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Principals and Procedures of Management

During recent years, there has been a growing interest in the field of
special education to improve programs at the secondary level for students
with both mild and severe disabilities. Many factors have contributed to
this interest, including parental concern, a shortage of qualified teachers,
gaps in program offerings, and an awareness at the national level that
transitions from school into adult life are often unplanned or ineffective

for students with disabilities,

A strong commitment has emerged within Oregon to develop and implement
statewide plan for improving secondary special education and transition
services for students with both mild and severe disabilities. Full imple-
mentation oé the plan will require 3 to 5 years of effort, combining and
coordinating the resources of many agencies and people. The rationale for

this plan 1is presented in a policy document entitled Toward Excellence in

Secondary Special Education: A Plan for Statewide Initiatives in Oregon.

The present document describes the principles and procedures that are being

used in order to manage and implement the plan.

Background Events

The development of this management plan has occurred within the context
of a long range planning effort that began during the early months of 1984.
Two studies; a statewide survey of secondary special education and a study
of transitional services in Oregon, were the starting points for this ef~
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fort. These projects were undertaken to document the current status of
special education and transition services in Oregon's secondary schools, as
well as to lay a foundation for‘the articulation of new policy and pro-

cedures that will lead to improvement in the services that are provided.

In order for these studies to have their intended impact, it was impor-

tant from the beginning to involve the i people and agencies who would
have a stake in responding to t*- e s+t emerged. The first step in
this process was to identify a .- . ot :ttee to guide the entire proj-

ect from beginning to end. The inic.al composition of this committee con-
sisted of representatives from t;e following groups: (1) the special educa-
tion and vocational education divisions of the Oregon Department of Educa-
tion; (2) the Western Regional Resource Center and the Rehabilitation Re-
search and Training Center at the University of Oregon; (3) two parent
groups that advocate for people with disabilities; and (4) two consultants,

who were responsible for the implementation of the studies.

The initial regsponsibilities of the steering committee were both to
guide the design and implementation of the two studies, and to begin formul-
ating an appropriate response to their findings. OQut of this process em-

erged the early drafts of the policy document mentioned above.

Once these early drafts were completed, the process began in earnest of
extending to other people an opportunity for involvement and ownership of
the plan. Reports from the two studies and a draft of the policy document

were sent to administrators of the following agencies and organizations:
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= ~naliticn in Oregon for Parent Educatior:

= Fsoen%tg Gradustion Alliance

-~ Oregon Coalit:s. for ¥ :eptional Childrcn and Young Adults

- Assoclation for Retardeu Citizens :i Oregon

- United Cerebral Palsey Associaticn = G n

- Autism Council of Oregon

- Easter Seal Society of Oregon

= Oregon Association for Children with Learning Disabilities

~ Jdregon Developmental Disabilities Council

- Oregon Assoclation of Rehabilitation Facilities

= Oregon Community College Association

- Higher Ecdvucation Council of the Oregon Department ~~ tion

- Oregon Cu: ieration of School Administrators

- Oregon Education Associatién

= Oregon Teachers Standards and Practices Commission

- Oregon Comprehensive Personnel Preparation Council for Special
Education

- State Advisory Council for Regional Services in Oregon

- State Advisory Council for Career and Vocational Education
in Oregon

- Oregon Mental Health Division

- Oregon Vocational Rehabilitation Division

- Oregon Comrission for the Blind

Oregon Children's Services Division

These administrators met with the steering committee in Salem, to communi-




cate thel:i reactions cthe proposed policy document. In a somewhat rare

expressin:. of unanimity -upport for the plan was offered without dissent.

Ar € ,4rpose ¢. this meeting was to lay a foundation for the forma-
ticr « ¥::qg oroup *hat would be asked to deyelop the policy plan fur-
th T ward its implementation for a period of 3 to 5 years.

e w - snization administrators nominated 146 people to serve in
1. 1 rty-five of these people were selected by the steering
€C L e . *¢ ¢n the working groups. Those not selectod were desig-
nated v . .eld reviewers to be involved in subsequent activities, All but

two of the people selected agreed to participate as members of a working

group.

The first responsibility of the working group members was participation
in a 2 day meeting at the Silver Falls Conference Center near Salem. The
purpose of this conference was to develop further the policy plan, by re-
examining its proposed objectives and developing a set of tasks and activi-
ties that, 1f adopted, would ultimately lead to the attainment of the objec-
tives., These objectives, tasks and activities became the management blue-
2rint for implementing the long range plan that is described in the state-

ment of policy.

Before actual implementation could begin, however, it was necessary to
receive additional input from a hroadar consti.uency. Approximately 100
field reviewerr from appropriate agencies and organizations, along with
members of the working groups, were given an opportunity to review and
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comment on both the policy and management plans. Reactions to both docu-
ments were overwhelmingly vositive. The few helpful criticisms that dia
emerge from these reviews have been incorporated into the current revisions

of both documents.

On October 22, 1985 the working groups reconvened i order to begin the
implementation process. Proposed activities were developed at that meeting
into concrete proposals, including the identification of resources that were
potentially available for implementation, Plieces of the management plan
were organized into “contractible units® for subsequent negotiation with
funding sources., During November and December 1985, contracts will be
negotiated for the parts of the plan that can be implemented between Janu-

ary, 1986 and May, 1987.

As the planning phase of this project draws toward its conclusion, it
is important to focus attention on management and organizational conditions
that will need to be met in order to facilitate implementation of the plan.
The purpose of the remainder of this sgsection of the management plan is to
explore and articulate these conditions. Topics are organized under the
following headings: (1) general assumptions underlying the management rlan;
(2) role of the steering committee; (3) role of the working groups;: (4)
program evaluation and plan modification; (5) public relations activitie=:

and (6) resource allocation and management,
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General Underlying Assumptions

Many different approaches have been used over the vears in attempts to
accomplish long range planning and policy development. Pour different
approaches are reviewed here briefly, in order to prcvide a conte;t for
understanding the approach that i< being adopted for this plan. These four
approaches might be characterized as centralized administrative planning,
legislative mandate, decentralized parcicipatory planning, and centralized

participatory planning.

Centralized administrative planning. This is by far the most commonly

used approach, in which planning and policy development responsibilities are
assuned by an agency’'s top level administrators. Input from the agency's
other employees or thé congumers of its services may or may not be sought
and considered in the decision-making process. The rules and regulations
that emerge as embodiments of policy are sometimes viewed as arbitrary or
wnreasonable by those who have not participated, or have participatel only
minimally, in the decision-making process. Attempts to enforce compliance,
under such circumstances, will often result in conflict among admini-
strators, Ssupervisors and suparvigees. Very often the supervisors are
caught in a bind, serving as r;preaentatives of a policy which they them-
gelves have had little opportunity to influence. Compliance monitoring for

PL 94-142 serven as a good example of thic model.

Legislative mandate. Most public service programs are both authorized
and funded by state and/or Faderal legislation. The presumed intent of

6
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legislation is to provide opportunity for addressing publicly determined
priorities, leaving procedures and problems of administration for the agen-
cies to work out through the development of regulations. The legislative
process, however, can also be nsed effectively to dominate policy develop~
ment. Authorizing legislation can be made more and more restrictive, and
appropriations can be earmarked for very specific purposes. When this
occurs, agency administrators often feel compromised and in conflict with
those who have lobbied effectively with the legislators. The response of
administrators in such instances is likely to be passive resistance, to the
extent this is achievable without producing iurther negative consequences.
On the other hand, when agency administrators are involved in the structur-
ing of new legislation, its successful passage becomes a powerful stimulus
for effective policy development. Many examples of both types of legisla-
tive event could be cited. 1In either case, the direction of policy develoé—
ment is downward from the top. The consequences (f this approach are often
similar to those emerging from centralized administrative planning. Active
or passive resistance is commonly offered by those who have not participated

in the decision-making process.

Decentralized participatory planning. Participatory planning is a

concept that has become fairly popular over the past 15 years. 7In its most
general sense, this term refers to the involvement of as many constituencies
as posaible in the development of policy which affects these constituencies.
The idea is to extend involvement in the planning process, which then re-
sults in a gense of ghared ownership of the plan that evolves. Decentral-
ized versions uf this model treat all members of the consortium as equal

7

11



partners, with no aember being designated as ultimately responsible for plan
management and evalmtiqn. Unlegs such a consortiums has regulatory power
along with designated resources to facilitate such power, the products of
their planning efforts are often ignored. As an example of this problem,
some state developmental disabilities councils have found themgelves to be

functioning in such an emasculated amanner.

Centralized participatory planning. This model 18 similar to the

decentralized approach, with one major exception. Even though widespread
participation 18 required for policy development, there is a centralized
chain of command in place for decision-making, within the administrative
structure of a designated agency which has ultimate responsibility for
policy development and implementation. This type of nodel 13 embedded

within the procedures that are be'ng nuqqu'tcd in this document.

In thia particular project, the chain of command involves working
groups reporting to the steering committee, which in turn advises the Oregon
Department of Education (ODE). The ODE2 has final authority in all matters
related to ultimate policy articulation and implementation with respect to
this long-range plan. The gteering committee and working r s, however,
are meant to be representative of the major const.ituencxﬂ that will be
affected by the implementation of the plan. The ODE deleg: s substantial
responsibility to these groupa to assist in the articulation of specific
objectives, to propose tasks and activities for ac laving objectives, and to
monitor progress toward achieving the objectives  Turthermore, it ia anti=-
cipated tiat these groups will occasionally propo @ modifications of objec~

1



tives, tasks and activities in response to evaluation findings and new

opportunities that will emerge over time.

It is important to point out that the ODE's authority in this statewide
initiative does not infringe upon the responsibility and authority of local
school districts to manage their own programs. Except in such instances
where new Oregon Administrative Rules might emerge as an outcom¢ of approp-
riate legislative activities, the outcomes and products of the statewide

initiative will be offered to, rather than required of, local programs.

Role of the Steering Committee

The steering committee plays a very important role in this type of
management model. Since responsibilitly without authority has been delegat-
ed by the ODE, the steering committee does not function exactly like a board
of directors. Even without such authority, the members of this committee
are still thoroughly involved in all aspects of plan development and imple-
mentation. There may be times, however, wheun the advice of the committee
cannot be accepted, and in such instances, the ODE retains ultimate respon-

sibility for decisions.

