles of dominance and

» Camouflage or transform a human image by adding emphasis by verbal or visual means. Student~
inanimate characteristics to it. teacher set criteria can be used to evaluate

unusual projects.
+ Disguise an object by wrapping or covering it.

+ Use mirrors to multiply two and three dimensional
images, record.

v Use a computer to multiply images.

+ Attach a new appendage to an everyday object.




dec: R 20 Pivision: ‘mous Goal Title: reuovsuirs O

| Objeetive:  STUDENTS WILL SOLVE TRACHER AND STUDENT DEVELOPED PROBLES BY VARYING THE DOKINANCE OF
‘ DESIG ELE;NIS FOR SPECIFIC VISUAL EFFECIS.

Concept: C. Shifting perspective or changing the polnts of view are means of solving visual problems,

Foeus:
. 0n using different and/or unique points of view.

+ On combining two or more points of view in one
composition.

Study Approaches:

. Choose one theme or subject and show it from
several different points of view e.g., above,
below, or ingide/out, through one's toes,
oblique, etc.

+ Select an area within a two dimensional
composition: telescope the details within that
area, showing the details as if viewed through a
microscopes

. Select 1 object and make several sketches of it
from different points of view. Juxtapose at
least 3 of the points of view in 1 drawing or
painting.

» Discuss graphic drawing techniques employed by
draftmen and architects. Apply one to a favorite
personal article. Analyze your reaction.

. TPhotograph an object from different points of
view. Combine several neqatives to produce a
composite of several of these.

201

Resourees:
. Texts i

Ocvirk, 0., et al., Art Fundamentals.

Simmons, S+ and M. Winer, Drawing: The
Creative Process.

Richardson, J.A., Art: The Way It Is;
ppe 163~165, o

. Visuals

Laser Disc - 'Sightlines' =~ World Art.
Brancusi = 'The Kiss',

Braque - 'The Clarinet'.

Lautrec = 'The Barmaid'.

Degas = 'Studies of Dancers', 'Dancer'.
pali - 'Crucifixion'.

Artemisia Gentileschi - 'Judith'.

Evaluation Approaches:

Portfolio and sketchbook. Iock fnr evidence of

ability to depict or arrange several points of
view, Assess for technical accuracy, if
appropriate. Acquire fellow student responses to
effectiveness; acquire student interpretations of
importance of point of view selected to meaning
of work. Listen for werbal analyses of othei's
work that includes a consideration of point of
view,

I N
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| conceprs

Reclatiouaships 2

B, Meaning is expressed in works of art
through subject choice, media selection,
and design element emphasis.

B. Art forms may be classified according to
stylistic characteristics.

COMPOSITIONS

=0

Ar-t

| OBJECTIVE s7uoeyts WILL USE VOCABULARY AND TECHNIQUES OF ART CRITICISH 10 INTERPRET AND
EVALUATE BOTH THELR QY ORKS AND THE ORKS OF OTHERS.

EVALUATION CRITERIA

A, Through the application of the basic processes
of art criticism, students beqin to discern
visual meanings embedded in images,

B+ Through study and discussion, students can
identify characteristics of particular styles in
art-making, or particular styles of individual
artists. They begin to understand the concept
of style.

9 -



‘ra(lc: ARE 20 Division: C‘ITIONS Goal Title: reusosizes z‘

e

Objective: Stomirs WILL USE T4E YOCABULARY AND TECHNIQUES OF ART CRITICESH 10 TVTSRRRGY AND
EVALUP.TE BOTH THEIR O FORKS AD THE FORKS OF COHERS,

Concept A Meaning is expressed in works of art through subject choice, media selection, and
design element emphasis.

Focus: Resonrces:

. On the depiction of a subject by different v Texts

artists, cultures, at different times.
Richardson, J.A., Art: The Way It Is;

» On the changing aspects of one artist's works. Ch, 3, 8-11.
Elsen, A+, Purposes of Art.
» Determining meaning of a work as influenced by Feldman, E.B.,, Varieties of Visual Experience.
media, emphasis on selection of subject. Petersen, XK. and J.J. Wilson, Women Artists.

» The process of art criticism (see Appendix -

art Criticism). v Visuals
Study Approaches: Laser Disc - 'Sightlines',
Centre for the Humanities, Why Man Creates:
. Compare several treatments of same subject over The Measure of Things,
time and across cultures (e.g., portraits). Portrait slides used in Encounters 20.
Bnalyze for: reasons to make portraits, styles, Harper and Row ~ Slide Sets ~ Arts.

media vsed, meanings available. Compare for:
views of people, individuals selected and why,

reason for viewing these works today. + Films
. View a life's work of one artist. Trace changes BCCESS =~ Art Category in Curriculum Index.
in style, motivation, influences, media, NFB cateqory - Canadian Paintings, Sculptures.

Teachers might use lecture format or students
might give small group presentations of slides
of works,

» Research role of various media in the development
of a culture's imagery.

conteves
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Grade: a2 Division; couposrrons Goal Title: rerarronsres

T bty

| Objeetive: STUDENS VILL USE THE VOCABULARY AND TBCHIQUES OF ARY CRITIGISH 10 TNTERPRET AlD
" EVALUNTE BOTH THEIR OW WORKS AND THE WORKS OF OTHERS,

A(Imncept:ﬂ- Neaning is expressed in works of art through subject cholce, media selection, and
I» | desiqn element emphasis.

Evaluation Approaches:

Discussion, notebooks, presentations, visual ;
tests, Listen for verbal statements fﬁﬁiasfing :
hoth a conceptual and technical understanding of |
content being studied, Analyze presentations,
written work, visual collections for depth and
accuracy of research. Acquire comments that :
display the descriptive, analytic, interpretive |
and evaluative functions of art criticism as

applied to both own and others' works. Test

students ability to discuss studied aspects by

presenting slide material to them for written
response.
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rade: arr 20

Objective: stuoewss w1sL USE THE VOCBULARY MD TECHNIQUES OF ARD CRITICISH 0 INTERPRE AND
EVALUME BOTH THEIR OW WORKS AND THE WORKS OF OTHERS.

wamn.mmmmmummmMmmunmmmmmmmm.

Division: 'smons

Goal Title: rerarronsiizes '

Focus:

On the main categories of style:

+ Individual artist's personal styles;
« Cultural styles of art;

+ Historical styles of art;

+ Technical styles of art;

Vocabulary:

« Developing vocabulary to identify different
stylistic characteristics.

"vouve study the styles of art ~ to assemble in our
minds an idea of changing condition of man."
- El FEIdma.n

Study Approaches:
+ Choose different artists and compare their styles.
v Classify several student and/or teacher chosen

works of art by: time, region, appearance,
technique, media and subject matter.

» View and discuss representational versus non-
representational art.

+ Refer to '"Encounters' section for further study
approaches and resources.

Resonrees:

+  Texts

Richardson, J.A+, Art: The Way It Is; Ch. 8.

Bennett, B. and C. Hall, Discovering Canadian
AEE. (Sect- 4)

Feldman, E.B., The Artist,

Feldman, E.B., Varieties of Visual Experience;
(part 2, chs 5-8).

Slatkin, W., Women Artists in History.

+ Visuals

Laser Disc - 'Sightlines'.
Slide selection as appropriate from collection
(evq., portrait list in ENCOUNTERS 20).

» Films

ACCESS « Art Category in Curriculum Index.

Evaluation Approaches:

Discussion, notebooks, visual tests., Listen and

look for student's developing ability to
distinguish amonq several styles of art.

Listen and look for appropriate vocabulary (e.gq.,
names of styles, description of style),

Look for evidence of student's developing
"detection" abilities in slide tests of styles
studieds Elicit reasons for identification.
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E OBJECTIVE StvoeNrs WILL DEMONSTRATE CONTROL OVER VARIOUS COMPONENTS OF COMPOSITION |

v

wl i

Ei

E CONCEPTS EVALUATION CRITERILA

% [ 3 Developing several approaches to a single A Students independently investigate solutions to
problem can demonstrate a refinement of visual problems. They develop a 'vested
organization and structure in composition. interest' attitude to selecting and working up

ideas in order to produce a variety of competent
B, An important aim of the artist is to images,

develop compositional skills.
B, Students are willing to commit time and effort

to extend their already established skills.

COMPOSITIONS

At 2O
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Goal Title: oroanzzanzons

'atlc: ART 20

Objeetive:  STUDENTS WILL DEMONSTRATE CONTROL OVER VARIOUS CONPONENTS OF COMPOSITIONS,

OI’I‘IONS

Divisiou; ¢

Concept: A. Developing several approaches to a single probler can demonstrate a refinement of
organization and structure in composition,

Foeus: Resources:
+ Selection and use of media and techniques. . Texts
» Selection and use of styles. Ocvirk, 0., et al., Art Fundamentals;
pp. 37, 50, 64, 80, 90, 119, 142, 164,
+ Refining technical and artistic abilities. Collier, G., Form, Space and Vision.

Malins, F., Understanding Painting - The
Elements of Composition.

Tritten, G., Teaching Color and Form in

Stlldy Approaclles: Secondary Schools.

Kaupells, R., Experimental Drawing.

+ Refer to Art 10 sketchhook and portfolio.
Identify recurring images and themes. Explore

reasons for consistent images, either privately « Visuals
in journal or in group discussion. Continue own
collection. Look at other artist's works for Laser Disc - 'Sightlines'.
purpose of identifying ongoing concerns and Slides selected as appropriate (e.g,, list
resolutions, of portraits in ENCOUNTERS).
Retrospective collections of single artist's
o Within projects or problems set for othex works.

concepts, encourage students to attempt to create
several works from one idea. Set situaticns in

order to develop independent and creative » Films
thinking.

NFB categories = Canadian Paintings,
Sculptures; Bateman, Robert.

Contaves
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Grade: azr 20 Division: comosrTrons Goal Title: orcavizarions

| Objective:  STUDENTS WILL DENONSTRATE CONTROL OVER VARIOUS COMPONENTS OF COMPOSITIONS.

Conccpt. A« Developing several approaches to a single problem can demonct"ate a refinement of
organization and structure in composition.

Evaluation Apgroaches:

Portfolio and sketchbooks. Acquire racords of

ideas attempted and in what ways. Also, the
completed works may be set in a series - can a
singular problem be traced as the motivation?
Look for student inventiveness and independence

once started on pradects by charting or recording
random observations.
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.rade: ART 20

e

Division: 'SITIONS

| Objective:  STUDENTS WILL DEMONSTRATE CONTROL OVER VARIOUS CONPONENTS OF COMPOSITIONS.

Goal Title: orcantzarzons .

A

Concep_t; Bv An important aim of the artlst is to develop compositional skills.

Focus:

Practice of established skills.
Extension of skills with new exercises.
Develop awareness in student of the search for

organizations in compositions that exemplify the
best possible resolutions for the image desired.

Study Approaches:

Consistent use of sketchbooks and rough
constructions in orxder to examine ideas for
compositional possibilities. Written analysis
once a week.

Assign sketching exercises to be done in public
places: cafeterias, bus depot, etc. Compare
publicly and privately done drawings for
composition structure. Select aspects from both
kinds of drawing to create a compositional
montage expressing your own capabilities as

these vary through time (e.g,, of day) and across
situations.

243

Resonrees:
v Texts

Ocvirk, 0., et ali, Art Fundamentals;
pp. 16-23, 37, 50, 64, 80, 90, 119, 142,
164,

Diaries, biojraphies as available.

Elsen, A, Purposes of Art; Ch. 1, 8, 11, 19,
22,

Tritten, G., Teaching Color and Form in
Secondary Schools.

« Visuals
Slides as required,
» Films
ACCESS = Art Category in Curriculum Index.
NFB categories - Artists; Canadian Indian
Paintings; Canadian Sculptures.

Evaluation Approaches:

Portfolio, sketcibook, notebook.

interest and involvement in sketchbook
construction stage of composing ideas. Analyze
works for improvement in design sketches over
time. Record student willingness to commit time
and effort to investigating and analyzing their
own artistic development.

Chart student
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¢ | OBJECTIVE stuvetes WL RECOGNIZE THAT WEILE THR SOVRCES OF IVAGES ARE UNIVERSAL, THE FORMATION
a‘. OF AN TMAGE IS INFLUENCED BY THE ARTIST'S CHOICE OF MEDIUM, THE TIME AND THE CULIURE. ;
E -
s | CONCEPTS EVALUATION CRITERIA
¢ ' ‘
“ j .
2 B, Different periods of history yield A. Students begin to recognize stylistic differences
8 |  different interpretations of the same between historical periods. They begin to
ég 1 gubject or theme, describe and interpret art works on this basis.

y 3, Artists and craftspeople uge the B Students begin to recognize a wider variety of

possibilities and limitations of different materials, techniques and media, and to use this

naterialg to develop imagery, incr=:sed vocabulary in their description of art
works .
C, Different cultures exhibit different
~ preferences for forms, colors and C. Students begin to associate style and design
naterials in their artifacts. characteristics with particular cultures, and
begin to recognize and describe works of art
using these concepts.

FENCOITNEFERS

;ngq;iilixlr-u; 20
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.:mdc: ART 20 Division: ..NTERS Goal Title: sources or mn..

Objeetive: sruoenms #iLs RECOGNIZE THAT WHILE THE SOURCES OF IMAGES ARE UNIVERSAL, THE FORMATION OF

AN IMAGE IS INFLUENCED BY THE ARTIST'S CHOICE OF MEDIUM, THE TIME AND THE CULTURE.

Concept: Av Different periods of history yleld different interpretations of the same subject or

theme.
Focus: Resources: !
+ On changing imagr: - similar subjects: women, + Texts
men, work, nower, the landscape, religious
symbols. Elsen, A., Purposes of Art,
Bennett, B. and C. Hall, Discovering Canadian
+ Portraiture: man in his own image Art,
- changes in portraiture through time Janson, H., A Basic History of Art,
- depiction of children, women, authority figures Cornell, §., Art: A History of Changing
. Landscapes: the environment as forbidding, Cunningham, L. and J. Reich, Culture and
mysterious, pastoral, benevolent. Values, Vol. I & II.
Slatkin, W., Wonen Artists in History.
« Religious concerns: depiction of deities, Hughes, R+, The Shock of the New.
religious symbols. N
(See also Compositions - Relationships 2 - v Visuals
Concept A.)
(For example) Portraits by: Rembrandt, della
Francesca, Ruben, Holbein, Manet, Picasso,
Stlldy Approaclles: Matisse, deKooning, Hals, Bronzino.
« Observe examples from different times and
cultures of one or more of the above themes. + Filng
« Discuss the changes in imagery that correspond NFB cateqories ~ Canadian Paintings;
to changes in culture over time. Describe the Portrait Paintings.

relationships etween images of other cultures
and ours in depictions of the same theme
(portraits, landscapes, religious ideas).

contesna Contears
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Grade: a2

Division: mcoumrs

Goal Title: sovrczs oF mges

Objective:  STuoENTS WILL RECOGNIZE THAY WHILE THE SOURCES OF TMAGES ARE UNIVERSAL, THE FORMATION OF

AN_IMAGE IS INFLUENCED BY THE ARTIST

'S CHOICE OF MEDIUM, THE TINE AND THE CULTURE.

