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FOREWORD

To meet the challenges of today and tamorrow, education
must assume a major responsibility for providing
experiences that foster the career development of all
individuals. Career development is defined as individual
sel f-development over the life span, while career guidance
is defined as the school program resulting in home and
school/camunity experiences which foster career
development. Career guidance fosters maximal development
of individual potentialities by providing early and
continual assistance to youth as they consider various
choices, make decisions and accept the adjustients each
must make as he/she moves through life.

The process of developing this guide was initiated by
the staff of Guidance Services of the Iowa Department of
Education. Selected Iowa educators were invited to
participate and were designated as the Career Guidance
Guide Development Advisory Committee. Fram this group of
thirty-two individuals a group of seven were selected to
serve as the coordinating cammittee for the gquide
development. Members of the ooordinating committee chaired
the various writing comittees which developed the five
chapters. There were thirty-three individuals that served
- on the various writing camittees. Upon completion of the
initial draft, twenty-two local school districts and one
area educaticnal agency volunteered to "pilot"™ the
materials at various grade levels and submit evaluations
for use by the coordinating conmittee in finalizing the
gquide for printing.

It is hoped that local districts will utilize this
publication in the development or evaluation of their own
local K-12 career gquidance plan.



PREFACE

In 1963 the Guidance Services Section published the first guidance
handbook for Iowa schools titled GUIDANCE SERVICES: Suggested Policies
for Iowa Schools; this publication was revised in 1971. Also, Elementary
Guidance In Iowa - A Guide was published in 1969 and revised in 1976.

The above mentioned publications were well done and well received by
counselors, teachers and administrators not only in Iowa, but across the
country. However, along with society, the guidance profession is
undergoing a gradual yet dramatic change. The change necessitated the
writing of a guidance publication designed to be responsive to the
societal changes and to help young people achieve three basic skills in
the 21st century: learning to live, learning to learn, and learning to
make a living.

The first chapter is a general introduction to the total publi-
cation, offering an overview of what is to come in later chapters. In
addition to providing assistance to counselors in the implementation or
the redirecting of local programs of guidance services, this chapter has
been written for a broad audience including parents, school board members,
administrators and %4uchers. The career guidance program is viewed as a
camponent of the schei’l curriculum that is an integral part of the total
educational program beginning in kindergarten and continuing through the
twelfth grade. The chapter emphasizes that quality programs of guidance
services respond to the needs of all individuals in a comprehensive and
developmental way.

The second chapter develops a common vocabulary for the implementation
or the redirecting of guidance program goals and objectives. This chapter
will be most useful for professionals responsible for the planning,
organizing and the delivery of guidance services. It emphasizes the fact
that guidance is a shared responsibility of parents, commmity and all
school personnel with the counselor assuming the major role in
coordination of the program. The content of the ~hapter discusses the
major program components, career guidance and counseling functions, and

the planning process.

The third chapter provides examples of a guidance curriculum for
grades K-3; 4-6; 7-9; and 10~12. The life skills activities of the
guidance curriculum are coordinated with the developmental age
characteristics, kindergarten through grade iwelve. The K-3 activities
take into consideration the importance of self and the significance of
adults in the child's life. The 4-6 activities dea. with the beginnings
of social responsibility for self and for relating to peers and adults.
The 7-9 activities are directed at the transition from child to adult with
special assistance in creating awareness of developing self as the early
adolescent relates to others and is gathering information for making
decisions pertinent to continued development and education. The final set
of activities for grades 10-12 are intended to help students preparc for



independent living and the transition to the adult world. The activities
are not presented as a comprehensive curriculum, but do provide the basis
for local school counselors and teachers to develop their own based on

identified needs.

The fourth chapter provides information oconcerning the various
standards, rules and requirements contained in the Code of Iowa, Standards
for Approved Schools and the Certification requirements that are presently
in effect and apply to all Iowa counselors and school districts at the
present time. There is a brief discussion of the report of the Iowa
Legislature's own Excellence in Eduation Task Force as it pertains to
their recommendations concerning quality programs of guidance services for
Iowa's elementary and secondary schools. In addition, there are
recommended standards for Iowa schools that go beyond the minimum require-
ments of the Iowa Code and the Standards for Approved Schools. The
chapter goes on to provide detailed program guidelines, intluding evalua-
tive criteria.

Chapter five provides a listing of resources that may be of assistance
to counselors as they implement or redirect programs of guidance
services. The chapter contains references referred to in the gquidance
curriculum contained in Chapter III; a bibliography; informational
materials of various professional associations, goverrment and community
agencies, and service clubs; publications of the Yowa Department of
Education; a listing of achievement, intelligence, interest, self-
concept and miscellaneous tests; and information on microcamputer
software. Also included in the chapter are the titles of the various
position statements approved by the American School Counselors Association
Governing Board; two models for the planning and delivery of student
services referred to in Chapter II, River City fram ACT, and the American
Institute of Research; the complete statement on ethical standards for
school counselors of the American School Counselors Association; and an
example of a counselor evaluation form.
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CHAPTER I
THE "WHY" & "WHAT" OF GUIDANCE

@ broad audience, including parents, school boarg members,
admiristrators ang teachers. 1In thisg reqard, since same will be
interested in reading only the first chapter, an attempt is made
to provide the philosophly of guidance that we would like to

functional ang integral part of the education process; (b) is
for all students; (¢) is primarily developmental in nature,
although remediation and additional attention are necessary for
Same students; (d) is a Planned sequentiz] program that enables
students to develop to the fullest of their potential; (e) is a
helping relationship of counselors, students, teachers, parents
and administrators working together; (f) does not supplant good



CHAPTER I

THE "WHY & WHAT" OF GUIDANCE

The K-12 guidance profession is undergoing a gradual yet dramatic
transfomation. Society has changed and the rate of change continues to
accelerate. Information overload rather than scarcity of information and
instant cammunication with any country in the world have created a new
atmosphere that pervades even the world of the student. Elimination of
traditional types of jobs, extended life expectancy and the expectation of
lifelong learning have created challenges for students tha- were unknown
to their parents or grandparents.

Divorce, unemployment, single-parent families, blended families and
other examples of changing societal values highlight the charnges with
which adults are struggling. Teenage suicide, drug and aloohol abuse,
sexual experimentation, peer pressure and other physical and emotional
problems make clear that we are not talking about abstract issues but
about forces that have a resounding effect on the student in the class-
room. Taken together they affect the individual in a way that makes
necessary a change in the content and manner of carrying out the school

guidance program.

Along with the necessity for a guidance program designed to meet the
needs of today's students, there is the challenge to demonstrate that
these programs are effective. This challenge has become increasingly mora
insistent and requires a response. Organizing guidance around K-12
district needs that may be implemented steadily even in the face of
changing personnel will provide for greater reliability in the delivery of

these services.

A program responsive to these societal changes and the demand for
accountability would be one designed to help students achieve three basic
skills they will need in the 2lst century: learning to live, learning to
learn, and learning to make a living. Individual skills contained in
these three large categories would include:

1. Learning to relate positively to oneself and others
2. Becoming aware of one's feelings, thoughts and behaviors

3. Becoming responsible and accepting responsibility for one's own
behavior

4. Beocoming aware of one's interests, vaiues, and abilities

5. Learning the relationship of one's interests, values, and
abilities to occupational clusters and employment

6. Developing decision-making, problem-solving and conflict-
resolution gkills.

These are the skills that guidance programs and personnel are uniquely
qualified to provide and that lead to lifelong learning.



The guidance program envisioned is based on the belief tha*:

Guidance is a functional and integral part of the education
process.

Guidance is for all students, not just for a select few.

Guidance is primarily developmental in nature, although
remediation may sometimes be necessary.

Guidance is a planned sequential program that includes those
materials, procedures, and techniques that enable students tu
develop to the fullest of their potential.

Guidance is a helping relationship of counselors, students,
parents, teachers and administrators working together.

Guidance does not supplant good teachers but rather compl ements
and reinforces them.

Program effectiveness should be measured in terms of delivery of
pramised services.

GUIDANCE IS A FUNCTIONAL AND INTEGRAL
PART OF THE EDUCATION PROCESS

Since social, emotional and educational develomment occur
simultaneously, a camplementary relationship exists between the
instructional and guidance programs. A basic question which must be
answered by all counselors is "How are students different because of the
guidance program in the schools?"™ How the student benefits from having
counselors in the schoal is the primary consideration for detemining the
effectiveness of the guidance program.

The guidance program's goals and objectives :hould be clearly
identifiable and yet integrated into the total R-12 curriculum. The
guidance program should have clear, definable goals that determine the
counselor's role in student learning. These goals must be related to the
district's philosophy of education. Counselors must broaden their
traditional method of operation, that of individual counseling, and
utilize multiple strategies aligned to the goals of the orogram. Thus
counselors may utilize more group activities in counseling, provide more
infomation in group guidance settings, and facilitate in a classroam
setting the development of those skills for which their training uniquely
qualifies them.

GUIDANCE IS FOR ALL STUDENTS,
NOT JUST FOR A SELECT FEW

Guidance is based on the concept that as all students mature, they
pass through identifiable developmental stages that are vital to their
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growth as individuals, The sequence of stages can be anticipated, and
thus guidance activities can be implemented to equip students to
successfully aeal with the process of personal/social, with career, and

with educational develomment as they grow and mature.

Cownselors must avoid being therapists, resulting in too much
ocounselor time spent with a small percentage of students. All students
need the availability and help of a comnselor as they learn to succeed in
a camplex society.

GUIIANCE IS PRIMARILY DEVELOPMENTAL, IN NATURE,
ALTHOUGH REMEDIATION MAY SOMETIMES BE NECESSARY

A comprehensive K-12 program is based on the belief that all students
should participate in activities and instruction that will assist in their
optimal personal/social, career end educational devel opment.

Develommental guidance is a specific program with definite goals and
objectives that use the cownselor's expertise as the primary Gelivery
vehicle, but imwolve the entire schoal staff to reach all students, rather
than only those experiencing difficulty or crisis.

The Comprehensive Guidance model is a program of quaranteed services
that are delineated as to what person, at what time, for what purpose, and
by way of what activities and/or materials. It further defines the rale
and function for all personnel irwolved. Of extreme importance is the
fact that these guaranteed services are based upon a specific level of
district-wide support. It has a built-in external evalw@tion cGrponent as
an objective determination of the degree to which stated services have

been given.

The traditional approach of the 1960's (indicated below) is being
encanpassed gradually by comprehensive developmental programming.
Deve'.opmental programming includes all the ingredients of the prior
approach but devotes increased emphasis to the schoals' cammitment to
students.

Traditional Guidanoe Comprehensive Devel opmental Guidance

focuses on:
service approach

fixed Gelivery system
(relies cn 1 to 1 counseling)

process or set of models

raole and function of the
ocownsel or

individual oounselors

deductive planning
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focuses on:

program approach

flexihle delivery system
(uses mul tiple methods)

product (Student Campetencies)

outcanes measured as student
competencies

guié.n ’ team

inductive nlanning



Traditional Guidance (Cont.) Canprehensive Devel ogmental Guicdance (Cont. )

evaluate percentage of evaluate campetencies
involvgme_nt

reactive proactive

values confomity to system values individual contributions

GUIDANCE IS A HLANNED SHQUENTIAL PROGRAM THAT INCLULES
THOSE MATERIALS, PROCELURES, AND TECHNIQUES THAT ENABLE STUDENTS
TO DEVHLOP TO TE FULLEST OF THEIR FOTENTIZL

The guidance program provides a planned seguence of activities
designed to assist students in developing sel f~understanding,
sel f~acceptance, and effective interpersonal skills. Further, students
are assisted in developing a knowledge of the world of work and leisure
through career awareness and other career exploration activities.
Activities are sequential in the schcal's curziculum and include
life~career decisions imwalving educational and vocational planning.

Guidance provides assistance to students in the Gecisionmaking,
problemrsolving and goal-setting processes. ‘The types of assistance which
can properly be subsumed under the guidance function leave final decisions
to the individual. Guidance is ot something which is done to students or
samething which can be forced on students. Guidance fosters the
development of sound decision-making by all students with the eventual
outcame being increased responsibility for making and impl ementing
decisions,

The educational skills and knowledge the student is expected to learn
became important orly as they are internalized ard contribute to the
devel ogment of a whole individual.

A comprehensive guidance program must be provided with sufficient
resources including certified personnel to insure a full range of services
to each student. Such a program also provides sufficient material
resources such as space, equimment and supplies.

GUIDANCE IS A HELPING RELATIONSHIP OF CQOUNSELORS,
STUDENTS, TEACHERS AND ADMINISTRATORS WORKING TCGETHER

 and

GUIDANCE DOES NOT SJPHLANT GOOD TEACHERS BUT
RATHER (OMELEMENTS AND REINFORCES THEM

A developmental guidance program is multidisciplinary, requiring
collaboration and teamwork- Although cownselors plan, direct, and carry
out many of the guidance activities, the responsibility for the program is
shared with teachers, administrators, supervisors, parents, and members of
the camunity.

. Assessment of student needs c1earl¥ indicates the increased burden
being placed on classroam teachers to foster positively-oriented learning

4 2(




emviroments basic to high student achievement and devel opment of
constructive life adjustment skills. Recognition of this burden and its
importance has shaown the need to estahl ish camprehensive team support
Systems. The guidance program and counselors, in particular, are hasic to
@ support system which fosters a positively-oriented learning ernviromment.

PRINCT PAL

The principal performs an essential rale in the successful operation
of the guidance program The principal's irvolvement in and support of a
quality program is critical.

The principal contributes to the guidance program by:

hiring guidanoce staff members who have a sincere interest for the
well-being of students;

helping the counselor pranote and facilitate quidance inservice
programs for staff development;

Framoting understanding of the guidance program in the schoal
through good public relations and by encouraging parent contacts
with cownselors;

evaluating and essessing needs for change that will enhance
student grawth phlysically, mentally, socially, and emoticnally;

Geveloping a master schedule and class grouping that facilitate
and foster both strong instruction and accessibility of counselors
t0 students;

working closely with the gquidance staff in the déevel omgnent of
programs that will make ocounseling functions more effective;

assisting the comnselor's commitment to guidance by minimizing
non-quidance activities;

Providing adequate budget and facilities for an effective guidance
program; and

providing adequate clerical assistance for counselors.
TEACHER
A key person in the guidance program is the teacher. The teacher
perfoms a callaborative role with the counselor in fostering the
personal, educational, and career development of students.
Teachers contribute to the guidance program by:
Creating a positive climate in the classroam and using this

setting as an opportunity to estahlish rapport and positive
teacher-student relationships;
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Eroviding opportunities for students to be irwolved in
decisionrmaking and problem-salving activities in the classroan;

identifying students who are experiencing difficulties in the
classroam;

encouraging students to seek halp fran the counselor when
necessary;

incorporating career exploration wnits within the subject areas;
emphasizing the career implications of each student area;
working with parents and counselors to help students;

finding altermative ways of learning far each student in the
classroam;

participating with counselors in planning, implementing, and
assessing the guidance program;

providing group quidance activities as an integrai part of the
curriculum; and

informing others, both within and outside the schoal, about the
guidance programa.

PARENT/OMMINITY

Parents and members of the cammunity are valuable contributors to a
schoal aridance program by:

Providing information to counselors about their children's needs;
encouraging their chiléren to seek the service of counselors;
valunteering to work with the guidance program in the school;

serving on camittees to assess and develop schoal guidance
Frograms;

speaking to schoal groups about their occupations, hosting field
trips to their places of employment, and allawing students to
visit work settings and observe the work they perform;

supporting the school's guidance program by infoming others about
it; and

helping to obtain adequate funding for the program.
CUNSELOR

Among the variety of responsibilities cownselors are often called upon
to perfom are the fallowing:
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I. SMALL GROUP/CLASSROOM GUIDANCE

l.

3.

9.

Provide camprehensive guidance to all students with the focus
on acceptance of self, decisiommaking and effective
communication.

Assist teachers in developing a team approach to planning and
impl ementing classroam guidance.

Develop, facilitate, and serve as a resource person to the
total educational curriculum and teach appropriate units or
classes in such areas as career education, career
decisiommaking, study skills, test taking, learning styles;
building self-esteem and positive teacher and parent
irvalvement.

Provide occupational information to students and teachers.
Serve as a resource person to students for educational
infopration, financial aid forms, and schalarships for
post-high schoal education.

Help students learn how to approach life situations imolving
coping skills and problem-salving skills.

Orient students to the school district, providing them with
the necessary help for proper adjustment.,

Work toward reducing racial/ethnic stereotyping while
increasing positive regard for the dignity of all persons.

Provide information for the transition to post-high schoal.

II. COUNSHLING

Counseling is conducted using both individual and group settings.
The focus may be short-teium remediation or prevention. The fallawing are
examples of typical. counseling activities:

l.

3.

Conduct develommental group activities that assist students in
the process of developing positive sel f-concepts and
decisiommaking skills.

Work with students on an individual and/or group basis on the
management of personal concerns related to such problems as
hame and family and peer relations, and emotional adj ustments,

Remain readily available to students to provide individual
and/or group counseling that will lead each student to
increased personal growth, sel f~understanding, and maturity.

Work to discover and develop special abilities of students.
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5. Assist students in evaliating their aptitudes and abilities

- through the interpretation of irdividual and group
standardized test scores and other pertinent data.

6. Work with students in evalving education and occupation plans
in terms of such evaluation.

7. Work to prevent students fram dropping out of school.

8. Help studerts resolve educational difficulties.

9. Help students evaluate career interests and choices.

ONSULTING

1. Confer with parents, staff and administrators.

2. Consult with teachers individually concerning students'
Progress.

3. Consult with teachers to devel op management strategies to meet
the reeds of individual students.

4. Provide imservice programs to staff members about difficuit
classroam sitwations,

5. Maintain a working knowledge of the testing program and
interpret test resuits to students, parents and facul ty.

6. Make hame visits and encourage parental visits to increzse
rarental awareness of the program available to students.

7. Enocourage parents to Farticipate in parent-education Frograms.

8. Conduct parent conferences.

9. Be a referral person, acting upon the requests of staff and
aduinistration to contact appropriate personnel for special
student needs.

10. Refer to psychalogists, learning strategists, special
education personnel, and other spacialists oconcerning students
with specific learning, emotional, or other probl ems.

1l. Sserve as a liaison between student and special ized schoal s,
colleges, military and empl oyment representatives.

12. Cooperate with cammunity and Job Service of Iawa regarding
employment prospects.

13. Consult with parents, assisting with growth and dzvel opment of

their child
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14. Consult with staff members in relation to case studies/
staffings in an effort to bring akout a better adjustment for
those students who are having difficul ties,

15, Assist in the identification of students with special needs.

V. QOORDINATING

1. Coordimate the schoal's effort to meet the special needs of
individual students.

2. Pramote positive attitudes and awareness of the guidance
program within the schoal district/camuni ty.

3. Conduct assessment of students' needs/concerns using various
instruments, such as imventories, sumveys of staff ang
community programs.

4. Conduct ressarch/evaluation studies dealing with the
effectiveress of the schoal guidance program

5. Interpret the quidance program to staff, parents and the
camnuni ty.

6. Share with professional colleagues the results of their
activity throuch attendance and contribution at and in
professional organization activities,

7. Assist students in planring field trips to schoals, colleges,
and industries.

8. Provide information to schoal administrators for schoal
program develoment.

FROGRAM EFFECTIVENESS SHOULD BE MEASURED IN TERMS
OF DELIVERY OF PROMISED EXPERIENCES

As suggested by the comprehensive model, the guidance program should
be based on student outcames or campetencies. Through a systematic
guaranteed program of guidance experiences, the delivery cf a guidance
program can be pranised. While the delivery of experienoces can be
guaranteed, student outcomes cannot be guaranteed. However, a clearly
designed and balanced program can make the achievement of these outcames
more probable,

In such a program, counselors work with teachers, parents and students
to encourage students to work taovard the following goals:

Personal~Social Goals

to develop a realistic oconcept of self, to include feel ings,
behaviors, interests and values;

to develop an understanding of others and learn appropriate
interpersonal skills;
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to axjuire skills for sclving problems and makirg decisions for
effective functioning;

to become self-directive and responsible; and

to understand one's self in relation to the larger social structure of
our society.

Educational Goals

to become oriented to the educational ernwiromment:
to acguire effective study skills for academic achieverent;
to develop an appreciation for learning;

to gain knowledge of academic abilities, educational needs, and
interests;

to acquire knowledge of the curricular choices available in the schoal
and the career goals to which they may lead;

to become awere of the academic abilities and skills needed to
function effectively in each curricular area;

to plan a program of studies which is consistent with indivicual
ability and interests; and

to develop competence needed for achievement which is consistent with
ability.
Career Develomment Goals

to increase knowledge of self by assessing areas such as interest,
abilities, aptitudes, and achievements, according to age and grade
levels, and relate such knowledge to programs of study for potential
careers;

to acqquire information about educational and training opportunities
within and beyond schoal ;

to became knowledgeable about the world of work and careers

to estahlish tentative career objectives; and

to prepare for further education and/or employment.

Each year the guidance staff will focus on ensuring that studerts are
taught a specific body of knovledge, are able to internalize that

knowledge, and are ahle to use or demonstrate that knowledge, in the fomms
of skills or competencies, tc teachers, parents, students, or cammuni ty.
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The management of this system is a process devel cped specifically between
the building principal and the guidance staff.

Through such a process the guidance program can clearly cammunicate to
students, teachers and parents, as well as to other counselors, the
effectiveness of their work, and aid the students to determine more
clearly their progress in life planning and adjustment.

Each schoal district must determine its own strategy to identify the
goals of its program. Based on the educational strategy of the school,
the guidance personnel should answer the fallowing questions in
establishing their program outcames:

1. Why are counselors in the schoal s?

2. What content within the Board of Education's philosoply should the
guidano? program address?

3. What population should the guidance program serve?

4. What skills, attitudes, and knawledge should students have as a
result of the guidance program?

5. Who should implement the guidance program?
6. Who should manage the guidance program?
7. How should the program be evaluated?

8. What are the minimum acceptable standards each student should be
required to demonstrate?

9. Who should set these standards?

Once the basic philosophy has been estahl ished by the quidance staff
and accepted by the administration, goal statements for all students
should be estahl ished.

The K-]2 Guidance Program Development Model provides a suggested
procedure for a schoal with an existing guidance program to amend or
adjust its program. Such a program model is enhanced through the
developgment of a master calendar. As the calendar is developed, each
conselor has a clear statement of the program outcomes for which he/she
may be held accountable. Such a calendar provides a long-range timeline
for the implementation of the various stages of a devel opmental program.
The calendar also provides campletion dates for specific projects,
achievem2nt of goals, and/or development of campetencies.

11
LIBAJIAYA Y02 1236 oy



K-12 GUIDANCE PROGRAM DEVELOPMENT MODEL

1. Planaing PLANNING

Formal meetings involving key district and support
personnel to discuss the following:

a. district’s necds

b. program develupment process

c. timeline

d. administrative involvement/commitment
2. !dentifv program cocrmittee

COMMUNITY INVCLVEMENT
An informed and supportive community is important to
program success. The use of parents, teachers, and
students on an advisory board should be strongly

considered.

REVIEW - district philosophy NEEDS ASSESSMENT - The MAPPING - The process TRENDS REVIEW - An
and state mandates regarding process of soliciting of identifying what is indepth look at the
career education, MC/NS, ) input from community, « actually being implemented 6% "state-of~the-art"
individual discipline re~ staff, and students to in the guidance area. for a given discipline.
quirements, and recommended begin to determine
curriculum guide formats. degree of program re- ///

vision needed, attitudes

toward current pProgram,

ete.
2. Analysis PHILOSOPHY

A sound rationale for whv a particular discipline is
important for students to study and thus be included
as part of the district guidance program.

PROGRAM_GUALS
Broad statements which define general outcomes

\ of an area of study.
GULDANCE GRADE SELECT/DEVELOP INSTRUCTIONAL
LEVEL OVERVJIEWS SCOPE AND SEQUENCE KESOURCE STUDENT EVALUATION
A statement describding The process of identifying This step involves: The develcpment of
in very general tetms instructional objectives 3. OGuidance Handbook methods for evaluating
the integration of _5 (le: knowledge, skill, y and Curriculum Guide b student attainment of the
guidance into a K-12 atffective career ed., b. Selection of supple- instructional objectives.
curriculum. MC/NS) both within a grade mentary materials Examples: unit tests,
level as well as across all] | €. Development of additional] ] teacher cbservation, check~
rrade levels. . units to insure the 1ists, informal conferences,
teaching of the instruc~- standardized tests.
POSITION STATEMENTS tional objectives out-
Each discipline has areas lined by grade level. PROGRAM MONITORING
of concern which should The development of the
be dealt with during a \ig tool to assess the utili-
study. Establishing zation of the curriculum
position statements im- and the plan to use the
proves the attitude tool.
toward and operation of
the program.
3. Implementation IMPLEMENTATION and INSERVICE
Implementation involves identifying the steps needed to
begin use of the new curriculum after it is written by
the committee and approved by the Board of Education.
After completion of the Curriculum Guide, inservice as to
components and use is needed. In addition, on-going in-
service rclated to materials and instructional techniques
should be provided.
02
4, Evaluation and PROGRAM EVALUATION
Modafication An objective assessment of the improved curriculum to
determine whether or not it has met needs previously
identified.
+
RECYCLE
A plan for an on-puing, cyclical, systematic assessment
and revision of the curriculum for a particular
discipline. ( 5 and 10 years)
Adapted from the Duboque 28
Communitv School District
)
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CHAPTER II
IMPLEMENTATION OF THE GUIDANCE PROGRAM

This chapter defines the major career guidance components:
personal and social development, educational development and
career development. It discusses the counselor functions in
implementing and redirecting the goals and objectives of the
guidance program. The functions are individual ocounsel ing,
group counseling, group guidance, information services,
consultation, coordination, individual and group assessment,
curriculum involvement, pParental involvement, cammunity
relations and articulation, referrals, placement and follow-up
and evaluation and research. The chapter also covers the

The chiapter develops a common vocabulary and will be most

useful to professionals responsible for the planning, organizing

and Gelivery of gquidance services, It emphasizes the fact that
guidance is a shared responsibility of parents, camunity and
all school personnel with the counselor assuming the major role
in coordinmation of the program.
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CHAPTER II
IMPLEMENTATION OF THE GUIDANCE PROGRAM

PLAN FOR ACTION
I. MAJOR PROGRAM COMPONENTS

The K~-12 experience of a person is not preparation for life, it is
life. School is an important parc of each person's career. 'These
early life experiences will shape one's self-image, values,

aspirations, and how one interacts with people and the emnviromment.

The inter-relatedness of all life's experiences has impact on the
development of the emerging young person, making it difficult to
separate personal-social and cognitive fram career development.
However, in order to deal with the definitions of career guidance
components, we will label the following distinct, but inter-related
parts as follows:

A. Personal-Social Development:

1. Personal development is based on student goals that have to
do with educaticnal, career, and life success—the
development of a strong positive self-concept. Knowledge of
self, "Who Am I?", continues to be a major goal of
education.

Guidance activities are employed to enable the young person
to discover likenesses, differences, feelings, abilities,
and interests. The goal is "knowing self" and accepting
self as a unigue individual with potential and sel f-worth.

2. Social deveiomment is a second student goal of a
camprehensive guidance program. This component of the
program assists the young person in the development of skill
in relating to other individuals and groups.

Camprehensive guidance activities are planned to assure a
variety of experiences in school which develop a knowledge
of, and respect for, individual differences. These
activities will give students practice in relating to peers,
parents, teachers, and in learning to function in groups,
both fomal (e.g. classes, teams, clubs) and infomal (e.g.
peer groups, adult societal groups).

B. Educational Development:

Same of the student goals in this area are known as the "basics"
of education:

Skills required to get and hold a job include reading,
writing, camputation, speaking and listening.
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The "new basics" for the "Information Age" or the "Age of
Technology" that we are entering include decisionmaking
skills, problem-solving, critical thinking, logical
reasoning, goal-setting, technological literacy, transition
skills, interpersonal skills, and the ability to organize
and manage information.

Camprehensive guidance activities are planned to give students
experience to build the above-mentioned skills. Counseling
students in the educational development area is provided to help
them choose experiences appropriate for them, which will in turn
enable them to get the most out of each learning situation.

C. Career Development:

II.

Career development student goals include the development of a
positive attitude toward work; the development of transferable
skills tha* will contribute to self-fulfillment; aid in the
transition fram school to work, and from job to job.

Additional goals include: an awareness of career lifestyle
options; occupational information; schoal and training
requirements; and an awareness of how these relate to personal
values, aptitudes, interests, abilities, and personality.

Camprehensive guidance activities are planned to give students a
series of experiences, decision-making opportunities, and
interactions which will aid the process of understanding how
self and the world of work interrelate.

COMPREHENSIVE GUIDANCE AND COUNSELING FUNCTIONS

The above-mentioned components of a guidance program are broad in
scope and reaching the desired student outcomes is a shaced

responsibility of all school personnel.

A camprehensive career guidance curriculum is designed and pramoted
by a professionally prepared, state-certified counselor. In order
to implement the career guidance curriculum, the professionally
prepared counselor has acquired skills in these areas to perform
certain functions. A description of these functions and a few
examples of how counselors, through their mandate, might perform are
listed below. The priority assigned the functions in a given
setting will vary. The comprehensive guidance plan of the district
should clearly state the priorities based on local student needs.

A. Group Guidance:

Developmental group guidance is a planned sequential program of
learning experiences designed for the personal-social,
educational and career develomment of all students. Group
guida.ce, usually done with classroom-sized groups, is mainly
informational in nature and focuses on the normal development of
students. It typically focuses on topics such as:
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B.

—Orientatinn to new schools, new people, new
experiences

—-Understanding one's similarities and differences

—Understanding one's interests, skills, achievements
and personal characteristics

—Learning to work with others

——Learning the process for decision-making, career
planning, and goal~setting

—~Course registration

-~Looking at self-diraction and accepting responsibility

—Making friends

—Feelings and how to handle them

—Sel f~worth .

—Conflict resolution.

Group guidance encourages individuals needing more help
to seek individual counseling.

The team approach of teacher and counselor working
together is an ideal way to select, develop, and deliver
the activities and resources for the guidance curriculum.

Counsel inq:

Counseling is a process which enables students to formulate and
achieve their personal-social, educational, and career goals.
The counseling process involves a professionally prepared
counselor interacting directly with students.

Iowa requires a counselor to have an M.A./M.S. degree in
guidance and counseling cr in counseling and development. 'The
degree must include courses in counseling theory, technique, and
a practicum at the appropriate level. Successful classroom
teaching is a prerequisite to receiving a oounselor

endorsement. (State Certification Requirements are listed on
page 178.)

Counseling may take place in a group setting; however, some
students encounter gituations which require individual
counselirg.

1. 1Individual counseling:

Individual counseling provides a confidential setting in
which a student can examine situations or concerns.
Individual counseling is an essential part of all
camprehensive guidance programs. Time must be provided so
oounselor availability is evident. The main thrust of
individual counseling is developmental; however, crisis
situatiins do arise arnd must be addressed.
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2.

A student must accept personmai responsibility for decisions
reached in counseling. The process may help the student
become aware of the reality of the situation and the
acceptance of perscnal responsibility in finding and
carrying out the solution.

Examples: Elementary school students often are concerned
about teasing, put-downs, fear, loneliness, cliques,
divorce, separation anxiety and school-phobia. All of these
may stand in the way of growth and development.

Junior high students may have conflicts with parents or
teachers. HEmotional involvement with peers can also cause
concerns about making friends, getting dates, and dating
behavior.

High schoal students may have a conflict with parents over
college choice. The list of topics that confront counselors
and counselees is almost endless.

At all levels, stress, loss, rejection, depression, suicide,
pregnancy, separation, and changing of family situatiors may
create crisis situations that require counseling.

Group Counseling:

Group counseling is for students experiencing commonly
shared concerns and/or developmental difficulties, and is
conducted by professicnally prepared counselors. The
emphasis in group work is on support, growth and develomment
of skills in areas such as commmications, decision-making,
and effective group participation.

Students both give and receive help in a group. The growth
of an individual in a group setting i~ achieved through
feedback fram counselor and peers in . secure, caring
enviroment. Students learn that othrurs have feelings and
concerns similar to their own. The size of the group will
vary, but should not exceed eight and generally will be
smaller with younger groups. Willingness to participate and
willingness to observe the group rules is essential for
positive outcomes to occur. Parental support is important,
thus they should be kept infermed. Group ocounseling is not
for all students, as same concerns are too sensitive co
share in group, and sawe students are not. emoticnally able
to handle or contribute to the group process.

Examples of topics that are haadled in group inclue:

Test awxiety

Loss *hrough deati:

Pivorce

Sudden economic deprivation
Sel f~concept

Pregnancy
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C.

D.

Substance abuse

Academic underachievement

Getting along with peers or adults
School attendance and hare problems.

Information:

Information is provided in numerous ways, and the counselor must
collect, evaluate and provide a plan for the use of
personal-social, educational and career materials.

Counselors prsvide information to students through:

Individual ocounseling

Group sessions

Courses in career planning
School newspaper or newsletter
Field trips to community businesses, agencies, and
educational institutions
College Day Programs/Career Days
Sharing through teachers
Parents' nights at schoal
Student handbooks.

Career resource centers.

Counselors make information availahle through many types of
media delivery. For example, the ‘Care2r Information System of
Iowa (C.I.S.I.) is available on paper or through a computer
screer. Same college and military options a:2 now available on
laser disc for video viewing; college and business school
representatives may bring information in person.

A well-designed plan for the use of information is an essential
element in any career guidance program. It gives visible
ayidence to the public that good, up~to-date, unbiased
infoumation is available.

Consultatic .

The major goal of consultation is to provide an optimal learning
climate for each student.

Consultation brings to bear the professional expertise of two or
more persons in a mutual sharing and analysis of information.
Together they generate ideas needed for decisions ahout
strategies and interventions for helping students.

Consultation must be characterized by cooperation, openness and
mutual respect. The team approach greatly enhances the
likelihood of success in helping students. Counselors consult
with teachers, administrators, health care persons, cammunity
referral agency persomnel, and other community resource
persons. Any significant others, including parents and other
students, may be brcught into the consultation.
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Consultation not only results in help for the student, but
assists teachers, parents and adults to gain a petter
understanding of studeat developmental needs and behaviors.
Another result is insight int> student concerns and problems.

Reporting back to all participants after implementation of
recamendations is crucial to continued cooperation.

Examples: Cammonly teachers will consult with ocounselors on
classroan management or how to deal with ore student in
particular.

The counselor often consults with administrators, special
education instructors, TAG coordinators, substance abuse
ocoordinators, and coordinators of other special programs.

In school climate matters, the counselor can make a major
centribution by serving as a consultant. Students commonly seek
counselor aid and request consultation with the principal or
other teachers on such matters as class procedures, class
placement or activity participation.

E. Coordination:

Coordination is the organizing of all guidance and counseling
activities into a timely and meaningful seguence. Coordination
involves the management of tbe district guidance plan so that
each part camplements the other.

Examples: The counselor may coordinate:

—efforts of cownselors at all grade levels

—efforts of staff to meet the needs of individual students

—selection, maintenance and dissemination of information
pertinent to student needs

—the resource center

~-with the district career guidance committee

—scheduling and coordinating post high school days,
carcer days, student needs assessments, testing,
follow-up studies

--orientation programs

--student records and record checks for graduation
requirements

—-peer helper programs

—advisor/advisee programs

~—visits by resource persons

—the portion of the career guidance curriculum taught by
classroam teachers

—inservice for career quidance staff

—visits to ool'ege, placement services, career
exploration trips

—-the arrangements for shadowing and/or jobs experience

This list is not all-inclusive, but will illustrate the need for
time to plan and coordinate.
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F. Individual and group assessment:

The counselcr coordinates assessment activities and must,
therefore, be familiar with a wide variety of instruments and be
able to select the ones appropriate for the situation. The
purpose of assessing students is to provide knowledge of
abilities, students' needs, characteristics, background,
achievement and aspirations. Assessment results are used by
professional school personnel as they assist students in the
pursuit of self-knowledge and self-~direction.

l. Group assessment

Instruments such as standardized tests may be given to all
students to detemmine how students at certain grade levels
are achieving or how the entire school system is achieving
canpared to state or mational nomms.

Intormation gained may be used in curriculum revision.
Generally, group assessment is done to determine an entire
group's relative performance rather than an individual
student's perfomance.

Examples:

The Iowa Career Education Inventory determines how well
career education concepts have been learned with
inventories being administered at grades 3, 6, 9, and
12. In this case, only group results are looked at,
since it would be inappropriate to use individual
results fram this particular instrument.