Meabership. The initial membership of this committee, as described

above, will be maintained. This includes the following people:

- Ray Rothstrom, chairer ODE, Special Education

- Patricila Ellis ODE, Speclal Education

- Robert Siewert ODE, Special Education
9
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‘David Backman ODE, Vocational Education

-~ Cheron Mayhall Oregon Coalition for Parent Education
Roz Slovic Parent's Graduation Alliance

- Jane Steiner Western Regional Resource Center

- Gene Edgar consultant, University of Washington

Andrew Halpern consultant, University of Oregon

In addition, the 5 chairers of the working groups have been added to the
steering committee. This provides a mechanism for enhancing communication

between the working groups and the steering committee. The chairers are:

~ Frank Ellis, Curriculum Bend School District
- Diana lLett, Transition Parent
- Joe Welss, (nordination Lebanon School District

Lee Zundel, ‘ocumentatlon Marion Educational Services District

Patricia Munkres, Training Oregon Teachers Standards and Prac-

and Certification tices Commissiorn

Responsibilities. There are six basic responsibilitiles of the steer-

ing committee. First and foremost, the committee 1s charged to advise the
ODE on all matters of statewide policy that pertain to secondary speclal-
education 1n Oregon. Clear examples of this responsibility are the commit-
tee's activities that have already occurred in the development of the policy
plan as well as this management document. Other tasks, problems and issues
that relate to policy will be placed before this committee as cilrcumstances

dictate such actions.
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The second responsibility of the steering ~ommittee 1s to assist the
ODE in structuring, supporting, monitoring and . .1lnating the activities of
the working groups. The central goal of these actiwvities will be to en-
courage and facilitate productivity and 1uccess within the working groups.
Prqcedures, documentation and timelines will be coordinated by the steering
committee, so that information derived from working groups can be combined

into a useful and integrated whole.

Related to this responsibility of assisting the working groups, the
steering committee selects the chairers of each working group. Criteria for
select;on include expertise in appropriate content areas, leadership ability
and the earned respect of other working group members, abllity to function
well within the broader context of the entire plan, and willingness to give

the extra time that will be needed to serve on the steering committee.

There will be no more important responsibility of the steering commit-
tee than finding appropriate and sufficient resources to support the imple-
mentation of the plan. These resources include good ideas, and the funds
that are necessary for staff and operating expenses to implement the ideas.
The steering committee must be helpful in both identifying and securing

these resources.

Evaluation of the plan's impact 1s the fifth responsibility of the
steering committee. At one level, this is accomplished by evaluating the
productivity'and accomplishments of the working groups. There 1is another
more important dimension of evaluation, however, that must also be

11
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addressed. The ultimate impact of the plan's implementation can only be
evaluated from éhe perspective of any improvements that accrue tp students
and their families who are the presumed beneficiaries of the plan. This can
only be evaluated from the findings of well designed follow-up and follow-
along studies of students who graduate from Oregon's high schools before and
after plan implementation. Designing such studies, and then securing funds
for their implementation, is a major responsibility of the steering comit-

tee.

The final major responsibility of the steering committee is the design
and implementation of a series of timely and useful public relations activi-
ties. There are several reasons for engaging in such activities, including
making the public aware of new initiatives, building a foundation for légis—
lative support, and providing regular feedback on project opportunities and
accomplishments to various constituencies 1in order to solidify both their
participation and support of the project's activities. If such feedback is
not provided regularly, it s likely that the intended beneficliaries of the

plan will quickly lose interest in the activities of the project.

The steering committee, obviously, requires the support of professional
staff in order to fulfill these responsibilities effectively. 1In order for
committee members to provide advice on important issues, someone must gather
and organize information that elucidates the issues. Staff time will also
be needed to identify possible resources, and then write grants or other
proposals to secure the resources. Program evaluation will require consi-
derable effort, both coordinating the activities of the working groups and

12



helping to facilitate any longitudinal follow-up and follow-along studies
that may be implemented. Finally, 1t will be important for someone to
facilitate steering committee input into any public relations program that
may be adopted. The implementation of all of these roles effectively will

require a fulltime staff coordinator, plus some additlonal staff support.

Role of the Working Groups

Each working group functions like a board of directors with respect to
its own area of concern. Such responsibilities are delegated by the
steering committee, which in turn is responsible to the ODE. Support for
the activities of the working groups is provided directly by the ODE, and
includes the following components:

- permanent staff, who will do whatever work 1s necessary to

faclilitate progress between regularly scheduled meetings.

- financial support to pay for meetings of the working groups

on a monthly or bi-monthly basis.

- funds to support contracts that will be solicited by the working

groups to accomplish the objectives of the plan, subject to

steering committee and ODn approval.

Within the fiscal constraints that govern the magnitude of this sup-
port, working groups have three basic responsibilities and roles to ful-

fill. Using the existing set of objectives, tasks and activities as a

13
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starting point, one responsibility of the ndrking groups 1is to uuggest
modifications of their plans whenefer such modifications are appropriate.
Procedures will be developed for periodically reviewing the plan, reaffirm-
ing whatever 1s still desirable, and revising, eliminating or replacing
whatever has become outmoded, subject to the approval of the steering com-
mittee. Such changes should not be made capriciously, but the procedures

will be there to prevent any given plan from becoming "locked in stone®.

Another responsibility of the working groups 1is to develop specific
timelines and procedures for accomplishing objectives, tasks and activi-
ties. Although the statements contained in the plan are fairly detailed,
there 1s still substantial room for alternafive proposals to be developed
concerning specific plans for implementation. These “"starting poilnts® for
con: .actual agreements are presented in the color-coded pages of each subse-
quent sgection of this manual. The specific contracts that emerge from
these proposals will be implemented between January, 1986 and May, 1987.
The ramaining objectives, tasks and activities for each working group will

be developed into contract proposals at a later point in time.

The final responsibility of each workiiig group is to monitor and evalu-
ate 1its own progress toward achieving tha objectives, tasks and activi-
ties that are within its domain ©of influance. Structure and support for
this activity will be provided by the steering committee, which is respons-
ible for evaluating the collective accomplishments of all the working-

groups.

14
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Program Evaluation and Plan Modification

Since program evaluation is an important activity of both the steering
comnittee and the working groups, some ad@itional guidelines arec offered
here to describe the nature and purposes of such evaluations. Both "out-
come® and °process® approaches to evaluation must be designed and implement-

ed.

The most important of these two approaches 1is an outcome evaluation
of the plan's impact on the lives of students and their families. This will
require designing and implementing both follow-up and follow-along studies,
beginning with a documentation of high school activities and transitional
services, and continuing to monitor at least several years of post-school
adjus:-ment, with an appropriate sample of respondents. This type of evalua-
tion will provide the ultimate measure of the plan's impact on secondary

special education,

In addition to outcome evaluation, there are three purposes for con-
ducting process evaluations which monitor progress in actual implementa-
tion ;f the plan. Public accountability is one such purpose. On at least
an annual basis, a ..port will be developed which summarizes accomplish-
ments to date and describes pians for the next year. This report will be
submitted to the Oregon Department of Education, but also made available to
any of the constituencies who have participated in the development of the
plan and are affected by its impact.

15



The enhancement of public relations is a mecond and 'related purpose of
procyse evaluetion. Assuming that there 18 game qood newst to report, this
g wit’ made available in a timely and appropriate manner to the gener-
a public as well as the constituencies that are affected by the plan.
In order to assure the timeliness of such activities, it will be necessary
to conduct evaluations on a regular and frequent basis, rather than cnce a
Year. This will make information available while it 1is still fresh and

interesting.

The third major purpose of evaluation is to provide an empirical found-
ation for pe:icdic revision of the plan. Some activities will be more
successful than others, and scme may not work at all. This type of informa-
tion will be very helpful in guiding us toward successful ventures and away

from those that are less succesful.

In order for all of this to occur, great care must be taken in the
design and implementation of evaluation activities, within -Jatever con-
straints are imposed by fiscal limitations. Uniform formats fcr <ollecting
information across working groups will have to be explored and eventually
chosen. Data management procedures will need to be identified and support-
ed. TFormats for presenting data in reports must be determined, keeping in
mind the ability of intended audiences to interpret data that are presented
in one format or another. Once formats are selected, appropriate methods
of data analysis must also be identified which generate findings thzt are
appropriate to the intended formats of presentation. Finally, a schedule

16
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of creport writing must be artioulated that Ls consiscent with all of the

conntraints mentioned above.

Obviously, program evaluation activities for both process and outcome
evaluation will require a substantial amount of effort to implement effec-
tively. 7This, then, becomes another issue for resource identification and

allocation.

Public Relations Activities

Public relations {s another responsibility of the steering committee
that has implications for resource allocation. As mentioned above, this
type of activity is likely to be a very important catalyst for maintaining
enthusiasm and sdpport for the plan during its implementation. There are
at least three purposes for engaging in public relations activities: (1) to
inform people of the plan, and generate public enthusiasm and political
support for its implementation; (2) to demonstrate regular progress toward
implementing the plan; (3) to provide all constituencies (teachers, admini-

strators, parents, etc.) with useful outcomes of plan implementation on a

reqular basis.

A wide variety of techniques will be employed to enhance public rela-
tions. At well-timed and appropriate intervals, newspaper articles and
radio or television spotc will be utilized to publicize planning efforts
and to report significant accomplishments. For more in-depth publicity,
presentations will be developed for use at appropriate public and profes-

17
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alonsl foruma. Annual reportis will be prepared carefully and thoughtfyl -
1y, keeping in mind the intenled audiences and making liberal use of drara-

tic graphic preaentations.

Finally, it will be very useful to prepare and diatribute a monthly
or bi-monthly newsletter that would be sent to parents, teachers, uschool
administrators, and reoregentatives of adult service agencies ard advo ¢y
groups who are pa.ticipants in our efforts. Such a newsletter will not
only keep people informed of working group act.vities and outcomes, but
will also gerve as a clearinghouse for other information from the field
and as a mechanism for enhancing networking within the field. It may also
be possible and desirable to make regqular contributions to the newsletters

of other appropriate agencies and organizations.

Implementation ¢% an effective program of public relations will obvi-
ously require a significant allocation of resources8, if the job 18 to be
done properly. These resources include staff to do the work as well as
materials and postage to distribute the products. The entire issue of

resource allocation and management is discussed next in greater detail.

Resource Allocation and Management

Implementation of the management plan outlined abov2 will obviously
require both a substantial amount of resources along with well designed
procedures to manage these resources effectively. The (DE is ultimately
responsible for resource procurement and management, with the 8teering

18
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cepmittee providing aBglitance and advice. FPour toples must he carefully
addressed in order (0 make effertive decisjsions about resource allocation
and wanagement: (1) documentation of baalc neede; (2) identification ot
tunding sources; (J) development of procedures for dilatributing resources)

and (4) development of prucedurea for establishing contracta.

Basic naeeds. Resources are required both to tmplement specific objec-

tives of the plan, and to support the activities of the working groups
and steering comanittee am the plan iz developed and managed. For both
purposes, it will be useful to identify and secure funding in order to
undertake the following specific necessary functions:

- project coordination: ODE staff

- working group facilitation: ODE staf:t

- program evaluation: grant or contract

- public relations: ODE staff or contract
Other staff and contracts would be added only if the need arises and approp-

riate resources can be identified and secured.