Concept: A. Different periods of history yield aifferent interpretations of the same subject or

theme.

STUDY APPROACHES:

(cont'd)

Make a portrait of yourself or a classmate in
which the subject is mot only represented
physically (drawing, collage or photograph) but
indicate aspects of the person's self- fanily,
heritage, cultural background, sports interests,
professional aspirations.

Using a palr of landscapes from the seventeenth
century and the nineteenth century, compare and
contrast their respective treatment of the
environment as subject. Use the process of
aesthetic criticism as the basis,

Evaluation Approaches:

Dispgssion, written work, Use written work,

comments in class discussion, and evidence of
the concept conveyed in compositions to evaluats
student progress. TJook for willingness o
participate in discussions, comments that show a
careful analysis of subject matter and itg
depiction over time,

P )
(W 4
L
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'rade: ART 20

Division: E'mzns

(xoal 'l‘itle: SOURCES OF IMAG'

0bjccﬂvc° SUDENTS W11 RACOGNIZE THAT WHTLE TG SOURCS OF TWAGES ARE UNIVERGAL, THE FORMNTION OF
M\ IMAGE IS NFLUENCED BY ‘ME ARTIST'S CHOLCE OF VEDIDM, THE TIME AND THE CULPURE.

Conccptzn. Artiats and craftapeople use the posslbilities and limitations of different materials

to develop imagery,

Focus:

+ The effects materials have on the image:

natural materials - wood, stone, clay, light;
man~made materials - fabrics, metals, paints,
glass, plastics.

Consider the ways artists take advantage of
the unique characteristics of different
materials.

Look at totems, masks, frescoes, carvings,
additive and subtractive sculptures, fabrics,
mosalcs, jewelry, collage,

Study Approaches:

Observe examples in slide, picture or actual form
of some of the variety of objects and materials"
listed above.

The concepts of "art" and "craft" axe often
thought of as two sgparate things. Try to decide
(in a class discussion) the relationship between
the two, Congider the following questions:

- which type of art work do you think requires
more skill?
- which requires a better sense of design?
- does the purpogse, or function, of the artifact
differ?
conteee

Resources:
Texts

Ocvirk, 0., et als, Art Fundamentals; Ch. 10,

Richardson, J.A., Art: The Way It Is; Ch,10~1L,

Elsen, A., Purpogses of Art.

Bennett, B, and C. Hall, Discovering Canadian
Art.

Faulkner, Rs and E. Ziegfeld, Art Today.

Viguale

Laser Disc - 'Sightlines'.

Glass - ¥. Quaqliata,

Mask - Bakuba Mask,

Fresco ~ Glotto 'Noli Me Tangere'.

Stone sculpture - Brancusl 'The Kiss',

Mosaic - 'Head of Theodora',

Tapestry ~ Gothic 'The Apocalypse'.

Bronze sculpture - Rodin 'The Mighty Hand',

Collage ~ Braque 'The Clarinet'.

Wood sculpture - Nevelson 'Two Hanging
Columns',

Fllrs
NFB cateqories ~ Artists; Art metalwork;

Crafts; Graphic Arts; Paintings;
Sculpture,

gonte s
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Grade: e 20 Division: mcomrzrs Gonl Title: sounces o Tmars

Objective: svuoewrs w1LL reECoGNIZ THAT WHILE THE SOURCES OF INAGES ARE UNIVERGAL, THE FORMATION OF
M IMAGE IS INPLUENCED BY HE ARTISI'S CHOLCE OF WEDIUM, THE TTME AND THE CULTURE,

Concept: Be Artists and craftspeople use the possibilities and limitations of different materials
to develop imagery,

STUDY APPROACHES: (Cont'd) Evaluation Approaches:

+ Do a thorough study of one material. Investigate  |Discussion, written work, quizzes. Observe
the sourves, costs, availability and processes. participation in class discussion, Fvaluate on
Research the history of its use as an artistic the bagis of displayed knowledge of a wide range
medium, Visit an artist's studio where the of materials and techniques in written and spoken
material is used. Interview the artist to find comments. Look for a depth of knowledge about at
out about the possibilities and limitations of least one medium or material. Quizzes and
that medium, written tests may be appropriate here.

(See also Compositions - Component 1 - Concept A.)

1l



8eade: 2 20

Division: tOVTERS

Goal Title: sourcss or 1

{ Objeetive:  STODENIS WILL RECOGNIZE THAT WHILE THE SOURCES OF TMAGES ARG UNIVERSAL, THE FORMATION OF

AN IMAGE IS INFLUENCED BY THE ARTIST'S CHOICE OF MEDIUM, THE TIME AND THE CULTURE.

C(mcept: Co Different cultures exhibit different preferences for fomms, colors and materials in

their artifacte,

Yocus:

. Charactezistic forms, colors and materials are
often associated with particuiar cultures:

Characteristic proportions - Greece, Africa,
1taly.

Characteristic decorative styles - Greece, Islam,
West Coast Indian, Art Nouveauy, Bauhaus.

Characteristic color uge -~ Byzantium, China's
specific color system related to color. Use of
gold in Eastern European art and architecture,

]+ Look at: Pre-Columbian, punk/new wave, Japanese,
Inuit, Gothic, Byzantine, Barogue, Rococo,
contemporary Western culture,

| Study Approaches:
4 o Observe examples in slide, picture or actual form

| « Find examples in the modern enviromment of motifs
{  and materials that have come to us from other
cultures. Discuss the ways that decorative
motifs are invented and used.

¥ . By careful examination of modern design,

i architecture and graphic design, develop a
profile of what you believe to be the
characteristic form and style of late twentieth
century industrial design. Use magazines and

conteess

Resources:

Texts

Richardson, J.A., Art: The Way It Is.

Elsen, A., Purposes of Art.

Bennett, B. and C. Hall, Discovering Canadian
Art. ,

Cornell, S., Art: A History of Changing Style.

Paulkner, Rv and E. Ziegfeld, Art Today. '

Visuals

Laser Disc - 'Sightlines' - World Art.
Pre-Columbian - Peru: Inca gold cup
Japanese ~ Kakiemon porcelain jar
Chinese - bronze vessel 'kuei!

African - Ife terra cotta head

Gothic -~ Royal Chalices.

Byzantine - Archangel Michael icon
Rgyptian - Hatshepsut - painted wood
Modern-F.L. Wright - Guggenheim Museun
Also other examples of modern art and design.
Harper and Row - Slide Sets - Art,

Films |

NFB categories ~ Indian Masks; North
Anerican Indian Sculptures; Yarn
Paintings; Origami; Folk Art; Cape
Dorset; Inuit; Brt Works.

contsees §

A
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firade: are 20 Division: mconwrers Goal Title: souscss oF mmees

.. ﬂbjecﬂve' STUDENTS WILL RECOGNIZE THAT WHILE THE SOURCES OF IMAGES ARG UNIVERSAL, THE FORMATION OF |
AN TWGE 15 INFLUENCED BY B BRIST'S GHOICE OF WEDIUY, FE TIUE WD THE CUIRURE, |

Concept. Co. Different cultures exhibit different preferences for forms, colors and materials in
‘ their artifacts.

| sroor apRoAcHES: (cont'd) Evaluation Approaches:

newspapers as sources for images and motifs, Discnssion, written work. Comments in class and

as well ag your own home and school interiors, written wotk should display evidence of knowlédae
modern buildings in your community, fashion of the different styles and materials in the art
packages, cars, displays and symbols of cultural of different cultures, Iook for comparative

importance such as team logos and signs. " analytical comments in hoth written and spoken
works Written tests as well as research project31
may be appropriate here.
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T

Axrt 20 EH CO‘MER@ Transformations "Tlarrcuagliz

Ak )

(QBJECTIVE StoeNrs 4InL INVESTIGATE THE IMPACT OF TECHNOLOGY ON THE INTENTIONS AND PRODUCTIONS

OF THE ARTIST.

| CONCEPIS

B« 'The adoption of a new medium will effect
change in an artist's work,

B. Technology has an 1mpact on the artist's
- role in modern society.

mmmmmmﬂmmmmmm
imagery used in modern sculpture and
painting,

A,

B.

c.

EVAYUATTION CRITERLA

Students begin to discriminate the factors that
affect cn artist's style. They begin to analyze
and describe an artist's work with comments that
indicate a knowledge of the effects of different
media.

Students beqin to analyze the role of the artist

in modern society, They begin to make amalytical

statements about the effects of technology on
the modern artists way of life,

Students begin to recognize the difference

between modern and traditional art media. They

begin to make analytical statements about the
use and effects of modern media in works of art
they study.
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Grade; wr 20

Diviston: mvcoonrees

Goal Title: mawsrornrion THrouc o

STUDENTS WILL INVESTIGAIR THE IMPACY OF TECHNOLOGY ON THE INTENTIONS AND PRODUCTIONS OF
THE ARTIST,

The adoption of a new medium will effect change in an artist's work.

Focus:

Factors that affect the artist's style.
| Analysis of a series of works by one artist that
| includes his or her use of different media:

v The vays different media cause changes in the
artist's styles;

|+ The ways an artist's stylistic traits can he
f recognized, even though the medium is different;

j + Look at: Michelangelo, Pirbrandt, Matisse,
Picasso, Degas; their prints, drawings,
paintings, sculptures.

Stud’; Approaches:

v Observe examples of the works of one or two
artists in slide or pieture form.

+ Bnalyse the artist's use of changing media.
How have they used the medium to continue the
development of their personal styles? How hag
the medium with its new possibilities and
Linitations, caused changes in the style
development of the artist?

How do artists select different media to
communicate different ideas?

+ See Rppendix ~ Art Criticism. Emphasize the

Description phase of critical analysis for this
concept.

Resourees:
v Texts

Elsen, A., Purposes of Art, Ch. 1, 8, 11, 19, |
Feldman, E.B., The Artist.

« Visuals

Laser Dise - 'Sightlines' - Canadian Art,
Alberta Art.

Duchamp ~ 'Dada ~ Bicycle Wheel,

Matisse ~ 'Jazz: Swimmer in Aquarium', .

Rembrandt ~ 'Etching: Hundred Guil.er print!,

Michelangelo - 'Creation of Adam'.

Picasso ~ 'Sculpture: Woman in the Garden'.

Degas - 'Sculpture: Dancer'.

Michelangelo ~ 'pieta’,

S, Delaunay.

« Films

NFB category - Artists.
ACCESS - Art Category in Curriculum Index.

Evaluation Approaches:

Discussion. Interview students. Observe
participation in class discussion. Look for
evidence of application of the concept in the
students’ analytical comments about their own
work and that of we]ll-known artists.




'a(le: ARR 20 Division: mcoan.

THE ARTIST,

Objective: SwpENTS WILL TWESTIGATE T INPACT OF TECHNOLOGY ON THE INTENTIONS AND PRODUCTIONS OF

Concept: B, Technology has an impact on the artist's role in modern society.

Goal Title: travsrortrzon THROUG}OE

Foens:

» Modern conmunications media: How do they give
the artist visibility and exposure? How does
public awareness of artists as personalities
affect their status and role in society?

+ Andy Warhol, Judy Chicago, Salvador Dali, Pablo
picagso: artists as celebrities or public
fiqures.

(See Art 21 ~ Creation = Objective 1 Concepts A-B.)

Study Approaches:

. Observe the work of one or more artists.

. Research the life of a twentieth century artist:
investigate the sources of his or her fame, how
the artist was portrayed in the media, the events
that shaped his/her life.

. Select a well-known, controversial modern artist.
Write a press release to publicize the artist's
next "opening" at a major gallery. Do research
at commercial galleries or back issues of art
magazines to get an idea of the kinds of remarks
included in such writings. Present with slides
and a design for a brochure.

Resonrees:
« Texts

Elsen, A., Purposes of Art, Ch, 1, 22,
Richardson, J., Art: The Way It Is.

Feldman, E.B., The Artist.

Hughes, R., The Shock of the New.

Slatkin, W., Women Artists in History.
Petersen, K. and J.Jv Wilson, Women Artists.

+ Visuals

Andy Warhol - 'Self-Portrait'.

Judy Chicago - 'Three Studies'.

Picagso ~ 'Interior with Girl Drawing'.

C. Oldenberg - 'Monument for Yale University's
salvador Dali - 'Persistence of Memory'.

(Also other works by above artists.)

Video performance pieces.

Evaluation Approaches:

Discussion, Observe participation in class

discussion. Assess for willingness to make
comparisons between artists in different
situations and times, to find out about the role
of the media and technology in the careers of
modern artists.
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Grade: a2 Division: mcowess Goal Title: mransrorzron mmouey aoue

0bjcetive. swnnn'rs WILL INVESTIGATE THE IMPACT OF TRCHNOLOGY ON THE INTENTIONS AND PRODUCTIONS OF
/ __ THE ARTIST,

” ST AR

Concept. C- Technoloqy hag an effect on materials and imagery used in modern sculpture and painting.

| Focus: Resources:
| Modern technology as a source of imagery: v Texts
§ + Use of modern technology to create art; Richardson, J., Art: The Way It Is; Ch. 9-1L.|
3 Elsen, A, Purposes of Art.
» Sclentific theories of color~influence of physics Roukes, N, Art Synectics, Ch. 5.
and chemistry; hrnason, H.H,, History of Modern Art.

| . Space-age graphics, geometric designs, machine-

like precision in palnting and sculpture; + Visuals
1
| . color-field and op painting, minimalist painting Laser Disc ~ 'Sightlines' ~ World Art, :
and sculpture, uge of industrial materials and Canadian Art, Alberta Art.
process in sculpture; Helen Frankenthaler ~ 'Yellow Cleating',
C. Oldererg ~ 'Monument for Yale Univeraity'|
» Painters: Rothko, Newman, Louis, Albers, N. Graves - 'Variability and Repetition of
hnuskiewicz, Riley, Vasarely; similar Porms'.
_ Go Segal - 'The Diner',
| . Sculptures: Smith, Calder, Brancusi, Hudson, Computer Graphics.

Segal, Hanson, Caro.

Evaluation Approaches:

| Study Approaches:
| Portfolio, discussion. Observe participation in}
| . Observe examples of the work of the above discussions and extent of involvement in

artists in elide or picture form. individual and qroup projects. look for comments
: and projects that display a thoughtful analysis
|« Use a machine (typewriter, computer, calculator) of tie rale of technology in modern art,

to make an image.

B Develap a photographic essay: explore images of
| machines, the modern city, speed and scientific
progress.
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Bl de: w20 Division: mcow Goul 'R‘lwc TRANSFORMATION ’I‘HROUGH°

| STUDY APPROACHES: (cont'd)

¥+ Explore image~production through computer

{
‘

ﬂbjective. StuDaNs wrm INESIIGHTE 758 TIACT OF TECAOLOGY O T TTAIRIONS D PRODICEONS
| ARUSL

Coneept.c. Technology hag an effect on materials and imagery uged in modern sculpture and painting,

.

graphics, laser technology, film and video,
modern mechanical printmaking techniques.
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(FBJECTWE STUDENTS WILL ACQUIRE A REPERTOIRE OF VISUAL SKILLS USEFUL FOR THE COMPREHENSION OF

@

\3’. DIFFERENT m FORNS.