Iowa Tests of Basic Skills and Iowa Tests of
Educational Development results are used as a group
assesament to look at total performance of the classes
in the district. These tests are also used as an
individual assessment of student achievement.

2. Individual Assessment

Individual assessment is used by the counselor to acquire
knowledge to:

—assist students in identifying their interests,
aptitudes and abilities

--assis’ students in identifying academic problems
that may hinder achievement;

--assist students in gathering information about
themselves as they make educational and career plans.

The individual assessment instruments may be adrinistered to
a group or to an individual. Same instruments are available
to students upon request, and others are prescribed by the
counselor as part of the counseling process.
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G.

Examples:

A psychologist may be called in to administer an
individual test to detemmine a student's need for
placement in special programs.

Ability and aptitude tests give an indication of a
student's academic potential.

Achievement tests, campetency exams, subject exam
results may aid in determining class placement, need
for special programs and curricular planning. These
instruments give students a better understanding of
their transferable skills.

Interest inventories aid students in class selection
and career exploration. Individual assessments are
used when there is an apparent lack of information
needed for decision making.

A personality imventory may be used to develop an
awareness of individual traits, appreciation of persons
with other traits, and to facilitate team
effectiveness.

Other techniques of assessment might include observation,
sociograms, inventories, opinion surveys, social histories,
and autobiographies.

Teachers may assess needs through such things as English
writing assigmments. "Friday Philosophies" is an example of
how one teacher discovered counseling needs, as students
sametimes indicate suicidal tendencies, depression and
substance abuse through their writing.

The counselor serves as coordimator rather than
administrator of the schoal testing program. 1In this role,
the counselor can assist all persons involved in
understanding the purpose and proper use of tests.
Counselors will assure proper testing conditions, help
students acquire test taking skills, and interpret test
results for parents, teachers and students.

Curriculum Involvement

It is impossible to predict the future that students will face
when they assume adult responsibilities. We do know that we are
experiencing a transition fram the industrial age to the
information or technological age. We d know that students will
need a curriculum which includes guidance objectives within the
educational objective of the total school. In addition to
reading, writing and computation skills, other new basic skills
are needed in the information age. New basics include:
cliecision making, future planning, life coping, and learning to
earn.
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Counselors play a major role in curriculum development because
they have access to information regarding student interests and
needs as well as the latest trend information regarding the
world of work. To acquire this information, a counselor may
conduct a high school gradvate follow-up study, student opinion
survey or student needs assessment which will indicate the level
of need for career guidance activities.

By serving on the curriculum camittee, the counselor can
communicate developmental, career, multicultural and nonsexist
needs of students to the rest of the staff.

Helping teachers interpret ITBS and ITED results and doing an
item analysis are additional ways that the counselor can impact
the curriculum.

Parental Involvement

Parents are interested in the education of their children.
However, changing societal noms have required the school to
take over a number of functions that the hame once provided. A

counselor today will recognize the influential role of the
parent and will encourage increasing parental involvement in
school activities.

Parent jnvolvement will occur where an inviting school
atmosphere exists. Counselors play a major role in encouraging
parents to become actively involved in their child's total

development.

Examples:

Parents may be invited to preschool screenings, kinder-
garten round-up, new student-parent meetings, as well as to
the usual parent confer<nces.

A parent advisory cammittee generates program ideas and
bsilds credibility for the career guidance program.

Counselors may visit parents in the hame of the child.

An invitation to parents and entering freshmen with a
specific appointment time can be an effective type of
orientation program.

Since parents share common concerns, counselors set up

training in areas such as effective parenting, beirg a
single parent, and techniques of discipline.
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One of the greatest concerns of students is career
planning. Parents are being trained by counselors to help
their child make career decisions. One such program is
"Today's Youth and Tamorrow's Careers" which was put
together by the Boys Town Career Development Program.
Numerous studies point out that parents are the most
influential persons in students' career decisions.

Parental involvement increases if special invitations go to

the parents for career days/nights, financial aids meetings,
ACT or other testing interpretation sessions, and parent-day
workshops.

Reqular contact with parents will aid the oounselor in
understanding a student's background, motivation, and

drive. The school newsletter that goes to all hames can be
very useful in maintaining contact with parents; however,
even the local newspaper will reach a majority of parents if
your message is included.

Camunity Relations and Articulation

Mary publics have a stake in career guidance, and the importance
of keeping others informed cannot be overstated. Publics
include students, parents, nonschool-connected persons, business
and industry who are potential employers. Gandhi once said, "My
life is my message.™ It is true that every counselor is doing
public relations work whether intentionally or not. Those
persons who came in contact with a counselor c¢n a reqular basis
will understand what is going on. However, many of the publics
do ot came in contact without special effort on the part of the
ocounselor.

Examples:

School Board Members seldom have people come to them telling
them of successes. However, those with problems very likely
do go to the Board. It is a good practice to request the
opportunity to give an annual report to the Board to
acquaint ther with your career quidance plan.

Connect with the decision makers/legislators, both in person
and through professional organizations, to pramote
legislation which is in the best interests of kids.

Nonschool-connected taxpayers need to be informed of current
needs since they may still think of counseling as it ‘was
"back when.® To be supportive, they need to know the new
challenges facing counselors and the current developmental
thrust in the career gquidance curriculum.

Direct contact on a reqgular basis with parents of students
is important for articulation of the guidance message.
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K.

Public service announcements of carcer quidance events on
radio and T will raise awareness.

Speak to local service clubs and join, or at least endorse,
the youth programs of these groups.

Find opportunities to serve on boards/committees of local
city, church, and mental health agencies and other
youth-serving groups.

Contribute to local newspapers on a regular basis. Regular
colums on youth are usually welcame, as are announcements
of gquidance events and student awards.

Referral

Being able to diagnose situations and then make a proper
referral to another person or agency is a mark of a truly
professional counselor. Referral to another counselor or
teacher may be appropriate when students have a problem about
which they would be more comfortable talking to sameone else.

Examples:

Often the counselor is the first person to identify a
student who needs special expertise such as that offered by
a psychologist, soci4l worker or the special education
service provider. :

Referral to community mental health, family counseling or
substance abuse trzatment centers.

Referral to any nonschoal agercy should be done with the consent
of the parent unless there is imminent danger to others or to
the student if immediate action were not taken. School district
policies should be followed in any case.

Placement and Follow-Up

Counselors have a major role in placing students at the next
educational level, into special programs, and placement of
students into advanced education or into employment.

Examples:

Orientation of all students -0 new levels, often a combined
function of teachers and counselors.

Assisting students with selection of elective courses
appropriate to the student's abilities and aspirations.

Providing information and assistance to those filling out
applications for admission, jobs or financial aid.
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Conducting credit checks, exit interviews and follow-up
studies.

Filling out yearly placement information gathered by the
Department of Public Instruction.

Coordination of placement interviews with college
representatives, employers and Job Service personnel.

L. Evaluation :nd Research

The purpose of evaluation is to assess the current level of
success in meeting progran objectives as established in a
school's career quidance plan. The plan objectives will be
based on student needs, state mandate and societal

expectations. The evaluation will point out strengths and needs
of the program.

Research can be formal or it can be simply data gathering, but
generally it will be for the purpose of detemining how
effective a technique or program is at meeting career quidance
objectives. _

PLANNING PROCESS

Commitment to a planning process is essential to develop a career
guidance plan which will result in student outcames appropriate for
students of a particular school district.

We have listed two cammonly used planning models, A.I.R. & River
City, (Pages 213-217) in tue resources section. Whether an existing
model is used or one is developed locally, the process should result
ir a plan that is based on local student needs. 'The plan will of
course consider state mandates, ethical standards and practices, as

well as commmnity expectations. '

A planning process to be effective will include the following
elarents:

A. Assessment of desired student outcomes.

~—What skills will the student need and what behaviors will
be learned?

B, Assess current status:
—Is the program meeting desired student ou:comes?

—How is it perceived by publics, including students,
parents, teachers, and community?
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C. Assessment of student needs:

—A survey of students is essential. Two examples of
instruments are the ACT Student Needs Assessment Survey and
the ACT Student Opinion Survey. Locally developed surveys
may also be used.

D. Establish program goals and set priorities.

—What services will all students receive?
—What services will be establ ished?
—Is adequate staff available?

E. Establish both student performance objectives and program
objectives.

——These will be specific.
—These objectives must be "do-able" and have measurable
outcames.

F. Plan activities to meet priority dbjectives and plan program
strategies.

—Who will do the activity?
——How will its effectiveness be measured?
—¥hen will activity be performed?

G. Deliver activities.

—Monitor for timelines.
—Make changes if summative evaluation indicates such need.

H. Evaluate outcames.

' —Were desired outcomes demonstrated?
—Were staff and chosen activities effective?
——Communicate evaluation results.

The career guidance plan for the district should be written and
communicated to all interested persons. It is especigily critical that
the Board of Education be kept aware of the plan, and that they be a part

of the planning process.

The personal-social, career, and educational development of our students
is too important to leave to chance—planning is the only way to assure
desired student outcomes.
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CHAPTER III

GUIDANCE ACTIVITIES IN THE CURRICULUM
PERSONAL AND SOCIAL DEVELOPMENT — EDUCATIONAL DEVELOPMENT -
CAREER DEVELOPMENT

The life skill activities in this chapter are coordinated with the
developmental age characteristics, kindergarten through grade twelve. The
K-3 activities take into consideration the importance of self and the
significance of adults in the child's life. The 4-6 activities deal with
the beginnings of social responsibility for self and for relating to peers
and adults.

The 7-9 activities are directed at the transition fram child to adult
with special assistance in creating awareness of developing self as the
early adolescent relates to others and is gathering information for making
decisions pertinent to continued development and education.

The final set of accivities for 10-12 are intended to help students
prepare for independent living and the transition into the zdult world.

* This curriculum is intended for examination and use by all
individuals concerned with the life skills of children. This
could include families, all schoal personnel, and other
individuals in the camunity.

* Utilization of these life skill activities are dependent upon the
life skills of the adults providing direction, the concerns of
parents and of the community. Life skills involve the academic,
career, and the personal-sccial.

* The individuals using these materials may wish to pick and choose
specific life skill activities, or they may wish to fallow the
procedure suggested for establishing a life skills curriculum.

* ‘The life skill activities given for various age groups have been
selected with the consideration of the develommental tasks of each

age group.

* Most of the time, outcomes are viewed in temms of higher scores.
Perhaps one should think of outcames in temms of invalvement,
€.g., the degree of involvement of the students, staff, and entire
camnuni ty.

* A life skill curriculum outline should provide for recording
Priorities, what activities have been done, and at what grade
level.

* This would not only insure recording of what is being done, but it
could also eliminate duplication of efforts.

* This model is not presented as a comprehensive curriculum. It is

necessary for each school to look at its own needs, prioritize
them, and select life skill curriculum materials.
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* The more the staff, parents, and community are involved with this

process, the more the life skill or gquidance program will became
overt as opposed to a covert curriculim.

* With making quidance an overt life skill curriculum, the public
knows what the counselor is doing and there is much less need to
justify the program.

* This implies moving fram having a quidance program to having a
life skills curriculum with all involved.

* It would probably not be possible to meet all the goals and
objectives in one year. Each counselor or guidance camnitiee
needs to decide what is most appropriate for their district.

* It is very important to set yearly priorities and to establish a
three to five year plan. After about five years, it is usually
hecessary to do another needs assessment and re-evaluate the
curriculium.

* The format of this section allows for the flexibility of adding
life skill activities. By being selective, it is possible to
relate the goals, objectives, and outcomes to your specific school
and cammuni ty.

* One must realize that relating goals, objectives and outcomes is a
lot of work, and one cannot always achieve 100% agreement. The
importance of having a chance for various individuals to interact
and clarify their thinking and values cannot be over emphasized.

The flow chart is included so users of the curriculum can easily see
and campare the expected student outcames at each level. School personnel
working at any grade level can quickly see the specific student outcomes
aimed for at that level as well as the levels above or below.

At the grades 4-6 and 7-9 levels there is same overlap of expected
student outcames. This is because the age characteristics could be
similar depending on whether the school has a middle school, junior high,
or 9-12 high school. Users in the 4-6 and 7-9 levels might want to look
at both sets of outcomes and activities and choose which fit their needs
better.

The curriculum is written as a guide for helping each school district
develop its own specific curriculum to meet its specific needs. Each
schoal is encouraged to study the framework of the curriculum (the goals,
objectives, and student outcames) and then use the activities that meet
local goals and objectives. The next step is to write additional goals
and objectives aimed at meeting the needs and choose activities fram many
other resources to fill out its own curriculum. It is highly recommended
that each school view this curriculum as a beginning, realizing that one
curriculum can never meet the needs of every school district.

GUIDANCE ACTIVITIES
IN THE CURRICULUM
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CHAPTER III

GUIDANGE ACTIVITIES IN THE (URRICULUM

PERSQNAL AND SOCIAL DEVELOPMENT - EDUCATIONAL LEVELOPMENT - CAREER LEVELOPMENT

ROGRAM COMPONENT T: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live

Goed A: For the student to erhance awareness of the wiqueness of self,

Objective I:

——Objective II:

The student will demonstrate a positive attitude tovard self as a unigue and
worthy rerson,

The student will demonstrate wnderstanding of the influencing factors in
developing a positive sel f-concept,

Goal B: For the student to develop an appreciation for others that will enrich interpersonal
relationships.

Objective I:

Objective IIs

The student will demonstrate an acceptance o the similarities and
differences among people.

The stucent will demonstrate competencies and skills for interacting with
others.

Goal C: For the student to utilize knowledge and skills for devel oping and majntaining good
enotional, plysical, and mental health as a fart o responsible citizenship

Objective I:

Objective II:

The student will deponstrate the ability to deal effectively with emotions,
to cope successfully with stress, and to practice sel f-disciniine,

The student will maintain qocd physical health,

Objective III: The student will utilize personal skills, attitudes, and campetencies for

Objective IV:

becoming a contrituting, responsible citizen,

The student will demonstrate an understanding of the concept of leisure and
hov it relates to one's life style,
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PROGRAM COMPONENT II: ELUCATIONAL DEVELOPMENT: Learning to Learn

Goal A: For the student to develop an wncerstanding of the importance of minimum educatioral
canpetencies in order to function in a rapidly changing society.

Objective I:  The student will cemonstrati the importance of applying the essential skills
in the academic disciplines~~camunication, rathematics, econanics, and
science and technol ogy,

Objective IZ: fThe student will utilize skills that facilitate learning,

Objective III: The student will qrow in wnderstanding of cur fast-paced society and will
acquire the skills to adapt.

Goal B: For the student to realize the influence o one's education in planning for and in
living a responsible, self-fulf illing iife,

Objective I:  The student will demonstrate skills in making educational cecisions and
chooging alterratives in planning for one's 1ife,

Objective II: The student will demonstrate an wderstanding that a changing world demands
lifelong learning,

Objective III: The student will emonstrate an understanding of the importance of using
leisure time for fulfilling needs.
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PROGRAM COMPONENT IIT: CAREER DEVELCPMENT: Learning to Make a Living
Goal A: For the student to develop an appreciation for and a positive attitude toward work,
Objective I:  The student will demonstrate an avareness of the dignity in all work.

Objective II: The student will understand hov occupations and careers relate to needs and
functions of society.

Goal B: For the student to be actively engaged in his/her carsr and vocational devel omnent
Process,

Objective It  The student will demonstrate skills for locating, evaluating and interpreting
infomation about vocational career opportunities.

Objective II: The student will demonstrate appropriate skills in making decisions about
voaational and career goals,

Objective III: The student will demonstrate empl oyment-seeking skills,

Objective IV:  The student will utilize available placemert services hased on his/her
interests and capabil ities/skills.

Goal C: For the student's career decision-making to be erhanced by iwclving the student's
fanily,

Objective I+  The student's family will be encouraged and provided the opportunity to
becane imvolved in the student's career decisionmaking process.
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PROGRAM COMPONENT I PERSNAL AND SOCIAL DEVELOPMENT: Learning to Live _

GOAL A For the student to enhance awareness of the uniqueness of self

(BJECTIVE 1 MS'IUDMW]ILIEMSIRATEAPCSITNEMTHUDEWARDSELFASAUMQUEANDWORIHYPVERSQJ

DEVELOPMENTAL STUDENT CUTCOMES

| N

K=~3 |

{-6 |

|
7-9 |
l

10 - 12

The student will be akle to

The student will be ahle to

|
|

|The student will be able to |The student will "e atle to

verbalize both positive
and negative feelings

assess personal 1ikes
and dislikes

assess personal likes and|
dislikes |

gain an uwnderstanding and
acceptance of his/her
strengths and weaknesses
and attain skills in
tuilding on the strengths

identify the behaviors
that he/she enacted
throughout the day

assess individual be-
haviors required for
success in different

assess individual attribe|

utes required for suc- |
cesstully fulfilling dif-|
ferent roles |

|
|
I

receive feed-back from
peers regarding his/her
personal characteristics
and grov in achieving a
realistic perception of
self

describe behavior that
he/she 1ikes about self

describe physical & emo~
tional factors as they
relate to different
Btages of develoment

|

|
|
l
|
I
l
|
situations |
|
|
|
|
|
l
|

describe pysiological & |

psychological factors as |
they relate to adolescent|
growth and development |

demonstrate an improved
attitude toward self and
others

identify behavior adnired
in others

discuss how one's be-
havior influences the

others

|
discuss how one's be- |
havior influences the |
feelings and actions of |
others |l

demonstrate an understand-
ing of envirommental in-
fluences on one's behavior

l
l
|
I
l
l
|
|
|
i
|
l
|
|
l
l
|
|
|
|
|
|
|
|
|
{
demonstrate a positive |
|
|
|
|
|

I
|
feelings and actions of |
|
|
I

demonstrate coping skills

demonstrate coping skills|

demonstrate ability to ac-

attitude about self acoeptable to self and |  acceptable to self and | cept self as a total per-
others | others | sonwith unique and worthy
| | traits, characteristics,
| | and notential
L |
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FROGRAM COMECNENT 1 PERSCNA AND SOCIAL DEVELOPMENT: Learning to Live

GOAL A For the studeit to enhance avareness of the miqueness of self

(BJECTIVE II The student will demonstrate understanding of the influencing factors in developing a positive self-conoept

IE€

ness

DEVELOPYENTAL STUDENT QUTCOMES
| | |
K-3 | §-6 | 1-9 I 10-12
—] — —]
The student will be atle to  |The student will be able to |The student will be able to |The student will be able to
I | | |
discuss situations and | identify the influence of|  identify the infloence of| experience growth in the
related behaviors | the ewiroment on atti~ | one's eviroment on per-|  develoment of a healthy
| tude and behavior sonal attitude and be- |  attitude toward self
I havior |
I |
discuss and chare feelings| identify interests, identify enviromental |  identify and appreciate
about self | strengths and weaknesses |  influences on aptitudes |  the characteristics that
| as components of personal|  and hov they help to de- |  are unique about hiny
| uniqueness temine personal unique- | herself
I
|

discuss how wnderstanding |  identify specific life identify specific life demonstrate an under-
various individwl differ-|  experiences that are in- |  experiences that are in- | standing of the personal
ences helps everyore be | fluenced by persondl at- |  attributes that are sig-
themselves characteristics and self~|  tribotes and self- nificant in achieving
perceptions perceptions personal, social, educa-

tional, and vocational
qoal s

define and discuss the understand the relation demonstrate the ability of
between self & the de~ standing of self as it self-management in de-
velopnent of a positive relates to develoment veloping and maintaining
sel f-concept toward a positive self- a healthy self-concept

|
|
|
|
}
neaning of self-concept |
I
I
I
I

I
|
|
|
|
I
I
|
I
|
fluenced by personal |
|
|
|
|
I
|
|
|
|
|
I

I

I

I

I

|

demonstrate an under~ |
I

I

I

concept I
I
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PROGRAY COMPONENT 1 PERSCNAL AND SOCIAL DEVELOPYENT: Learning to Live

GOAL B For the student to develop an appreciation for others that will enich interpersonal relationships

(BJECTIVE I The student will demonstrate an acoepeance of the sinilarities and differences among people

DEVELOPMEI;TTAL STUDENT QUTCOMES
k-3 | 4-6 7-9 10-12
The student will be able to  |The student will be atle to [The student will be able to [The student will be ahle to

I |

I I

I I

I !

| I
identify the ways that describe the importance |  describe the importance | experience opportunities
individuals differ in of sinilarities aswell |  of similarities as vell | for deeper interpersonal
interests, values, and as differences awng |  as differences awng | relationships
strengths & weaknesses people | peogle :

|

| deonstrate an appreci- | develop an appreciation
ences anong people relate | ation for the similari- |  ation for the similari- | for the individuality of
to their uniqueness ties and differences |  ties and differences |  others

anong people I anong people {

discuss how understandin
the similarities and dif-
ferences of people con-
tribites to personal de-
velopment

demonstrate an acceptance|  demomstrate an acceptance|  accept and respect the
and appreciation for the |  and appreciation for the | rights and opinions of
personal wniqueness of | personal uniqueness of |  others

I
I
|
|
|
I
I
|
discuss how the differ- : demonstrate an appreci~
|
I
|
I
I
: others | individuals |I
I
I | |
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PROGRAM COMFONENT 1 PERSQNAL AND SOCIAL DEVELOPMENT: Learning to Live

GOAL B For the student to develop an appreciation for others that will enrich interpersonal relationships

(BJECTIVE IT The student will demonstrate competencies and skills for interacting with others

DEVELOPYENTAL STUDENT QUTCOMES

|
K-3 |
|

4-6

7-9

10 - 12

The student will be ahle to

|
|

The student will be akle to

The student will be able to

The student will be ahle to

nake positive statements |
about self and others |

demonstrate concern and
respect for fealings and |
interests of others |

demonstrate concern and
respect for feelings and

|
|
|
|
|
|
I
|
interests of others I
|

experience a variety of
opportnities for qroup
interaction

to identify one's own
valle system

|

|
denonstrate an aareness |  distinguish between self-| distinguish between self-! exhibit appropriate social
that all persons have | characteristics and growp|  characteristics and group|  skills in group activi-
needs to belong and to be |  characteristics | characteristics in inter-|  ties
aceepted by others || { relationships |

|

demonstrate feelings that |  demonstrate tolerance and|  demonstrate tolerance and|  demonstrate ability in
are open, vam, andac- |  flexibility for interper-|  flexibility for inter- |  socialization skills,
cepting of others | sonal relationshipsin |  persond relationships |  self-control, and respect

| qroup situations | and group participation |  for others

I | |
1dentify individual meeds |  demonstrate contributing |  contribute in group ac- |  modify his/her value
as they relate toa group | competencies in growp | tivities demonstratmg | system based on feedhack

| situations | ompetencies in inter~ |  from interpersonal re-

| | relatingwith grop | lationships

| | menbers |

| | I
descrite desirable skills |  relate values to inter- |  relate values to the pro-|  denonstrate knowledge and
for interacting with and |  persoral cwminication |  cess of interpersoral |  skills of societal inter-
relating to others I | comunication and begin |  dependence

| I |

| | l

| | |

Continued on et page
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Continved
PROGRAM COMPONENT I PERSCNAL AND SOCIAL DEVELOPMENT: Learning to Live

GIAL B For_the student to develop an appreciation for others that will enrich interpersonal relationships

OBJECTIVE 11 The student will demonstrate competencies end skills for interacting with others

DEVELOPMENTAL STUDENT QUTCOMES
K-3 I §-6 I 71-9 : 10 - 12
} : |
The student will be able to  |The student will be able to [The student will be able to |The student will be ahle to
identify sources and ’ discuss alternative be- . discuss advantages and ’ inglenent ooping skills

effects of peer pressures | haviors when peer pres-
sures are in conflict
with one's value system

disadvantages of various |  when dealing with
life styles | presyures
|

denonstrate socialization| exhibit a life style
skills | that is congruent with
| life career goals

|

|
I
|
|
| I
|
skills |
|
_

I
|
|
demonstrate social skills ’ demonstrate socialization
|
|

i
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- PROGRAM COMPONENT I PERSCNAL AND SOCIAL DEVELOPMENT: Learning to Live

GAL C For the student to utilize knowledoe and skills for developing and maintaining good enotionsl, physical, and

mental health as a part of responsible citizenship

(BJECTIVE T The student will demonstrate the ability to deal effectively with emotions, to cope successfully with

stress, and to practice self-discipline
DEVELOPMENTAL STUDENT QUTCOMES
l
K-3 | §=-6 1-9 10-12

|
|
|
-

l
I
IT
The student will be atle to [The student will be able to |The student will be akle to |The student will be able to

I

|

| l

| | |
identify words that | lentify experiences in- |  identify experiences that| Understand enotions and
describe feelings ’ fluencing emotions ]l are enotional | how they are expressed

I

identify veys that indi~ |  denonstrate ways of deal-| emonstrate altermte | demonstrate control of
viduals express feelings |  ing with enotions | ways of dealingwith |  emotions, stress, and

I | various and different | self

: } enotions :
nderstand stress and | identify internal and ex-|  identify internal and ex-|  wnderstand the efcect of
oonflict | ternal sources of stress | ternal sources of stress | enotions on one's behavior

| and conflict | and conflict | and decisions

: : :
discuss the cavses of |  denonstrate knowledge of |  demonstrate knowledoe o | eshibit maturity in coping
stress and conflict | how to direct enotions |  hov to direct enotions |  with enotioral and streser

| into socially acceptable |  into socially acceptable |  ful situations within

{ behavior } behav ior | II hin/herself and others
be avare of the way he/she|  choose between alterna- |  choose between alterna- | demonstrate increasing ma=
acts in stress and co- | tive behaviors to speci- | tive behaviors appeopri- | turity in dealing with
flict | fic ewtional situations | ate to specific emotional|  situations that are

I | situations | enotional

I

Continued on next page
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Continued

FROGRAM COMPONENT I PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live

GAL C For the student to utilize knowledge and skills for developing and maintaining gocd enotional, physical, and
mental health as a fart of responsitle citizenship

OBJECTIVE I The student will demonstrate the ability to deal effectively with enotions, to oope succesefully with
stress, and to practice self-discipline

DEVELCPENTAL SIUDENT (UDCDMES
|

l l
K-3 | d-6 | 1-9 | 10-12
' :
|
The student will be atle to |The student Will be able to |The student will be akle to |The student will be ahle to
| I

conpare his/her reactions | demonstrate Ways of deal-|  demonstrate ways of deal-]  demonstrate ways of

to stress and conflict ing with reactions of | ing with reactions of | coping with emotional
with those of others others under stressand |  others uder stress and | reactions of others
conflict conflict

her ccnflicts, stress, her conflicts, stress, dealing with emotional

|

|

}

| demonstrate alternate demonstrate alternate maintain self-discipline
|

| and emotions and emotions conflicts and stress

l

I |
| |
| I
ways of ooping with hie/ |  ways of coping with his/ |  and rational behavior in
| |
| l
l |

bi
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PROGRAM (OMPONENT I PERSCNAL AND SOCIAL DEVELOPVENT: Learning to Live

GOAL C For the student to utilize knowledoe and skills for developing and maintaining qood emotional, physical, and
nental health s a part of responsible citizenship

(BJECIIVE I The student will maintair qood physical health

DEVELOPMENTAL STUDENT QUTQOMES

777777 | | [
K-3 | §-6 l 1-9 l 10 - 12
l | l
| I I
The student will be able to  [The student will be able to |The student will be able to [The student will he atle to
1 1 |
identify parts of the |  demonstrate knovledge of |  denonstrate knovledge of |  demomstrate knowledge of
buran body and their | good health habits | qood health habits | the factors important in
functions l l | maintaining good health
| | |
1dentify changes in plysi-|  describe and shov know- | describe and shov know- | develop qood physical
cal appearance as a result| ledge of develomental |  ledoe of other develo- |  health habits
of development | changes: plysical, | mental changes: plysi- |
| social, emotional | cal, psychological, so~ |
| | cial, eotional, etc, |
| | |
I | | appreciate hov develop
l | | mental changes in the
| | | life cycle affect pysical
l : | health
l l

b
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PROGRAM COMPONENT I PERSCNAL AND SOCIAL DEVELORYENT: Learning to Live

GOAL C FPor the student to utilize knowledge and skills for developing and maintaining good emotional, physical, and

nental health as a part of responsifle citizenship

(BJECTIVE III The student will utilize personal skills, attitudes, and competencies for becoming a contributing,

responsible citizen
DEVELOPYENTAL STUDENT (U'DOMES l
I I
K-3 l {-6 I 79 I 10-12
' f |'
I
The student wiil be atle to  [The student will be able to [The student will be atle to |The student will be akle tg
l
1dentify *he hasic needs | identify sociological | identifv psychological understand and appreciate
of pecple | needs and the vays they |  needs and the Way they | the qualities of responsi-
| are met | aremet | ble citizenship
| l I
discuss individual rights | show respect for legdl | chow respect for legdl | denonstrate by his/her
and privileges | and noral rights of self |  and moral rights of self |  actions good citizenship
| and others " others | skills
I I
Show wnderstanding of | demonstrate skilig in sirate skillsin | understand and be ahle to
self-discipline and | disciplining self and i c..vlining self and in |  demonstrate respect for
responsibility | being responsitle for {ay tesponsible for | the rights of others and
| oun behavior M ehavior | self
| , ) |
identify his/her :esponsi-| demonstrate ways that | icentify and denomstrate |  Gemomstrate ability in
bilities within the fani~ |  he/she contributes to | ways that he/she contrib~| Teeting needs both de-
ly, the school, and the | society | utes to different e | pendently and independent=
communi ty l | viroments and society as| ly
| | awhole |
I l I
ﬂ b
b



FROGRAM (DMFONENT 1 PERSCNAL AND SOCTAL DEVELOPMENT: Leatning to Live

QAL C For the student to utilize knowledge and skills for developing and naintaining good enctional, physical, and
nental health as a part of responsible Citizenghip

(BJECTIVE IV The student will demonstrate an understanding of the concept of leisure and how it relates to one's

6¢F

life style

DEVELOPMENTAL STUDENT QUTCOMES

|
k-3 |

§-6

|
7-9 |
|

10~ 12

|
|
I
|
|

The student will be able to  |The student will be able to |Th

e student will be able to [The student will be able to

] l

explain what ‘free” tie |  wnderstand and explain | demonstrate an marenes | aoquire a hasic knovledge
is, | what leiswe-time is | of the concept of leisure| of life cycles and corre-

{ | l| Jl sponding life styles
nake satisfying decisions |  denonstrate ways to use | identify current indi- |  realize the inportance
about his/her "free” time |  leisure tine | vidul leiswe tine | leiswetine activities
without direction fram an | | choloes | play inmaking daily life
adult , { J| more satisfying
denonstrate weys to use | make satisfylng decisions|  wnderstand the relation- | aoquire the skills needed
"free" time | about his/her leiswe | ship between leiswre tine| to be ahie to pursue meam

| tine without directions |  choices and the mainten- | ingful leisure-time acti

| from an adult | ance of mental, enotiomal|  vities at different ]ife

’ { and physical health J| cycle Stages

| wderstand hov leisure | assess personal leiswe | deponstrate wnderstanding

| tine is wed to relieve |  time choioes in relstion|  of the relationship be-

| stress and nake Life more|  ship to his/her develop |  tween leisure-time activi-

| enjoyable | ing life etyle ard the | ties and the mainterance

l | attaiment of futre | of good piysical and

| { qeals ll mental health

|
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PROCRAH CONPONENT 11 ELUCATIONAL DEVELOPENT: Learning to Learn

WHL & Ror_the student to develop an nderstanaung of the ingortance of minimum educational competencies in order to
finction in a rapidly changing society

GBIECITVE I The student will demonstrate the i rtance of ing the essential skills in the academic disci 1nes—
comunication, nathenatics, economics, and science and technology

DEVELOPYENTAL STUDENT OUNCOMES

|
k-3 | 4-§
|

1-9 10 - 12

l
|
f
The student will be able to |The student will be ahle to |The stugent will be atle to [The student will be ahle to
|
describe ways that aca- l

describe the importance describe the importance demonstrate the applica-

of cominication, mathe- |  tion of academic skills
matics, econamics, and |

demics are used in the of academic skills in

classroom, the hame, and society

comuni ty science and technology in|

society l
discuss the inter-rela- assess individual identify basic skills relate assezament skills:
tionship of academic strengths and weaknesses |  needed in various 10 personal interests
skill areas in acadenic skills interest areas

assess individual describe the inportance of

relies on acadenic skills |  needed in various ip- strengths and weakneases |  academic skills for a-
to satisfy needs terest areas
disciplines style, standard of living,
and occupational choices
1dentify his/her strengths inplement a plan of implement a plan of ac- use knowledge and skills

and weaknesses in the

action for improving
academic areas

tion for improving skill
academic skills

preficiencies and over-
coming deficiencies

in academic dis. iplines
in planning and achieving

l
l
l
|
l
l
I
|l
l
l
|
l
l
|
l
l
l
|
I
|
|
:
| qoals
l

|
i |
|
l
|
|
l
{
identify weys that be/she |  identify acadenic skills
|
I
|
l
|
l
|
|
|
|

|
|
|
|
|
|
in the besic acadenic |  chieving desired life
l
!
l
l
l
|
l
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FROGRAM COMPONENT IT ETUCATIONAL DEVELOPMENT: Learning to Leatn

GCAL A For the student to develop an nderstanding of the importance of minimm educational competencies in order to
function in a raridly chaning society

(BJECTIVE I1 The student will utilize skills that facilitate learning

DEVELOPMENTAL STUDENT QUTCOMES

|

|
k-3 | -6 | 7-9 10-12
|

|
The student will be able to |The student will be able to |The student will be akle to

The student will be able to

follow instructions and

assime responsibility for|  assume responsibility
oomplete assigments

learning | for learning

develop ownership of
academic motivarion

work independently demenstrate an under- demonstrate an under develop ir:"d'e;j-.zndent study
gt~ ..ing of individual habits
differences in learning styles and how t'ey re-
late to learning
ghare and work coopera- plan and implement pro- plan and implement pro- dencnstrate the ability to

|
|
I
I
|
|
|
| sta ingof individual
I
I
I
I
I
I
I
|

tively on group tasks jects with others jects with others determine priorities and
to complete learning tankg
independently

discuss schoal tasks that | utilize educational re- |  utilize educational re- |  analyze amd cmpare i/

are sinilar to skills es- |  sources for improving

sources for improving her achievements to those

|
|
|
I
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|

sential for career sucoess|  knowledge and skills knowledge and skills skills necessary for

| short-range and 1gng-

I range planning
be aare of school and | e avare of the impo:- define the relationships |  demonstrate effective de-
cominity workers | tance of effort in of efZort and revard in cisiomnaking skills in

| learning learning the learning process

|

i1



PROGRAM COMPONERT I~ EDUCAT TONAL DEVELOPMENT: Learning to Learn

GOAL A Por the student to develop an wnder

standing of the importance of mininm educational competencies in order to

function in a rapidly changing society
OBJECTIVE III The student will qrow in wGerstanding of our fast-paced society and will acquire the skills to adapt
DEVELOPYENTAL, STUDENT QUTCOMES
| I
K-3 l §-6 1-9 I 10 - 12

i {

| The student will be ahle to |The student will be akle to

L |
inderstand what effect a | understand hov education
changing society has on relates to entering the
occupations job market
relate changinc occupa- accept Lifelong learning
tions to continued educa- |  as way of life

& tion and study

assess the skills needed

attain skills to change |

|
|
|
|
|
|
l
|
|
|
:
|
|
|
|
|
|
|
|
|
|
|
|

|
|
|
|
|
’
|
|
|
|
|
|

to cope with changing job |  and adapt to constantly

narkets ¢hanging requirements for
occupations

have knowiedge of the learn general skills that

basic skills needed as the|  can apely to a variety of

basts for success in a va=|  occupations

tiety of occupations |

B
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FROGRAM COMPONENT II EDUCATIONAL DEVELOPMENT: Learning to Learn

