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MISSION STATEMENT

The mission of the Wisconsin Research and Development Center
is to improve the quality of education by addressing the full
range of issues and problems related to individualized schooling.
Teaching, learning, and the problems of individualization are
given concurrent attention in the Center's efforts to discover
processes and develop strategies and materials for use in the
schools. The Center pursues its mission by

conducting and synthesizing research to clarify the
processes of school-age children's learning and
development

conducting and synthesizing research to clarify effective
approaches to teaching students basic skills and concepts

developing and demonstrating improved instructional strategies,
processes, and materials for students, teachers, and school
administrators

providing assistance to educators which helps transfer the
outcomes of research and development to improved practice
in local schools and teacher education institutions

The Wisconsin Research and Development Center is supported
with funds from the National Institute of Education and the
University of Wisconsin.
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Abstract

Outlined in this working paper are the specifications for materials

included as part of the Wisconsin Program for the Renewal and Im-

provement of Secondary Education. Part I is devoted to the tech-

nical and substantive specifications for audiovisual materials

which include filmstrips with accompanying cassettes and supple-

mentary audiocassettes without visuals. Part II presents speci-

fications for printed materials which are comprised of a book on

secondary education, two guides for school practitioners, and a

guide for college instructors.



Preface

The material contained in this working paper represents one stage

in the complex process of developing products which may be used by

secondary schools as they attempt to develop strategies to improve

local practices. The development and use of these products will

ultimately lead to schools which are more responsive to the needs of

individual students. Specifications are presented for audiovisual

and printed materials designed to make this ongoing school improve-

ment process easier. Collectively, these materials are known as the

Wisconsin Program for the Renewal and Improvement of Secondary

Education.

Central to each of the materials included in the Program is a

deliberate design for improving and refining existing secondary

schools. This dynamic design is presented through a series of 10

comprehension objectives which are the work of Herbert J. Klausmeier,

Director of the Project in the Wisconsin Research and Development

Center for Individualiz2d Schooling and V.A.C. Henmon, Professor

of Educational Psychology at the University of Wisconsin-Madison.

Each individual objective addresses a particular aspect of secondary

schooling. Although a goal may be to envision schools which follow

all 10 objectives of the design, an assumption is made that personnel

in secondary schools are capable of looking at improvements in only

certain portions of their program at any one time. As a result, the

materials that have been or will be designed focus on only one com-

prehensive objective at a time.
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Besides providing the conceptual design of the project, Pro-

fessor Klausmeier is also responsible for the initial statement

of the cognitive and affective objectives for six of the filmstrips

listed in this paper, the basic format for the substantive book

on secondary education and guides noted in Part II, and has pro-

vided the impetus behind each of the materials serving as part of

the Wisconsin Program.

James M. Lipham, Professor of Educational Administration at the

University of Wisconsin-Madison, was responsible for the cognitive

and affective objectives and competencies which are specified for

three of the filmstrips and accompanying cassettes.

xi 12



Introduction

The compLehersive objectives for the Renewal and Improvement

of Secondary Education, articulated by Klausmeier in the 1978-79

Technical Proposal (Klausmeier, 1978) of the Wisconsin Research

and Development Center for Individualized Schooling and redefined

in the 1979 Profiles of Selected Innovating Secondary Se,:ools

(Klausmeier, 1979), address needs specified by numerous recent

calls for reform in secondary education (Brown, 1973; Coleman,

1976; Newcomer, 1975; Gibbons, 1976). The Project on Instruc-

tional Programming for the Individual Student in Secondary

Schools of the Wisconsin R & D Center has, in barn, begun the

process of developing audiovisual and printed materials. The

purpose of these materials is to assist schools in developing

tenable strategies designed to allow the implementation of the

comprehensive objectives at the local level.

This needs and specifications paper outlines the various

materials produced from 1978 to 1981. The materials are de-

signed to assist local schools in developing staff develop-

ment strategies to bring about the increased knowledge, modi-

fications in attitudes, and requisite skills among teachers,

counselors, administrators, and others interested in improv-

ing school practices. The paper synthesizes many of
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the specifications for materials already developed during 1978 and

1979 and contains projections of specifications for materials to

be produced in 1980 and 1981.

This paper is one step in a long product development process

anticipated to last approximately five years. Figure 1 shows a

model for this process suggested by Worthen (1979). The speci

fications listed correspond to the second step of that model,

the "Development Process." As seen in the model, the audiovisual

and printed products will be subjected to a number of tests and

revisions. Ao a result, the objectives and competencies speci

fied throughout this paper should be viewed as tentative objec

tives which may be revised after the materials have been pilot

and field tested.

The paper is divided into two main sections. The first sec

tion describes the specifications for audiovisual materials,

while the second section lists the specifications for printed

materials developed by the project staff. The specifications for

the audiovisual materials are divided into two groups: technical

and substantive.
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Needs Assessment
(Justificatiol fcr De7elopment

2. Development Plan
(Product Specifications/

Pre-dissemination plan)

3. Initial Product Development

Exploratory Test(s)
(Immediate modifications)

5a. Major
Revision

I_

6. Development of Support
Materials

5b. Minor
Revision

i 7. Pilot Test(s)
("Unrepresentative" field test'.

8a. Major
Revision

6b. Minor
Revision

Development of Dissemination
Materials (Packaging, Marketing]

10. Field Test(s)
(Representative sampling)

10a. Major
Revision

10b. Minor
Revision

I ---j

\l/

11. Finalized Product and
Dissemination Plan

I

12. Product Release and
Dissemination

Figure 1. The curriculum product
development process (Worthen, 1979).
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Part I: S ecifications for Audiovisual Materials

Listed in this section are the technical and substantive

specifications for audiovisual materials produced by the staff

of the R & D Center Project on Instructional Programming for the

Individual Student in Secondary Schools.

The project staff developed two types of audiovisual materials:

filmstrips with sound cassettes, and audiocassettes without films.

These materials are designed to be used specifically by two

groups: staff of local schools for staff development and inservice

programs; and students in college courses dealing with secondary

school teaching or educational administration.

Filmstrip Series for the Wisconsin Program for the Renewal and

Improvement of Secondary Education

Filmstrips and Accompanying Cassettes--Technical Specifications

During 1978 through 1980, nine filmstrips and accompanying cas-

settes are being produced. In most cases, these filmstrips and

cassettes correspond to the comprehensive objectives of the Design

for the Improvement and Refinement of Secondary Education (Klaus-

meier, 1979). Six of the filmstrips and cassettes are produced

through funds from the budget of Faculty Associate Klausmeier while

three are funded from the budget of Faculty Associate Lipham.

16



5

Each of the nine filmstrips and cassettes will comply with the

following technical specifications:

A. Filmstrips will use color photography and will be approxi-

mately 110 frames in length, including informational leads and fol-

low frames.