« |CONCEPTS EVALUATION CRITERIA

o

v o | B

gi 14, The relationships of different features A, Students begin to combine the four aspects of

g of a work of art may be compared to the critical analysis ~ description, analysis,

o total effect of the work. interpretation and judgerent ~ in a more complete
: criticism of the works they study. They are more
f.a Artists depict subjects from different proficient at comparing various components of
: points nf view. B works to the whole, and more able to justify

S their evaluative statements by reference to the

‘C.‘ Throuqhout history a wide range of media work and its components.

“and techniques has been used to make art. :

I | L B. Students are more able to vary their criticism
of art vorks to accomit for the point of view of
the artist. They consider more factors in their
judgement of works.

C. Students are more able to recognize and describe
a yiriety of media and techniques. Fach student
becomes particularly knowledgeable about one
medium and can describe its purposes and
processes to the class.
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(xoal Tt}

ngles ART 20 3¢ TMPACT OF TMAGE

Diviston: m@nas

Objentive:  STUDBNTS WILL ACQUIRE A REPERTOIAZ OF VISUML SKILLS USEFUL FOR THE CONPREHENSION OF
DIFFERENT ART FORMS.

AR R AR TR TR TR AR Tt bo S SRS POSES

Cgpmept. A, The relationships of different featuves of a work of art may be compared to the total

effect of the work.

b

B L

Focus: Resourees:

« Developing the skills of visual analysis and « Texts

aesthetic criticism,

Becoming aware of the artist's application of
design concepts.

Thorough analysis of works of art, with
particular attention to artist's use of positive
and negative space, exaggeration, shifting
perspective (points of view) and chance
oceurrences to develop compositions.

Sindy Arproaches:

. Visit galleries, museuns and craft shows.

Observe selected examplivs in slide and picture
foru.

Conduct aesthetic criticisms of selected works in
large and small groups. DPlace emphasis on the
analysis seqment of the critical process.

Write an imaginary newspaper review of an art
show or a single work. Use the methods of art
eriticiom, but also use a journalistic style.

Have student teams present critical analyses of
works to the clags, Four-member teams descrile,
analyse, interpret and judge works after a small
group discussion and planning session in which
they analyse a chosen or assigned work of art.

211

Ocvirk, 0., et al., Art Fundamentals;
Ch. 2-11.

Elsen, A+, Purpeses of Art.

Richardson, J., Art: The Way It Is,

Feldman, E., Varieties of Visual Experience,
Patt ¥,

Malins, F., Understanding Painting - The
Elenents of Composition.

« Visuals

Any of the slides included in the selection
for Art 20.

Picasse - 'Card Player',

M. Ernst - 'Loplop Introduces's

Arp - 'Collage Arranged According to the
Laws of Chance'.

Brague ~ 'The Clarinet'.

8y Dali ~ 'The Crucifixion's

L. Nevelson ~ 'Sky Cathedral',

Evaluation Approackes:

Assess written reports and class discussions,

Look for use of the process of critical analysis §

in comments and written work. Look for use of

appropriate design terms, an individual judgement‘

and the ability to substantiate interpretive
statements by reference to parts of the work
itself.
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Grade: A 20

o DIFFERENT BRT FORMS,

Division: evcomers

‘f Coucept' Bs Artiats depict subjects from different pointa SR R

Goal Title: meacr or mees

‘ ﬂbgesﬁve. STUDEN’l‘S WILL ACQUIRE A REPERTOIRE oF VISUhL SKYiid USERUL FOR THE COMPREHENSION OF

" RREXRAAST

-

s R —

! Focus:
| . Interpretation of subject matter.

| . careful, comparative visual analyses of a serles
| of vorks of art dculing with the same subject
(portraits, landscapes, reilglous concepts).

| . In artist's point of view can be associated with
his or her own personal response to the subject,
the influence of other artists' styles and the
{deas ahout the subject matter prevalent in the
society at the time the work was made.

(See Encounters - Sources of Images, Concept B;
| Compositions - Relationships 2 ~ Concept A.)

Study Approaches:
f Observe examples in glide or picture form.

| . Conduct in-depth analyses of series of works that
depict obvious social themes, portraits,
landscapes, or religlous concepts.

Students should work with groups of works from
different time periods or cultures but having the
same subject 'sing the methods of art
criticism, v - 4l analyses can be conducted that

compare works of art for stylistic differerczs.
Enphasize the Interpretation phase of art
criticism, and consider the artist's personal
response, influence of other artists mnd social
Later~

factors which could affect the artist's
pretation of the theme or subject.

T mcees:
+ Texts

Richardson, J., brt: The Way It Is.

Rlgen, A+, Purposes of Art,

Bennett, B, and C. Hall, Discovering Canadian
Tt

Peldman, E., Varieties of Visual Experience.

Petersen, X, and J.J. Wilson, Women Artists.

» Visuals

A+ Gentileschi, B, Sirani, P, Galizia -
Judith's

Leonardo - 'Caricatures'.

S+ Dall - 'Crucifixion',

Manet -~ 'Portrait of Madame Manet'.

Matisse - 'Portrait of Madame Matisse'

Also other examples from slides selected for
Brt 20 Compositions and Drawings,

Harper and Row - Slide Sets - Art.

« Filmg 1

NFB cateqory - Portrait Paintings.
ACCESS: ~ Art Category in Curriculum Index.
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'mdc: ARE 20 Division: MTERS Goal Title: oo r mm

gy o

| Objective:  souomyss 1is ACQUIRE A REPERTOIRE OF VISUL SKILLS USEFUL FOR THE COMPRRAENSION OF
‘ DIFFERENT IR FOMLS:

P

Cnucept: B. Artists deplct subjucts from different points of view,

Evaluation Approaches:

Written work, discussion. Look for interpretive

and evaluative comments that indicate an
awareness of the artist's personal style. Look §
for comparative commeis that reflect a
willingness to make thoughtful open-iinded
critical comments that refer to the artist and
his works rather than uninformed opinion.
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Grade: mr 20 Division: mvcounrers Goal Title: mercr or wages

1

| Objective:
DLFFERENT ART FORMS.

STUDENTS WILL ACQUIRE A REPERTOIRE OF VISUAL $KILLS USEFUL FOR THE COMLREHENSION OF

C(mccpt: C. Throughout histoxy a wide range of media and techniques has been used to make art,

| Focus:

Recognition of the characteristics of different
media.

| . Developrent of skills of description and analysis
of different art forms.

v Practice of the methods of art criticism (see
hppendix) with particular emphasis on the
Description and Mnalysis phases.

v Consideration of the effects changing media can
have on the way a subject is depicted.

|« Expressive limitations of the various media.

(See Compositions ~ Components - Concepts A and B;
| Drawings - Record - Concept B.)

Study Approaches:
i v Visits to galleries, museums, craft shows.
. Visits to artists' studios.
v Observe examples of a wide variety of art forms,

both contemporary and historic, in slide and
picture form.

Resonrees:

« Texts

Ocvirk, 0+, et al., Art Fundamentals; Ch. 10, }

Richardson, J«, Art: The Way It Is.

Elsen, A., Purposes of Art; Ch. 10,

Feldman, E., Varieties of Visual Experience, |
part V.

——————p—

v Visuals

Laser Disc - 'Sightlines' - World Art.

Stained qlass ~ Rose window, Chartres.

Weaving - Inca weaving.

Lithography - Kollwitz 'Death takes tne
Children',

Pottery - Ming dynasty vase,

Marble sculpture ~ Michelangelo 'David’.

Architecture - FoL, Wright - Guggenheim
Museum.

Woodcut ~ Durer ‘Apocalypse'.

Watercolor - J. Marin - 'Pine Tree', 'Small
Point, Maine'.

Evaluation Approaches:

Discussions and written work., The students

shouléﬁaispla§"5-knowledqe of vocabulary of
media and techniques: Look for greate:
proficiency and specificity in descriptions of
the art works of history as well as their own
and classmates' works,
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| Objective: STUDENTS WILL ACQUIRE A REPERTOIRE OF VISUML SKILLS USEFUL FOR THE COMPREHENSION OF
DIFFERENT ART FORUS.

meﬂmTmmmMMwwmmmdmnmmmmummmmummum

STUDY APPROACHES: (cont'd)

» Hold a simulated auction. Each student must
prepare a thorough description of an historic
work and "sell" it to his/her classmates by
describing in detail its qualities and historic
gignificance, The careful description of the way
it was made and how it represents the appropriate
uge of an artist's material is the object of the
exercise.

» Conduct an in-depth analysis of many examples of
a single medium, Use the process of aesthetic
criticism (description, analysis, interpretation
and judgement) to organize the discussion.
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ART 30
Objectives and Concepts
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Objectives and Concepts
Art 30

l)mlngs Compositions Encountlers
STUDENTS WILL: STUDENTS WILL: STUDENTS WILL:
Record Components Sources of Images

ACHIEVE PERSONAL STYLE, p.129* USE PERSONAL EXPERIENCES AS SOURCES FOR RESEARCH SELECTED ARTISTS AND PERIODS

IMAGE MAKING. p.143 70 DISCOVER FACTORS IN THE ARTISTS'
Concept: ENVIRONMENTS THAT INFLUENCE THEIR

N » Concepts: PERSONAL VISIONS, p.15%
A, Individual treatments of similar

subjects or themes may serve to A, The selection and presentation of Joncepts:

identify individual artists, p.130 perceptions, conceptions, and

experiences as visual content for art A, Personal situations and events in
works is an important aim of the artists' lives affect their personal
artist, p.l44 visions and wark. p.l60

Investigate

DEVELOP AND REFINE DRAWING SKILLS AND

STYLES. p.132 B, Planned and spontaneous methods of B. Historical events and society's norns
working are ways of developing visual have an effect on an artist's way of

Concepts: images. p,146 life and work. p,162

A. A repertolre of drawing techniques is C. Color modifies the experience or idea Trmlomdlous'l‘hrougb Time

needed to express visual ideas. p.13} presented in visual form, p.l4d

ANALYZE THE FACTORS THAT GENERATE A

B. Explorations of a technical or
creativa nature may lead individuals

into highly personalized work sesslons. p.134

Communicate

EXHIBIT A PERSONAL STYLE THROUGH IN-DEPTH

Relatlonships 1
DEVELOP AND SOLVE DESIGN PROBLEMS, p.14%
Concept:

A, Individually devised design problems

WORK OF ART OR AN ARTISTIC MOVEMENT:
THE EXPERIENCES G° THE ARTISTS AND TUE
LMPACT OF THE CULTURE, p.l6d
Concepts:

A, A specific artistic movement and its

STUDIES. p.135 may lead to highly personalized works. p.15¢

works of art are influenced by the
members' philosophic theme, stylis-

tic identity, and relationship to

the conmunity in which they exist, p.l6S

Concepts: Relationships &

A. ReCording the development of visual
ideas in & consistent manner is a part
of developing parsonal style. p.136

USE THE VOCABULARY AND TECHNIQUES OF ART
CRITICISM TO ANALYZE AND EVALUATE THEIR OWN B. A specific artistic movement and its
WORKS IN RELATION TO THE WORKS OF PROFESSIONAL verks of art influence later

ARTISTS. p.152 artistic movements. p,
B, A gerles of complete compositions PLE7

presented for public display provides Concepts:
a visual statement sbout an artist. p.13
A, Criteria such as originality, orqani-
zation, techniques, function, and
clarity of meaning may be applied in
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a

Artionlatc and Evaluate B, Art works may be analyzed for personal, lupaet of lmnges
social, historic, or artistic
USE THE VOCABULARY AND TECHNIQUES OF ART significance. p.154 QUESTION SOURCES QP TMAGES THAT ARE
CRITICISM T ANALYZE AND EVALUATE THEIR OWN PERSONALLY RELEVANT C SIGNIPICANT 10
WORKS IN RELATION TO THE WORKS OF PROFESSIONAL Organizations THEM IN CONTEMPORARY CULTURE. p,169
ARTISTS, .13
DEVELOP A PORTFOLIO OF WORKS WHICH WILL Concepts:
Concepts: REPRESENT THEIR PERSONAL STYLE. p,155
A Imagery can depict an important
A, An understanding of major 20th Century Concepts: local political or social issye, p.169
artists and Movements adds to the ability
to evaluate one's own work, p.139 A Artistic concerns and styles will doter- B. Imagery can depict important aspects
mine the conception and the organization of the student's own life. p,171
B, ldentification of similarities and of images, p.l56
differences between the students and
professional artists enhances the B, Personal preference for a medium in-
students' analysis of their own work. p.ld fluences visual problem~solving methods.
p.l%?

C. The abllity to discriminate between
subjective response and an analytic
response enhances analysis of one's work.
p. 12

2 281
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OBJECTIVE STubents WILL ACHIEVE PERSONAL STYLE.

Rceccord

| CONCEPTS EVALUATION CRITERION

4 Individual treatments of similar subjects

or themes may serve to identify
individual artists.

Ao Students commit themselves to visual problems

finding pursuits. Students' works incorporate
individual style.
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.adc: ART 30

| ] ¢
Objective:  stupenrs WILL ACHIEVE PERSONAL STVIE:

Conccpt: M. Individual treatments of similar subjects or themes may serve to identify individual

artists.

Division: ’awmcs

Goal Title: recoro .

Focus:

Value one's own "touch".

Encourage development of unique personal mental
images, looking inward, creative vision.

Make a commitment to solve a visual problem
within a theme.

Study Approaches:

Personal portfolios and sketchbook problems are
prinarily student responsibilities.

Problem delineation may be an individual or group
selection, Various methods of problem delinea-
tion may be explored (synectics, random genera-
tion, personal conflict, formal investigation,

8£Cy )

Encourage group discussion of personal
experiences with image making.

Do weekly group interpretations (in a selected
medium) of a single object or theme, After
several weeks, treat subject or theme with a
different medium. Hold a gqroup critique of all
works., Identify differences and similarities in
the individual styles that exist. Propose
further possibilities for students to pursue.

conkeae
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. Visuals

Resourees:

» Texts

Simmons, S« and M. Winer, Drawing: The
Creative Process, pp. 2=15.
Elsen, A+, Purposes of Art, Ch. 22
Richardson, J.A., Art: The Way It Is,
pp. 206-227,
Roukes, W., Art Synectics, Ch. 2.
Peterson, K. an J.J. Wilson, Women Artists.

Laser Disc - Sightlines - Canadian Art:
Alberta Art; People and Manufactured
Environment.

Slides of artists whose retrospective
collections are available,

van Gogh - 'Night Cafe'; 'Courtyard Garden in
St. Remy'; 'Crows Over the Wheatfield';
"Artist's Room in Arles'.

Michelangelo ~ 'Holy Family'; 'God Creating
the Sun and the Moon'; 'Last Judgement';
'Separation of Light and Dark' (Sistine
Chapel); 'Virgin and Child with St. Jobn
and Angels'; 'Studies for the Libyan
Sibyl'.

Rembrandt - 'Portrait of Jan Six'; 'Night
Watch'; 'Portrait of Titus'; 'Supper at
Emmaus'; 'A Cottage Among the Trees'.

conteree
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Grade: axr 30 Division: oraimvcs Goal Title: wecom

4§?