GL B for the student to realize the influence of one's education in planning for and in living a responsible,

learning

various carewrs

ent types of post-secon |
dary educational and |
training proqrams |

|

self-fulfilling life
(BJECTIVE I The studert vill demonstrete skills in making educational decisions and choosing alternatives in plamning
for one's life
DEVELOPMENTAL STUDENT QUTCOMES
| | l
K-2 | -6 | 7-9 | 10-12
' : :
|
The student will be atle to  [The student will be able to IThe student will be able to |The student will be able to
| | _ |
1dentify educational ex- |  discuss the differemt |  discuss the different | locate and utilize availa
periences they like | factors that influence |  factors that influence |  Hle resources for reaching
| one s learning | one's learning { potentials
| |
describe the relationship |  accept responsibility for]  understand the concept of|  demonstrate appropriate
between learning and | developing one's potem | accepting responsibility |  educational pertomance
effort | tid | for developing one's po~ | that will lead to prepara~
| | tentials | tion for attaining desired
| : e
Gescribe how making mis- |  accept making mistakes as| understand that success | acoept success and failure
takes is a normal part of |  an important part of and failure in academic |  as a necessary part of
leaning learning areas are an important |  planning for life qoals
aspect of learning I
|
discuss the relazionship identify relationships identify advantages and |  acquire knodledge of steps
of presert and future between learninc and disadvantages of differ- |  required for entrance into

postsecondary educational/
training programs

|
|
|
|
|
|
|
|
I
|
|
|
|
|
l

identify learning | denonstrate knovledge of |  evaluate personal aseets
strengths and weaknesses | the requirenents for er |  and limitations for mest-
| tering post-secondary | ing requirements for post-
| educational and training |  secondary educational/
| programs | training programs 73
4 _ I |

Continued on next page
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Continved
¢ROGRAM COMPONENT 11 EDUCATIONAL DEVELOPMENT:  Learning to Learn

GAL B For the student to realize the influence of ope's education in planning for and in living a responsitle ang
self=fulfilling 1ife

OBJECTIVE I The student will demonstrate skills in making educational decisions and choosing alternatives

DWELOPMEIINTAL STUDENT CUTCOMES

| |
K-3 4-6 19 l 10-12
|

|
The student will be able to |The student will be ahle to

Select appropriate school|  identify and take neces-
courses that will reflect| sary steps for applying
educational and career |  and securing financial

|
|
:
|
|
|
!
|
|
|
{
|
|
l

I

|

|

I

l

|

I

| interests | assistance
l

I

I

I

|

| training or world of work
I

discuss financial assist-]™  implement necessary steps
ance for those desiring |  for making appropriate
to continue education |  tramsition frem higa

{ school to postsecondary

I




c

PROGRAM COMPONENT 71 - EXUCATIONAL LEVELOPYENT: Learning to Learr |

LI LI

GOAL B For the student to realize the influence of one's education in planrr for and in living a responsitle,

self~fulfilling life

OBJECTIVE I The student will denonstrate an understanding that a changing world demands lifelong learnine

DEVELOBENTAL STUDENT OUTCOMES

|
K-3 I
|

-

4-6

|
1-9 |
|

10 - 12

|
|

The student will be atlle to  |The student will be ahle to |The student will be able to |The student will be ahle to

luentify specific learning|

discuss learning as a

identify situations that |

redlize the necessity of

l
|
|
|
I
|
1ife-long process |
|
|
|
l
|
I

tasks that he/she enjoys | require life-long life-long learning
learning

describe experienc:s at describe how changing describe hov changing demonstrate an understand

hame, at school, and in personal, social, and personal, social, and ing of how constant

the comunity that make econanic needs make con~ | economic reeds make con- | changes in the world of

learning enjoyatle tinved learning necessary|  tinued learning necessary|  work require frequent ree

training and updating of
enployees

affects choices

discuss hov contined
learning enhances one's

discuss how oontinued
learning enhances one's

fomulate educational
plans that reflect contine

|
!
I
|
|
|
|
I
|
discuss change and hev it |
|
|
|
|
I
I
I
|
|
l
|

|

|

|

!
ability to achieve per- |  ability to achieve per- ued 1t g directed to-
sorel and ocoupational | sonal and ocoupational Ward ‘v, ing career/
goals | qoals vocatianal goals

I
identify changes inso- |  identify changes inso- |  develop career/vocational
ciety and occupations as | ciety and occupations as |  plans that include the
related to technological | a result of technological|  conoept that & changing
POgress | progress | world demands 1ife-long

| | learning

|

19
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PROGRAM COMPONENT IT  EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL B For the student to realize the influence of

one's education in planning for and in living a responsible

|

self-FulFITH g Iife .
OBJECTIVE I1I The student will demonstrate an understanding of the i rtance of using leisure time for
fulfilling needs
DEVELOPVENTAL STUDENT QUTOOMES
I |
K~3 I 4-6 I 7-9 10-12

| _
I

The student will be able to The student will be able to

define leisure and list
leisure activities pur-
sved by family, self, and
friends

describe present lelsure-|
time activities explored |
I

I
I
I
The student will be ahle *o |The student will be atle to |
I
I
I

discuss how people use

leisure tine in different

ways I
|

detemine priorities of
leisure-time activities

identify leisure time at

I
I
discuss how people use |
I

evaluate personal lei~ |

relate learning activities

school and at home leisue tine in different|  sure tine activities that| to leisure-tine oppor tunj=
ways are currently being ex- | ties
plored
describe ways that he/ehe |  plan activities for plan activities for understand how Ieisire-
nay have satisfying lei~ school and after school school and after school tine activities relate to
sure-time activities lejsure time leisure time life career goals
discuss leisure-tine ac- identify the values of 1dentify the values of demonstrate ways that one

tivities available at
home, school, and
conmuni ty

leisure activities for
enciching one's life

ties for enriching one's
life

can expand skills and
knovledge through worthy
leisure-time activities

select individual and
group leisure-time
ackivit.es

|
|
|
|
|
|
|
|
|
|
|
I
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|

|
|
|
|
|
|
|
|
|
|
|
I
|
l

I
I
I
I
!
|
I
various leisure activi- |
|
|
I
I
I
I
I

Elan and participate in
leisure activities that
enrich one's life

J
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FROGRAM COMFONENT 11 CAREER DEVELOPMENT: Learning to Make a Living

GCRL A For_the student to develop an appreciation for and a positive attitude toward work

(BJECTIVE I The student will demonst:ate an awareness of the dignity in all work

DEVELOPYENTAL, STUDENT CUTOOMES
| [ |
k-3 | 4-6 | 7-9 I 10 - 12
| | |
I B |
The student will be able to  [The student will be able to (The student will be akle to |The student will be able to
| |
dentify and discuss dif- |  discuss the variety of |  disouss the variety and | realize the psitive
ferent types of workers occupations and jobs | complexity of occupations|  contributions all ocCUpae
| and jobs tions make to our society
|
wnderstand the inportance |  demonstrate an wnder- |  demonstrate an wnder- inderstand the relation
of jobe in the conmunity standing of the impoe< | standing of how each job |  ship between occupational
tance of personal charac~l  is important and has its |  coles and life styles
teristics to job success |

1
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|

I
|
I
|'
place in society :
|
|
|
I
|
|

nderstand the inportance | :alate self-knowledoe to | demonstrate an nder- demonstrate an appreciz-
of preparing for a job a variety of occupations |  standing of the impor- tion for the variety of
and jobs | tance of personal traits |  jobs and their signifi-
| { to job success cance
| relate self-knovledoe to | damonstrate a wholesome
| avariety of jobsand |  and positive attitude
| occupations | coward work as an integre’
| | patt of one's life
| |




FROGRAY COMPONENT III CAREER DEVELOPMENT: Learning to Make a Living

GOAL A For the gtudent to develop an appreciation for and a positive attitude toward work

GBJECTIVE 11 The student will understand how occupations and careers relate to needs and functions of society

DEVELOPYEWTAL, STUDENT QUCOMES :
| |
|
|

K3 | §-6 | 148 10 - 12

l
The student will be able to  |The student will be atle to |The student will be atle to |The student will be ahle to

. |
discuss work-related acti-|  Gescribe the relations describe how the needs of | demonstrate the importance
vitiex necessary in the ships between the neads society and the work per-|  of work as it affects

l |
home & school | of society andwork | fomed by the members of |  values and life styles
| | society are related |
. I | |
identify important com | describe how jobs eatis~ | discuss how every occupa-|  Gemonstrate an appreci-
mnity workers | fy individual reeds |  tion has appeal ing | ation for the revarding
| | aspects : aspects of work
L. l
identify how o wnity | Gamonstrate krowledee of | denonstrate knovledee of | Gifferentiate anong occu-
workers help everyone | occupations and jobs | how occupations and jobs | pational opportunities on
| | oontribute to society | the basis of their contri
| | | butions to the needs of
| | | society
l _ |
8

Ric 84
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PROGRAM COMPONENT IIT (AREER DEVELOPMENT: Learning to Make a Living

GOAL B For the student to be actively engaged in his/her cazeer and vocatioral develoment Process

WBJECTIVE I The student will denonstrate skilis for locating, evaluating and interpreting infornation about

Jocational career Jpportunities

DEVELOPMENTAL STUDENT QUTCOMES

|
k-3 |

|
-6 |
|

|
1-9 I
|

10-12

The student will "e able to

The stwent will be able to |The student will be akle to |The student will be able to

describe work of fanily
members, school person-
nel and camunity workers |

|

|
|
|
|
|
!
{

1dentify ways occupations|
are classified |
I
I

identify various ways oc-|
cupations can be classi- |
fied |

l

identify the different
characteristics of work
roles

aboit occupat-ions

classification or clusters

1dentify work ectivities | exanine the ;elationship |  identify a mmber of jobs|  discuss the requirenents
that appeal to the student|  of personal altesand |  within an occupational | of entry level occupations

| abilities to occupational|  classification | related to interests and

| interests I | to high school program of

: : -
descrite jobs that are | identify a number of jobs|  demonstrate skills in | nderstand and make use oF
unique to the student's | within an occupational | weing available school |  available handbooks and
CemUnity | classification | and commity resources | materials published by

| | to leamiabout occws | mational, state, and local

| | ptione | agencies and comercial

I | | publishers

I I |

| demonstrate skills in | relate persoral valwes, |  descrite anmy ¢ jobs

| using school and conmni=|  abilities, and skilis to |  ina given o0 atsural

: ty resources to leam |  ocoupational profiles

l
1 |

|
!
|

Continued on next éa?e
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Continued

PROGRAN COMFONENT III (AREER DEVELOPMENT: Learning to Make a Living

GOAL B For the student to be actively engaced in his/her career and vocational develoment process

(BIECIVE I The student will demonstrate skills for Jocating, evaluating nd interrreting inforation about _
vocational career opportunities

DEVELOPMENTAL STUDENT QUTCOMES
l
K=-3 | §-6
}
The student will be able to  |The student will he akle to The student will be able to |The student will be ahle to

|
1-9 | 10-12
|

————

|

discuss desirable aspects|  desiqn a vorkable quide
of work conditions of | for beginning the formy
local occupations ad | lation of goals and plans
jobs | vhich reflact the ability
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PROGRAM COMEONENT III (AREFR DEVELOPMENT: Learnino to Make a Living

GOAL B For the student to be actively engaged in his/her carcer and vocational develogment process

—

OBJECTIVE IT The student will demonstrate appropriate skills in making decisions about vocational and career qoal s
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Continued
PROGRAM COMEONENT (1% \6IR DEVLOPENT: Learriing to ke 2 Living

QU B Por the etuit to be ackively encaced in his/her career and Vocational develoment process

CBJECIIVE II The student will dmonstrate appropuiate gkills in naking decisions about vocational and career qoals
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FROGRAN COMEONENT III (AREER DEVELORMENT: Learning to Make a Living

GOAL B For the student to be actively enaced in his/her career and vocational development process

(BJECTIVE I11 The student will demomstrate employment-seeking skills

DEVELOPAENTAL, STUDENT QUNCOMES _
| l |
K-3 | 46 | 1-19 | 10-12
. l | I
l l | -
The stuces* will Le 2ble to  The student will be able to |The student will be akle to |The student wil} be able to
L. | | | _
recoyice the interdepen- | identify the demand for |  interpret tems and oon- | demonstrate the ability to
dence of jobs | workers in various | cepts used in describing |  use and interpret informae
| careers | enple ent opportunities |  tion about job openings
| | and ccnadtions | and opportunities
l I I
discuss facts about | tooognize the change in | identify the denend for | demomstrate ecucationdl
the econamy | supply ad denand for em|  workers in vatious occr- | and vocational skills re~
| ployees in differstt | pations | quired by enployers
| oncupetiong I I
l ‘, | | -
identify local enployers | wnderstand how his/her |  recognize the influence | dpply social skills for ap
| skills relate to ocoupe- | of change in supply and | enployment interviey
| tions | demand for enployees in |
I | different occupations at |
I | the local, state, and |
| | national level |
| | |
1dentify skills of I | assess Fig/er salable [ apply skills in ceeking
workers I | skills for making educa~ |  employment
l | tional choices |
| | l

34

3



S

PROGRAM COMECNENT IT1 (CREER DEVELOPMENT: Learning to Make a Living

GOAL B For the student to be actively enqaged in his/her career and vocational develomment process

—

(BJECTIVE IV The student will utilize avajlable piacement services based on his/her interests and capabilities/skills _
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PROGRAM COMPONENT II1 CAREER DEVELOPMENT; Learning to Make a Living

COAL C For the student's career decision-making to be emhanced by involving the student's family

(RJECTIVE I The student's family will be encouraced and provided the opportunity to become imvolved in the student's
career decision-making process

DEVELOPMENTAL STUDENT OUTCOMES
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ELEMENTARY
Grades K-3

The primary goal for elementary school quidance and counsel ing
programs in Iowa is to aid children to master the personal, educational,
and career develommental tasks which are essential for positive growth.
This means gquidance is concerned with all aspects of student development.
Emphasis is placed on learning skills and attitudes that will help each
stucdent became a responsible, productive member of society.

Students in grades K-3 are very family-oriented. Ore of their tasks
is to relate to other adults. Throughout the primary grades, students are
fairly dependent on adults for structure.

Primary grade students understand at a concrete level. They are
developing a self-identity and a sense of self-worth and confidence.
These students are learning to relate to peers and to take responsibility
for themselves and their possessions.



PROGRAM CQOMPONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live
QDAL A: For the student to enhance awareness of the uniqueness of self

CBJECTIVE I: The student will demonstrate a positive attitude toward self
as a unique and worthy person

LEVEL: Grades K -3
I. STUDENT OUTCOMES: The student will be able to:
A. verbalize both positive and negative feelings
B. identify the behaviors that he/she enacteda throughout the day

C. describe behavior that he/she likes about self

D. idehtify behavior admired in others

E. demonstrate a positive attitude about self.
II. SAMPLE ACTIVITIES

A. Classroam Activities

1. Have students make a list of feeling words. Let students
take turns using a feeling word to camplete the sentence,
"I feel ..." (Page 10 Loess Hills AEA--Ref. #27)

2. Happy Face Mask

a. Have children cut cut a "happy face mask". Then ask
them to each tell a time they felt happy.

b. Have students sit in parallel lines facing each
other. Tell them to listen to a story and hold the
masks to their faces when the story makes them feel
happy. They remove the masks when they do not feel
happy. (Page 10 Loess Hills AEA--Ref. #27)

3. Feelings G.arade Game. Have students draw a card fram a
stack of "feeling"™ cards; the students then act out the

feeling.

4. ™The Red and White Bluebird." Read the story fram DUSO I
(Ref. #8) and have each class member tell what is unique
about them.

5. I like, I enjoy. Feelings inventory... Have the students
camplete a group of sentences.

a. Most of the time I feel ...

b. I am happy when ...
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C.

D.

7.

c. I am sad when ...
d. I am afraid when ...

Have students draw pictures that show, "I am good at ..."
Then have them share with the class.

"Me"™ (My Friends and Me--Ref. #6) —the students learn the
song and then tell what they like about themselves.

Counselor Activities

1.

2,

3.

"People Puzzles"—have students cut out pictures (or draw
them) which tell samething about themselves, paste these
on the tagboard and write their names on the tagboard.
Then they are to cut their tagboard into six pieces and
put these in an envelope. Another student puts this
puzzle together, and once they have done this they look at
the pictures and fill out an "I learned" card which tells
what they learned about their classmate. These can be
shared in a circle with emphasis on how to appreciate and
accept similarities and differences. I learned that ...

Get together =mall groups of boys and girls who are
experiencing similar situations so that they talk about
their feelings, e.g., now babies in the family, death of a
pet, older brother or sister, divorce, failing at
something.

Talk about the meaning of self-coricept and feeling
caufortable with one's positive traits.

Whole School Activities

1.

Make a "stars of the week" bulletin board. Take pictures
of groups that are playing well together or are 'caught’
helping someone. Have their picture up for a week then
put it in an albam in the library.

Cut articles fram the newspaper that have the names of
students of the school in them - place it in a praminent

place.

Parent and Commmity Activities

1.

2

dne

3.

have a "family week." Plan samething special to do with
the family. Become aware of positive and negative
caments that are made. Count how many positive and
sincere compliments can be exchanged.

Write newspaper articles on the importance of sel f~esteem.

Send activities hame that the family can d together, such
as:
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a. "If I oould be any animal, I'd be a(n)
because .

b. "If I could be a bird, I'd be a(n)
because ." (Page 127 100 Ways—-Ref. #44)

4. Send the family activities hame fram My Friends and Me.
(Ref. #6)

5. Warm and Fuzzy Clothesline. Ask each person to decorate a
clothespin with names of family members. Attach each one
to a piece of string in a commonly used area. Have
everyone use these mini-mailboxes to share positive notes
with one another. Send yourself one everyday as an
example to others. Begin with "I appreciate ..." "I
enjoyed..." "I like..."

III. EVALUATION

A. Students will be able to name three to five feelings
(depending on grade level) and tell about & time they had this

feeling.
B. Students will be able to name three positive traits they have.

C. Students will be able to name two friends and list three
positive traits about them.

PROGRAM OOMPONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live
QOAL A: For the student to enhance awareness of the uniqueness of self

CBJECTIVE II: The student will demonstrate understanding Sf the
influencing factors in develgm a positive self-concept

LEVEL: Grades K - 3

I. STUDENT OUTCOMES: The student will be able to:
A. discuss situations and related behaviors
B. discuss and share feelings about self

C. discuss how understanding various individual differences helps
everyone be themselves

D. define and discuss the meaning of self-concept.
II. SAMPLE ACTIVITIES
A. Use quidance stories (DUSO I, II--Ref. #8; Friends and
Me—Ref. #6; Tad—Ref. #10) and have students identify how

characters feel in the stories. Ask how they might feel and
describe the times they were in a similar situation.
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B. lLabels for our feelings chart.

Pleasant Unpleasant

Brainstom a list of words that are labels for feelings:
tickled, upset, grouchy, etc. Have groups write them on
machine tape and then cut them apart and sort them into

categories. (Page 15 Loess Hills AEA—Ref. #27)

C. Sharing Is. Ask the students to think of the advantages of
sharing as well as the difficulties. Ask questions. Then
have students draw pictures of fun activities that are more
fun when dvne with another person. Make a booklet "Doing
Things Together.” (Page 31 Loess Hills—Ref. #27)

D. What makes me feel important? Have students brainstorm ideas
and list them on the beard. Hand out a "throne sheet",
picture of chair on a dais, and have students draw or write
that which makes them feel important. Share with group,
display. (Page 28 Kaleidoscope——Ref. #49)

E. How do you feel when ...

Hand out mimeographed sheets with eight feeling words written
on them. Cut them apart. Discuss how people feel differently
about the same event. Make tag cards with phrases on them.
“Sameone hits you." "You are waiting to be chosen for a
game." "You are taking your report card hame.® Use several.
Hold up the phrase and have children hold up one of their
feelings cards and encourage them to tell why they feel that
way.

F. Have students write down or draw same feelings that people
don*t like to talk about because a lot of people like to
pretend that same feelings aren't there--a favorite one to
pretend away is anger. (Page 19-32 Mouse——Ref. #39)

G. I think, I feel, I want Game

1. Ask a friend to be your partner
2. Sit facing your friend

3. Talk with your friend, starting each sentence with either
*I think®, "I feel®", or "I want.®

4. What did you discover? How does it feel starting each
senter.ce with "I%2?

iIl. EVALUATION

h. Each student will be able to list three things that make
himher unique.

B. Each student will be able to share two sitimtions that make
himvher feel good about himself/herself.
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PROGRAM COMPONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live

QDAL B: For the student to develop an appreciation for others that
will enrich interpersonal relationships

CBJECTIVE I: The student will demonstrate an acceptance of the similarij-
ties and differences among people

LEVH,: Grades K -~ 3
I. STUDENT OUTCOMES: The student will be able to:

A. identify the ways that individuals differ in interests,
values, and strengths & weaknesses

B. discuss how the differences among people relate to their
uniqueness

C. discuss how understanding the similarities and differenres of
people contributes to personal development.

II. SAMPLE AXCTIVITIES
A. "Me" Prints
1. Mal;e student's own fingerprint, handpr int, footprint;
2. Make characters out of prints

3. Qarify likeness and differences. (Page 22 Loess
Hills—Ref. #27)

B. What Person in this Group...?
l. Divide into groups of 4 or 5
2. Given a sheet of 20 questions
a. Has the darkest eyes...?
b. Has the longest name...?

c. Could hide in the smallest place...? (Page 7
Kaleidoscope-—Ref. #49)

3. Time Capsule. Explain that the group is going to make a
time capsule and each one is going to put samething about
hin‘herself in the capsule. At the year we'll open up the
capsule and see how we have changed and grown.

Include: Name
Weight
Height
I want to leamn... (Pagc 18 Loess Hills AEA--
Ref. #27)




4. Things I can do now

a. Ask children to put down on their sheets or talk about
one word clues of all the things they have learned to
do since they were small, such as: rum, jump, smile,
hug, talk, play.

b. Ask children to share what they can do now that they
are most proud of, most fun, etc.

Cc. Repeat at the end of school.

II1. EVALUATION

A.

B.

Each student will be able to tell two ways he/she is different
fram a classmate,

Each student will be able to pick a classmate and tell one way
he/she is like the classmate and one way he/she is different.

PROGRAM COMFONENT I: PERSCNAL AND SOCIAL DEVELOPMENT: Learning to Live

GOAL B: For the student to develop an appreciation for others that
will enrich interpersomal relationships

OBJECTIVE II: mestuhtwilldmmstratemwmesmﬁskills

for interacting with others

LEVE,: K - 3
I. STUDENT OUTCOMES: The student will be able to:

A.

B.

C.

D.
E.

F.
G.

make positive statements about self and cthers

demonstrate an awareness that all persons have needs to belong
and to be accepted by others

demonstrate feelings that are open, warm, and accepting of
others

identify individual needs as they relate to a group

describe desirable skills for interacting with and relating to
others

identify sources and effects of peer precsures
demonstrate social skills.

II. SAMPLE ACTIVITIES

A.

The Car Wash. Line up the class in two parallel lines. ‘Then

one student is sent through the wash (between rhe 1ines) and
éveryone touches hiw'her and says words of praise, affection,
and encouragement. The pats on the back, etc., produce a

sparkling, shiny, h:dpg "car® at the end of the wash. (Page
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B. Everyone has feelings

1. Bave students role play familiar family situations given
in the episodes.

2. Discuss the feeling of each family member involved and how
they might show regard for one another's feeling. (Page
23 Raleidoscope--Ref. #49)

C. Messages about me

1. Have one student lie on a piece of paper and outline 2
body.

2. Ask the class to write commeits about the person on his
outline which demonstrates gualities of the person that we
like, prize or respect. No negative comments are
allowed. (Page 36 Kaleidoscope—Ref. #49)

D. Warm Fuzzy Story. Read the story and have a warm fuzzy box in
the classroom.

E. Strength Bambardment. Choose one volunteer to be "it." The
class is directed to think of all ure good things about "it."
Try to get students to be specific. Only positive things can
be told. (Page 38 Kaleidoscope~—Ref. #49)

F. Seasonal Themes. Seasonal themes such as a turkey body, Santa
pack & presents, umbrella with raindrops, bunny with eggs and
flowers with petals could all be used for each student. Each
day each student writes a positive comment about a different
person in the roam and attaches to display.

III. EVALUATION

A. Each student will be able to say three positive statements
about self and three positive statements about a friend.

B. Students will be able to give three characteristics of a
friend.

C. FEach student will list two things they do to be accepted by
others.

D. Studemts will identify one situation where a friend influenced
then to do samething they did not want to do.

PROGRAM COMIONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live
GOAL C: For the student to utilize knowledge and skills for developing

and maintaining good emotional, physical, and mental health
as a part of responsihle citizenship

GBJECTIVE );: The student will demonstrate the ability to deal effectively

with emotions, to cope succesﬁullz with stress, ard to
practice self-discipline
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ILEVEL: Grades K - 3
I. STUDENT OUTOOMES: The student will be able to:

I1.

A.
B.
C.
D.
E.

F.

identify words that describe feelings

identify ways that Mvidnls express feelings
understand stress and conflict

discuss the causes of stress and conflict

be aware of the way he/she acts in stress and conflict

compare his/her reactions to stress and conflict with those of
others.

SAMPLE ACTIVITIES

A.

B.

C.

D.

Have students make a feeling thermameter using words that give
"I'm K" and "I'm not CK" feelings

Bow mad do you get when? Give students a sheet that has
situations on it such as:

1. Someone bawls you out for playing in the street. Under
each picture is grumpy, angry, very angry.

2. Choose how you would feel under those ciramstances.

3. Discuss the situation. (Page 25 Kaleidoscope—Ref. #49)

“Quieting Reflexes.” Use relaxation exercises. Most county
drug abuse centers have the script and tapes.

Rumbl e Jumble

Place sentence strips with lead-on statements around the

roam. Tell the children you're going to play a game that will
help them find out who they are like and who they are
different from. When you say "Rumble Jumble" you are to walk
to the sentence strip they want to talk about. Rapidly let
each child finish the sentence. Run this around a time or
two, finding other sentences to talk about. Sentence strips
with the following lead-on statements written on thems "I'm
happy when...”, I like...%, "I feel sad when...", I get angry
when...", I wish that...®, "I feel afraid when...", "I'm proud
that...", "I don't like..." (Page 8 Kaleidoscope~—Ref. #49)

Short Story Starters:

1. Give the students a sentence starter and have the student
develop a story fram it.

a. My sister is always getting into my things.
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b. Sametimes I put milk in my brother's pop.
c. Today is Friday

d. Once when my maom visited us, she brought expensive
gifts for my sisters but nothing for me.

e. I couldn't eat or sleep when my cat got run over.

f. I was at ny friend's house and had to leave, but I
didn't want to.

III. EVALUATION

A. Students will be able to identify three ways their bodies
indicate stress or relaxation.

B. Students will be able to identify one positive and one
negative result of conflict.

C. Students will be able to identify several types of conflict
areas.

PROGRAM COMEONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live

GOAL C: For the student to utilize knowledge and skills for developing
and maintaining good emotional, physical, and mental health as a
part of responsible citizenship

OBJECTIVE II: The student will maintain good physical health

LEVEL: Grades K - 3 v
I. STUDENT OUTQOMES: The student will be able to:
A. identify parts of the human body and their functions

B. identify changes in physical appearance as a result of
development.

II. SAMPLE ACTIVITIES

A. Play "Simon Says" pointing to parts of the body and calling by
name.

B. Read books about growing that are in your library.

C. Play store, put up pictures of the food groups and have the
'food' in the store be placed into sections for the food

groups.

D. Help the students plan the school menu for a day.

E. Plan a 'Bealthy Living Month'. Help the students plan for
parties and snacks.
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F. Have an aerobics teacher come in and teach the students
exercises they can do each day.

G. Read the DUSO story (Ref. #8), ™The Jogger."” Discuss what
parents do to relieve strain.

III. EVALUATION

A. Students will be able to identify the parts of the body and
their functions.

B. Students will be able to plan a simple meal usirg the four
food groups.

PROGRAM COMEONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live

GQOAL C: For the student to utilize knowledge and skills for developing
and maintaining good emotional, physical, and mental health as a
part of responsible citizenship

OBJECTIVE III: The student will utilize personal skills, attitudes,and

competenci ies for becoming a contributing, responsible

citizen
LEVEL: Grades K - 3
I. STUDENT OUTQOMES: The student will be able to:
A. identify the basic needs of people
B. discuss indivicual rights and privileges
C. show understanding of self-discipline and responsibility

D. identify his/her responsibilities within the family, the
school, and the cammunity.

II. SAMPLE ACTIVITIES

A. Read the DUSO story (Ref. #48), "It's a Free Country."”
Discuss the conseqguences of familiar school and hame
situations. .

B. Brainstorm ideas and list on the board why schoal is
important.

C. Talk about community he.lpérs and draw pictures of them doing
samething in the cammunity.

D. Plan a career day when commmnity people share their talents
and oontributions te the cammunity.

E. Plan a walk to a local park and talk about the many things
that people have done to make their yards and places look
nice. Have students list all the ways that they contribute to

keeping their camunity and neighborhood neat.
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III. EVALUATION

A. Each student will be able to list three basic needs that all
people have.

B. Each student will be able to list two family chores that
he/she can do now that he/she ocould not do two years ago.

C. Each student will be able to identify two responsibilities of
individuals that students came in contact with, e.g., parents,
teachers, janitors, etc.

D. Each student will be able to identify two privileges
(behaviors, things, etc.) that people in different situations
have earned.

PROGRAM COMFONENT I: PERSONAL AND SCCIAL DEVELOPMENT: Learning to Live

GOAL C: For the student to utilize knowledge and skills for developing
and maintaining good emotional, physical, and mental health as
a part of responsible citizenship

GBJECTIVE IV: The student will demonstrate an understanding of the
oconcept of leisure and how it relates to one's life style

LEVEL: Grades K - 3
I. STUDENT OUTCOMES: The student will be able to:

A. explain what "free" time is

B. make satisfying decisions about his/her "free" time without
directions fram an adult

C. demonstrate ways to use "free" time.
II. SAMPLE ACTIVITIES

A. Have students list the things they like to do when scmeone
does not have a 'jab' for them.

B. Talk about activities you like to do with adults.

C. Compare the things you have fun doing with those you see older
people doing.

III. EVALUATION

A. Students will be able to tell how their favorite toy affects
the use of their "free” time.

B. Each student will be able to list three activities he/she
would like to do when there is nothing to do instead of being
"bored. "
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PROGRAM COMFONENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL A: For the student to develop an understanding of the importance
of minimum educational competencies in order to function in a
rapidly changing scciety

CGBJECTIVE I: The student will demonstrate the importance of applying
the essential skills in the academic discipl ines—~communi-

cation, mathematics, economics, and science and technology

LEVEL: Grades K - 3
I. STUDENT OUTOOMES: The student will be able to:

A. describe ways that academics are used in the classroam, the
hame, and cammunity

B. discuss the inter-relationship of academic skill areas

C. identify ways that he/she relies on academic skills to satisfy
needs

D. identify his/her strengths & weaknesses in the academic areas.
II. SAMPLE ACTIVITIES
A. Classroam Activities:

1. Have students interview parents about specific areas they
are studying (math, science, reading) and list all the
ways they use them at home and outside the hame.

2. Have each student do a time-line chart for various skill
areas. On each chart start with what they learned first,
significant learning alonq the way, learning now, and what
they will probably learn in the future.

3. In and Out of Schoal. Discuss ways things learned in
school are useful in and out of school. (Page 127 Loess
Hills AEA—Ref. #27)

4. I'd be Rich. Have students do self-evaluation of their
grades. (Page 133 Loess Hills AEA--Ref. #27)

5. Want Ads. Have students look at the level of education
needed for various jobs. (Page 133 Loess Hills AEA--Ref.

#27)

6. Have each student list three things he/she is good at and
three things he/she is not so good at. Then talk about
ways they can improve the weak areas.

7. Help students set goals to work on one weak area for a
period of time without neglecting their strong areas.
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C.

D.

8. Draw a chart on the blackboard with the various subject
areas at the top. Have the students point out how same
subject areas are used when learning other subjects and
fill in the chart.

Counselor Activities

l. Maintain a list cf parents, retired persons, etc., who
would be willing to tutor students.

2. Train upper elementary peer helpers to serve as tutors
with lower elementary students.

3. Coordinate the tutoring program.

4. Conduct small groups in which students can talk about the

things they are good at and the things they are not so
good at. Discuss which can be changed and which cannot.

5. Conduct teacher training on how to use "contracting” to
help students improve academic skills.

Whole School Activities

l. Have everyone in school including staff make a list of
things they would like to learn. Then plan a mini-course
day using these topics for the ocourses offered. Staff,
parents, and resource people would teach the classes.
Students and staff would attend the classes.

Parent and Cammunity Activities

1. Have students ask parents what reading and math skills the
parents use in their jobs and around hame.

2. Have parents and community workers talk to the students
about what they need to know in their different jobs.

3. Bave parents sign a contract to help their child with
his/her academic skills by providing a place to study,
helping to learn the multiplication facts, reading to
their child, etc.

III. EVALUATION

A.

B.

Students will identify signs that give directions in school,
hame, and cammuni ty.

Students wili 1:st five ways numbers are used in the hame,
e.d., telephone, address, checking acoount, etc.

Students will be able to identify one school related ares they
would like to improve and get an adult to assist them.
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PROGRAM QOMPONENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL A: For the student to develop an understanding of the importance
of minimum educational competencies in order to function in a
rapidly changing society

GBJECTIVE II: The student will utilize skills that facilitate learning

LEVEL: Grades K - 3
I. STUDENT OUTCOMES: The student will be able to:
A. follow instructions and camplete assigrments
B. work independently
C. share and work cooperatively on group tasks

D. discuss school tasks that are similar to skills essential for
career success

E. be aware of school and community workers.
II. SAMPLE ACTIVITIES
A. CQlassroam Activities

l. I want to do it by myself. Contrast differences of
independence between a kindergartener and a third grader,
and point out how self-responsibility affects learning.
(Page 128 Loess Hills AEA--Ref. #27)

2. Discuss oontracts and how people use them. Write
contracts to improve specific skill areas.

3. Develop a work habit self-check list and have students
categorize : ~ems similar to "20 Things I Love to Do" (who
helps you do this, is it easy, hard, medium, starring the
top two you want to change).

4. They help us do work. Discuss how school tasks are used
in various jobs. (Page 130 Loess Hills AEA-—Ref. #27)

5. What we must know. Make a list of joue requiring certain
school skills. (Page 130 Loess Hiiis AEA--Ref. #27)

6. Things people do. Examine how jobs people do are related
to what is studied in school. (Page 130 Loess Hills
AEA—Ref. #27)

7. We all need school skills. Discuss how academic skills
help adults on their jobs. (Page 131 Loess Hills
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C.

D.

8. Collage of workers. Make a collage of skills used by each
worker. (Page 134 Loess Rills AEA--Ref, #27)

9. Are they alike? Examine how skills learned in school are
used in local jobs. (Page 135 Loess Hi'is AEA--Ref. #27)

10. I am here. Have students keep track of their own
attendance - school - their job. (Page 136 Loess Bills
AEA—Ref. #27)

11. Good workers are... Identify the character.stics of a
good worker. (Page 136 Loess Hills AEM-~Ref, #27)

12. On the job. Examine how school is a work situation for
students. (Page 136 Loess Hills AEA—Ref. #27)

13. Work habits for the job. List qualities of a good worker
= school and job. (Page 136 Loess Hills AEA--Ref. #27)

14. Telling traits. Discuss how worker traits apply to
school. (Page 138 Ioess Hills AEA-—Ref. #27)

15. Assign students a group task in which they will need to
work cooperatively.

Counselor Activities

1. Develop contracts for individuals having trouble with
study and work habits. Invent ingenious systams.

2. Use peer facilitators as big brothers/sisters to spend
time with student when they finish work tasks. Also
utilize peers in discussing study habits and general
learning skills.

3. Coordinate peer helper program so that students who need
extra help can be matched with Upper elementary peer
helpers.

4. Run small groups for children who have difficulty
following directions, staying on task and/or cooperating-
with others.

Whole School Activities

1. Give school-wide recognition for good work habits.

2. Using a bulletin board that would be seen by &ll students,
feature one school worker cach week. Include the school
learning that is used in that job.

Parent and Community Activities

1. Plan a program for parents and camunity about how

impor tant self-responsibility is for all children and what
parents can do to foster self-responsibility.
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III. EVALUATION

A. Students will list three things that interfere with following
directions.

B. Students will list two things they like to do independently
and two things they like to do in a group.

PROGRAM COMFONENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

GQOAL B: For the student to realize the influence of one's education in
planning for and in living a responsible and self-fulfilling
life.

GBJECTIVE I: The student will demonstrate skills in making educational
decisions and choosing alternatives in planning for 1life
roles

LEVEL: Grades K - 3
I. STUDENT OUTOOMES: The student will be able to:
A. identify educational experiences they like
B. describe the relationship between learning and effort
C. describe how making mistakes is a normal part of learning

D. discuss the relationship of present learning to future
learning

E. identify learning strengths and weaknesses.
II. SAMPLE ACTIVITIES

A. Make a list of things children learn to do (swim, ride safely,
dance, etc.) and identify what educational opportunities are
related to them.

B. Have each student make a learning profile with three lists --
10 things I can do well, 10 things I have accarplished, and 10
things I enjoy. Discuss lists.