Implementation of the plan's objectives can only occur through the
procurement of supplemental funds to support contracts for the implementa-
tior. of specific tasks and activities. The coior-coded pages of subsequent
sections of this manual suggest guidelines for developing requests for

proposals to support a series of implementation contracts,

In addition to these core staff and contractual needs, some funds will
be required for non-personnel expenses to support the core staff, the steer-
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ing comamittee, and the working groups, Budgets for auch purposes wijl

be developed annually,

Funding gources, At this point {n time, the ptoject coordinatian and
working group tlat}xtatLOn tagks have been assigned to existing staff of
the Special Education and Student Services Divisions of the ODE. Other cure
functions of the project, mention~i as bamic needs above, will be contracted

or assigned if supplemental sources of funds can be identified and secured.

Potential funding sources have also been identified for supporting the
contracts being proposed by the working groupa. Negotiations to secure

these funds will occur during November and December, 1985.

Funding sources have not yet been secured for the program evaluation
and public relations activities described above. Attempts will he made to

obtain Federil grants and contracts for these purposes.

Procedures for allocating resources. Although the ODE is ultimately

responsible for all decisions concerning the allocation of resources, both
the steering committee and working groups will participate in these decis-
ions. Proposals for contracts usually originate within the working groups,
as recently occurred during the working group meeting of October 22, 1985.
These proposals are then submitted to the steering committee, which evalu-
ates the collection of proposals from the perspective of total needs across
working groups and total available resources. The steering committee then
makes its recommendations to the ODE before a final decision is made.

20
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Procedures for establishing contracta. The procedure fou enrablishing
contracts will differ wlightly, depending on wh- ther '@« purposs of the
contract (s plan implemantation or plan management, In the formexr case,
both the working groups and the steering committe will be involved in the
decistion-making process about which contracte to support, In the latter

cagse, ohly the steering committee will be involved,

The general procedures that relate to both type of contract are con-
cerned with the technicalities of producing any contract document, once
the basic issues have been resolved. These basic issues include:

- maximum length of tinme

- maximum amount of money

- matching requirements, if any

- criteria for evaluating the quality of proposals

- 6ligibility requirements

- format requirments for developing the contract
Once requests for proposals are developed, the ODE is responsible for iden-
tifying appropriate contractors. The steering committee and\or the working
groups will then maintain close and regular contact with the contractor(s)

as the work is being done.

Overview of the Remaining Sections

The remainder of{ this management document presents the specific objec-
tives, tasks and activities that have been developed by each working group
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a8 a means of timplementing the sratewide policy for (mproving secondary
#pucial education In Oregon, The First part (vhite pages) of sach seetieon
preaentd an overview of all the ob)ectives and taahs that have besn devel=
oped thus far. Thia part of each aection should be atudied first, In order
to galn an appreciation of how the plan for each working group tits into an
tntegrated whole, The second part (color-coded pages) of each gection
pressnta an outline for developing specific contracts to implement some of
the plan‘s tesks and activities over a 17 sonth period beginning in January,
1986. This outline will be ured to Ldentify funding sourcen and alsv gener=

ate specific requeats for proposule ! r contractors to do the work. The

third part (white pages) of each sect! . eNents the remaining taaks and
activitiea that were adopted by the - i groups but have not yet been
structured as potential contracts, Su uecuring will occur at & later

point in time, after the outcomes of initial efforts have been accosplished

and evaluated,
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CURRICULUM WORKING GROUP

OVERVIEW OF OBJECTIVES AND TASKS

Objective #1: Identify a set of learning objectives and competencies called
Specialized Knowledge and Skills for students with disabilities,
taking into consideration the needs of students with both mild
and severe disabilities.

Task: #1: Develop an operational definition of Specialized Knowledge and
Skills to be incorporated into State Board of Educaticn's Plan
for Excellence.

Task #2: Identify and evaluate the learning object?! .s, instructional
procedures, and student competercies that address each major
component of the operational definition.

Task #3: Establish scnpe and sequence priorities for the learning
objectives, instructional procedures and student competencies.

Task #4: Develop and conduct one Statewide Conference for state level
policy makers and six Regional Coaferences for local service
providers; students, families, and any other appropriate people,
using the outcomes of Tasks 1-3. The Conferences will be con-
ducted in conjunction with those of the other Working Groups.

Objective #2: Identify and evaluate appropriate assessment procedures for wm=as-
uring Specialized Knowledge and Skills of students with disabili-
ties. 8

Task #1: Identify and evaluate existing assessment procedures for measur-

ing Specialized Knowledge and Skills of students with disabilitie

Task #2: 1Identify any gaps where satisfactory assessment procedures do not
exist.

Task #3: Develop appropriate assessment procedures for filling the gaps

identified.

Objective #3: Identify and evaluate appropriate curriculum materials and
teaching practices that address the competencies which have been
identified as Specialized Knowledge and Skills.

Task #1: Identify and evaluate current curricular materials that address
the learning objectives specified as outcome of Objective #1.

Task #2: Identify and evaluate current teaching practices that address
the learning objectives specifizd as an outcome of Objective #1.

Task #3: Identify gaps in current curricula and teaching practices.

Task #4: Stimulate development of new approaches where gaps exist.
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Objective #4: Develop a dissemination plan which incorporates the outcomes and
products of *he first thrue objectives.

Task #1: Davelop an awareness plan to inform the community about the
Specialized Knowledge and Skills as a component of the high
school curriculum.

Task #2: Prepare an implementation manual for school district personnel
which addresses the learning objectives, assessment methods,
curriculum materials and teaching practices within the domain of
Specialized Knowledge and Skills.

Task #3: Develop a plau for conducting inservice training on the manual in
Oregon school districts.

Task #4: Disseminate the manual to Oregon school districts in a manner to
maximize impact.

Task #5: Evaluate the impact of the manual and inservice training.




Ob jective #1:

CURRICULUM WORKING GROUP

TIME/TASK ANALYSES THROUGH MAY 1987

Identify a set of learning objectives and competencies called Specialized Knowledge

and Skills for students with disabilities, taking into consideration the needs of

students with both mild and severe disabilities.

Task: #1: Develop an operational definition of Spacialized Knowledge and Skills to be incorporated
into State Board of Education's Plan for Excellence.
Activities: Timeline: Responsibility:
1. Develop a proposed definition for review and comment, Jan. 86 Contractor
after surveying members of the Curriculum Working
group for their opinions.
2. Identify a sample of SEA personnel, LEA personnel,
university special educators, parents, and people with
disabilities to serve as reviewers of the proposed Contractor/
definition. Jan. 86 Working Group
3. Develop an instrument to be used for review and
comment of the proposed definition. Jan. 86 Contractor
4. Send the proposed definition to the sample that has
been identified as an outcome of activity 2 for
review and comment. Jan. 86 Contrsctor
5. Integrate the field reactions into a revised definition Contrac’ ~: /!
and submit the definition to the Working Group Feb. 86 Working Group
6. Send the revised definition to the Steering Committee
for approval Feb. 86 Woxrking Group
7. Forward revised definition to the State board and Steering
seek inclusion in State Plan for Excellence. Feh. 86 Comni ttee




Task #2: Identify and evaluate the learning objectives, instructional procedures and student
competencies that address each major component of the operational definition.

Activities: Timeline: Responaibilityj
1. 1Identify :wajor components of the approved definition, Feb. 86 Contractor

and conl'uct a thorough review of existing curriculum
materials that address each component of the definition.

2. Generate learning objectives, instructional procedures

and student competencies that address each component, Feb. 86 Contractor
taking into consideration the outcomes of the literature
review.

3. Submit the components, learning objectives, instruction~ Mar. 86 Contractor/
al procedures &nd student competencies to the Working Working Group

Group for review and comment.

4, Revise the components, learning objectives and compe-
tencies, based on feedback from the Working Group. Mar. 86 Contractor

5. Identify a sample of vocational counselors, employers,
group home supervisors, and adult service providers to Contractor/
augment the sample identified under Task 1, Activity 2. Apr. 86 Working Group

6. Develop an instrument to be used for review and
comment of the proposed learning objectives, instruc- Apr. 86 Contractor
tional procedures and student competencies.

7. Send proposed learning objectives, instructional pro-
cedures and learning competencies to the same people

identified in Activity 5 for review and comment. Apr. 86 Contractor
8. Integrate the field reactions into a report form " Contractor/
and submit to the Working Group for review and comment. Apr. 86 Working Group

9. Send the revised learning objectives, instructional
procedures and student competencies to the Steering May 86 Working Group
Committee for approval.




Task #3:

Establish acope and sequence priorities for the learning objectives,

ures and student competencles.

Activitien:

1.

Develop a proposed sat of scope and seynence
priorities of learning objectives, instructional
procedures and student competencies for review
anc comment.,

Develop an instrument to be used for review and
comment of the proposed priorities.

Submit the proposed priorities for review and comment
to the Working Group.

Send the proposed priorities for review and comment
to the same sample that participated in Task One.

Integrate the field reactions in a report form and
submit to the Working Group for review and comment.

Send the revised priorities to the Steering
Committee for approval.

Timeline:

May 86

May 86

May 86

May 86

Jun. 86

Jun. 86

inatructional proced-

Rasponsibility:

Contractor

Contractor

Contractor/
Working Group

Contractor
Contractor/

Working Group

Working Group



Objective #1: Identify a set of learning objectives and competencies called Specialized Knowledge
and Skills for students with disabilities.

Task #4: Develop and conduct one Statewide Conference for state level policy makers and six Regional
Conferences for local service providers, students, families, and any other appropriate
people, using the outcomes of Tasks 1-3. The Conference will be conducted in conjunction
with those of the other Working Groups.

Activities: Timelive: Responsibility:
l. Develop plans for the conferencea, including Contractor/
locations, participants, program length and design, St ering
and objectives. June 86 Cormittee

2., Develop confarence agenda, materials and presenta-~

tions, using outcomes of Tasks 1-3. June—Aug. 86 C .tractor
3. Manage all logistics for all the conferences. June—Sep. 86 Coatractor
4. Conduct Statewide Conference for state level policy Aug. 86 Contractor
makers.
5. Conduct six Regional Counferences for local service Nov. 86 Contractor
providers, students, families, and other appropriate
people.
6. Write a report describing the results of each Contractor/
Conference and submit the reports to the Steering Steering
Committee. Dec. 86 Commi ttee




Objectiva #2:

Task #1:

Task

Identify and evaluate appropriate aaneasment procedures for measuring Specialized
Knowledge and 8kille of atudents with disabilities.

Identify and wvaluate exlating assessment procedures for measuring Specialized Knowledge

and Skille of atudents with disabilities.
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Activities: Timeline:
1. Conduct a literature review of assessment procedures

and materials currently available. Oct. 86
2. Develop a rating system for evaluating ths procedures

and materials that have been located. Nov. 86
3. Present rating system t Working Group for review

and comment. Nov. 86
4. Obtain existing procedures. Nov. 86
5. Rate procedures in terms of their relevance and

quality. Dec. 86
6. Construct results of ratings into report form and

submit it to the Working Group for review and comment. Dec. 86
7. Prepare revised report and submit to Steering Committee

for approval. Dec. 86
#2: 1Ildentify any gaps where satisfactory assessment procedures do not exist.
Activities: Timeline:
1. Compare existing assessment procedures and materials

to identified Specialized Knowledge and Skill

competencies. Jan. 87

Reaponaibility:

Contractor

Contractor

Contractor/
Working Group

Contractor

Contractor

Contractor/
Working Group

Contractor/
Working Group

Respongibility:

Contractor



Activities:

2.

