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PARENT AND CHILD: A PARENTING AWARENESS PROGRAN
FOR HOKE BASED HEAD START

Introducticon

The follcwing parent education program waa deaigned to
foaster more aflactive, positive and satisfying parenting skills
and relationahips. The intention is to help parenta in the Head
Start program feel better about themaelves, their children, their
familiea, and the interactiona among all three. Teaching anad
reinforcing varioua paraenting techniques, encouraging parents to
make choicea intentionally, and creating a aupport network are
also important aspectsa of this program.

Thia program waa deaigned apecifically for the Home Baaed
component of Head Start. There are eight two hour group
seaaiona. Theae seasaionsa can e implermented during the regularly
scheduled center (activitiea/asoccialization) day. Each group
conaiata of 8-12 parenta depending on the caseload of the
individual home visitor. The home visitor; parent involvement
coordinator, or other component ataff can lead the measiona. It
ia important, though, that the aame peraonca) lead all the
aeasaiona. Each seaaion ia aelf contained to allow for irregular
attendance. Each aesaion ia deaigned to have a clear, aimple
topic and to be auvcceas oriented. One technique and/or activity
to reinforce the topic ias provided in each aesaasion. Other at

" (NOTE:® The word facilitator and leader are used
interchangeably throughout thias program deacription.)’
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home activitiea are provided with the expectation that the home
viaitor will continue to work with individual parents on a weekly
basis,

All the information needed to deaign and implement an eight
weaek sesaion is found in the following pagea. Each individual
seasion containa the following information and followa thisas
order:?:

1. Facilitator information: Gives apecific and background
information and discusses the particular topic.

2. Deaign information: Give; the atepa involved in
implemanting the aeassion from baginning to and.

3. At home activitiesa: Providea additional activitiea that
can be asaignad to parenta on a weakly basisa. Theae
activities help to reinforce tha topic.

4. Parent handout: Thia handout ia a aummary of the
facilitator information. It includesa a liat of available
resources and zomaetimesa includeas an at home activity for the
week .

Thia program can be used aa is or improvised as the needa of
the program, parentsa, or facilitator dictatea. Parents whc have
gone through thia program have anjoyed it and found it helpful in
improving their relationahip with thair children. It ia the

author”'s hope that you and your group will tco.




Home Base philosophy centera around the concept that the
parent is the £irnt and moat influential aducator of his or her
child. Children, in 4interaction with their parents, learn
thousands of things about the world they 1live in. Thisa
interaction influencea <their viaion of thanaclve; and their
connection with othera and the world. Thesa early experiences
make important differencea to the reat of their lives.

Home Baaed programa must give parenta (or parent aubstitutes
and other appropriate family members’) an opportunity to learn
apbout?

1. Varioua approachea to childrearing.

2. Waya to enhance askill acquisition by uaing elements
of the child’s typical environment.

3. Ways to turn everyday experiencea into conatructive
learning expeariences for the child.

'4. Ways of encouraging the child’a language development.
5. Ways o enhance the child’as aoccial and emotional
development.

6. Variouas posasible effecta of the interaction between
parenta, children, and other family membera.

7. Specific information about health and nutrition.

8. Varioua resocurces in the cormunity and how to use
therm.

Thease areas of learning are accomplished through the home

viaits, socialization experiences, other contactsa, and special

10
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workahopsa. The parent education program presented here ias vet
another way to help realize these primary Home Baased Head Start
armsas 0of learning.

Barent and Child: A Parenting Awareness Program goesa buyond'
theae more general learninga. This program focusesa nore
apecifically on parenting: skills, feelings, problemsa, joys, and
choicea. The program was designed to:

. Foater intentional choicesa in parenting techniquea,
decisiona, and interactiona.

2. Increase parent’s awvarenesas of themaelvea and their
influence on their children and family,

3. Facilitate positive parent-child relationahipa.

4. Create a aupport natwork.

Parentes spend much of their time nurturing and caring for
;

{heir children ancd recaive little or no care themselves. Support
¢iroups and parenting . programa are a neans for helping and
furturing esach other.

This program ia not msant to be judgemental of parant‘’a

ralues or methods of parenting. The program is based on the

>elief that within each person is the ability to solve personal
iproblcnn, eapecially when surroundad by caring, aupportive

/paopla. Thera ia more than one sclution to any problem. The

i
!

jparent group im together for mambera to help each other find the
:aolutionn that are right for their individual asituations. A
relaxed, informal acttiné ia iwmportant; a setting where parents
can be togethar, learn new information, practice new parenting

techniquesa, discuss problems and solutions, and learn where to go

11
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vhen additional help is neededqd. .

Parenta, aa do all people, have tha ability to make choices
about thermselves, their family life, and their relationshipa. To
make choicea intentionally, parents first have to be aware that
there are choices to make. Thias program sncouragesa parents to
think about what they are doing, what they want, and the choicesa
they have. It is the author’s hope that in thia way paranta will
become more aware of themaelves and their intaeractiona with their
family membara. In this way, thay become familiar with patterns
they wiah to keep and patterna they wish to change.

Choices that parents make are influential. They influence
themselvea, their children, their family, and ultimately the
worla. It is the author’s deasira to challenge them to think and

to awaken them to this responaibility.



WORKING WITH ADULTS .

T e S . e s s

All adult learners are unigue. An adult learnar is very
much the product of hia/her past life and axpefianccn. An adult
biringa with him/her underatandinga, akills, attitudea anad
feslinga that have personal mreaning. Adults have davelcred
concepta of trhemaelves which also have an important influence on
how they approach new learning experiences and which directly
affect their behavior. For example: an adult who haas had a poor
achool reaecord will probably see any formal learning <(claasroorn,
workshop, or laboratory with a teacher and formal program) as
another opportunity ¢to fail and will avoid the asituation.
Whereas an adult who haa had succesaful education experiences isa
likely to approach a formal learning ait ..ion with a positive
attitude.

Every adult haa hia‘her own learning atyle or method of

bringing in new information moat efficiently and making sense of

it. Therae are a number of learning atyles, but three primary
onea. These are: 1. Hearing: 1listening to words, listening to
othera, and listening to aounda. 2. Viauvalizings: reading,

looking at othera, viewing taleviaion, reading charts, etc. 3.
Touching/moving: touching, getting “feadkack" from Jointa and
musclesa. Adulta use all thrae of these learning atylea <(unleaa
there 1is a phyaical impairment 1like blindnesa), but moat raople
can identify a atyle that ia strongeat. A atrong style ia the
atyle which ia a person’s wn7nst efficient way of learning, but it

is not the only way. A teachar or facilitator can usae various

13



astrategies to help peocple with different learning atyles. For
exanple: talking and cassette tapes, illuatrationa and printed
material, touch, and role pleying can all be uased. Thia program
is deaigned to incorporate various strategiea., Lectuxea, charta,
handoutsa, discuasion, and experiential activitiea are all uased in
the hope that all styles will be addresaed.

In many teaching situations teachers have taken the
reaponsaibility of deciding what, how, and whan to teach. The
onﬁhesis has beean on a tranamittal of knowledge from teacher to
learner. Recently, however, it has been discovered that the
above approach has proven ineffective in teaching adulta. A new
method of teaching which ahifts the erphasis from teaching a body

¥ knowledge to learning how to learn seans Lo be more effective.
The adult in this case decides what, how, and when to learn.
This ia called self-directed learning. This type of learning
helps to motivate adulta because they can see the usefulnass of
the learning in their own terms, they accept reaponsibility for
thaeir own learning, and they learn what they deasire to learn. 1t
requiras that the role of the aducator be that of facilitator,
guide, and supporter instead of transaitter of knowledge.

There =rs sevaral ways that adults learn beat. An avarenass
of thess waya can be very helpful as important information ia
passed on to parenta wvhile implementing thia program.

Adults learn beat when:
1. They are comfortable.
2. They feel that their abilities s&are recognized.

Capitalize on tha parent’as strengtha. Remenbar that they

14




often have the anawvers to their own questiona. Facilitate
discuaaions in a way ¢that the parenta share their
viewpointa and knowledge with each other.

3. Their needs, questions, and concerns ara addressed.
Try to tie information presented into parent’s individual
concerns.

4, They truat and have confidence in their inatructor. Be
honeat. If you don’t Rnow the answer to a guestion say
80, but then look into it. Refer parents to other sources
whenever nscessary.

S. They are active participanta,. Encourage parenta ¢to
direct discusaion to sach other whenever possible.

6. They can diacover a new concept for themaselves.

7. All of their senses are activated. Don’t Just lecture.
Use a variety of teaching methoda to involve parenta., Uae
charts, workasheeta, experiential activities, booka, music,
role playing, games, etc. Be aware of how the parenta in
your group learn best. !

8. A&ulta learn beat with people they admire and with
people vho show them reapect. Reapect parenta for who they
are with their own apecial life experiences. Learn from
then as theay hope to learn from you and each other.

9, Adultas learn Dbesat and are wmotivated by saucceaaful

expariences.




Group Facilitation/Leadership .

In this parent education progran parenta, with a leader,
neat asa a group for aight aeaaiona. The group facilitator/leader
is a necesasary and vital part of the program. A leader may znervae
aa facilitator, consultant, advisar, teacher, observer, or
participant. Involvemant, enthuasiaam, creativity, and caring are
all important characteriatica of a group leader. The leader’sa
role is to introduce the ¢topic and activities, facilitate
discussion among the participanta, help keep the discusasion
focuaed and relevant, and to be time kaepar. Facilitating the
discussion is important. Parents share common experiences ana
should be &sncouraged to bea active participants, not observers;
*™ direct diascuasion to sach other; to see each othersa’ pointa
wf view; and to share personal expexiences and ideaa. It is in
thia way that parenta can learn fxrom and support sach other. The
leadexr should be reapectful of and aensitive to individual
differences in values among the participants. For example?
cursing mey ba violently opposed by one housahold while being an
everyday part of another. The group leader’s function is ¢to
challenge members to discover vhat is right for them, not to
pPerauvade them to do or o~ccept what the leader or other member’a
+hink 4ia8 right. The leader ia not an expert and ahould know
his/her limitationa and familiarize him/herself with 1local
referral resources.

Building Truat. A climate that is conducive to discuassion

of parenting issuves needa to be maintained so that participanta

can share problemas and poaaible soclutiona openly and honestly.




10

Thia climate can be foatered by developing truat within the
group. Nany aapecta come into play in developing this trust.
Mambera muat feel that they are truly listened to, are empathized
with, and are raapeacteaed. The group leader must be authentic.
Tha leader’as self-diaclosure (reavealing of one’a own thoughta anad
fealings that ara related to what’s going on and not
indiacriminata sharing of private life) offera a model to memberas
that can motivate them to be real in their own interactions.

Confrontation alao playa a role in developing truat. Truat
will be greatly inhibited if confrontation ia handled in a hit
and run fashion and if verbal abuse ias allowed. Leaders can help
mambers see that confrontation can be handled in a way which ia
saensitive, yat direct; honeat, yet caring. Diasagreement can be
expreased in a way that reapects thoase whoae opinions are being
voiced. Challenging people ia as important aa aupporting them. A
timely challenge can help &a permson look at an aspect of
themaelvea that they have been avoiding.

Confidentiality is another factor that is important in
building truat. The leader ahould emphaaize the importance of
not diacusaing, outaide the group, identitiea or apecific
aituationa diacuased within the group. People will not openly
discusa peraonal problema if the leader and membera do not
reapect confidancea. -

Thia parent education program haa a pre-deasigned atructure,
although fleaxibility isa atrongly encouraged. Each aseaaion ne&ads

an agenda which is initially designed by the facilitator. The

more tha group menbera are involved in the agenda and topic
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selaeaction the more receptive they will be, and .azs a result the
more effective the program will be. Ona way nremnbera can be
involved is Dby approving the agenda and the propoased timing of
the agenda. For examrple: the members may agree on how much time
is to be apent on each activity. Members can alaso prioritize the
auggeated diacuasion itema on the agenda.

A facilitator/leader may use certain techniquea during a

session. These are:
a ahort amount of time. Hembaera of the group call out ideas <(no
matter how farfetched) while aomeone writea them down exactly as
aaid. Do not diacusma Or evaluata ideas at thia tixe. Don“‘t
worry about duplication. Stop when ideaa atop coming or when the
predetermined time ias up, then diacuasa, choose, and prioritize
the ideas.

Setting priorities The leader helpsa the grcup decide which
topica or activitiea it wanta to deal with firat, aecond, and ao
on.

Listening The leader should liasten attentively and remain
prasant to the group. Thia will enable the leader to aunnerize;
clarify, <focus, prevent too rapid cloaure of a diacuasion, and,
in general, keep thinga underatandable and moving.

Diacuasion While the group isa exchanging ideaa the leadaer
should Dbe aware of astaying on the aubject, Kkeeping time, and
giving opportunities for all to speak. The leadexr should

generalize the topic wherever poaaible so as to include all the

group membera, while continuing to addreasa an individual’s

15
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concern. .

Conflict Sonetimes conflicts among membera arise.
Withdrawal, overparticipation, and difficulty in reaching a
decision can kesp the grcup from being productive. The leader
ahould auggeat that interperaocnal conflicta be brought out in the
open and reaolved in a consatructive way. The leader can help
pravent conflict through thoughtiu% pPlanning, atrictly obaerving
group guidslines, directness, sensitivity, and positivensess.

Unfiniahed Dbusinesas If only one or two people are 1in a
diacuasaion for an extended period of time the leader might
suggest that the discuasion be completaed after the session is
over. Thia will help keep the group’a energy level higher and
also meet everyone’s needs.

Conaensusa 1f{f <the group needs to make a decision everyone
neada to agree to it. Examples are: vhether smoking is to Dbe
allovwed:; vhather children are to be allowed in the room while a
agssion is in progresas.

Group facilitation/leadership takea askill and practice. The
information presentad here just touchea on group procesa and a

leader’a rola. To learn more about groups and laeaderahip refer

to Corey and Corey, Groups: Process and Practice; Parenta Learn

by Braun, Coplon, and Sonnenachein.
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INTRODUCTION

The following pagaes give apecific information for the
development and implementation of the Parenting Avarenesas
Program.

Each seasion ia broken into four parta:

b Facilitator information. Information given here is a guide
for the leader. It providea Y“ackground information and is not
intended to be read to the group. Thae leader ahould feel free to
locate and uae additional resources to improve and supplement
his/her presentation. The parent handout includes a listing of
reaocurces that may be helpfu;.
2, Daaign. The design page detaila the ateps involved in
irmplerenting tha asession from beginning to end. Again, the
facilitator should feel free to improvise so that the session
more closely meeta the needa of the group and facilitator.
3. At Home Activitiesa. Here are follow-up at home activities
for the pareants. One activity should be aasaigned and explained
at the &and of each gseasion. These activitiea will help parents
practice, as well as reinforce, what haa been discussed.
Additional activitiea can be explained and assignad on a weakly
basia Dby the home viaitor. For these activitiea to be moat
helpful, it is important that they be diacusaed with the parent
tha waeek following thair aasignment. |
4. ' Parent Handout. Thia sheet ia for parenta to keep. It is a
simplified asummary of the day’s topic endiliata resource books.