C. Highlight National Education Week with programs about learning
in schools during the past and what schools might be like in
the future.

D. A Job for Bruce. Discuss how skill in school subjects is
related to job success. (Page 124 Loess Hills AEA--Ref. $27)

E. Reasons for Learning. Have students share how they feel when
they have learned samething. Explain that learning can take
Place almost anywhere and at any time. (Page 125 Loess Hills

F. Consult with teachers about techniques for motivating
students.
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G. DUSO Kit (D-1) (Ref. #8). Use the stories and activities fram
Unit V that focus on the reasons for learning.

H. Have students list three to five skills they are learning now,
and then interview parents and school workers to see if they
use these skills in their jobs.

I. Have students list three to five skills they are learning
now. Then let tham interview an upper elementary or junior
high student to see if these skills are needed in upper

elementary and junior high.

J. Have students make a list of mistakes they have made. Then
discuss what they learned fram these mistakes. Emphasize that
we can usually learn fram our mistakes and that making
mistakes does not mean we are "dumb." It usually means we
need a little more time to practice the skill.

ITI. EVALUATION

A. The student will be able tc list three ways a specific
learning task involves effort.

B. The student will be able to list three things he/she knows now
that he/she did not know last year.

C. The student will be able to list two mistakes and identify the
lesson he/she learned fram it.

PROGRAM COMFONENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL B: For the student to realize the influence of one's education ia
planning for and in living a responsible and self-fulfilling life

OBJECTIVE II. The student will demonstrate an understanding that a
changing world demands life-1 1 i
LEVEL: Grades K - 3
I. STUDENT OUTCOMES: The student will be able to:

A. identify specific learning tasks that he/she enjoys

B. describe experiences at hame, at school, and in the communi ty
that make learning enjoyable

C. discuss change and how it affects choices.
II. SAMPLE ACTIVITIES
A. Do "20 things I love to do involving learning”, 20 things I
love to do activity - categorizing their responses will help

students understand that learning happens in many places with
different people and fram many media.
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III1.

B.

C.

D.

I.

Have students construct a time-line of significant learnings
including projected learning. Be sure to discuss impor tance
of change in themselves and others.

What do you like to do? Have students make headbands with

pictures of their choio= occupation and then role play the
worker's job. (Page 123 Loess Hills AEA—Ref. #27)

I like to do. Allow students to choose a classroam job for

the week. After the students have done their job for a week,
share with the class what they liked best and least. (Page 43
Loess Hills AEA--Ref. #27)

Work: Good/Bad. Plan several times during the week when

children can share what academic work they enjoy and the work
they dislike. Then explore reasons for their dislikes and how
they can change them to likes. (Page 43 Loess Hills AEA--Ref.
$27)

Plan a time when the students can talk about what makes
learning enjoyable. Then incorporate same of these enjoyable
ways into classroam learning.

Working Together. Present students with several choices for

free time activity. The first time students work in pairs and
decide what to do. They must both choose the same activity.
Several days later repeat with three students deciding
together and then with four. Then allow time for sharing the
advantages and difficulties in working with others. (Page 43
Loess Hills AEA—Ref. #27)

Have students share same of the changes in their lives they
can remember, e.g., starting school, new brother or sister,
divorce, death, etc. Then talk about how these changes affect
the choices they can make.

In small groups have students talk about the changes taking
place in the world since they were born. Brainstoim chanyes
they would predict happening in their lifetimes. Then have
students tell what kind of learning they wiil need to do to
keep up.

EVALUAT ION

A.

B.

Each student will be able to list his/her favorite subject and
tell two enjoyable things about it.

Each student will identify at least one way of making a
specific learning activity more enjoyable.
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PROGRAM COMFONENT II: EDUCATICNAL DEVELOPMENT: Learning to Learn

GOAL B: For the student to realize the influence of one's education in
planning for and in living a responsible self-fulfilling life

GBJECTIVE III: The student will demonstrate an understanding of the
importance of using leisure time for fulfilling needs

LEVEL: Grades K - 3
I. STUDENT OUTCOMES: The student will be able to:

A. define leisure and list leisure activities pursued by family,
self, and friends

B. identify leisure time at school and at hame

C. describe ways that he/she may have satisfying leisure time
activities
D. discuss leisure time activities available at hame, school, and
cammuni ty
E. select individual and group leisure time activities.
II. SAMPLE ACTIVITIES

A. Fun Alone. Discuss questions ™What do you like to do alone?"
Give the group $50 to spend.

B. Have students brainstorm ways they find satisfaction in
leisure time activities. Draw pictures.

C. Make a collage of various leisure time activities.

D. Invite parents to visit class to discuss leisure time
activities (hobbies, etc.).

E. Ask studen:s to describe what the members of their families
might do when they have free time. Discuss different life
styles.

F. List some things that you have seen other people do in their
leisure time. ‘

G. Have students draw a picture of their favorite leisure time
activity and display it on a bulletin board.

H. Make sure students have some leisure time each day or each
week at school. Then talk about whose responsibility it is to
decide what to do. Evaluate with the students how enjoyable
this time was.

I. Conduct small groups with the topic "How to Make my Leisure
Time Enjoyable vs. What Can I d0? — I'm Bored."
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III. EVALUATION

Each student will list one leisure activity for school, hame,
and cammurity and describe how each is personally satisfying.
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PROGRAM COMFONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GOAL A: For the student to develop an appreciation for and a positive
attitude toward work

CBJECTIVE I: The student will demonstrate an awareness of the dignity in
T allwerk

LEVEL: Grades K - 3
I. STUDENT OUTCOMES: The student will be able to:
A. identify and discuss different types of workers
B. understand the importance of jobs in the community
C. understand the importance of preparing for a job.
II. SAMPLE ACTIVITIES
A. Classroam Activities
1. Design a model town
a. Use large butcher paper

b. List things we want in our town —— draw on paper
around roads

c. Identify workers we need in our town -- cut out
pictures fram magazines

2. Discuss why various jobs are important (e.g., what it
would be like with no mail carrier, etc.).

3. Have students brainstorm a list of jobs. Then let them
pantamime the tools used in each occupation.

4. Make job collages for specific occupations.

5. Social Studies - make a list of jobs necessary to early
oolonies. Are these jobs necessary today?

6. More Helpers - Page 83 Loess Hills AEA (Ref. #27)

a. Divide large mural paper into: hame helpers, school
helpers, and camunity helpers:

b. have students find and/or bring magazine pictures of
people at work;

c. help them decide under which heading to paste
pictures.
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7. Worker Interview - Page 84 Loess Hills AEA (Ref. #27)

a. Invite various workers to the classroam;

b. Give adults a list of questions before the classroam
visit:

() wWhat do you like doing in your job? Wly?
(2) Hntd:youdislikedoinginyonrjcb? Why?
(3) what rawards d you get for doing your job?

(4) wvhy did you choose your job (money, interest,
etc.)?

Cc. When adults are gone, have students respond to these:

(1) "If I were (teacher lice rson, etc.),
I would feel good about my job because .

(2) "If I were ¢ I would dislike my job
because .

8. Sameday - Page 108 Loess Eills AEA (Ref. $27)

a. Have students complete a sheet with, I will be
someday because .

b. Younger students may draw pictures;

c. Emphasize that a person must prepare for jobs.

9. Puppet Shows - Page 88 & 89 Loess Hills AFA (Ref. $#27) .
Page 372 Explore (Ref. #25)

Students make up puppet shows about occupations and
perform for their own class or other classes.

10. People I've Read About - Page 353 Explore (Ref. #25)

Students are read to or read about the life of a famous
person with the emrhasis on that person's life career
devel opment.

B. Counselor Activities

1. Provide career awareness and world of work information to
teachers.

2. Conduct staff training on infusing career develogment into
existing curriculum.

3. Coordinate and/or contact various conmunity people to
visit and talk with the kids about their jobs.
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D.

4.

5.

6.

Coordinate obtaining "career books" for kids to read,
located either in the media center or the counselor's
offica.

Inform parents of various career materials available
through parent education classes.

Write a "career corner™ column in a quidance newsletter.

Whale School Activities

1.

2.

3.

5.

Have a school-wide poster contest on occupations. Posters
show importance of the job.

Have a school-wide career day, bringing in various
speakers.

Shadowing -~ Page 84 Loess Hills AEA (Ref. #27)

Have students in all classes choose a school job they
think they might like and have them spend time "working"
with that person.

This place called school ~ Page 84 Loess Hills AEA (Ref.

#27)

Have planned tours by all classes or smaller groups to
visit with various school personnel workers.

Have career bulletin boards just inside the main entry
ways to the school.

Parent and Community Activities

1.

Shadowing ~ Page 75 Loess Hills AEA (Ref. #27)

Have the students spend half a day observing one of their
parents working, take pictures, and write or give a short

report.

Have classes go on tours of various places of local
employment and have the opportunity to talk with workers.

Have parents visit classes, explaining about their jobs ~
how they got them, how they prepared for them, etc.

Have various local civic groups pramote and finance
various career activities.

Have a "guidance corner" column in the local newspaper or
radio station.



III. EVALUATION

A. Given a list of occupations, students will match them with
work perfomed.

B. I learned statements: students reflect on what they have
learned about themselves and/or worker tasks.

C. Have students list or circle fram a list as many of the
camunity jobs as they recognize.

D. BEave students list one job and what is done in that job.
PROGRAM (OMPONENT IITI: CAREER DEVELOPMENT: Learning to Make a Living

GOAL A: For the student to develop an appreciation for and a positive
attitude toward work.

CGBJECTIVE II: The student will understand how occupations and careers
relate to needs and functions of society.

LEVEL: Grades K - 3
I. STUDENT CGUTOOMES: The student will be able t¢.:

A, discuss work-related activities necessary in the hame and
schoal

B. identify important ocommunity workers
C. identify how camunity workers help everyone.
II. SAMPLE ACTIVITIES

A. School Belpers - Page 66 Loess Hills AEA (Ref. #27)
Draw a large map of the school. Have the students place

cutouts or pictures of each schoal helper on the map at the
location of his/her work setting. Discuss the important work
each helper does for the students.

B. We Really Need Them - Page 66 Loess Hills AEA (Ref. #27)
Initiate a discussion concerned with helpers that our
camunity can't do without. On a map locate these places.
Ask questions about these helpers.

C. Jobs for Stars - Page 73 Loess Hills AEA (Ref. #27)
List tasks students perform at hame. For each task, identify
the particular responsibility. Let children tell what they
must do to be sure the job is done well.

D. And Then What? - Page 95 Loess Hills AEA (Ref. #27)
Discuss family responsibilities with the class. Discuss the
oonsequences of not fulfilling those responsibilities. Read
same which give an action, then a consequence. Read a short
story and have students draw a circle around a picture showing
responsible action.
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E. Important Work to be Done - Page 99 Loess Hills AEA (Ref. #27)
Have students name and list those tasks which must be done in
a classroam to help others as well as themselves. The
students write or draw what would happen if this job were left
undone. Ask students to name the person or persons who will
suffer if these school tasks are left undone.

III. EVALUATION

A. The students will be able to identify three comunity workers
ana what each does.

B. The students will be able to identify three work related
activities at hame and at school.

PROGRAM COMPONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GOAL B: For the student to be actively engaged in his/her career and
vocational development process

ORJECTIVE I: The student will demonstrate skills for locating, evaluating

and interpreting information about vocational career
opportinities

LEVEL: Grades K -3
I. SIUDENT OUTOOMES: The student will be able to:

A. describe work of family members, school personnel and
community workers

B. identify work activities that appeal to the student
C. describe jobs that are unique to the student's caommunity
D. identify different working conditions of jous.

II. SAMPLE ACTIVITIES

A. Trace a Product — For example, a cheeseburger. List all the
jobs invalved in assembling materials and its production.

B. Book Reports — Share characteristics of careers or reasons for
selecting jobs by famous people fram books read.

C. Match Objects - For example, a hamwer (either resl or in
pictures) with job in which it is used as toal.

D. Career Pantamime — Draw name of job with description and mimic
actions of job for others to gquess.

E. Art Activity - Ask students to draw a picture representing
what job sameone in their family or neighborhood does. Share
and discuss dirferent occupations represented.




F. Collage - Cut out pictures representing different jobs, glue
to paper - classify according to different carcer cluster

groupe.

G. Diplay - Design a bulletin board emphasizing a different
career cluster eac:h month.

H. Film - Have a film festival of career-related films.

I. Parents at Work - Have each student draw a picture showing
his/her parents' ocapations. Discuss whether the occupation
Provides goods or services, needs or wants. (Page 60 Loess
Hills AEA—Ref. $27) :

J. Wy do I work? - Ask the students to identify the things they
do that are wevk. Bave students cut out or Graw pictures of
the work they have identified. Ask each student to identify
one occupation whose work is similar to the work identified by
the student. (Page 70 Loess Hills AEA—Ref. #27)

III. EVALUATICN

A. Each student will list or say one work-related activity of
their parents, one school worker, and one cammunity worker.

B. Each student will list or say two work activities they like.

C. Each student will list, say, or identify two things people do
on a job the students like.

PROGRAM QOMPONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GQAL B: For the student to be actively engaged in his/her career
and vocational development process

GBJECTIVE II: The student will demonstrate iate skills in maki
decisions about vocational and career qoals

LEVEL: Grades K - 3
I. SIUDENT OUTQOMES: The student will be akle to:

A. discuss choices they make

B. identify simple strategies used in solving problams

C. demonstrate basic steps in making a decision

D. discuss the inportance of learning skills for decision-making

E. evaluate skills at this ievel of development for making
personal and educational decisions

F. identify alternatives in decision-making situations.
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II. SAMPLE ACTIVITIES

A.

B.

C.

D.

E.

F.

1.

Identify typical problem situations children their age face.
Roieplay the situation leaving the problem unresolved.
Brainstorm solutions on the blackboard. Roleplay several
endings. Make a list of consequences for each alterrative.

After classroan sessions on decisionmaking the counselor
passes out open ended self-referral foms that start with "I
need help making a decision about..."™ Work one-to-one or in
small groups applying problem-solving techniques.

The counselor uses bibliotherapy and makes up a reading list
of stories in which characters resolve problems with appro-
priate decision-meking skills. The Bookfinder, Vol. 1, 2, 3
(Ref. #9)

Have upper grade students put on puppet play about
decision-making for younger children.

The counselor trains peer helpers in decision-making and uses
themn as role models in classroam guidance activities.

Have the students make an outline of what they do during a
typical day. Discuss with the students when they make choies
and what happens because of those choices. (Page 56
ADAGE—Ref. #1)

Brainstorming: Search for Solutions — The technique of brain-
stoming is explained. The students are given several topics
to brainstorm. When the time limits are up comments are made
on the number of ideas submitted and the creativity shown by
the students. (Page 133, Games Children Should Play——Ref. #5)

what If... = Explain that it is important for people to be
able to quess how others feel at different times. Being ahle
to quess helps people do things that start happy feelings.
Direct students to listen as you read each story, then be
ready to guess how the pecple in the story might feel. (Page

135, Games Children Should Play—-Ref. #5)

A Decision-Making Model -- The diagrammed decision-making
mocel is taught in kindergarten and repeatedly used every
year;

1. Define tl.e problem clearly

2. Brainstom alternmative solutions

3. Brainstorm possible consequences

4. hoose the best alternative

5. Take action (Page 113 Loess Hills AEA--Ref. $#27)
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III. EVALUATION

A. Students will be able to list in sequence the major steps
involved in effective decision-making.

B. Given a specific problem situation, students will be ahle to
list or describe how the steps of effective decision-making
will be utilized.

PROGRPM (OMFONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GOAL B: Foi the student to be actively engaged in his/her career and
vocational development process

OBJECTIVE III: The student will demonstrate empl oyment—-seeking skills

LEVEL: Grades K - 3

1. STUDENT OUTQUMES: The student will be able to:
A. recognize the interdependence of jobs
B. discuss facts about the econamy
C. identify local employers
D. identify skills of workers.
II. SAMPLE ACTIVITIES

A. Wy we Work — Ask the students to tell why it is necessary
for scmeone in each family to work. When they mention the
need for money, have them name the various ways families spend
morsy. Make a list. Ask if they have done jobs for morey.
Male a list or draw a picture. (Rage 59 Loess Hills AEA—Ref.
#.7)

B. Choose your Purchase ~~ Cut out a large variety of magazine
Pictures of items which children might like to buy. Display
these with prices on them. Explain to students that we make
many decisions on how we spend mony. Sametimes we have to
make these decisions carefully. Give each stvdent $10 to
spend and let them make decisions on what pictures they would

want to buy. (Page 60 Loess Hills AEA—Ref. #27)

C. Follow the Dollar Game -~ A worn out dollar bill is pasued
around the roam fram child to child. The children join in an
imaginary trip backwards in time to see where the dollar could
have been. ("I got the dollar as change fraom the grocery
stor)e." "The cashier got it fram a waman who bought apples.”,
etc.

D. Speakers —- Invite various commmity workers to discuss their
jobe with the kids.
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III.

E.

F.

I.

J.

Depending on Each Other -~ Construct a classroam mural, using
the combined work of many. Remember a mural tells a story.
The theme could be centered around Thanksgiving, Easter,

Christmas, or the theme could integrate all the phases of a

product such as milk. Allow the children the chance to
identify the ways in which others depend on work he/she does.
Have children describe the advantages and disadvantages ot
depending on others and being depended upon. (Page 102 Loess
Hills AEA—Ref. #27)

Habits in Work ~ Divide the children into 4-5 small groups.
Bave each group compile a list of work hakits they think are
important to them now. Discuss. Allow children the
opportunity to discuss how present work habits can carry over
into the zdult work world. Also, allow children the chance to
self-inventory their own work habits as compared to the list.
(Page 103 Loess Hills AEA—Ref. #27)

Field Trips ~- Take classes on field trips of various local
places of employment.

Job Application and Contract —— Have the children make a list
of the jobs they think need to be done in the roam. As a
class, discuss the qualifications for each job, how aften and
when it should be done, what will happen if the worker doesn't
do an acceptable job, and how often the jobs are changed. The
children then £ill out an application focr the jobs of their
choice. (Page 106 Loess Hills AEA—Ref. #27)

They Should Be —— List 10-15 occupations. Make a list of
personality characteristics that would work well wita the list
of occupations. Take each occupation and let the children
select personality characteristics they think apply. After
all ocupations are used up, go back and pick out
characteristics that are necessary for all occupations

listed. (Page 110 Loess Hills AFA—Ref. #127)

What We Must Know —— Have students list. .ome skills they

have. Divide class into small groups. Give to each group one
or two skills. Have them develop a list ¢f occupations which
they think would require the skill. (Pager 130 Loess Hills
AEA—Ref. #27)

EVALUATION

A.

B.

C.

D.

The students will be able to identify five local employers.

The students will be able to identify two skills needed by
three different occupations.

The students will be able to identify three different people's
hands through which an imaginary dollar bill would pass.

The students will be able to identify ways one job affects
another.
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PROGRAM COMFONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GOAL C: For the student's career decision-making to be enhanced by
invalving the student's family

GBJHECTIVE 1I: The student's family will be encouraged and provided the

mrtuni% to become involved in the student's career
decision- rOCess

LEVEL: Grades K - 3
I. STUDENT OUTCOMES: The student's family will be able to:

A. gain an understanding of the student's interests, abilities,
and achievements

B. assist the student in developing responsibility for self,
belongings, and learning

C. belp the student develop an interest in learning.
II. SAMPLE ACTIVITIES

A. Hold an open house and give presentations of what each grade
is doing and how parents can help.

B. Have hame roam coffees (or teas). In a smaller informal group
explain the goals of each class and how parents can help.

C. Conduct parent-teacher conferences. Try to have 100%
participation by calling parents who dun't came to reqularly
scheduled conferences ard scheduling conferences for parent's
convenience,

D. Bold orientation meetings for parents of new students and
kindergarten students.

E. Organize a parent volinteer group.

F. Hald parenting classes for parents of newborns, schocl age
children, and teenagers.

G. Develop parent-teacher-administrator camnittee to improve
cammunication h:tween schoal and hame.
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ELEMENTARY
Grades 4-6

Studonts in grades 4-6 are moving away fram their families toward more
independence and mere social interaction with peers. At this age friends
are very important. The influence of peers begins to be more important
than family.

Students at this age are beginning to understand abstract reasoning.
They are less egocentric and can see other people's points of view.

Increasingly self-reliant, students in grades 4-6 need less adult
structure. They can be very respsnsible for themselves and their
belongings. These students are l:uarning coping skills and how to handlie

life's pressures.
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PROGRAM COMFONENT I: PERSONAL AND SOCIAL DLvELOPMENT: Learning to Live
GOAL A: For the student to erhance awareness of the unigueness of self

CGBJECTIVE I: The student will demonstrate a positive attitude towar
self as a unique and worthy person .

LEVEL: Grades 4 - 6
I. STUDENT OUTOOMES: The student will be ahle to:

A. assess personal likes and dislikes

B. assess individual behaviors required for success in dif-
ferent role situations

C. describe physical and emotional factors as they relate to
different stages of development

D. discuss how one's bshavior influenves the feelings and actions
of others

E. demonstrate coping skills acceptahle to self and others.
!

II. SAMPLE ACTIVITIES
A. Classroam Activities
1. The Me I See. Have the students complete a sel f~awareness
inventory of 23 questions. The questions are: When I get

up..., After I get in bed at night..., When I was a
baby... (Page 5 Loess Hills AEA—Ref. $27)

2. 1Iwenty Things I Like to Do.
a. Have the students list 20 things they like to do.

b. Put an A beside those you like to do by yourself.

c. Put a § beside those that cost money every time you do
them.

d. Put a check mark beside those you have done in the
last month.

e. Put a P beside those you do with one of your parents.

f. Rank order the top five.
3. Make a bumper sticker that is "My message to the world."

4. I, Me, Myself. Write a paragraph about "I, Me, and
Myself.® What are some likes and dislikes? What
interests you most and wly? What activities do you enjoy
most? Include the answers to these questions in your

paragraph.
89
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5.

People Building. Have the students list the

acoompl ishments they have had in the last year, year
before that and two years before. When that is campleted
have the student draw a symbel that represents what they
like to do. Share with the group. Go around the group
and have the students tell what they have noticed about
the person that is positive. The teacher can write those
good comments on the picture.

Peeling Mobiles. Divide students into pairs or amall

groups. Have each group design a mabile using as the
theme a specific feeling. On a coat hanger, use pictures,
symbols, shapes, color, or phrases that show others how
their group would define many aspects of the feeling word.

Suggested word list: disappointment, anger, jealousy,
joy, frustration, confusion, excitement, surprise,
embarrassment, ashamed (Page 276 Kaleidoscope-—Ref., #49)

B. Counselor Activities

1.

2.

Small developmental group in your office.
a. Self-concept group.

b. Conduct interviews. Have students pair up, interview
each other, and introduce each other.

C. Have children make a personal newspaper of their own.

d. Have the students choose a name for their paper,
including in it their own name.

€. Write a feature story about themselves.

f. Draw a comic strip of some humorous aspect of a
mistake they have made.

g. Have the students write an opinion about samething
important to them for the editorial page.

h. Conduct Magic Circle meetings.

Have student make friendship shields and share with the
group.

C. Whole School Activities

1.

After classroam wits on expressing feelings and sharing
positive evaluations with others, hald an "I like you day"
in your schoal. Make "I like you because..." cards and
give all children three or four and have them share with
others during the day.
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2. Have children cut out apples or hearts, and have them
write a positive message on them and give them to anyone
in schoal who has been kind or noticed them.

3. Have teachers and staff bring baby pictures and see if the
students can identify them.

4. Have large posters made and put in the hallway that denote
perfect attendance for nine weeks, or an honor roll for
nine weeks, or a kind deed poster.

D. Parent and Conmumnity Activities

1. "I Can® can — Materials needed: container or can, slips
of paper and pencils.

a. Display weekly for family members a different
open-ended statement to finish about things that they
can do, &.qg., Samething I can do well with my hands
iS...y Away I can help others is...

[ 3

b. Each person adds one or more "I can" statements to the
can. Once or twice a week sameovne reads the
statements aloud, and the group guesses who wrote
them. When at hame, reach in and read a few "I can”
statements as dinner is starting or as the table is
being cleared; when it is story time or bed time, etc.

2. Make arrangements with business places to display
children's art work, posters, poems, etc.

3. Send articles to the newspaper on parenting tips, hamework
and current topics.

III. EVALUATION

A. The students will be able to list their likes and dislikes.
The students will identify more likes than dislikes.

B. Given a social situation, the students will be able to define
success for themselves.

C. Students will be able to identify physical and emotional
behaviors they have outgrown.

D. Students will be able to identify the effects of positive and
neqative emotions on others.
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PROGRAM COMPONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live
QDAL A: For the student to erhance awareness of the uniqueness of self

CB-JECTIVE II: The student will demonstrate understanding of the
influencing factors i developing a positive self-concept

LEVEL: Gradec 4 - 6
I. SIUDENT OUTQOMES: The student will be able to:

A. identify the influence of the enviromment on attitude and
behavior

B. identify interests, strengths and weaknesses as camponents of
personal uniqueness

C. identify specific life experiences that are influénced by
personal characteristics and sel f-perceptions

D. understand the relation between self & the develomment of a
positive sel f-concept.

II. SAMPLE ACTIVITIES
A. Classroom Activities
1. Q-Sort game on "Who am I2?"

a. Give the students five blank cards on which to answer
the question, "Who am I?"

b. Rank themn one to five.

c. Collect packages of cards and distribute them at
random.

d. Discuss who the cards might be describing and how
different attributes make up a self-concept. (Page
126--130 Other Side--Ref. #4)

2. How Tied Down Are You?

a. Select a valunteer to come up to describe a job which
he/she might want to try sameday. Write it on the
blackboard making two columns - labeling one skills,
the other characteristics. Encourage the class to
help identify skills and characteristics which an
employer would look for in hiring sameore for this
job.
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4.

5-

b.

Another volunteer comes up and pins a sign with the
"teacher™ title on that person. Cut a 3-foot piece of
string and tie one enéd to the volunteer's wrist. Show
the class that you have tied the string to them, which
represents a relationship. The employer asks the
student to get a reference fram his/her teacher.
Discuss with the class what previous behaviors could
make the teacher want to help get the job for that
person. (Page 125 Care--Ref. #37)

Target of Influences

Q.

b.

C.

d.

Discuss with the students same of the influences which
affect people.

Have the students dras a target consisting of nine
circles.

In each circle place the people who have an influence
on you. The center of the circle is the person with
the greatest influence and as you place the names in
the other circles these people will have less and less
influence.

On the chakkboard, tally individuals listed in each
circle. (Page 123 Care--Ref. #37)

"Who Am I?" Have the students write a paragraph on "Who

am I?" including items that are uniGue about themselves.
Collect paragraphs.

The teacher reads the paragraphs and asks the class to

a.
quess who it is.

b. When the person has been identified, other students
can say positive things to that person.

Sel f~-Description

a. Hand out a list of 25 tharacteristics that have an
opposite listed beside i%, e.g., I am a leader—1I am
a follewer.

b. Have student go through the list and carefully wairk
how he/she sees him'herself.

c. Following the list, the student puts a check beside
the jobs that he/she might like to try.

d. With a partnet, share the characteristics and the job
choices.

e, Have students share what they uncovered. (Page 219

Kaleidoscope—Ref. #49)
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6. Weekly Reaction Sheet.

a. Hand out a sheet with 10 questions on it, e.g., What
was the high point of the week? Wham did you get to
know better this week? What was the major thing you
learned about yourself this week?

b. Collect these sheets each week.

III. EVALUATION

A. Students will be ahle to identify emwirommental abjects that
have a positive effect on their behaviors.

B. Students will be able to identify interests of each of their
clagsmates.

C. Students will be able to identify their personal
characteristics that affect their perceptions of people,

places, and things.
PROGRAM QOMFONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live

GQOAL B: For the student to develop an appreciation for others that
will enrich interpersomal relationships

OBJECTIVE I: mestuhntwileratemaMcfthe
similarities and differences among people

LEVEL: Grades 4 - 6
I. SIUDENT OUTCOMES: The student will be ahle tos

A. describe the importance of similarities as well as differences
among people

B. demonstrate an appreciation for the similarities and
diZferences among people

C. demonstrate an acceptance and appreciation for the personal
uniqueness of others.

II. SPMPLE ACTIVITIES
A. Rither/or Foroed Choice

l. Give a choice; e.g., Are you more 1ike a teacher or a
student?

2, Bavethestu«hntmtothesi&citheroandesimatedto
the choice. Share with the group on why they made the
decision.
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Other Choices:

1
2.
3.

More yes or no?

More like the ocountry or the city?

More plysical or mental?

B. Personal Coat of Amms

1.

-

2.

3.

Give the students a coat of ams divided into six
sections.

Have them draw a symbol in colors for each section.
Personal achievement, family's achievement, what other
people can do to make you happy, what other people do to
make you sad, samething you'd like to try sameday,
samething you' re better at than most.

Share the coat of ams in a circle.

C. Mysterv Person

1.

2.
3.

Have each student write a description of him/hersel f
including interests, abilities, tastes, plysical
characteristics and hobbies.

Collect descriptions and read them aloud.

Ask the group to guess who it is. (Page 57 Loess Hills
AEA—Ref. #27)

D. ILookinq at oneself through others.

1.

On a paper, write the name of your best friend in the
world right now. Under his/her name, write three words
that end in "able" that you think describe your friend.
You may wish to brainstorm words ending in "able® before
doing activity.

Ask someone to share their words, talk about them.

Write your name. Under it make four colums. In column
one write BF. Under the heading list three words ending
in "y" that your best friend would use to describe you.

Next, write WE in the second column. List three words
ending in “"able" that your worst enemy would say about
you.

In column three, write TEACH and write three words ending
in "ing" that a favorite teacher would use to describe

you.
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6. Column four, write ME and list three words that you think
describe you.

7. Share lists and what discoveries you made. (Page 36 Other
Side——Ref. #4)

III. EVALUATION

>~

A. Students will be able to list three ways they are like a
classmate and three ways they are different fram the same
Cclassamate.

B. Students will be ahle to differentiate between individual
differences and stereotyping.

C. Students will be able to appreciate one thing each person in
their class can help them with.

PROGRAM COMFONENT I: PERSONAL AND SCCIAL DEVELOPMENT: Learning tc Live

GOAL B: For the student to develop an appreciation for others that
will enrich interpersonal relationships

CGBJECTIVE II: The student will demonstrate competencies and skills
for interacting with others

LEVEL: Grades 4 - 6
I. STUDENT OUTOOMES: The student will be able to:

A, demonstrate concern and respect for feelings and interests of
others

B. distinguish between self-characteristics and group
characteristics

C. demonstrate tolerance and flexibility for interpersonal
realtionships in group situations

D. demonstrate contributing competencies in group situations
E. relate values to interpersonal camunication

F. discuss alternative behaviors when peer pressures are in
conflict with one's value system

G. demonstrate socialization skills.
II. SAMPLE ACTIVITIES
A. My Friends.
1. Talk about reasons why people are your friends, how people

show you they are friends, who would you choose to sit
next to you while working on a committee.

Q % . 139




Pa

C.

D.

E.

F.

H.

I.

2. Fill out a worksheet on "My Friends..."™ 9 statements.

3. Discuss what special qualities are important.
(Pages 34-36 Loess Hills AEA—Ref. #27)

Describe one special thing about yourself. Explain how that
special thing influences the way you interact with others.

Listening Skills.

1. List rules for being a good listener.

2. Practice listening with a partner on topics given and
follow these quidelines. Look at the speaker. Listen to
what he/she is saying. Ask questions to help him'her
explain. Disagree with the speaker only when it is your
turn. Give two minutes for the topic. At the end of two
minutes the partner is to summarize what the partner has
said. (Page 37 Loess Hills AEA—Ref. #27)

Write a want-ad for a friend, including characteristics
desired.

Use Magic Circle topics to share ideas. (Magic Circle--Ref.
$40) ‘

On My Mind.

1. Draw silhouettes of each other. Each one can then prepare
his/her own silhouette out of black paper, autographing it
in white crayon.

2. Find magazine picture representing his/her interests.

3. Put silhouettes and pictures on a bulletin board when
campleted. (Page 43 Loess Hills AEA—Ref. #27)

Role play everyday friends' situations and discuss alternative
ways of behaving.

What If? Just Suppose.

1. The goal of this activity is to show students how easy it
is to hurt sameone's feelings.

2. Each episode ocould present a typical classroam or family
situation. The children put themselves in the place of
the other person.

3. After the rale play, discuss how it felt to be that other
person. (Page 119 Raleidoscope—Ref. #49)

Bovy's Town Social Skills (Ref. #3). Rcle Play.

1. Introductions
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2. Bow to ask for help
3. How to take criticism
4. BAsking permission

5. How to greet sameone

III. EVALUATION

A. Students will be able to sit and listen to another student
describing intcrests other than their own.

B. Student will be able to list different groups they belong to
and identify one characteristic that is similar to the group
and one characteristic that makes them different fram the

group.

C. Each student will be able to say "no" to requests without
offending the other individual.

PROGRAM CQOMFONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live
GOAL C: For the student to utilize knowledge and skills for developing

and maintaining good emotional, physical, and mental health
as a part of responsible citizenship

GBJECTIVE I: The student will demonstrate the ability to deal effectively
with emotions, to cope successfully with stress, and to
practice sel f~discipl ine

LEVEL: Grades 4 - 6
I. STUDENT OUTCOMES: The student will be able to:
A. identify experiences influencing emotions
B. demonstrate ways of dealing with emotions
C. identify internal and external sources of stress and conflict

D. demonstrate knowledge of how to direct emotions into socially
acceptable behavior

E. choose between alterr. ‘ ive behaviors to specific emotional
situations

Fc demonstrate ways of dealing with reactions of others under
stress and conflict

G. demonstrate alternmate ways of coping with his/her conflicts,
stress, and emotions.
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II.

SAMPLE ACTIVITIES

A.

B.

C.

D.

Explain to the class the purpose of this activity is to help
the class understand the effects of positive and negative
behaviors.

1. Show the class pictures of various kinds of behaviors.
Scome examples might be students fighting, helping around
the house, daydreaming in school, playing a game, or
writing on walls.

2. BAsk the students to answer the following quesions about
each one. "Who is involved in the picture?" ™What
behavior is taking place?"” ™Why do you think this
behavior is taking place?"

3. Talk about the meaning of behavior.

4. Bsk students to label each of the pictures either positive
or negative.

5. Pass out composition books to be used as journals and
write about their positive and negative behaviors.

During the week have students look for different kinds of
behaviors. Keep a journal and write in it each day. Observe
various groups and what the groups are doing.

1. Share experiences about the groups and what you observed.
Share how they feel about groups they belong to and why
they like one better than others.

2. Role play attention-getting behaviors and then write in
their journals how others get attention.

3. On one sheet of newsprint list negative attention-getting
behaviors and on another list the positive attention-
getting behaviors.

4. Role plav situations again and note what one could have
done instead.

5. Brainstorm how to change fram a negative to a positive
behavior.

6. Write in their journals about negative attenticn behaviors
they would like to change.

"awareness”. Find a comfortable position and begin relaxation
by saying "Listen to your breathing — breathe deeply — let
your breathing become natural and relaxed." Continue to be
aware of the energy used in anxiety and worry about the past
and the future.

Talk about conflicts and stress. List alternatives.
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. B. Teach relaxation.
F. Teach imagery. The Centering Book by Gay Hendricks (Ref. #20)

G. Use tapes for relaxation and/or guided fantasy.

H. Teach Albert Ellis' A-B-C~ Theory of Behavior: "A" equals che
activating event; "B" stands for belief system; and *C" is
emotional consequence. The "B" can be rational or
irrational. Irrational beliefs cauge most of our stress.

Give examples of everyday behavior and have students pick out
the irrational beliefs in the exampl e.

I. Have a "Dear Abby" box. Have the students write anonymously
about their problems. Share the problems with the group.
Talk about a time they may have experienced the problem and
how they coped with the situation.

III. EVALUATION
A. Students will be ahle to identify emotions they feel most
frequently and identify positive ang neqative ways of using
these emotions. -

B. Students will be ahle to identify situations in which they
don't get what they want and discuss alternmative behaviors.

C. Each student will be able to identify two strategies for
relieving stress.

PROGRAM COMFONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live
GOAL C: Por the student to utilize knowledge and skills for developing

and maintairing good emotional, physical, and mental health
as a part of responsible citizenship

GBJECTIVE II: The student will maintain qood physical health
LEVEL: Grades 4 - 6
I. SIUDENT OUTCOMES: The student will be able tos
A. demonstrate knowledge of good health habits

B. describe and demonstrate knowledge of developmental changes:
plysical, psychalogical, social, and emotional.

II. SAMPLE ACTIVITIES

A. Brainstorm with the students the question, "How did I used to
think?” and "How do I think now?"

B. Talk about how behavior changes with body changes. "How do I
act when I am tired? How do I act when I have a headache?
What do I do when I have just received a bad grade?"
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C. Discuss with students how anger is shown.