Objeetive: stuoms wius aceve persows, stygs,

Concept: A, Individual treatments of similar subjects or themes m
artists,

ay serve to identify individual

STUDY APPROACHES: (cont'd) + Visuals (cont'd)

+ Students may present to the teacher a tentative Picasso - 'Family of the Saltimbaques,
written plan, listing ideas, themes, nedia and Manteqna - 'Madonna and Child',
techniques which they would like to work with for
a period of time (week, month, three months -
depending upon situation). Evaluation approaches
and criteria could be agreed upon at this point, ACCESS - Art Category in Curriculum Index.
For example: Drawings of natural and fantasy NFB categories - Artists; Canadian
forms which provide content for experiments in Paintings; Canadian Indian Paintings;
the following processes: stencil - airbrush, Quebecois Paintings.
silkscreen, painting; enbossing based on stencil
forms; sandblasting on glass using stencil forms.
Completed works will be emphasized, A stylized

« Films

West Coast Indian approach to shape will be a Evaluation Approaclles:

focus. Discussions and written critical

analyses, as well as identifiable development in Drawing portfolio, sketchbook, discussions.

media use and techniques through demonstration Establish the methods that students use to select
will serve as parts of the evaluation, problems by discussion (group and individual),

Chart by observation the individual processes
applied to produce images. Acquire written
comments from students about the creative
process. Developing expertise should suggest

that the "struggle" to draw is not apparent in
the drawing,
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Investizgate

CONCEPTS

A A repertoire of drawing techniques is
needed to express visual ideas.

B, Explorations of a technical or creative
nature may lead individuals into highly
personalized work sessions.

EVALUATION CRITEREA

A, Students express themselves with competence in
a number of styles with a variety of techniques
and media. Art works are made available in some
context in a formal showing.

B, Students behave as artists in creative decision
making capacities and in independent technical
development.

29
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| Objeetive: souenrs Wi DEvELOP AYD REFINE DRAVINGS SKILLS AND STELES.

Concept: Ao B repertoire of drawing techniques is needed to express visual ideas.

Grade: 2t 30 Division: prawvcs Goal Title; nwesreare

Focus:

« Bn awareness of a continuum of development
spanning objective/abstract/non-objective.

+ The deliberate choice of techniques to support
image content is emphasized,

Study Approaches:

« Create a variety of student selected problems.

+ Continue use of sketchbook as a record of style
interpretations. Observe refinements of
favorite techniques and selections of subjects
or themes.

+ Visual styles as goals can be identified prior to
start of work; works can he analyzed by student
for achievement of these.

+ Encourage research and experimentation in
techniques not previously emphasized in Art 10
and 20,

o Throughout the term, have individual students
give large group presentations of different
techniques. Encourage students to tutor others
in these techniques.

Resonrces:

o Texts

Simmons, S. and M. Winer, Drawing: The
Creative Process, pp. 2-15, 238-258,
Elsen, A+, Purposes of Art, pp. 378-400.
Nicolaides, K., The Natural Way to Draw,
Morris, J., 100 Years of Canadian Drawings.
Mendelowitz, D., A Guide to Drawing,

« Visuals

Laser Disc - Sightlines - World Art.
Retrospective/comparative: slides of art
works.

Paul Klee - 'Full Moon Over the Town'.
da Vinci - 'The Deluge'.

Moore - 'Pink and Green Sleepers'.
Durer = 'The Hare'.

B. Morisot.,

K. Kollwitz,

Degas.

G. Olson.,

Evaluation Approaches:

Drawing portfolio and sketchbook, art shows.

Look for awareness of objective/non-objective
continuum in works, although personal interest
will emphasize one style/concept over others.
Analyze drawings for technical and aesthetic
effectiveness.
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‘radc: ART 30

l)ivisim‘)\wmss

Objeetive:  sSTubENTS WILL DEVELOP AND REFINE DRAVINGS SKILLS AND STYLES,

Goal Title: INVESTIGATE.

C(meept: B. Explorations of a technical or creative nature may lead inditiduals into highly
personalized work sessions.

Focus;

+ An emphasis on development of the willingness

to re-form or re-do ideas in new ways.

Study Approaclies:

Explorations are recorded in the student's
personal portfolio and sketchbooks.

Group discussions emphasize student descriptions
of their own intevests or present problems.

Make available situations that resemble the
artist's situation in order to encourage
student independence,

Allow students to choose a subject or theme of
importance to them. Develop works in four
media: e.g., pencil or ink study, computer
drawing, intaglio interpretation and clay
sculpture. Through critiques, have students
describe the experience which was most
interesting, most challenging, most successful.

Resourees:

o Texts

Roukes, N., Art Synectics, Ch. 2.

Porter, T. and S+ Goodman, Manual, Vol. 2,
Hanks, X. and L. Belliston, Rapid Viz,
McKim, R., Experiments in Visual Thinking.
Books containing technical information.

+ Visuals

Laser Disc - Sightlines - Alberta Artists;
Photographic Processes,

Gv O'Keefe - 'Sky Above Clouds'.

Miro = 'The Poetess'.

Klee - '"Full Moon Qver the Town'.

Picasso - 'Family of Saltimbaques' (study).

» Films

NFB cateqories = Artists; Craftsmen,
ACCESS - Art Category in Curriculum Index.

Evaluation Approaches:

Portfolio and studio work. ook for evidence of

independent explorations. Examine both
incomplete and complete projects for inteqrity of
idea and/or techniques to student's personal
goals.
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8 |OBJECTIVE srovewrs wiss, xHIsIn A pERSONAL STYLE THROUGH IN-DEPTH STUDIES.

N -_--I_I__.___—L

v

(1] .

:

i |CONCEPTS EVALUATION CRITERIA

:

v

v A+ Recording the development of visual ideas R, Students are cognizant of aspects of the
in & consistent manner is a part of creative process and use their own records of
developing personal style. this process to further the development of their

personal style.
B, A series of complete compositions

presented Sor public display provides a B. Formal display is accomplished by the students
visual statement about an artist. in settings or situations appropriate to the
nature of the works.

DIRAWING:S
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'-a(lc: ART 30 l)ivision.mwmss Goal Tille: COMMUNICATE.

Dbjective:  STUDENTS WILL EXHIBIT A PERSONAL STYLE THROUGH IN-DEPTH STUDIES.

Eonccpt: A. Recording the development. of visual ideas in a consistent manner is a part of developing
personal style.

focus: Resonrees:
» Ability to work independently: use of sketch- +  Texts
bock in ongoing manner to record and to develop
ideas. Diaries, sketchbooks of artists if available.

(e.g., Paul Klee, van Gogh, Emily Carr)
+  Visuals
Laser Disc - Sightlines - World art.,

Picasso - 'Family of Saltimbaques' (study).
Siqueiros - "March of Humanity'.

Study Approaches:

» Written thoughts and visual ideas are
consistently recorded. + Films

» Make personal observations about interactions of NFB category - Canadian Paintings.
interests, abilities and technical competence
and influence on works.

. Present a portfolio of all preliminary works Evaluation Approaches:
(working drawings to finished drawing or
maquettes) which were used to arrive at Portfolio, notebooks, sketchbooks, art shows.
finished works (two or three dimensional works). Look for ideas recorded in sketchbooks and rela-

tionships to work undertaken in studio setting.
Acquire comments regarding the gelection of a
problem, the development of the idea, and the
production of the idea as related to the
students' search for personal style. Acquire
evaluations from student of the success of works
based on independently or externally derived
criteria.
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Grade: o 30 Division: puies (xoal Title: commrcnrs

Objective:  stoaves wnuw, exusre A prrsons snote miRoUGH Tvebepm seupizs,

C(mccl)t: B, A serles of complete compositions presented for public display provides a visual
statement about an artist,

Focus: Resources:
+ HWork to complete portfolio, with public displays v Visits to galleries to enhance understanding
as goal.

of a show's set up and lighting,

Study Approaches: Evaluation Approaches;

+ Participate in a group show at the local or Display, The formal presentation of art works
regional level, as well as other situations can be assessed on levels previously mentioned,
(national art shows, art galleries, photos/ as well as the professional or otherwige
drawings submitted to magazines, etc.). appropriate display arrangements made by

students, Feedback from viewing audiences could

+ Create a thematic space and present a complete be of interest to student and collected in
'work! within it, various manners.

« Ask the question 'what other ways can we
display or show our art'? Make the arrangements
necessary. Consider alternative galleries,
street or warehouse shows, etc. Check the art

hewspapers to see various show formats being
done by other artists,
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Axrticulate and Evaluuate

DIRAWINGS

OBJECTIVE SIUDENTS VILL USE THE VOCABULARY AND TECHNIQUES OF ART CRITICISH TO MALYZE AND

EVALUATE THEIR OWN WORKS IN RELATION TO THE WORKS OF PROPESSIONAL ARTISTS.

CONCEPTS

.

B,

P

An understanding of major 20th Century
artigts and movements adds to the ability
to evaluate one's own work,

Identification of similarities and
differences between the students and
professional artists enhances the
students' analysis of their own work.

The ability to discriminate between

subjective response and an analytic
response enhances analysis of ona's work.

306

EVALUATION CRITERIA

A. Students recognize major perceptual and concep=
tual developments of the 20th Century, and are
able to apply this knowledge when critically or
subjectively responding to their own works.

B, Students are capable of discerning some of the
artist's roles available to them as image
makerss

¢, Students are to respond flexibly, subjectively
or analytically to their own works, and can use
the information gathered to further the develop-
ment of their visual abilities.
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Grade: = 30 Division: trawGs Goal Title: srricumare an o

Objective:  stmews i vse me vocssuwary mo TECKNIQUES OF ART CRITICISH 0 ANALYZE AND
, EALUPTE THEIR O WORKS IN RELATION 0 THE ORI OF PROPESSIONAL BRTTSTS.

Coneept: A+ An understanding of major 20th Century artists and movements adds to the ability to
evaluate one's own work.

Foens: Resourees:

+ Mnalysis and evaluation of art movements helps v Texts
to place one's work in an artistic context.

Richardson, J.A., Art: The Way It Is,
» Ldentify perceptual/conceptual streams of art pp. 230-267,

making, Elsen, A, Purposes of Art, Ch. 14, 17-22,

Bennett, B. and C., Hall, Discovering
1 [ 1) 1 1] -—--_-—“
+ Selections from movements listed in '"Wisuals' as Canadian Art.

appropriate. Kamilton, G.H., Painting and Sculpture in |
Europe 1880~1940,

S dv A lies: Morris, J., 100 Years of Canadian Drawings.,
tu ¥ Approacies: Petersen, K. and J.J. Wilson, Women Artists.

+ Summaries, presentations, handmade books and . Visuals
interviews may be done by students.

lager Disc - Sightlines ~ World Art;

+ Discuss past, present, and future artistic Canadian Art; Alberta Art,
movements, Inpressionism,

krt Nouveau.
» Write analyses of one's own works in relation Fauves,

to concepts studied. Cubists, Dada.

AR,

Expressionism.

Futurism

Rbstract.

Surrealism,

Op art,

Pop art.

Color field painting.
Conceptual art.,
Figurative Expressionism,
Post~Modern.

conkeese

r"'—"]'_"__‘ro 9_' |
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Orade: ART 30 Division: D‘GS Goal Title: arrrcurate mp &mwn

Objective:  SIUDENTS WILL USE THE VOCRBULARY AND TECHNIQUES OF ART CRITICISH T0 ANALYZE AND
: IVALUATE THEIR OWN WORKS IN RELATION 1O THE WORKS OF PROFESSIONAL ARTISTS.

Concept: A+ Bn understanding of major 20th Century artists and movements adds to the ability to
evaluate one's own work.

. Films

Video art; Films about individual artists
and movements.

Evaluation Approaches:

Discussion, presentations, written works. Iook
for knowledge of movements and artists in
thoroughness of written works and in written/
verbal analyses submitted by students of their
own works, as well as in discussion. Assess for
concept accuracy and willingness to form
individual opinions.
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Grade: = 3 Division: orwmes Goal Title: arrrcmarz ao vacgams

 Objective:  stoevrs Wi ust ™ VOCABULARY AN TECHNIOUES 0F AR CRILCISN 0 AVALYZE MO
' EVALUATS THELR O WORES IV FELATION 10 5 WIRKS OF PROFESSIONAL JROLSIS.

]

Concept' B, Identiflcat on of similarities and differences between the students and professional
artiste enhances the students’ analysis of their own work.

Focus: Resources:
8+ Understanding the motivations to make art. + Visits/interviews to artists.
I . Recognition of their own vesponse and critical « Visuals

analysis of their approach,
; Laser Disc - Sightlines - Alberta Artists.

Student's o collection of sketchbook/
journals through Art 10/20/30.

| Study Approaches:
+ Films
{ + Examine the similarities and differences of
professional and amateur artist through visits ACCESS - Art Category in Curriculum Index.
and interviews. NFB categories - Artists; Canadian Indian
Paintings; Canadian Paintings;
| . Visit the studios of artists and artist run Quebecois Paintings; Inuit, 3
spaces. Video and films focusing on artists
discussing their own work (e.q,, "People |
| + Read personal statements made by artists on their Working" from Images and Things series |
own experiences Use films in which the artist (ACCESS)

speaks personally,

|+ Collect articles from art newspapers or elsewhere Evaluation Approaches:
that report about artists and their own comments

on their works. Written/verbal descriptions. Iook for an appre=
ciation of the students' roles as artists,
v Write to an artist you admire. Ask them to projections of future lifestyles, and also of
respond to problems or questions you have ahout their role as connoisseurs and critics in
your art making. society.
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Wrade: ART 30 Division: D'Gs (oal Title: ARTICULATE AND 'ATE

Objcetive;  STUDENIS WILL USE THE VOCABULARY AKD TECHNIQUES OF ART CRITICISM O ANALYZE AND
EVALUATE THEIR OWN WORKS IN RELATION TO THE WORKS OF PROFESSIONAL ARTISTS.

Concept; C, The ability to discriminate between subjective response and an analytical responge
enhances analysis of one's own work,

Focus: Resonrces:

. Consolidating recognition of the different v Texts
aspects of image making: the artist (idea
maker), the doer (the technician), the consumer Simmons, S, and M. Winer, Drawing: The
(the responder) and the connoisseur (the Creative Process.
critic). " Bemnett, B, and C. Hall, Discovering

Canadian Paintings.
I Richardson, A« Art: The Way It Is, (h. 8-9
Flsen, A« Purposes of Art,
Stlldy Approaches: Feldman, E.B. Varieties of Visual B - rience
) Part 5 .

. Have students write philosophic statements about
their own style. » Visuals

» A symposiun (composed of an artist, a technician, student's own works.

a consumer, and a critic) could be staged to
reveal vatying viewpoints about a selected
topic.

Evaluation Approaches:

Written and verbal records, Look for the recog-

nition in the students that the different
aspects of response exist and can be employed to
fyrther their om development. Acquire written
or verbal statements that attend to the various
aspects of image making.
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Componcnts

COMPOSITIONS

CONCEPTS

A« The selection and presentation of
perceptions, conceptions, and experience
as visual content for art works is an
important aim of the artist.

B, Planned and spontaneous methods of working
are ways of developing visual images,

Co Color modifies ths experience or idea
presented in visual form.

