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ABSTRACT

The booklet describes the Vulpe' Performance Analysis

System (VPAS), a measure of a child's progress in developmental
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assessment stage the child's performance is scored according to how
much and what type of assistance is required to perform the task. The
scale ranges from no interest or attention to the task through
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transfer the skill to new situations. Sample scoring sheets for both
individuals and group recordkeeping are provided. In the translation
phase the assessment information is analyzed to identify the method
by which the child learns mest effectively and the skills which the

child is ready to master. This information is shared with the parents
anéd incorporated into the individualized education program (IEP). The
final step is utilization of the VPAS, with instruction geared toward
the meeting of weekly objectives. The VPAS scoring system can be used
with many disciplines and other assessment instruments. (DB)
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Revised 2/85

PLEASE NOTE: The system outlined in this paper is used by the Hampton University

Mainstreaming Model, Hampton, Virginia. Along with theory, one specific skill is

highlighted and representative sample forms used by the model are included to pro-
vide a concrete example of how the system is utilized from assessment through

programming.
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The Vulpe’ Performance Analysis System (V.P.A.S.}) is one

which measures a child’'s progress in developmental activities and

on specific tasks and directly establishes a link to programming.

It provides a more exact, comprehensive, uniform, and objective

means of:

1. assessing a child’'s performance

2. exploring teaching techniques with which the child learns
most readily

3. scoring the assessment results

4. applying these results to an individualized program

5. recording progress in developmental activities and on tasks

In other words, the V.P.A.S. enables personnel to ASSESS,

TRANSLATE, and UTILIZE child performance information for

successful programning.



The V.P.A.S. contrasts with others which measure whether a
child can or cannot do a task. Yes/no dichotomies give meager
descriptive information, insufficient for understanding current
performance or making program planning decisions. The V.P.A.S.
anilyzes the tasks the child is asked to dc and looks at factors
which may influence how the child does the task. Modification(s)
can encourage performance. Differences occur in the estimate of a
child’s potential when meaningful alterations are made in the

conditions of performance.

The assessment process using the V.P.A.S. is very different
from most other assessments. If the child cannot do an activity
or a task as directed, the examiner systemically adjusts the
environment, the activity, the media, or the presentation of the
activity to encourage performance. The child’s performance is
rated on a one (1) through seven (7) scoring systen .:~cording to

the following criteria:

1. No--No apparent interest or evidence of motivation for
participation in task, inappropriate state, unable to be alert

or attend.




Attention-- Any definable indication of attention to any part

of the activity, but nc active participation due to

insufficient attention or physical incapacity:

(a) intermittant---occasional fleeting attention to parts of
activity or orientating response with no maintained
attention.

(b) focused---sustained interest, appropriate span.

Physical Assistance--Child’s active participation in activity

when environment, presentation, or task is modified to any

degree:

(a) physical support--physical contact is needed for the child
to: gain and maintain normal muscle tone; achieve
appropriate position to prepare for movement; maintain the
position; perform movements in a normal pattern; support
other body parts; move into and out of position.

(b) physical contact with child--touching child for purpose of

improving response, e.g., for purpose of directing
attention; passive movement to give child feeling of
desired movement or response; guiding or stablizing body

[y

", parts.

attract the child’s attention to media through gesture,
sound or movement; demonstration of use of media to
instigate cognitive strategy; holding or guiding equipment

as child attempts the task to facilitate motor control.
\
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(d) modification of the environment--any manipulation of the
environment which changes the child’s ability to perform,
e.9., structuring by removing ezxtraneous stimuli, changing
spatial characteristics, changing locale.

(e) modification of media--any adaptation of media which
changes ability to perform, e.g., increased volume of
sound, increased size of visual materials, changing visual
pPlane, decreased complexity or simplification of the
stimuli, altered size or texture of the manipulative

materials, adapted equipment.

4. Social Emotional Assistance--Child’'s active participation

in the activity when social or emotional aspects of tasks are

modified to any degree:

(a) modification of the relationship--any change in the manner
of relating to the child whiéh changes ability to perform,
e.g., increasing reassurance, minimizing frustration,
being quiet, calm, and extremely organized in approach, or
tolerating inappropriate behavior for a specific reason.

(b) change of personnel--using parent, familiar or preferred

person as examiner/teacher/therapist to increase child's
comfort level, enlist participation etc.