1. Discuss how they show anger now in contrast to when they
were younger.

2. Talk about healthy and acceptable ways of dealing with
anger.
3. What can you change and what can't you change about

you self? Consider the plysical, social, emotional part
of your makeup.

III. EVALUATION

Students will identify one negative and one positive food
addiction and explain the effects on their bodies. They will also
consider past, present, and future addictions.

PROGRAM COMPONENT I: PERSCNAL AND SOCIAL DEVELOPMENT: Learning to Live

GOAL C: For tne student to utilize knowledge and skills for developing
and maintaining good emotional, physical, and mental health
as a part of responsible citizenship l

GBJECTIVE III: The student will utilize personal skillg, attitudes,

and competencies for becaming a ocontributing,

Iesponeible citizen

LEVEL: Grades’4 - 6
I. STUDENT OUTCOMES: The student will be able to:
A. identify sociological needs and the ways they are met
B. show respect for legal and moral rights of self and others

C. demonstrate skills in disciplining self and in being
responsible for own behavior

D. demonstrate ways that he/she contributes to society.
II. SAMPLE ACTIVITIES
A. Have the students became familiar with our goverment system.
1. Visit the legislature
2. Have the police or mayor come to the classroam to explain
how the oourts operate and what happens to a juvenile who

B. Give the students a simulation game in which they must make
decisions within their group in order to survive.
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C. IALAC.

—

1. Tell the IALAC story to the class.
2. Discuss how we affect others.

3. Discuss how we fxave an overall effect on our classroam,
our school, our city, our country, cur planet. (Page 91
100 Ways--Ref. #48)

D. Follow the Dollar. Pass an old, wellworn dollar bill around

the roan. Invite children to join you in imaginary trip
backwards to see where the dallar has been.

III. EVALUATION

A. Students will be able to identify classromm procedures that
get in the way of their learning.

B. Students will identify one skill they want to improve and
develop a time schedule for practicing and improving this
skill.

PROGRAM COMFONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live

GOAL C: For the student to utilize knowledge and skills for
developing and maintaining good emotional, physical, and
mental health as a part of responsible citizenship

GBJECTIVE IV: The studenc will demonstrate an understanding of the

concept of, leisure and how it relates to one's life

Style
LEVEL: Grades 4 - 6
I. STUDENT OUTQOMES: The student will be ahle to:

A. understand and explain what leisure time is
B. demonstrate ways to use leisure time

C. make satisfying decisions about his/her leisure time without
directions fram an adult

D. understand how leisure time is used to relieve stress and make
life more enjoyable.

II. SAMPLE KCTIVITIES
A. Discuss che meaning of leisure and how it relates to you.
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B.

G.

Brainstorm types of leisure activities.

Keep a journal for a week of the things you do that no one
told you to do. What did you discover?

What activities do you do when you are tired of your 'job'?
(schoal, work, lessons, choirs)

Draw a picture of your favorite place.

Talk with students about the different people they meet at
different activities.

List activities they enjoy with their families.

III. EVALUATION

A.

B.

The student will try one new leisure activity they have not
tried previously.

The student will list ten leisure activities he/she would

enjoy with- three being low cost activities and three being
activities he/she could do alone. Co S
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PROGRAM COMPONENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL A: For the student to develop an understanding of the importance
of minimm edacatioral competencies in order to function in a
rapidly changing society

(BJECTIVE I: The student will demonstrate the importance of applying
the essential skills in the academic disci ines—cammmi-
cation, mathematics, econamics, and science and technalogy

LEVEL: érades 4 -6

I. STUDENT OUTCOMES: The student will be able to:
A. describe the importance of academic skills in society
B. assess individual strengths and weaknesses in academic skills
C. identify academic skills needed in various interest areas
D. implement a plan of action for improving academic skills.
II. SAMPLE ACTIVITIES
A. Classroam Activities

1. Have students write an autobiography of their lives in
school, assessing strengths and weakiesses.

2. Teach survival skills (how to take tests, write papers,
etc.).

3. Have each student make a chart with subject area headings
across the top and down the side. Fill in the chart by
listing ways in which subject area skills are used in
other subject areas.

4. Being a Good Worker. List qualities of a good worker at
school. Discuss how these qualities are related to the
qualities of a good worker on a job. (Page 130 Loess

5. Why are they important? Fill out a questionnaire on
reasons for studying various schoal subjects. (Page 131
Loess Hills AEA—Ref. #27)

6. Batter up. Divide group into two teams. To socore a
batter has to list as many skills as possible used by an
occupation the teacher names. Then he/she needs to list
the subject in which that skill was learned. (Page 132
Loess Hills AEA—Ref. #27)

7. Daily Living. List the daily living tasks for which
subject matter skills are used. (Page 133 Loess Hills
AEA—Ref. #27)
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C.

9.

10.

11.

12.

They are related. Show how occupations are related to
interest and ability in school subject areas. (Page 133
Loess Hills AEA—Ref. #27)

Pretend. Have students plan an imaginary day at work and
think about what the biggest problem would be. (Page 134
Loess Hills AEA—Ref. #27)

Ask around. Give students a card with their name and an
occupation written on it. They have fram Monday to Friday
to gather infomation including the school subject used
most. (Page 135 Loess Hills AEZ~—Ref. #27)

Campile a master list of tutors available for specific
subject areas.

They all fit together. List each schoal subject on a
sheet of poster paper and hang on wall. Students use

symbols, words, or pictures to show the occupations that
are related to the subject area. (Page 135 Loess Hills
AEA—Ref. #27)

Counselor Activities

6-

Provide information and assistance to pupils for
interpreting their own test results.

Explore feelings related to success and failure.
Conduct staff inservice on relating curriculum to careers.

Consult with teachers and parents about students with
consistency problems.

Conduct small group sessions for students who want to
learn about the impact of school learning on outside 1ife.

Administer interest inventories and discuss how skills
they are learning are related to expressed interests.

Whole Schoal Activities

1.

Hold a Special Subject Day (e.q., social studies) and
everyone teaches samething in the area. Discuss the
subject's importance to students' overall growth, and
bring in outside resource persons to discuss how they use
it in their lives.

Have various classes put on skits on the importance of a
subject area in our lives, e.g., science.
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3. During National Education Week, focus on activities to
demonstrate the importance of education in American life.

D. Parent and Cammunity Activities

1. Have pérents sign a contract to help their child with
higher academic skills by providing a place to study,
reviewing spelling words, etc.

2. Have students interview community workers about what
school subjects they use in their jobs.

III. EVALUATION

A. Each student will identify an academic area in vhich he/she
can tutor another student.

B. Each student will identify two ways -o improve in an academic
area.

PROGRAM COMPONENT II: EDUCATIONAL DEVELOPMENT: Learnino to Learn

GQOAL A: For the student to develop an understanding of the importance
of minimum educational competencies in order to function in a
rapidly changing society

CBJECTIVE II: The student will utilize skills that facilitate learning

LEVEL: Grades 4 -6
I. STUDENT OUTCOMES: The student will be able to:
A. assume resonsibility for learning

B. demonstrate an understanding of individual differences in
learning

C. plan and implement projects with others

D. utilize educational resources for improving knowledge and
skills

E. be aware of the importance of effort in learning.
II. SAMPLE ACTIVITIFS
A. Classroam Activities
1. Facilitate discussions using the following questions:
a. Will schooling help you earn a better living?

b. Dces schooling help you find the kind of work you
like?
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B.

€. Does schealing enrich your life?

Design a check list using all jobs investigated by the
class to be matched with subject areas, related schoql
activities and personal qualifications.

Have students work in teams to plan and develop a

substantial group project. At the conclusion, discuss
skills each added that were necessary to project's

Good Work Habits. Have students list same of their daily

tasks and jobs. Discuss their work habits on these jobs
and how they relate to future learning. (Page 132 Loess
Hills AEA—Ref, #27)

Taking Tests. Use the six activities given which

demonstrate importance of following directions, why we
have tests, same different kinds of tests, and strategies
for studying for tests. (Page 94 Other Side——Ref. #4)

Study Skills. Use the six activities that cover good

study habits, outlining, note taking, and how to study for
different subjects. (Page 133 Other Side——Ref. #4)

Plan a learning activity that shows how same people learn
better by seeing, same by hearing and same by doing.

Let students plan a learning activity in which they will
decide which resources to use to improve their knowledge
or skills.

Divic: the class into small groups and have them share
with each other what part effort has in their learning.
This can be used in relation to setting goals for
themselves.

Counselor Activities

1.

Meet with the students who receive poor academic progress
reports and discuss individually ways they can improve.

Assign peer helpers to students in academic difficulty and
have them write a Plan for improvement with their helper.

Conduct study skills groups.
Develop a group counseling program for imprciing work

habits and let students éncourage and support each other
in developing and improving skills.



5. Conduct small groups that deal with test anxiety, how to
study for tests, and how to take tests.

C. Whole Schoal Activities
l. Plan a schoal fun day in which students are very involved
and must use skills in reading, math, science, spelling,
etc., skills as they take part in the planning and the
implementing.

2. Have upper elementary students plan a lesson and teach it
to the lower elementary students.

D. Parent and Cammunity Activities

l. Campile a list of parents and local people ....0 would be
willing to share their knowledge, experience, and skills
with students.

2. Involve parents in tutoring students at schoal.
III. EVALUATION

A. Students will be able to list three things they do to learn
sanething.

B. The students will be able to discuss the speed of learning
when using one sense, two senses, or three senses in sound,
sight, and touch.

C. The students will identify two areas in which repetition
improves their skill level.

PROGRAM COMEGNENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL B: For the student to realize the influence of one's education in
planning for and in living a responsible, self-fulfilling life

OBJECTIVE I: The student will demonstrate ckills in making educational
decisions and choosing alternatives in planning for one's
life

LEVEL: Grades 4 - 6
I. STUDENT OUTCOMES: The student will be able to:
A. discuss the different factors that influence one’s learning
B. accept responsibility for developing one's potential
C. accept making mistakes as an important part of learning

D. identify relationships between learning and various careers.
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II. SAMPLE ACTIVITIES

A.

B.

C.

D.

G.

H.

I.

J.

English ~ Have students prepare a written report on the
question "What do I plan to do with my 1ife?"

Social studies/science - Discuss success and failure. Review
how important people experienced success and failure. Have
students write anonymously a success and a failure experience
on cards and discuss both fram randomly chosen cards.

reak a learning task into its components. Have students tell
what they had to learn and master before they could ride a
bike ~~ share feelings about the difficulty in learning to
ride. Also discuss pleasurable feelings. Relate this to
other things they have learned.

Conduct underachiever grcups that focus on developing
motivation and experiencing rewards of learning.

Consult with teachers about techniques of motivating students.

Teach students to set goals for themselves, work on these

goals and evaluate these goals. (Learning to Achieve—-Ref.
$24)

The First Impression —- Have students f£ill out a jab

application. Then have students exchange papers, evaluate,
and discuss the good points and mistakes. Students can role
Play employer and job applicant. (Page 123 Loess Hills
AEA—Ref. #27)

We all have goals -- Talk about goals and barriers to goals.
Then have each student set a goal and evaluate the results.
(Page 124 Loess Hills AEA—Ref. #27) .

Setting Goals -~ Have students do a sel f~assessment that they
can use for goalsetting and contract writing. (Page 126 Loess
Hills AEA—Ref. #27)

The most important of all -- Have students rank-order list
fran resource materials. Have students use this technique on
real life work problems. (Page 127 Loess Hills AEA)

III. EVALUATION

Each student will be able to identify the types of mistakes an
individual might have made when preparing for a particular career,
e.q., math in engineering, remembering plays in football,
fingerings in playing an instrument, etc.
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PROGRAM COMPFONENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

@OAL B: For the student to realize the influence of one's education in
planning for and in living a responsible, self-fulfilling life

OBJECTIVE II: The student will demonstrate an understanding that a
changing world demands lifelong learning

LEVEL: Grades 4 - 6
I. STUDENT OUTQOMES: The student will be able to:
A. discuss learning as a life-long process

B. describe how changing personal, social, and coconamic needs
make continued learning necessary

C. discuss how continued learning enhances one's ability to
achieve personal and occupational goals

D. identify changes in society and occupations as related to
technalogical progress.

II. SAMPLE ACTIVITIES

A. Organize parel discussions involving local individuals fram a
variety of jobs to indicate how each must "keep learning to
keep working and growing. "

B. Conduct student surveys on "How things have changed since I
was yound."

C. Organize visits to class by persons who have changed
occupations more than once. Emphasize how learning is
involved in these changes.

D. Conduct mini-drama and role gplays involving the changing roles
of wamen and the related changes in the roles of men.

E. Organize a "Future Shock Day" presenting new lifestyles and
implications for learning 20 to 100 years fram now. What new
occupations? What new techniques for learning/teaching? What
implications for effective uses of leisure time?

F. Study developing countries by comparing their growth and
changing education needs. What basic social changes cames
about as a result of this development?

G. Conduct small groups invalved with "planning your future" --
setting goals and determining how these involve education.
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H. Utilize career bulletin boards.

I. Organize an occupations fair — set up by local industry
showing how work has changed fram its inception.

J. Conduct a quided fantasy where students "wake up” as adults
going to work. Have them identify pleasant experience at
work. Later discuss how learning is an important and

K. Estahlish a learning center on the relationship of learning to
later change and growth. Have each student pick an area of
learning they like. Review occupations that utilize that
skill. Listen to tapes of persons who find that that type of
learning enriches them.

III. EVALUATION

A. Students will identify five different Places that adults go to
learn.

B. Students will identify two things not schoal related they
would like to learn.

C. Students will be ahle to make a list of "nom~schoal® subjects
that teachers and parents can teach.

PROGRAM COMFONENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL B: For the student to realize the influence of one's education in
planning for and in living a responsihle self-fulfilling life

GBJECTIVE III: The student will demonstrate an understanding of the
Amportance of using leisure time for fulfilling needs
LEVEL: Grades 4 - 6

I. STUDENT OUTCOMES: The student will be ahle to:
A. describe present leisure time activities

B. discuss how people use leisure time in different ways
C. plan activities for school and after school leisure time

D. identify the values of leisure activities for enriching one's
life.

II. SAMPLE ACTIVITIES
A. BHave students choose a job fram each of the occupational

clusters, interview a person having this job, and detemmine
one type of leisure-time pursuit in which that person engages.

112 154




B.

C.

D.

E.

G.

H.

I.

J.

K.

L.

M.

N.

From a list of leisure-time pursuits generated in #1, identify
the following: relationship to occupation, skills needed,
money needed, individual or group, time rejuired,
indoor/outdoor.

Have students interview adults about their use of leisure time
with an emphasis on how it has changed over time.

Have students list 20 things I love to do with my leisure
time. Categorize each with cost, alone/others, probability it
will be on the list in 10 years, etc.

Plan inservice and consult with teachers about the importance
of leisure in an individual's overall career development.

Develop special interest mini-courses taught by parents and
staff on topics that provide students with widened options for
effective use of leisure time.

Give students an opportunity to discuss changes in their
preferences, interest, and aspirations. (Lessons 142, 143 TAD
Kit--Ref. #10)

Discuss ways to use leisure time at school.

Offer developmental guidance groups on ucse of leisure time as
a follow-up to class units.

Use bibliotherapy to make a book list of leisure activities.

Have a "Hobby Day"™ — Choose certain grade levels (e.g., Sth
and 6th). Let students bring hobbies to display.

Designate Friday afternoon as Special Interest Day and have
parent volunteers teach mini-courses on hobbies and lesiure
activities.

Time for all. Have students define leisure time and work time
and list a variety of activities for each. Discuss the need
for planning so there is time for both. (Page 2 Loess Hills
AEA-~Ref. #27)

One Person's Fun is Another's Work. Have students list
various activities and then list names of people who do these
activities either for fun or for work. (Page 3 Loess Hills
AEA—Ref. #27)

I Choose. Discuss how values and preferences help people
determine leisure activities. (Page 3 Loess Hills AEA--Ref.

#27)



III. EVALUATION

A. Each student will be able to list three major leisure time
activities he/she is currently engaged in and describe how
they are satisfying or rewarding.

B. Each student will identify three lejsure activities he/she
would like to learn.

C. Each student will identify ten leisure activities and aescribe
them in temms of:

2. By self - with others
3. At hame - away fram hame

4. School - church
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PROGRAM COMEONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GOAL A: For the student to develop an appreciation for and a positive
attitude toward work

OBJECTIVE I: The student will demonstrate an awareness of the dignity in
all work

LEVEL: Grades 4 - 6
I. STUDENT OUTCOMES: The student will be able to:
A. discuss the variety of occupations and jobs

B. demonstrate an understanding of the importance of personal
characteristics to job success

C. relate self-knowledge to a variety of occupations and jobs.
II. SAMPLE ACTIVITIES
A. Classroam Activities

1. Use role playing to demonstrate duties of person in
various job categories. Cover at least three jobs in each
of the eight occupational categories of the DOT (Ref. #7).

2, Explain how jobs fall in categories of dealing primarily
with people, data, or things. Make lists of jobs in each
area and have students prioritize their first, second, and
third choice. Group students by choice and let them
discuss why they chose first and last choices.

3. Play "what if..." game with various jobs to show
importance of all jobs. Bmphasize importance of jobs
irrespective of salary.

4. Personality Trait Role Play - (Page 352 Explore--Ref.
#25). Students think of antonyms of personality traits
listed and then role play workers demonstrating both good
and bad traits.

5. Physical characteristics related to jobs - (Page 353
Explore-—Ref. #25). Students identify some of the
physical factors which influence their own career

development.

6. How the Shoe Fits - (Page 41 Explore--Ref. #25). Students
consider how a number of description words apply to them,
acoording to the following criteria: so true; well, sort
of; and not me.
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B.

C.

7.

10.

What are they like - (Page 95 Loess Hills AEA—Ref. #27).
The students define and develop a list of characteristics
found in people. The students discuss and select the
damninant persopal characteristics of various workers.

Occupations Galore ~ (Page 98 Loess Hills AEA—Ref. #27).
Students are asked to name occupations they find in a
picture and write them down. The students then answer
questions about their job list.

Personal Attributes - (Page 106 Loess Hills AEA——Ref.
#27). 'The students rank order and discuss ten attributes
from a "Persomal Attributes Worksheet."

Working Conditions Survey - (Page 107 Loess Hills
AEA—Ref. #27). The students complete an attitude survey
concerning their attitude toward working conditions.

Counselor Activities

1.

2.

3.

4.

5.

6.

Consult with parents to help students learn the importance
of work values.

Conduct a seminar to discuss issues related to part-time
jobe, allowance and related issues.

Coordinate and/or contact various commmity people to
visit and talk with kids about their jobs.

Coordinate obtaining career books for students to read
with these books located either in the media center or the
ocounselor's office.

Inform parents of various career materials availahle
through parent education classes.

Write a “career corner" column in a guidance newsletter.

Whole School Activities

1.

2.

3.

5.

Have a school-wide poster contest on occupations. The
posters show importance of the job.

Bave a schoal-wide career day, bringing in various
speakers.

Have "career bulletin boards" just inside entryways to
school.

Have alder kids conduct a schoal-wide survey of all
students about what jobs they would like.

Have designated school jobs where kids must fill out an
application and interview.
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D. Parent and Commmity Activities

1. Shadowing — have the students spend a half day observing
one of their parents working, take pictures, and write or
give a short report.

2. Have classes go on tours of various places of local
employment and have the opportunity to talk with workers.

3. Have parents visit classes, explaining about their jobs -
how they got them, how they prepared for them, etc.

4. Have various local civic groups pramote and/or finance
various career activities, e.g., part-time jobs.

5. Have a "guidance-career corner" column in the local
newspaper or radio station.

III. EVALUATION

A. The student will be able to list three jobs for each of the
categories: people, data or things.

B. Using the eight categories of occupations in Dictionary of
Occupational Titles (Ref. #7), the student will be ahle to
name at least three jobs in each category.

C. The students will be able to list three personal
characteristics that could be helpful in job success.

D. The students will be able to list three personal strengths and
a job in which those three would be beneficial.

PROGRAM OOMPONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GOAL A: For the student to develop an appreciation for and a positive
attitude toward work

OBJECTIVE II: The student will understand how occupations and careers
relate to needs and functions of society

LEVEL: Grades 4 - 6
I. STUDENT OUTQOMES: The student will be able to:

A. describe the relationships between the needs of society and
work

B. describe how jobs satisfy individual needs
C. demonstrate knowledge of occupations and jobs.
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II.

III.

SAMPLE ACTIVITIES

A,

B.

D.

E.

F.

G.

H.

U.S.0.E. Mtional Clusters: Students are informed about
the occupational clusters.” Students are asked to gather
pictures to represent each of the clusters and place these
pictures on a large poster or bulletin board. (Page 73 Loess

Hills AEA—Ref. $27)

Build a learning center about careers related to subjects
taught. House in Media Center. Rotate the subjects.

Take a fantasy space trip to a newly discovered planet.
Describe the conditions. 1In amall groups have the students
identify what they need to survive and what jobs are necessary
to the group's survival.

Design a small group experience to explore studants'
understanding of why people work and how they benefit.

Provide teacher with information about careers to incorporate
into their curricula.

Devote one day eachi semester to discuss each course's
relationship to careers.

Occupations Meet Needs: Discuss and construct 2 class list of
the needs of the American society. Ask each student to select
an occupation of his/her choice and research the work done by
workers in that occupation. Have students rate the value of
the work, using a special form. (Page 77 Loess Hills

Your Attitude is Showing: Each student observes workers at
their jobs. Write the job vhserved on the "student sheet. "
Have students discuss reasons why one worker may be smiling
and seem happy and another worker is gloany and out-of-sorts.
Have the students list an occupation they would be happy at
and another which would make them gloawy. (Page 81 Loess
Hills AEA—Ref, #27)

EVALUATION

A.

B.

C.

The students will list three needs of society and an
occupation for each.

The students will list one job they would like and one they
would not like, giving a reason based on self knowledge.

The students will list three of the 15 occupational clusters
and one job within each of the three clusters.

160

118



FROGRAM COMFONENT III: CAREER DEVELOPMENT: Learning to Make a Living

QDAL B:

For the student to be actively engaged in his/her career and
vocational development process

CBJECTIVE I: The student will demonstrate skills for locating, evaluating

and interpreting information about vocational career
opportunities

LEVEL: Grades 4 - 6
STUDENT OUTQOMES: The student will be able to:

I.

II.

A.

B.

C.

D.

E.

identify ways occupations are classified

examine the relationship of personal values, abilities and
skills to occupational interests

identify a number of jobs withrin an occupational
classification

demonstrate skills in using school and community rescurces to
learn about occupations

¢

discuss work conditions of local industry and husiness.

SAMPLE ACTIVITIES

A.

F.

Have students interview workers in various occupations. Focus
on questions that identi different career values of the
workers.

Have students find pictures or stories of atypical sex roles
in various jobs. Share with class and discuss potential for
both sexes for occupational opportunities.

Interview school personnel. Have students, in pairs, gather
types of career information they have been studying.

Media -~ Have students go on an occupational infomation search
in the library. Have them make a list of career information
sources within the school and the coamunity.

Have each student write a personal ad for a job they have
researched. Camplete a master list. Include educational
requirements, skills reguired, work characteristics, etc.

Developing a "shadowing"™ program where all students go to work
with an adult for a day. Have class discussion on personal
rewards of jobs.
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I.

J.

Develop career learning centers in the media center that allaw
students to select interest areas and carecers that relate to
that interest.

Develop lists of materials that explain careers and make these
available to both students and teachers.

Develop a "career in our commmity” handbook that gives basic
information about the career and tells how to get more
information.

Clusters: Introduce students to the 15 occupational

clusters. Obtain pictures of these cluster groups, post them

and the list. Have students list all occupations that are a
part of their commmnity. (Page 73 Loess Hills AEA—Ref. $#27)

III. EVALUATION

A.

B.

C.

D.

Each student will be able to list three jobs in each of the 15
basic job clusters.

Each student will be ahle to list three sources within the
canmunity where career information can be found.

Each student will be able to list three local places of
employment and describe a job in that business or industry.

Fach student will be ahle to judge whether a certain job
matches their values, abilities, and interests.

PROGRAM COMFONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GOAL B: For the student to be actively engaged in his/her career
and vocational development process

OBJECTIVE II: The student will demonstrate appropriate skills in
decisions about vocational and career
LEVEL: Grades 4 - 6
I. STUDENT OUTCOMES: The student will be ahle to:

A.

B.

C.

D.

describe career and vocational development as a continuous
process

distinguish between essential and non-essential skills in
decision-making

identify goals and outline steps for establ ishing a plan of
action in the decision-making process

Identify how personal values affect decision-making.
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II.

E.

F.

assess his/her skills for making decisions

utilize decision-making skills in setting tentative career
goals

SAMPLE ACTIVITIES

A.

B.

C.

D.

F.

H.

I.

J.

Identify typical problem situations children their age face.
Roleplay the situation leaving the problem unresclved.
Brainstorm solutions on the blackboard. Roleplay several
endings. Make a list of conseguences for each altermative.

After clasasroom sessions on decision-making, the counselor
passes out open ended self referral forms that start with *I
need help making a decision about ..." Work one-to-one or in
small groups applying problem-solving technigques.

The counselor uses bibliotherapy and makes up a reading list
of stories in which characters resolve problems with
appropriate decision-making skills. The Bookfinder, Vol 1, 2,
3—Ref. #9)

Have upper grade students put on puppet piays about
decision-making for younger children.

The counselor trains peer helpers in decisiommaking and uses
them as role models in classroam guidance activities.

Brainstorming: Search for Solutions (Level II) —
Brainstomming basics are presented. Brainstoming topic is
stated. For two minutes all possible solutions are listed on
blackboard. The mmber and creativity of ideas are cammented

upon. (Page 134, Games Children Should Play--Ref. #5)

Seeing Consequences (Level II) — After brainstorming,

possible consequences for each solution are explored. {(Page
134, Games Children Should Play--Ref. #5)

The Steps in Solving Problems (Level II) — Problem-solving

steps are discussed and practiced. These are: (1) What is
the problem? (2) What are same ways to solve the problem?
(3) What will happen when you solve the problem in each of
these ways? (4) Which is the best way to solve the problem?

(Page 137, Games Children Should Play--Ref. #5)
Lifeline -~ Trhe student takes a close look at a part of

his/her past life and projects ahead to what might happen in

the future. This brings up the topics of change, goals,
decision-making. (Cammencement--Ref. #18)

Setting Realistic Goals —- Students are given various

situations where people have to decide courses of action. The
students distinguish between realistic and unrealistic goals
and how to set realisti;: goals for themselves.
(Camencement-—~Ref. #18

21
163



III. EVALUATION

&. Students will be able tc list in sequence the major steps
invalved in eEfeqtive decision-making.

B. Given a specific probles situation, students will be akle to
list or describe how the steps of effective decision-making
will be utilized. -

PROGRAM COMFONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GOAL B: For the stuuent to be activeiy engaged in his/her career ard
vocational develompment process

OBJECTIVE III: The student wili demonstrate employment-seeking gkills

LEVEL: Grades 4 - 6
I. STUDENT OUTCOMES: The student will be able to:
A. identify the demand for workers in various careers

B. recognize the change in supply and demand for employees in
different occupations

C. understand how his/her skills relate to occupations.
II. SAMPLE ACTIVITIES

A. Have an employment manager or ocounselor talk to the students
about job trends and employment outlook.

B. In science have students discuss the long'terin enerqy problem
and then identify what jobs might be developed and el iminated
because of the long term problem.

C. Self Picture Checklist —- the students examine some features
of their personality as they see it, and as they would like to
be. A "self-picture checklist" is provided to help them do
this. (Page 53, Explore--Ref. #25)

D. How Will It Change? Part II - Students are aware that our
way of life and jobs are changing. Begin a class discussion
on what changes have taken place that they are aware of. Have
the students think, discuss, and list what changes might take
Place in the next 10 years. Ask the students how they feel
they can possibly prepare for job changes that are constantly
taking place. (Page 92 Loess Hills AEA—Ref. #27)

E. Skills Galore — Give each student a cupy of the "Skills
Galore Worksheet." Tell them to match the skills reguired for
the occupations by wriiing the number of the skills on the
appropriate lines. Point out that same of the same skills
will be required by different occupations. Encourage nem to
add to the skill list. (Page 101 lLoess Hills AEA—PRei. #27)
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F. Investigate an Occupation -- Students interview an employed
adult at hame, a neighbor, or a community worker using a
special forme The student gives a short report and states
whether they would be interested in this occupation (why or
why not). (Page 103, Loess Hills AEA—Ref. #27)

G. A Survey of Myself -- Students complete "A Survey of Myself”
form. They share the information in groups of three.
Focusing on one person in the group at a time, have the
students try to determine the occupation clusters that might
be of interest to that person. (Page 105, Loess Hills
AEA—Ref. #27)

H. Using the Occupational Outlook Handbock (Ref. #35) choose
various careers fram each of the job clusters and have
students determine if the employment picture is positive,
negative, or stable.

I. Lead a field trip to the local Enployment Security Commission
Office.

J. Planning Ahead — Explain to the students that it is important
that tiiey understand their interesis and akilities so that
they can plan for their future studies. The students camplete
the "Planning for Junior High” £4rm. ¥ students discuss the
form. (Page 109, Loess Hills A% --Raf, $27)

III. EVALUATION

A. Given a list of 15 occupations £ran the different clusters,
each student will be able to identify the occupatiorai outlook
as posit_ve, negative or stable of at least five.

B. Each student will be able to list three questions typically
asked by employment ocounselors.

C. Each student will be able tov identify three occupations that
relate to his/her own skills.

PROGRAM TOMPONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GOAL C: For the student's career decision-making to be enhanced by
invalving the student's family

GBJECTIVE I: The student's family will be encouraged and provided the

opportunity to became involved in the student's career

decision-making process.

LEVEL: Grades 4 - 6
I. STUDENT OUTOOMES: The student's family will be able to:

A. gain an understanding of the student's interests, abilities,
and achievements
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‘Bs assist the student in developing the responsibility for
learning to learn

C. 1instill in the student that leaming. is a lifelong prucess
II. SAMPLE ACTIVITIES

A. Shadowing — have students spend a day on the job with
parents. Then have students make reports and present to the
clacs.

B. Conduct a meeting for paremts on how to help students with
hamework including ideas almut study skills and work habits.
Give information on learning as a lifelong process.

C. See also activities listed for Level K-3.
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MIDDLE/JUNIOR HIGH SCHOOL
Grades 7-9

Typically, students in middle/junior high school are eleven to fifteen
years of age. The school guidance program for that age group, eariy
adolescence, is influenced gre~tly by the very unique nature of the
development of adolescents.

Early adolescents are no longer children, but they are not yet
adults. Thay are developing an awareness of themselves. These young
persons may appear to be compliant and cooperative one mament, and
defensive and questioning the next. These rapid changes all reflect the
urge for these young perscns to know themselves. Personal value
structures arﬁ develorinaz as they try various feelings and characteristics
"on for size.

Physically, dra-atic changes are occurring in middle/junior high
students, althoug: i%+ rate at which these changes occur vary for each
individual. Heightensd sensitivity to weight, height, and sexual
development often appear. Students in this age group are both attracted
to and repelled by the idea of looking just like their peers.

Indeed, the influence of the et group is very real, and camparisons
to peers are made in almost every way: <lcthes, report cards, parents,
feelings, etc. The continued developmn: of the self surfaces as a
genuine challenge amongst these compariscas, interactions, and
sensitivities. 'The peer group, or :ne other hand, fulfills the need for
friends, comfort and understanding. These needs, in early adolescence,
are not always met by adults. Developmentally, the emphasis is slouly
moving fram that of seeking and meeting adult expectations to that of
seeking and meeting their own expectations through friendships and
interactions with the peer group.

Early adolescents bring unijuenes. to their educational experiences.
Middle school/junior high schoal persons are usually excitable, easily
motivated, creative, inquisitive, and eager to explore. These
characteristics mandate a certain amount cf action and involvement in the
learning situation. Ignoring personal and developmental learning traits
in the classroom may serve to "turn the students off"™ and daydreaming or
lackluster achievement may result.

The school guidance program designed as an integral part of the schoal

curriculur muse then address the needs of these very unique persons,
allowing each one ample time to express his/her developing self.
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PROGRAM COMFONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live
~ GOAL A: For the student to emhance awareness of the uniqueness of self

GBJECTIVE I: The student will demonstrate a positive attitude toward self

as a and wo rson
LEVEL: Grades 7 - 9
1. STUDENT QUTOOMES: The student will be ahle to:
A. assess personal likes and dislikes

B. assess individual attributes required for successfully
fulfilling different roles

C. describe physiological and psychological factors as they
relate to adolescent growth and development

D. discuss how one's behavior influences the feelings and actions
of others

E. dsmonstrate coping skills acceptahle to self and others.
II. SAMPLE ACTIVITIES |

A. Administer questiornaires and standardized inventories or
tests to help students explore their interest, aptitudes and
achievements.

B. ke other techniques such as try-out experiences, structured
aReLCises, games, puzzles, interviews, selected readings,
aucctiographical writings, creative writing, art, drama, etc.,
to expend gelfiimderstanding and to test reality.

C. Review dat: individual’y with students regarding their
interests and abilities. Relate individual information to
successfully fulfilling different roles and maintaining a
positive self-concept.

D. Do a mini-series on adolescent growth and development. This
could be accamplished through the health teacher.

E. Do a "rap session” on individual actions and how they
positively or negatively influence others.

F. Do the activity "The Three-Legged Stool of Sel f~Confidence:
Feeling Skillful, Appreciated, and Responsible.”™ Students
define self-confidence, name three conditions needcd for
sel f-confidence, and identify characteristics that iilustrate
their own personal ocongetencies. (Skills for Adslescence
II-8—Ref. #43)
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II1. EVALUATION
Each student will be able to:

A. list 5 positive attributes that contribute to personal
happiness and ful £illment.

B. relate physiological and psychological factors to perscmal
growth and development.

C. list one positive and one negative behavior and discuss how
they affect relationships with others. Discuss how you would
cope with positive and negative effects of these behaviors.

PROGRAM (OMPONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live
GOAL A: Por the student to enhance awareness of the uniqueness of self

GBJECTIVE IXI: The student will demonstrate understanding of the
influencing factors in developing a positive self-concept

LEVEL: Grades 7 - 9
I. STUDENT OUTOOMES: The student will be ahle to:

A. Identify the influence of one's enviromment on personal
attitude and behavior

B. Identify envirommental influences on aptitudes and how they
help to detemine personal uniqueness

C. Identify specific life experiunces that are influenced by
personal attributes and sel f~perceptions

D. Demonstrate an understanding of self as it relates to
develomment toward a positive self-concept.

II. SAMPLE ACTIVITIES

A. Use I'm Worth Plenty~—And So Are They activity on page 23 of
Loess Hills AEA (Ref. #27). Use the questions listed, or
questions of a similar nature, to initiate discussion with the
students about the potential worth of every person to make
positive contribution to different aspects of life in their
society.

B. Magic Box. This activity helps students to think about what
they value. The students are given an imaginary magic box.
They are asked to write or discuss what they would find in the
box if it were theirs and they could have any one thing.

C. Have students show the relationship -of their interests to
activities they cd’2ose to do or not to do. Discuss. (Loess
Hills AEA, page 30—Ref. #27).

126 169




III. EVALUATION

Each student will demonstrate evidence of understanding positive
sel f-oconcept development by:

A. Listing and discussing five positive attributes and
sel f~perceptions.

B. Listing five envirommental influences on attitudes and
behaviors and discuss how they influence personal attributes
and aptitudes.

PROGRAM COMFONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live

GOAL B: For the studeiit to develop an appreciation for others that will
enrich interpersonal relationships

OBJECTIVE I: The student will demonstrate an acceptance of the
similarities and differences among_people

LEVEL: Grades 7 - 9

I. Student Outcomes: The student will be ahle to:

A. describe the importance of similarities as well as differenca
among people

B. demonstrate an appreciation for the similarities and
differences among people

C. demonstrate an acceptance and appreciation for the personal
uniqueness of individuals.

II. SAMPLE ACTIVITIES

A. Role-play persons with various handicaps and persons of a
different race. In each case discuss similarities an¢
differences and the appreciation of those qualities.

B. Have students get to know another person through the exchange
of information. The key is to develop a series of questions
that fits the group invalved. With these questions,
individuals can conduct individual interviews or use a wagon
wheel arrangement to bring about the exchange of infommation.