3.

4-

Identify compatencias for which assessment materials
exist.

Identify competencies for which high quality assesa-
ment matarials do not exist.

Construct results into report form and submit it to
the Working Group for review and comment.

Timeline:

Jan. 87

Jan. 87

Jan. 87

Rasponsinility:

Contractor

Contractor

Contractor/
Working Group

Objective #3: Identify and evaluate appropriate ¢ rriculum materials and teaching practices that
address the zompetencies which h: re been identified as Specialized Knowledge and

Feb. 87

Mar. 87

Mar. 87

Responsibility:

Contractor

Contractor

Contractor/
Working Group

Skills.
Task #1: 1Identify and evaluate current curricular materials that address the learning c>jectives
specified as an outcome of Objective #1.
Activities:
1. Conduct a review of current exemplary curricular
materials.
2. Produce a report that contains a review of relevant
materials.
3. Submit the report to the Working Group for review
" and comment.
4. Prepare revised report and submit to Steering Committee

for approval.
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Contractor/
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Task #2: Identify and aevaluate current teaching practices that addieas the learning objectives
spoecified as an outcome of ObL':»ctive #1.

Actlvities; Timeline: Responaibility:

l. Conduct a roview ot current exemplary teaching
practices. Feb. 87 Contractor

2. Produce a report that evaluates these teaching

practices. Mar. 87 Contractor
3., S8Submit the report to the Working Group for review Contractor/
and comment. Mar. 87 Working Group
4, Prepare revised report and submit to Steering Contractor/
Committee for approval. Mar. 87 Working Group

Task #3: Identify gaps in current curricula and teaching practices.

Activities: Timeline: Responsibility:

1. Match the curriculum materials and teaching practices
identified through Tasks 1 and 2 with the learning
objectives and competencies that comprise Specialized

Knowledge and Skills. Apr. 87 Contractor

2. Identify discrepancies between what is available and
what is needed. Apr. 87 Contractor

3. Identify one or more dissemination formats that are Contractor/
appropriate for presenting the outcomes of this analysis. Apr. 87 Working Group

4. Prepare a rerurt from this analysis into one or more
formats that are uvseful for dissemination. May 87 Contractor




Activitiea: Timeline; Roaponsibilicyy
5. Bubmit the report(u) to the Working Group for Contractor/
review and comment. May 87 Working Group
6. Prepare the revised report(s) and submit them to
the Steering Committee for approval. Mav 87 Working Group




Objective #2:

CURRICULUM WORKING GROUP

OBJECTIVES/TASKS/ACTIVITIES AFTER MAY 1987

Identify and evaluate asseasment procedurea for measuring 8pecial=
izsed Knowledge and Skilla of studentas with disabilitiee,

Task #3: Davelop appropriate assessment procedures for filling tha gaps
idantified.
Activitias:
1. Cenerate RFP's for development of appropriate assessment materials

Objective #3:

T8k #4:
Acti

1.

Objective #4:

Task ¥1:

and procedures concerning those compeatencies for which no satis-
factory assessment materials exiat.

Appoint RFP review committee.

Select contractor.

Monitor work of contractor in assessment development.

Put products of contractor into report form, with products attached.
Identify and evaluate appropriate curriculum materials and

teaching practices that address the competencies which have been
fdeatified as Specialized Knowledge and Skills.

Stimulate development of new approaches where gaps exist.
vities:
Develop and implement a contract for producing curriculum

mate:-ials and/or improving instructional procedures.

Appoint & coumitcee to {3 specific activities that are achievable
or & —iluntear basis.

Dev: .. & cowputerized data base which will identify appropriate
mates 2i8 th.- _an be s;ncified for individual students during the
LEP procers.

Develop a dissemination plan which incorporates the outcomes and
products of the first three objectives.
Develop an awareness plan to inform the community about the

Specialized Fnowledge and Skills as a component of the high
school curriculum.
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Activitien:

1. Appuis: ac mewmis wesa cowmalttee to develop a plan to inform media,
Schonl Roard Assoclations, COSA and other groups about Speciaslised
Knowledge and Skilla.

2. Develop an wciiun plan and timaline for implementation.

Tawk #2: Prepare an implementation manual for school district peraonnel
which addresses the learning objectives, assessment methods, curriculum
materiales and teaching practices within the domala of Specialised
Knowledge and Skills.

Activities:

1. Develop RFP for preparing the manual and selaect the contractor.
Contractor compiles the manual for review by the Curriculum working
group. :

2. Curriculum working group reviews the document, and provides (wedback
to the contractor.

3. Contractor asseambles the final manual.

Task #3: Develop a plan for conducting inservice training on the manual in
Oragon school districts.

Activities:

1. Put out an RFP secking creative inservice training plans.
2. Select a contractor.

3. lmplement and monitor the contract.

Task #4: Disseminate the manual to Oregon school districts in & manner to
maximize impact.

Activities:

1. Identify and evaluate alternative methods of dissemination.,

2. Utilize one or more appropriate methods for disseminating the manual.
Task #5: Evaluate the impact of the manual and inservice training.

Activities:

1. Appoint an Evaluation Task Force.

2. Ildentify quality indicators of dissemination and utilization of the
<anual and the inservice training programs.
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3,

5.
6.

Design one aor sore svaluation studies,
Implement the eovaluation etudies,
Compile reaults {nta report forw,

Prosent resu.te to the Steering Committee,

39

4



Coordination Working Group

--Overview of Objectives and Tasks . « « « o « 4 o o 4 o o o « « « o o PPe 42
--Time/Task Analyses through May, 1987 « « « « ¢ « o o« « o o o o o o & «PP. 45

--Objectives/Tasks/Activities after May, 1987 . +« + « + &« « o « & + « +pPP. 53

41

41




Nbivctive #5:

Task: #1:

Task #2:

Task #3:

Task #4:

Task #5:

Objective #6:

Task #1:

Task #2:

Objective #7:

Task #1:

Task #2:

COORDINATION WORKING GROUP

OVERVIEW OF OBJECTIVES AND TASKS

Identify good practices within school districts for providing
vocational education/occupational preparation and academic
opportunities to students in both mainstre... and segregated
clagses for students with disabilities.

Establish the criteria and procedures for identifying exemplary
practices in vocational education and occupational preparation
for students with disabilities.

Establish the criteria and procedures for identifying exemplary
practices in academic cducation for students with disabilities.

Establish the criteria and procedures for identifying exemplary
coordination practices among special education, vocational
education, regular academic education, and appropriate community
agencies.,

Utilize the products from Tasks 1, 2, and 3 to identify and de-
scribe exemplary programs.

Develop and conduct one Statewide Conference for state level
policy makers and six Regional Conferences for local service pro-
viders, students, families, and any other appropriace people
using the outcomes of Tasks l1-4. The Conferences will be o
ducted in conjunction with those of the other Workins Group:

Explore and develop new and effective models for providing
vocational education/occupational preparation and academic
opportunities to students with disabilities.

Develop one or more possible new models, incorporating a
literature review of programs outside of Oregon and also build-
ing on the outcomes of Objective 5, Task 4.

Field test and evaluate one or more new models.

Identify strategies for utilizing all available resources (i.e.,
Perkins Act, PL 94-142, JTPA, Foundations, Districts resources)
for providing vocational education/occupational preparation and
academic opportunities to students with disabilities.

Compile an annual resource guide of available resources.

Identify and compile a list of exemplary programs that have
creatively used available resources.
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Objective #8:

Task #1:

Task #2:

Objective #9:

Task #1:

Task #2:

Prepare and disseminate informatiou about go:.d practices, new
models and strategies for utilizing available resou:ces.

Develop dissemination strategies.

Implement and evaluate the dissemination strategies.
Conduct inservice/adoption activities about good practices
(Objective 5), new models (Objective 6), and strategies for
utilizing available resources (Objective 7).

Develop inservice/adoption strategies.

Implement and evaluate inservice/adoption strategies.



COORDINATION WORKING GROUP

TIMY/TASK ANALYSES THROUGH %AY 1987

Objective #5: Identify good practices within school districts for providing vocational education and
occupational preparation und academic opportunites to students in both mainstream and
segregated classes for students with dissbilities.

lask #1: Establish the criteria and procedures for identifying exemplary programs and practices in
vocational education and occupational preparation for students with disabilities.

Activities: Timelire: Responsibility:

1. Develop a set of indicators for identifying exemplary
programs and practices. Jan. 36 Contractor

2. Develop a set of procedures for identifying exemplary

programs and practices. Jan. 86 Contractor
3. Submit the indicators and procedures to the Working Contractor/
Group for review and comment. Feh., 86 Working Group

4. Submit the indicators and procedures to the Steering

Committee for approval. Feb., 86 Working Group
5. Select an appropriate sample of school district Contractor/
personnel and other appropriate people to serve as Feb. 86 Working Group

field reviewers.

6. Design an instrument for reviewing indicators and
procedures. Feb. 86 Contractor

7. Submit the indicators and procedures to an appro-
priate field review. Feb~Mar. 86 Contractor

44




Task

Activities

8.

#2:

1.

2.

Revise the indicators and procedures, based on
outcomes of the field review, and submit the revisions
to the Working Group.

Send the final revision to the Steering Committee
for approval. .

Timeline:

Apr. 86

Apr. 86

Responsibility:

Contractor/
Working Group

Working Group

Establish the criteria and procedures for identifying exemplary programs and practices

in academic education for students with disabilities.

Activities:

Develop a set of indicators for identifying exemplary
programs and practices.,

Develop a set of procedures for identifying exe::plary
programs and practices.

Submit the indicators and procedures to the Working
Group for review and comment,

Submit the indicators and procedures to the Steering
Committee for approval.

Select an appropriate sample of school district
personnel and other appropriate people to serve as
field reviewers.

Design an instrument for reviewing indicators and
procedures.

Submit the indicators a:d procedures to an appropriate
field review.
45

Timeline:

Jan. 86

Jan. 86

Feb. 86

Feb. 86

Feb. 86

Feb. 86

Feb-Mar. 86

Responsibility:

Contractor
Contractor
Contractor/
Working Group
Working Group

Contractor/
Working Group

Contractor

Contractor



Task

Activities Timelira: Reaponsibility:
8. Revise the indicators and procedures, based on

outcomes of the field review, and submit the revisions Contractor/

to the Working Group. Apr. 86 Working Group

9. Send the final revision to the Steering Committee Apr. 86 Working Group

for approval.