5. Verbal Assistance--Child‘s response changes with increased

verbal cues, repetition of instructions or alternation of

language patterns.
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(a) verbal cues--using verbalizations such as child’s name,

“look," "watch," reminders to monitor or organize approach
to or to complete task.

(b) modification of verbalization (syntax)--use of short

frequent one or two word directions, simplification of
language pattern.

(c)modification of vequiiggtion (semantics)--repetition of

original verbal instructions or question, cuing to whole
language sequence or changing emphasis.

(d) verbal feedback positive--provision of one or two short

words of praise at each appropriate step of the activity.

(e) verbal feedback negative--indicating incomplete or

incorrect response which assists child to match a
standard, attend to relevant dimensions, etc.

Independent in Familiar Situations--Succeeds or performs with

no assistance within familiar surroundings or with familiar

media. -

Transfer--Ability to perform tasks demanding equal skill in

different forms and contexts:

(a) environment--able to complete task successfully regardless
of the milieu.

(b) media--able to perform using unfamiliar media requiring

same concepts or at the same developmental level.
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Form #1 is a sample skill sheet page from the Vulpe’

Assessment Battery. These sheets provide:

1. age levels used as guidelines for where a skill might be
expected to develop and for sequencing activities from simple
to complex

2. activities or skills to be u#ssessed

3. adminstration procedures and criteria; suggested materials

4. scoring box and key

5. conmment box

The scoring may be a color coded so that skill sheets can be

used for re-assessment.

Form #2 is a sample of an age level composite of skills (2
1/2 - 3 1/2 yrs.). Use of this torm eliminates the bulk of the
skill sheets during assessment, though scores are ultimately
transferred to the skill sheets. Group assessment is also

possible using form #3.
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B.J

Child’s Name

_N-30-11 5 - 10
Chilc's Birthdate S Age (yrs.)(mos.
Mrs. S. K‘m&n;pxz&en 1923
Teacher = .\ge Group Year

. Form &

Sept.

Nov.

Jan.

Yra'.End

Groas Motor

Walk on a line 10°'

Walk on tip-~toe 10°

Walk up & down stairs, no rail

Walk up stairs alternating feet

Walk down stairs alternating feet

Run with adult pattern

Jump over 2" height

Jump forward 14Y-18"

Jump forward 24"-34"

Hop forward 2 times

‘Use swing & maintain balance

Climb over obstacles

Walk 4' on walking board alternating
feet

Balance on each foot 2 seconds

Walk backwards on line 10 '

Walk over low obstacles

Running broad jump 2°

Hop forward 4-6 times

Skip over rope one time

Throw overhead with direction

Drop kick

Walk 8' on walking board

Fine Motor

Controlled use of pencil

race a cross

Trace a square

Build tower 9 blocksa

Cut straight line

Striqg:§m311 beads

Use hammer

Put 10 nellets in bottle in fﬁf;econdu

Fold paper in half
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Mvye. S.

Teacher

L

Age gro Year

Gross Motor

Walk on & line 10°

Walk on tip-toe 10°

Walk up & down stairs, no rail

Walk up stairs alternating feet

Walk down stairs alternating feet

Run with adult pattern

Jump over 2" height

Jump forward 14%-18"

Jump forward 24'-34"

/-

Hop forward two éimea

Use swing & maintain balance

Climb over obstacles

Walk 4' on walking board alternating feet

Balance on each foot two seconds

Walk backwards on line 10'

Walk over low obstacles

Running.broad jump 2°

Hop forward 4-6 times

Skip over rope one time

Throw overhead with direction

Drop kick

Walk 8°' on walking board

Fine Motor

Controlled ude -of pencil

Trace a square

Build a tower of nine blocks

Cut straight line

Strigg»umall beads

Use hammer

Put 10 pellets in"bottle in 10 seconds

_Fold paper in half

Fold paper on diagonal
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TRANSLATE

Once the assessment process is completed, the information is

translated:

1. Basals and ceilings are established for each developmental
area to determine the age range in which the child is
functioning within each area.

2. ‘"Information processing" analysis establishes by what method
the child appears to be learning most effectively (through
visual, auditory, or tactile/physical cues).

3. The skills which the child demonstrates a readiness to learn
or master are determined (those on which he/she scored a

3,4,5, or 6 using the V.P.A.S. Scale).

This information is shared with the parents at the I.E.P. meeting.
They have an opportunity to actively participate in programming
decisions by choosing a given number of skills to be written into
the I.E.P. as objectives.