Several of these handouta alao have the at home activity printed

on thewm.

22
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-

The author suggeata that all materials for each seaaion be
raad through by the facilitator before he/she begina work on

daveloping his/her part.

23
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GETTING STARTED

Setup

Facility and Eguipment. Facility and equipment needed is=s
minimal. The facility that is used can be the cone normally used
for the activitiea (socialization/center) day. The room used for
the parenta ashould be separate from the one used by the children.
Thia will keep the noise level and interruptions down to a

minimum while allowing for privacy. Tableas, chaira, mragic

markera, large newsprint, and tape are all the materials that are

naadsd.
Group aiza. The group ahould consaiast of no more than 12
adults. Thia would ba the approximate number of adulta in one

home visitor’s caseload.

Seasion breakdown. Each session laats about two hoursa.
Following eare approximate amounta of time needed and general
descriptions of the use of that time. This ia bamed on an
activity day laating from 9:15 through lunch.

9:15 The parentas and children arrive. Children have a
anack. The parenta have a anack and viait.

9:30 Children leava the parenta and go with ataff members
to a&a neardby room to bagin their center experience. The

children’s day is comprized of small and large group experiences,

free play, outaside play, muaic and art activities. Parenta have

their monthly busineas nmeseting. Here they may discuss
fundraisaing projectsa, trade coupona and diacuasa other
riscaellaneoua businesa itemsa. At this time one or two pre-
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aasigned parenta accompany the children to their .play area. The
parents that are with the children have an opportunity to
interact with their own and other children and to observe the
staff interacting with the childicn.

10:00 The parents with the children come back and )join the
othersa. At this time the previoua month’s home activities are
diacuassed among the group, with the help of the £ec1i1tetor.

10:30 The topic for the day and the agenda are introduced
py the facilitator. After group members have asked guesations,
given suggestions, and made any adjusatmenta to the agenda the
facilitator bagina diacusaaion on tha topic. The aeasion design
with handoutas and at home activities is implemented now. A table
diasplaying reaourcas (booka and free informational pamphleta from
local agenciea) should be set up.

211230 The parent session is completed.

Agenda. An agenda ia prepared by the leader for each
aesaion. On this agenda are the activities and time frame. This
agenda iz printed on a large asheet of paper and poasted ac that
all group meambers can =ee it. At the istart of each seasion the
leader reads through tha agenda and receiveas comments and
auggestiona from the group., Group members will be more highly
motivated if thay understand and accept the purposes of the day’a
topic and agree to the agenda. Following are several exarmples of

agendaa.



9:00-10:00

9:30-10:00

10:00

10:00-10:30

10230-11:230
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SANMPLE AGENDA <(General)?
Parenta/children arrive
Snack
Buasiness meeting

One or two parents go into the center with the
children

Parent(a) in children’s cen return

Discusaaion of previous month a8 st roke parenting
skillas activities

Seasion discuaaion

At home activity asasignment
Evaluation

26
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SAMPLE AGENDA
HEAD START CENTER DAY - FIRST OF YEAR

PARENT MEETING

9:00-9:30 Getting acquainted with apace
Snack
9:30-10:00 Ice breakers - Introductions/Human Bingo
Center askeleton - Shering schedule-child’s

expectationsa
Sharing parent agenda

10:00-10:45 Policy council information
Exploring parenting
Economic Self Sufficiency Course

10:45-11:45 Parenting Awareneas Group information:?
Group guidelinea
Topic information/Activity .
At-homa activity
Evaluation
llect officera on volunteer baais
1124512200 Set tables with children
12:00-12:30 Lunch
12:30-12:55 Clean up
12:35-1:00 Ready to go home

1:00 Bus leaves




PARENT HANDOUT

RUNNING A NEETING
For the parent group president and vice president:
It’s helpful ¢to eastablizh an agenda and to have

agraament on it. Refer to business meeting below.

SANPLE NORNING AGENDA

Informal tirme
nutritious refreshments

getting acquainted
taiking informally

BUSINESS MEETING
call the meeting to order
see who is here and not here
read last month’s minutes
hear any reporta (Treasurer, Policy counril?
discuss unfinished business

new business

Program
Parenting Awareness Program
shecial resource reaguests

Closure
sSumRrary or evaluation

planning for future reetings

21
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FACILITATOR INFORMATION

PARENTING AWARENESS PROGRAN

GROUP GUIDELINES

Information to be provided to the group:

While we& are together in ocur parent group we want to
know that: We can share our feelings, concerna, problems and
poasaible asolutiona.

Wa can do this even though another person(a) doesa
not agree. .

We will be liatened to.
We will not be laughed at or put down.
What we share will go no farthexr than our group.

To achievea an environment in which we can sashare, ask
questiona, interact, it is important that we reach agreement
on our group guidslines.

Our group is to be a place wvhere we truast each other.
A place that is “safe*".

1 invite you to take notea on your handout vhile these
guidelines are discussed.

NO PUT DOWNS, WE WANT TO LIFT PEOPLE UP; AFFIRNM THEN

. For example, a put down might be sgsomething 1like,
“that’as a stupid thing to say." An affirmation might be
asorething like, “I’m glad you asaid that."™

RESPECT FOR EACH INDIVIDUAL

We are all paople. In some ways we feel the aane, argd
in aome waya wa feel different. What we need to remember is
that thia ia okay and that what ias right for you may not
necessarily be right for ma. We want to be able to disagree
and to be able to ahare other wayasa of looking at a particular
isaue without being disagreeable. For example we might say,
*1 hear what you are saying but I don’t agree with it.*™

Remember oo that aeveryone in this group has at least
one common ground. You all have children.
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ONE PERSON TALKING AT A TINE; NO INTERRUPTIONS

Every one haa something to offer to the group, so0 give
each other time and space to apeak, Take notesa if you care
to. This way you can keep track of what you want to say and
atill be able to liaten to whoever is speaking.

SUPPORT EACH TTHER: PRACTICE NEW BEHAVIORS

This group ia a good time to practice what we have
diacuased. We encourage you to practice and to realize that
it takes practice to feal comfortable with new behaviors that
you may wish to adopt. Support each other for trying. Help
each other aa you try to make changes. For example: Someone
wants to begin recognizing and appreciating more of hia/her
strengths. Group members can help by pointing out what they
s@ee as thia person’‘s atrengths, as well aa, helping this
person see when hes/she is putting themselves down. Making
agreementas like this <J(contracting’) can alaso be done with
peopla ocutaside of the group.

ACTIVE PARTICIPATION/INTERACT WITH EACH OTHER

Try to be part of the group. What you have to say is
important. If you are ahy or find it hard to apeak out let us
know 80 we can give you encouragement.

CONFIDENTIALITY

Wa need to know that what we aay ias just between usa, Talking
about parenting issues in general outside of the group is
fine, but talking abocut someone else’s personal situation or
experience i3s3 not okay. We nesd to be able to trust each
_other. Talk to each other outside the group, but only talk

about personal issuas from the group if no one beaides a group
maerbaria’ ‘is present.

Do you understand the guicdslinesa?
What additiona would you like to make?

How do you feel about these guidelines?

30
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PARENT HANDOUT -

PARENTING AWARENESS PROGRAMN

Group Guidelinea

We need to create a “safe* environment in orxrder to bhe able to
share, ask guestions, and interact with sach other.

The guidelinea liated below will be helpful in attaining thias
atmosphere:

NO PUT DOWNS, WE WANT TO LIFT PEOPLE UP; AFFIRM THENM.

RESPECT FOR EACH INDIVIDUAL.

ONE PERSON TALKING AT a TIME; NO INTERRUPTIONS.

SUPPORT EACH OTHER; PRACTICE NEW BENHAVIORS.

ACTIVE PARTICIPATION; INTERACT WITH EACH OTHER.

CONFIDENTIALITY.

OTHERS?

31
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ICE BREAKERS .

Ice Dbreakera are gamea and activitiea that can be uaed
at the atart of a new group. Theae games help people in the
group to get to know each other and feel more relaxed
together. Following are some examplea of activitiea that can
be used. Choose one or two if there ia time. Use at least

one the firat time the group meets.

1. Human Bingo. Change the information in the blocka

to fit your group best. (See Sample - Human Bingo)

2. I Ar Someone Who. Have participanta £111 in the
information and then paass the page to aomeone else to read.

{See Sample - I Am Soreone Who)

J. Introductions.

A. Have members tell 1) their name; 2) their child’sa
name; 3 what they would like to learn to do; 4> something
they like to do.

B, Have each menber tell their nawre, where it care
from, and how they feel about it.

C. Have people pair ofz and tell their partner the
above or other introductory information. Then their partner

introduces then to the group.

4., Name «ircle. 1) Start with one person atating

hia/her name anad favorite fococd, 2) next person repeata what

32



each person before said then adds hias/her name and favorite
food; The laat person repeats everyone’s name and favorite

food and then gives his/her name and favorite food.

S. Appearance change. One person goes out of the room
and changes something abcocut hia‘her appearance. Then the

othera must gueass what is different when he/ashe comes back.

6. Quality initiala. Eaéh person thinka about the iwo
or three initials of hias‘/her name (Joy Smith would take “Ju
and ™S™) and <finds two positive gualities that deacribe
him/heraelf {(joyocouas and smart). This activity gives people a

chance to think about themselves in a poaitive way.

-

7 . Cornera. Thia ice breaker ia fun. It gets peocple
making choices, moving about, and talking to each other. The
leader names two itemsa and designates a corner of the room for
each one. Each person chooses one item, goes to that corner,
then tells someone elase there why they chose that item. After
a few minutes the leader gives two more choiceas and assaigns
corners, People again choose by walking to that corner and
telling the reason for their choice. Depending on wvhat the
leader wants to focus on, aome choices might be: Would you

rather read a book or go on a walk to relax? Would you rather

have one child or three children? Do you like to cook or
clean up? Three choices work well if the group is large
encugh {10 or more’. 1f you were going on a vacation would

yYyou rather take a airplane, train, or go by car?
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HUNAN BINGO .
Try to £ind aomeone here who fitas the deacription in the

block. Fi1ill as many blocks aa you can. It ia okay to have

more than one name in each block.

Some one vwvho...

lovea to cook has a library got their GEDT can drive a
card i car
is dependable can speak in aharea how reada to
front of a he/ahe feela their child
group 1 time/week
likes to sing plans family likea to learn writes
activities new things letters
can plan a inventa new growa a garden has a
nutritious meal ways to use aenzse
what they have of humor
liatena to othera]l likea animals is organized is
positive




LIKES

DISLIKES

WANTS

HOPES

PLANS TO

15 PROUD OF

ENJOYS

15 AFRAID OF

IMPRESSES OTHERS AS

WILL LIVE TO BE

I aM SONEONE WHO

28
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SUGGESTIONS .

For the facilitator/leader: Some thinga to remember:
1. If posaible, group membership should be voluntary.
2. NKeep your focua clear and aimple.
3. Kesp the task accomplizhable.
4, Give group mambera a tool (technique’) that can be
used to reinforce the topic discusasaion. At honmne
activitieas can help with this.
S. The more informal you are with the group the more
participation you will moat likely have.
6. Be flexible.
7. Start the topic diascuasaion off with an example,
role play, or activity that grovp membera can identify
with and in thia way get *“*hooked* into the topic.
8. Convey an “I”'m okay/you’re okay* feeling. Don’t
éonvey guilt. Ideaa presented are onea that can or
cannot be chosen for use by the participanta.
9. Be poaitive. Give positive feedback. Reinforce
poaitive parenting behavior.

10. Model the behavior(a) you try to convey.
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FACILITATOR INFORMATION -

Parenting Awareness Program
RECOGNIZING OUR STRENGTHS/SELF CONCEPT

SESSION 1

ObJectivé: To begin to recognize personal atrengtha.
Discussion:

Have you ever heard yourself asay something like *1I
can’t draw"™ or “I’m not very good at math™ or “I°’m a ¢terrible
housekeepar*™? You probably have heard yourself aay something
like thias more often than you’ve heard youraelf say aomething
like, "1 can really make a good pizza™ or “I'm a good
listener™ or I enjoy reading to my chilad“. For some resason
in our aocciety it isa easier to point to our weaknesaes than it
is to point ¢to our satrengthsa. What we are 9going to do,
therefore, is practice pointing to some of our strengths. Not
only are we going to practice recognizing our atrenytha we are

going to practice recognizing our children’sa atrengths. Yhy ?
Because when we can begin to ase our own atrengthu we . " feel
better about ourselves. Feeling better about oursaz:  vu*' aeans
we can accept and appreciate ourselves. It means w& .. feesl

more confident about trying new things. Fealing bette. ebout
ourselvea means we can feel better about others and cur world.
It meana we can respect individual praferences because we
respect our own.

1f we can feel good about ouraelves then thia rubas off

on our children through our attitudes, responses, and
interactions with them. Feeling good about youraelf can be a
chain reaction. 1f you fsel good your child can feel good.

1f your child feels good about him/heraelf then s/he too will
be more eple and willing to try and learn new things and
that’s what a child’s world is all about.

No one is perfect, though. Don’t expect perfection in
youraelf. If we can try to see our strengtha then we can
begin to believe what we say about ourselves and what othera
3ay about us. (Positive strengtha)
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DESIGN .

Parenting Awareneaa Program
RECOGNIZING OUR STRENGTHS/SELF CONCEPT

SESSION 1

Objective: To begin to recognize peraonal atrengths.

l. Ice Breaker ¢ Quality 1Initials (see section on ice
breakers).

2. Agenda: Introduce and diacuaa.
3. Introduce and diacusa the topic.
4, Activity: Putting a puzzle together without talking.

Objective: To write a personal atrength.
To work together aa a group.
To observe how you work in a group.
To obaserve how the group works together.

Materiala:? Poater boarxd
Narkers

Preparation:Cut a large circle from a piece of poater board
Cut the circle into pieces. Cut it into twice aa
many piecea as there are people in the group.

On half the pieces write the namea of the people
in the group. Leave the other pieceas blank. Nix
the pieces up.

Procedure: Hand the piecea of the puzzle out to the group.
Two pieces each, one should be blank.
Instruct the parenta to write one strength that
they feel they have on the blank puzzle piece.
Take all the piecea and mix them up. Hand two
back to each person.
Inatruct the parents to fit the pieces together to
get one big circle. Tell them that thasy must do
this without talking.
The facilitator should observe the activity.

5. Diacuasion: Think of ways you interacted with others in
this activity.
Which ways of interacting did you like and which
did you not like?
Did anyone take charge?
Did anyone hold back?
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What feelingarn ¢ 1 vou have whilea you were doing
this?

Was it iunf

Did you learn asomething about the way this group
worked together or might be able ¢to work

together?

6. Follow wup:! The puzzle piecesa can be aymbolic of you and
other individuals as pieces fitting into & whole
{(groupr.

Wa have a self concept about ourselvea and we will
have one about our group.