B. Each filmstrip will be approximately 25 minutes in length.

C. About 75% of the frames in each filmstrip will consist of

photographs taken on location. This will include split frames.

About 15% will be burn-throughs over photography, and about 10%

will be full-frame with art or art alone.

D. Produr c f 11 filmst ? will be carried out by a pro-

fessional shoo:',- with proven classroom and filmstrip experience.

E. Depel particular filmstrip, three or four secondary

-
schools (mic, ,unior, or senior high schools) will be illustrated

in each filnstrip.

F. Each filmstrip will include a frame which gives credit to

the National Institute of Education and the University of Wisconsin.

In addition, there will be a disclaimer statement indicating that

the content of the filmstrip is not meant to reflect the opinions

or policy of the National Institute of Education.

G. Accompanying cassettes will be produced by the same company

contracted to carry out the production of the visuals.

17
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H. Cassettes will require the use of a professional narrator

and six to nine character voices. Each visual will include a state-

ment indicating that voices on the accompanying cassette are those

of professional actors and not the persons shown in the visuals.

I. Accompanying cassettes will be produced so as to allow one

side of the cassette to be used with filmstrip projectors which do

not have automatic advance features. This side of the cassette is

designated "Manual Advance" and will contain audible cues to indi-

cate frame changes. The opposite side of the cassette, to be desig-

nated "Automatic Advance," will be an exact duplicate of the "Manual

Advance" except that there will be no audible cues. Instead, the

tape will be programmed with inaudible 50 Hz pulses which will make

the cassette compatible with the automatic advance features of Du

Kane sound/filmstrip projectors.

Filmstrips and Accompanying Cassettes--Substantive Specifications

The nine filmstrips and accompanying cassettes, as a total

package, address the needs of practitioners and others who want

information about one or more of the comprehensive objectives, wish

to implement major program changes in their schools, or wish to rein-

force or improve existing school practices. As a result, there are

awareness, commitment, and refinement and renewal objectives.

A. Awareness objectives

1. To allow experienced school practitioners and preservice

educational personnel to gain knowledge about one or more

of the comprehensive objectives of the Design for the

Improvement and Refinement of Secondary Education.
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2. To expand the awareness of experienced school practi-

tioners and preservice educational personnel about

alternative educational practices used by different

secondary schools in the United States.

B. Commitment objectives

1. To bring about changes in the attitudes and beliefs of

experienced school practitioners regarding one or more

of the comprehensive objectives.

2. To encourage practitioners and preservice personnel to

learn more about the comprehensive-objectives.

3. To aide practitioners and preservice personnel in recog-

nizing alternative practices utilized by other secondary

schools.

C. Refinement and renewal objectives

1. To provide information to practitioners reinforcing or

reaffirming existing practices.

2. To provide information for changing or modifying cur-

rent practices in a school.

3. To assist practitioners by supplying information to use

as a starting point for developing a strategy for improv-

ing the educational practices of a school.

Each of the nine filmstrips and cassettes also has specific objec-

tives. The following section will list the titles of each filmstrip

and cassette, present a short synopsis of content, and list the

19
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desired cognitive and affective objectives and competencies. This

material is a synthesis of specifications included in the original

bid documents prepared before producing the filmstrips during 1978-79.

A. Instructional Programming for the Individual Student in

Secondary Schools

In this filmstrip, the seven steps of a generic model of

instructional programming for the individual student are pre-

sented as they are applied to basic skills instruction in

secondary schools. Exemplary practices are explained and il-

lustrated in one middle school and two senior high schools.

The specific film use objectives are:

1. To list the seven steps of the generic model of instruc-

tional programming for the individual student.

2. To define the eight patterns of instructional pro-

gramming for the individual student.

3. To give examples of how independent study, one-to-one

activities, small-group activities, and large-group

activities may be used in carrying out instructional

programming for dhe individual student.

Attainment of these objectives can be assessed by multiple-choice

tests, interviews, or simulations.

After using the filmstrip, the experienced practitioner

should be able to employ the generic model of instructional pro-

gramming for the individual student as a basis for planning,

implementing, and evaluating in a basic skill area, and in

other curricular areas.

2 0
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These competencies can be demonstrated by actual or simulated

participation in a secondary school that is planning a program

of instruction according to the steps of the generic model.

The user's affective objectives of this filmstrip are:

1. To endorse the generic model of instructional program-

ming for the individual student as a way of planning,

implementing, and evaluating programs of instruction

in basic skills and other curricular areas.

2. To express an interest in learning more about instruc-

tional programming for the individual student.

B. Objective-based Instruction in Secondary Schools

This filmstrip presents objective-based instruction carried

out in one middle school and two senior high schools. Attention

is focused on applying the basic skills of mathematics, reading,

and language arts.

Specific cognitive objectives for experienced practitioners

who use this filmstrip are:

1. To define and give examples of two kinds of objectives:

less detailed, terminal objectives intended for a long

period of instruction such as a semester or school

year, and more detailed objectives intended for a

short period such as a particular instructional unit.

2. To give examples of how specific detailed objectives

may be combined into broader objectives.

21



10

3. To describe how instruction in a basic skills area may

proceed according to either of two patterns:

a. Common objectives that all students are expected

to attain at individual rates to the same criterion

of mastery, taking the units of instruction in

reading, mathematics, or writing in an invariant

sequence.

b. Variable objectives that students are to attain to a

criterion of mastery or to a level appropriate for

the individual student; each student to attain

objectives in accord with the student's educational

and career plans.

4. To describe how instruction in a basic skills or other

curricular area is carried out in accord with the

seven-step generic model of instructional programming

for the individual student.

5. To elaborate on each of the following requirements for

an instructional team to implement instructional program-

ming for the individual student:

a. Formulate or identify objectives and identify or

develop related evaluation tools.

b. Identify or develop instructional activities for

each set of objectives.
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c. Develop strategies for dealing with differences

among students in rate of attaining objectives

and other characteristics.

d. Develop a system for managing the use of objectives

and for keeping track of each student's progress.

e. Provide for systematic evaluation of each student's

instructional program.

6. To describe the role of students in deciding their own

instructional objectives and in deciding appropriate

activities to attain the objectives.

Attainment of these objectives can be assessed by multiple-choice

tests, interviews, or simulations.

Experienced practitioners should be able to demonstrate the

following competencies after using the filmstrip:

1. Identify statements of broad, terminal objectives and

specific, detailed objectives for particular units of

instruction.

2. Demonstrate the ability to combine lists of specific,

detailed objectives into broad, comprehensive objec-

tives.

3. Use the information in the filmstrip for planning objec-

tive-based instruction in a basic skills or other cur-

ricular area.
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Demonstration of these competencies can be carried out in simu-

lated or actual experiences in a school that is planning a pro-

gram of objective-based instruction.