OBILECTIVE souopyes s use pessonay, xpeRiences i SOURCES FOR IMAGE MAKTNG.

—

EVALUATION CRITERIA

Ao Students commit themselves to visual problem-
finding pursuits, They investigate their own
experiences through the creative process.

B, Students are flexible in manners of working, as
appropriate to the medium. Competence in at
least one medium is expected.

C. Applications of color are sophisticated, and
appropriate to effect intended.




grrade: ar 3o Division: \@FrosITrons Goal Title: coovenrs @

Objcetive: stupENTS WILL USE PERSONAL EAPERLENCES A soyaceS FOR IMAGE MAKTNG.

COllcellt: A The selection and pregentation of perceptions, conceptions ang experience as visual
content for art work is an important aim of the artist.

Focus: Resonrces:

+ Developing cenfidence in one's own insights, . Texts
feelings, perceptions.

Elsen, Av, Purposes of Art.

S » Developing awareness of selection process as Richardson, JuA+, RArt: The Way It Is,
related to the variety of images possible; gelected readings fropm artigts' diaries or
critical abjlities applied. biographies (e«g., Paul Klee, Ken Danby)

that describe the gathering and the
selection of ideas.

Roukes; Nos Art Synectics, ch. 3.
St“dy Appr oaches: Slatkin, W, Women Artists in History.

+ [Dncourage group discussions about the interrela- . Visuals
tion of personal experiences and image making.
Lager Disc = Sightlines - Themes for Study

« Eketchbooks kept over this year or the three year and Motivatiop,
reriod provide records of interest, Students J, Chicago = 'The Dinner Party's
cruld defeng selection of content for further K. Kollwitz.
development by: identifying themes, writing and J, Johns.
discussing personal meanings or needs, and R, Magritte.
analyzing work after completion for the quality G. Rovault.
of the presentation of the idea vs, the initial P, Nodersohn-Becker,
conception of the idea.
+ Films
» Students could conduct biographical research:
intervieys with fellow students could elicit NFB categories - Ca .-,  sculptures;
background, interests, media, content, expecta- Quebecols Sculpty-.s; Inuit.
tions, ete, These could be documented in some ACCESS = Art Category in Curriculum Index.
way. Films of artists discussing ideas and

arrangements of ideas.

i contoves contes,,
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Grade: mr 3

Objeetive: s i use PERSONAL EXPERLENCES AS SOURCES FOR IMAGE MAKING,

Division: cosmostrrons

Goal Title; ggpovmims

Concept: A The gelection and preganeation of marceptions, conceptions and experience ag visual

content for art work {w m I.npr\‘ tant v of the artists

e gy

STUDY APPROACHES (eqnt'd)

+ Create a symho] tg represent a feeliny or .
emotion frop 4 dream or @ vision (e.g,, an open
door as opposed to a closed door), g this
symbol as a Major personal statement,
Incorporate thig into a Series of Works using
both 20 and 3p, e series itself may make a
further statement,

. Isolate one Specific sense other than gight
(e:9v, taste o gnell)s Become aware of your
oWn Senses throygh sensory awareness eyercises.
Create an art york (esqs, 2 "nini=enviropment")
which appeals primarily to that senge,

320

a—

Evaluation Approaches;

Drawing/Compositions portfoliq, sketchbook,
journal, discussion. EstéEIIEE'{ﬁE'ﬁEEEEEE that
Students use to generate and ge)aqt ideas (qroup
or individual discussion), Acquire written
comments from students about their own creative
process, Chart by Observation, gtudent
involvement with the visyal thinking aspects of
image makings Look for developing confidence ag
to selection and organization or presentation of
Visual ideas. Look for ideag recorded in
sketchhooks and relationships ty work undertakep
in stugio,
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.-zule:: ART 30 %ivisima:.osmous (zoal Title: components 0

T Y RS

Objective:  stooenes WILL USE PERSONAL EXPERIENCES AS SOURCES FOR TMAGE MAKING.

Concept: B, Planned and spontaneous methods of working are ways of developing visual images.

Foeus: Resources:
. Expertise in a medium; personal style of « Texts
working.
Ocvirk, 0. et al, Art Fundamentals, pp. 16-18,
« Experimenting with the relationship between ideas Ch. 11,
and methods of working them out in a medium. Roukes, M. Art Synectics, pp. 126-127.

Porter, T. and S. Goodman, Manual of
Graphic Techniques Vol. 2

Stlldy Approaclles: Readings from selected artists' diaries or
biographics pertaining to media and
+ Developing the discipline of varying one's methods of working.

approach, students may plan to treat a work in
a new way. Record intention and expectation,

then work out the image. Record or discuss the + Visuals
impact on style of working on image content.
Laser Disc - Sightlines - as appropriate.

+ Use the Art Synectics Wheel in Art Synectics, Slides from slide collection as appropriate.
pp. 126-127, John Cage.
L. Krasner, J. Pollock.
« A collected group of works in one medium is set John Hall,

as goal. Student competency is understood as a

major concern,

+ Films

. The student and teacher may discuss individual
development, Interview artists in different Films of artists discussing media and
media, How do different media influence the techniques used in their work. N
artistic process? Presentations of findings !
can be performance, books or multi-media
assemblages.

conteees conteees

M
322
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Grade: @ % Division: covposrrrons Goal Title: coxponayrs

Objective:  swoevts Wi, use personns exesrmvces ag SOURCES FOR IMAGE MAKING.

Concept: B, Planned and spontaneous methods of working are ways of developing visual images.

STUDY APPROACHES ~(cont'd) Evaluation Approaches:

+ Create two happenings or performance works Portfolio, sketchbooks, art shows. Look for
around the same theme, Involve student artists, ability to work spontaneously or deliberately,
musicians and actors. Arrange one in a planned according to nature of medium, Development of
format and let the other develop spontaneously. competence within one medium to the point of
Two art works could result: the performance sophistication or sureness. Also development of
itself; or the video-recorded reaction and the flexibility to approach new medium, new vays.
interpretation to the performance. Development recorded through charts written

observations, comparative discussions at

different times of year (records kept by both
student and teacher).

147

i 324 35




ade: w30 Division: 'osmous Goal Title: covronenrs

| Objective:  StubeNts WILL UE PERSONAL FXPERIENCES AS SOURCES FOR TUAGE MAKING.

Concept: C. Color modifies the experience or idea presented in visual form

Focus: Resonrees:

+ More sophisticated and able applications of color . Texts
for intended effects, whether sculptural or
painterly. Ocvirk, Bone, Stinson and Wigg, Art

Fundamentals, Ch. 8, 10; plate 52

{Hofmann) plate 73 (Marisol).
Malins, F., Understanding Painting -
St“dy Approaches: The Elements of Compgsition. :

Abers, J., Interactions With Color,

. Student works on individually selected problems.
Student gathers responses and criticism of his/ » Visuals
her work, emphasizing use of color.

Laser Disc - Sightlines - as appropriate.

+ Visual effects desired by student are identified Marisol - 'The Family' 1962.
prior to start of work; works are then analyzed Picasso - 'Family of Saltimbaques';
for achievement. 'Harlequin 1915'; 'The 014 Guitarist';

'The Studio 1955,

Execute two identical sculptures. Change one to
create a special effect using applied color.
Create implied color cn the other sculpture with
the use of filtered light.

Develop an identical series of black and white
photographs. Use stains or color washes to
change the local color character of the objects
to express a personal feeling or an emotional
quality, Ignore the naturalistic qualities of
color,

Hoffman, H, - 'The Golden Wall' 1961.

Blbers, J. - 'Homage to the Square: Silent
Call'.

Ron Bloore - 'White Series'.

Evaluation Approaches:

Portfolio, sketchbooks, art shows. Look for
evidence of intended effects. Analyze works with
students. Record responses. Preparatory or
experimental studies in color are expected.
Within preferred medium, ability to develop an
extended range of colors (as appropriate),

-----llllllllllIIlllllIllllllIllllllllIlllllllllllllllllllllllEllIIlllllllIlIIlIlllIllllﬂlllllli
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OBJECTIVE stooevrs wizy peveror AD SOLVE DESIGH PRIBLENS, l

CONCEPTS EVALUATION CRITERION

Relatiomnships 1

A, Individually devised design problems may A, Students behave as artists in making creative
lead to highly personalized works. decisions and in independent technical
development.,

COMMPOSITIONS

149




sion

Goal Title: RELATIONSHIP.

"aulc: ART 30 Divi ‘osmous

Objective:  stuoevrs wILL DEVELOP AYD SOLVE DESIGY PROBLENS.

Conccpt: Ae Individually devised design problems may lead to highly personalized works.

works,
Focus: Resonrces:
v Individual meaning in art work can be made clear . Texts
by the solution to a problem selectnd by the
student., | Ocvirk, 0. et al., Art Fundamentals,
Ch. 8, 10,
+ Development of a portfolio of works demonstrating Roukes, N., Art Synectics Ch. 2 (Idea
individual inquiry, generation),
Wong, W., Principles of Two Dimensional
Design,
Study Approaches:
+ The process of generating ideas worth working on . Visuals

can be exhausted by developing method of problem

delineation, For example, students may use the
personal concerns, formal visual investigations,
or random generation. Students would apply
mental strategies to develop works as well as
naintaining a design consciousness.

Students may research problems by reading texts
or looking at artists' works. A series of
problems escalating in complexity may be devised
by students. Analysis by students at completion
of each problem may provide new problems to be
attempted in series.

Present your view of your life as a 'Daily
Event'. Select aspects of your day from brushing
one's teeth, your locker, lunch, a coffee shop,
your family, etc. that are significant to you in
some way, Consider points of view. Humor,
drama, or a documentary approach may be used to

achieve your purpose.

330

Laser Disc = Sightlines - Slides as related
to student inquiry.

Js Johns - 'Target with Four Faces, 1955',

Duchamp-Yillion - 'The Horse'.

Balla - 'Street Light - Study of Light'.

Seraphine de Senlis - 'Tree of Paradise'.

Films:

ACCESS - Art Category in Curriculum Index,

conteees

| PR PR~
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Grade: a2

works.

Division: covpostrions

Objective: stovenss wiuw peveioe Mo sowve peszay Prostas.

Goal Title: rerarongirps 1

Conccpt: A Individually devised design problems may lead to highly personalized works,

Lvaluation Approaches:

Portfolio, sketchbooks, studio work, Ensure that
methods of creating ideas are discussed or shared
with students. Acquire comments Yegarding the
sclection of problems, the development of the
idea, and the production of the idea related to
the student's search for personal styles. Look
for excitement and involvement with vigual ideas
that lead to production in studio sessions.
Acquire comments from students as to meanings
expressed in works, and overall successfulness.
Assess student behaviour for independence and
comnitment to own work.

333
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Relationships 2

COMPOSITIONS

Axrt 30

CONCEPTS

Ao Criteris such as originality, organiza-
tion, techniques, function, and clarity
of meaning may be applied in evaluating
works of art.

B. Art works may be analyzed for personal,
social, historic, or artistic
significance.

OBJECTIVE stupexts WILL USE THE VOCABULARY AND TECHNIQUES OF ART CRITICISM 0 ANALYZE AND
EVALUATE THEIR OWN WORKS IN RELATION 0 THE WORKS OF PROFESSIONAL ARTISTS.

EVALUATION CRITIRIA

A

B,

Students respond to many critical aspects of art
works. They are able to evaluate works of art in
both oral and written settings. They also begin
to establish their own priorities in criteria to
be applied.

Students recognize that the purposes of art are
varied and consequently are flexible in their
analysis of art works. The qualities that
comprise significance begin to be the focus of
discussion.

Knowledge of selected art movements, especially
as relevant to their own work, is accurate.

339
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Grade: e 30 Division: cowrostrrons Goal Title: Revironsures 2

| Objective:  swuews i use mE vocsuLaRy am TECHNIQUES OF ART CRITICISM T0 ANALYLZ AND
? EVALUMTE THEIR OWN WORKS IN RELATION 10 THE HORKS CF PROFESSIONAL ARTISES,

Concept- A, Criteria such as originallty, organization, techniques, function and cla.mfity of
meaning may be applied in evaluating works of art.

Foens:

+ Informed use of various critical approaches;
discussions/writings hegin to analyze many
aspects of art works.

+ Develop flexible evaluation approach.

Study Approaches:

+ Spoken or written evaluations of own and others'
art works should include descriptive, analytic,
interpretative comments. Research or investiga-
tions may be necessary and could be documented.

+ Selected readings and personal responses may he
shared or performed by students as an evaluative
statement about an artist, or school of art.

+ Investiqations may focus on fellow students’
works or own, to recreate 'art salon'
atmosphere,

Resoureges:

v Texts

Qevirk, O, et al., Art Fundamentals,
pp. 3-9,
Elsen, A, Purposes of Art, Ch. 22,
Richardson, J.A+, Art: The Way It Is, Ch, 7-8.
Bennett, B. and C. Hall, Discovering Canadian
Art.
Feldnan, E.B., Varietiec of Visual Experience,
Part 5.

. Visualg

Works as selected for concept study.

Evaluation Approaches:

Class discussion, individual discussion,

presentations, writing in journal, Took for the

recognition in students that a variety of visual
responses and analyses are available, and can be
used to further their appreciation of art works
and art making, Responses can be spoken,
written, demonstrated, Establish a method or
manner of ongoing criticisms in the classrooms
Journals or active discussions can be used to
define criteria, RAcquire evaluations from the
student of the success of works (own and others)
based on indepandently or externally derived
criteria.




"adez ART 30 Divisiou:'Posmows (roal Title: RELATIONSHII'

|Objective:  stunents yILwL USE THE VOCABULARY AND TECHNIQUES OF ARY CRITICISH T0 ANALYZE AND
EVALURTE THEIR OWN WORKS IN RELATION 0 THE WORKS OF PROFESSIONAL ARTISTS.

~—

Concgl)t: B, Art vorks may be analyzed for persona., social, historic or artistic siqnificance.

Foeus:

+ Outline of some general purposes for making art,
especially within the 20th century,

+ Research skills applied in investigations.

+ Confront questions such as "what makes art works
significant,” or "why is a piece of work signifi-
cant in several ways?"

Study Approaches:

+ Guided investigations and discussions relate
various purposes of categories of art (e.q.,
social comment, formal inquiry, search for truth
and beauty, representational or figqural
depictions, conceptual.)

+ Students search out significance of particular
works or artists. Books, films, slides can be
studied, Discussions or presentations about
what influences our perceptions should include
environmental influences, politics, social
systems, and aesthetic values.

Resources:

+ Texts

Elsen, A., Purposes of Art, all chapters.

Richardson, J.A., Art: The Way It Is.

Peldnan, E.B., Varieties of Visual Experience,
Part 5.

Petersen, K. and J.J. W.ison, Women Artists.

References that apply to works or artist
selected,

« Visuals

Laser Disc - Sightlines - as appropriate.

Evaluation Approaches:

Discussion, presentation, debate, journals. Iook
for knowledge of selected cateqories and
movements in the ability to identify and discuss
new or unknown works (detective abilities).
Gather statements from students regarding
concepts of significance. Look for developing
skills at viewing works from different
viewpoints, and justifying findings. Chart
participations in open ended discussion groups or
research teams.