Everyone in our group is not here today but we
hope those who are absment will atill be a part of
our group.

Everyone haa astrengths.

Wa each need to think about and be aware of our
own atrengthsa and how those strengths may
contribute to the group.

7. Aaaign activity for veek.

8. Evaluate.

What atrengtha did you recognize about yourselvesa?
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AT HOME ACTIVITY :

Parenting Awareneas Program

RECOGNIZING OUR STRENGTHS/SELF CONCEPT

SESSION 13

Begin liating your atrengths, bae honaat, give yourself credit.
Nake this an ongoing liat. You may alao want to nake a liat

of someone else’as atrengtha as you aee them.
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AT HOME ACTIVITIES .

Parenting Awareneaas Program
RECOGNIZING OUR STRENGTHS/SELF CONCEPT

SESSION 1

1. Liat atrengtha. Do this with a friend if you want.
2. Liat parenting atrengtha.

3. Self talk exercise - Liat timea and waya you put yourself
down and 1lift youraelf up.

4. Affirmationa. Think of an affirming thought or something
you want to do. For example: 1 am a thoughtful person* or 1
can get my GED™. Tell yourself this thought over and over.
Leave little notes in places to remind yourself,

S. Think of one new thing you tried thia week and/or try
aomething new.

6. Catch youraelf /your chilad being good and tell
youraelf /chilgd.

7. Backgrounda. Think about your background and how it haa
contributed to who you are today.

8. Give unexpected huga. Look for and/or make opportunities
for poaitive phyaical contact.

3. Do aomething apecial for youraelf. For example: nake
time for a relaxing bath, read a book, etc. Give four positive
peraonal obaervationa to your child. For example:? “*You have
pretty blue eyes'™.
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’, PARENT HANDOUT I

Parenting Awarenesa Program

/

RECOGNIZING OUR STRENGTHS/SELF CONCEPT

‘ SESSION 1

Objective: To begin to recognize our paraonal atreangtha.

For some reason in ocur society it ia easier to point to
our weaknesses than it is to point to our atrengtha, For
example Yyou might hear yourself aaying *1°’m not vary good at
nath™, bafore you would hear yourself say *“I sura am good at
taking time to liaten to my child*. We need to be abdble to

recognize our strengths, as well as ocur weaknessea. We nued
to take more time O recognize our atrengtha so that e can
feel better about, accept, and appreciats ourselvesa. 1If wo

feel Dbetter about ouraselves we feel more confident aboui.
trying new thinga. This will rub off on cur children. Then
our children can feel good esbout themszelves. We can help our
children recognize their strengths, too. Tell them what you
a@e a3 their strengths, as well asa, ask them what they think
they =srxe.

Resourca Books

A Book of Huga by, Dave Rosm and Thomas Y. Crowell New York,
1380,

Free to Be&...You =2nd Me Dby Francine Klagaburn MaGraw-Hill,

e e e mmemn e e Gy Gee 7 e e aa

Children and Adulta: Activitiea for Growing Together by Joseph

and Laura Braga, New Jersey, Prentice Hall, Inc. 1976.
The Open Home New York, St. Martin’a Praeas, 1976.

Self-Eateem foxr Tota and Teena by Eugene Anderson, George

Redman, and Charlotte Rogers, Neadowbrook, 19g:,

Your Child’as Self Eateem Dby Dorothy cCorkville Briggs,
Doubleday Dolphin Book, 1973.
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Children’s Books .
Dandelion by Dan Freeman, Viking Presa, New York, 1964,

Peter’sa Chair by Exra Jack Keats, New York, Harper and Row,

William’a Doll by Charlotte Zolotow, New York, Harper and

Row, 1972.
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FACILITATOR INFORMATION -

Parenting Awarenesaa FProgram
FANYILY/PARENTAL INFLUENCE

SESSION 2

Objectivea: 1. To be aware of waya I make a difference in my
family.
2. To recognize that I can/do chooae how 1 want
to influence my family.

. This aeasion was developed to get parenta <thinking
about themsalves in relationship with their family. Questions
to think about like: What role do I play in my family?
wWhat influenca do I have?
How would I like to influence my family?
How does wmy childhood family background
influence my family now?

Thinking about these queations can help parenta be more aware
of their present living situation and its familial
relationships. Encourage parents to think about whether they
want the present patterns to continue or whether they want to
make changea. If they want to make changes, get them to think
about what changes they might make and how they could go about
implenmenting them. Remember that every family has strengths
as well as weaknesses. Capitalize on theae atrengths.

To help with activity 2 on the design page, here are a
few ways a famrily might be different if the parent doing thia
activity were not there:

Thae family would not eat together,
Neals would not be balanced.
Emotional needs would not be met.
The house would not be claaned.

No organization.

Little stability.

There would not be much cuddling.
Few if any limits for children.

Belp parents realize that they have choicea to make in
regards to their fanily. Who they are, what they do, and how
they do it make & difference in the way(s) they influence
their family.
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DESTGR

Parenting Awareneaa Program

FAMILY/PARENTAL INFLUENCE

SESSION 2

Objective: 1. To be aware of wayas I make a difference in my

family.
2. To recognize that I can/do chooae how I want
to influence my family,

Introduce the agenda.

Invite parenta to share their expectationa around thia
topic,

Clsyify where the agenda and the expectationa are the sanme
ant what expectations might need to be met elsewhere
{atate where and whan).

Begin by quoting the firat three sentences of the handout.

Introduce the next exercise as a way to identify sore
specific ways each one of ua influences our family.

Asak everyone to close their eyes and imagine what their
family would be 11like if they were not there <(give two
minutes). List these on newaprint for all to sese. If all
the things liated are physical, encourage them to think of
soms attitudinal and emotional differencesa. These
behaviors and situations that are absent when the parent
imagines being absent can also be thought of aa 1n£1uencea
on tha farily when the parent is present.

Chooae one thing stated that averyone seemed to have an
intereat in. Keorganize the atatement to read as an
influence vhen the parent isa present. For example: wvhen
the parent imagined being absent he/aha thought the family
would not esat together but when preasent the influence i=
that the family eata togesther.

Aak if that behavior was automatic {(done without thinking
about it or an intentional choice. Doea the behavior
occur because that is the way the parent always did it in
his/her family or because the parent intentionally wanta
it that way. For example: wanta the family to eat
together,

I£f it waa automatic ask how they learned it? Waa it the
way you or your mother bhehaved in the family am a child?
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How we are now is influenced by ocur family as we grew
up.

If it waas choice when did you decide to do 1it7? why? Are
you msatisfied with the choice? the reasults?
Becauvse people and situations change, no change is
forever. We can rethink our bshavior and choose to change
again. Even when we don’t choose, we choose.

If you have time sea if anyone wanta to explore another
situation. Include everyone in thae experience.

Tall a atory that showa an example of cyclical behavior in

and Lillian Hoban a book which can be obtained <from the
library.

Choose the person in the story whose posaition in the
farily is most like the parenta in your group.

Ask parents to tell where that person could have broken
the cycle or changed the pattern.

Brainstorm ways a‘he could have behaved differently and
imagine how the situation would change in responae to the
new behavior.

Review what you have accomplished this sasession and
highlight any points you care to.

Amaign one at home activity.
Evaluate by asking? In what ways waa thia session helpful?

What could have been done differently
to be more helpful?
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AT HOME ACTIVITIES .

Perenting Awsrenesa Progran
FAMILY/PARENTAL INFLUENCE

SESSION 2

1. Think about and jot down thoughta on how you want your
family to be. Example: 1 want my family to spend a lot of
time togethor. 1l want my family to respect sach other.

2, Think about how you grew up. Where did you live? How
much time did you spend with your parents? How . did your
parents treat you? Can you remember anything about your
family when you were three or four?

3. Caelebrate being a nice family. Go on a fanily outing,
something everyone likes to do.

q. What doea a three and four year old need from his‘her
family?

How do we as parents fulfill those needs?

How do childrsn contribute to the family?
Think about theszm Quoestions and jot down sonme ideas,
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PARENT HANDOUT

Parenting Awareneasa Progran
FAHILYIPARENTAL_INFLUENCE

SESSION 2

Objective: 1. To be aware of waya I maek@ a difference in ny
family. .
2. To recognize that I can’/Yc choose how I want
to influence my family.

Each of ua bringa something apecial to our family.
Naybe it ia being a good liatener, or cgok , Or helper. Who
we are, what we say, and what we do hag snh aeffect on everyone
who 1lives with ua. Often wa act or re8Ct in certain waya
without thinking about it (automaticallyy.

It helps farily redationahipas ¢© think about our
reactions and their effecta on people. Thias way we can decide
if we are satisfied with our own behavior:s We can choose to
react differently if we think ahead of tire, For example: A
parent notices that whenever her five yesT old amon spilla his
drink she getas very upset and yells at hiR-. Sha thinka about
her reaction and decides that ahe would like to change it.
Next time he apilla his drink instead of Yelling she brings a
cloth over to him and tella him to clean QWp after the apill
himaelf. She alasc decidea ¢to praise him when he drinka
without spilling. She feels better, her 2On feelg better, anad
her family feel: better.

Thinking about your reactiona and pl2uning anhead ia one
key to a happier and healthier family 1ise-

Activity to do at home thia week - When yoR are not happy with
how you handled a aituation in your familY, STOP and think
about what you might have done differantl?. How might it be
now if you had chosen another way to say ©r do what you did?
The more often you atop and think about Your Tesction to a
situation, the better the chance is that You might really do
it another way next time and msee if you like tha resulta any
better.

BOOKS TO LOOK FOR ON FANILY
Children’s Bookas

Feelinga Between Brothers end Sisters by Marcia Maher Conta &

Naureen Reardon, Raintree Editign®, 1974 (Head Start
Resource Library).
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Two Homes Lo Live In - A Child’a Eye View- of Divorce by

—— —— —— e T e e — e e — — ——

Barbara Shook Hazen, Human Scienceas Press, 1978.

The Terrible Thing That Happened at Our House bv NMarg Blaine,

L1 2= 4P =44 —— e e - —

Parents” Magizine Preas., 1975,

Aberman Hoban, Harper and Row Publisher, Inc., 1964.

Adult Resource Books

—— e ot e e T e G o s — = —4-A— g — 4N — s ————

How to Influence Children, A Complete Guide for Becoming &

P2 P PP 4.1 PPN B4 -_——— e

Better Parent by Charles Schaefer, Ph.D., Van Nostrand

Reinhold Company, 1982,

—— s S e S s S e e S —— S —

The Family Years by Michael Colin Macpherson, Winaton Press,

— - —— — —— e —

1981.
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FACILITATOR INFORMATION

Parenting Awareneaa Program

CHILD DEVELOPMENT

SESSION 3
Objectivea: 1. To be& aware that children have stages and
patterns of development. .
2. To be avwvare of the role parents play 4in

their child’s development.

In a&a home visit before beginning thia sesaion have
parents think about: what their child can do
what their child likes to do
vhat their child is trying to do

Theae ideas will then be uaed in this session.

Before you implement this aesaion it would be helpful
if you read and/or browsa through some of the books liated on
the parent handout or other books about child developrent and
behavior that you have. Child Behavior by 1lg and Amea is a
particularly goed resource. Look at various 1liats of
developmental akilla and generally get a feel for the skills,
enotional ocutlooks, and attitudes of the three, four, and five
year old. Choose several developmental liats and make thenm
available to the parents. (see appendixn pp. 93-99 for
examplea’. The booklet Picturing Development which ia part of

the Exploring Parenting program is also a good resource.

Succeasaful exper iancesa are very important to
preschoolera. Emphasize thia concept to parenta. Help
parents realize that all children develop differently and do
not all develop at the same rate. Furthermore, each child
doss not develop in each area (aspeech, motor, etc.’? at the
same rate. For exarple: a child may excel in his‘her
intellectual deveslopment but be weak in the large muascle arxea.

Try and reinforcea the concept of individuality ¢to
parents. Help them to sBee and appreaciate their child’s

uniqueness. Encourage them to spend extra time with their
child in a positive way. Encourage them to find out more
about their child’a developmental level and incorporate daily
activities that foster, not hinder or preasurese, thisa

development. The more parents know and underastand about their
child’s development the more raaliastic and appropriate they
vwill be about the expectationas they have of their child.
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DESIGN .

Parentins Awareness Program
CHILD DEVELOPMENT

SESSION 3

Objectivesa: 1. To be aware that children have atagea/

2.

J.

patterns oi developrent.
2. To be aware of the role that parents play in
their child’s developrent.

Introduce and discuss agenda.

Review group guidelines.

Introduce the objectives., Give a summary statement - ages
and stage& for each child - characteristic charta, helpful

oxr hinderence? recognitiolr. of delays, refer to phyaician
or e®arly childhood specia - resources - parental
rolea.

Experimental activity. Use “Children’s Art*™ picturesa that
show different stages in children’s drawing. {zee
appendix, pp. 88-3925, KEave the parents aesquence the
picturea from earlieat to moast advanced stage (no right or
wrong anawer) . Use thin as a demonatration of
developmental atagea.

Charting. Use the questions that the parents have worked
on in previous weaks.

~t

1. Think about what your child can do.

2. Think about what your child likes to do.

3. Think about what your child is trying to do.

On tha top of aseveral sheets of newaprint print the
different developmental areas {(on& on each page?: Phyaical
{large and amall muasclea’, Speech and Language, Salf-Help,
Intaellectual, and Socio-Emotional. Discusa briefly each
area. Giva examples of preachool level skilla and which
area they belong to (running - large muacle akill)y.

Go through each quesation above listing parent’s anawers oOn
the aeparate sheets. Discusa the similar characteriatica
of the different children in each area. Chronological age
is not as important to atreas as atagea of developrent.
Take one chart and put the skills in order of skill
development. Streas the importance of successful
experiences. Also stress the skills the child has more
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than the akilla the child doea not have.

Diacuaa the role parentsa play 4in their child’s
development. What have you dona to help your child
____________ {learn to count, eat with a fork, speak in
sentencea, etc.??

Soma examplesa: providing food, liatening, aaking
quastiona, giving explanationa, allowing child to do
inatead of doing for, affirmation and appreciation of
child’s efforts, loving, providing opportunities to learn
{gorting laundry, evervyday taska).

What do we do that can hinder our child“’s development?

Ona example ia not allowing a child to uae paint which can
be mesay. Not allowing a child to use meany materials can
hinder hia‘/her exploration of certain materials that may
be messy {(water, sand, etc.).

Go back to goala - reinforce - did we meet goals?

Asaign an at home activity.

Evaluation - In what waya was this aession helpful?
What could have been done differently to be
more helpful?
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AT HOME ACTIVITIES

Parenting Awareness Progran
CHILD DEVELOPMENT

SESSION 3

Weekly At Home activities

1.

Notice how many timea you say no to your child. Count
them daily and jot it down. Do this <for +three days.
During the rest of the week, even though it may take some
effort to check the automatic “no™, +try before you =msay it
to give your child’s request at leaat a second thought; a
fair conaideration.