The user's affective objectives of this filmstrip are:

1. To endorse objective-based instruction in a basic skills

or other curricular area.

2. To be convinced that objective-based instruction does

not represent only a complex system of specifying be-

havioral objectives for each action that a student is

to carry out.

3. To express interest in starting or improving objective-

based instruction in a basic skills or other curricular

area.

C. Administrative Arrangements for Shared Decision Making in

Secondary Schools

This filmstrip illustrates exemplary alternative administra-

tive arrangements in one middle school and three senior high

schools.

Specific cognitive objectives for experiences practitioners

who use this filmstrip are:

1. To list four alternative administrative arrangements and

structures which make shared decision making in middle

and senior high schools easier.

2 4
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2. To indicate the major leadership and decision-making

responsibilities of principals, counselors, teachers,

and others.

Comprehension of these objectives can be assessed by short

multiple-choice examinations, interviews, or case analyses.

Experienced practitioners should be able to demonstrate the

following competencies:

1. To use the information as a basis for planning admini-

strative arrangements of an existing secondary school.

2. To use the information as a basis for planning admini-

strative or organizational changes needed to increase

the level of participation in decision making in an

existing secondary school.

These competencies can be demonstrated through simulation exer-

cises or through participation in a project in an actual school.

The user's affective objectives of this filmstrip are:

1. To express interest in learning more about instructional

programming for the individual student in secondary

schools.

2. To express the desire to change or modify existing ad-

ministrative arrangements for shared decision making

in secondary schools.

3. To express interest in adapting any of the four illus-

trated organizational models to a specific existing

school situation.

25
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D. Work and Other Career Education Activities in Secondary

Schools

This filmstrip explains educational activities that use

community facilities and work experience programs that are

designed to complete the total educational program of individual

secondary school students. Programs at two senior high schools,

one middle school, and one junior high school are illustrated.

Specific cognitive objectives for experienced practitioners

who use this filmstrip are:

1. To give examples of pr and nonpaid work experiences

which allow students condary schools to have more

complete educational programs.

2. To describe the ways in which work and other career edu-

cation activities in secondary schools support the

philosophies of schools with programs designed for indi-

vidual students.

3. To explain the differences between and give examples of

programs designed to provide students with opportunities

to receive career awareness and exploration as opposed

to career preparation.

4. To give examples of career awareness, career exploration,

and career preparation programs.

Comprehension of these objectives can be assessed by short,

multiple-choice tests, interviews, or simulations.

26
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Experienced practitioners should also be able to demonstrate

the following competencies:

1. Indicate the effectiveness of a school's current work

program and other career education activities.-

2. Work with other practitioners in a school to formulate

strategies for evaluating existing umrk programs and

other career education activities.

3. Work with other persons in the school and community to

design work programs and other career education

activities.

These competencies can be demonstrated during meetings of school-

wide decision-making groups such as the Instructional Improvement

Committee, or in simulations of these group meetings.

The user's affective objectives of this filmstrip are:

1. To accept the possibility that more work and other career

education activities might be helpful to many students

who currently do not participate in these activities.

2. To understand that meaningful work and other career educa-

tion activities may be implemented in various forms, de-

pending upon local school or school district conditions.

3. To endorse the notion that work programs and other

career education activities are importznt ways of com-

pleting students' total educational programs.

4. To express the degire to work with others ia the school

and cammunity in arranging for these educational

experiences.
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E. Student Decision Making in Secondary Schools

This filmstrip focuses on the role of students in one middle

school, one junior high school, and two senior high schools who

are becoming involved in the process of making decisions which

affect their own educational programs, school-wide instructional

programs, and school-wide policies.

Specific cognitive objectives for experienced practitioners

who use this filmstrip are:

1. To give examples of the types of decisions which students

are able to make independently concerning the specific

objectives and activities within a course or unit of

instruction.

2. To give specific examples of how students are able to

become actively involved in making decisions related

to school-wide issues.

3. To explain the role of administrators, counselors,

and teachers in helping students make wise decisions.

4. To explain how increased involvement of students in

decision making is an important learning experience

which helps to complete an educational experience.

5. To illustrate ways in uthich older secondary school stu-

dents are given increasing responsibility in the de-

cision-making process.
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Comprehension of these objectives can be assessed by short,

multiple-choice tests, interviews, or simulations.

Experienced practitioners and others who use this filmstrip

should be able to demonstrate the following competencies:

1. To evaluate the role of students in decisionmaking

processes of an existing secondary school.

2. To formulate plans and strategies to increase stud.

involvement in making decisions which affect them.

These competencies can be demonstrated during meetings of school-

wide decision-making groups such as the Instructional Improvement

Committee, or in simulations of these group meetings.

The user's affective objectives are:

1. To express an interest in determining ways to increase

student involvement in the decision-making processes of

secondary schools.

2. To recognize that the extent to which students become

involved with the decision-making processes of a school

will depend on students' ages and other characteristics.

3. To recognize that wise decision making by students,

regardless of its extent, enhances the quality of the

students' total educational experience.

4. To recognize that the role of teachers, counselors,

and administrators must change to secure effective par-

ticipation in decision making by students.

29



18

F. Instruction and Advisory Arrangements in Secondary Schools

This filmstrip explains alternative exemplary arrangements

for teaching teams in two middle and two senior high schools.

Examples show the operations of teams as they fulfill the major

functions of organizations for instruction and student advise-

ment.

The cognitive objectives that should be attained by experi-

enced practitioners and others who use this filmstrip are:

1. To list the five major functions of organizations for

instruction and student advisement:

a. Planning cooperatively

b. Teaching cooperatively

c. Evaluating student progress in courses and other

learning activities

d. Advising students

e. Reporting student progress to parents

2. To explain the interlocking nature of these five

functions.

3. To explain the operational and managerial o_onsiderations

which must be accounted for by any school which adopts

any of the illustrated organizations for instruction.

4. To compare and contrast the four organizations depicted

in the filmstrip.

Comprehension of these objectives can be assessed by short,

multiple-choice tests, interviews, or simulations and case

analyses.
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Experienced practitioners and others who use this filmstrip

should be able to demonstrate the following competencies:

1. To suggest ways in which the operational issues depicted

might be considered by the staff of an existing school

to make implementing an organization for instruction

and student advisement easier.

2. To establish priorities for the functions of organiza-

tions for instruction cited in this filmstrip, according

to the perceived needs of an existing school.

3. To list ways in which the organizations for instruction

illustrated may be used to support the existing instruc-

tional practices.

These competencies can be demonstrated during meetings of school-

wide decision-making groups such as the Instructional Improve-

ment Committee, or in simulations of these group meetings.

The user's affective objectives are:

1. To express an interest in finding an appropriate organi-

zation for instruction to support the teaching-learning

process in an existing secondary school.