C. Do the activity *You~nique: Celebrating the one and only
you." Students state reasons for the importance of
appreciating other people's special qualities and identify
special qualities, abilities, and interests of individual
mengaers of their class. (&kiils for Adolescence IT-2%—Ref.
#43
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III. EVALUATION

Each student will be able to list 3 similarities and 3 differences
anong people in their class and camplete a 100 word essay on why
personal uniqueness is important.

PROGRAM QOMPONENT I: PERSONAL AND SOCIAL DEVEIOPMENT: Learning to Live

GOAL B: For the student to develop an appreciation for others that will
enrich interpersonal relationships

OBJECTIVE II: The student will demonstrate competencies and skills for
interacting with others

LEVEL: Grades 7 - 9

I. Student Outcomes: The student will be able to:

A. demonstrate concern and respect for feeling and interests of
others

B. distinguish between self-characteristics and group
characteristics in inter-relationships

C. demonstrate toleraunce and flexibility for interpersonal
relationships and group participation

D. oontribute in group activities demonstrating competencies in
inter-relating with group members

E. discuss alternatives when peer rressures are in conflict with
one's value system

F. discuss advantages and disadvantages of various life styles
C. demonstrate socialization skills.
II. SAMPLE ACTIVITIES

A. Plan an activity that helps students more effectively
understand another person's viewpoint, rather than attempting
to change the person's mind through attack or debate. This is
excellent for teaching listening skills.

B. Conduct a "rap session" on the advantages and disadvantages of
different life styles. Relate personal values to view points
of the group.

C. Use the format of the Johnny Carson Show. Have students take

turns role-playing Johnny Carson and his guests. Have the
inter.iew topics be suc: things as:

1. Cammon oconcerns they share with other students of their
age
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2. Do's and don'ts for dating

3. Ways to make friends

4. Ways in which they are like other students
5. Shoplifting

6. Smoking

7. Drinking

8. Drugs

9. Sexual behavior.

D. Introduce students to more positive ways of solving conflicts
by teaching problem ownership (I messages-you messages). A

good source for this activity is Personcdizing Education by
Leland W. Howe and Martha Howe. (Ref. $22)

E. Use the "understanding nonverbal communication" exercise to
State reasons wly nonverbal cammunication of feelings is an

important factor in understanding others. (Skills for
Adolescence - IIT~13—Ref. #43)

III. EVALUATION

Each student will be asked to select a person who has displayed a
noticeable change in life style and write a brief statement in
each of the following areas (ro names):
A. How the change has affected ny life style.
B. How the change has affected my communication.
C. How I could be a positive influence for that person.

PROGRAM COMPONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Ler'ming to Live

GOAL C: F§or the student to utilize knowledge and skills for developing
¢ maintaining good emotional, physical, and mental health as a
part of responsible citizenship

GRJECTIVE I: The student will demonstrate the ability to deal effectively
with emotions, o co% successful’y with stress, and to
gactice sel@.sciﬂ

LEVEL: Grades 7 - 9
I. STUDENT OUTCOMES: The student will be able to:
A. identify experiences that are emotional

B. demonstrate alternate ways of dealing with various and
different emotions
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II.

C.

D.

F.

G.

identify internal and oxternal sources of stress and conflict

demonstrate knowledge of how to direct emotions into socially
acceptable behavior

choose between alternative behaviors appropriate to specific
emotional situations

demonstrate ways of dealing with reactions of others under
stress and oconflict

demonstrate alternate ways of coping with his/her conflicts,
stress, and emotions.

SAMPLE ACTIVITIES

A.

B.

C.

D.

E.

G.

Introduce the concept of bio-feedback through the use of
biodots ~ availahle through the Medical Device Corporation
(Ref. #29).

Have students list the stresses in their life and as a group
talk of ways they currently use to handle stress (e.g., eat,
sleep, smoke, run, etc.), then brainstorm positive and
neqative ways of responding to stress.

Take students through the "Worry Stopper.® (Structured
Exercises in Stress Management, Vol II - Whole Person
Press——Ref. #12)

Have students complete a check list on stress. ("The Signs of
Distress", Everly and Girdano—Ref. #11)

Have a student group develop a wellness fair for the student
body. This could include blood pressure tests, etc.

Use the "Rainbow of Feelings: Identifying and Naming Emotions"
activity to identify reasons why having a range of feelings is
normal and to develop a vocabulary that accurately describes
feelings. A mood continuum is used to help students identify
a "Rainbow of Feelings." (Skills for Adolescence -
IIT-8—Ref. #43)

Use the activity "Valcanic Eruptions: Blowing off Steam
Without Blowing Esteem" to examine ways of venting and
commnicating feelingc. Students identify experiences that
produce strong feelings. Describe positive and neqative ways
of responding to feelings of stress and frustration, and
devise management techniques for stress and frustration.
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III. EVALUATION
A. Students will list two emotional situations that create a
positive stress and two emoticnal situations that create a
negative stress.

B. Students will list two perscnal negative stressors and be able
to write a plan for coping with each.
PROGRAM COMFONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live
GOAL C: For the student to utilize knowledge and skills for developing
and maintaining good emotional, physical, and mental health, and
good citizenship
OBJECTIVE II: The student will maintain good physical health
LEVEL: Grades 7 - 9
I. STUDENT OUTCOMES: The student will be: able to:
A. demonstrate knowledge of good health habits. (

B. describe and show knowledge of other developmental changes:
plysical, psychclogical, social, emotional, etc.

II. SAMPLE ACTIVITIES

A. Have students research physical changes which usually occur at
their age. Discuss the positive and negative feelings that
are brought on because of these changes.

B. Have students prepare a "directory" of all agencies,
businesses and institutions that work to pramote better health
in the cammunity. They can locate these in the telephone
book, etc. After the list is complete, have each student
sel’.ct one for an in-depth report.

C. 1Invite retired senior citizens to tell students about same of
their lifelong personal maintenance activities and illness
Prevention strategies. Ask them to tell whether or not they
paid off.

D. Have students define the word "needs" and thun have the group
discuss and make a list of things we need. Finally have them
classify these needs into broad categories of physical and
emotional neceds.

E. Lead a class meeting on the topic of how we meet our needs
through the roles we play. Why do we change the role we
play? Do we all have the sane roles?
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III. EVALUATIONS

v Each student will be able to demonstrate understanding of how
diet, exercise, sleep and emotional balance relate to health.
Include how weakness in one of the above affects overall
plysical health.

B. Each student will be able to discuss how developmental cheanges
affect plysical health.

>ROGRAM COMFONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live

AL C: For the student to utilize knowledge and skilis for developing
and maintaining good emotional, physical, and nental health as a
part of responsible citizenship

BJECTIVE 111: The student will utilize personal skills, attitudes, and
tencies for a ocontributi I ible
citizen
LEVEL: Crades 7 - 9

I. STUDENT OUTCOMES: The student will be able to:

A. identify psychological needs and the way they are met
B. show respect for legal and moral rights of self and others

C. demonstrate skills in disciplining self and in being
responsible for ~wm behavior

D. identify and « »v- strate ways that he/she contributes to
different envi:ctments and society as a whole.

II. SAMPLE ACTIVITIES

A. Discuss the meaning of psychological need; develop a list of
needs and discuss how each need is met.

B. Do a writing project on legal and moral rights with specific
references fram the school or city library.

C. Do the activity "Being Responsible: You're in the Driver's
Seat.” Students learn to understand and appreciate
sel f~responsibility by working together toward mutual goals.
(Skills for Adolescence 11-28—Ref. #43)

D. Invite a city official to discuss responsible citizenship, and
how each person contributes with his/her own specific skills,
attitudes and competencies.

E. Have each student develop a 1ist of personal skills,

competencies and attitudes and then discuss how these can be
positive influences in their school, city and society.
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III. EVALUATION

A. Each student will be ahle to identify four personal
psychalogical needs and how they relate to being a responsible
citizen.

B. Each student will demonstrate uncerstanding of how personal
skills, competencies and attitudes are important for building
and maintaining a healthy society.

FROGRAM COMPONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live

GORL C: FPor the student to utilize knowledge and skills for developing
and maintaining good emotional, plysical, and mental health as a
part of responsihle citizenship

OBJECTIVE IV: The student will demonstrate an understanding of the
concept of leisure and how it relates to one's life style

LEVEL: Grades 7 - 9
I. STUDENT OUTCOMES: The student will be able to:
A. demonstrate an awareness of the concept of leisure

B. identify current individual leisure~time choices

C. understand the relationship between leisure-time choices and
maintenance of mental, emotional and physical health

D. assess personal leisure-time choices in relationship to
his/her developing life style and the attairment of future
goals.

II. SAMPLE ACTIVITIES

A, identify the leisure/recreational interests and activities of
each student

B. discuss how leisure activities r ,ate to hame, school and
overall life style.

III. EVALUATION

A. Each student will be able to write a paragraph on the meaning
of leisure and list three leisure activities.

B. Each student will bhe able to discuss how leisure choices
relate to health and success in attaining goals.
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PROGRAM QOMFONENT II: FDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL A: For the student to develop an understandmg of the lmportance of
minimm educational competencies in order to functior in a
rapidly changing society

CBJECTIVE I: The student w.il demonstrate the importance of applying the
essential skills in the academic disciplines~—communication,
mathenatics, econamics, sclence t oy

LEVEL: Grades 7 - 9
I. STUDENT OUTCOMES: The student will be able to:

A, describe the importance of camunication, mathematics;
econamics, and science and technology in society.

B. identify basic skills needed in various interest areas

C. assess individual strengths and weaknesses in the basic
academic disciplines

D. implement a plan of action for improving skill proficiencies
and overcaming deficiencies.

II. SAMPLE ACTIVITIES
A. Have students write an autobiography of their life in schoal
assessing strengths and weaknesses. Make sure they have a
specific format stressing the basic disciplines.
B. Teach survival skills (how to take tests, write papers, etc.).

C. Provide a group experience that explores what basic
disciplines are and how they relate to success in life.

D. Provide information to assist students in interpreting their
own test results (such as the format used by the Iowa Tests of
Basic Skills).

E. As a group, explore feeling related to success and failure and
explore ways to change negative hehaviors and thoughts.

F. As a group, students can explorr w to plan for success.
ITI. EVALUATION

Students will write a paper that:

A. Defines the basic disciplines

B. Relates the basic disciplines to success
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C. Identifies specific academic discipline weaknesses and
strengths

D. Provides a personal plan for improvament in the basic
disciplines

PROGRAM COMFONENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL A: For the student to develop an understanding of the importance of
minimun educational competencies in order to function in a
rapidly changing socicty

GBJECTIVE II: The student will utilize skills that facilitate learning

LEVEL: Grades 7 - 9
I. STUDENT OUTOOMES: The student will be able to.
A. assume responsibility for learning

B. demonstrate an understanding of individual styles and how they
relate to learning

C. plan and implement projects with others

D. utilize educational resources for improving knowledge and
skills

E. define the relationships of effort and resard in learning.
II. SAMPLE ACIVITIES
A. Facilitate discussions using the following questions:
1. Will schooling help you earn a bette. living?

2. Does schooling help you f£ind the kind of work that you
like?

3. Does schoaling enrich your life?

B. As a group explore how individuals use different stylec for
learning.

C. Design a check list using all jobe investigated by the class
to be matched with subject areas, related schoal activities
and personal qualifications (e.q., occupational briefs,

C.I‘ Sa I.—REf. ‘23) .

D. Organize students into teams to develop a project emphasizing:
1. individual contributing skills
2. individual initiative

3. use of available educational resources in their schoal and
camunity. 13
6
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III. EVALUATION

Students will be able to write a description of something they
learned, and will be able to identify the resources, the effort
and the responsibility needed to accomplish the Group project.

PROGRAM COMPONENT II: EDUCATICNAL DEVEIOPMENT: Learning to Learn

GOAL A: For the student to develop an urderstanding of the importance of
minimun educational campetencics in order to function in a
rapidly changing society

GBJECTIVE III: The student will grow in understandinc our fast-paced
society and will acquire the skills to adapt

LEVEL: Grades 7 - 9
I. STUDENT OUTQOMES: The student will be able to:
A. understand what effect a changing society has on occupations
B. relate cha~ging occupations to continued education ard study
C. assess the skills needed to cope with changing job markets

D. have knowledge of the basic skills needed as the basis for
success in a wide variety of occupations.

II. SAMPLE ACTIVITIES

A. Do research on how jobs have changed over the iast 20 years.
Discuss what old jobs have disappeared and what new cnec have
been created.

B. Contact postsecondz institutions to find out what courses
have been created : what courses discontinued to keep pace
with a changing i arket.

C. Have student use tne "yellow mges” to survey ousines:ses as to
what incentives they use to ¢...vwurage employee: to upgrade
their skills.

D. Students can interview their parents to find out if tneir jobs
are ones where continuing education is required.

E. Give students a list of )0 occupations and ask ther tc write
the basic skills cammon to them all.

III. EVALUATION

A. Given a list of 10 occupations, stucdents will list 5 basic
skills needed for success.

B. Students will be able to write a 100 word essay on why
continued education is necessary for success in our society.
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C. Students will list 3 skills needed to adapt to our changing
society.

PROGFAM QOMPONENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL B: For the student to realize the influence of one's educat 7 in
Plonning for and in living a responsible, self~fulfilling life

OBJECTIVE I: The student will demomstrate skills in making educational
decisions and choosing alternatives in planning for one's
life

LEVEL: Grades 7 - 9
I. STUDENT OUTQOOMES: The student will be able to:
A. discuss the different factors that infl'ence one's learning

B. understand the concept of accepting resy ‘nsibility for
developing cne's potential

C. understand that success and failure in academic areas are an
important aspect of learning

D. identify advantages and disadvantages of different types of
postsecondary educational and training programs

E. demonstrate knowledge of the requirements for entering
postseconcary educational and training programs

F. select appropriate schoal ocour:—s that will reflect
educational and career interests

G. cdiscuss financial assistance for those desiring to continue
education.

II. SAMPLE PCIVITIES

A. Have students write a report on the question, "What do I pian
to do with my life?™ Facilitate group discussions on what
factors affect learning and where responsibility lies for
personal progress.

B. Discuss success and failure by reviewing the lives of people
who succeeded after failure. Follow up with students
discussing personal failure and success experiences.

C. Have students choose an occupation they might like and
research the educational requirements.

D. Have students utilize the decisionmaking activities in

"Deciding” series by College Entrance Examination Board (Ref.
$#14).
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E. Have students investigate entrance regui rements to local
programs that are educational in nature.

F. Have students use C.I.S.I. QUEST to select an occupaticn and
use C.I.S.I. to research the educational requirements for the
occupation. (Ref. #23)

III. EVALUATION

Students should be able to list available school courses that
relate to their specifically stated academic interests and career
oconcerns.

PRCSRAM COMFONENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL B: For the student to rezlize the influence of one's education in
planning for and in living a responsible, self-fulfilling life

OBJECTIVE II: The student will demonstrate an understanding that a
changing world demands lifelong learning

LEVEL: Grades 7 - 9
I. STUDENT OUTCOMES: The student will be able to:
A. identify situations that require life-long learning

B. describe how changing personal, social, and econamic needs
make continued learning necessary

C. discuss how continued learning enhances one's ability to
achieve personal and occupational goals

D. iwentify changes in society and occupations as a result of
technological progress.

II. SAMPLE ACTIVITIES
A. Oruanize panei discussions involving parent.. and other local
individuals fram a varieiy of jobs to discu:: how everyone
must "keep learning to keep working and growing. "

B. Have stude. s write a paper on "Changes in Jobs During My Life
Time. "

C. Invite guest speakers who have changed occupations to talk
about how learning must take place each time a new job is
taken.

D. Condact mini~drama arw. role plays involving the changing roles
of wamen and the related chiznges in the roles of men.

E. Discuss how wamen and minnrities in the work force have
changed many occupations.
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F. Organize a "Future Shock Day" presenting new life styles and
implications for learning 20 to 100 years fram now. What new
occupations? What new techniques for learning/teaching? What
implication for effective use of leisure time?

G. Conduct field trips to technical schools and/or community
colleges to explore how many people are involved in continuing
education.

H. Conduct groups conrerning "planning your future" with emphasis
on continu=~d re-evaluation of goals and how edvcation is
involved.

I. Organize an occupations fair with local industry showing how
work has changed fram its inception.

ITII. EVALUATION
Students wil. ide:itify three occupations that have changed
significantly and discuss the learning n. ied to keep pace with
that change.
PROGRAM QOMPONENT I1I: EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL B: For the student to realize the influence of one's education in
planning for and in living a responsible self-fulfilling life

GBJECTIVE IIl: The student will demonstrate an understanding of the
importance of using leisure time for fulfilling ne~ds

LEVEL: Grades 7 - 9
1. STUDENT OUTQOMES: The student wiil be able to:
A. discuss hov people use leisure time in different ways

B. evaluate personal leisure-vime activities that are curr iy
being explored

C. plan activities for schoal and after-schoal leisure time

D. identify the values of variocus leisure activities for
enriching one's life.

II. SAMPLE ACTIVITIES

A. Have students generate a list of occupations they know and
then interview persons fram these occupatiors. Detemmine how
leisure-time pursuits differ in relation to occupation, skilis
needed, money needed, whether individual or group-oriented,
time required and whether they are primarily indoor or
outdoor.

182

140




III.

B. Students can interview an clder adult on how leisure time has
changed over time.

C. Generate a list of "20 things I love tc . with my leisure
time." Categorize each thing in relauionship to cost,
alone/others, probability it will still be a priority in 10
Years, etc.

D. Develop a six-month plan for schoal and after-schoal leisure
time.

E. Develop special interest mini-courses taught by parents and
staff on topics that provide students with widened options for
effective use of leisure time.

EVALUAT ION

Students will be able to list five major leisure-time activities
they are currently involved in and describe how they are
satisfying and rewarding.



PROGRAM (OMFONENT III: CAREER DEVELOPMENT: Learning to Make a Living

QOAL A: For the student to develop an appreciation for and a positive
attitude toward work

OBJECTIVE I: The student will demonstrate an awareness of the dignity in
all wok

LEVEL: Grades 7 - 9
I. STUDENT OUTCOMES: The student will be ahle to:
A. discuss the variety and camplexity of occupations and jobs

B. demonstrate an understanding of how each job is important and
has its place in society

C. demonstrate an unds..standirg of the importance of personal
traits to job success

D. relat: self-knowledge to a variety of jobs and occupations.
II. SAMPLE ACTIVITIES
s Demonstrate duties of people in var ous job categories by
doing role play, mini-drama, oral report, et~. Cover at least

three jobs ir. each of the eight occupational categories of the
D.O.T. (Ref. #7) «r use the cluster system of C.I.S.I. (Ref.

%23)

B. Explain ncw jobs fall in categories ¢f dealing primarily with
people, data or things. Make lists of jobs * ~ * srez and
have students prioritize first, second and x.
Group students by choice: and let them disc .y chnse

first and last choices.

C. Play the "what if . . ." game with various jobs to show
importance of all jobs. Emphasize the importance of jobs
irrespective of salary.

D. Conduct discussion groups related to part-time jobs,
allowanc:, hame chores, and related issues.

E. Have students do a self-analysis of traits and then relate
their profile to occupational profiles.

III. EVALUATION

A. Student will be able to list three jobs for each of the
categories: people, data or things.

B. Using the ~ight categories of occurations in the D.O.T. {Ref.
#7), studenis will be able to name at loast three jobs in each

category.
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C. Students will ke able to eXp_.ain the importance of each jab,
no matter what the salary.

PROGRAM COMFONENT III: CAREER DEVELOFHNT: Tearning £o Make a Living

GOEL A: For the student o develop an apgrmsrictisn for and a positive
attitude toward work

OBJECTIVE II: The student will understand Do Dy Loms and cRreers
Telate to roei —od F oo L L LONR and eareers
relate to needs and functions ~% L EET Y

“—_\——.-. 4 wotalm

LEVEL: Grades 7 - 9
I. SIUDENT QUTOOMES: The student will be aide cos

A. describe how the needs of society and the work perfcrmed by
the members of society are related

B. discuss how every occupation has appealing aspects

C. demonstrate knowledge of how occupations and jobs contribute
to society.

II. SAMPLE ACTIVITIES

A. Have students select a job that is not one of their top
choices and then adamantly proclain its dignity and wc- th,

B. Build a learning center about careers related to subjects
taught. Rotate subjer - 5.

C. Make a list of obsolete occupations. Discuss why they became
obeclete and what needs of society they filled in taeir time.
Discuss what new occupation will be needad in the year 2000.

D. Take a fantasy trip to a newly discovered planet. Describe
the conditions, and then have students identify what they as
individuals need to survive an@ what jobs are necessary to
group survival.

E. Design a small group experience to explore students'
understanding of why people work and how they benefit.

F. Devote one da each semester to discuss each course's
relationship to careers.

G. Interview workers to find out what features of their jobs give
them satisfaction and are most meaningful to them.

III. EVALUATION

Given a list of three currest needs of wociety, each student will
be able to identify a career for esZ need.
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PROGRAM COMFONENT I'II: CAREER DEVELOPMENT: Learning to Make a Living

GOAL B: For the student to be actively engaged in his/her career and
vocatiomal development process

CBJECTIVE I: The £tudent will demonstrate skillg for locating, evaluating
and intefg_ﬂg information about vocational career
r

=2
es
——

Sor
LEVEL: Grades 7 - 9

I. STUDENT OUTCOMES: The student will be ahle to:
A. identify various ways occupations can be classified

B. identify a number of jobs within an occupational
classification

C. demonstrate skills in using available schoal and cammuni ty
resources to learn about occupations

D. relate personal values, abilities, and skills to occupational
prafiles

E. discuss desirahle aspects of work conditions of local
occupations and jobs.

II. SAMPLE ACTIVITIES

A. Orient students to career materials suitabl: to use in the
schoal and camunity. Teach them how to use career
references; e.q., Dictionary of Occupationai Titles (Ref. #7),
Occupatioral Outlook Handbook, occupmtional kits, C.I.S8.1I.
(Ref. #23;,; etc.

B. Select an occupational classification of nterest and research
five jobs. Share with others in the group.

C. Have students interview workers in various occupations. Focus
on questions that identify different career values of the
workers.

D. Have schoal personnel assist in researching occupations
related to their curricular areas.

E. Have students 90 on an occupational informatiorn search in the
school and/or public library. They can cawpile a list of
@reer information sources within the schoal and communi ty.

F. BAssign students to write a personal ad for a job they have

researched. Complete a master 1ist. Include educational
requirements, skills required, work characteristics, etc.

185




G. Have students find pictures on stories of typical sex roles in
various jobs. Share the informmation with different groups and
discuss occupational opportunities for both sexes.

III. EVALUATION

A. Each student will be able to list three jobs in each of the
basic job clusters.

B. Each student will be able to list three sources where career
information can be found in their schoal and camunity.

C. Each student will be able to relate two personal values an
two personal abilities to a selected occipation.

PROGRAM COMFONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GOAL B: For the student to be antively engag-:! :*» his/her own career and
vocational developmental process

GBJECTIVE I1I: The student will demonstrate ap;«..-iate gkills in mak

decisions about vocational and career qgoals

LEVEL: Grades 7 - 9
I. STUDENT OUTCOMES: The student will be ahle to:

A. describe career and vocational development as a continuous
process with sequential series of choices

B. assess his/her skills for making decisions

C. explain how personal values affect decisionmaking

D. distinguish between essential and nomessential skills in
decision-making

E. utilize decision-making skills in selection of courses ard in
setting tentative career goals

F. Evaluate skills for decision-making.
II. SAMPLE ACTIVITIES
A. Use structured exer.ises to teach the decision-making process.
B. Devise situations or capitalize on real-life situations to
give students practice in using the decision-making steps in
everyday life/school decisions.

C. Lead each student through an explamation of how the
decision-making steps are used in:

-« Cchoosing high schoal courses
187

146




2. choosing a tentative goal
3. choosing leisure-time activiicss.
D. Divide students into groups and have them brainstorm all the

decisions they make in a typical day. Fallow up by placing a
value on each of those decisions.

III. EVALUATION
A. Students will be able to go through the decisiomr-uwiirs
process in choosing electives they will take during the caming
school term.

B. Students will be able to relate personzl values and
experiences to their decision-making rrocess.

PROGRAM (OMFONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GQOAL B: For the student to be actively engaged in his/her career and
vocational developmental process '

QBJECTIVE IIT< The student will demonstrate employment-seeking skills
LEVEL: Grades 7 - 9
I. STUDENT OUTQOMES: The student will ke anle to:

A. interpret tems and concepts used in describing employment
opportunities and conditions

B. identify the demand for workers in various occupations

C. recognize the influence of change in supply and demand for
employees in different occupations at the local, sti:e, and
national level

D. assess his/her salahle skills for making occupational choices.

II. SAMPLE ACTIVITIES

A. Interview an employment manager or cocimselor about job trends
and employment outlook.

B. Using the Occupational Outlook Handbook (Ref. #35), choose
various careers fram each of the job clusters and have
students determiie if the employment picture is positive,
negative or stable. Also, the C.I.S.I. (Ref. #23)
occupational briefs have a section which deals with Outlook
with Iowa specific informmation from Job Service.

C. Have students reflect on the ensryy pinblem and analyze what
jobs will be developed and eliminated in the next 5, 10 or 20
years.
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'D. Lead a field trip to the local Iowa Job Service Office to
investigate supply and demand.

E. Investigate training programs in the areas that teach salahle
skills and relate to personal skills and educational programs.

F. Develop employment-outlook bulletin boards.

G. Give students fictionali employee infommation and let them
role-play participating in an cmployment ocounsel ing session.

H. Present audiovisual materials to teach changing patterns in
work and general employment trends.

III. EVALUATION
A. Given a list of 10 occupations fram different clusters, each
student will be ahle to identify the occupatic-al outlook as

positive, negative or stahle on the local, sta'e and national
level.

B. Each student will be able to list three questions typically
asked by employment comnselors.

C. Each student will list three salanle skills they possess.
FROGRAM (¥ ™MENT III: CAREFR DEVELOPMENT: Learning to Make a Living

GOAL B: Four the student to be actively engaged in his/her career and
vccational development process

BJECTIVE s The studc:t will utilize availahle placement services based
4.pig/s:; interests and capabilities/skills
LEVEL: MiddiesJunior High
I. STUDENT QUTCOMES: The student will be able to:
A. select vemtional exploratory and introductcry programs

B. demonstrate knowledge of che training provided by the various
programs that teach salahle skills

C. demonstrate knowledge of information related to employment
opportunities

> chooee instructional programs that will best meet needs.
II. SAMPLE ACTIVITIES
None at this level
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PROGRAM QOMFONENT III: CAREER DEVELOPMENT: Learning to Make a Living

.+ C: For the student's career decisionmaking to be enhanced by
invalvis:g the student's family

«HJBCTIVE Iz T - udent's family will be encouraced and provided the
%:mtmi to become involved in the student's career
Eiﬁax_g process
LEVEL: Grades 7 - 8
I. STUDENT OUTOOMES: The family will be able to

A. gain an understanding of the student's interests, abilities
and achievements

B. assist the student in yearly course selection and registration
C. aid in the career decisiornaking process

D. assist the stur- n wrderstanding the relationship between
school courses ..« )ccupation choices.

II. SAMPLE ACTIVITIES

A. Do a workshop for parents based on Luther Otto's "How to Heln
Your Child Choose a Carazer.” (Ref. #36)

B. Invalve the student's family in the course selection process
by having special course explanation meetings.

C. Use parents as resources when teaching the care..
decision-making process.

D. Have parents go throuch the registration process and re’ ¥*»
ocourse choices with careers.

E. Have parents and studeats do interest inventories. Foliuw
with discussion sessicnc relating interests, abilities and
achievement to occupational choice.

F. Develop group conference sessions with families and students
to discuss course choices for the following year.

G. Have students spend time at their pr- % o kplace and
parents spend time in school with 6 .- . g,

Do group sessions with parents and ctu g - relate study
skills and work habits -~ job sucecess.

III. EVALUATION

A. Involved parents will be able to state their students' major
interests and abilities.
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B. Involved parents will be able to list two occupatioris related
to each course their student has chosen.

C. Involved parents will demonstrate knowledge of the career
decision-making process.
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HIGH SCHOCL
Grades 10-12

Students in grades ten through twelve are finishing their basic
education and preparing for independent living. Being recognized as
individuals apart fram the family unit is important. They want
recognition for accamplishments as individuals, but still seek family
advice and support when encountering difficult situations or when they are
in trouble. Adult support and encouragement is necessary throughout the
high schoal years. Teens in this age group may complain about having to
follow parental and school rules, but appreciate that adults care enough
about them to set quidelines. High school students are assuming more
responsibility for their own actions, making an increasing number of their
own decisions as well as reaping the rewards or paying the consequences,
evaluating the outcame of decisions, and are still influenced greatly by
the peer group.

Socially their world is enlarging. They have social contacts with a
greater number and more diversified groups of people. Through an
increasing number of social situations, as well as participation in schoal
activities, these young people are gaining self confidence and feeling
good about being who they are. Oral and written communication skills are
being refined. These young people are becaming more confident in talking
in one-on-one situations as well as speaking to groups of people. By the
end of high schoal they shoulé be comfortable interacting with adults as
well as peers.

Focus of the guidance program at the high schoal level needs to be in
helping students prepare for the transition into the adult world. They
need assistance with problem-solving in personal, educational, and career
areas. Guidance programs need to provide information and skill training
to facilitate making major life Gecisions about postsecondary education,
entering the world of work, and financing further education. Study
skills, job-seeking skills, job—keeping skills, interpersonal relationship
skills, awareness of personal attributes and weaknesses, independent
living skills, an appreciation of the uniqueness of irdividuals and
acceptance of others' differing opinions, and skills to obtain entry to
postsecondary education need to be an integral part of the high schoal
guidance program.

At the high schoal level, as with all the other levels, the quidance
program should meet student needs by using the total staff in the local
schoal. Counselors need to work closely with classroam teachers and
administrators to help each faculty member became sensitive to student
needs and provide assistance in the classroam. Students and parents
within each high school district should know the local counselor and what
he/she can provide. A recommendation from students and/or parents that
have been helped is the best public relations that a guidance program can
have. An example of lifelong learning should be set by counselors through
continued updating to serve students in the best possible way.
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PROGRAM COMEONENT I: PERSCNAL AND SOCIAL DEVELOPMENT: Learning to Live

QAL A: For the student to enhance awarenessg of the uniqueness of self

OBJECTIVE I: The student will demonstrate a por. pitive attitude toward self as a
unique and worthy person

LEVEL: Grades 10 - 12
I. STUDENT OUTOOMES: The student will be able to:

A. gain an understanding and acceptance of his/her strengths and
weaknesses and attain skills in building on the strengths

B. receive feed-back fram peers regarding his/her personal
characteristics and grow in achieving a realistic percejxion of
self

C. Jemonstrate an improved attitude toward self and others

D. demonstrate an understanding of envirommental influences on one's
behavior

E. demonstrate ability to accept self as a total person with unique
and worthy traits, characteristics, and potential.

II. SRMPLE ACTIVITIES

A. Self-evaluation form (Appendix 39-—Loess Hills AEA Career

B. Questionmaire on self-awareness (Appendix 16—Loess Hills AEA
Career Manual—Ref. #27). Camplete questionnaire and disscuss
one-to-one or in small group sessions.

C. Utilize concepts fram I'm OR, You're OK by Thamas A. Harris (Ref.
#17) in working with students one-to-one or in small groups to
improve acceptance of self and others.

D. Allow students in small groups to experience such sel f-awareness
games as "Reunion” (Ref. I44), "The Ungame" (Ref. #47), or
"priorities® (Ref. #42). Encourage participants to share and
discuss similar feelings and experiences as each player responds to
questions in turn.

III. EVALUATION

Have students write a two-hundred word essay on their positive
characteristics and traits that make them unique persons.
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PROGRAM COMPONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learniing to Live
GOAL A: For the student to enhance awareness of the uniqueness of self
GBJECTIVE II: The student will demonstrate understanding of the

influencing factors in developing a positive sel f~conept

LEVEL: Grades 10 - 12
I. STUDENT OUTCOMES: The student will be able to
A. experience growth in the development of a healthy sel f~concept

B. identify and appreciate the characteris ics that are unique about
hinvhersel £

C. demonstrate an understanding of the persomal attributes that are
significant in achieving personal, social, educational and
vocational goals

D. demonstrate the ability of self-management in developing and
maintaining a healthy self-concept.

II. SAMELE ACTIVITIES .

A. List 10 things that are important to you—rank ordeg (Appendix 67
Loess Hills Career Manual—Ref. #27). Camplete, discuss, and
retain for future reference.

B. Forced Choice Activity (Appendix 61-66 Loess Hills AFA Career
Manual--Ref. #27). This activity could be used in a classroam or
small group setting. Students would need anmple time to camplete
their choices and summarize their results. Discuss findings and
analyze similarities and differences among student's outcames.

C. Have students describé three prior successes that made them feel
good about themselves. Encourage positive student reaction and
support to reinforce growth in self-esteem.

D. Use other activities that further sel f~concept enhancement and the
understanding and acceptance of individual uniqueness would be
valuable.

I1I. EVALUATION

All students will be able to describe how they view themselves through
written essay, oral presentation or group discussion.
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PROGRAM QOMFONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live

QDAL B: For the student to develop an appreciation for others that will
enrich interpersomal relationships

OBJECTIVE I: The student will demonstrate an acceptance of the
gimilarities and differences among people

LEVEL: Grades 10 - 12
I. STUDENT OUTOOMES: The student will be able to:
A. experience opportunities for deeper interpersonal relationships
B. grow in appreciation for the indiwiduality of others
C. accept and respect the rights and opinions of others.

IXI. SAMPLE ACTIVITIES

A. Have students singly or in small groups select another country or
another culture in which they have an interest. Let them research
the subject in temms of commonalities and differences with our
culture and report findings to the rest of the group.

B. Play the positive attribute game. Have each person write three
positive qualities which they have on a piece of paper. Read the
qualities and have students guess who it is and why. If we were
this person, what would we add?

C. Create a list of fifteen to twenty items which members of the group
oould have in cammon (examples: political issue, month of birth,
owning a pet, favorite rock group, etc.). Bave students match
their responses with other group members, keeping track of how
often they match with each other member. Have the students with
the most matches in cammon pair off to explore further similarities

(then differences).

D. Students could research and report on student's rights and
responsibilities in various settings (examples: school, hame,
govermment, commmity, etc.).

III. EVALUATION

Each student will be able to demonstrate, in a group guidance activity,
that he or she can:

A. Identify a positive quality he/she sees and appreciates in self.
B. Identify a positive quality he/she sees and appreciates in another.

C. Identify several value differences between him/hzrself and at least
one other person.




D. 1In general terms, identify effects of "put-downs" fram others on a
person.

E. Share a time when he/she demonstrated respect for another person.
PROGRAM QOMPONENT I : PHBCNALPN)SOCIELDWHOPHM: earning to Live

GOAL B: For the student to develop an appreciation for others that will
enrich interpersonal relationships '

CBJECTIVE II: mestt&ltwmmuatemtemimaxﬂsmnfor
interacting with others

LEVEL: Grades 106 - 12
I. STUDENT OUTOOMES: The student will be able to:

A. experience a variety of opportunities for group interaction
B. exhibit appropriate social skills in group activities

C. demonstrate ability in socialization skills, self-ocontrol, and
respect for others

D. demonstrate knowledge and skills of societal interdependence

E. implement coping skills when dealing with pressures

F. exhibit a life style that is congruent with life career goals.
II. SAMPLE ACTIVITIES

A. Have students choose a long~term partner to "practice listening
skills." They will spend equal amounts of time (10 to 30 minutes
each day) being a good listener both in and outside of classroam
activities.

B. Teach listening skills using Myrick and Erney's chapter on
attentive listening in Caring and Sharing (Ref. #31) or Thamas

Gordon's Parent Effectiveness Training (Ref. #15).

C. Utilize energizer activities fram Tie New Games Book (Ref. #13).

D. Identify various socialization skills necessry to be successful in
a variety of careers. (Could use CISI (Ref. #23) briefs for
reference.)

E. Role play situations where self-control and respect for others are
essential.

III. EVALUATION

Students will be able to complete successfully a checklist of helping
or socialization skills similar to the "facilitative skills checklist"

fran Garing and Sharing, p. 154 (Ref. #31).