Plan a 1little extra time to ashare with Your child each
night. Then every night before your child goas to bec ask
him/her about his‘her day. what was fun? what was not
fun? What did you do? Who did you play with? aetc. 2ak if
there were any arguments and discuss these situations.

Each day ask your child to tell you ogne thing he/ashe likes
about him/herself, then you tell him/her one thing you
like about him/her.

Think about what your child can do and likes to do.
Think about what your child likea trying to do.

Think about the waysa you can help your child develop
physically, mentally, intellectually. Talk to cotrher
parentas to see what kinda of thinga they do with their
child<ren).
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PARENT HANDOUT .

Paranting Awarengls Program
CHILD DEVELOPMENT
SESS1ON 3 ! 3 ﬁ

Objective: 1. To be aware that children have atagea and
Patterna of development,
2. To be aware of the role that parents play in
their child’s developrent,

Child development is the proceaa of moving from one
developmental atage to another. This development occuras in
sevaeral areaa; phyaical (both large and small musclesn, like
running and writingl, apeech: and language (talking?,
int®llectual (counting, naming colors’), self-help {(buttoning
clothas?, and gocial-emotional (playing gamesa, expressing
feelinga). Your child’s behavior (what he or she can do, wanta
to do, and ia trying to do in each area) changea as ha or she

developa and growa. For exampla: Before a child can draw a
face he or she neads to be able to do several thinga. These
include? hold a crayon, know a crayon is for drawing <not

eating?, hold the paper atill, draw a line, draw a cirecle,
identify parta of a face. Your child has to reach and move
through these atagea before he cr she can draw a face, read,
walk, talk, etc.

Children do no. ievelop ai ., same rate, nor does any
child develop evenly in all arec: ', or she Ray use a crayon

batter than he or she can run). " \trefore, comparing Yyour
child with other children his or he. age can be aurpriaing or
. it can be disappointing. Charts that describe the

characteristics of the “typical"™ three, four or five year old
can also b&® mimleading. This ia because no child will fit the
“typical®™ child description perfectly. Your child is an
individual with his or her own background, own family, own
experiences, own needs, own likes, own abilities, own learning
patterns, and own desires. These charts can be helpful in
getting a ball park idea of a child’s needs and abilities at
different agesa, They can also help you to be more realistic
about your expectations of your child. Theaa resources can
help you feel less alone (820 my child is not the only one
that ‘doea that*),




48

Aa a parent you can choose to help .or hinder y:.sr
child’as development. Some hintas for helping your child
develop more fully and naturally are:

By providing a warm loving atmoaphere.

Allowing your child to do for him/herself as much asa
possaible, yet helping when needed.

Providing opportunitiea to learn.

Listening to your child.

Aaking qguestions.

Accepting your child for who he or she is; no newd to
push your child.

Providing nutritional meals.

Providing opportunities for your child to try maie and
female roles <(houvaekesping, mechanics, etc.).

Noat of all: Relax and enjoy your child.

Activity to do at home this week - think about the akilla

listed Dbelow. For each a8kill 1liat other skills needed to be
achieved baefore the stage listed below can be reached.

l. Skipping
Za Frint own name
3. Serves and feeds self

RESOQURCE BOOKS

Don’t Puah Your Preschogler by Louizme Bates Ames and Joan anes
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Chase, Harper and Row Publishers, 1974,

Children and Adults, Activities for Growing Together by
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Harper and Row, 1%78.

Harper and Brothera, 1940,

Child Behavior by Francea L. Ilg and Louise Batea Ames, Harper

and Row, 19%5.

Your Three Yaar Cld All by Louiae Batea Ames and Frances L.
Your Four Year Old 1lg, Delta Books.

Your Six Year 0Old
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Growing Child - a monthly newsletter providing a month by

month description of developmental characteriatics,

intereats, play ideas for parents of infants to 6 year
clds.
22 North Second St., P.0. Box 620, Lafayette, IN.,
47902

The Infant and Toddler Handbook by Kather ine Casatle,

Humanities Limited, 1%83.

Child Development in :_& Home
single copies FREE
write to: U.S. Department of Health, Education and
Welfare, Office of Huran Develcpment-Office of Chilgd
Devaelopnment, Children’s Bureau. Waahington D.C.
20201. DHEW Publication No. (OHD) 76-30042

Toddlers and Parents by T. Berry Brazleton, Delacorte Press,

————— L3324 P PRy —————

to Three, Ly Norma J. NcDiarmid, Mari f£. Peterson, and

James R. Suthearland, Harcourt Brace Javsnovich, 1975,

Child Care and Development by Louine Bates Amea, Lippincott,

—_——— - R —4 L3P\

Availsble FREE
write to: Technical Assistance Group for Right o

Educat:ion, 150 S. Progress Ave, Harrisburg, Pa. 17109
or call 1-800-692-7288 in Pa., 717-657-5840 outside Pa.

The Parenting Adviser, by the Princeton Center for Infancy,
Frank Caplan General Editor, Anchor Presa/Doubleday,

1978.

Picturing Development, U.S. Department of Health and HKuman
Services, Office of Human Development Services,
Administration for Children, Youth and Families, Head

Start Bureau, DHHS Publication No. (OHDS)84-31138.

CHILDREN"S BOOXS

Leo the Late Bloomer by Roberis Hraus, Windmill Books, 1971.
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FACILITATOR INFORMATION .

Parenting Awareness Program
CONMMUNICATION
SESSION 4
Read parent handout for more background information.

Communication ia important. We communicate with preople
on a daily bzsis. What we hear from people and what we say to
people strongly influences our aself worth and our lives.

How do you feel when you liaven’t apoken to anyone in a
few days?

How do you feel when a friend or spouse speaks %o you
only in a negative way?

Ia there a particular person yocu tend to apeak to when
you are having a problem? Why thias perason?

Anawering themse questiona may be helpful in thinking
about how communication effects your life. Helping parents
ase thias importance rmay encourage them to apeak and listen in
a more positive manner. This can help them develop nmore
positive relationaships with their children ana family.
Communication can easily get misinterpretated. This smsession
ia deaigned to give somer ways to communicate more poaitively
and effectively.

We can moke & choice about the way we communicate.
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DESIGN .

Parenting Awareneas Progran
COUMUNICATION

SESSION 4

Objectivea: l. To be aware of the importance of

communication.

2. To recognize how neasagea can be
misinterpreted.

3. To explore ways to communicate nore
effectively.

Introduce the agenda and goals. Check to see if everyone
is understanding them and is in agreement with the agenda.

Define commrunication - What ia it7 How does it effect our

lives?

Read quote from Virginia 52 ixr (See Parent Handout).

Ask the question, “H=o .8 communication effect our

lives?"

Invite parenta to talk ahowec - How they feel when they
haven’t talked to anyone
for a few days?

- How do they feel when a
friend or apouse ias only
apeaking negatively?

- Who 1listens to <+hem when
they have problena?

Mesasagea get mixed up easily. Give soma examples of
miscommunication -

“*Put yvour face on the paper."™ A teacher said this to a
four year old boy meaning for him to draw hi=z face on ‘he
paper. Instead, the 1little Dboy laid his face on the
parar.
“Stop that!*, Stop what? or any examplea that you may
have.
Aak how or why measages get ao mixed up. Invite
brainstorming.
Liat the how’s and why’a parents volunteer on newsprint.
Some might be: Who we are and what ara our past

experiences?

What we are doing at tha tire.

Hovw we feel about the subject.

How we feel in genaral.

How we feel about the other peraon.

We can communicate more effectively. Comnunication ia a
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two way experience. We either receive measages or we zend

them. There are some things we casn do at each end of the
nessage. Let’s look at some things we can do at each
place:

Receiving - Talk about each of the :fcllowing and

invite parents to share their exanples.

Listen= Share aome of the
characteristice of a good listener:
l. Listen Dbecasuse Yo' want to and

because you want to understand.

2. Stop talking.

3. Look at the person speaking.

3. React to the ideas and not to the
persaon.

Watch for nonverbals. I the person

smiling hut talking angrily? Might the
perason be hiding something?

Agk if you don’t underatand the measage

Check out to see if the message Yyou

heard is the c~e they wanted you to get

rather than moking aassumptions. “Are
you saying...7r>

Example: The little girl was =msaying

these damp socks but the

parent thought she was

saying *“these damn socks",

Sending - Talk about each of the following, give
axample®s and ask parents to give some
examples.

Be Specific Inastead of *“Don°’t do that*,
say “Don”’t throw the crayons.*
Children eapecially take things
literally. Example: If you wanted your
child to draw his/sher face and you
aaid, *pist your face on the paper*™, you
might see the child lay Lkissher face on

the paper.

acroas without wounding the person.
Share how You feel about what 1i=s
happening.

Inatead of “YOU are driving me crazy!*™,
asay I can’t do my work with all that
noise." Inatead of saying “You are so
mean” say I don't like t¢oc see Yyou
hitting your aister. Instead of saying
“You’re bothering me* say *“%hen you tug
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on my coat it bothers me'.

Role Play to practice giving non-blaming messages:
- Ask parents to form paira.
- Give one partner a blameful message
and ask him Or her to msay it to the
other.
- Aak partners to talk about how the
communication feels.
-~ Together the partners can try to form
a non-blaming measage and share it with
the group.

Some messages for the role play:

1. You’re bothering me.

2. You’re a mesa. Come inaide now!?

3. Stop that apitting. You shoulad be
ashamed of yourself,

4., There are crumbs all over this
floor. How many timeas do I need to
tell you about eating crackers in the
living room?

S. You spilled the milk again. Can*t
you do anything right?

6. Listen to me. Are you deaf?

7o You are 80 mean.

Review the sesaion briefly.
See if anyone hasa gquesations.
Give handouts and at hiome asaignments.

Evaluate. Invite each person who wishes tc share one
thing he or ahe learned today about
communication.

What part of the session was most helpful?
What part of the sesaion was least helpful?
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AT HOME ACTIVITIES .

Parenting Awareneass Program
COMMUNICATION

SESSION 4

l. Practice liatening to your child for at least five minutea
each day. Really 1lisaten. Don“*t interrupt, pay careful
attention. Tune ycurself out and your child in.

2. Practice “checking it out,*™ don’t aasume you know what the
other person is saying. Practice this daily.

3. Wwhen talking to someone in your family concentrate on
sending apecific messages.

4. DPractice uaing non-blaming masaages.

S. Concentrate on uaing poaitive labeling measages about
others. For example: You have a nice amile. I like to see
you smile. You are a helpful brother. Try to eliminate
negative labels from Your vocabulary: Jexrk, idiot, dumny,
etc. These typea of measages hurt and can become a part of
another person“a self image.
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Q m PARENT HANDOUT .
KB Parenting Awareneas Program C>
S’
(:::) COMMUNICATION
SESSION 4

Objectivea: L. To be aware of the importance of
communication.
2. To recognize how measages can be
miasunderatood.
3. To explore and practice waya to communicate

more effectively.

Comnunication is tha giving and receiving of mesaagesn.
It 4ia =aomething we do even when we are not trying to.
Virginia Satir, pg. SO in her book, Peoplemaking, saya “it ias
the greateat aingle factor affecting a person’s health anag
relationahip with others.™ Our lives are effected by who
talks or who does not talk to us, how often, what is said and
how the measages are communicated, aas well aa, how we
interpret the meaaagesa. We alaso effect the lives of owur
children, family and friends by how we communicate with/to
then.

It ia eaay to get mixed up in the measaages we give and
receive. Somet.imea what we zsay ia not vhat we mean or what we
hear is not what was said. 1f someone amaya, “You look tired*“
we could think he/she meant “you look awful®™ when really
he/ahe meant "I care about you*,

There -% -] two Placea where we can improve
communication... at the receiving end and at the sending end.
When someone talks to ua we can:

Liaten carefully.
Ask if .we don’t underatand.
Check it out rather than azaume that we know what wasa

aaid. Example: *Did you mean to say, you’re looking
fat today?*, “No, I neasnl you’re looking aad today.™

When we talk to someone we can Be Specific - give the whole

neasage clearly. Example: Inatead of asaying “Don’t do
that,* aay “Don’t put your shoea on the table.“

Be non-blaming - Try to get the message acrosa without
wounding the peraon. Share how you feel about the
aituation. Example: Say, “I’m having company tonight
and I want your red boota put away,* inatead of *“I’ve
told you aixty times to put thoae boota away!? Can’t

Yyou listen?™
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Moat of all we want to keep communication open. Wee do thisa by
talking end liatening and caring about each other as we do so,

AT HOME ACTIVITY
Practice at home. Rewrite these statementa ao that they are
not blaming or put down messages.
l. *You‘re maanay*
2. “Stop pulling my asleeve. Get away!t*™
3. *“You're so mean!?t"™
We’1ll talk about non-blaming messages on our next home visit.

RESOQURCE BOOKS

Peoplemaking, Virginia Satir, Science and Behavior Booka,

Inc., Palo Alto, Ca. 1372,

Parent Effectiveneas Training, by Dr. Thomas Gordon, Peter M.

Wyden, Inc., New York, 1971.
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by Don Dinkmeyer & Gary D. McKay, by American Guidance
Service, Inc., 1976.

by Adele Faber & Elaine Mazlish, Avon Publishexrs, 1980,

Bestween Parent and Child, Haim, Ginott, New York, Avon Booka,

Let’s Talk About 1t, bookletas on a variety of aubjects of
concern to children and farilieas, by Fred Rogers.
Single copiea FREE, for liating of materials write to:
Family Communications, Inc. 3802 Fifth Ave.,

Pittasburgh, Pa. 15213.
CHILDRENS BOOKS

Feelings Betwaeen Kids and Parents, by Marcia Maher Conta &

Naureen Reardon, Raintree Fublishers, Ltd., 1974.

Out Daddy, by Inger Sandberg & Lasase Sandberg,

n
Delacorte Press, 1963.

quitoes Buzz in People’s Ears, by Verna Aardema Dial,

Any children’a book can be good communication openers. Read
booka together and talk about them.
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FACILITATOR INFORMATION

Parenting Awareneas Program

ENCOURAGING APPROPRIATE BEHAVIOR IN YOUNG CHILDREN
PREVENTING INAPPROPRIATE BEHAVIOR IN YOUNG CHILDREN

SESSION & and 6

Objectivea: 1. To look at the difference between punishment
and discipline.
2. To explore waya to encourage appropriate
behaviora and to prevent inappropriate behaviors.
3. To talk about resources available in the
community when additional help is needed.

PCiacusa any worda that you feel may need some definition. For
exarple appropriate behavior could be defined as behavior that
ia acceptable to the parent and to society.

Nention that many things we will be talking about are probably
already practiced in the participant’a homes. If so today“'s
discusaion will reinforce and support these methods. Anything
diacussed today that is new will allow parentas to be aware of
other choicea to maka when dealing with children’s behavior.