2. To recognize that crganizations for instruction which

fulfill the functions outlined in the filmstrip have a

beneficial impact on both students and staff outcomes.
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3. To recognize that modifications in the existing roles

of administrators, teachers, counselors, and others must

allow for the adoption of new forms of organization for

instruction and student advisement.

G. Curricular Patterns in Secondary Schools

This filmstrip illustrates the curricular patterns of two

middle and two senior high schools and how they have set up

course offerings and other educational experiences to meet the

needs of individual students. Attention is focused on the cur-

ricular offerings available to typical students in the four

schools.

Specific cognitive objectives for this filmstrip are:

1. To indicate how differences among students in their edu-

cational achievements, rate of cognitive development,

career goals, and other characteristics are reflected

by the curricular patterns in some secondary schools.

2. To indicate how some societal demands are reflected in

the curriculum of modern secondary schools.

3. To explain how the total educational program of an indi-

vidual student takes into account both the individual

student's characteristics and also existing societal

demands.

4. To describe how the total educational programs of indi-

vidual students are related to the school's curriculum.
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5. To explain the relationship between the school's in-

struction and advisory arrangements and how students'

educational programs are planned, implemented, and

evaluated.

Camprehension of these objectives can be assessed by short,

multiple-choice tests, interviews, or simulations.

Experienced practitioners and others who use this filmstrip

should be able to demonstrate the following competencies:

I Indicate the courses and other educational experiences

.nirrently existing as part of the curriculum of an ex-

isting secondary school and explain which ones may be

most suitable for students of differing characteristics.

2. Formulate strategies for developing curricular patterns

which are able to meet both individual student needs and

the societal demands of a particular locale.

These competencies can be demonstrated during meetings of school-

wide decision-making groups such as the Instructional Improve-

ment Committee, or in simulations of these group meetings.

The user's affective objectives are:

1. To recognize that both societal demands and individual

student needs must be taken into account when organ-

izing and revising a school's curriculum.
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2. To value the importance of providing a curriculum with

many different educational experiences for secondary

school students.

3. To desire to contribute to curricular renewal and

improvement.

H. A Plan for Evaluating Student Outcomes in Secondary Schools

This filmstrip and accompanying cassette illustrates how

one middle and one senior high school have undertaken a compre-

hensive plan for developing strategies to determine the effec-

tiveness of their total educational programs as well as the

quality of individual student learning.

The cognitive objectives for experienced practitioners and

others are:

1. To explain the role of objectives in evaluation.

2. To indicate how four types of evaluation techniques

are used in evaluating student progress in course

work: written tests; performance tests; work samples;

and teacher observations.

3. To explain how standardized educational achievement

tests, tests of mental ability, and other information

may be used in annually evaluating each student's total

educational program.
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4. To describe an evaluation design that the staff of a

school may use in the annual evaluation of the total

educational program of the school.

Comprehension of these objectives can be assessed by short,

multiple-choice tests, interviews, or simulation exercises.

Experienced practitioners and others who use this filmstrip

should be able to demonstrate the following competencies:

1. Formulate a design for evaluating an individual student's

program for a semester or school year.

2. Formulate a design for evaluating the total educational

program of an existing secondary school on an annual

basis.

These competencies can be demonstrated in actual or simulated

meetings of a school-wide decision-making group such as an In-

structional Improvement Committee.

The user's affective objectives are:

1. To indicate an awareness of the importance of system-

atically evaluating the educational program of the indi-

vidual student and of the total educational program of

a school as well as groups of students within the school.

2. To accept participation in systematic evaluation as an

ordinary expectation of the role of the secondary school

teacher.

3. To want to participate in evaluation designs and activ-

ities.

3 5
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I. Teacher/Advisor Programs in Secondary Schools

This filmstrip explains the functioning of teacher/advisor

programs in two middle and two senior high schools. Emphasis

is placed on some operational issues which must be considered

before a school adopts a teacher/advisor program.

The cognitive objectives for experienced practitioners and

others are:

1. To list and give examples of the different possible

functions of teacher/advisor programs: giving academic

advice; strengthening of home-school-community relations;

increasing intra- and extra-school communication; and

promoting personal growth and development.

2. To indicate alternative formats for teacher/advisor

programs.

3. To specify the conditions which must exist before a

secondary school can implement a teacher/advisor program.

Comprehension of these objectives can be assessed through the use

of short, multiple-choice tests, interviews, simulations, or case

analyses.

The experienced practitioner--teacher, counselor, or admini-

strator--should be able to demonstrate the following competen-

cies in:

1. Evaluating the role of the teacher/advisor in secondary

schools.

3 6
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2. Planning and carrying out arrangements to make adopting

a teacher/advisor program easier in an existing sec-

ondary school.

These competencies can be demonstrated in actual or simulated

meetings of a school-wide decision-making group such as the

Instructional Improvement Committee or in meetings of teaching

teams such as teachers of an Instruction and Advisory Unit.

The user's affective objectives are:

1. To recognize that implementing a teacher/advisor program

at the secondary school level is an important feature of

a school which is attempting to address the educational,

personal, and career goals of each stkident,

2. To recognize that the role of the counselor and

administrator must change significantly for the school

to implement an effective teacher/advisor program.

3. To recognize that the type of regular increased inter-

personal contact between teachers and students brought

about in teacher/advisor programs is a desirable feature

for a school.

Study Guides to Accompany Each Filmstrip and Cassette

Accompanying printed study guides for each of the nine filmstrips

and cassettes will also be prepared. The objectives for each study

guide are:

1. To provide users of the filmstrips and accompanying cassettes

with a complete script to assist in the proper synchroniza-

tion of the material during projection.
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2. To list the cognitive and affective objectives and the de-

sired competencies for each filmstrip and its accompanying

cassette.

3. To assist users in the proper projection of the visual.

4. To suggest discussion questions which may be used by con-

sumers for the purpose of attaining the desired objectives

and competencies.

5. To specify the comprehensive objective of the Complete De-

sign which a particular filmstrip and accompanying cassette

addresses.

6. To suggest various additional materials which may be used

with the filmstrip and cassette to support the attainment

of the desired comprehensive objective.

7. To outline possible utilization strategies for the film-

strip and accompanying cassette when they are presented to

any of their intended audiences.

Schools' Practice Audiocassettes

Schools' Practice Audiocassettes--Technical Specifications

During 1979 through 1980, a series of nine audiocassettes with-

out accompanying visual materials will be produced. These audio-

cassettes will correspond to and be correlated with the nine film-

strips and accompanying cassettes described earlier and also with

the comprehensive objectives of the Design for the Improvement and

Refinement of Secondary Education. These audiocassettes are designed

38



27

as supplementary materials to be used in conjunction with the film-

strip and enst4('IZLi-J series. Each will feature brief interviews with

practitioners from middle, junior high, and senior high schools

which have programs illustrating the operation of one of the compre-

hensive objectives.