Ou-gfzamizalions

COMPOSITIONS

OBJECTIVE STuoeNts WILL DEVELOP A PORTFOLIO OF WORKS WHICH WILL REPRESENT THEIR PERSONAL

STYLE,

CONCEPTS

A Artistic concerns and styles will deter-
~mine the conception and the organization
of images. .

B, Personal preference for a medium
influences visual problem=solving methods.

EVALUATION CRITERIA

A, Students are cognizant of aspects of the

B,

creative process. They incorporate their own
artistic concerns into the originality and
integrity of their images.

Proficiency in at least one medium will allow
for either a 'brczdth or depth' approach to
image making, Siudents also display a Sense of
professionalism in terms of presentation of the
completed art works.




rade; arr 30 l)i\'isiou.Posmous Goal Title: oremzao

Objective:  stuewts Wrz DEvELOP A PORTROLIO OF WORKS WAICH WILL REPRESENT THEIR PERSONAL STYLE.

Couccpt: Av Artistic concerns and styles will determine the conception and organization of images.,

Focus: Resources:
+ Developing awareness in st' ¢ ' of the need to v Texts
produce 'honest' images - imayes demonstrate an
artistic integrity - because of the communicative Richardson, J.A., Art: The Way It Is.
function of the image; also, because of the Ocvirk, 0. et al., Art Fundamentals, pp. 3~9;
image's reflections of and comnection to the Ch. 9-10,
artist. Readings as appropriate,
+ Visuals
Study Approaches:
Laser Disc - Sightlines = as appropriate,
. Discuss how the thoughts and behaviors of an
artist influence the selection and construction + Films
of that artist's images. Select artists for
study. ACCESS = Art Category in Curriculum Index.
NFB categories: Artists; Quebecois
» Conduct interviews of fellow student artists, Sculptures; Canadian Enqraving;
record your findings on their attitudes and Canadian Paintings; Quebecois
styles. Paintings.
+ Construct a series of personal artistic qoals
for the tern's work, Monitor your achievement,
If your qoals change, why? Can you identify Evaluation Approaches:
major influences on you at present? Are you
actively participating in the different aspects Portfolio and studio work. Look for evidence of
of art making (creator, doer, responder-consumer, individual contemplation or explorations.
critic)? Examine both complete and incomplete projects,

for integrity of ideas and selection of
+ Consider an issue that interests you: political, techniques as related to students' stated goals

soial, economic. Is it possible to make an or cxpectations. From discussions with students,
artistic statement about this issue? Does the and writtr-. comments about works, determine
impact you wish to make call for any unusual or whether su.dent can distinquish the different
different compositional arrangements? aspects of art making roles.
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Grade: »r %0 Division: comeosirIons Goal Title: orenntzamions

Objcetive:  stuss WILL DEVELOP A ORTFOLIO OF WORKS WHICH WILL REPRESENT THEIR PERSONAL STYLE:

Couccpt: B Personal preference for a medium influences visual problem solving methods.

|
Foeus: Resonrees:
« Developing expertise in at least one medium + Texts
allows more freedom for visual experimentation
and expression, Richardson, J.A., Art: The Way It Is.
Readings, interviews as appropriate.
Alberta Culture "Visual Wewsletter".

Study Appreaches:

v Visuals
» Consistent work with a preferred medium, Student
can record (in sketchbook) responses to quality Calder - Mobiles.
of ideas over time as influenced by increasing Moore - 'Pink and Green Sleepers'.
competence, Durer - 'The Hare'..

Picasso - 'Guernica'.

Duchamp-Villon - 'The Horse',

Cezanne ~ 'Mont Sainte-Victoire',

Glacometti - 'Walking Quickly Under the Rain'.

» Films
NFB categories - Artists; Canadian Paintings;

Canadian Sculptures; Canadian
Engravings; Etchings; Crafts.

CONEveve

- 344

345

157




"a(lc': ART 30 Division: 'posmows (roal Tatle: ouemxzmo'

Objective:  smpets viLs DEvELOP A PORTFOLIO OF WORKS WHICH WILL REPRESAYE THEIR PERSONAL STYLE.

Concept: B Personal preference for a medium influences visual problem solving methods.

Evaluation Approaches:

Portfolio, art shows. Observations by teacher
of student development in & medium - includes
broadening and extending technique repertoire,
possible media technique mixing for visual
effects, ease of tool use during image making,
the breadth or depth of the visual ideas
explored.

Observe the attention w the finished
presentation of selected works (sense of
professionalism). An art show is expected in
some format. Student responsibilities to cover
all aspects,

346 347 158
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OBJECTIVY, STUDENS WILL RESEARCH SELECTED ARTISIS AND PERTODS 0 DISCOVER FACIORS IN THE
ARTISTS' INVIRONMENTS THAT INFLUENCE TEIR PERSONAL VISIONS.

| CONCEPTS

Personal situations and events in artists'
lives affect thelr personal visions and
work,

Historical events and soclety's norms have
an effect on an artist's way of life and
work.

EVALUATION CRITERION

N=B.  Students hegin to consider the contextual
aspects of artists' lives and cultures that
may have affected their work. They beqin to
include such information in their analysis
and interpretation of artistic styles and
works of art.
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ade: 30 Diviston:

IUNTERS

Goal Title: sources or 1

| Objective:  stoevrs wiLs RESEARCH SELECTED ARTISTS AND PERIODS O DISCOVER FACTORS IN THE

ARTISTS' ENVIRONMEN“S THAT INFLUENCE THEIR PERSONAL VISIONS.

Coucept B+ Personal sitvations and events in artist's lives affect their personal visions and work.

Focus:

+ Blographical informetion about artists' lives.
Sources of influence in the style development of
one or more well-known, well-documented artists.

. Personal histories: circunstances and events in
their personal lives - family information, reli-
gious affiliations, health, personal success,
aspirations, acceptance by the public and other
artists, Relationships with patrons.

Study Approaches:

+ Observe examples in slide and picture form,

Conduct large group presentations. Have students
do research projects.

+ Sclect an artist whose life is well-documented in
historical and art historical literature. Develop
a personal history that describes as many of the
above factors as are available in the library
staurces, Describe these factors in terms of how
they may have influenced the artist's ways of
working,

NOTE: Th2 study approaches for Encounters - Art 30

are devised to allow a single, multi-faceted research
project to be done by students. In this instance, a
sequential approach may be best. Many formats may
be used to structure this project: essay, photo
journalism, drawn commentaries, tape recordings of
simulated artist interviews.

Resourees:

Texts

Elsen, A., Purposes of Art, Ch. 1,8, 11, 14,
19, 22,

Richardson, J., Art: The Way It Is, Ch. 2.

Cunningham, L. and J. Reich, Culture and
Values, Vol. 1,

Feldnan, E.B., The Artist,

Feldnan, E.B., Varieties of Visual Experience,

Cornell, S., Art: A History of Changing Style,

Coppelstone, T., Art in Society,

Harns, A and L. Nochlin, Women Artists,
1500-1950.

Visuals

Laser Disc - Sightlines - as appropriite.

van Gogh = 'Night Cafe'; ‘'Courtyard Garden
at St. Remy'; 'Crows Over the
Wheatfield'; 'Artist's Room in Arles',

Michelangelo - 'Holy Family'; 'Last
Judgement'; 'God Creating the Sun and
Moon': 'Separation of Light and Dark;:
'"Wirgin and Child in St. John',

Rembrandt - 'Night Watch; 'Portrait of
Titus'; 'Portrait of Jan Six';

'Supper at Emmaus'.
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Gradc: w0 Divisiom: mCoUnTERS Goal Title: sounces or nimces

| Objeetive: stubewts WILL RESEARCH SELECTED ARTISTS AND PERIODS 0 DISCOVER FACTORS 1 THE
ARTISTS' ENVIRONMENTS THAT INPLUENCE THEIR PERSONAL VISLONS.

Cﬂllceptﬁ A Personal situations and eVents j_n artj_st 5 llves affect their personal Vlsions and vorks

« Visuals (cont'd)

f=u )

+ Chicago ~ 'The Dinner Party'.
M. Cassatt.

K. Kollwitz.

Ha Frankenthaler.

A Gy, leschi,

Evaluation Approaches:

Discussion, portfolio. Observe participation in
clags discussion and group proje:ts. Look for
willingness to participate, thoroughness of
researh, understanding of the concept in
relation to the examples of works discussed.
Look for willingness to find evidence of the
above concept in the student's own work. Use
Yesearc:. projects, discussions and interviews as
the hasis for assessment.
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Rakade: w30 Division: .UNTERS Goal Title: sources or x‘

| Objective:  smuomws Wil RESEARCH SELECTED ARTISTS AND PERIODS 0 DISCOVER FACTORS IN THE

ARTISTS‘ ENVIRONMENTS THAT INFLUENCE THEIR PERSONAL TSIONS.

dlwccpt' B, Historical events and society's norms have an effect on an artist's way of life and work.
; LERT N
 Fovus: Resonrces:
. Political, economic and social conditions that . Texts
may influence the artists' work (same artists as
previous concept). Cultural context of an Elsen, A., Purposes of Art, Ch. 1, 8, 11, 14,
individual artist. 19, 22,
Richardson, J., Art: The Way It Is, Ch. 2, 8
- Social events, valugs, traditions of the Feldman, E.B., The Artist.
culture in which the artist lived, Feldman, E.B., Varieties of Visual Experience.
- Political events and circumstances such as Cornell, S., Art: A History of Changing Style.
wars, revolutions, changing rulers. Coppelstone, T+, Art in Society.
- Economic conditions in the society in which the Cunningham, L. and J. Reich, Culture and
artist lived that could have affected patron- Values, Volumes I and II.
age, living conditions of the artist and his/ Slatkin, W., Women Artists in History.
her family, Prosperity, depression, distribu-
tion of wealth.
v Visuals
NOTE: Connections and relationships perceived
" between social and political circunstances Laser Disc ~ Sightlines - World Art;
and the artist's style are matters of inter- Canadian Art.
pretation. It is difficult to conclude that See previous concept. Also,
external circumstances or events actually Goya - 'Shootings of May 3, 1808,
caused an artist to produce certain kinds of Picasso = 'Guernica's
works., We can only suggest influence rather Gericault - 'Reft of Medusa'.
than draw strict casual connection, G+ Segal - 'Bus Driver'.
Daumier - 'Washerwomen',
Delacroix - 'Liberty Leading the People'.
D. Lange - 'Migrant Mother, Nipoma,
California' (photograph).
M. Bourke - 'White' (photographer).
David, Degas, Daumier, Beckmann, Shahn,
Kollwitz, Van Gogh, Chicago, Siquieros.
contees




Grade: mr 3 - Division: mcoumirs Goal Title: sources o mars

Objective:  svunmrs v Researey serveoen areses aw serzons 1 prscoves FACTORS IN THE
ARTISTS' ENVIRONMENTS TyAT INFLUENCE "HELR BE ONAL VISIONS.
NI N L3y

Concept: B. Historical events and society's norms have ap ffact on an artist's way of life and work.

Study Approaches: Evalsation Approaches:
+ See previous concept ~ sequential stydy Discussion, written work. Observe participation
approaches, in class discussion. Rssess on the basis of
research thoroughness, willingness to prepare
. Continve the research project: Inclyde any interpretations of art works. See previous
information that describes the cultyral context concept.,

of the artigt being considered. Describe as
many circumstances as possible but he sure to
i discuss them in terms of the possible influences
they may have had on the artist's ways of
wor<ing. (See Appendix - Art Criticism.
Emphasize the Incerpretation Phase of the
critical process in discussion.) I+ rhere ig
merit o making a comparison with an; present
loral or national situations and ap artist,
consider extexding the analysis by exanining
the vecurrence or absence of the circumstances.




|OBJECTIVE STubeNts WILL ANALYZE THE FACTORS THAT GENERATE A WORK OF ART OR AN ARTISTIC
MOVEMENT: THE EXPERIENCES OF THE ARTISTS AND THE IMPACT OF THE CULTURE.

CONCEPTS EVALUATION CRITERION

A A specific artistic movement and its A-B, Students begin to identify works of art and
works of art are influenced by the groups of artists as belonging to particular
members' philosophic theme, stylistic stylistic periods or artistic movements, They
identity, and relationship to the commu~ begin to look for evidence of style influence
nity in which they exist. between works and artists of similar periods.

They begin to use such evidence to attribute

B. A gpecific artistic movement and its influence between artists and styles over time.
works of art influence later artistic They begin to include such information in
movements., analysis and explanations of similarities and

changes in artistic styles.

FERNCOURVEEERES 1o ations T i
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(eade: e 3 Division: mcouvrzrs Goal Title: mawsrormrrons mmoug MR

Objective:  smomvts Wi avwize oe mcors Mae ceverums A WoRK 07 ARe oR AN ARTZSTIC MOVEMENT:
THE EXPERLENCES OF THE RTISTS AD THE . IHPACT OF THE CULIURE

Concept Ao A specific artistic movement and its works of art are influenced by the members' philo-
sophic theme, stylistic identity, and relationship to the community in which they exist.
Foeus: Resourees:
» In-depth study of a "school of influence"., + Texts
Groups of artists with similar stylistic traits
working in a single location or time period are Elsen, A+, Purposes of Art, Ch. 14-15, 17-22,
often associated by themselves, by critics or by Richardson, Ju, Art: The Way It Is, Ch. 8,
art historians as a single entity called an Feldman, E.B., The Artist.
artistic movement. Teldman, E.B., Varieties of Visual Experience,
Cornell, 8. Art: A History of Changing Style,
+ Examples that could be studied are: Impression- Arnason, H.H., A History of Modern Art,
ists, Expressionists, Romanticists, Abstract- Reid, D+, B Concise History of Canadian
Expressionists, Color-field painters, Pop Painting.
artists, Wew Realist painters. In Canada, Copplestone, T., Art in Society.
examples are: Group of Seven, Regina Fives Cunningham, L. and J, Reich, Culture and

Yalues, Vol, I & II.
Slatkin, W, Women A:tists in History.

Study Approaches: Art Magazines,
+ bee previovs concepts - sequential study v Visuals
approacnes.
Laser Disc = Sightlineg - World, Canadian,
+ Observe examples in slide and picture form of one Alberta Art,
or more stylistic movements. Conduct large group See previous concept, also
presentations and discussions about the concept Pollock = "Painting 1945',
of "artistic movement" or "school”. deKooning ~ "Woman 1',
Kline - 'Cardina, 1950°,
+ Continue the research project, expanding the Rothko - 'Yellow and Gold',
investigation to include the artist's associa- Newman = 'Vir Heroicus Sublimis'.
tions with other artists of the same locale or Still = 'Painting 194gF',
period and the relationships between his/her Motherwell - 'Elegy to the Spanish Republic!,
style and theirs. Sonia and Robert Delaunay - Orphism.