The discusaion sahould not focua on apanking and yelling as a
meana of discipline. Spanking does stop undesirable behavior
but only <for the moment. Often apanking is a release cf a
parent”’s frustration more than &n effective means of
diaciplining. Spanking stimulates children to fight and hit
because@ they copy adult behavior. Spanking also tends +to
encourage children to obey only when they believe they will be
caught. Yelling encourages children to yell., A mild shout or
spank losea power after a while. Many parents will apank
and/or yell at their children sometime in their lives. what
ia important to realize is that apanking and yelling are but

two of many ways to deal with inappropriate behavior. There
are more creative and positive waya to handle young children’s
behavior.

PUNISHMENT VS DISCIPLINE
Children are punished whan:
l. Their behavior ias controlled with fear.

2. They behave to avoid a penalty imposed on them by an adult.
3. The adult streases what not to do.
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Children who are punished:

l. Feel humiliated.

2. Hide their miatakes.

3. Have a poor aelf concept.

4. Fail to develop inner controls to handle future problens.

Children are disciplined when:

1. They see the possaible conaequences of their actions.
2. Alternative behaviors are proposed.
3. They learn to control themaelves.

Children who are diaciplined:

1. Feel good about themselvea.

2. Become increasingly independent.

3. Learn to balance their needa with those of other people.
{From *“Building Self Control," aee appendix pp. 100-104)

Diacipline helpa children build self control. Inner control,
not external control exerted by another. Poaitive diacipline,
not puniashment ia a teaching opportunity. FPositive diacipline
helpa prepare a child to live in the world while at the same
time making & parent’as 1life a 1little eaaier and more

enjoyable.

Before moving into asome spacific techniques, let’s look at two
overall general guidelines:

1. We nuat treat the child aa an individual who deserves
raspect. A person. _

2. All children need aome limita {(rules?,. Setting limits
lets a child know that you love and care snough about them to
think about and set up some rules. {your child can help in
this decision too). Your rulea should be clear and
understandable to your child. The baaic rulea that are set up
should be kept to a minimum (S5 or 67.

ENCOURAGING APPROPRIATE BEHAVIOR

l. Positive reinforcement. Specifically praising your child
anytine, Bring attention to and acknowledge appropriate
ehaviors. This will encourage your child to continue these
behaviors. Example: Inatead of saying “you did a good jo0b*,

say "1 appreciate you hanging your coat up".

2. lgnore insppropriate behaviora. Sometimea a child who ia
behaving inappropriately dgeta more attention than the child
who 12 not. Not all inappropriate behavior can or ashould be

ignored. Situationa that are simply annoying rather than
harmful may best be handled thias way. Examnple: cursing,
3. Giving appropriate alternatives. Be apecific. Point out

to the child not only what they cannot do but what they can
do. For example: You may use your crayona to write on the

65



59

paper but not on the wall. Explain the use of a material or
the rulea involved before your child begins.
4. Direct ox redirect the child to another activity when

inappropriate behavior begina or before it does.
PREVENTING INAPPROPRIATE BEHAVIORS

1. Give choicesn. Allow your child some say in the rules that

are set if posaible. Your child is more likely to comply this

way. Give a choice whenever posaible. For example:! “You nay
color on the paper, placed on the¢ table or on the filoor."
“You may color or watch Sesame Street, but you may not watch
Heman . ™ “You may go ocutside if you stay in the yard™ {the
choice is either to stay inside or atay in the yarar. Do not
give a choice if one does not exist. For example: Do not
amny, “*Do you want to go home now?" when you really mean “We

are going home now'.

Giving children choices encourages independence. It also
encourages children to think and problem solve.

Expreass your feelingsa. Let your child know how you feel

before you explode. This is giving your child a chance to
change their behavior or face your anger. Anger is a common
human ewo*.ion. It is an emotion that can be hard to manage.
Exprs«s .: 9 angar is healthy, but it is best expressed through
proper. - ‘;jannels. When you feel angry, it is good to let it
cut a .ittle. You can walk away, atop und count to ten,
verbalize it, shout, run, hit a pillow, or use other
nondestructive ways to release your anger. You can also try
to prevent yourself from getting to the point of explosion.
Hitting people or animals while you are angry should not
occur.

1f{ parents want to, you can brainstorm ways of preventing and
releasing anger.

2. Be prepared. Take a special treat foxr your child if you
are going out to eat. Take a few toys if you are going cover a
friend’s house who has no childrea. Tell your child ahead of
time that they will not get a candy bar at the store. Take a
change of clothes if you will be gone all day.

3. Think ahead. Stop for a moment and think before yocu act

rather than plunge too quickly into a situation and regret it

later. For example: Think- *Do I have the energy to follow
through on the requesast that the children pick up their toys?™
Don‘t make idle threats. Don’t issue a warning or nmake a

promise if you’re too tired or too distracted to follow
through on it.

4. Prepare your child for changes. For example: ™ In a few
minutes it will be time for bed™. * You will need to satop
playing with the blocks shortly because we are going to eat™.
S. Check ocut your environment. How is your house set up? aAre
there objects at your child*s level that are dangerous or
apecial to you? You may need to remove items until your child

ia older, add items to create more stimulation and/or simplify
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the aspace (are there too many toya?) .
NATURAL CONSEQUENCES

what will be the conaequence if your child breaka a
predetermined rule? Thia should be clear to your child before
a rule is broken. Make asure your child clearly underatands
that ™if you do this then this will happen™. For example:
“If you write on the walls then your crayona will be taken for
the reat of the day™. Consequences imposed when a rule ia
broken should be:

Administered consistently.

Directly related to the broken rule.

Be folloved through with {don’t propcae a
conasequence that you can't follow through withy.

CONSISTENCY

Being consistent 4is one laat thing that cannot be
stressed enough. This does not mean ycu will use the sane
technique everytime a rule is broken, but it does mean that if
a rule is broken, yYour child will be disciplined. Your child
will feel more secure knowing that their environment is
predictable.

REMENBER no technigue works all the time. There are no
magical answers, but the more options you are aware of the
more you have to choose from.

KESOURCES

Sometimea you may feel that you need more help dealing
with a particuler situation at home. If this ia the case,
turn to:

1. Librarieas - bookas are great reaocurcea.

2. HNental health profeasicnals.

3. Other parenta.

4, Head Start staff,teacher=s and achool counaelors
9. Parent support groups.

In our area there are a few particular agencies that
can help.

(Check for and list here the reaourcea in your area’

NOTE: Sharing a few laugha can lighten up a sometirkes heavy
diacusaion. Do They Ever Grow Up? by Lyn Johnaton ia
particularly helpful in thia way.
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DESIGN .

Parenting Awarenesa Program

ENCOURAGING APPROPRIATE BEHAVIOR IN YOUNG CHILDREN
PREVENTING INAPPROPRIATE BEHAVIOR IN YOUNG CHILDREN

SESSION S and 6

Objectives: 1. To look at the difference between punishment
and discipline.
2. To explore ways to encourage appropriate
behaviora and prevent inappropriate behaviors.
3. To talk about resources available in the
commnunity when additional help ias needed.

l. Introduce the topic and objectives.
2. Share agenda and discuas.

3. Brainatora and liat ways that nparenta handled a situation
or undesirable behavior without spanking or yelling.

4. Introdquce and briefly ahare information on the topic.
Give out parent handout so thuat parents can take notes if
they want to. Liat techniques on newaprint as ssach is
discussed. Brainatorm ways tc release and prevent anger
if parenta want oxr need to.

S. Diascusaaion and sharing of apecific situations (see at horne
activity sheet , choose several to discuass?. This can be
done in small groupa or in one large group. Ask parents
to think of ways that each situation can be handled
wit™out spanking or yelling.

6. Diacussion and sharing of peraocnal situationa. One group.
{Think poaitive) Try to uss options that were presented.

7. At home asaignment. Handout article on Building Self
Control. (See Appendix pp. 100-104).

8. Ewvaluation. In what waya was this session helpful?
What could have been done differently to be
more helpful?
NOTE: This deaign should be used for two sessions. Effort
zhould be made to discuss the grouP member’s problems and

concerns. Thia can be focused on in session 6.
13
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AT HOME ACTIVITY -

Parenting Awareneas Program

ENCOURAGING APPROPRIATE BEHAVIOR IN YOUNG CHILDREN
PREVENTING INAPPROPRIATE BEHAVIOR IN YOUNG CHILDREN

SESSION S and 6

Liat ways yon could respond to these aituations to encourage
appropriate behavior and/or prevent inappropriate behavior-

l. You are talking to another adult and your chilad

keeps interrupting, yenking on your arm, getting
into things he or she shouldn’t get into.

2. You and your child are going shopping.

3. Another child ia coming to play with your two
children. She will be here over nap time. She
doesn’t usually take a nap, but your children do.

4. You neeqd to leave your child with a babyaitter.

S. You have =said no to your child’s request to go
outaide and play because he ham a fever. He ia
insiating on going out, yelling and demanding.

Q 6{’
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You want to work with your child to learn shapes.
She refuses to cooperate.

Three children are playing together. There is only
one fire truck but there ar:' lots of other toys.

Your five year old son and four - % old daughter
are fighting over a toy.

Your daughter resists going to bed by aaking for one
thing after another.

Your four and a half year old weta the bed at night.
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AT [IONME ACTIVITIES

Parenting isiwarenass Prograr

ENCOURAGING APPROPRIATE BENAVIOR IN YOUNG CHILDREN
PREVENTING INAPPROPRIATE BEHAVIOR IN YOUNG CHILDREN

SESSION S5 and 6

In aituations where you tend to isauve orders, try to give
chotces to your chilad. Note how your child responda to
the choices.

Get down to the aye lavel of your child. Look at vyour

house from his or her perspective. List ways your home
environment contributeas to or prevents inappropriate
behavior (example:? breakadble itcms at a preschoolers

level?. Make any zuitable changes.

Practice one of the methods of disciplining we talked
about.

Hake a liat of 10 methoda of disciplining that you would
like to remember. Hang the liat somewhere you will see
often.

Practice verbalizing anger at your child’s behavior and
not your child. For example: *Say 1 get angry when you
leave your coat on the flooxr™ inatead of “Yocu make re
angry*.
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PARENT HANDOUT

Parenting Awareness Prcgran

ENCOURAGING APPROPRIATE BEHAVIOR % YOUNG CHILDREK
PREVENTING INAPPROPRIATE BEHAVIOR IN YOUN: CHILDREN

SESSION S5 and 6

Objectivea: 1. To look at the difference betweaen P’ "ishment
and discipline.

2. To explore ways to encourage appropriate
behavioras and to prevent inappropriate behaviors.
3. To talk about reaources available in <the

community when additionel help ia noeded.

Punishment is different from discipline. Punishment involves
fear and outaide texternal) control. Children who are
runished feel humiliated, hide their mistakes, tend to hava

poor self concepts, and fail to develop the ability to control

themselves <(inner controls). Discipline involves proposing
alternative behaviora, allowing children to see posasaible
results of their actions, and learning aelf control., cChildren

wvho are disciplined tend to feel better about thenaselves,
bacom®a more and more independent, and learn to balance their
needs with those of other people.

Children should be traeated with reapect.

All children need some 1limits (rules). These rules ahould be
clear and understandabdle to the chilqd.

Following ia a 1liast of methoda that can be used to handle

common problemr behavior. 5panking and vyelling ars not
included L. suse oftan they are the least affective and the
moat often ussd. Exploring new, more positive methods of

handling Dbehavicr will give you more choicms to rhoosa <fronm
vhen & difficult zituation arises.

ENCOURAGING APPROPRIATE BEHAVIOR
. Poaitive praiase (reinforcement).

2. Ignoring inappropriate behavior. Aa long as there
is not danger to the child or momeone else.

3. Giving approjpriate choices. T=ll your child vhat
hes/ahe can do, as well as, what they cannot do.
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C 38 Directing or redirecting +the cﬂild to another
activity.

PREVENTING INAFPROPRIATE BEHAVIOR

l. Give choicea. Exarple: Do you want to wear your
green pants or the blue ones."™

2. Express your feelingas. Tell your child how you ara
faeeling.

3. Be prapared. Take a treat, change of clothes, etc.
o Think ehaad. Think before you react.

S Prepare your child for changea. Exanmple: *In
fifteen minutes it ia time for bed™.

6. Check out your environment. Put away special or

breakable objecta.

If your child breaks a predetermined rule, there should
be a clear understandable consegquence (if you Qo this, then

tnis will happen’. For example: *1f you write on the wails
with your crayons, then your crayons will be put away for the
reat of the morning. Paper is for writing on, not walls".

Don*t make threats you can’t keoep.

Conaiatency ia very irportant. Your child will feel
more secure knowing what to expeoct. '

REMEMBER no method works all the time. There ars
no magical enswera, but the more optiona you are aware of the
more you have to choose from. They will grow up.

RESOURCES

When you feel that you need more help dealing with a
particular gituation at home, You can turn to:
Libraries {books .are Jgreast resourcesa’, rantal heaclth

profesaionzls, other perenta, Head Start ataff, teachers and
school counselora, and parent support groupsa. Also:?

(LIST ANY AGENCIES AND RESOQURCES AVAILABLE 1IN YOUR AREA HERE)
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RESOURCE BOOKS

Coping with Children’a Miabehavior, A Parenta Guide,

e dee e e e et W e o Ein e o a8 . o o T s e i - s e o

Dreikurs, Hawthorn Booksa, 1572.

by Frances L. 1lg, Louise Bates ares, Sidney M. Baker,
Harper and Row Publishers, 1981.

Discipline Without Teaers, by Dreikurs and Caasel, Toronto:

—— e e e B =t S ——— e e i v tmn e P —

Alfred Adler Inatitute, 1972. B

The Challenge of Parenthocod, by Rudolf Dreikurs, Hawthorn
Books, 1967,

Raiaing & Reaponsible Child, by Dinkmyer and McKay, New York,

P31 —— lr B S W s - e ——_— e

Simon and Schusater, 1973.

Parent’s  Handbook: Systematic Training for Effective

Parenting (STEP), by Dinkmyer and McKay, Anerican
Guidances Service, 1976.

R = TP =3I —— s e it ey ot e ey s —— — - —— — s o — —— o o > ———

- S " s s S P o

The Farily Yearas: A Guide to Positive Parenting, by Nichael

Perant and Child: A Week by Week Guidabook, by Dr. Andrew K.

. ey s S s et e S o — — e . Gy e

Solarz, New Sunrise, 198%.

The Responaive Parent, by Mary B. Hoover, Parents Hagazine

Do They Ever Grow Up?, by Lyn Johnaton, Meadowbrook Pre-s,

Diacipline Without Shouting or Spanking, by Jerry Wychoff and

Barbara €. Unell, Meadowbrook Books, 1984,

How To Talk So Kids Will Listen and Listen So Kids will Talk,

et ee Thet ChemEmen S R Es R e e e s e —— e ——— ——

by Adele Faber and Elaine MNMazliah, Avon Publishers,
1980.

Telshare Publishing, 1982.