Funds for six of the supplementary audiocassettes will be taken

from the budget of Faculty Associate Klausmeier and three will come

from the budget of Faculty Associate Lipham.

Each of the nine supplementary audiocassettes will comply with

the following technical specifications:

A. Audiocassettes will be produced on C-60 cassette tapes and

will use both sides of the tape. One side of each tape will contain

discussions about material of particular interest to practitioners

in senior high schools, while the material on the other side will

contain specific information of interest to middle and junior high

school practitioners.

B. On each side of each audiocassettee, four practitioners from

two secondary schools will explain the experiences they have had with

implementing one of the comprehensive objectives in their schools.

C. Recording sessions for each audiocassette will take place in

Madison and will use the production facilities of the University of

Wisconsin-Madison.

D. The recording tapes used in producing the supplementary audio-

cassettes will be of high quality and will be compatible for use in

all standard cassette players/recorders.
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E. Each audiocassette will include a statement giving credit for

funding from the National Institute of Education and the University

of Wisconsin. A disclaimer statement will also be included to indi-

cate that the opinions expressed in the recording do not necessarily

reflect the policy of the National Institute of Education.

Schools' Practice Audiocassettes--Substantive Specifications

The nine schools' practice audiocassettes, as a total package,

are designed to meet objectives that are appropriate for persons

interested in gaining initial information concerning one or more of

the comprehensive objectives of the total design (Awareness objec-

tives), for these in the process of making specific changes in their

schools (Changeover objectives), and for those interested in making

slight modifications in existing practices (Refinement and Renewal

objectives).

A. Awareness objectives

1. To allow experienced school practitioners and preservice

educational personnel to gain knowledge about one or

more of the comprehensive objectives for improving and

refining secondary education.

2. To allow experienced school practitioners and preservice

educational personnel to hear how one or more of the com-

prehensive objectives are currently functioning in ex-

isting secondary schools.

3. To aid practitioners and others in recognizing the value

of alternative educational practices used by secondary

schools.

4 0
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B. Changeover objectives

1. To bring about changes in attitudes and beliefs of

school practitioners and others regarding one or more

of the comprehensive objectives.

2. To encourage practitioners and others to learn more

about the comprehensive objectives.

3. To allow experienced practitioners to determine the

feasibility of implementing one or more of the compre-

hensive objectives in their schools.

4. To allow experienced school practitioners and preservice

educational personnel to hear the process that other

secondary schools have followed in implementing one or

more of the comprehensive objectives.

C. Refinement and renewal objectives

1. To provide information to practitioners which may be

used to reaffirm or reinforce existing educational

practices.

2. To provide information which may be applied to changing

or modifying current practices in a secondary school.

3. To assist practitioners by supplyir, formation which

may be used as a starting point for developing a strategy

or plan for improving the educational practices of a

particular school.
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These awareness, changeover, and refinement and renewal objec-

tives for the supplementary audiocassettes are directed specifically

at two potential consumer groups. The first is the staff, either

individually or as a group, of a secondary school for use in their

local inservice programs. The second is composed of students in

college courses dealing with secondary school teaching or administra-

tion.

The desired cognitive and affective objectives for the nine

schools' practice audiocassettes are as follows:

A. Experiences of Two Middle and Two Senior High Schools with

Instructional Pro ramming for the Individual Student

In this tape, teachers and administrators from two middle (side A)

and two senior high schools (side B) participate in a panel discus-

sion. They explain what is done in their schools to assure that the

academic, personal, and career goals of each student are met. This

audiocassette supplements the filmstrip Instructional Programming for

the Individual Student in Secondary Schools. The cognitive objec-

tives for listeners are:

1. To understand ways in which courses as well as other educa-

tional experiences can provide instructional programs which

address the career goals, learning styles, and other char-

acteristics of individual students.

2. To give examples of ways individual courses can be flexible

enough to provide instructional programs wi "...h meet indi-

vidual student's needs.
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Attainment of these objectives can be assessed through interviews,

shnulation exercises, or case analyses.

The affective objectives for listeners are:

1. To recognize that providing instructional programming for the

individual secondary school student implies a school-wide com-

mitnent to that goal on the part of teachers, counselors, and

administrators.

2. To recognize the benefits for staff and students inherent in

a school that provides instructional programming for the

individual student.

3. To understand the efforts which must be made by the staff of

a school in planning and implementing instructional program-

ming for the individual student.

4. To understand, if both sides A and B are listened to, the

differences between a total educational program of courses

and other learning experiences as defined in middle and

senior high schools.

B. Experiences of Two Middle Schools and Two Senior High Schools

with Objective-Based Instruction

In this audiocassette, four representatives from two middle (side

A) and four from two senior high schools (side B) explain how objec-

tives are used to guide instruction in their schools. This audio-

cassette is designed to be used with the filmstrip, Objective-based

Instruction in Secondary Schools. The cognitive objectives for
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listeners are:

1. To explain how objectives can be used to guide instruction

in basic skills and other curricular areas in secondary

schools.

2. To give examples of ways in which using objectives provides

teachers with methods for continually monitoring student

progress in different courses.

3. To explain the differences between detailed specific learning

objectives and objectives intended for longer periods of

instruction.

4. To give examples of recordkeeping systems utilized to keep

track of students' attainment of objectives.

Attainment of these objectives can be assessed through the use of

interviews, simulation exercises, or case analyses.

The affective objectives for listeners are:

1. To recognize that teachers must be allocated an adequate

amount of time for writing objectives to be used in their

courses.

2. To recognize that keeping track of objeccives is not as dif-

ficult as many might assume and that there are ways of stream-

lining this task.

3. To recognize that implementing objective-based instruction

requires thoughtful planning on the part of the school staff.

4



33

4. To endorse the use of objectives as a way of guiding instruc-

tion in secondary schools.

5. To understand, if both sides A and B are listened to, the

differences between the use of objectives in middle and

senior high schools.

C. Experiences of Two Middle and Two Senior High Schools with

Administrative Arrangements for Shared Decision Making

In this audiocassettee, teachers, counselors, and administrators

from one middle (side A) and two senior high schools (side B) dis-

cuss how their schools have been organized to make shared decision

making easier among all persons in the school. This audiocassette

supplements the filmstrip, Administrative Arrangements for Shared

Decision Making in Secondary Schools. The cognitive objectives for

listeners are:

1. To define and give examples of administrative arrangements

which have been adopted to promote shared decision making.

2. To explain the procedures followed by the illustrated schools

as they adopted these administrative and organizational

arrangements.

3. To list the perceived benefits of these arrangements.

Attainment of these objectives can be assessed through the use of

interviews, simulations, or case analyses.

The affective objectives for listeners are:

1. To endorse the concept of providing opportunities for all

involved persons to participate in the decision-making pro-

cesses of a school.