Lo Krasner and J, Pollock - Action Painting,
D. Siqueiros - 'March of Humanity's.
COntsves contue,, “
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Oaudc: ART 30 Division: ENCOUNTERS’ Goal Title: rrwgrowmrons Tmzoucuo

LT

; 0l)jective: STUDENTS WILL ANALYZE THE FACTORS THAT GENERATE A WORK OF ART QR MY ARTISTIC MOVEMENT:
THE EXPERIENCES OF THE ARTISTS AND THE IMPACT OF THE CULTURE.

i : e — - RN
COllCCpl A A BpeCiflC artistic movement and its works of art are influenced by the members' philo-
sophic theme, stylistic identity, and relationship to the community in which they exist.

NIV

; n i h '
{valotd o Approaches:
STUDY APPROACHES (cont'd)
Research projects, discussions. Obseyve

. See Appendix - Art Criticism. Emphasize the participation in class discussion. Dvaliiite
Analysis phase of the critical process for this research project for careful analysis of the
concept. factors that may have influenced stylistic

development, thorough description of the

+ Identify components of the local art scene - characteristics and events of an artistic
artists, styles, shows, magazines, artist groups. movement .

Identify the prevalent local style. Develop ;

images in that mode and further explore the
themes of the community.

. In notebooks, record situations or events in the
students' own lives which affect their personal
visions and works. Present a portfolio
reflecting those encounters and changes.

FRIC 362 363 166




Grrade: arr 30 Division: mcourzrs

(xoal Title:

TRANSFORMATIONS THROUGH TIME

| Objeetive:  smomves WL wALYzE T4 FACIORS THAT GENERATE A ORK OF AT R AY ARTISTIC WOVEMET:
T EERIZNES OF TS IRTISTS AD) THE TWCT OF IHE CULTURS

C(mccpt B A specific artistic movement and its works of art influence later artistic movements,

Focus:

+ The evolution of artistic "styles", or ways of
seeing.
Styles of art evolve when artists recognize new
problems and seek to develop solutions. Later
artists tend to build on these problems and
solutions by acting on the influence and exper-
ience of artists whose work is familiar to them,

+ Examination of a single artistic movement to
identify the chains of influence between artists
preceding and following the period when that
movement flourished,

Study Approaches:

+ See previous concepts - sequential study
approaches.

+ Observe examples in slide and picture form of one
of more artist's "field of influence". Look at
works by the artist's predecessors, colleaques
and followers to determine the effects of a chain
of influence in the development of artistic
styles. Describe the works and styles of
artists who vere adnired and emulated by the
artist in question, then the works and styles of
artists who were influenced by her/him

+ See Appendix - Art Criticism. Emphasize the
Analysis phase of the critical process for this
concept.,

Resourees:

» Texts

Elsen, A, Purposes of Art.
Feldman, E.B., The Artist,

Cornell, S., Art: A History of Changing
Styles.

Cunningham, L. and J. Reich, Culture and
Values, Vol, I & II

. Visuals

Laser Disc = Canadian Art.

Manet - 'Barat the Folies Bergere',
Monet - 'Gare St. Lazare, 1877'.
Monet ~ ‘krystacks, 1891',

Renoir - 'Moulin de la Galette'.
Degas - 'Dancing Class',

Seurat - 'La Grande Jatte'.

Gauguin - 'Vision After the Sermon’,
van Gogh - 'Church at Auvers'.
Cezanne - 'Provence Landscape',

Evaluation Approaches:

Discussions, research projects, look for
willingness to participate in class discussions,
willingness to propose possible relationships and
areas of influence between artists in a given
period, Use research projects, student-teacher
interviews and class discussions as hasis for

evaluation.
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()MEW % STUDENTS WILL QUESTION SOURCES OF IMAGES THAT ARE PERSONALLY RELEVANT OR

SIGNIFICANT T0 THEM IN CDNTEMPORARY CULTURE.

. R YT
CONCEFYS | 'WALUATION (RETERLA
A, Imagery can Gepict an impcrtant local A Stuc. ts begin to analyze works of arl for

political or social issue.

B, Imagery can depict important aspects
of the student's own life.

B,

366

political or social meining, They begin to
hypathesize about Symuol.c meanings and suggest
interpretations based on knowledge of the artist
and the history of the work as well as the
pictorial information. They begin to make
evaluative comments that judge the effectiveness
of works in conveying meaning.
|

Students begin to incorporate symbolic imagery
to a greater degree in their own work. They use
symbolism to convey important aspects of their
personal experiences in their work.

367
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Grade: % Division: mcourers Goal Title: mveacr oF s

| Objective:  stuoawts ILL QUESTION SOURCES OF THAGES THMT ARG PERSONMLIY RELEVANT ¥ SIGHIFLCMACE
‘ T0 THEM IN CONTEPORARY CULTURE.

e AN AT |

- Aize

t Focns: Resonrs:

» Contesporary and local art works that depict v Texts
events and concerns of po.itical and social
importance within the students' om experiences. Elsen, A+, Purposes of Art,

Richardson, J., Art: The Way It Is.

+ Look at art works that deal with issues and Feldman, E.G., Varieties of Visual Experience.
circunstances familiar to students - posters, feldman, E.Bs, The Artist.
photo-journalism, political cartoons, emblems,
symbols, insignia. . Visuals

+ Examples of well-known works of art that have Laser Disc - Sightlines - Alberta Art.
deliberate social inferences - Picasso's David - 'Oath of the Horatii'.
Guernica, Daumier, David, Delacroix, Gericault, Degas - 'Absinthe Drinkers',

Goya, Seqal, Kollwitz, Beckmann, Shahn. Daumier = 'Third Class Carriage'.

Goya - 'Pest House',
Beckmann - 'Departure'.

Shahn = 'Liberation 1945°',
St“dy Appmaches‘ Xollwitz - 'Vienma is Dying'.
Van Gogh = 'The Potato Eaters'.

+ Observe examples in slide and picture form. Lange - 'Migrant Worker'.
Involve students in discussions and
presentations | Evaluation Approaches:

+ Research a news item. Depict the issues involved  |Written we ' ‘; discussions, portfolios. Assess
from one or more points of view using a variety written and spoken ideas that interpret the works
of media, of art selected. Look for interpretative

comments that demonstrate an widerstanding of the

+ Develop a logo or adver. sing campaign for a concept. Also look for evidence of this
local, regional, national or international canse.  understanding in compositions and drawings., Use
Devise a composition that has symbolic meaning student interviews to determine that the student
for the people you know best. has applied the concept to written wirk and

compositions.
CONtes,y.

169




"ﬂ(let ART 30 171V191011, vUNTERS WOdL <ICs INPACT UF 7

Lt

I . n y " o ) L ‘ L=
] o b R . RTINS Y Yo Pyl A L e R

| Objective:  STUDENTS WILL QUESTION SOURCES OF TMAGES THA ARE PERSONALLY PELEVAND IN SIGNIFICANCE

T0 THEM IN CONTEMPORARY CULTURE.

' C(mcept: A, Inagery can depict an important local political or social issue,

| stuoy apeRoAcHES: (cont'd)

4

B Select a twentieth century work of art that

| - See Appendix - Art Criticism. Emphasize the

depicts ideas related to a cause recognized by
students. Conduct a panel discussion in the
form of a critical analysis (description,
analysis, interpretation and judgment) that
explaing and debates the significance and
effectiveness of the work.

Interpretation phase for this concept.




Ul'aQC: e 30 Division: mcoureng Goal Title: meacr or mages
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10 THEM IN CONTEMPORARY CULTURE.

Comept B, Imagery can depict important aspects of the student's . life,

Foeus: Resonrees:

+ Forms, <ynbols and imagery that signify the
indivi. ' student's personality, culture and
experie:. ..

v Texts

Elsen, A+, Purposes of Art.

Richardson, J«, Art: The Way It Is.
» Pinding the characteristic individual traits in Feldman, E.B., Varieties of Visual Experience,

the work of others, then searching for such Feldman, E.B+, The Artist.
traits in the studant's omn work, Harris, A+ and L. Nochlin, Women Artists

1500-1950.
+ Developing and emphasizing these traits in hoth Petersen, K. and J.J. Wilson, Women Artigts,
his/her work and the student ‘s, own critical
analysis of uis/her work. + Visyals

See previous concepts,
Slides of student's own works.

Study Approaches:

+ See prevous concepts - sequential study

approaches.
Evaluation Approaches: I
+ Make an in-depth analysis of the work of a
selected artist, and an in-depth analysis of Portfolio, discussions, written work. Lok for
the student's own work. willingness to apply ideas learned i* other
Encounters concepts to the student's own work,
+ Observe and analyse examples of the work of one Use small group discussions and critiques,
artist. Make a study list of the characteristic interviews between student and teacher and
traits of that artist such as preferred media, thorough analysis in written form as the basig
subject matter, scale, colors, forms, work- for evaluation.

habits, cultural context, historic period,
environment, and artistic influences. Make a
sinilar study of the student's own work.

Contuaes

171



Objeetive:  STUoeNTS WILL QUESPION SOURCES OF IMAGES THAT ARG PERSONALLY RELEVANT IN SIGNIFICANCE
10 THEM IN CONTENPORARY CULTURE

Conccpt: B, Imagery can depict important aspects of the student's own life,

Study Approaches:

(Portfolio, work-in=progress.) In a written
form, draw up a comparative "style-analysis"
sheet that cumpares and contrasts the student's
style with that of the selected artist on the
basis of ag many of the above traits as are
applicable, Include in portfolio.

+ Develop a series of works in any medium that
depicts experiences and issues that have directly
affected oun life. Draw on both positive and
negative experiences. Concentrate on maintain-
ing a theme through symbolism that expresses
personal artistic vision. Provide an autobio-
graphical essay to accompany this series,
as if announcing a show of your works at a local
gallery,

+ See Appendix ~ Art Criticism, Emphasize the
Interpretation and Description phases for this
concept.,

314 | 375 "
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9 v
Appendix A — Developmiental
Characteristics of Students

Artistic development is an important aspect of
the developmental profile of an adolescent student.
This quide was planned with consideration of the
general characteristics of students aged 15 to 18 with
regard to themselves, their peers and their art-
making, The developmental profile of a high school
student is reflected in the choices the curriculum
developers made: the emphases on certain subject
matter, concepts about art and study approaches at the
10, 20, and 30 levels are designed to match the
interests and needs of studer:s in this age category.

The early adolescent years are characterized by a
growing reliance on self and peers, and a desire for
independence from parents and teachers. Peers become
a source of behavior standards, and their influence
intensifies throughout the senior high school years.
The student is developing a self-concept, and thus
becomes more critical of himself or herself and
others. At the same time, the student becomes more
aware of, and worried about, the opinions of others,
particularly peers.

This concern for the approval of peers and desire
for indepencence from adult authority extends to the
high school gqrades. Strong tendencies to conformity
observed in junior high school students are modified
~ in high school by a concern with the development of a
personal identity and concern for social acceptance.
In art class, these characteristics are seen in
students' desire to make their own decisions in the
planning of projects, selection of subject matter and
the desire to recelve the admiration of others for
their artistic endeavors. In the curriculum, such

characteristics are acknowledged by the objectives
that are directed toward progressing student autonomy
in developing and solving design and drawing problems
over the three qrades.

Independent judgement is emerging, and with it,
strong opinions and beliefs. In art, this is seen as
an interest in subject matter that depicts impertant
personal, social and moral issues. Later in high

scnool art, students wish to develop a personal style .

that reflects their individual identity, and they try
out many different styles of artists they admire in an
effort to express their own persona. The objectives
of the curriculum aim toward a gradual discovery of
personal style through the three grades. Certain
objectives also suggest a subject ratter focus on
current corcerns and issues, both global and local,
about which students have strong opinions and
interests.

Students' thinking skills are developed to an
almost-adult level and they are capable of more
analytical, abstract and complex reasoning. They can
make finer conceptual distinctions and are thus able
to handle more complex concepts about art criticism,
appreciation and design abstractions. Studeats become
more able to arque a point of view and use exact
language in discussions. They seek several solutions
to a problems In the curriculum, these traits are
enhanced by objectives that work toward an increased,
more specific vocabulary of art terms and concepts.
These characteristics are also reflected in the
increment of critical skills described in Drawings and
Compasitions objectives. Concepts at the 10, 20, and

conteene
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DEVELOPMENTAL CHARACTERISTICS OF STUDENTS (cont....)

30 levels are also more complex: they combine groups
of art ideas and afford opportunities for individual
interpretation by students.

Students at the high school level are concerned
with career choices and the future. They begin to
consider the possibility of choosing irt as a vocation
and thus begin to reflect on their own abilities in
relation to others. If they are planning a career in
art, they begin to be concerned about the requirements
of art programs at post-secondary institutions.
Further, they become more capable of autonomous
decision-making about their projects and interests
within the art field, They also become more capable
of long-term plannirg and persevering through a geries
of steps or projects to reach a states gals In the
curriculum, these developments are dealt with in
several ways. Opportunities are given for students to
develop portfolios and participate in large qroup
critiques where their work is compared to that of
fellow students and practising artists. Concents and
objectives have been defined that allow students
gradually to attain self-planning of their projects in
consultation with the teacher, by the 30 level. Study
approaches have been devised that allow the open-ended
assignments and exercises that make such work
situatiors possible.

The fine motor skills of high school students
have developed to an almost-adult level. The curricu-
lun accounts for this by including experiences in a
wide variety of media, Most students at this level
can be expected to master complex technical methods to
a level of skill that will allow them to express their
art ideas clearly and with satisfaction in their own
performance.

Q

383

High school students' qrowing interest in
abstract, hypothetical, futuristic and remote ideas ig
also emhanced by the content and structure of
curriculum objectives. Themes have been included that
allow students to express their personal views through
their art work and discussions. The emphasis in Art
20 and Art 30 patticularly is on problem-seeking as
well as problem-solving, to take advantage of the high
school students' growing independence and ability to
analyse and propose solutions.

The quide writers in their development of the
section "Developmental Characteristics of Students"
acknowledge the following writers and their works:

The Association of Supervision and Curriculum
Development, Developmental
Characteristics of Children and
Youth. (Chart), 1975,

Chapman, L. Approaches to Art in Education.

New York: Harcourt Brace

Jovanovich, Inc. 1978,

Linderman, E. Teaching Secondary School Art,
2nd Edition
Dubuque, Iowa: Wm. C, Brown

Publishing Company, 1980,

384
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pendix B — Special Students

s curriculum guide has been desigmned to meet
ds of average senior high school students
ut Alberta. Although children with severe
s will probably not attend regqular classes, it
unusual for *eachers to find students with
needs included in their classes, and adapta-
f the curriculum will be required. Several
es of special students are considered in this
the gifted, academic-occupational, mentally
ped, learning disabled, emotionally disturbed
sigally handicapped. Students with extreme
economic or cultural differsces may also
special considerations. i) these students
a more individualized xpproach, which
ily involves additional planning and
s, The special benefits they all can acquire
isfying art experiences are important to their
> development. Art can provide essential
for those students whose progress is delayed,
challenge for those whose abilities are
1,

initial assessment of ~bility is important
y type of special student, since a wide range
abilities exists even within the exceptional
.es. By obtaining a cleir picture of the
lar abilities of the student, the teacher can
sh a basis for planning appropriate activities
student as well as for assessing the student's
5.  Teachers of special students are advised to
with specialists and other teachers who work
ose students to determine the most effective
of dealing with their needs.