A Very Practical! Guide To Diacipline, by Grace MNitchell,
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FACILITATOR INFQORMATION

Parenting Awareness Program
PLAY IS LEARNING

SESSION 7

Objectivesn: l. To recognize the imnportance of play in the
child“*s world.
2. To identify what children are learning and
dealing with through play.
3. Te 1look at waya parents and children play
togethear.

Play ia the natural activity of childhood. Play
recovidea children with many ways to grow and learn. Children
learn most effectively through play. Play is a child’s way of
life. It is the most natural way for a child to use his/her
capacities, to grow, and to learn many skills.

PLAY: Helpa children deal with atreas and anxiety.

Allows children to experience and *“‘try on™ new

roles.

Helps children understand and master their

environaent,

Allowsa children to act out aggrassions.

Fosters cognitive gaina.
Encourage rarents nct to 1limit their child’s play by sex role
atereotyping (for example: encourage parents to allow boys to
pPlay with dolla and girls to play with trucks?. *

For fifteen wminutes during this seassion the parents
will be observing their c¢hild. To prepare them for
observation ask each parent: To observe their own childl}

To observe vwhich araa s/he is
in, what a/he ia doing, how long
s/’he stays thare, what other
areas s/he goea to.

To try to not <talk to their
chilad {it may help 1if they
observe from a distance).

To filter in quietly.

Not to talk to each other once
they are in the children’s room.

A parent can learn about their child by pleying with
thenm. A parent can get a picture of what ia going on in their
childa’a world. Besidesa helping to develop the parent-~child
relationship, play can help a parent recognize appropriate
child development and childrearing expectations. Play can
also help a parent practice petience bLkecasuse soretimes it

75



69

seems to take “forever™ to finish a game with a child.
Encourage parents to play on an aqual basias with their child.
This allowse the child to share dominance or at least have a
dominant role. Playing together gives parents the opportunity
to demonstrate their values and problem solving abilities
vithout impoasing them.

Adultas tend to have a ashorter attention apan than
children whan it comes to play. Adults have “so many things
to do and 80 much on their minda"™ that they may view play aa
“a waste of time™. Asaure them tr . it is not a waste of time
to Dbe together with their child, sharing, and learning
together.

Children tend to play spontaneocusly and imaginatively;
sorething that may be difficult for adulia. Encourage parents
to forget the rules asometimea. Let their child lead the play
and be spcntaneous and imaginative themselves.



DESIGN

Parenting Awareness Progranm
PLAY IS5 LFARNING

SESSION 7

Objectives:? 1., To recognize the importance of play in the
child’a world.
2. To identify what children are learning and
dealing with through play.
3. To look at ways parents and children Play
together.

1. Introduction - Talk about play in the child’s world.

- Aak parents what their child does everyday.
Stress play as the main taak of the child.
- Prepare for obaervation of child at play.

2. Experiental activity - Observe children at play during
center free play time, for 19
minutes. Tell home visitor beforehand.

3. Shares observations By telking about what the children

were doing.

- By talking about how they were
pPlaying in each araa.

- By talking about and lisiing on
newsprint what {or ways? children
night bée learning in each area of
play ¢housekeeping, block, water,
aasel, etc.’.

- By heving the leader ask dJquestions
and suggest ways that might free more
thinking about possible learnings.

4. Input from leader on resource materials - Types of learning
through play.
- Skill and peraon-
al learnings.
- Leader may want
to go back and add
to the 1liats in
step 3 (see article
in appendix PR
105-1093 .

S. Diacuss parent-child play - Aak parentas how they play with

their child.
- Discusas how it feels, type of
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play, attention apan of child
and adult in shared play.

- Talk about benefits of parent-
child play.

- Fantasy play, the child’as way.
va, adult way which can have
rany impoased rules.

6. At home asaignment.

7. Hand out article on play and toya {(see appendix pp. 105-
109 .

8. Evaluation
- What was helpful in particular, and in what
way was it helpful?
- Are there any question=s or commenta you*d
iike to maker?
- What have you 1learned avout the way you
and/or your child plays?
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AT HOME ACTIVITIES

Parenting Awarenesa Program

PLAY IS LEARNING

SESSION 7
1. Obsaerva your child at play. Lisat learnings and feelinga
You think your child is dealing with as a result of this

rlay.

2. Play with Your child each day £6r at leaast S minutes.
Let your chilcd direct the play. Ba sure your are fresh
and not tired.

7] 1}

- Look cloaely at all your child’a toysa. Think about these
questiona: Are they safe?
Do they match your child’s nolilities?
Are they useful in various wvaysa?
Do they intereat your child?
Are there too many toys around?
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PARENT HANDOUT

Porenting Awarenesus Progranm

PN PLAY IS LEARNING

SESSION 7

Objectives: 1. To recognize the importance of play ‘n the
childa’a world.
2. To 1identify what children are learning and
dealing with through play.
3. To 1look at waya parenta and children play
together.

Play is a child’s way of life. Play is the moat
natural way for children to uae their abilitiea, to grow and
axplore their world and themselvesa, and to learn rany skills.
Through play children:

- Figure out how things work and solve problena.

- Develop their senszes (viaion, hearing, smell,
touch?.

- Learn to talk and ahare ideaa.

- Build strength and control of their bodies.

- Develop and express imagination and creativity.

- Learn about therselvesn, others and the world.

- Expressa their feelings and energy in healthy
waysa.

- Increase their ability to concentrate,

Many skills and activitiea develop during play. Forxr
examplael children playing house express faeelinga, plan, use
languageae, cooperate with others, and develop coordination and
order.

Wae aa parentsa can Dbe helpful to our children‘s
development by recognizing the importance of play, by allowing
time &8nd free expression in plesy (allowing boys to play with
dolla and girlas to play with trucka), and by making available
aafe, appropriate play equipment and space.

Play is learning for the child. The adult can learn
from chilaren by obaerving their play, and at times 3joining
their play. In jJoining their play, it is often helpiul to let
the children lead us, This givea children an opportunity to
play the dominant role and show us how to play their way. The
rajor benefit of playing with children is the chance it gives
us to further dsevelop the parent-child relationship. It
providea a way for us to understand what our chkild is
thinking, feeling, and understanding about life. Parent-child
Play also provideas a way for us to show instead of force our
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values and waysa on our childrenu.
Play is fun! Play is work! Play is learning!
RESQURCE BOOKS:
The Open Home, St. Martin’s Preass, New York, 1976.

The Power of Play, by Frank and Theresa Caplan, Anchor
Presa/Doubleday, New York, 1973.

Nature With Children of All Agea, by Edith A. Sisason,

Prentice-Hall, Inc. New York, 1982,

'Let‘s Pretend, by Julie Hagatrom, A & W Publishera, Inc., New

York, 1982.

Play and Learn, Volume 1. by Marilyn Segal, Oak Trae

Publications, Inc., 1980 {(thia {8 one book in a
series).

Play , by Catherine Garvey, Harvard University Press, 1977.

Parents ag Playmatea, by Joan Nillman and Pelly Behrman, Human

Sciences Presaa, 1979.

Kids and Play, by Barbara Oppinheim, Ballentine, 1984.

Learning Gamea for Threea and Foura-A Guide to Adult-Child

—— e e — o — e e G e T G e s e et et e — ——— - - — -

Play, by Joseph Sparling and Isabelle Lewia, Walker and

Conrpany, 1984.

by Jcan MNillman and Polly Behrman, Human Sciences
Preas, 1979.

Booka for Children

Walls Are to Be Walked, by Nathan Zimelran, E. P. Dutton, New

York, 1977.

Chriatina Katerina & The Box, Dby Patricia Lee Gauch, Coward,

HcCann, & Geoghegan, Inc., 1971.

Every Day a Dragon, by Joan N. Lexau, Harper & Row Publishers,
Inc., 1967.

A Smali Lot, by Eros Keith, Bradburry Press, Inc., 1968.
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FACILITATOR INFORMATION

Parenting Awvarenesa Progran
AT HOME EDUCATIONAL ACTIVITIES

SESSION 8

Objectiveal l. To become aware of learning boaaibilitiea
around your lome.
2. To make one educational activity.

Thia sesaion ia designed to awaken purenta to all the
learning poasibilities around the=rn. Encourage parenta to

shara sapecial garws and idees of their own. (see appendix pp.
110-121).

This sesaion will take aome proparation. You will need
to =melect aseveral (2-4)> activitiesz, gamea or toyas that you
feel are appropriate for the children in your caseload.
Select ideas that can be easily and inexpensively mads. See
the resource list on the parent handout for idea booka. Aftax
your selection, gather up the materials neceasary, make a
asample yourself to display, and print up a simple inatructor
card.

Before you pegin, set up different areas where each
item can be made.

Have fun.
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DESIGN

Parenting Awareness Program
AT HOME EDUCATIONAL ACTIVITIES

SESSION 8

Objectives: 1. To become aware of learning possaibilities

1.

2.

around your honme.
2. To make one educational activity.

Introduce the agenda and discuss.

Discuss topic content and ideas.

Brainstorm ways a child can learn in each room of the
house. Foxr exanrple: in the bathroom a child can learn
about the words float ant s8ink while playing with items in
thes bathtub.

In the kitchen, & child can learn about texture, shape and
coloxr while heliping to make soup.

Diacuas brainstorming technigues.
Break into small groups.

Asaign sach group a roomi(s) or area to discuss. Xitchen,
bathroorn, bedroom, living room, yard.

Give each group a large piece of newsprint and a marker.
Have them list ways a child can learn in the area they are
aasigned.

Cona back az & group. Hang the sheeta of newaprint up so
ail can aae. Discuss whet ias written. Adad other
suggesationa.

Explain educational. activities that the narent can choose

to make. Have parsnta chooze whei they want to make. Make
it.
Asaign at home activity. Hand out incidental leasrning

liat=z. (asee appendix pp. 110-121).

Evaluate.

NOTE 2 Tha 1lists cregated during this session could be
compiled, written up, copied, and given back to parents.

OnN



77

AT HOKE ACTIVITIES  °

Parenting Awareness Program
AT HOME EDUCATIONAL ACTIVITIES
SESSION 8
Select one activity from the lists given to do each day
with your child.

Think about and liat some of your own at home learning
ideas.

Make an educational toy, game, or activity. Reaource
books can be helpful. Check your parent handout for a
liating.
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PARENT HANDOUT
R

Parenting Awarenesas Progranm

AT HOME EDUCATIONAL ACTIVITIES ﬂ%fﬁ

[

C{. SESSION 8

Objectives: 1. To become awarc of learning poaasibilities
around your hone.
2. Yo make one educational activity.

Children, like adults, are learning all the time.
Eve.y part of the house, inside and out, is filled with things
tc sse, hear, explore, and learn about. Ag parents you can
encaarage this lesrning everytime you apeak and interact with
vouyr chilq. For exemplas: if you said to your child *‘go get
your red socks on™ you would be helping hin/her learn the
color red.

Your child is 1lesrning while you sgort clothing
together, look <for bugs under rocka, aset the tadble, make
cookiea, vacuum the rug, etc.

There are many educational toys and gamea you can make
for your child at little or no cost. Many of these you create
yourselves without knowing it. For example: plastic bottles
filled with rice or beans for a nusical instrument or
reirigerator boxes transformed into grocery stores. Once you
bacome awvare of all the poasaibilitiea, the list ia endless.
All it takes is a little time, a little aenthusiasm, a little
thought,, and a little love.

Ba creativa.

RESOURCES
Homa Hade Baby Toya: 33 easay to make toya for infants from
birth to two yeara, by Seres #. Swan, Houghton Mifflin

Smart Toya for Babies from liirth to Two, by Kent Garland Burtt
and Karen Kalatein, /iarper Row, 1981.

Department of Health, Education, and Welfare, Office
of Human Development Servicesa, Adminiastration for
Children, Youth, and Familiaes, Head Start Bureau,
Washington D.C. 20201 Publ. no. (OHDS)>78-31036
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copies FREE of:

Ideas Packet

Attention Jeaaie R. Seandaers
Pennsylvania Department of Education
333 Market Street

Harrisbur3y, Pa. 17226-0333

EzgsL;— 11 Experiences for Children in Learning, by Polly

Bshraan and Joan Nillman, Education Publiahing Servic,
Inc., 1978.

'Exploring Childhood: Working with Children - Doing Things, A
publication of U.5. Dept. of Health and Human Services,
Office of Huran Developrent, Admintiatration fox
Children, Youth and Familiea, Hend Start Bureau, 1983.

DHHS Publ. No. (OHDS’>33-3113%

Teachables from Trashables, by C. Emma Linderman, Toys “N

Thinga Training and Resource Cuivter, Inc., 1973.

Toymakera: How to Make and #Adapt Toys for Learning, by Diane

Juster and Sue Tlunkey. Praject Maine Stream OQutreach,
1978.

Recyclopedia-Games, Science tgquipment, angd Crafts from

e e e e ——— e — - —— = —— T _———— - —

Recycled Materials, by Roubin Simona, Houghton Hifflin

Company, 1976.

While You’re At 1It, by Baurd of Cooperative Educational

Servicea of Nasaau County, Reston Publiahing Company,
Inc., 1976.

Home Start Ideabiook, by Ralph Scott, Guy Wagner, and Joan

Cesinger, Early Years Preas, 1976.

At T PP — Ep—-F PP N PR3

Cole, Carolyn Haaa, =and Betty Wainberger, Parents as
Resources, 464 Central Ave., Northfielq, Illinois
60093, 1976.

Hary Baratta-lLorton, Addison-Wealey Publiahing Conmpany,
1975.
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EVALUATION
Evaluation, which should be done 2t ..« close of each
seanion arn? at the close of the progranm, ia important. It ia

important becsuse eavaluation:

1. sives group members a chance toc reinforce learnings.

Z. Givea feedback to the leader.

3. Gives valuable inforpation to the leader about what
ia working and what needs toc be changed.

4. Provides closure.

5. Helps finish unfinished busineas.

6. Provides another way for group members to have a aay

in how the gruup functions.

Evaluation, which can be verbal, wr.:tten, or both,is a
tool for "“o leader. It is a tool that the leader can use to
asaess Laws compatibility of the program with the participants
and the effectivenesa of the program for the participants.
Evaluation alsc helpa the leadcer to deterrmine vhether tha
goalsa end‘objectiveu have hkezn met. The: leader can then take
this information and use it in designing ancther parent
education program.

The leader should think about what he’she wanta to
learn from the participanta in the evaluation. This
information can then be used to deaign an evaluation that besat
meeta the leader’sa needs, as well as, the participanta’ needs

and abilities.
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FACILITATOR INFORMATION

SAMPLE - SESSION EVALUATION

Session

b

How do you feel the morning went?

Baaed on what we did today vwhat mizht you be interested in
hearing more about? Exploring more togethex?

What didn"t you 1like?

In what waya waas this seasion helpful?

What could have been done differently?