Form #4 is a sample used to 1list the determined "readiness
skills"” from which the parents make selections.

Selected skills are written behaviorally into the I.E.P. as
objectives. Additionally, special education procedures are
outlined based on the child’s learning mode(s) and processing
capabilities (Form 5).
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Form 4

Page 2 of 5 pagesa

Developwentel Functionings

Basic senses & functions

Gross wmotor_l24-jump over a line 138-jump up with both feet 148-run, avoidingkgbstacl
150-jump frowm small height 157-walk on line 10 feet 159-walk up and down scairs

holding on 160-walk upstaizs alternating feet 169-walk part way on walking
board alternating f[eet 170-balance on each fcot two seconds 176-throw a ball so

it can be caught

— ST
Pine motor 119-hold crayons in fingers 120-trace a diamondEZS-crace a cross E
129-trace a square 130-build tower 9 blocks l43-imitate drawing z cross l45-draw a

man with head and one body par: 147-color with direction 152-cut out a circle

165~trace inside triangular or diamond shaped path

Language: Receptive 49-~identify pictures of clothing iiems 50-understand functions

of common objects 52-follow 2-3 step related commands 6l-understand 5 prepositions

64~identify parts of objects 67-understand "onc--some-all" 71-follow command involving

2 objects 76~understand interrogatives 77-understand negatives 8l- understand words
describing feelings = -
Language: Expressive 94-repeac 4 words 100-tell a story/shars ideas 105~-tizll own

sex 109-use action verbs lll—relace experiences in simple sentences ll9~repeat 3

numbers 121 ~identify objeccs by function 122-verbalization of physical needs

lZS-cell a story about a pic:ure lSl-name 4 colots

Cognitive Processess & Specific Concepts
Object concept l2-understand namec of objects l4-identify parts of objects 16-join

_parts to make whole 17-classify objects

Body concept 12-add missing head and leg to doll 13-name six body parts l6-refer

to self as "I" 22-draw a partial man 23-comp1ece glrl puzzle 24-add 3 parts to

incomplete drawing of man 27-add 7 parts to incomplete drawing of man

Color concept 6-name 5 colors ‘8-name 8 colors 9-grading shades of colors




0Ly
Child:

IV._ SHOKT-TERM INSTRUCTIONAL, OBJECTIVES, L,E.P.

Heasuroment. Protadurpq for Short-tern Q_1~ct1ves
Al ublotllvos W11 he measured daily using
the eriterfon estab!{ghed fn the ubjcutlvi
and the Vulpe Perfurmance Analysis-Scales'
Datly records will he kept in the chilg's Annual Gogl: 10 duprove dn a1 areas of
[ndfvidual notehook, -

~developpent gasegsed.

Performance Awalysis Scale: Child does with . . .
I, nat do, {nattentive , N
. not do, attentive e L,
3 physical ansfstance l
& nocial /emotiona) assistance

3, verhal assistance

b

1

+ Bometimes does, no help '
» alvays does, no help

. - Date Date
Shart~term Objectives Special Educstion Procedures Instruction Objective
Begun Achieved
Fine Motor:
I, Upon request,B.J, wiil trace a Use modeling and physical assistance
cross vith less than 1/8 inch (use pathways and wide Iines
deviations, 90% of trials, as visual cues); fade physical assist-
ance, move to verbal assistance, ‘11
Degin with horizontal end vertical 0
1ines; move to crosges. ;
(}] .
'




Determining a child's learning mode(s) and processing
capabilities through the use of the V.P.A.S. establishes the most
appropriate teaching techniques to begin programming. For
example, if a child seems £0 be having difficulty processing
auditory information, increases can be made in visual input,
utilization of concrete manipulatives, repetition of auditory
input, etc.

Use of the V.P.A.S. scale in rating learning performance also
Provides a consistent scale for which other disciplines (speech
and language therapists, physical therapists, etc.) can make use
of this information.

Additionally, the scale provides a means of evaluating
program effectiveness. Regular assessment and recording of
performance documents whether or not a child is learning. If not,
appropriate changes are indicated.

Decisions are made at regular team planning meetings
concerning how to incorporate work on I.E.P. objectives, which
have been task'analyzed, into the teacher's daily schedule of
activities over a weeks’s period of time (Form 6). The child’s
performance is recorded daily. A copy of the weekly objectives is
sent to the parent so that carry over of practice can occur in the

home.
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Decemer 5-4 ’ Form 6 L T

Daily Schedule - Spencer ' P «

Hame %.'S. Score Parformanca ; .