#3: Establish the criteria and procedures for identifying exemplary coordination practices
among special education, vocational education, regular academic education, and appropriate
community agencies,

Activities: Timeline: Responsibility:

1. Develop a set of indicators for identifying exemplary

programs and practices. Jan. 86 Contractor
2. Develop a set of procedures for identifying exemplary
programs and practices. Jan. 86 Contractor
3. Submit the indicators and procedures to the Working Contractor/
Group for review and comment. Feb. 86 Working Group
4. Submit the indicators and procedures to the Steering
Committee for approval. Feb. 86 Working Group
5. Select an appropriate sample of sch-ol district Contractor/
personnel and other appropriate people to serve as Working Group
field reviewers.
6. Design an instrument for reviewing indicators and
procedures, Feb. 86 Contractor
7. Submit the indicators and procedures to an appropriate
field review. Feb. 86 Contractor



Activities Timeline: Responaibility:

8. Revise the indicators and procedures, based on

outcomes of the field review, and submit the revisions Contractor/
to the Working Group. Apr. 86 Working Group
9. 8Send the final revision to the Steeving Committee Apr. 86 ﬁorking Group

for approval.

Task #4: Utilize the products from Tasks 1, 2 and 3 to identify and describe exemplary programs.

Activities: Timeline: Regponsibility:
1. Develop a list of programs and persons to survey. Mar. 86 Contractor/

Working Group

2. Conduct the survey, using instruments that incorporate

the outcomes of Tasks 1, 2 and 3. Apr.-May 86 Contractor
3. Analyze and summarise the findings, in formats that Contractor/
are suitable for dissemination, and submit to Work- Feb. 86 Working Group

ing Group for review and comment.
4. Conduct on-site visitations of the best programs, in
order to understand and document further their
exemplary characteristics. May-Jun. 86 Contractor

5. Prepare descriptio, . of exemplary programs, in formats

that are suitable * dissemination, and submit to Contractor/
the Working Group r review and comment. Jun-July 86 Working Group

6. Send the final revisions to the Steering Compnittee for July 86 Working Group
approval.
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Objective #5: Identify good practicea within achool districtas for providing vocational education/
occupational preparation and academic opportunities to students in both mainatream
and segregated classes for students with disabilities.

Task #5: Develop and conduct one Statewide Conference for state level policy makers and six h.4lonal
Conferences for local service providers, students, families, and any other appropriate
people, using the outcomes of Tasks 1-4. The Conferences will be conducted in conjunction
with those of the other Working Groups.

Activities: Timeline: Responsibilicy:
1. Develop preliminary plans for the conferences, includ-
ing locations, participants, program length and Contractor/
design, and objectives. Jun. 86 Steering Comm,

2. Develop conference agenda, materials and presentations,

using outcomes of Tasks 1-4. Jun-Aug. 86 Contractor
3. Manage all logistics for all the conferences. Jun-Sep. 86 Contractor
4. Conduct Statewide Conference for state level policy Aug. 86 Contractor
makers.
5. Conduct six Regional Confercnces for service providers, Nov. 86 Contractor

students, families, and any oth ' appropriate people.

6. Write a report describing the results of each Contractor/
Conference and submit it Lo the Steering Committee. Dec. 86 Steering Comwn.,




Objective #6:

Task #1:

Explore and devalop new and effective modals for providing vocational aeducation/

occupational praparation and academic opportunitica to studente with disabiliclaes.

Develop one or more possible new models, incorporating a literature review of programs
outside of Oregon and also building on the outcomes of Objective 5 of Taak 4.

Activitiea:

1.

2.

3.

4.

8.

Conduct a literature review of programs outside of

Oragon.

Davelop one or more proposed new models, and submit

to Working Group for review and comment.

Submit reviseu models to Steering Committee for

approval,

Select an appr -priate sample of school district

personnel to gerve as field reviewers.

Design an inatrumen- for evaluating the proposed

new models

Conduct: the field reviews and prepare a ieport

including recomwmendations.

Submit the report to the Working Group for review

and ccument.

Submit t'.e report to the Steerinyg Comm/ciLee for

ap proval.

4y

Timaline:

Oct~Nov. 86

Oct~Nov. 86

Nov.

Nov.

Nov.

Nov.

Jan.

Jan.

86

86

86

86-Jan. 87

87

87

Responaibility:

Contractor
Contractor/
Working Group
Working Group
Contractor/
Work.ing Group
Co..tractor
(L mtractor

Working Group

Working Group



Task #2. Fiald test and evaluate one or more new modals,
Activities:
1. Develop procedu'28 for melacting one or more new
modals (Objective 6, Task 1) to be field tested and

evaluataed.

2. Negotiate filel” testing with one or more school
districts.

3. Implement and evaluate the field test(es).
4. Prepare descriptions of the field test outcomes, in
formr~s that ar+ suitable for dissemination, and

submi . to the Wcrking Group for review and cowmment.

5. Send the revised . eport to the Steering Committee
for approval.

o\

Timelina:

Jau. 87
Sep. 86

Jan~-Apr. 87

May 87

May 87

Respoiribility:

Contractor/
Working Group
Contractor
Contractor
Contractor/
Working Group

Working Group



COORDILATION WORKING GROUP

OBJECTIVEY /TAEKS/ACTIVITIES AFTER MAY 1987

Objective #7: Ildentify etrategiss for utillzing all available resourcas
\l.e. Parkine \ct, PL 94-14°, JTPA, Foundations, uistricta
resources) for providing vocatlonal education/occupational
preparation and academic opportunities to students with disabili-
ties.
Task #1: Compile an annual resource guide of available resources.

Activities:

1. Conduct literature review to identify all available resources.

2. Compile rcsults of reviews into resource guide.

3. Repeat the process annually.

Task #2: 1Identify and compile 'ist of exemplary programs that have creatively
used available resour :

Activities:
1. Develop a rating ins .rument for identifying exemplary programs.
2. Develop a list of programs to survey.
3. Conduct the survey and rir=tify exemrlary programs.
4. Compile list and descci,cion- of exemplary programs.

Objective #8: Prepare and disseminate information abou. good practices, new

models and strategies for utilizing available resources.
Task #1: Develop dissemination strategies.

Activities:

l. Identify strategies for dissemins#:ing materials 'eveloped during
implementation of Objectives 5, 6 and 7.

2. Schedule dissemination activities, utilizing the strategies ‘dentified
as ccnstrained for available resources.

Sl
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Task

Objective

Task

Task

#2:

Implement and evaluate the dissemination atrategles.

Activitiown

1. Conduct the dissemination activities.

2. ldentify criteria for evaluating the impact of tinssemination,

3. Using the criteria identified, design and lmplement & study on the

{mpact of dissemination.

4, Utilize the findings of this study to revise disseminatican

activities.

#9: Conduct inaervice/sdoption activities about good practices
(Objective 5), new models (Objective 6), and strategies for
utilizing available resources (Objective 7).

#1: Develop inservice/adoption strategies.

Activities:

1. Identify and evaluate possible atrategies for inservice training.

2. Select strategies to be implemented.

3. If one of the selected procedures involves contracting, develop

procedures for est.blishing a contract.

#2: Implement and evaluate inservice/adoption strategies.

Activities:

1. Conduct training activities, according to the outcomes of Task 1.

2. Identify criteria for evaluating the impact of training.

3. Using the criteria identified, design and implement a study on the

impact of training.

4., Utilize the findings of this study to revise training activities.

o<
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ARANLTION WOURKING GROUS

OVERVIEW GF OHJEC.IVES AND TadKd

Objective #10° [dentify effective vworking wodele of transitionsl eervices thet
are curvently being provided within Oregon school districta,

Task #1: Define and describe the chavacrteristice of wifactive tranai~
tional sevrvices,

Tank #2: ldentify programs and/or components of programe that demonatrate
the charactaristices of effective transitional services,

Task #3: Descridbe the effective practices in transitional services that
are currently being iwplemented by the {dentified programs.

Task #4: Develop and cond: "t one Statewide Conference for state lavel
policy makers auu six Regional Conferencea for local service
producers, students, families, and asy other appropriate people,
using the outcowes of Tasks 1-3. The Conlerences will be
conducted in conjunction with those of the other Working Groups.

Objective #l1: ldentify procedures for the improvement in inter- and intra-
agency collaboration in the development and implesentation of
an appropriate number and diversity of transition programs.

Task #1: Describe the ideal role and function of each agency involved
in the transition process.

Task #2: Develop a sat of recommended procedures for the delivery of
effective transitional services.

Task #3: Devel- proposals fu. 'amproving inter/intra-agency collaboration
that : wus on trausit - , taking into consideration the existing
practicas that hav: . +n documented as an outcome of Objective
10, as well as the = of Objective 11, Task 1.

Task #4: Implement and evaluate st least one of the new proposals in an
urban, suburban and rural setting.
Objective #12: Develop or enhance procedures for training all appropriate

persons on their roles in the transition process.

Task #1: Describe the ideal roles and functions necessary to facilitate
the transition process.

Task #2: Propose and evaluate procedures for training pertinent people to
become effectively involved in the transition process.

Task #3: Implement and evaluate training programs based on the outcomes of
Tasks #1 and #2.
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Objective

Task

Task

Objective

Task

Task

Task

#13:

#1:

#2:

#14:

#1:
#2:

#3:

Improve pre-service training on good transitional progra ..ing
for all service providers.

Negotiate with professional preparation programs concerr:ug the
implementation of pre-service training that addresses transition
issues.

Evaluate the impact of newly negotiated approaches to pr:-service

training.

Develop and implement procedures for collecting and shaving
data on the transition outcomes of special education students
who leave school.

Identify mechanisms of data generation and data sharir:.

Develop plans for achieving inter/intra-agency collaboracion on
data generation and sharing.

Implement and evaluate at least one of the plans that have been
developed in an urban, suburban and rural setting.
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TRANSITION WORKING GROUP

TIME/TASK ANALYSES THROUGH MAY 1987

Jdbjective #10: Identify effective working models of transitional services that are currently being
provided within Oregon school districts.

lask #1: Define and describe the characlcristics of effective transitional services.

Activities: Timeline: Regponsibility:

l. Develop a list of goals and ocutcomes of effective
transitional services (literature search, survey key
people, analysis of Oregon studies). Jan. 86 Contractor

2. Develop a list of service components in effective
transition programs. Jau. 86 Contractor

3. Develop an instrument to be used for review and

comment of the proposed goals, outcumes and service Contractor/

components in effective transition programs. Jan. 86 Working Group
4. Develop a list of perrinent people to serve as field Contractor/

revicwers in all subsequent activities. Jan. 86 Working Group

5. Send the proprosed goals, outcomes, and service com-
ponents to the people identified in Task 1, Activity 4

for review and comment. Jan. 86 Contractor
6. Integrate field reactions into a revised list and Contractor/
submit to the Working Group for review and comment. Feb. 86 Working Group

7. Submit revised list to Steering Committee for
approval, Feb. 86 Working Group




Task #2:

Task

Identify programs and/or components of programs that demonstrate the characteristics of

effective transitional gervices.

Activities:

1.

2.

3.

4.

5.

Develop a rating instrument for identifying
effective transitional programs in Oregon.