4 5
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2. To express the desire to adopt administrative arrangements

for shared decision making in existing secondary schools.

3. To understand that shared decision making does not imply

a loss of control by administrators, teachers, or counselors.

4. To understand, if both sides A and B are listened to, dif-

ferences which exist between the implementation of shared

decision-making arrangements in middle and senior high

schools.

D. Experiences of Two Middle and Two Senior High Schools with

Instruction and Advisory Arrangements

In this audiocassette, teachers, administrators, and counselors

from two middle (side A) and two senior high schools (side B) discuss

how their schools have been organized so that teachers are able to

plan together to provide for cooperative teaching, evaluating stu-

dent progress, advising students, and reporting to parents. This

supplementary audiocassette is designed to be used with the film-

strip, Instruction and Advisory Arrangements in Secondary Schools.

The cognitive objectives for listeners are:

1. To define and give examples of alternative organizations for

instruction and student advisement.

2. To explain the processes followed by the illustrated schools

as they adopted these organizational arrangements.
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3. To list the most important considerations that were taken

into account by schools that have implemented alternative

organizations for instruction and advisement.

4. To list the perceived benefits from these organizational

arrangements.

Attainment of these objectives can be assessed through interviews,

written tests, simulations, or case analyses.

The affective objectives for listeners are:

1. To endorse the concept of permitting teachers to work to-

gether to allow for effective instruction and advisement of

students.

2. To express the desire to adopt instruction and advisory

arrangements in existing secondary schools.

3. To understand that, although the illustrated instruction and

advisory arrangements may mean increased responsibilities

for teachers, the benefits of such arrangements are more

important than other considerations.

4. To understand, if both sides A and B are listened to, dif-

ferences which must be addressed in the organizations for

instruction in middle and senior high schools.

E. Experiences of Two Middle and Two Senior High Schools with

Student Decision Making

Side A contains discussions by representatives of one middle

and one high school about the decision making processes in which
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middle and junior high school students are involved. Side B presents

discussions by representatives of two senior high schools concerning

the role of students in making decisions at that level. Emphasis is

placed on explanations of how this level of participation evolved in

each school. This audiocassette is designed for use after the film-

strip, Student Decision Making in Secondary Schools. The cognitive

objectives for listeners are:

1. To give examples of how students are involved with making

decisions related to courses and units of instruction, their

total educational programs, and school-wide issues.

2. To explain the processes followed in one or more of the

illustrated schools in developing increased student decision

making.

3. To indicate problems that schools have encountered in their

efforts to increase student involvement in decision making.

The attainment of these cognitive objectives may be assessed through

the use of interviews, case analyses, or simulation exercises.

The affective objectives for listeners are:

1. To understand the important role that increased student in-

volvement in decision making has in the process of enabling

meaningful transition from adolescence to adulthood.

2. To appreciate the need to allow secondary school students

the opportunity to make decisions relating to their own

total educational programs.

4 8
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3. To recognize, if both sides A and B are used, that differ-

ences exist between the extent of involvement possible by

middle and senior high school students.

F. Experiences of Tvm Middle and Two Senior High Schools with

Work and Other Career Education Activities

This audiocassette, designed to supplement the filmstrip, Work

and Other Career Education Activities, contains discussions by repre-

sentatives of one middle and one junior high school (side A) and two

senior high schools (side B). They discuss ways in which the total

educational programs of their students are enriched by using appro-

priate work and other career education activities. Explanations of

how specific career education programs were Initially developed in

the illustrated schools are given. The cognitive objectives for

listeners are:

1. To understand the different types of career education activ-

ities which are used at appropriate levels of secondary

schooling. The attainment of this objective depends on

listening to both sides A and B of the tape.

2. To explain the various ways in which work and other career

education activities may be used to complete existing edu-

cational programs in secondary schools.

3. To understand how different secondary schools began their

programs of career education and what difficulties they have

encountered during the initial implementation of those pro-

grams.
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Attainment of these objectives can be assessed through interviews,

simulations, or case analyses.

The affective objectives for users are:

1. To appreciate the variety of work and other career education

activities possible in secondary schools.

2. To recognize the educational benefits available to secondary

school students as the result of their work and other career

education activities.

G. Experiences of Two Middle and Two Senior High Schools with

Curricular Patterns

In this audiocassette, representatives from two middle (side A)

and two senior high schools (side B) explain the ways their schools

have developed curricula that meet the academic, career, and personal

goals of each student and which are also responsive to the concerns

of the external environment. This audiocassette is designed to be

used with the filmstrip, Curricular Patterns in Secondary Schools.

Specific cognitive objectives for listeners are:

1. To understand the nature of the curricular patterns described

in each of the illustrated schools.

2. To explain how these different curricular patterns were de-

veloped in each school.

Attainment of these cognitive objectives can be ascertained through

interviews, simulation exercises, or case analyses.

5 0
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The affective objectives for listeners are:

1. To appreciate the need for schools to develop curricular

patterns which take into account the varying needs and

interests of students.

2. To recognize that providing educational programs that meet

the needs of individual students must be linked to school-

gide curricular patterns which have the same objective.

3. To recognize that the adoption of such patterns are possible

only through a great deal of planning by the school staff.

4. To recognize, 4f both sides A and B are listened to, that

differences exii, regard to the curricular patterns of

middle and senior high schools.

H. Experiences of Two Secondary Schools with A Design for

Evaluating Student Outcomes

Representatives from one middle and one senior high school explain

the evaluation desiga their schools have adopted. The design evalu-

ates the effectiveness of individual student learning in particular

classes and also the effectiveness of total educational programs for

individual students and for an entire school. This audiocassette,

to be used after the filmstrip, A Design for Evaluating Student

Outcomes in Secondary Schools, devotes side A to the middle school

and side B to the senior high school. The desired cognitive objec-

tives for listeners are:

1. To explain how two secondary schools have adopted ways of

evaluating their own complete educational programs.



40

2. To explain an evaluation design where schools are able to

systematically evaluate the extent to which students' edu-

cational programs are meeting their career goals, academic

needs, personal interests, and learning styles.

3. To understand that the illustrated schools and similar

schools are able to carry out their own evaluation efforts

with little or no support from external agencies.

Attainment of these objectives may be assessed through interviews,

simulations, or case analyses.

The affective objectives for listeners are:

1. To express an interest in adopting a design for evaluation

similar to the one described by the participants in the

audiocassette.

2. To appreciate that an ongoing evaluation design is a neces-

sary feature for any school with the overall objective of

providing an educational program intended to meet each stu-

dent's unique needs and interests.

I. Experiences of Two Middle and Two Senior High Schools with

Teacher/Advisor Programs

Representatives from two middle (side A) and two senior high

schools (side B) discuss the functioning of teacher/advisor pro--

grams. Emphasis is placed on the current operation of the programs

and also on the steps that were taken by the schools during the
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initial implementation of their programs. This audiocassette supple-

ments the filmstrip, Teacher/Advisor Programs in Secondary Schools.