23
Put & .arge sheet of paper up so all can see it. Divide it in
half vertically. On one aide put “What’'s been good*™ and on

the other “What needs to be changed.' Tahe five minutea and

do some brainstorming.
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PARENTING AWARENESS PROGRAM

SANPLE - FINAL EVALUATION

For the past seven months, we have all participated i
4 new program for Head Start parentas, We would like to use
thia program again and want it to be a good experience; the
beat we can make. We need your help by completing this form.
Please 4give a@s nmuch information aa you can. The more
information given by you {(good and bad? the more helpful it
will be.
There ia apace provided after each queation for additional
comments.
Please be hcneat and frank. Thanks.

1. Rate each sesaion you attended. Put a mark on the lines
Clozeat to the face that best describes how you felt about the
sesaion.

1. Recognizing our Strengths 1.
2. Family Influences I T Z. 4
3. Child Development \fi/ _____________ 2. \<f
4. Communication e ——————— e 1.
S. Encouraging Appropriate Behavior ____ S.
6. Preventing Inappropriate Behavior _____ 6.
7. Play ts Learning = _ 7.
8. At Home Educational Activities 8.

— —————r ———— s a—— —

- — — — - —— ——— —————————— — o — " ——
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What did you enjoy the most?
What did you enjoy the least?

—— — — —— — ———————— T p— ——————— ———— o —— - —

- S ————— —— ————— — ——————————— —————

3. What did you Qlearn which you feel is the most userul to
Yyou &a a parent?
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4, At hore activitiea were included with each aeasion.
Hovw were they useful to your?
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5. How hasa your relationship with your chil? changed as a
result of this parenting program?

—— e STy S e G e S s S Sy . e S T —— T — — o T G — " — —— T — — —— —— T ————— ——— T S — A = ——a— — T —

6. I1f thia program ia run again with a different group, what
changes would you make? What would you keep the samne?
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FREE AND INEXPENSIVE NMATERIALS

Naterials and information are available throughout any
community. In moat cases all it takes is a telephone call or
a lettexr. Knowing where to look ias the trick.

Some suggeated placesa are:

1. Local Agricultural Extenaion Office - Calendars,
budgeting, nutritional, gardening, meal planning
information, Toddler Topics, Dear Mother, Deax
Fatherx.

2. Departmnent of Public Welfare/Office of Children,
Youth and Families - Childcare, child development

information, Caregiver“ s Home Journal.

3. Local grocery stores - Nutritional, meal planning
information.

4. Departmrent of Education - Developmental, educational
informaticon.

S. Department of Transportation - Car safety
information.

6. Intermediate Units - developmental, special needs
information.

7. Compunity Action Programa - various information,

8. Planned Parenthood - pregnancy care, family planning
anad health inforration.

9. Technical Assiatance Group for Right to Education,
150 S. Progre=s, Harriaburg, Pa. 17109, in Pa. 1-
8060-692-7288 5>r ocutside Pa. 7F1l7-657-5840. Growth
and development information, apecial needs
information, preschoosl education information.

10. State Department of Health - medical, dental,
nutritional information.
There are several Dbooka publiashed which 1liat by
categoriea free and inexpenaive materials. One is called Free

and Inexpensive NMaterials, George Peobody College of Teachers.

- —F PP
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Vanderbuilt University, Nasahville, Tenneasea, 1983. Another

Childhood by Robert MNonahan, Lear Sieglier, Inc./Fearon

Publishers, 13973, Alao check The Consumer Ir‘ormation

— -t S g e e —— s e s g —

Catalog. To order salea booklets write: R. Wooda, Consumer

Information Center-W, P.0. Box 1CU, Pueblo, Colorado, 81002.
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COMMUNITY RESOURCES
All communities have agencies that group membera can be
referred to when there is a need. Ags a leader, you =should
canvass the area and compile a list of possible r earral
places. You might astart with your 1local Legal Servic
office. Many times they know what ias available and may even
have a resource book to give you. Other suggested places are
{(the names may be different from area to area):
h Rape Crisias
2. Planned Parenthood
3. Women in Criaia (domestic abuse)
4. Children and Youth
S. Department of Public Welfare
6. Community Mental Health Clinic
7. Hotl ines
8. Women, Infants, and Children
9. Telephone Directory {(directoriea contain “blue

pages®™ with a liating of social service ager



Euploring Childhood Chlldrcav At

Hschildrendewelop, |
their way of drawing |
changa, Cutthere |
diowings apatond |
see if you can arrange
them to show levels |
of devclopment,
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94 EXPLORING PARENTING ¢

U.5. DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE
Otfice of Human Development Services

Administration for Children, Youth and Families

Headd Start Bureay
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THREE_YEARS (36 to 48 mos.)

and on a line
kward

tairs alternating feet

 one foot with only momentary

 one foot for five seconds

r rope eight inches high

‘

cycle-steering and using pedals

111 underhand
inding jump
s

111 overhand without losing

nlace

ball bounced to him

FINE MOTOR

Cuts with scissors not
necessarily constructively

Paints with thythmica1 strokes
Traces cross and diamond

Builds with Lego, Tinkertoys,
etc.

Copies circles

Manipulates tiny cbjects wjth
ease

Draws spontanedus1y
Builds tower of 6-9 blocks -

At 3 1/2 has period of in-
coordination: stumbling,
falling, fear of heights,
shirt in handedness

Imitates building bridges with
cubes

Places pegs in board

Manipulates clay: rolls,
balls, snakes, etc.

SELF-HELP

o Feed self without help, 11
" spilling

Pours well from small pitc
Unlaces and takes off shoe

Puts on shoes not always o
correct feet '

Puts on and takes off coat
dress, or pants

Unzips clothing
Unbuttons accessible c1otﬁ
Dresses without supervisia

Assumes responsibility for
toilet needs

Washes and dries face
Gets drink of water unassi
Wipes up spilled liquids
Shows caution about commor

dangers, such as unprotect
strange animals, sharp ed:

m: Developmental Scale, by Judith Pokorni and Anne Wujcik, 1977.
n granted for reprinting by Head Start Resource and Training Center, College Park, ML
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JE:

3 word sentences e Decreases amount ‘of parallel
)cabulary of 900-1500 words play

b 8 serlally "o Engages in associative play

s 3 or 5 nonsense syllables
3 familiar objects in succession

djectives in describing pictures ©® Bedins to share
plural nouns py adding s or es Tries to pl
eflexive pronouns(I cut myself) ¢ Iries to please
S nursery rhymes e MWaits his turn

uestions to which he knows answers
a simple story

~in complete and intelligible

' sentences

0 Has_occasiona1 brief outbursts

rs o Is apt to be fearful
:ses volume i.e. nightmares
sex, age

Has imaginary playmates based

to use grammat1ca11ycorrectsentence! on magical thinking

any questions beginning what, where,

e Shows conscious identification
with parents
e Begins observable expressions

s a 2 stage command about self .

appropriate reply to: What do you
n you're cold, tired, hungry?

s "If,.what?" questions

~to primary colors

ncept of two or three

- out longer of two lines

- to carry out 3 stage commands

ds to questions:

s it night time?

id you have candy for breakfast?
)o you have maore legs than a dog?
ds to verbal limits and directions
s eagerly to story-wants favorites
nd over

o Engages in open masturbation as
an expression of instinct
develapment

e Begins dramatic play

PSYCHO/SOCIAL

E
YEARS

104

Knows sex of self

Matches two or three pv
colors to like color vi

Points to tongue, neck,
knee, thumb

Tells action in picture

Names one pitcured anin
memory

Counts two blocks and t
many

Puts together multiple
puzzle

Shows appreciation of r

. present

Comprehends three prepc
(on top of, under, insi

Finds pictures of anima
are like (lotto)

o Can give sensible answe
do we have stoves?" etc

o Shows great curiosity.
endless questions.

e Recalls and repeats.sin
nursery rhymes and jing

e Knows concepts of big/1
fast/slow; up/down

COGNITIVE



FOUR YEARS (48 to 60 mos.)

SS_MOTOR

Catches ball in arms

Deccends and ascends stairs with
alternating feet

Hops on right foot

Hops on left foot

Hops on both feet

Does simple jigs and dances

Performs motor stunts; stands on one

leg for several seconds. Walks full
length on balance beam.

106

FINE MOTOR
e Has established hand
dominance

¢ Has established pincer grasp

® Uses scissors and attempts to
cut on straight line

e Copies a square and a cros
from example '

e Prints on page at random
e Attempts to print own name

e Makes and names recognizable
pictures

SELF-HELP

¢ Dresses self but
tie

o Laces shoes with

o Brushes teeth

e MWashes hands and

o Hangs clothes wit
appropriate equip

e Serves and feeds
o Sets tab1é

e Rests or has quie
at naptime

e Goes about neighb
unattended

10"



IVE:

vocabulary of 2,000 or

' words

s 5 colors

'S age

nes pencil, spoon, car, in

1s of use

ats a sentence of 10 syllables
its to 10 serially

, all parts of speech correctly
luces and uses all consonant
ds

ects own errors in learning to
jounce new words

ribes activities

,.many What? How? questions

's long stories-often confuses
. and fantasy

VE:

lows 3 stage commands

number concept of three and
ens eagerly to stories

lows directions; on, under, in
it of, behind

PSYCHO/SOCIAL

Begins cooperative play
Has imaginary companions

Has clear understanding of day's
schedule

" Shows move aggression

Shows more resistance to
authority

Boasts about family and self to
other children

Shows importance of mastery by
task completion

Prefers peers to adults
Has “special friend"

Verbalizes fears

Uses play materials constructively-

combines materials

Separates from mother easily

COGNITIVE

"Reads" story from pi
Continues to assemble

creasingly difficult
puzzles

Names materials objec
are made of

Knows day, night-begi
sense of time

Compares three piciur
(which one is prettie

Tells pictorial liker
and differences

Follows three commanc
proper order

Counts four objects &
answers how many

Selects heavier weigt
Makes opposite analoc

Matches and names a]l
primary colors

\GE
Plays dressup Matches and names she
Plays competitive exercise games Identifies several cc
letters
PSYCHO7S0CIAL o Recognizes name in pt
'EARS g P

COGNITIVE

108 ‘ 1




)TOR

nces on tiptoe

is on one foot indefinitely
s smoothly

s rope rhythmically

hes ball with hands

s bike with guard wheels
roller skates

rs 2-3 yards liopping

1i0

FIVE YEARS (60 to 72 mos.)

FINE MOTOR

e Grasps and releases objects
easily and directly

e Colors within lines

e Draws within small area

e Cuts on line

e Has well-established

handedness

e Copies circle, square and

triangle

e Traces diamond

@ Prints some numbers

o Prints first name

SELF-HELP

o Drasses himself
e Laces shoes easily

o Shows carelessness abi
clothing

e Takes pride in certai
personal possessions

e Buttons clothing

e Spreads with knife wi
partial success

e Crosses street safely



E-

IVE:

vocabulary of 2500 plus words

s home address, names and ages
iblings

S own age, not months of birthday
s information
ats days of the week by rote

meaning gf abstract words

VE:_

ens briefly to what others say
s to be read to

rstands 6000 words

jorizes

reasonably accurate grammar

GE

EARS

112

PSYCHO/SOCIAL COGNITIVE
o Enjoys small (2-5) group play e Appreciates past, pre
e Shows concern with self, not and future
group :
e Shows social conformity e Defines 6 words
e Engages in noisy play '
e Uses time sequence in play e Counts six objects wh
situation asked "How many?"
o Protects younger playmates
e Begins to enjoy humourous ¢ Matches 10 or 12 obje
stories and slap-stick humor
e Knows when certain events occur e Gives home address
e Likes to complete what he begins
e Puts toys away in orderly e Knows source of 15 of
fashion _ actions ("What bounce:
o Accepts adult help and super-
vision e Acts out stories
e Likes to be with family
e Shows self-assurance e Gives age
e Shows serious and businness-
Tike manner e Forms rectangle of twi
e Wants to help and be good triangular cards
e Shows more consciousness of
body, wants privacy e Judges weights
e Understands need .for rules and
fair play e Knows names of foliow
e Fears thunder, Mom going away coins: dime, penny, |
and not returning, and scary
animals e Learns left from righ
PSYCHO/SOCIAL e Begins to make genera
COGNITIVE

113



‘ents:

NTHS

omach to

toy

oy from
her

ise made

DS for
s (hunger,

ottle while

es
nage
ng into his

s when
f his eyes .

—

Taken from “"Growing Together" -
Permission granted for reprinting by

lYEAR

SITS without support
PULLS to stand
CRAWLS on all fours

UNDERSTANDS the
meaning of NO and
BYE-BYE

REPEATS sounds made
by others

FEEDS self cookies or
crackers (may not be
neat)

WAVES bye-bye
SHY with people he

.doesn’t know

TURNS pages of a
magazine or book (more
than one at a time)

2 YEARS

WALKS well

CARRIES toy while
walking

SPEAKS several words
which are understandable
and meaningful

REFERS to self by name

RECOGNIZES self in
mirror

FEEDS self with spoon
(may spill some)

DRINKS from a cup
OCCUPIES self in play

PLAYS with an adult
(rolls ball to aduit)

BUILDS a tower of four
blocks

SHOWS body parts
(eyes, nose. foot) when
asked

A 1985 calendar

3 YEARS

GOES up steps, two feet
on a step

WALKS on tiptoes
RUNS easily
UNWRAPS candy

NAMES obijects such as
toys and food

SPEAKS in three word
sentences. "Me go
home."”

PULLS off sock as part of
undressing

IS toilet trained

SHOWS interest in TV
and radio

HELPS adults by putting
away toys and clothes
(when told)

TURNS pages one at a
time

RECITES nursery rhymés
(Mary had a httie lamb,
etc.)

=

Iw\__;\_‘_:f’_ﬂarrisburg, Fa. s T @/\Hm }?
14 = \\- /"2 [

for parents ;
Technical Assistance Group for Righ

Bejng a parent is one of life's greatest experiences. Use this guide to see just how your
child grows and changes. Do not become alarmed it he cannot do all the things listed.
Every child grows and learns in his own way.

4 YEARS

WALKS up steps, one
foot for each step

PICKS up small objects
with ease

UNBUTTONS buttons
TELLS stories

SPEAKS in complete
sentences. | want a
cookie.”

DRESSES self
FEEDS self well
WASHES face and hands

GETS ALONG with other
children

IMITATES adults doing
simple tasks

BUILDS a tower of ten
blocks .

COPIES acircle

MATCHES some objects
and colors

IgLe
\ "( \ s
3 SN

" and children.
t to Educat

SvE

HOPS and
foot

MARCHES

CATCHES
hands

SPEAKS cl
be underst
not in the f

BRUSHES

CARES for
needs

FOLLOWS
directions.
ball and th

RECOGNI

COPIES a
triangle an

RECOGNI
COUNTS |




Pages 100-112 contain copyrighted Karnes, Merle B. Items Commonly Found

material and are not available for Around.the Housg that can be Used as
reproduction. These articles are: Educational Devices. University of
Miller, Cheri Sterman,''Building Self- Illinois at Champaign-Urbana, Feb. 1971.

Control: Discipline for Young Children."
Young Children; v39 n7, pl5-12, Nov 1984.