Develop a list of programs and persons to survey.

Submit the instrument and the list of programs and
persons to the Working Group for review and comment.

Conduct the survey and identify effective tr.nsition
programs in Oregon.

Write a report on the results of the survey, and

submit it to the Working Group for review and comment.

Timeline:

Feb. 86

Feb., 86

Feb. 86

Mar. .6

Mar. 86

Responsibility:

Contractor
Contractor
Contractor/
Working Group
Contractor

Contractor/
Working Group

#3: Describe the effective practi-es in transitional services that are currently being

1.

implemented by the identified programs.

Activities:

Develop site review procedures for evaluating good
transitional programs, snd submit the procedures to
the Working Group for review and comment.

Select a sample of effective trsnsition programs for
site reviews, utilizing information obtained through
Task 2.

Use the procedures identified in Task 3, Activity 1
to describe and evaluate the services being provided
in effectiva transition programs that have been
identified.

5

Timeline:

Mar. 86

Mar. 86

Apr. 86

Responsibility:

Contractor/
Working Group

Contractor/
Working Group

Contractor



Activities:

4.

5.

Identify needed services not yet found in Oregon.

Summarize best practices of the effective transition
programs that have been ideutified, as well as services
that are still needed, and submit & report to the
Working Group for review and comment.

Submit revised report to the Steering Committee for
approval.,

Apr . 86

May 86

June 86

Responsibility:

Contractor/.
Working Group

Contractor/
Working Group

Working Group



Objective #10:

within Oregon achool districts.

Identify working models of transitional services that are currently being provided

Task #4: Develop and conduct one Statewide Conference for state level policymakers and six Regional
Conferences for local service providers, student:, families, and other appropriate peopla,
using the outcomes of Tasks 1-3. The Conferences wil) bc conducted in conjunction with
those of the other Working Groups.

Activities: Timeline: Responaibility!

l. Develop preliminary plans for the conferences, includin-
locations, participants, program length and design, Contractor/
and objectives. June 86 Steering Comm.

2. Develop Conference agenda, materials and presentations,
using the outcomes of Tasks 1-3, Jun—-Aug. 86 Contractor

3. Manage all logistics for all the Conferences. Jun-Se,» 86 Contractor

4. Conduct Statewide Conference for state level policy July 86 Contractor
makers.

5. Conduct six Regional Conferences for local service pro- Nov. 86 Contractor
viders, students, families, and other appropriate people.

6. Write a report describing the results of e: “ Conference Contractor/
and submit it to the Steering Committee. Dec. 86 Steering Comm.

o)
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Ob jective #11:

Identify procedures for the improvement in inter- and intra-agency collaboracion

in the development and implementation of an appropriate number and diversity of

transition programs.

Task #1: Describe the ideal role and function of each agency involved in the transition process.
Activities: Timeline: Responsibility:
1. Develop a list of agencies that provide or might

provide transitional services, and submit it to the Contractor/

Working Group for review and comment. Oct. 86 Working Group
2., Identify a sample of agencies and persons to be

included in a field study, and submit the sample to Contractor/

the Steering Committee for approval. Oct. 86 Working Group
3. Develop an instrument to be used in the field study. Oct. 86 Contractor/

Working Group

4. Analyze the roles and functions of existing agencies,

identifying strengths, weaknesses and gaps (include

agencies /persons' perceptions of their roles). Oct-Nov. 86 Contractor
5. Develop a report on ideal roles and functions, and Contractor/

submit it to the Working Group and Steering Committee Working Group/

for review and comment. Dec. 86 Steering Comm.
6. Submit revised report to Steering Committee for

approval. Jan. 87 Working Group
7. Send it to agency heads, service providers, employers

and parents for review and comment., Jan. 87 Contractor
8. Revise the report, based on feedback, and submit it Contractor/

to the Working Group for review and comment. Feb. 87 Working Group
9. Submit the revised report to the Steering Committee Working Group/

for approval. Feb. 87 Steering Comm.
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Task

Task

#2: Develop a set of recommandad procedures for the delivery of affective transitional

gervices,
Activities: Timelina: Reaponsibility:

1. Using outcomes of Objective 10 and Objective 11, Task

#1, construct a get of recommended procedures. Mar. 87 Contractor
2. Submit the r~  -~manded procedures to the Working Contractor/
Group €ur and comment. Mar. 87 Working Group
3. Develop a manual of recommended procedures, and submit Contractor/
it to the Working Group for review and comment. Apr. 87 Working Group
4. Submit the revised manual to the Steering Committee May 87 Working Group/
for approval. Steering Comm.
5. Disseminate the manual to pertinent people. May 87 Contractor/

Working Group

#3: Develop proposals for improving inter/intra-agency collaboration that focus on transi-
tion, taking into consideration the existing practices that have been documented as an
outcome of Objective 10, as well as the outcome of Objective 11, Task 1.

Activities: Timeline: Responsibility:’

1. Review and analyze the history of existing formal
agreements. Mar. 87 Contractor

2. 1dentify the components of successful cooperative
agreements. Mar-Apr. 87 Contractor

3. Develop model formats for cooperative agreements

to meet lccal needs. Apr-May 87 Contractor
4. Submit model formats to the Working Group for review Contractor/
and comment., May 87 Working Group
5. Send the revised model formats to the Steering ©. - May 87 Working Group/
mittee for approval. Steering Comm.
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TRANSITION WORKING GROUP

OBJECTIVES/TASKS/ACTIVITIES AFTER MAY 1987
Objective #11: Identify procedures for the improvement in inter- and intra-
agency collaboration in the development and implementation of
an appropriate number and diversity of transition programs.

Task #4: Implement and evaluate at least one of the new proposals in an
urban, suburban and rural setting.

Activities:
1. Identify the appropriate person(s) to negotiate a local agreement.

2. MNegotiate one or more agreements in rural, suburban and urban
settings.

3. Implement and evaluate the agreements.
Objective #12: Develop or enhance procedures for training all appropriate
persons on their roles in the transition process.

Task #1: Describe the ideal roles and functions necessary to facilitate
the transition process.

Activities:

1. 1Identify the people necessary for a transition team, taking into
congsideration different handicapping conditions and local constraints

2. Ildentify and convene sub-committees or task forces of representatives
necessary to make up transition teams.

3. Using these sub-committees for advice, describe the ideal roles and
functions of transition team members.

4. Send out this description for review and comment.
5. Revise the descrintion based on feedback.

Task #2: Propose and evaluate procedures for training pertinent people to
become effectively involved in the tramsition process.

Activities:

I. Identify and evaluate existing training resources in Oregon (PGA, COP
etc.).

2. Develop proposed training procedures based upon existing resources
(strengthen and consolidate, where appropriate).
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Task

Objective

Task

Task

3. Send proposal to appropriate people for ruvi.w and .cemeat,
4, Revise proposal basaed on raview.

#3: Implement and evaluate training programs based on the outcomes of
tasks #1 and #2.

Activitios:
1. 1Identify people aud organizations to receive the tr-oiaing.

2. Negotiate training agreements, that both utilize existing training
resources and create new opportunities.

3. Implement and evaluate the training.

#13: Improve pre-service training on good transitional programming

for all service providers.

#1: Negotiate with professional preparation programs concerning the
implementation of pre-service training that addresses transition
issues,

Activitien:

l. Identify what is currently being done.

2. Share with them the training packet as identified in Objective 12,
Task 3,

3. Recommend procedures for inclusion of new transition information in
appropriate pre-gservice curricula.

4. Develop agreements concerning future efforts in pre-service training.

#2: Evaluate the impact of newly negotiated approaches to pre-service
training.

Activities:

1. Negotiate evaluation procedures with professional preparation programs.,
2. Assist, where appropriate, in implementing evaluation.

3. Analyze and interpret outcomes of evaluation.

4. Offer recommendations concerning further improvement in pre-service trainir

b3
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Ob Jective

Task

Task

Task

#14: Develop and implement procedures for collecting and dharing

data on thae tranaition outcowes of apecial education astudaenta

whn leave achool.
#1. identify mechanisma of data generation and data sharing.
Aciivities:
1. Survey existing data collection procedures in the relevant aganclaes.
2. 1Identify opportunities for sharing that emerge from this analysis.

3. Identify problems/barriers that interfere with this sharing.

$2: Develop plans for achieving inter/intra-agency collaboration on data
generation and sharing.

Activities:

1. Identify agencies, units and people who would participate in data
sharing network.

2. Propose one or more specific models for sharing based on Objective 14
Task 1.

#3: Implement and evaluate at least one of the plans that have been
developed in an urban, suburban and rural setting.

Activities:

1. Identify the appropriate person(s) with whom to negotiate a local
agreement.,

2. Negotiate one or more sgreements in rural, suburban and urban
settings.

3. Implement and evaluate the agreements.
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Objactive #15:

Objective #16:

Task #1:

‘(ask #2:

Task #3:

‘ask #4:

Task #5:

Task #6:

DOCUMENTATION WORKING GROUP

OVERVIEW OF OBJECTIVES AND TASKS

Identify the minimum content, proceduree and mude! forms to be
included in the IEP process for middle school auu high school
students with disebilities, addresaing all dimersions of an IEP
including modified ' curriculum which is to include transitional
and vocational components.

Develop and evaluate a procedure for implementing Individualized
Transition Plans (ITP's) that are coordinated with IEP's for all
middle school and high school special education studants.

Define and describe the components that should be included in an
ITP for middle school/secondary special education students.

Define and describe the process that should be used to develop
the ITP for middle school «ad high school special educati~n
students. Also describe the relationships between the ITP and
the IEP.

Define and describe the procedures that should be followed at
the state and local levels in ITP monitoring for middle school
and high school special education students.

Develop model forms and procedures that will be used to docu-
ment and monitor the ITP process with middle achool and high
school special education students.

Develop and conduct one Statewide Conference for state level
policymakers and six Regional Conferences for local service pro-
viders, students, families, and any other appropriate people,
using the outcomes of Task l1-4. The Conferences will be con-
ducted in conjunction with those of the other Working Groups.

Field test, evaluate, and modify the ITP package.
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Objective

Taak

Taask

Task

Task

Task

Objective

Taak

Task

Task

Objective

Task

Task

Task

#L7:

#l:

#3:

#4:

5

#18:

#l:

#2:

#3:

#19:

#1:

$#2:
#3:

Fatabliah weaningful atatewide graduation requirements and
ldentify the type of completion document, including a statement
¢ achiavewenta, to be avarded tc high wchool apecial edycation
students,

Identify the different typas of graduation requirements and
complation documenta that are currently being used in achool
districts around the country, Review the historical perspective.

Identify informstion needed by employers to be included on
diplomas and completion documents,

Develop a policy p-oposal concerning graduation requirements and
completion documents for use in all Oregon schools, incorporating
the outcome of Tasks 1 and 2.

Develop a plan for implementing the policy within all ;rivate and
public schools in Oregon.

Field test, evaluate, modify and implement the plan.