PROGRAM COMFONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live

GOAL C: For the student to utilize knowledge and skills for developing and
maintaining good emotiomal, physical, and mental health as a part
of responsible citizenship

QGBJECTIVE I: The student will demonstrate the ability to deal effectively with
emotions, to cope successfully with stress, and to practice
self~discipline

LEVEL: Grades 10 - 12
I. STUDENT OUTOOMES: The student will be able to:

A. understand emotions and how they are expressed
B. demonstrate control of emotions, stress, and self
C. understand the effect of emotions on one's behavior and decisions

D. exhibit maturity in coping with emotional and stressful situations
within hinherself and others

E. demonstrate increasing maturity in dealing with situations that are
emotional

F. demonstrate ways of coping with emotional reactions of others

G. maintain self-discipline and rational behavior in dealing with
emotional oconflicts and stress.

II. SAMPLE ACTIVITIES

A. Social Readjustment Rating Scale (Pages 52-53, Loess Hills AFA
Career Manual—Ref. #27).

B. Conduct role plays of typical problem situations students face.
Have others identify feelings and play out alternate endings to the
situations.

C. Suggest that students bring in clippings of persons handling
emotional crisis. Discuss behavior and appropriate reactions.

D. BHave students respond to a stress inventory and calculate their
current degree of stress. Discuss healtly methods of coping witn
and reducing stress. (Example: Holmes T.H. and Rahe, R.H.——Ref.
#21)

E. Have students go through a recorded relaxation exercise. Discuss
feelings befcre and after.

F. Play record "It's All Right To Cry"™ fram Free To Be You and Me
(Ref. #46) and discuss what allows and inhibits us fram expressing
feelings.

155

o 197




III. EVALUATION

Given several hypothetical emotionally stressful situations, each
student will be able to identify probable feelings, Lehavioral
responses and consequences.

PROGRAM QOMPONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learning to Live

GOAL C: For the student to utilize knowledge anc skills for developing and
maintaining good emoticnal, physical, and mental health as a part
of responsible citizenship _

OBJECTIVE II: The student will maintain good physical health

LEVEL: Grades 10 - 12
I. STUDENT OUTOOMES: The student will be ahle to:

A.

B.
C.

demonstrate knowledge of the factors important in maintaining good
physical health

develop good plysical health habits

appreciate how develommental changes in the life cycle affect
physical heaith.

II. SAMPLE ACTIVITIES

A.

B.

C.

D.

E.

Bave students keep a chart during a specified period cf time,
measuring same aspect of plysical health (e.g., weight contro?,
daily exercise, bench press, or calories). Share information and

progress.

Utilize a resouro: person within the scniol or commmity (nurse,
plysical education instructor, athletic trainer, physical
therapist) to speak to student groups regarding maintenance of good
plysical health.

Invite in a panel of persons at different life cycle stages to
discuss how aspects of health and exercise change as one progresses
through life.

Visit settings where different age groupe can be observed, such as
child care centers and senior citizens' homes.

Have students prepare a meal consisting of a variety of heal thy
foods. Share samples and discuss their nuturitive value in the
dict.
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III. EVALUATION

A. In oooperation with the hame economics teacher, develop a
questionnaire on basic nutrition for teens. Each student will

successfully camplete this questionnaire.

B. Each student will know his/her appropriate weight and plan an
exercise and eating program to maintain that weight.

C. Each student will be able to list and deszribe, in detail, life
changes he/she has already gone through and outline typical life
charges that adults face.

PROGRAM COMFONENT I: PERSUNAL AND SCCIAL DEVELOPMENT: Learning to Live

GOAL C: For the student to utilize knowledge and skills for developing and
maintaining good emotional, physical, and mental health as a part
of responsible citizenship

OBJECTIVE III: The student will utilize personal gkills, attitudes, and
competencies for becoming a contributing, responsible

citizen

LEVEL: Grades 10 - 12
I. STUDENT OUTQOMES: The student will be ahle to:
A. understand and appreciate the qualities of responsible citizenship
B. demonstrate by his/her actions good citizenship skills

C. understand and be able to demonstrate respect for the rights of
others and self

D. demcnstrate ability in meeting needs both dependently and
independently.

II. SAMPLE ACTIVITIES

A. Initiate a "Good Citizen of the Week" award. Establish criteria
for selection and emphasize the qualities of each recipient based
on good citizenship standards. Publicize and pramote this as a
credibl~ honor and recognition.

B. Visit a county and/or mmicipal court where a lawyer, judge, or

court official could address the group on the legal aspects of
citizenship.

C. Establish a program where students can volunteer to do community
service projects for several hours each week or month. Acknowledge
their efforts with a newspaper article and/or certificate of
achievement at the end of the project.

D. Compare and contrast figures in history or in the news who have
demonstrated responsible citizenship with those who have not.
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E. Discuss Maslow's "Hierarchy of Needs" (Maslow, A.H., Motivation and

Personal ity-~Ref. #28). Have students analyze the various levels
examples for each. Determine methods for meeting the

needs both dependently and independently at each level. There are
possibilities for rale-playing the suggested methods in typical
real-life situations.

III. EVALUATION

Each student will be able to define four characteristics of good
citizenship and discuss in written or oral fom an example of his/her
responsible behavior.

PROGRAM QOMFONENT I: PERSONAL AND SOCIAL DEVELOPMENT: Learnino to Live

QDAL C: For the student to utilize knowledge and skills for developing and
maintaining good @motional, physical, and mental health as a part
of responsikle citizenship

OBJECTIVE IV: The student will demonstrate an understanding of the concept
of leigure and how it relates to one's life style

LEVEL: Grades 10 - 12
I. STUDENT OUTOOMES: The student will be able to:

A. aoquire a basic knowledge of life cycles and corresponding life
styles

B. realize the importance leisure-time activities play in making daily
life more satisfying

C. aoguire the skills needed to be ahle to pursue meaningful
leisure-time activities at different life cycle stages

D. demonstrate understanding of the relationship between leisure-time
activities and the maintenance of good plysical and mental health.

II. SAMPLE ACTIVITIES

A. Life Style Planning Sheet (Appendix 23, Loess Hills AEA Career
Manual—Ref. #27). Coamplete and discuss. Save campleted sheet for
future reference and up-dating as appropriate.

B. Situations that may change life style (Appendix 26, Loess Hills AEA
Career Manual--Ref. #27). Consider various situations listed and
discuss implications in small groups.

C. Leisure Analysis {Appendix 32, Loess Hills AEA Career Manual--—Ref.
#27). Coamplete, discuss and retain.

D. Discuss in classroan or small group setting life cycle stages.
Have students list three meaningful leisure-time activities that
ocould be appropriate for each stage and analyze the skills needed
for successful pursuit of each activity.
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E.

Have students individually or in small groupe investigate the life

Style of one (perhaps famous) person who is of interest and report

back findings to remainder of class. Discuss possible and probable
leisure pursuits consistent with the life style of each person
reported upon. Discuss with students the relationship between
leisure activities and good physical and mental health.

III. EVALUATION

A.

B.

Each student will be able to list, either orally or written, the

skills he/she presently possesses to provide satisfying leisure
activities in his/her life at the present time and in the future.

Students will be ahble to list skills they need or would like to
learn so that they can pursue leisure activities during their aduit

years.
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PROGRAM COMFONENT II: EDUCATIONAL DEVELOPMENT: Learning to Leatn

GOAL A: For the student to develop an understanding of the importance of
minimum educational competencies in order to function in a rapidly
changing society

OBJECTIVE I: The student will demonstrate the importance of applying the
essential skills in the academ’c disciplines—cammunication,
mathematics, econamics, and sc:ience and technoloqy

LEVEL: Grades 10 - 12
I. STUDENT OUTCOMES: The student will be able to:
A. demonstrate the application of academic skills
B. relate assessment skills to personal interests

C. describe the importance of acadamic skills for achieving desired
life style, standard of living, and occupational choices

D. use knowledge and skills in academic disciplines in planning and
achieving goals.

II. SAMPLE ACTIVITIES

A. In small group situations have students determine strengths and
weaknesses fram an academic achievement test(s). Compare scores
with grades received in academic areas. Also have students compare
their strengths with strengths needed for occupations that interest
them. Briefs fram Career Information System of Iowa (Ref. #23) or
from a commercial system could be used for locating occupational
information. If more than one set of test scores are available,
canpare test results.

E. Establish a peer tutoring service to help students lacking in
specific academic skill areas.

C. Give a self-assessment abilities inventory and discuss how
strengths tie into academic skills and the world of work.

D. Have students complete inventory of skills needed in occupations
(Appendix 33, Loess Hills AEA Career Manual—Ref. #27). Students
will need to compare their skills to necessary ckills and plan ways
to upgrade weak areas.

E. Enlist help fram classroom teachers and offer support services to
provide information in classroam settings about skills needed in
occupations related to the specific class a student is taking.
Example: Discussion of qualities needed for jourralism in English
classes or an assignment to research an English-related occupation
and campare personal attributes.
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III. EVALUATION

A. Each student will be able to complete a self-evaluation in the
academic skill areas that is congruent with teacher observation and

test scores.

B. Each student will be able to complete a behavior contract for
improving skill areas and carry out that contract.

C. Through classroam assignments, all students will research two

occupations that interest them and ccmpare skills necessary for
that occupation with skills they have or could develop. (Six
occupations will be researched fram the time students enter the
tenth grade until they finish twelfth grade).

PROGRAM QOMPOMENT II: EDUCATICONAL DEVELOPMENT: Learning to Learn

GOAL A: For the student to develop an understarnding of the importance of
minimum educational campetencies in order to function in a rapidly

changing society
GBJECTIVE II: The student will utilize skills that facilitate learning

LEVEL: Grades 10 - 12
I. STUDENT OUTCOMES: The student will be ahle to:
A. develop ownership of academic motivation
B. develop independent study habits

C. demonstrate the ability to detemmine priorities and to camplete
learning tasks independently

D. analyze and compare his/her achievements to those skills necessary
for short-range and long-range planning

E. demonstrate effective decisionmaking skills in the learning
process.

II. SAMPLE ACTIVITIES
A. Teach students the decision-making process. Through real or
devised situations give students practice in using the
decision-making process.

B. Work with students in small grcups or individually to improve study
skills. Several publications are available on "How to Study. "

C. Provide practice in planning use of time by having students keep
track of how their time is used for two days; then have them plan
the next two days. Discuss use of time at ocompietion of exercise.
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D. Provide time for students to set :iari-rer: w:als for a week, then
check back a week later througn discussion to see how mary students
really met their goals.

E. Have students write down goals for the next year, five years and
same things they would like to accamplish in their lifetimes.

III. EVALUATION

A. Each student will be able to determine appropriate criteria for
his/her success in a given project or learning experience.

B. Each student will set goals for his/her high school educational
experience.

PROGRAM COMFONENT IT: EDUCATIONAL DEVELOPMENT: Leirning to Learn

GOAL A: For the student to develop an understanding of the importance of
minimum educational competencies in order to function in a rapidly
changing society

OBJECTIVE III: The student will grow in understanding of our fast-paced
society and will acquire the skills to adapt

LEVEL: Grades 10 - 12
I. SIUDENT OUTCOMES: The student will be able to:
A. understand how education relates to entering the job market
B. accept lifelong learning as a way of life

C. attain skills to change and adapt to constantly changing
requirements for occupations

D. learn general skills that can apply to a variety of occupations.

I1I. SAMPLE ACTIVITIES

A. Have students research jcb market projections for the next fifteen
years, including training requirements for these occupations.

B. Assign excerpts fram such books as Megatrends (Ref. #32) aad In
Search of Excellence (Ref. #41) and have students report the
information to classmates.

C. Initiate a discussion on amounts of education society has
considered sufficient at different times since our country was
founded. Points could include such things as being able to read
and write as the criteria for education in the early days of our
country through the present and into the future where continuous
education is essential.

D. Discuss vhat knowledge and skills students presently have wili
tranfer to an occupation in which they are presently interested.
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III. EVALUATION

A. Students will be able to express, in written form, ways our society
has changed in their lifetimes.

B. Students will be able to list skills necessary to cope with a
changing society.

C. Students will be able to list skills they presently have that could
be used in a variety of occupations.

PROGRAM COMFONENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL B: For the student to realize the influence of one's eduction in
planning for and in living a responsikle self~fulfilling life

OBJECTIVE I: The student will demonstrate skills in making educational de-
cisions and choosing alternatives in planning for one's life

LEVEL: Grades 10 - 12
I. STUDENT QUTCOMES: The student will be able to:
A. locate and utilize available resources for reaching potentials

B. demonstrate appropriate educational performance that will lead to
Preparation for attaining desired goals

C. accept success and failure as a nhecessary part of planning for life
goals

D. acguire knowledge of steps required for entrance into postsecondary
education/training programs

E. evaluate personal assets and limitations for meeting requirements
for postsecondary educational/training programs

F. identify and take necessary steps for applying and securing
financial assistance

G. implement necessary steps for making appropriate transition fram
high school to postsecondary training or world of work.

II. SAMPLE ACTIVITIES

A. At the beginning of the schoal year, meet with seniors individually
or in small groups to discuss post high school plans. Have each
one look at test results fram previous high school years in the
areas of aptitude, interest and achievement. If it could be
helpful at this time, administer an interest inventory. Take a
look at such things as grades during high school, areas of
strength, possibilities for postsecondary education/training, and
possibilities for financing postsecondary training. Discuss
postsecondary schools that offer training in areas of interst, as
well as requirements for being admitted to that school.




B. Notify juniors and seniors of school visits by postsccondary schocal
representatives. Keep application forms on hand for the schools in
the state and those out of state that students may need.

C. Establish a career-educational information center in or near the
school library where information about a variety of carzers andé
postsecondary schools are kept. Acquaint students with this center
as they enter high school. Keep information updated.

D. Subscribe to a career information system such as C.I.S.I. (Ref.
#23) or a camercial system that will be continually updated t
provide relevant information.

E. When students are not accepted to the postsecondary school they
have chosen, have an individual conference wtih them to discuss
their strengths and alternmatives for meeting their educational
goals. Help the student make alternate plans.

F. Schedule a financial aid information night for students and parents
in December or January. Supply materials necessary for applying
for financial aid. Present information necessary for parents
and/or students to know to make application for financial aid.
Emphasize deadline dates. Assistance fram a college financial aid

officer may be used.

III. EVALUATION

Each student will be able by the middle of their junior year to
identify three specific types of postsecondary education that might
help him/her fulfill career goals.

PROGRAM COMPONENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL B: For the student to realize the influence of one's education in
planning for and ir living a responsible self-fulfilling life

OBJECTIVE II: The student will demonstrate an understanding that a

changing world demands lifelong learning

LEVEL: Crades 10 -12

I. STUDENT OUTCOMES: The student will be able to:
A. realize the necessity of lifelong learning

B. demonstrate an understanding of how constant changes in the world
of work require fregquent retraining and updating of employees

C. formulate educational plans that reflect continued learning
directed toward achieving career/vocational goals

D. develop career/vocational plans that include the concept that a
changing world demands lifelong learning.
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II. SAMPLE ACTIVITIES

A. Have students interview employers in a variety of occupations. Ask
these employers what advanced training is expected for anplcoyees to
maintain their present positions.

B. Survey businesses to see how many of them provide incentives to
employees for continued education or upgrading skills.

C. Use parents or business persons as resource people to speak to
groups of students about their work and how it has changed over the
last fifteen to twenty years. They could emphasize how they have
had to continue their learning.

D. Work with students at class registration time, encouraging them to
take courses that will provide the background needed for fiexi-
bility in employment as well as providing training in special
interest areas of the student.

III. EVALUATION

A. Each student will be able to identify three agencies or
institutions that offer continuing education.

B. Each student will be able to identify three reasons why lifelong
learning is important to a person's overall development.

PROGRAM COMFONENT II: EDUCATIONAL DEVELOPMENT: Learning to Learn

GOAL B: For the student to realize the influence of one's education in
Planning for and in living a responsible self-fulfilling life

GBJECTIVE III: The student will demonstrate an understanding of the
Aimportance of using leisure time for fulfilling needs

LEVEL: <Jrades 10 - 12 '
I. S1UDENT OUTQOMES: The student will be able to:

A. detemine priorities of leisure-time activities
B. relate learning activities to leisure-time opportunities
C. understand how leisure-time activities relate to life career goals

D. demonstrate ways that one can expand skills and knowledge through
wortly leisure-time activities

E. plan and participate in leisure activities that enrich one's life.
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II.

III.

SAMPLE ACTIVITIES

A.

C.

D.

E.

F.

G.

In a group setting have students identify possible career choices
first, then identify recreational interests. Discuss how the
ieisure activities would contribuite to or hinder possible career

choices.

Using community resource people, offer short term classes before or
after the regqular school day in leisure activities. (Examples:
qolf, tennis, crafts, physical fitness).

With the cooperation of several departments within the school,
offer a wellness program for students, emphasizirg the importance
of good health and care of the body to meet lifetime goals.

Offer mini-workshops for students in stress reduction/relaxation
techniques. Use exercises that students can continue to use after
the class is completed.

In :mall groups use an activity that will allow students to
prioritize their time. Talk about the importance of balancing work
and play.

Survey same large companies to see what recreational activities
are allowed/provided for employees. Discuss how these programs
have reduced employee time lost fram work due to illness, and how
such programs have boosted morale among employees.

Have students list present leisure activities and skills they have,
and set goals to learn new leisure activities.

EVALUATION

A.

Be

Each student will be able to list three leisure~time activities and
describe why they are important.

Each student will have knowledge to practice relaxation techniques
to relieve stress and enhance their lives.
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PROGRAM COMFONENT III: CAREER DEVELOPMENT: Learning tc Make a Living

GOAL A: For the student to develcp an appreciation for and a positive
attitude toward work

OBJECTIVE I: The student will demonstrate an awareness of the dignity
in all work .

LEVEL: Grades 10 - 12
I. STUDENT CUTCOMES: The student will be able to:

A. realize the positive contributions all occupations make to our
society

B. understand the relationship between occupational roles and life
styles

C. demonstrate an appreciation for the variety of jobs and their
significance

D. demonstrate a whaolesame and positive attitude toward work as an
integral part of one's life.

II. SAMPLE ACVIVITIES

A. Rank occupations according to prestige in current Mmerican culture
and discuss reasons for high or low rankings. Discuss the
influence of prestige in choice of career.

B. Interview workers in nontraditional jobs and review with class.

C. Interview people in the commumnity who enjoy their work to determine
what satisfies, in addition to money. Cambine lists.

D. Participate in tours of local businesses and industry. Meet and
observe various workers actually performing job tasks.

E. Conduct a job search as individuals or groups for students to
discover the wide variety of jobs needed to camplete one finished
PrquCt. ’

III. EVALUATION

Each student will be able to list three positive benefits derived fram
work, other than financial reward.
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PROGRAM COMFONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GOAL A: For the student to develop an appreciation for and a positive
attitude toward work

GBJECTIVE II: The student will understand how occupations and careers
relate to the needs and functions of society

LEVEL: Grades 10 - 12
I. STUDENT OUTQOMES: The student will be able to:

A. deamwnstrate the importance of work as it affects values and life
styles

B. demonstrate an appreciation for the rewarding aspects of work

C. differentiate among occupational opportunities on the basis of
thelr contributions to the needs of society.

II. SAMPLE ACTIVITIES

A. Review and update knowledge of employment trends and patterns.

B. Explore the impact of social and technological change on work and
workers.

C. Invite representatives fram each branch of the U.S. Armed Forces to
present an overview of opportunities for careers.

D. Select jobs in each occupational cluster and brainstorm in groups
what each contributes to the needs of society.

III. EVALUATION

Each student will be able to list at least five jobs that function to
meet specified societal needs.

PROGRAM COMEONENT III: CAREER DEVELOPMENT: Learning to Make a Living

QDAL B: For the student to be actively engaged in his/her career and
vocational development process

OBJECTIVE I: The student will demonstrate gkills for locating, evaluating, and
interpreting information about vocational career opportunities

LEVEL: Grades 10 - 12
I. STUDENT OUTOOMES: The student will be able to:
A. identify the different characteris s of work roles

B. discuss the requirements of entry le 21 occupations related to
interests and to high schoal program of study
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C.

D.

E.

F.

understand and make use of available handbooks and materials
published by national, state, and local agencies and cammercial
publ ishers

describe a number of jobs in a given occupational classification or
clusters

design a workable quide for beginning the formulation of goals and
plans which reflect the ability to locate, evaluate, and interpret
information about career and vocational opportunities

became familiar with the various classification systems to
categorize occupations.

II. SAMPLE ACTiVITIES

A.

B.

C.

D.

E.

F.

In a group setting, orient students to the resources in the iocal
school and camunity that provide information about careers
(examples: occupational briefs, films, filmstrips, cassettes,
computer programs, Dictionary of Occupational Titles (Ref. #7/) ’
Occupational Outlook Handbook iRef. #35), Carver Information System
of Iowa (Ref. #23), employed workers, businesses and industries,

etc.).

In small groups or classroam settings, orient students to the
sources of job opportunities (classified ads, private employment
agencies, Iowa Job Service, employwent offices, personnel managers
and/or employers).

Aquaint students with the various ways jobs in the United States
are classified, for exampie, The Dictionary of Occupational Titles
(Ref. #7), The Occupational Outlook Handboox (Ref. #35) » and The

Career Information System of Iowa (Ref. #23).).

Present criteria for judging usefulness of infommation and
demonstrate how to apply criteria to different kinds of resources.
Let the students apply the criteria to resowce; available in the

schoal.
Have students complete a "job search plan" that includes:

1. campleting an occupational questionnaire on a specific job that
requires research into working conditions, job activities,
training requiremerts, earnings, employment outlook, and related
high schoal courses.

2. choosing an occupational area and visiting local businesses and
industries that have these occupations.

3. sharing and comparing results.

Conduct a job search activity using want ads and reports on
employment trends in the newspaper business section.

Have students research a nontraditional occupation and/or an
occupation they are unfamiliar with and share the information with
their classmates. .
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TiI. EVALUATION

A. Each student will be able to list five sources he/she has used in
finding information about careers.

B. Each student will be able to state an appropriate career goal and
demonstrate the ability to locate, callect, and evaluate
information.

PROGRAM COMFONENT' III: CAREER DEVELOPMENT: Learning to Make a Living

GOAL B: For the student to be actively engaged in his/her career and
vocational development process

OBJECTIVE 1I: The student will dcuwonstrate appropriate skills in making
decisions about vocational and career goals

LEVEL: Grades 10 - 12
I. STUDENT OUTCOMES: The student will be able to:

A. campare alternate approaches that can be used in decision-making
situations .

B. demonstrate the effective use of time, effort, and resources in
making decisions

C. identify alternate courses of action in a given decisiommaking
situation

D. state tentative career and vocational goals and objectives
E. plan steps and take action for implementing vocational decisions

F. accept responsibility for the decisions made and for the
consequences of the decisions—both positive and negative

G. If needed, identify ealternatives and/or options to decisions.

II. SAMPLE ACTIVITIES

A. Review in group sessions the decision-making steps prior to each
decision point.

B. Devise situations or capitalize on real-life situations to give
students practice in using the decision-making steps in everyday
life/schoal decisions.

C. Lead each student through an explanation of how the decision-making
process is used in:

choosing high schoal courses

making tentative career choices

selecting appropriate post-high school training
selecting a part-time or full-time job
choosing leisure activities
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D. Interview persons who have changed careers, and explore how they
reached their decisions.

E. Interview persons who have recently entered the job market, and
campare their method of decisiommaking.

F. Have students keep a decision log for two days. On the third
day, have students write beside each decision a person who
influenced them.

G. Administer an interest inventory survey and have students relate
their results to specific careers.

III. EVALURTION

Each student will be able to list the appropriate steps in effective
decision-making.

PROGRAM COMPONENT' ITI: CAREER DEVELOPMENT: Learning to Make a Living

GOAL B: For the student to be actively engaged in his/her career and
vocational development process

CBJECTIVE III: The student will demonstrate employment~seeking skills
LEVEL: Grades 10 - 12 '
I. STUDENT OUTOOMES: The student will be able to:

A. demnstrate the ability to use and interpret infommation about job
openings and oportunities

B. demonstrate educational and vocational skills required by employers

C. apply social skills for ar. employment interview

D. apply skills in seeking employment.

II. SAMPLE ACTIVITIES

A. Teach the techniques of applying tfor a job, writing resumes, and
interviewing. Role play different kinds of job interview
situations. Videotape practice job interviews and have classmates
critigue each other.

B. Hold a job clinic for seniors ready to enter the job market (or for
other high school students seeking summer work).

C. Invite employers to talk with students about techniques of getting
and holding a job.

D. Investigate the advantages and disadvantages of the various means
of obtaining jobs.
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E. Locate three or more job vacancies and make application for them.
Share with classmates the experierices and things learned during the
job searches.

F. Prepare an indivichal jcb search portfaolio.

G. Invite a panel of enployers and employees in a variety of
occupations to discuss key points which new workers on a job need
to know.

H. Interview workers about conditions and problems that occur when a
person is new on a job. Record the conversations to share with
other students at school.

I. Develop a "Hardbook for Young Workers" that provides information on
the many facts young persons need to know when entering the labor
market.

J. Role play various job situations that require workers to use
decision-making skills on the job (example: asking the boss to
change working hours, etc.).

K. Conduct an exit interview with dropouts, providing information

about job-hunting techniques in searching for employment. Review'
his/her aptitude test results and plans for follow-up.

III. EVALUATION

Each student will be able to fill out a job application appropriately
and list three important factors in being successful in a job
interview.

PROGRAM CQOMFONENT III: CAREER DEVELOPMENT: Learning to Make a Living

GOAL B: For the student to be actively engaged in his/her career and
vocational development procesy;

OBJECTIVE IV: The student will utilize available placement services

based on his/her interests and capabilities/skills

LEVEL: Grades 10 - 12
I. STUDENT OUTCOMES: The student will be ahle to:

A. apply career decision-making skills in course selection while in
high school

B. make appropriate choices in his/her high school program that will
lead to salable skills for entry level employment or to advanced
training

C. use job-search skills

D. use placement services to make appropriate transition fram high
school to entry level employment, armed services, or to
postsecondary training leading to individual career goals..
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II. SAMPLE ACTIVITIES

A. At registration time have freshmen students develop a tentative
three year high school program of study. This tentative program of
study will relate directly to the post high school plan of cach
freshman student.

B. Develop an employment potential survey of local employers to assess
job needs/openinge with entry level skills and other requirements.
The survey results should be posted and made available to students.

C. Develop a career information center or resource file related to
local student needs.

D. Display samples of course projects and develop presentations to
increase awareness of course content and the relation to carcers.
Appropriate timing for this activity is just preceding course
registration.

E. Have a curriculum fair through a multi-department effort prior to
ocourse registration.

F. Bost a career day featuring displays and guest speakers to increase
career awareness.

G. Initiate a job shadowing program where students shadow a worker in
an occupation in which they have an interest. The student also
fills out a job analysis guide for each job they "shadow."”

H. Develop material to be included in the course requirement/course
offering booklet that is handed out to students that shows how each
subject area relates to a variety of careers. List careers that
especially relate to each subject area.

1IT. EVALUATION

A. Graduates may be asked to complete follow-up opinion questionnaires
on their secondary education.

B. labor and industry personnel who have hired recent graduates fram
the local school may be surveyed as to applicant preparation for
job entry in the job market.

C. Postsecondary schools where recent high school graduates have
enrolled may be surveyed to obtain information as to how well these

students were academically prepared.




PROGRAM COMEONENT III: CAREER DEVELOPMENT: Learning to Make a Living
GOAL C: For the student's career decision-making to be enhanced
by invalving the student's family

CBJECTIVE I: The student's family will be encouraged and provided the
opportunity to become involved in the student's career decision-

LEVEL: Grades 10 - 12
I. STUDENT OUTCOMES: The student's family will be able to:

A. qain an understanding of the student's interests, abilities, and
achievements

B. demonstrate an understanding of the components of the career
decision-raking process

C. assist the student in exploring career options and alternatives

D. became aware of a variety of career and educational opportunities
available to students after completion of high schoal. .

II. SAMPLE ACTIVITIES

A Irwolve the student's family in preregistration activities in which
post high school plans are directly related to various high schoal
classes.

B. Provide opportunity for family participation in counseling confer-
ences when his/her student plans next year's high school schedule.

C. Organize a Volunteers In Public Schoals (VIPS) program.

D. Ask parents/guardians to serve as resource people for career days
and other career presentations.

E. Recruit parents/guardians to assist/participate with student tours
of local industry and husinesses.

III. EVALUATION

A. Each parent/quardian who participates in school-sponsored career
counseling presentations will be able to list his/her student's
career interests and abilities.

B. Each parent/guardian who chooses to participate in school sponsored
career activities will be able to name at least five career options
available to his/her student and tell how much, if any, post-
secondary training is required.

C. Each parent/guardian who participates in school-sponsored career
activities will be able to express orally or in writing, the
application process for obtaining postsecondary education/training
as well as the process for obtaining financial aid.




CHAPTER IV
GUIDANCE STANDARDS AND RECOMMENDATIONS

This chapter addresses: (a) the current standards
contained in the School Laws of Iowa, Ecucational
Standards, Section 257.25 9b, 260.5, and 280,14; (b) the
Minimum Carriculum Requirements & Standards for Aporoved
Schools 3.5(9) , 3.5(16) and 3.5(17);: (c) the Rules for
Teacher Education and Certification 15.6, 15.9 and 15.24
relating to endorsements to serve as a schoal counselor at
the elementary, secondary and K-12 levels; (d) the
recarmendations for increased emphasis in guidance and
counseling as made by the Iowa Excellence in Education Task
Force; and (e) in addition to the current standards and
minimum requirements mentioned above, RECOMMENDED standards
are discussed along with program quality indicators.
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CHAPTER IV
GUIDANCE STANDARDS AND RECOMMENDATIONS

CURRENT STANDARDS, RULES & CERTIFICATION REQUIREMENTS
Educational Standards of the Schoal Laws Of Iowa

257.25 9(b) Counseling

cther appropriate factors. Other members of the noninstructional
professional staff, including but not limited to pysicians, dentists,
nurses, schoal psychologists, speech therapists and other specialists, may
also be employed or shared by one or more schoals. The gquidance counselor
shall meet the certification and approval standards of the department of
public instruction and noninstructional staff members shall meet the
professional practice requirements of this state relating to their special

services. "

280.9 Career Education

students currently enrolled in order to develop an understanding that
employment may be meaningful and satisfying. However, career education
does not mean a separate vocational~-technical program is required. A
vocational-technical program includes units or partial units in subjects
which have as their purpose to equip students with marketable skills.
Essential elements in career education shall include, but not be limited
to: (1) Awareness of self in relation to others and the needs of society,
(2) exploration of employment opportunities and experience in personal
decision making, and (3) experiences which will help students to integrate
work values and work skills into their lives. "

280.14 School Requirements

"The board of governing authority of each schoal or school district
subject tc the provisions of this chapter shall establish and maintain
adequate administration, schoal staffing, personnel assignment policies,
teacher qualifications, certification requirements, facilities, equipment,
grounds, graduation requirements, instructional requi rements,
instructiona) materials, maintenance Procedures and palicies on extra-
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curricular activities. In addition the board or governing authority of

each schoal or school district shall provide such principals as it finds
necessary to provide effective supervision and administration for eac.:

school and its faculty and student body."

Minimum Curriculum Requiruments & Standards for Approved Schools

3.5(9) Provision for care>c education

3.5

"The board of ea? =hoal, public and nonpublic shall incorporate into the
efucational prog a Hie total concept of career education. Curricular and
coy-curriantar tr b ng-learning experiences fram the prekindergarten level
hroagh w "= tv ,¢e shall be provided for all students in accordance with

Ject.ior 2 - "
AR Y ' W in :"—-‘m“dary achool s

= . . whool offering any grades seven through
.. whaa . fers grades one through eight as an
atl provide ‘therein an organized and functioning
- aic pupils with their personal, educational, and
P any e quidance program shall indicate the extent to
o » s recommended standards of the state board of puhlic

"‘i

: ~ ; " :and o:; the number of students in attendarice and other

' GUi. Wee »arvies in elementary schools

“1%e koar.' shall »4hpt and maintain a clearly described program of
~suidance services for its elementary schools to aid pupils with their
personal, elucational, and career develomment in conformity with section
280.14."

Rules for Teacher Education and Certification

15.6

Elementary quidance counselor

"For endorsement to serve as an elementary school guidance counselor in
kindergarten and grades one through nine, the applicant shall have met the
requirements for a professionnl certificate and, in addition thereto,
shall possess a master's degree in guidance and counseling fram a
recognized institution, based upon an approved program of study in which
emphasis was placed upon guidance and counseling at the elementary school
level, which program shall have included supervised guidance and
counseling experience under the supervision of such institution, or actual
experience recognized as the equivalent thereof by such institution. 2n
applicant shall also present evidence of successful teaching experience."

Secondary quidance counselor

"For endorsement to serve as a secondary school gquidance counselor tharough
grade twelve, an applicant shall have met the requirements for a
professmnal certificate and in addition thereto, shall possess a master's
degree in quidance and counseling fram a recognized institution, based

upon an approved program of study in which emphasis was placed upcn
guidance and counseling at the secondary level, which program shall have
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included supervised guidance and counseling experience under the
supervision of said institution, or actual experience recognized as the
equivalent thereof by such institution. An applicant shall also present
evidence of successful teaching experience.”

15.24 Guidance counselor

"For authorization to serve as a guidance counselor in kirdergarten and in
grades one throush twelve, the applicant must possess a current valid
professional certificate endorsed for teaching at either the elementary or
secondary school level and, in addition thereto, must possess a master's
degree and have completed an approved graduate program of at least 45
semester hours for the preparation of guidance counselors, which program
may include courses completed in fulfillment of the requirements for said
master's degree and shall include supervised counseling experience at both
elementary and secondary school level. In addition, the applicant shall
present evidence of successful teaching experience."

THE ABOVE STANDARDS AND RULES MERELY ESTABLISH MINIMUM REQUIREMENTS THAT ARE TO
BE REQUIRED OF ALL ELEMENTARY AND SECQNDARY SCHOCLS IN IGWA. IT SHOULD BE
UNDERSTOOD THAT QOMPREHENSIVE GUIDANCE PROGKAMS WILL PROVIDE SERVICES AND
ACTIVITIES THAT ARE BEYOND STATE REQUIREMENTS. MANY SCHOXL DISTRICTS iN IGA
HAVE ALREADY DETERMINED THAT JUST COMPLYING WITH THE MANDATED STANDARDS IS NCT
ENOUGH TO PROVIDE FOR A WELL ORGANIZED AND FUNCTIONING GUIDANCE PROGRAM THAT
SERVES THE NEEDS OF ALL STUDENTS, TEACHERS, FDMINISTRATORS, PARENTS AND THE

COMMUNITY.
EXCELLENCE IN EDUCATION TASK FORCE REFORT

Any discussion of standards and quality programs of guidsnce services for
Iowa's elementary and secondary schools should include mention of the recent
study of education in Iowa campleted by the Excellence in Education Task Force.

The Iowa Legislative Council, an executive committee of the Iowa Legislature,
created the Excellence in Education Task Force to conduct an indepth study of
the state's education sysiem and to set an agenda for the next decade. The
final report of the Task Force titled First In The Nation In Education was
published in October of 1984.

There was considerable mention in the final report of the importance of
guidance-related activities, e.g., career development, curriculum involvement,
children learning to deal with change, students becoming responsible and self
disciplined citizens, increasing cammunity and parent involvement, and
assessing needs. Specific comments and recommendations relating to guidance
and counseling made by various subcamittees and contained in the final report
weres:

I. HIGHER EDUCATION SUBCOMMITTEE REPORT —-

THE SUBQOMMITTEE BELIEVES THAT JUNIOR HIGH SCHOCL AND SENIOR HIGH
SCHOQL STUDENTS ARE IN NEED OF SUBSTANTIAL AMOUNIS OF ACADEMIC AND
CAREER COUNSELING. The evidence fram its survey of high schoal
seniors suggests that many students did not feel adequately served by
their counseling staff. In many respects, this appears to be a result
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of the high volume of students and administrative duties placed upon
counselors. Many students appear to turn to favorite teachers and
ooaches for serious discussion of academic and career goals.

RECOMMENDATION: To reduce the paperwork overload on professional
ocounselors, clerical and paraprofessional help should be used for
record-keeping, scheduling and providing infomation on college
entrance requirements and financial aid. The bulk of counselors' time
should be spent in personal, academic, and career advising, not in
adninistrative duties. Same group counseling on course selection,
career information, and job-seeking may provide a means of coping with
the high student—-counselor ratio.