Feeney, Stephanie § Magarick, Marion,
"Choosing Good Toys for Young Children."
Ygung Children; v39 n7, p21-25, Nov 1984.INCIDENTAL LEARNING
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Many of the everyday routines and activities of the family can
easily be transformad into 1lasarning activities for the
preschool child. The following liat is just a beginning.

l. Preparing fruita and vegetablesa

a. Shape, color, texture and type of food <(concept
developnment)

b. Cutting, scooping, snapping (fine motor development)

c. Interior pattern of fruitas and vegetableaes {concept
development and visual perception)

d. Seeda and how plantas grow (problem solving skills,
process skills?

@«. Counting and asorting {(concept development?

f. Half, whole, quarter (concept development)

g. Sounds (listening akills)d

h. Worda and sentences to go along with the concepts and
activities such as “juicy"™ “dry* “inside" ‘“outside™
“smooth' “rough" *“fruit" “vegetable™ “amall* “big"
“aame™ “*different* “slice” ‘‘breck"™ “many* “few"
{language developmrent)

i. What peopla eat and why -- What animals sat <(problem
soclving and language development?

2. Mixing fooda auch as cakes and puddings -- Cooking foocds

a. Meaasuring and counting (fine motor developmrent, concept
development)

b. Pouring, atirring, apreading (fine motor development,
concept developrent) .

c. Firat - Second - Third (proceas akills, merory,

sequencing’
d. Reading recipes {concept development, number
identification)

e. Texture, color, shape, and aize (conceri development)

f. Changea in texture, color, shape and aize (process
akilla, concept development)

g. Worda and sentences to go along with concepta and

activities auch as “‘on top"™ “into*™ ‘“‘amooth*™ “bumpy-
lumpy* “dry" “‘vet" “more"™ “too much" “thias word on the
box neans milk™ ‘‘ada“ *hot* “cold* {language
developrent)

3. Grocery shopping

a. Identifying fooda {(language development’

b. Sizes (concept developmaent)

c. Classifying foods {(concept development’

d. Matching and counting (concept development)

e. Finding foods {(memory skills and visual percaption’

ERIC - l1s
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-

f. Reading price labela (number identification)

g. Different forms of the same thing (problem aoclving)

h. Where things come from (concept development, problem
solving, memory, process skilla)

1. Colors {(concept development)

J. Making a grocery liat (concept development, planning
akilla)

k. Worda and sentences to go along with the concepts eand
activitiea auch aa '3 boxea™ *“amall™ “big" ‘“‘meat™
“fruit™ ‘“‘round melonsa"™ “leafy lettuce" *“cartons of
eggs*™ ‘“appleaauce--whole apples™ “canned corn--fresh
corn™ “ham comes from pigsa"“ “oranges grow on trees*™

4. Doing the laundry

a. Sorting and natching'by color, type of clothing, peraon
to wvhom it Dbelongs <(concept developnment, problem
aoclving)

b. Counting objects (concept development)

C. Measuring - quantity {(concept developmrent, fine motor

akillsd

d. Firat - Second - Thirad {(process akills, memory,
aequencing)

e. Singing and talking about anything {language
development)

f. Words and sentences to go along with the conceptas and
activities such as “same*™ “different™ “dark colors“
“light colora*™ ™5 shirts™ “dry-damp-wet™ “one cup of
socap"” “wash-rinse-dry"

S. Setting the table

a. Right and left side (concept development)

b. One-to-one matching and counting {(concept development)

c. What’s mimsing? {problenm solving, memory and
obaservation akills)

d. Placing the objects {(fine motor development and patern
skills)

@, Colors and propertiea of thingas {(concept development?

f. Word and asentences to go along with concepts and
activities auch as “‘sharp forka" “heavy-light*
“fragile-aturdy*"™ “how many plates will we need for you“
“daddy and me?" “what do ve need to go with our
hamburgersa?™

6. Riding in a car or walking anywhere

a. Counting objects {(concept development)

b. Looking for certain objects {visual perception, concept
developrent)

c. Describing things along the way {(concept developnment,
language development, problem solving?

d. Singing or talking aout anything {language

Q 1ﬁl7
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development)

Words and sentences to go along with concepts and
activities such as “skip to the corner™ “red stop
signa* ‘“what do thay do at a poat office?" *“watch for
all the green cara™ “the leaves on the tree are turning
to the color yellow-what season is 1it?* “do these
houses have porches?T"

Getting dressad

Idaentifying colors, typea and parts of clothing
{(concept development, observation skills)

Talking about weather (concept devaelopment, proklenm
solving skilla)

Futting on clothes =~ buttoning, =zipping, buckling,
tying (fine motor development, problem solving)

Talking about what child will do that day <(language
development, planning akillsa)

Deciding what to wear that day {(making decisions,
problem soclving)

Perniasasion granted for reprinting by Hore Start
Training Center, NMillville. Utah
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CREATIVE IDEAS FOR UTILIZING THE HOME

Health and Safety Related Activitiea

Senasory

1.

Gather sgeveral itema - take a long look - take one
avray and guasas what’'s misasing.

2. What doean’t belong - Example -- arrange knife, fork,
spoon, pancil, and encourage correct reaponse.

3. Look out the window and deacribe what you see.

4. Tape record soundas found in the home - replay and
identify sounds.

5. MNake sound containera by £illing brown pr.per baga,
mnedicine containers, toilet paper rolla, etc. with
rice, water, saalt, beans, etc. Incorporate ‘‘more or
leas* into the conversation.

6. Place fruits, vegetables, apoon or any object in sock
or paper bag - have child feel and identify.

7. Texture hunt - explore home environment or outdoors
for hard, soft, rough, amooth, etc.

a. NMNake a list.
b. Use crayona and paper to pick up texture(rubbinga’.
€. Tape cotton balls to soft surfacea.

8. Texture books from collected itema.

9. NMud painting.

10. Fingerpaint with shaving creanm.

11. Blindfold child and use foods and apicea for tasting,
amelling and identifying.

12. Water play <(kitchen aink or bathtub inaide or outside)
a. Buckets and bruahes
b. Bubblesa
c. Egg beater, measuring cupa, bottles
d. Add color with food coloring
e@. Add acent with extracts

13. Kitchen recipes auch as playdough, fingerpainting,
paste, etc.

l14. Hide music box or clock and have child locate by senae
of hearing.

Hygiene

1. Handwashing .

2. Washing baby dolla with terry cloth mit

3. Washing dishes

4. Toothbrushing ‘

Safety

1. Fire
a. Fire drillas - make “EXIT* asignsa and label ocutsaide

doors. Start <from different rooms of home and

find quickeat way out.

b. Practice *"“Stop, Drop, and Roll*™

c. Color one end of Q-tip to resemble match - acatter
around TOOm -- have chilad locate “*match®*,
enphasize “do not touch', and call mother.
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2. Home Environment
. Safaty Hunt - look for overloaded socketa, frayed
cords, eatc.
b. Mr. Yuk - Place MNr. Yuk stickers on cleaning
supplies, medicine, stc.
Cc. Place large cut-out X on dangerous areasas such as
{17 hot stove, (2) sharp knife drawer, etc.

D. Self-Concept
1. Body Partsa

a. Gamea and songa (Hokey Pokey, Head, Shoulders,
Kneea, and Toes)

b. Use flcur, tape, gummed ataras to place on child”'sa
body parts and encourage identification.

C. Trace child’a body on several large grocery bLhags
taped together.

(12 Nake life-aize puzzle by cutting cgutline into
pteces.

(23 Take one piece away and gueass vwhat body part
is misasing.

d. Have child close eyes - cover part of mother’s
body with plate, pan, or piece of paper =~ child
opans eyes and guesaesa hidden part.

e. Circulatory syaten
{1 VUse f£lashlight behind fingers/toes to

visualize red bloocad
{Z2) Locate pulse on wriazt and neck
{3) Check pulsa/run and jump/check pulse again

1. Nutrition

A. Provide a new food aexperience.

B. Save food labelas and make lotto game emphasizing four
food groupa.

C. Junk food hunt through cupboarda and refrigerator.

D. Label grocery baga with lettera - ahop in cupboards
for foods starting with that letter (workjoba, p.227

E. Unpack and asort groceriea.

F. Planting
1. Vegetablea in containersa or outaide garden.

2. Beans, aveet potatoaes, orange seeda, etc.
3. Cutting topa of carrots, radishea, etc. and place
in water.

G. Picture grocery 1liat =~ child cuta pictureas fronm
magazine, gluea to paper uasea liat when shopping at
grocery satore.

H. Cereala/Beana/Raiasina
l. Sort
2. Count
3. Add and aubtract .

1. Carve Jack-o-lantern, plant, roaat, and glue aseedsa

J. HNake puzzles from large food boxes
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K. Magazinea/Food ada )

1. Find fooda all asame color, shape, atc.

2, Iind foodn from four food groupa.

3. Circle or cut out numbera, letteras, etc.

4. Cut out favorite foods.

3. Hoke poster of nutritioua fooda to eat/junk food.

6. Cut out breakfast, lunch, dinner foods.

[II. Education

A. Groas NMotor
1. Walka: gathering litter, listening, color ahape,
backward, numreral, letter, etc.
2. Obatacle course inaide and ocutside
3. Walk a line, skip a line, hop a line, etc.
4. Jumping rope.
3. Milk carton acoopa--cut off bottom of gallon milk

carton saving handle. Throw ball between two
scoopsa.

6. Badminton game - sha e clothes hanger into circle
and cover with toe 1ad of nylon atocking. Use
remainder of atocki, to form “birdie*.

7 Make inatruments : spoons and pans, comdb and

waxpaper, paper plr* s trapping beans, etc. and
have youraslfi a marcl.ii.g bend.

8. Parent hides object and child identifies where it
ia found., Example: It waa gn the TV™.

B. Fine Motor
l. Finger tracing.
a. Trace ashapea and groovea of furniture, doors,
floor covering.
b. Trace or draw in salt, flour, dirt, ahaving
cream, etc.

Ze. Stringing - string macaroni, buttons, cheerios,
spoola, strawa, etc.

3. Tearing acraps of paper

4. Maka geoboarda from wood or heavy cardboard,
nailas and rubber bands.

S. Tranafer thingas from one container to another
usaing tongs or pinch clotheapin.

6. Correct pencil grasp - have child hold ball of
acrap paper in hand while holding pencil.

7. Make puzzles from magazine picturea, cereal
boxes, =moap boxesa.

8. Move objects without looking.

a. Complete easy puzzle with eyea covered.
b. Put shapes in shape sorter with eyes covered.
c. Find objecta in asanad.

C. Self-Help
h 38 Use timer for
{a) Dreaaing akilla?: putting on shoes, =zipping
Jackets
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E.

F.
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(b} Picking up toys

{(c? Brushing teeth

Make cardboard <footprint and use to develop
lacing.

Color Concept

1.

2.
3.
4.
S.

6.
7.

Color hunt - put dotas, cotton balls, etc. on
things in house of that particular color.

In home - collect itema of a particular color

In home - use laundry/match and sort by color

In home - look for foods of a particular color.
Verbal games of color - "1 see something
blue..."etc.

Lotto games of color.

In home go to closets - put on all articles of
clothing that are red...mittens, hate, bathing
suit, jacket, boota, etc.

nelay race - collection of items of various
colors. Child runas to collection, takes 1item
across the room to put in a container, runs back
to collection area, etc.

Arrange items of a color by shade.

Shape Concept

1.

2.

.
2.

Se.
6.

7.

10.

11.

Lettexr
1.

Uaing a certain shape (e.g. circle) place it on
objects arocund house of the same shape.

Cut out shape pictures - maks a shape book or
collage.

Nake shapss using wholesparts of body

Using cereal boxes, grocery bag, =milk carton,
ete. maike shape lacing carda.

Find shupes in newspaper.

Use button supplies or other small items to sort

by shape.
Draw a different shape on each paper bag
(flattenad out). Use bean bags, foil Dballs,

pPlaatic lidas, rubber canning jar rings, etc. to
toss on shape bags and name the shape.

Arrange objecta found in home (toothpicka, rope,
atring, twigs, etc.) into ahapes.

Glue aeceda, popcorn, cotton balla, etc. onto
shape forms.

Use atonea or coal outside for drawing ahapea.
Have individuala 3jump into, Jump over, walk
around, etc. the shapes.

Paint shapes with waterxr.

Concept

Nare plaques - mpake name plaque uaing cardboard,
write child’*s name, find items outdoors such as
stick, flowers, etc. to outline nanre.

Practice printing using coal etc. or water--nice
to do ocutside.



G.
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3. Mother Meay I game - define path on floor of a
room--flashcarda with letters are used for child
to define before preceding on path.

4, Shape letters out of used foil.

S. Make. puzzle out of large letters.

6. Match letters from magazine, newspaper, etc.

7. Make letters from playdough.

8. Child can pound nails onto his/her name drawn on
cardboard, styrofoak, or wood.

Number Concept

l. Count chairs, tablesa, windows, i1ugsa, doors, etc.

2. Count objects outside--trees, stones, flowers
blooming, etc.

3. Talk about few, many, more, leas while counting
things in home or outside.

4. Look for number sets in home/setsa of three, etc.
{pictures of three flowers)

S. Clip correct number of clothespina on hanger as
number card says.

6. Print numerala 1-12 in compartments of egg
carton-child puts correct number of raisins,
buttons, cereal, etc. in each hole.

7. Go for numreral hunt in home - clock, TV, phone,
etc.

8. Using meat tray, print number on one aside and dot
array on other.

= Look through newspaper for numbersa.

10. Look through magazines for numerals - cut out and
glue on paper to make collage or book.

11. Play Gg Eish, 01d Maid, Yar and Concentration
using playing cards.

iz. Toas buttons or chips in paper bag - count how
many you get in.

Science

l. Hot #nd cold - Take & thermometer and look at the
temperature of hot and cold itens {freezer,
coffeee pot, etc.)

2. Sink and Float - Fill two containera with water
{one with a picture of floating the other with a
asinking picture? find objects that will float and
aink.

3. Living and Nonliving - Find l1iving and nonliving
objects in the home. Living objects need water.

4, Objects that dissolva in water - place objact in
water <{(cotton, pili, sugar, rice, flour, salt,
etc.) See which onea will dissolve.

S. Things that come from animals - look for thinga
in the home that come from animala {eggs, cheese,
bacon, rug, etc.)

6. Worm Paint - place mud on a piece of art paper.

Place a 1live worm in the mud. Wwatch the wornm
make & design.
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7. Terrariums - Use worm and animala.

8. Ant Jar - Fill a baby jar with dirt and anta.
Place in a dark closet. Look at the paths that
the ants made.

9. Exarining worms and insecta with a magnifying
glass. )
10. Air discoveries

a. Blow bubbles
b. Fly a kite

11. Look for footprints outaide.

12, Uaing a collection of varioua magneta, go around
the house &nd place on things they stick to.

13. Search in home and identify things made from
wood, plastic, glassa, etc.

19. Use flashlight to take apart, put together, ahine
on objects and namre.

15. Using hand wmirror and sunlight, nare oL _,ecta

light is reflected on.
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