Develop and disseminate standardized cperaticnal manuals to
school districts, parents, and adult service agencies, on the
utilization of the secondary IEP and ITP process to facilitate
adult adjustment for students with disabilities.

Identify and review manuals current.y in use in Oregon and other
states.

Prepare manuals on the utilization of the IEP and ITP process,
that will meet the needs of parents, educat>rs, and personnel
from adult service agencies.

Disseminate manuals to school districts, parents and adult
service agencies.

Conduct inservice training for target groups on the incorpora-
tion of adult adjustment into the IEP and ITP process. Target
groups include parents, educators, and professionals in adult
service agencie:.

Develop a plan for conducting inservice training throughout
Oregon.

Implement, evaluate and revise the inservice training.

Conduct inservice training throughout Oregon.
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DOCUMENTATION WORKING GROUR

TIME/TABK ANALYSBEN THMOUGH WAY 1987

Objective #15: Identify the minieum content, procedures and wodel forms to be included in the IEP
process for amiddle achool and high swchoal atudents with disabilities, addrousing
all dimeunione of an IEP lncluding wodified currlculum which iw to {nclude transi=
tional and vocatlonal components,

Objective #16: Devel>p and evaluate a procedure for tanlementiog Tndividualized YTeansition Plans
(1TP's) that are coordinated with 1EP' for all middle school and high scheol
special education students.

Task #1: Define and describe the components that should be included in an ITP for widdle
school and high school epeclal education students.

Activities; Tieeline: Reaponsibility:

l. Gather model ITP forma from aexemplary middle school
and high school apecial education programs in Oroegon

and throughout the country. Jan. 86 Contractor
2. List components that ahould be included in the ITP,
develop a minirua of three draft forms, and submit Contractor/
them to the Working Group for review and comment. Jan. 86 Working Group
3. Identify and select a sample to serve as field reviaewers. Feb. 86 Contractor

Working Group

4. Develop an instrument to be uscd for revi<w and comment
of the proposed ITP forms. Jan. 86 Contractor

5. Send proposed ITP forms to field reviewers and
analyze their comments. Feb. 854 Contractor

6. Develop revised ITP forwms, iacluding definitions and
descrip:ions of components in the ITP and submit them 65 Coatractor/
to the Working Group for review and comment. Teb. 86 Working Group




lask

Activities:

7.

Send revised ITP form to Steering Committee for
approval.

Mar. 86

Responsibility:

Working Group

#2: Define and describe the process that should be usged to develop the ITP for middle school
and higu school special education students. Also describe relationships between the IEP
and iTP.

Activities: Timeline: Respongibility:

l. Collect information from school personnel, committees,

and parents concerning their perceptions of the ideal

IEP and ITP processes. Mar. 86 Contractor
2, Collect information from the same group used in

activity 1 concerning their perceptions on how the IEP

and ITP process should relate to each other. Mar. 86 Contractor
3. Review this information and develop a draft proposal

of the IEP and ITP processes, including responsibilities

for implementing each part of this process (i.e. voca-

tional education, mental health, vocational rehabili-

tation, parents, special educators). Mar-Apr. 86 Contractor

4. Submit the draft proposal to the Working Group for Contractor/

review and comment. Apr. 86 Worxing Group
5. Send the proposal for field review, using the same
sample identified for Task 1. Apr. 86 Contractor

6. Revise the proposal, based on reviewers' comments, Contractor/
and submit it to the Working Group for review and Apr. 86 Working Group
comment.

7. Send revised proposal to the Steering Committee for

approval. Apr. 86 Working Group
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Task #3: Define and describe the procedures that should be followed at the state and local levels
in ITP monitoring for middle school and high school special education students.

Activities: Timeline: Re sonsibility:

l. Obtain and review existing monitoring systems in Oregon
and other states. Mar-Apr. 86 Contractor

2. Bring together a small group of special education
supervisors and principals to review current
practices and discuss issues. Apr. 86 Contractor

3. Develop a questionnaire, concerning what should be
monitored and how monitoring should be accomplished. Apr. 86 Contractor

4. Using the same sample identified for Task 1, ob' 4
input from teachers and parents concerning what
should be monitored, and how monitoring should b.:
accomplished. Apr-May 86 Contractor

5. Utilizing input from Task 3, Activity 4, along with
the outcomes of Tasks 1 and 2, develop a proposed

format for ITP monitoring. May 86 Contractor
6. Submit the proposed format to the Working Group for Contractor/
review and comment. May 86 Working Group

7. Send proposal to the same sample of field reviewers

for comment. May-Jun. B6 Contractor

8. Revise the proposal, based on reviewers' comments, Contractor/
and submit it to the Working Group, for review and Jun. 86 Working Group
comment.

9. Send revised proposal to the Sterring Coumitt-—2 for
approval. June 86 Working Group
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Task #4:

Develop model forms and procedures that will be used to document and moanitor the ITP

process with middle school and high school special education students.

Activities:

1.

2.

Integrate the outcomes of Tasks 1-3 into a package of

usable materials.

Incorporate computerized forwats into the materials

that are compatible with the ODE statewide data

system.

Submit the package to the Working Group for review

and comment.

Obtain review and comment on the package from a sm.i.

sample of representative users.

Revise the package, based on reviewers' comments,

and submit to the Working Group.

Send the revised package to the Steering Committee

for approval.
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Jun.

Jun.

Jun.

JUI .

Jul.

Jul.

Timeline:

86

86

86

86

86
86

Responsaibility:

Contractor

Contractor
Contractor/
Working Group
Contractor

Contractor/
Working Group

Working Group



Objective #15:

Objective #16:

"dentify the minimum content, procedures and model forms to be included in the LEP

process for middle school and high school students with disabilities, addressing
all dimensions of an IEP including modified curriculum which is to include transi-

tional and vocational components.

Develop and evaluate a proceu.re for implementing Individualized Transition Plans

(LTP's) that are coordinated with IEP's for all middle school and high school

special education students.

Task #5: Develop and conduct one Statewide Conference for policy makers and six Regional
Conferences for local service providers, students, families, and any other appropriate
people, using the outcomes of Tasks 1-4. The Conferences will be conducted in conjunction
with those of the other Working Groups.

Activities: Tir~line: Responsibility:
1. Develop preliminary plans for the Conferences, including
locations, participants, program length and design, Contractor/
and objectives. Jun. 86 Steering Comm.
2. Develop Conference agenda, materials and presentations,
using the outcomes of Tasks 1-4, Jun-Aug. 86 Contractor
3. Manage all logistics for all the Conferences. Jun-Sep. 86 Contractor
4. Conduct Statewide Conference for state level policy Aug. 86 Contractor
makers.
5. Conduct six Regional Conferences for local service
providers, students, families, and other appropriate Nov. 86 Contractor
people.
6. Write a report describing the results of each Contractor/
Conference, and submit it to the Steering Committee. Dec. 86 Steering Comm.
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Objective #15: Identify the minimum content, procedures and model forms to be included in the IEP

process for middle school and high school students with disabilities, addressing
all dimensions of an IEP including modified curriculum which is to include transi-
tional and vocational components.

Objective #16: Develop and evaluate a procedure for implewenting Individualized Transition Plans

(ITP's) that are coordinated with IEP's for all middle school and high school
special education students.

Task #6: Field test, evaluate, and modify the ITP package.
Activities: Timeline: Responsibility:
1. Design an appropriate field study for evaluating the
packages, and submit it to the Working Group for review Contractor/
and comment. Oct. 86 Working Group
2. Negotiate agreements with selected school districts to
field test the packages. Oct~Nov. 86 Contractor
3. Implement and evaluate the field tests. Dec. 86-Apr. 87 Contractor
4. Revise the packages of materials, based on the outcomes
of the field tests. Apr. 87 Contractor
5. Submit the revised packages to the Working Group for Contractor/
review and comment. Apr. 87 Working Group
6. Submit the revised packages to the Steering Committee May 87 Working Group

for approval.
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DOCUMENTATION WORKING GROUP

OBJECTIVES/TASKS/ACTIV1.IES AFTER MAY 1987
Objective #17: Establish meaningful statewide graduation requirements and
identify the type of completion document, including a statement
of achievements, to be awarded to high school special educa-
tion students.
Task #1: Identify the different types of graduation requirements and
completion documents that are currently being used in school
districts around the country. Review the historical perspective.

Activities:

l. Conduct a thorough review and analysis of all available literature
on this topic.

2. Identify an appropriate sample of reviewers, to provide input into
the development of policy on this topic.

3. Review and analyze Oregon's legal requirements in this area.

4. Develop a survey instrument for identifying and evaluating current
practices in Oregon.

5. Using this instrument, conduct a survey and interpret the findings.

6. Using all of the above input, develop & proposal for graduation
requirements and completion documents.

7. Send proposal to the sample identified in Task 2 for review and
comment.

8. Revise the proposal, based on reviewers' comments.

Task #2: Identify information needed by employers to be included on
diplomas and completion documents.,

Activities:

l. Conduct a thorough review and analysis of all available literature
on this topic.

2. Identify an appropriate sample of employers, to provide input into
the development of graduation requirements and completion
documents.

3. Develop a survey instrument for identifying and evaluating employer
requirements in this area.

4. Using this instrument, conduct & survey and interpret the findings.
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Task

Task

Task

5. Building on the outcomrs of Task }, r:vise the proposal for
graduation requirements and ccmp!.ticy documents, incorporating the
outcomes of the employer survey.
#3: Develop « policy proposal concerning graduation requirements and
completion documents for use in all Oregon schools, incorporating
the outcome of Tasks 1 and 2.
Activities:
1. Identify an appropriate sample of reviewers, including achool district
personnel, employers, higher education special educators, personnel
from adult service agencies, parents, and adults with disabilities.

2. Design a procedure for evaluating the proposal that emerged from
Task 2, Activity 5.

3. Implement thi: -rocedure with the sample identified in Task 1.
4. Revise the proposal, based on the outcomes of Task 3.
5. Submit the revised proposal to public hearings.

6. Make final revisions, and submit to the Oregon Board of
Education for adoption.

#4: Develop a plan for implementing the policy within all private and
public schools inm Oregon.

Activities:
l. Develop a preliminary proposal for plan implementation.

2. Identify an appropriate sample of reviewers, including all constituen-
cies that would be affected by the plan.

3. Send the preliminary proposal for implementation to this sample for
review and comment.

4. Revise the proposal, based on the comments of reviewers.
#5: Field test, evaluate, modify and implement the plan.
Activities:

1. Negotiate implementation agreements with a representative sample of
school districts.

2. Implement and evaluaste the field test.

3. Revise the procedures, based on the outcomes of the field test.
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4. Implement the revised procedures statewide.
5. Evaluate statewide utilization.

6. Modify procedures, if necessary, based on outcomes of statewide
evaluation.
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Ob jsctive

Task

Task

Task

#18: Develop and disseminate standardized operational manuals to
school districts, parents, and adult service agencies, on the
utilization of the secondary IEP and ITP process to facilitata
adult ad justment for students with disabilities.