Date Lectwleer 2 1. not do, unattentive
} 2. not do, attentive
< i phyli.ul aasistance -
A, ocial/emotionsl sssistanca
S vubal assistance
6. sometimses does, 1O help
7. slways does, B0 po help

Recorder score . Time
e 8:00
1 5 ¢ °‘\‘°"5 . V“*M ml\\u zowka\ >
LA

9:00 Tcle
' | Nawe one eo\or Swes Wva5WM¢n cued
9:15 go~'1 groups: i

10:00 . ‘\&w\'&s‘- "sad peer” n aawme

wk veckanale ‘" skveles of owne
_ , ?‘.‘!‘uksﬂ\ “5
10:30 . Clean wp & Juice:
o 3- tkep velared Cowmand

3
o-,
o
A.S. §. 10:40 i Outdoor play:
3
1
1
3

: \a-.\au. on owne ook A secomds Wia
11:15 anch: Qc.f.v Woldina, we
: resvmh T wank wilk ' when c\u\
12:00 : Math/Large gtm
. YaXe > wews tﬁ{nw«kmo‘eo\ch
1:00 1hp¢:
'_ R peer Yo help tie Shoes
2:13 ' Smcbz “
© vame peev ittt ay'n -r-:),* ok tadle
J/ ‘1 2:50 Disnissal:

Suggested Hehavior Management rectnimarnt U :hmk'.n& benind \er in

\\ne
Specific Behavior to note, time and/or count frequency~
Sounds, words, sentences (uote if pronounciation is correct)=
Hotes, Observationg, Comuzts
B3 needed & prowmet ko protest when & peer Loor er crayen

From: Yulpe'. 5.G. Mt Bateary. N.I.M.R. 4700
veele Strest Toronto, Ootario, Canada.




Finally, the week's data is compiled and analyzed at the
following planning meeting and appropriate modifications or
advancements are indicated for the next week’s objectives (Form

7).

This system of working on I.E.P. objective; with regular
planning and evaluation continues through out the programming
year. At year’s end, the child is re-assessed with the complete

assessment battery to determine overall programmning effectiveness.

One final note on the utilization of the V.P.A.S.:

This system is one that can be used with great versatility. Not
only can it be used among many disciplines, it caﬁ also be used
with ANY assessment battery. Even if strict administration
pProcedures of a given test require adherence to it‘s own scoring
scale, "double scoring” a child’s performance with the V.P.A.S.
scale can be done with a minimal of effort. The additional and
functional information to be gained will certainly compensate for

the effort.
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Feekly Progress Summary

Child'as Name: B.T. Datno: Dec. 5- q

Goal Monday | Tuesday Thursday | Priday | Out

trace alongqa. veri. E‘ﬁ?%&\
fa\ and W Lontal '7 "‘ 5 '7 lme (Yo \nc\ wide)
We Ol inch wide

- w“we
NAWMe one Co'ior R gvodly

\ \or ‘S\es wWeering
SWe's wear: 3\. cued wan “d
When cued S e\u:es —

» N ] -« 9 - \M‘
oy e b pess™ 1% qume

bt vithanale w .

‘»‘:t:\lu okt :%c. tontinue
d'cechion

follow 3-atee o i o
velated Command be€ore starting tas®

balance on owe foot ock &umr o
L Seeands wah peer Withauk 49isdawme
‘\0“’\1“‘“

Gmbinue - mave
Wode\ €rest

83 - tave L4, o
mewgers A S

vespond " T wawt
WMAR® when cued

take 2 mmewlaers

.Jp..J_,m.;;-qcr\_vp—ig

3 3
b i
5 ~
Y 5
b 7
5 3
R L
5 1
3 3
5 L

2 jlwin| w'_lms\-qp
S lal o] s{dle|alw

£rom & setaé Speci€red aek

olyects t Grom
Con vt -~ O peer

¥ peer -b WZWp
tie gwoes  elp puak ok away
Yawme peer St tontinue - ct: wWan
+o "‘.-'S*"A‘ h&g ™Marker On V\)
Nam ; 5 - sk O

" h\:“\::v\‘a \ ?\:mnst‘ a\-y\‘iau:

g, oo Specifie) OCayrct

o 20
ERIC

Full Tt Provided by ERIC.