The desired cognitive objectives for listeners are:

1. To explain that teacher/advisor programs have as their

functions academic advisement; improvement of intra- and

extraschool communication; strengthening of hame-school-

community relations; and development of personal growth

and interpersonal skills by students.

2. To explain the procedures used by the featured secondary

schools in implementing their teacher/advisor programs.

The attainment of these objectives can be determined through written

tests, interviews, simulation exercises, or case analyses.

The affective objectives for users are:

1. To recognize that, through the use of teacher/advisor pro-

grams, there may be a significant improvement in affective

outcomes for secondary school students.

2. To recognize that teacher job satisfaction can also be in-

creased because of the closer relationships which exist in

schools with teacher/advisor programs.

3. To appreciate that the adoption of a teacher/advisor pro-

gram requires a great deal of planning by the staff of a

secondary school.
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4. To appreciate, if both sides A and B are listened to, the

differences which exist between the operation of teacher/ad-

visor programs in middle and senior high schools.

Specifications for Follow-up Activities Related to the Audiovisual

Materials

After these audiovisual materials have been developed, they will

be distributed to a ltmited number of users for pilot testing. Users

will be persons responsible for staff development activities in sec-

ondary schools and professors of secondary education and educational

administration. These persons will be expected to report to R & D

Center personnel about ehe conditions under which the materials were

used, the strategies employed while using the materials, and the per-

ceiveequality and effectiveness of the materials. As the pilot

tests are concluded, materJais will be revised either technically

or substant'vg.y. It is pod5Ale that, as a result of these re-

visions, objectives and tcies which are delineated in this

paper may be modified or deleted. New objectives may also be needed

in certain instances.

Part II: Specifications for Printed Materials for the

Wisconsin Program for the Renewal and

Improvement of Secondary Education

From 1979 through 1981, the project staff of the Wisconsin Pro-

gram for the Renewal and Improvement of Secondary Education will

respond to needs of practitioners, professors, and others by

5 4
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producing four major publications. They will present a total design

for improving and refining secondary education according to 10 com-

prehensive and interlocking objectives. These publications will be

written by Faculty Associates Klausmeier and Lipham and Project

Coordinator baresh, with occasional assistance from exte7nal con-

sultants. Publications will include a substantive bocic nr, ,condary

education, two implementation guides (one for middle aej :v....a:tor high

schools and one for senior high schools), and a guide for college

and uniqersity professors who wish to use the materials of the Wis-

consin Program in their underraduate and graduate classes.

The next section of this paper will provide the working titles

and intended audiences for the printed materials. Secvma, there

will be a short overview of each publication's contemit, Third,

the technical specifications for the printed materials will be

listed. Finally, the desired objectives for each publication will

be stated.

Substantive Book: Toward the Renewa and Improvement of Secondary

Education

This book will consist of 13 chapters; each will be authored

by members of the project staff. The chapters will correspond to

the comprehensive objectives of the design for the improvement and

refinement of secondary education. The working titles of the 13



44

chapters and the project staff members who will be responsible for

writing them are as follows:

are:

Chapter

Chapter

Chapter III:

Chapter

Chapter

Chapter

IV:

V:

VI:

Chapter VII:

Chapter VIII:

Chapter IX:

Chapter X:

Chapter XI:

Chapter XII:

Chapter XIII:

Intended audie

Intru,iuction anA overview of the total design

for the improvement and renewal of secondary

education (Klausmeier)

Administration of the secondary school (Upham)

Organization for instruction (Lioham)

Teacher/advisor programs in secondary schools

(Lipham and Daresh)

Instructional programming for the individual

student (Klausmeier)

Basing instruction on objectives (Klausmeier)

Curricular patterns (Klausmeier)

Student decision making (Klausmeier)

Community learning and work experiences (Klausmeier)

Evaluation (Klausmeier)

Home-school-community relations (Daresh)

Internal and external supportive arrangements

(Daresh)

Continuing research and development (Klausmeier,

Lipham, and Daresh)

nces. The intended audiences for this book

1. Secondary school teachers, counselors, and administrators

interested in improving educational practices in their

schools.
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2. Professors of undergraduate and graduate courses in sec-

ondary education and educational administration who wfsh

to use the book as either a primary or supplementary text.

3. Others interested in improvement and renewal eforts in

secondary education.

Content overview. Each chapter will fully explain the related

comprehensive objective. There will also be a discussion of the

underlying theoretical and conceptual assumptions which serve as

the basis for that particular objective. A brief review of relevant

literature associated with the theory and concepts will be included.

Each chapter will also present examples of middle, junior high, and

senior high schools which have attempted to address, in a variety

of ways, the conceptual foundations inherent in the comprehensive

objective.

Technical specifications. This book on secondary education will

comply with the following technical specifications:

1. The book will be either cloth- or paper-bound.

2. The publisher will be determined after the first draft of

all chapters is completed.

3. The book will be produced so it is attractive to potential

consumers. This will be achieved Carough the use of art

work, black-and-white photographs, and other illustrations.
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Objectives. The major objectives to be attained by users of this

substantive book are:

1. To acquire a thorough understanding of the design for im-

proving and refining secondary ,.iducation.

2. To learn how local schools may apply each comprehensive

objective of the design for improving and refining sec-

ondary education.

3. To be aware of the strategies and materials that local schools

may use in their improvement and refinement efforts.

Guides for the Use of Printed and Audiovisual Mhterials for the Wis-

ccnsin Pro ram for Pnewal and Improvement of Secondary Education

1. Middle School Practices Improvement Guide for the Wisconsin

Program for the Renewal and Improvement of Secondary

Education

2. Senior High School Practices Improvement Guide for the Das-

consin Program for the Renewal and Improvement of Secon-2,ary

Education

These guides, to be compiled and edited by Daresh with appro-

priate consultant help, will be designed as training aides for use

by the staff of local secondary schools in arranging their own pro-

grams of school improvement and refinement.
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The guides will be organized according te the 10 comprehensive

objectives of the design for the improvement and refinement of sec-

ondary education. The content outline for the guides will be as

follows:

Chapter I: Introduction

Chapter II: Overview of the 10 comprehensive objectives of

the design for improvement and refivement of

secondary education

Chapter III: Overview of the Wisconsin Program for the Re-

newal and Improvement of Secondary Education

Chapter IV: Possible altr:native staff development strategies

Chapter V: How to use the guide

Chapter VI: Administrative arrangements for shared decision

making

Chapter VII: Instruction and advisory avrangements (Part A--

Organizin3 for instruction; Part B--Teacher/Ad-

visor programs)

Chapter VIII: Instructional programming for the individual stu-

dent (Part A--A seven-step model to guide in-

straction; Part B--Arranging a complete educa-

tional program for each individual student; Part

C--Basing instruction on objectives)

Chapter IX: Curricular patterns
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Chapter X: Work and other career education activities

Chapter XI: Student decision making

Chapter XII: A design for evaluating student outcomes

Chapter XIII: Home-school-community relations

Chapter XIV: Internal and external supportive arrangements

Chapter XV: Continuing research and development

Intended audiences. The intended audiences for these guides

are:

1. (For the middle school guide)--Middle school teachers,

counselors, and administrators interested in improving edu-

cational practices in their schools.