389
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Aruitoxt provided by Eic:

Gifted Students

Encouraging the special abilities of the gifted
student is as important in art as it is in other
subjects. Society requires not only talerted artists
and designers, but also leaders who recognize the
contribution that the arts make to society. Two kinds
of giftedness can be present in a regular senior high
school art class: so-called "academically" gifted
students who excel in the sciences, social studies,
mathematics and language arts, and artistically gifted
students. Gifted students frequently belong to both
of these groups, and both groups require extra
planning to enhance their advanced abilities.

Students gifted in art generally exhibit some or
all of the following traits: acute observation
skills, a vivid memory, a good imagination, openness
to new experience, taking art seriously, deriving
satisfaction from their art work, persistence with
ideas and task completion, wunusual dexterity,
exceptional color sense, symbolic sensitivity,
executive drawing ability, ability to generate a
number of solutions to artistic problems, and over-
normal aesthetic judgement.

Gifted students often need to be challenged to
expand their learning through new and different
experiences rather than just more or extended versions
of the activities encountered by their classmates.
More complex, challenging artistic problems, more
opportunities for independent research, experimenta-
tion and historical and critical investigation can be
offered to both academically and artistically gifted
students who excel in the regular art program. For

contesss
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Gifted Students (cont...)

example, ~microprocessors and computers provide
challenges for such students in other aspects of the
school program and can be applied to some aspects of
visual problem-solving in art through programs for
Creating graphics and devising and analysing patterns.
Such students require many opportunities to work
independently, to find problems of their own as vell
as to solve complex problems. They need time and
opportunities to delve more deeply into background

information, techniques and processes, and Encounters
concepts.

Academic ~ Ocenpational Mentally
NandicappedLearning Disabled Students

Art students in these categories may require more
time, simpler tasks broken down into shorter modules,
activities which require shorter periods of concentra-
tion and, wherever possible, activities that can be
completed in one class period, Expectations should be
realistically tailored to the particular traits, work
habits and abilities of the student. As students gain
competence and confidence with simple tasks, expecta-
tions can gradually be increased. Negative
experiences should be minimized, and teachers should
emphasize and capitalize on successes achieved by
these students.

Visnally Impaired Students

Visual perceptual difficulties can occur to
varying degrees and can make it hard for students to
achieve satisfaction in their work, They may lack
discrinination of images and their environment through
partial blindness or color weakness, which is
sometimes found in wmale students,  Teachers who
recognize these problems in student. ecan encourage

" :

those students to emphasize other senses, such as the
tactile and rhythmic. They can also be encouraged to
spend extra time working to develop compensating
mechanisms with tonal discrimination if color weak-
ness is not too severe.

Emotionally Handicapped Students

Professional consultation is essential for
effective teaching of those students who require
different approaches than those students with other
learning difficulties. Art activities need to be
carefully planned to help students cope with
frustration, withdrawal, lack of organization and
persistence, and destructive behevior that they
sometimes exhibit, Activity planning should consider
the need for social development, positive experiences
and immediate successes.

Physically Disabled Students

Each student in this category will probably be a
specific case with its own set of challenges.
Teachers should be alert to the degree of fine motor
co-ordination possible, and physical mobility and
streng™h in existence, Assiqnments, choice of media,
and tasks can then be selected accordingly,

Studeuts with Social and Colizral Differences

It is important to nurture positive attitudes
toward individuals and groups that may be considered
"different" from the main class group. This is best
achieved by recognizing the cultural uniqueness and
expression of these qroups, and by exposing all
students to a wide range of art styles and forms that

illustrate cultural diversity.
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The quide writers in their development of the
section "Special Students" acknowledge the following
writers and their works:

Uhlin, D, Art for Exceptional Children,
2nd Edition
Dubuque, Iowa: Wme C. Brown
Publishing Company, 1979,

Lark-Horovitz, B., Understanding Children's Art for

Lewis, H. and Better Teaching

Luca, M. Columbus, Ohio: C.E. Merrill
Books, 1967,

Gaitskell, CoDs Children and Their Art Umwmwwu ) u

and Hurwitz, A New York: Harcourt, Brace and
World, Ince 1970,

N——

Note: Carousel is a group dedicated to the helief
that the arts have an impnrtant part to play in
the lives of those with physical disabilities,
perceptual or mental handicaps, psychological
or emotional problems, economic or social
disadvantages. $5.00 membership fee - Box 342,
Postal Station P, Toronto, Ontario.
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Appendix € — Evaluation

" EVALUATION

Clearly stated methods of evaluation are an
advantage to the art teacher. They help the teacher
justify the adequacy of the program, give clear guide-
lines to students about their performance, allow
administrators to see the way the program functions
and allow parents to understand the criteria for
assessment of their child's progress.

The development of a concept-based, sequential
program facilitates evaluation of learning in art.
Evaluation centres around the agsessment of the
students' progress in relation to stated objectives.
The students' learning is being evaluated rather than
the art product, and while the product often contains
evidence of learning, it is important to assess the
actual achievement demonstrated by the product.
Evaluation criteria and approaches as provided with
the objectives and concept statements in this quide
should help teachers to make assessments on the bagis
of stated objectives. They provide strategies for
both formative and summative evaluation.

Formative evaluation assesses the value of the
process of learning in art as well as the product. It
is cngoing, and allows the teacher to evaluate student
performance while learning takes place, give immediate
feedback and note weaknesses and strengths before the
final, or summative evaluation takes place. Discus~
sions with individuals and groups while the lesson is
in prograss allow this process to occur while' the
students have oppotunities to utilize suggestions.

Sumative evaluation reports on the outcome of
the learning process and should take into account
information gathered in the formative process.
summative evaluation should also result in feedback to
the student, and should be done as consistently and
systematically as possible,

The forms of evaluation mentioned here will help
to convey the impression that progress in art depends
on the students learning experience rather than imnate
ability and that it is possible to evaluate art in a
systematic vay. They are most effective when a range
of methods are used and when a substantial amount of
evaluative information is available for every student.
The essential element in effective evaluation is the
clear definition of objectives and establishment of
criterid, Students should understand the terms of
such criteria and the reasons for activities so they
know what is expected,

This curriculun quide states gemeral goals for
the program, objectives for each level in three
divisions, and provides specific evaluative criteria
and approaches for each objective and concept,
Teachers should evaluate student progress on the basis
of the goals and objectives through the concepts being
presented, The student's development over time and
previous art experience should be ‘taken into
consideration.
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Suggested Methods of Evaluation

1

2,

Porliolios:  These are examples of student work
selected over the length of the term or period of
evaluation, The teacher can examine work for
progression in the application of art concepts,
the refinement of expressive skills and the
expansion of subject matter.

High school students planning to study art in
post-secondary ingtitutions should prepare port-
folios of their high school art work. Such port-
folios should include examples of drawings,
compositions and three-dimensional works (in slide
or photograph form). A range of media and scale
of works is desirable, and early-to-late examples
nay also add to the effectiveness of the portfolio
presentation. Clear labelling and dating of works
{s important. A neat, organized and professional
presentation gives the best impression. Teachers
can encourage Students to write to admissions
officers or department heads at the schools they
wish to attend, for specific portfolio entrance
requirements.

Ancedotal Becords: Teachers may keep charts,
checklists, brief notes about students' work
habits, attitudes, understanding, contribution to
discussions, and application of information. Such
observational notes are valuable formative
evaluation tools.

Yotebooks containing anecdotal records should have
separate pages for each student. Entries should
include the date of observation, brief descrip~
tions of observation, and a teacher's comment.
Anecdotal records are not effective unless they
are kept on a corsistent basis throughout the

333

term They are particularly useful if students
are working on individualized programs and assign-
ments and discussions are completed in a random
schedule.

3o Written Assignments and Oral Presenlations:

4.

This program contains many instances where these
forms of evaluation of learning are appropriate.
Discussion and research skills are an important
part of the program. lLanguage is important to
learning about art, and a well-developed art
vocabulary is important to art appreciation.
These aspects of the program are best assessed
through verbal means, and teachers should "
hesitate to use them merely because they are not
traditionally held as art evaluation methods.

lesls: Written tests, quizzes, and recognition
tests are appropriate for many of the concepts
described in this quide. They provide useful
summative evaluation information, particularly
where processes of art-making or vocabulary ave
involved. Aspects of Encounters lend themselves
well to written tests following presentations and
discussions.

The quide writers in their development of the

section "Evaluation" acknowledge the following writers
and their works:

Eisner, E.

Chapman, L.

Educating Artistic Vision, WNew York:
Macmillan, 1972,

Approaches to Art in Education.
New York: Harcourt Brace Jovanovich,

Inc. 1978,
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Sample Evaluation Tools B Ancedotal Record Type

Forms like this can be developed by the teacher (Keep on file to assist with qrade assignment,
to assess student performance on individual assign- discussion with student.)

ments.  Copies can be duplicated and students can
receive them when work is returned after grading.
Coples can also be kept by the teacher for reference
when term grades are being prepared. The forms can ART 20 ~ OBSERVATION RECORD -
then be discussed point-by-point with students. CRITIQUE PARTICIPATION

A Checeklist Type

Name: Date:
ART 20 = PORTFOLIO EVALUATION - (I 3
Class:
Name: Class: Date: — I —
Lgequirements of Assignment1
____ ég:ut:::d all required examples of work, (Missing? ). Stndent X used 3 terms ¢f correct vocabulary
to describe elements of design, Used 2 terms to
—_ gz;;e:z:“q““d' dated, presented according to requirenents. describe media, Made several comments that
reflected understanding of the concept of positive
— Subject ratter rendered in a variety of medla, techniques. and negative gpace. Referred to other work by the
Connent: same artist. Used positive descriptive comments
@ when referring to classmate ¥'s paintings. Had
prepared questions to ask of fellow student.
— ‘:::l;q:;:::.qrowth £ skt and confldence over pectod of Needs to develop more confidence in describing
Conment : ‘ own work, Made comments that compared and

- 1 1 contrasted like works of art. Showed some
I d d t N . ] l . .
= o eas for draulng expressing subject matter interest in making interpretive statements about

others' work.
Uses media effectively,

Comment :

Refines, modifies ideas to suit medium, problem.
Comment:

Summary Assessment
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€, Teacher-Stndent Interview Type

This example is planned to egsess student interest
and performance in the sample unit Art 20 - Drawings,
that requires students to explore their personal style
in conjunction with some styles of modern art expres-
sion, The sheet will be filled out by the teacher as
the interview progress. An audio tape could also be
used to record student responses. A similar question=
naire could be included as a concluding assignment for
the student to complete at the end of the unit,

INTERVIEW SCHEDULE = UNIT IT ART 20

Name: Class: Date:

1, What made you gelect the style to emulate in the first
assignment? Responge:

2, How did you chooge a subject? Responge:

3. Did you know what effects you wished to achieve before you
gtarted working? What were they?  Response:

4. Degeribe the most effective part of your project? The least
effective? Response:

5. Polnt out two or three places vhere you think your own personal
style characteristica show up. Describe them,
Redponse:

6. 'Mhat was the most valuable part of the project?
Response:

7o Would you like to do something like this again?
Responge:

8. Are you satisfied with the job you have done?
Response:
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Appendix D) — Art Criticism

This gquide contains many references to works of
art which can be used to illustrate aspects of compo-=
sition, the ways artists use techniques, develop
themes, or describe subject matter. Perceiving and
responding to visual forms for any of these purposes
helps students understand the ways images communicate
ldeas and how these ideas apply to their own artistic
.expression is only one way to use art works in the
classroom, It is important to provide students with
opportunities to make in=depth analyses of works of
various kinds, their own and others.

The difference between personal preference and
critical judgement is a difficult concept to convey to
students, The organization of objectives in this
program that deal specifically with the critical
processes has been delibervately ordered to allow for
gradual growth of descriptive skills before analyti-
cal, interpretive or judgemental processes are
employed.  Also, self-consciousness in high school
students has been taken into account and the processes
focus first on the student's own work in consultation
with the teacher, moving qradually to more pubiic
discussions of class members' works and group
discussions about examples from the world of art.

Although there are many approaches to critical
judgement of art works, one of the most systematic is
that described by Edmund B. Feldman. Feldman's four
part approach is loosely followed by the sequence of
objectives and concepts in this program that deal with
art criticism through the grades. This system could

be used to analyse a work of art by a student, a
reproduction or a slide, or an actual work. One
advantage of Feldnan's inductive approach is that the
judgement based on personal preference is delayed
until students have processed as much visual
information as possible.

Deseriplion  is the first stage of Feldman's
approach, The students describe every aspect of the
work of art that they can identify: subject matter,
design features, medium and techniques, dimensions,
surface qualities, etc,  They must examine every
detail and attempt objectivity in their description,

The second stage is called Auvalysis + It requires
that students discuss the relationships between the
parts of the work and describe its overall qualities.
Comparative sizes, shapes, color areas, emphasis, etc.
are the focus of this aspect of the critical process.

Inferpredation  is the third stage of the process.,
A single solution is not called for here, rather
students should be encouraged to propose several
different explanations. The possibility of various
interpretations of the meaning of a work of art should
be understood by students,

The fourth stage, Judgement Should be based on
as much information about the work as can be
collected. The frame of reference developed in the
first phases of Feldman's process can then be used to
make an informed critical judgement, which may or may
not coincide with the student's personal preference.
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Art Criticism (cont.s.4)

The advantages of Feldman's process are that it
can he applied to a wide range of art forms and used
for teacher-student interviews about the student's own
work as well as class discussions about works of art
presented by the teacher, It provides a systematic
approach that can become a habit for students - onme
that they can use in their encounters with art outsid:
of the classroom as well.

Feldman's inductive approach is only one of many
ways of coming to terms with familiar and nfamillar
art works. There are many frameworks for analysing
art works. Some others are described in the
references listed below.

However, almost all approaches to appreciating
works of art require the viewer to pass through a
series of stages of knowing and understanding their
visual experience. First, the obvious and then the
subtle qualities of the work are discovered: basic
properties, symbols, associations and contexts ave
. registered. Next, the feelings conveyed are
interpreted through vocabulary: suggestions are made
as to the meaning, organization and content of the
work. Finally, a conclusion or judgement is reached
as to the significance, value, usefulness or accuracy
of the message conveyed, The abundance and variety of
visual imagery available to students today makes it
important that they gain some knowledge (vocabulary,
art concepts) and tools (skills of appreciation and
criticism) that will allow them to manage the steady
supply of visual information in an informed and
discriminating manner. '
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The quide writers in the development of the
section "Art Criticlsm" acknowledge the following
writers and thelr works:

Feldman, E.B.

Chapman, L.

Hurwitz, A.
and
Madeja, S.

Lanier, V.

Beconing Human Through Art
Englewood Cliffs, NuJu:
Prentice=Hall, Inc. 1970,

Varieties of Visual Experience
Enq" evood Cliffs, NuJ.:
Prent... Hall, Inc. 1972,

Approaches to Art in Education
New York: Harcourt Brace
Jovanovich, Inc. 1978,

The Joyous Vision: Source Book
Englewood Cliffs, N.J.:
Prentice-Hall, Inc. 1977,

The Arts We See: A Simplified
Introduction to the Visual Arts
New York: Columbia University
Teachers College Press, 1982,
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