#1: Identify and review manuala currently in use in Oregon and other
staten.
Activities:

l. Identify and obtain a representative sample of existing manuals.
2. Review these manuals for content and style.

3. Survey users of these manuals, in order to identify strengths and
needed areas of improvement.

4. Develop recommeundations for preparing a manual to be used in Oregon.
#2: Prepare manuals on the utilization of the IEP and ITP process,
that will meet the needs of parents, educators, and perscunel from
adult eervice agencies.

Activities:

l. Develop a proposed manual, based on the outcomes of Objective 15/16,
Task 5, and Objective 18, Task 1.

2. Obtain review and comment from a representative sample of users.

3. Revise the manual, based on reviewers' cormments.

#3: Disseminate manuals to school districts, parents and adult service
agencies.
Activities:

1. Develop list of school district, parent groups and adult service
organizations to receive the manmual,

2. Develop an appropriate dissemination plan.
3. Implement and evaluate the dissemination plan.

4. Revise the disscvination plan, if appropriate.
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Objective #19: Conduct inservice training for target groups on the incorpora-
tion of adult adjustment into tha [EP and LTP process. Target
groups include parents, educators, and professionals in adult
service agencies.

Task #1: Devalop 4 plan for conducting inservice training throughout
Oregon.

Activities:
1. 1ldentify the appropriate recipients of training.

2. Develop a training plan, within the constraints of available
resources.

Tagk #2: Implement, ¢-aluate and revise the inservice training.
Activities:

1. Select a small sample of training recipients, including school
district personnel, adult service agency personnel, and parents.

2. Implement and evaluate the training procedures.

3. Revipse the training proceduras, based on the outcomes of Activity
2.

Task #3: Conzuct inservice training throughout Oregon.
Activities:

1. Develop a revised training plan for statewide implementation, based
on outcomes of Task 1, Activity 2 and Task 2, Activity 3.

2. Implement the plan and evaluate its ouicomes.
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Objective 20:

Taak #1:

Task #2:

Task #3:

Task #4:

Task #5:

CERTIFICATLON/ (RAINING WORKING GROUP

OVERVIEW OF OBJECTIVES AND TASKS

Identify and implement the most useful and appropriate ways to
prepare all service providers (including but not limited to
spacial education and regular education teachars and administra-
tors, vocational and rehabilitation staf”, couynselors and other
service providers) and parents to serva secondary students with
disabilities effectively.

Using the Halpern and Edgar studies as a basis, conduct
additional inquiries to specify further the picparation needs of
secondary teachers and others. The inquiries should investigate
at least the following questions.

-What are the skill strengths and weaknesses of elementary and
secondary trained teachars who work with secondary students with
disabilities?

-Do different service delivery models for secondary students with
disabilities require different teacher skills and preparation?

~What specific teacher skills are required to enable them to
provide appropriate transition services to secondary students
with disabilities?

~What are the various roles and responsibilities of the agencies
and persons in transitioning, and what are the various roles and
responsibilities of institutions and agencies for providing pre-
paration to staff?

Analyze information collected, using the Edgar and Halpern
studies and other studies for implications concerning staff
development activities, parent training, employer training and
pre-gervice personnel training policies.

Develop and conduct oane Statewide Conference for state level
policy makers and six Regicnal Conferences for local service
providers, students, families,ard any other appropriate people,
using the outcomes of Tasks 1-2. The Conferences will be
conducted in conjunction with those of the other Working Groups.

Develop proposals . .» the implementation of changes in both pre-
service and inservice personnel preparation activities.

Develop a statewide data base in order to conduct studies of the
impacts of policy changes in both pre-service and inservice train~
ing.



CERTIFICATION/TRAINING WORKING_GROUP

TIME/TASK ANALYBES THROUGH MAY 1987

Objactive 201 Identify and implement the mout usaful and appropriate wayu ¢ prepare all gervice

providers (including but n. v 4 to epecial education 814 ragular cducation
teachers and adminiwtratore, v+. ..« . und reahabilitating aralf, counselors and
othar service providers) and parents v » .. o 1:ooniary otudouts with disabllitics
offectivaly,

Task #1: Using the Halpern and Kdgar studies as a basis, conduct additiowal {iulries to .ungifly
further cthe preparation nesds of sucondary teachers and others. The nqul:ios ahould
investigate at least the following questions:

- What are the skill strengths and weaknesses of elemantary and secondary tralned
teachers who work with secondary students with disabilities?
- Do different service delivery models for secondary students with disabilities raquiie
different teacher skills and preparation?
- What specific teacher skills are required to enable them to provide appropriate transit'e
services to secondary students with disabilities?
~ What are the various roles and responsibilities of the agencies and persons in
transitioning, and what are the various roles and responsibilities of institutions snd
agencies for providing preparation to staff?
Activities: Timeline: Responsibility:
1. Appoint a task force comprised of representatives

from affected groups to review the current studie- and

design additional studies to address the defined ques-

tions and additional questions as appropriate. Mem-

bership should be drawn from at least the following

groups: advocacy/support organizat nne, professional

preparers, achool service providers, providers from other

adult agencies, and representatives from teacher organi-

zations. In addition, people from the private sector

shculd also be represented. Jan. 86 Working Group

81



Activitlea:

2.

3.

b

5.
6.

Task #2:

Daval:n RIP'S Ffor the i(dentified atudlies, and subwmit
thaw .. the Working Group for revliew and comment.

Submiv ' ' o 8teerlng Committee for approval.
Circulate :"'s, idontify liat of contractorw to
complate the study projects, and aubmit the list to
the 3teering Committee for selection.

HSelect a contractor.

Conduct the atudy(ies)

Fab, 36

Vﬁb . ub

Mar, 86

Apl" . 86

Apr-July 86

Reaponaibilicy)

Working Group

Working Group

Working Qroup
Steering Comm.

Contractor

Analyze information collected, using the ¥dgar and Halpern studies and other studies for
{mplications concerning sta’f development activities, parent training, employer training,

and pre~survice personnel training policies.

Activities:

1.

Using the task force identified {or Tesk 1, analyze
and interpret data collected for implications per-
taining to changes that might be needod in state
policies on pre-service personnel preparation.
Specific issues to consider should include at least
the following:

- endorsement/certification modifications,

- courses of study requirements for tescher preparation

programs (graduate aud undergraduate),

- training requirements prior to license reissuance,

Timelin.

8¢

Reaponaiblility:




Activities: Timeline:

- interagency coordination and cooperation for staff
development and employment requirements. May-Jun. 86

Using the task force, analyze and 1nterpret data

collected for implications pertaxnlng to staff, employers

and parents tralnlng activities that are necessary for

the immediate improvement of staff, employer, and parent

skills related to secondary special education. May-Jun. 86

Write a report on the findings from the various
stud1ea, describing implications for pre-service and
in-service preparation. Jun. 86

Submit the report to the Working Group for review Jun. 86
and comment.

Submit the revised report to the Steering Committee Jul., 86
for approval,

Responsibility:

Contractor

Contractor

Contractor

Contractor/
Working Group

Working Group



Objective #20:

Task #3:

dentify and implement the most useful and appropriate ways to prepare all service

providers (including but not limited to special education and regular education
teachers and administrators, vocational a ' vehabilitation staff, counselors and
other service providers) and parents to surve secondary students with disabilities

effectively.

Develop and conduct one Statewide Conference for state level policy makers and six Regional
Conferencnrs for local gervice providers, students, families, and any ocher appropriite
people, using the outcomes of Tasks 1-2. The Conferences will be conducted in conjunction

with those of the other Working Groups.
vities:
Develop preliminary plans for the Conferences, including
locations, participants, program length and design,

and objectives.

Develop Conference agenda, materials and presentation,
using the outcomes of Tasks 1-2.

Manage all logistics for all the Conferences.

Conduct Statewide Conference for state level policy
makers.

Conduct six Regional Conferences for local service
providers, students, families, and other appropriate
people.

Write a report describing the results of each
Conference and submit it to the Steering Committee.

84

Timeline:

Jun. 86

Jun—-Aug. 86
Jun-Sep. 86

Aug. 86

Now. 86

Dec. b6

Respongibility:

Contractor/
Steering Comm.

Contractor
Contractor

Contractor

Contractor

Contractor/
Steering Comsa.



Objectrve #20:

Task #/:

Identify and implement the most useful and appropriate ways to prepare all service

providers (including but not limited to +pecial education and regular education
teachers and administrators, vocational and rehabilitation staff, counselors and
other service providers) and parents to serve secondary students with disabilities

effectively.

Develop proposalas for the implementation u. changes in both pre-service and in-service

personnel preparation activities.

Activities:

l’

— put—

Draft positi'n statements, developed with the task
force identified for Task 1, which recommend policy
changes for both pre-service and in-service training
activities for improving secondary special education.

Submit the position gtatements to t+ Jorking Group
for review and comment.

Circulate the draft position statements among appro-
p ' 7te agencies and groups for review and comment, and
analyze the reaponses.

Prepare a revised draft of the position statements
into policy recommendrtions for both pre-service and
in~gervice training, and submit the revisions to the
Working Group.

Submit the revisions to the Steering Committee for
approval.

Submit the final position statements to the Cooperative

Personnel Planning Council and the Teachers Standards
and Practices Commission for review and action.

85

Oct—-Nov. 86

Nov. 86

Nov~Dec. 86

Jan-Feb. 87

Feb. 87

Ma-. 87

Respousibility:

Contractor

Contractor/
Working Group

Contractor

Contractor/

Working Group

Working Group

Steering Comm.



fask #5: Develop a statewid: data base in order tc conduct studies of the impactsn of policy changes
in both pre-service and in-gervice training activities.

Activities; Timeline: Responsibility:

1. Prepare a data base for evaluating the impact of changes
in pre-service and in-service training policy upon
teachers' role and function, students' accomplishments

while in school, and post school adjustments. Apr. 87 Contractor
2. Present the data base to the Wcrking Group for review Contractor/
and comment. May 87 Working Group
3. Submit data base to Steering Committece for approval. May 87 Working Group

8o




CERTIFICATIuUN/TRAINING WORTING GROL::

OBJECTIVES /TASKS/ACTIVITIES AFTER Ms. )

Objecrive 20: Tdentify and iwmplement the most useful . .. .ppropriate ways to
prepare all service providers (including but not limited to
special education and regular education teachers and administra-
tors, vocational and rehabilitation staff, counselors and other
s«rvice providers) and parents to gerve secondary students with
disabilitios effectively,

Task #5: Develop a statewide data .ase in order to conduct studies of the
impacts of policy changes in both pre-service and inservice
training activities.

Activities:

4. Collect data for a baseline prior to implementation of any policy
changes of training activities.

5. Continue to collect data and update the data base yearly.

6. Using the data base and other information resources, study the
following:

- changes in teacher preparation in relation to assignments,

- student skill devzlopment in relation to services received,

= student placement status after leaving ' *hool,

- satisfaction of parents and students with secondary school
training and post school status.
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