2. (For the senior high school guide)--Senior high school

teachers, counselors, and administrators interested in

improving educational practices in their schools.

3. Professors of secondary education and educational admini-

stration interested in presenting staff development strate-

gies to preservice personnel enrolled in their college and

university classes.

4. Others interested in improvement and refinement efforts in

secondary education.

Content overview. Each chapter in both guides will begin with

a statement of the appropriate comprehensive objectives. Next, the

reader will be presented with a number of enabling objectives de-

signed to help implement the comprehensive objective in a local school.
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will be followed by brief case studies of one or more schools

which have already adopted that objective. Emphasis will be placed

on the strategies which wel'e followed by the school during its im-

plementation process. Each chapter will conclude with a list of

additional activities and resources which might be helpful to readers

if they wish to learn more about the comprehensive objective (aware-

ness activities), adopt it in their own schools (changeover activ-

ities), or improve an existing practice in their schools (refinement

and renewal activities).

Although each.guide may be read in its entirety, they will be

designed specifically for use by individuals or small groups who

may wish to read only those sections which are of most interest at

a particular time. Chapters will be prepared so they may be followed

without external explanations.

Technical specifications. The two school practices improvement

guides will comply with the followile:: technical specifications:

1. Both guides will be prepared in a loose-leaf format with

a two- or three-ring binder as a cover. This will permit

users to remove chapters of particular interest or to

duplicate certain materials.

2. The guides will make ample use of art, photography, and

other illustrative material.

1
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Objectives. The major overall objectives to be attained by users

of either guide are:

1. To become familiar with a total conceptual design that

schools can carry out in their own local school improvement

and staff development efforts.

2. To be able to make choices and set priorities about invest-

ing time, money, and other resources for staff development

activities.

3. To determine possible procedures and activities to be used

in local staff development programs which are designed to

address one or more of the comprehensive objectives of the

total Design.

College Instructors' Guide for the Wisconsin Program for the Renewal

and Improvement of Secondary Education (working title)

This guide, to be organized and edited by Daresh with appropriate

external consultant help, will be designed to present the conceptual

framework and comprehensive objectives of the design for the im-

provement and refinement of secondary education. It will also ex-

plain the use of materiElia included in the Wisconsin Program for the

Renewal and ImproVement of Secondary Education. The guide is intended

for use by professors of secondary education and educational admini-

stration interested in making their undergraduate and graduate stu-

dents aware of a unified school improvement program. The content
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outline for the guide will be as follows:

Chapter I: Introduction

Chapter II: Overview of the 10 comprehensive objectives

of the design for the improvement end refinement

of secondary education

Chapter III: Overview of the Wisconsin Program for the Renewal

and Improvement of Secondary Education

Chapter IV: Possible strategies for use of the Wisconsin

materials in college and university classes

Chapter V: How to use this guide

Chapter VI: Administrative arrangements for shared decision

making

Chapter VII: Instruction and advisory arrangements (Part A--

Organizing for instruction; Part B--Teacher/ad-

visor programs)

Chapter VIII: Instructional programming for the individual stu-

dent (Part A--A seven-step model to guide in-

struction; Part B--Arranging a complete educa-

tional program for each individual student; Part

C--Basing instruction on objectives)

Chapter IX: Curricular patterns

Chapter X: Work and other career education activities

Chapter XI: Student decision making
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Chapter XII: A design for evaluating student outcomes

Chapter XIII: Home-school-community relations

Chapter XIV: Internal and external supportive arrangements

Chapter XV: Continuing research and development

Intended audiences.- The intended audiences for this guide

are:

1. Professors of graduate and undergraduate courses in sec-

ondary education and educational administration interested

in using the materials developed by the Wisconsin R & D

Center in their classes.

2. Professors interested in increasing their own knowledge

concerning secondary school practices.

3. Others who are interested in improVement and refinement

efforts in secondary education.

Content overview. Following introductory material in the opening

chapters, the Guide will be organized according to the 10 comprehen-

sive objectives of the design for the improvement and refinement

of secondary education. Emphasis in each chapter will be on alter-

native ways of introducing a particular comprehensive objective to

a university class. Also emphasized will be alternative strategies

which may be used to make students' attainment of the cognitive and

affective objectives easier. Additional activities and resources

will also be suggested.

6 4
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Technical specifications. The guide will comply with the fol-

lowing technical specifications:

1. The guide will be prepared in a loose-leaf format with a

two- or three-ring binder as a cover. This will permit users

to remove chapters of particular interest or to duplicate

certain materials.

2. The guide will make ample use of art, photography, and other

illustrative material.

Objectives. The major overall objectives to be attained by

users are:

1. To understand the underlying conceptual framework of the

design for the improvement and refinement of secondary

education.

2. To understand the materials included in the Wisconsin Pro-

gram for the Renewal and Improvement of Secondary Education.

3. To become aware of alternative strategies for using the

materials of the Wisconsin Program with undergraduate and

graduate level university classes.
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Summary

In this working paper, specifications for materials developed

between 1978 and 1981 as a part of the Wisconsin Program for the

Renewal and Improvement of Secondary Education have been presented.

All the materials are organized around 10 comprehensive objectives

of a design for the improvement and refinement of secondary educa-

tion proposed by Rerb.4.-ct J. Klausmeier.

The general introduction indicated that the specifications con-

tained within this paper are only ore stage in a long product de-

velopment process. In Part I of the paper, the technical and sub-

stantive specifications for audiovisual materials were presented.

Theoe materials were of two types: (a) filmstrips and accompanying

cassettes, and (b) supplementary audiocassettes without accompanying

materials. The desired cognitive and affective objectives for each

of the materials were given. In the case of the filmstrips and

accompanying cassettes, these objectives were the same ones used in

the preparation of bid documents for materials in 1977 to 1979.

Also listed were specifications for printed study guides to be pro-

vided with the filmstrips and accompanying cassettes.

Part II of the paper presented specifications for four major

printed materials that are included in the Wisconsin Program for

the Renewal and Improvement of Secondary Education. These included

a substantive book on secondary education, two school practice
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improvement guides, and a college instructors' guide. For each of

these items, there was a content outline, description of intended

audiences, list of technical specifications, and a statement of

objectives.
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