II. "PREPARATION FOR LIFE IN A CHANGING WORKPLACE" EDUCATION AND INDUSTRY
COORDINATION SUBCOMMITTEE REPORT -~

REQOMMENLATION: Local school districts should have an adequate number
of elementary and secondary counselors to previde all students with
effective and continuous academic, personal, and career counseling
services fram kindergarten through grade twelve. Smaller districts
can meet this requirement by adding counselors to their local staffs
or by sharing counseling services with one or more districts. Area
education agencies are an appropriate mechanism to ensure that
elamentary guidance services are readily available to all schools in

their area.
III. TEACHING QUALITY SUBQOMMITTEE REPORT -~

RECOMMENDATION: The Subcamrittee recammends that counselors be
available to students in both elementary and secondary schools. At
the elementary level, the ratio of students to counselors should be
400 to 1. At the secondary level, the ratio of students to counselors

should be 300 to i.
IV. STUDENT RESFONSIBILITY AND DISCIPLINE SUBCOMMITTEE REFORT ~-

SUPFORT SERVICES. Counselors provide an importart support service.
They assist students in developing responsibility and

sel f-discipline. <Jurrently, counselors at both the elementary and
secondary levels are not able to assist students in learning
responsibility and self-discipline to the extent that they would like
or should. There is an inadequate number of counselors; and
ocounselors are overburdened.

At the elamentary level, where oounselors are not mandated, the
shortage is particularly acute; only about 10 percent of the state's
ocounselors serve at the elementary level. In those districts that
have elementary counselors, same have a student-counselor ratio that
is close to the recaommended 400-500 to 1; in others it is much
higher. There is a rcal need to employ counselors at the elementary
level if students are to begin the process of learning responsibility
and self-discipline at an early age. At the secondary level, where
ocounselors are mandated but ratios are not, approximately thirty
peroent of the counselors are less than full-time. The average
student-counselor ratio at the secondary level is almost 100 above the
recamended ratio of 300 to 1.
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Counselors are overburdened in many ways. In addition to their
traditional counseling role, they are often assigned other duties,
such as performing administrative tasks and teaching in the
classroom. They also spend an inordinate amount of time performing
clerical tasks which in many instances could better be assumed by
others. There appears to be a lack of clarity regarding their role
within the total schoal environment.

If counselors are to provide the necessary assistance to students in
developing responsibility and self-discipline, there should be an
adequate number of counselors and they should be freed fram their
extra duties to provide them with sufficient time to carry out their
role.

RECOMMENDATIONS: The Sub:ommittee recommends that the
Legislature require the employment of guidance counselors at the
elementary level and that the Department of Public Instruction
develop rules for counselor-student ratios at both the elementary
and secondary levels.

The Subcommittee recommends that the State Board of Public
Instruction appoint a task force to define the rcles of
elementary and secondary counselors, as well as their training
and inservice needs, in light of the recammendations of the Task
Force Report. The task force should be composed of elementary
and seoondary counselcrs, administrators, and teachers; higher
education counselor training faculty; and area education agency
and Department of Public Instruction guidance staff. The task
force should present its recommendations to the State Board,
higher education, and local school districts not later than
January 1, 1986. The State Board, higher education, and local
school districts should then take appropriate action.

RBCOMMENDED STANDARDS FOR LOCAL SCHOOL DISTRICTS

A systematic approach to the implementation and development of an organized
program of gquidance services is essential. The process rzjuires the active
involvement of not only school ocounselors, but also of administrators,
teachers, other staff members, students, parents and members of the community.
The following standards are not a part of the School Laws of Iowa or a part of
the Minimum Curriculum Requirements for Approved Schools but are RECOMMENDED to
local schoal districts as they implement new programs or redirect the goals and
objectives of programs presently in operation.

Student-Counselor Ratios: Two factors that must be present before the imple-
mentation of any organized program of guidance services are: (a) counselors
employed that are properly endorsed by the Dcrnartment of Education, and (b) the
necessary time provided to carry out the responsibilities assigned to the
program. The recamended maximum student to counselor ratios are 400 to 1 at
the elementary level (K-6) and 300 to 1 at the secondary level (7~12). In
districts that have fewer students, the ratio, depending on the needs of the
district, may be reduced proportionately; for example, at the secondaxy level,
200 students = 2/3 time counselor, 150 students = 1/2 time counselor. No
school, regardless of enrollment, should employ a counselor for less than 1/2
time.
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Facilities & Budget: There should be adequate facilities, equipment, materials

and supplies to carry out a well-organized gquidance program. This should
include (a) an office for each counselor, with visual and auditory privacy; (b)
a faci!.ity avai%able for parent conferences and small group activities; (c) the

telephone provided for each ocounselor; and (g) an identified gquidance program
budget which will include adequate funding to carry out the stated program.

Secretarial Assistance: There should be designated clerical assistance
provided to assist counselors in carrying out the effective implementation of
the school guidance program. This will allow the counselor more time to spend
on quidance activities and provide for a more efficient and effective system of
secretarial services.

Job Description: It is of extreme importance that each counselor has a written

job description. This should be completed by the counselor, the building
administrator and the director of guidance based on assessed student and
institutional needs. The job description identifies specific counselor
responsibilities, thus detemining counselor role and function. This is
important to all in providing for optizam communication, coordination and
articulation in the total program of guidance services. 1In addition, the
quidance program should Lave a system of counselor evaluation which uses the
job description of the counselor as a basis for that evaluation. It is
important that the counselor evaluation instrument be different fram that of
the classroam teacher and building administrators (example in Resource
Section). The evaluation should be conducted by an administrator who has a
working relationship with the counselor and is knowledgeable in regard to the
guidance program. The counselor should have an active role in the evaluation
process. The results of the evaluation should be utilized to set agreed upon
behavioral goals for the next schoal year's program.

Public Relations: Public relations is a vital component of the guidance

program. There needs to be evidence of planned communications with the media,
camunity organizations, civic groups, parents, etc. It is imperative that
every possible means be utilized to get the word to parents and the general
public as to what quidance services are available, along with the program
goals, objectives and activities.

In addition to those recommended standards clready mentioned, any well
organized guidance program should contain the fallowing quality indicators:

QUALTYY INDICATORS FOR A GUIDANCE PROGRAM,

District Level

1. A formally written district-wide philosophy of the guidance prgram should
be developed and adopted.

2. A long-range guidance plan should be developed which details the
district's K~12 program of guidance services. The plan should F-ovide for
emphasis on personal and social, educational, and career develomment and
include goals and objectives and guideiines for implementing.
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10.

11.

12.

13.

14.

The career developuent aspects of the guidance program should provide for
the continuous assessment of student aptitudes and interests,
opportunities for exploring different occupations, and assistance in
career-related decision making.

Provisions should be made for vertical and horizontal articulation and
coordination between the various program levels (elementary, junior
high/middle schoal, and senior high).

The school should utilize cammunity resources (e.g., parent volunteers,
college students, retired citizen volunteers, business and industrial
personnel) when appropriate for assisting with the guidance-related needs
of the students.

A system-wide coordinated program of testing and evaluztion should be
developed, implemented and adopted by the board of direciors.

A dual system of pupil records should be implemented which includes (a) an
accurate and camplete permanent office record on each pupil, separately
housed and maintained; and (b) a cumulative record (housed in the guidance
office in grades 7-12) which is readily availahle to all professional
staff members.

Provisions should be made to (a) orient all students at each educational
level to the program of guidance services available, and (b) assist
through orientation activities the student's transition between the
various educational levels.

A program of inservice education should be provided to (a) acquaint the
entire staff with the program of gu:idance services, and (b) assist the

staff with their responsibilities in carrying out the various guidance

functions.

All ocounselors should be free fra- those administrative responsibilities
which may detract fram desirable :elations with students, teachers,
parents, and members of the commiaity.

A guidance camnittee representing staff, students, parents and camunity
should be actively involved in estahlishing direction for the total
procvam of guidance services.

The school administration should prcvide leadership and support to the
guidance program.

The gquidance program encourages students regardless of disability, sex or
race/culture to explore varied academic and career options.

Appraisal instruments and guidance materials are selected by using
multi~ultural, nonsexist guidelines.

Elementary level (K-6)

1.

Section 3.5(16) of the Minimum Curriculum Requirements and Standards for
Approved Schools states: "Guidance services in elementary schools. The
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3.

4.

6.

board shall adopt and maintain a clearly described program of guidance
services for its elementary schools to aid pupils with their personal,
educational, axd career development." Provisions of this section of the

StandarGs should be met.

An organized program of quidance services with stated goals and objectives
(employir.g properly endorsed elementary school counselors' should be
functioning at the elementary schoal level.

Adequate gquidance work area (office) allowing for private conferences and
small group work sho:id be provided.

There should be an ongoing assessment of the strengths and weaknesses of
the guidance program in relation to its ojectives.

Needs assessments should be conducted on a regular basis and results
utilized in continuing program development.

The counselor should oconduct individual and group counseling sessions
which provide a helping relationship for the expression and exploration of
tne pupil's values, interests, attitudes, and feelings.

a. In working with students the counselor utilizes such methods as play
media, role playing, and open-end stories.

b. The counselor works with purils in grcup situations both small and
classroamn size.

c. The counselor spends some time with pupils out of the office, e.qg.,
halls and playground.

The ocounselor should function in a oconsulting role with teachers to create
better understanding of children through cooperative planning of
appropriate classroan quidance experiences to meet individual needs.

a. Adequate opportunity for consultation with faculty members is
provided.

b. The counselor is a consuitant to parents, individually and in small
groups, in regard to social, emotional and educational oconcerns
experienced by their children.

c. Provisions are made for parent education programs.

d. The school provides inservice opportunities emphasizing quidance
related needs.

e. The ocouns2lor consults with specialists within the school and
camunity to secure their special help in meeting the various needs of
children.

The counselor should bring the efforts of all pacticipants in the
educational process together and focus them upon the needs of each
individual child. 1In doing this the counselor functions as the
coordinator of the total pupil personnel services team.
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a. All teachers in the school are familiar with the services of the
counselor.

b. The importance of good working relationships among all staff members
is recognized, so that each may contribute to the effectiveness of the
pupil's school experience.

c. Referral procedures are sufficiently defined so that all staff members
are aware of their particular roles in this process.

d. The counselor is involved in staffings for "special students."

9. The counselor should conduct and/or coordinate classroom guidance
activities designed to assist students in developing sel f~understanding;
sel f-acceptance; effective inter-personal skills; develop understanding of
and positive attitudes toward school, conmmnity, and society. Particular
attention should be given to individuals' total development; counselors
assist teachers to provide such experiences.

a. Conduct and/or coordinate with teachers a planned classroam guidance
program with sequential activities.

b. Conduct and/or assist in classroam guidance activities and make
materials available to classroam teachers.

Secondary Level (7-12)

1. Counseling should be available that affords students the opportunity to
broaden thiir understanding of themselves, their enviromment, and their
opportunities.

a. Counseling is available for students on a voluntary basis,
counselor-initiated basis, and by referral fram administrators,
teachers and parents.

b. Counseling is available to the students at times other than during the
regular school day.

c. Counseling makes available a relationship in which the student may
express values, knowledge, attitudes and feelings.

d. Counseling is viewed as a process in which the counselor is aware not
only of the student but also of himself/herself as an instrument in
the student's sel f~development.

2. An information camponent which provides for the collection, organization,
and dissemination of information should be available and functioning.

a. Current materials on all types of postsecondary education/training
opportunities are readily available to students, faculty, and parernts.

b. Current and extensive materials on career cpportunities which include
data on working conditions, educational and/or other requirements, are
readily available to students, faculty, and parents. ‘These materials
are local, state, and national in their scope.
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C.

d.

e,

f.

Adequate provisions are made to house, maintain, and update all
educational and career materials.

Bulletin boards or cother wall space for guidance posters and other
pertinent guidance displays are in avidence.

The faculty is aware of and utilizes the materials available fram the
guidance office in advising individual students, as well as with class
groups, @~ they approach common problems.

The counselor(s) coordimates the faculty utilization of educational
career materials.

The counselor should be a consultant to teachers, administrators and
parents.

a.

b.

Ce

Counselors consult with teachers to share the counseler's
understanding of human behavior, and his/her skills in interviewing
and counseling.

Counselors consult with administrators to assist in ertablishing a
positive school climate.

Counselors consult with parents to assist them to better understand
the importance of effective cammunication and how to utilize various
techniques in developing positive self concepts and feelings of worth
and independence in their children.

The guidance program should provide planned group guidsnce activities and
opportunities for all pupils.

Qe

b.

Ce

d.

Group activities are used with students identified as having common
ooncerns/problems.

Free discussion groups are available tn students who wish to meet
veluntarily to discuss their concerns/ problems as they identify them.

Coumselirg groups are available to those students who may benefit from
the counseling relationship and the dynamics of the group situation.

Staff members wno are prepared in group procedures are utilized in
positions of leadership in group guidance activities, with the
counselor assuming a major leadership responsibility in the
development of grcur. processes.

As a component of the guidance program there should be an appraisal
process directe. toward positive student developmert and toward the goal
of increased self-understanding and self~acceptance which is available and
functioning.

Qe

Appraisal information is utilized by teachers and counselors to
increase student self-understanding through classroam activities, and
to assist teachers in their follow-through on implementation of
decisions reached by students.
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b.

C.

d.

The interview is employed to assist the individual to express
feelings, attitudes, preferences, hopes and desires not easily
identified through the use of other appraisal devices.

Parent contacts, such as parent conferences and hame visitations, are
used to help understand the student better through understanding hame
and family background.

Other informational sources such as cumulative records, standardized
tests, student data questionnaires, autobiographies; sociograms,
health records, learning styles of students and teaching styles of
instructors are utilized in the appraisal process.

The guidance program shcould include a comprehensive placement program
which is available to assure that the individual has access to all
possible placement opportunities.

a.

b.

Ce.

d.

€.

Educatiomal placement assists all students by providing them with
information, materials and resources necessary for making decisions.

Vocational placement combines the input of the counseling and other
staff members in providing the individual with a camprehensive and
effective service.

The placement process assists individuals with personal adjustment
needs that would affect placement (educational and/or vocational) and
assumes responsibility in identifying appropriate resources
camencurate with identified needs.

Measures have been taken to assure that the counsel ing process is not
a oontributing factor in any courses and/or programs in which there is
a high enrollment concentrat:ion of cne sex.

The counselor shares in the responsibility of assisting businesses and
agencies in which students are placed %o practice nondiscrimination
concerning sex, race or disability.

The guidance program should include ar effective research component
concerned with the study of student needs and how well school services and
activities are meeting those needs.

2.

b.

C.

d.

The counselor takes a leadership rale in detemining the needs for
research, initiates research studies, disseminaticn, and evaluation of

the findings.

Longitudinal and cross-sectional fallow-up studies of graduates and
dropouts are conducted.

Studies are conducted to determine characteristics and needs of
students, as well as student evaluations of their total educational
experience, particularly their experiences pertaining to the gquidance
program.

An ongoing assessment is made of the strengths and weaknesses of the
guidance program in relation to its objectives.
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CHAPTER V
GUIDANCE RESOURCES

Chapter five provides a listing of resources that may be of
assistance to counselors as they implement or redirect programs
of gquidance services. The chapter contains references to
sources referred to in the gquidance curriculum contained in
Chapter III; a bibliography; informational materials of various
professional associations, govermment and cammunity agencies,
and service clubs; publications of the Iowa Department of
Education; a listing of achievement, intelligence, interest,
sel f-concept and miscellaneous tests; and information on
microcamputer software.

Also included in the chapter are the titles of the various
position statements approved by the American School Counselor
Association Governing Board; two models for the planning and
delivery of student services referred to in Chapter II, River
City from ACT, and the American Institute of Research; the
camplete statement on ethical standards for school counselors of
the American School Counselors Association; and an example of a
counselor evaluation form.
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at peer helping. Muncie, IN: Accelerated Development.
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Myrick, R. D. & Bowman, R. P. (1981). cChildren helping children:
Teaching students to become freiendly helpers. Minneapolis:
Educational Media Corp.

Myrick; R. D. & Erney, T. (1979). Caring and sharing: Becoming a
peer facilitator. Minneapolis: Educational Media Corp.

Myrick, R. D. & Erney, T. (1978). Children helping children.
Minneapolis: Eduational Media Corp.
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PUBLICATIORS OF THE DEPARTMENT OF EDUCATION
December 1985

Inquiries about Department publications and requests for copies of this list should

be directed to:
Publications

Department of Education
Grimes State Office Building
Des Moines, Iowa 50319-0146

(515) 281-3038

Career Decision Making in the Career Education Process (Models for Career Education
in Iowa series), 1975

Career Information System of Iowa (C.I.S.I.): Career Exploratory System for Youth
and Adults-—developed by the Iowa Department of Public Instruction, 1985-86, ordered

through ICAS, NOO8 Quadrangle Bldg., ISU, Ames, Iowa 50011 (micro-disc available).
Prices vary according to items ordered.

Directory of Iowa Area Colleges, 1984

Directory of Area Education Agencies 1984-85, 1984

Educators' Responsibilities for Student Records: A Model Policy and Rules, 1981
Elementary Guidance in Iowa: A Guide, 1977 (revised)

Experience EBCE: E:perience Based Career Education (brochure), 1983

Implementing Career Education in the School Curriculum (Models for Career Education
in Iowa series), 1974

Iowa Guidance Surveys: The Dropout ~ F.Y. 1984, The Graduate — One Year After F.Y.
1983, 1985

Iowa Study of Aloohol and Drug Attitudes and Behaviors Among Youth 1984-85, 1985
Multicultural Nonsexist Education in Iowa Schools: Guidance and Counseling, 1984

Quick Reference Guide to Postsecondary Education in Iowa for 1985-86 School Year,
1985

School Counselor: A Link to Providing Community and kelated Services to Handicapped
Children and Youth (Counseling Special Students series), 1983

Self-Concept and Career Education (Models for Career Education in Iowa series), 1975
Search and Seizure in the Schools: A Model Policy and Rules, 1976

Student and Employer Follow-Up, 1984 Sample Survey: Secondary and Merged Area
Schools, 1984

Student Interest, 1984-85 Survey, 1985
Student Suspension and Expulsion Procedures: A Model Policy and Rules, 1977
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RESQURCES

There are many professional associations, governmental and cammunity
agencies, organizations and service clubs which provide resources (e.g.,
information and printed materials) and assistance to counselors in all
areas of career quidance. Following are same of those which are
available:

Professional Associations

American Association for Counseling and Development and its
divisions: NCDA, ASCA, AHEAD, ASGW, AMHCA, etc.
5999 Stevenson Ave., Alexandria, VA 22304

American Vocational Association, 1510 H Street, N.W. Washington, DC
20005

Iowa Association for Counseling and Develomment and its divisions

Iowa Vocational Association

Iowa Association of College Admission Counselors

Goverrment Agencies
State Department of Education (Guidance Services, Career Education,
Substance Abuse, Special Needs, Vocational Rehabilitation)
State Department of Human Services
State Vocational Education Advisory Council
Governor's Youth Council
Job Service of Iowa
Area Commmnity Colleges
Area Education Agencies

Service Cluks
Civitan
Elks
Kiwanis
Lions (QUEST program)
Rotary

Community Agencies
Boy Scouts of America (Explorer Program and Career Interest Survey)
Camunity Counseling Services (Hotline, Ycuth Line, etc.)
County Extension Services
4-H Clubs
Hospital and Community Programs for Child/Adolescent
Mental Health, Substance Abuse, etc.
Iowa College Aid Commission
Junior Achievement
Midwest Regional Resource Center
National Council on Alccholism
Planned Parenthood of Iowa
Victim Services Programs

R37

196




Other Organizations

American College Testing Program, Iowa City, Iowa

College Scholarship Service, Princeton, New Jersey

National Center for Research in Vocational Education,
Onhio State University, Columbus, Chio

ERIC/CAPS, 2108 School of Education, 'the University of
Michigan, Ann Arbor, Michigan 48109
(Counselors need to be aware of the capabilities of this
organization to research any subject. Contact your AEA guidance
consultant or guidance contact person for assistance.)
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AMERICAN SCHOOL COUNSELORS ASSCCIATION
POSITION STATEMENTS

Through close relationships with and deep concerns for America's young
people, school counselors have developed considerable insight into and
understanding of the needs of today's students. One of the results of
these insights is the making of commitments to the student's physical,
intellectual, and emotional well-being. The Position Statements published
by the American School Counselors Association are designed to reflect
these commitments in a public and professional manner.

Following are listed all Position Statements currently submitted to
and approved by the ASCA Governing Board. These are available from the
American School Counselors Association, 5999 Stevenson Avenue, Alexandria,

VA 22304.

Chiléd abuse/child neglect (Adopted January, 1981)

Counseling and guidance program: staffing needs and responsi-
bilities (Adopted November, 1974; reviewed and reatfirmed 1980)

Counselors completing the endorsement section of college appli-
cation materials (Adopted May, 1972, amended November, 1974;
reviewed and reaffirmed 1980)

Developmental guidance (Adopted December, 1978)

Evaluation of school counselors (Adopted March, 1978)

Human sexuality-—-sex education {Adopted July, 1979)

The necessary cooperation: rehabilitation and school counselors
must work together (Adopted April, 1979)

The paraprofessional in guidance and pupil personnel services
(Adopted Ncvember, 1974; reviewed and reaffirmed 1980)

Peer counseling (Adopted December, 1978)

Principles of confidentiality (Adopted November, 1974; reviewed and
reaffirmed 1980)

The school counselor's role in the implementation of Public Law
94 - 142 (Adopted July, 1980)

School counselors and military recruitment (Adopted March, 1982)

Standardized group I.Q. testing (Adopted February, 1980)

Student recognition programs (Adopted December, 1978)

Student rights: a developing right to know (Adopted November,
1974)

Teacher-counselor working relationships in career education
(Adopted November, 1974; reviewed and reaffirmed 1980)
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MICROOOMPUTER SOFTWARE

New, creative guidance programs are "popping up" all over the country as schools
and districts find that their resources are either increasing or decreasing. Many
schools have programs that operate with a full-time staff of counselors, others
operate with a part-time staff, while still other schools have counselor-less
programs that depend on teachers, administrators, and parents. All these prcgrams
have one thing in common, a keen interest in seeing that today's students receive
the best counseling services avallable to better prepare them for their future

careers.

Wherever you look in the guidance field you will find computers because it is easy
to camputerize anything that has previously been done with paper and pencil. In
fact, the wealth of programs in the field ranges fram simple exercises or games
instructors or counselors have designed and camputerized to large information
systems which have been designed by guidance experts using grant funding and
refined through years of use. How to pick the software that best suits your
guidance program can be a tiresame, frustrating experience. To help with guidance
software selection, the Career/Vocational Education and Guidance Department of the
Santa Clara County Office of Education haas produced the Guidance and Counseling
Directory of Microcomputer Software, a 150+ page compilation of many exciting

microcomputer programs for guidance, ocounseling, and administrative purposes.

Each program/package has a description and lists the necessary hardwar~ and
specifications, the intended users, contact information, and costs as publicized
by the distributor. Program categories include: 1) Self Assessment and Guidance
Information (systems and programs), 2) Administrative Systems/Programs (complete
systems, scheduling, attendance, grzding, and finances), 3) Guidance and
Counseling Helps, 4) College Prep Tests. Programs listed in the directory run on
microcamputers snuch as the Apple, Atari, IBM, PC, PET, Cammodore 64, and TRS-80.

The Microcomputer Directory has recently been revised and updated for 1985. It
contains the latest information availzble from software houses across the
country. We think you will find it a valuable addition to your professional
resoucoe library. You will find an order form below.

Career/Vocational Education, Guidance Department
Instructional Services Division

Santa Clara County Office of Education

Dr. Thamas L. Goodman, Superintendent

(408) 947-6756

-Crder Form-

Please send me copies of the Guidance and Counseling Directory of
Microcomputer Software at $15.00 + tax (tax = CA residents only).

Total:
Name Make checks or FO's payable to
County School Service Fund and maiil
Address to C/VEG Publications, Santa Clara
County Office of Education, 100
City State - Zip Skyport Dr. MC 236, San Jose, CA 95115
199
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AMERICAN SCHOOL COUNSELOR ASSOCIATION
ETHICAL STANDARDS FOR SCHOOT, COUNSELORS

PREAMBLE

The American School Counselor Association is a professional
organization whose menbers have a unique and distinctive preparation,
gwmwinmemMﬁwdsﬁmw&wﬁhunmmindmmdsﬁus
adapted to the school setting. School counselors subscribe to the
fcllowing basic tenets of the counseling process from which professional

responsibilities are derived.

1. Eacn person has the right to respect and dignity as a human being
and to counseling services without prejudice as to person,
character, belief or practice.

2. Each person has the right to self-direction and self-development.

3. Each person has the right of choice and the responsibility for
decisions reached.

4. The counselor assists in the growth and development of each
individual and uses his/her highly specialized skills to insure
that the rights of the counselee are properly prctected within
the structure of the school program.

5. The counselor-client relationship is private and thereby requires
complience with all laws, policies and ethical standards
pertaining to confidentiality.

In this document, the American School Counselor Association has
identified the standards of conduct necessary to maintain and regulate the
high standards of integrity and leadership among its members. The Associ—
ation recognizes the basic commitment of its members to the Ethical Stan-
dards of its parent organization, the American Association for Counseling
and Development, and nothing in this document shall be construed to sup-
plant that code. The Ethical Standards for School Counselors was
developed to complement the AACD standards by clarifying the nature of
ethical responsibilities of counselors in the school setting. The
purposes of this document are to:

l. Serve as a guide for the ethical practices of all school
counselors regardless of level, area, or population served.

2. Provide benchmarks for both self-appraisal and peer evaluations
regarding counselor responsibilities to pupils, parents,
professional colleagues, school and community, self, and the
counseling profession.
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3.

Inform those served by the school counselor of acceptable
counselor practices and expected professional deportment.

A. RESPONSIBILITIES TO PUPILS

The school counselor:

1.

9.

10.

11.

Has a primary obligation and loyalty to the pupil, who is to be
treated with respect as a unique individual.

Is concerned with the total needs of the pupil (educational,
yocational, personal ani social) and encourages the maximum

growth and developmeiit of each counselee.

Informs the counselee of the purposes, goals, techniques, and
rules of procedure under which she/he may receive counseling
assistance at or before the time when the counseling relationship
is entered. Prior notice includes the possible necessity for
consulting with other professionals, privileged communication,
and legal or authoritative restraints.

Refrains from consciously encouraging the counselee's acceptance
of values, lifestyles, plans, decisions, and beliefs that
represent only the counselor's personal orientation.

Is responsible for keeping abreast of laws relating to pupils and
ensures that the rights of pupils are adequately provided for and
protected.

Makes appropriate referrals when professional assistance can no
longer be adequately provided to the counselee. Appropriate
referral necessitates knowledge about available resources.

Protects the confidentiality of pupil records and releases
personal data only according to prescribed laws and school
policies. The counselor shall provide an accurate, objective,
and appropriately detailed interpretation of pupil information.

Protects the confidentiality of information received in the
counseling process as specified by law and ethical standards.

Informs the appropriate authorities when the counselee's
condition indicates a clear and imminent danger to the counselee
or others. This is to be done after careful deliberation and,
where possible, after consultation with other professionals.

Provides explanations of the nature, purposes, and results of
tests in language that is understandable to the client(s).

Adheres to relevant standards regarding selection, administra-
tion, and interpretation of assessment techniques.
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B. RESPONSIBILITIES TO PARENTS

The school counselor:

1.

Respects the inherent rights and responsibilities of parents for
their children and endeavors to establish a cooperative
relationship with parents to facilitate the maximum development
of the counselee.

Informs parents of the counselor's role with emphasis on the
confidential nature of the counseling relationship between the
counselor and counselee.

Provides parents with accurate, comprehensive and relevant
information in an objective and caring manner.

Treats information received from parents in a confidential and
appropriate manner.

Shares information about a counselee only with those persons
properly authorized to receive such information.

Follows local guidelines when assisting parents experiencing
family difficuluties which interfere with the counselee's
effectiveness and welfare.

C. RESPONSIBILITIES TO OOLLEAGUES AND PROFESSIONAL ASSOCIATES

The school counselor:

1.

5.

Establishes and maintains a cooperative relationship with
faculty, staff, and administration to facilitate the provision of
optimum guidance and counseling services.

Promotes awareness and adherence to appropriate guidelines
regarding confidentiality, the distinction between public and
private information, and staff consultation.

Treats colleagues with respect, courtesy, fairness, and good
faith. The qualifications, views, and findings of colleagues are
represented accurately and fairly to enhance the image of
campetent professionals.

Provides professional personnel with accurate, objective, concise
and meaningful data necessary to adequately evaluate, counsel,
and assist the counselee.

Is aware of and fully utilizes related professions and
organizations to whom the counselee may be referred.
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D. RESPONSIBILITIES TO THE SCHOQL AND COMMUNITY

The schonl counselor:

1. Supports and protects the educational program against any
infringement not in the best interest of pupils.

2. Informs appropriate officials of conditions that may be
potentially disruptive or damaging to the school's mission,
personnel, and property.

3. Delineates and promotes the counselor's role and function in
meeting the needs of those served. The counselor will notify
appropriate school officials of conditions which may limit or
curtail their effectiveness in providing services.

4. Assists in the development of (1) curricular and environmental
conditions appropriate for the school and community, (2)
educational procedures and programs to meet pupil needs, and (3)
a systematic evaluation process for guidance and counseling
programs, services, and personnel.

5. Works cooperatively with agencies, organizations, and individuals
in the school and community in the best interest of counselees
arvl without regard to personal reward or remuneration.

E. RESPONSIBILITIFS TO SELF
The school counselor:

l. Functions within the boundaries of individual professional
competence and accepts responsibility for the consequences of
his/her actions.

2. 1Is aware of the potential effects of personal characteristics on
services to clijents.

3. Monitors personal functioning and effectiveness and refrains from
any activity likely to lead to inadequate professional services
or harm to a client.

4. sStrives through personal initiative to maintain professional
campetence and keep abreast of innovations and trends in the
profession.

F. RESPONSIBILITIES TO THE PROFESSION
The school counselor:

1. Conducts herself/himself in such a manncr as to bring credit to
self and the profession.
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2. Conducts appropriate research and reports findings in a manner
consistent with acceptable educational and psychological research

practices.

3. Actively participates in local, state, and national associations
which foster the development and improvement of school
counseling.

4. Adheres to ethical standards of the profession, other official
policy statements pertaining to counseling, and relevant statu:es
established by federal, state, and local governments.

5. Clearly distinguishes between statements and actions made as a
private individucl ard as a representative of the school
counseling professiorn.

G. MAINTENANCE OF STANDAFDS

Ethical behavior among professional school counselors is expected at
all times. When there exists serious doubt as to the ethical behavior of
colleagues, or if counselors are forced to work in sitvations or abide by
policies which do not reflect the standards as outlined in these Ethical
Standards for School Counselors or the AACD Ethical Standards, the counse-
lor is obligated to take appropriate action to rectify the cordition. The
following procedure may serve as a guide:

1. The counselor shall utilize the channels established within the
school and/or system. This may include both informal and formal
procedures.

2. 1If the matter remains unresolved, referral for review and
appropriate action should be made to the Ethics Committees in the

following sequence:

- local counselor association
- state counselor association
- National counselor association

H. REFERENCES

School counselors are responsible for being aware of and acting in
accord with the standards and positions of the counseling profession as
represented in such official documents as those listed below. A more
extensive bibliography is available from the ASCA Ethics Committee upon

request.

Ethical Standards (198l1). Amerian Association for Counseling and
Development. Alexandria, VA.

Ethical Guidelines for Group Leaders (1980). Association for Specialists
in Growp Work. Alexandria, VA.

Principles of Confidentiality (1974). ASCA Position Statemerit. American
School Counselor Association. Alexandria, VA.
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Standards for Educaticnal and Psychological Tests and Manuals (1974).
American Psychological Association. Washington, DC.

Ethical Principles in the Conduct of Research with Human Participants
(1973). American Psychological Association. Washington, DC.

(Ethical Standards for School Counselors is an adaptation of the ASCA
Code of Ethics (1972) and the California School Counselor Association

Code of Ethics (revised, 1984). Adopted by the ASCA Delegate As-
sembly March 19, 1984.)
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ACHIEVEMENT TESTS

California Achievement Test

Forms C and D

Multi-Leve] Examination Kit (Grades {-12)
CTB/McGraw=H111, Del Monte Research Park
Honterey, CA 93940

(AP Achievement Serfes
Scott, Foresman & Company
8116 West 85 Terrace
Overlar2 Park, Kansas 66207

Content Evaluation Series

Mathematics Test, Form 1, Grades 7, 8 and §
Science Tests, Form 1, Grades 8 and 9

Language Arts Tests, Form |, Grades 7, § and §
Houghton Miff1in Company, Boston
*Tea=hers Manuz) and Score Shest

Educational Development Serfes
2; Scholastic Tests Serivee, Inc,
» Bensenville, IL 60106

Forms R,S,T, Al Levels
*Teacher's Manual, Test Booklet, Score Sheet

Lower Primary Level = Form §
*eacher's Manual, Test and Score Sheat

Peimary Lovel, Form A
*Manual, Test and Score Sheet

Unper Primary, Form C
*Manual, Test and Score Shaat

Elementary Lovel = Form R
*anual, Test and Score Sheet

Elementary Leval - Form §
*Hanual, Test and Score Sheet

Advanced Leva| = Form §
*Hanual, Test and Score Sheet

Senicr Level = form §
*Manual, Test and Score Sheet

Senior Level - Form R
Hanua)

ASSESSNENT LIST

ACHIEVEMENT TESTS (Continued)

High School Placement Test

Scholastic Testing Service

Bensenville, 1L 60106

*Manual, Technical Report, Tests & Score Sheets

STEP - Sequential Tests of Educationa Progress
School ang College Ability Tests

Caoperative Tests and Services

Educational Testing Service

Princeton, New Jersey

*Student Bulletin - Serfes **
Readlng, Form 14 through 4

Engllsh, Form 1A through 4A

Mathemetics Baslc Concepts, Form 14 through 44
Machanics of Hriting, Form 24 through 44
Sclence, Form 14 through 44

~ Mathematics Comutation, Form 24 through ¢A

Soclal Studles, Form 1A through 44
Handbook and Scora Sheats

SCAT - STEP

School and College AbiTity Tests

Sequential Tests of Educationa) Progress
Education Testing Service

Princeton, New Jersey

*Serfes 11 - Student Preview for Grades 1012
(ten test booklets)

Achievement Series

SRA Assessment Survey

Chicage

*Prinary 1 and 11 nanuals, Test and Score Sheets

Achievement Serfes

SRA Assessment Survey
Chicago

Multilevel Manua)

Form E/Red Leve! Manual
Form £/Green Level Manyal
Form E/BIue Leval Manual
Test Manual

Hinnesota A gievem nt Exam,
ferican Guidance Service

Comprehensive Test of Basic Skills
(TB/McGraw HilI

DelMonte Research Park

Yonterey, Calif, 93940

Comoiled by
Guidance & Testing Department
of the Heartland Area Education

Agency 11, John L, Thompson,
Coordinator

ACKIEVERENT TESTS (Continued)

Metropolitan Achievement Tests
Karcourt Brace Jovanvich, Inc.
Primer Form F
“anual and Test

Primery | Battery « Form
*Test and Hanuals

Primary |1 Battery = Form
*Manual, Test and Score Sheet

Elementary Battery - Form F
*Manual, Test and Score Sheet

Internedlate Battery - Form F
*Manual, Test and Score Sheet

Advanced Battery - Form F
*Manual, Test and Score Sheet

Metropolitan Achievement Tests
Pre-publication Reviewer's kit
The Psychological Corporation
757 Third Avenue

New York, NY 10017

Primary
*Twenty-two Test Forms

Elementary/Intermed!ate
*Sixteen Test Forms

Secondar
*Ten Tes‘ Forms

Stanford Early School Achievemant Test
Harcourt, Brace and World, Inc,

Leval |
*anuz) and Test

Lavel |1
anual and Test

(B R K]
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Achievement Tests (Comtinued)

Standford Achievement Test

Harcourt Brace Jovanovich, Inc.
ANEW 7TH EDITION
Primary Level | Battery - Form A (1959)
*Three Manuals & Test

Primary Level || Battery - Form A
*Three Manuals & Test (1969)

Primary Level II! Complete/Basic Battery
- Form A (1969)
*Three Manuals & Test

Intermediate Level | Battery - Form A
*Three Manuals & Tests (1969)

Intermediate Level |1 Battery - Form A
*Three Manuals & Test (1969)

Advanced Complete/Basic Battery - Forms A & B
*Three Manuals & Test (1969)

Stanford TASK - Test of Academic Skills
Level T and II - Form A
Harcourt Brace Jovanovich, Inc.

*Manua) and Two Tests

Tests of Academic Progress
Form S - Grades 9-12
Houghton Mifflin
g66 Miami Circle, N.E.
Atlanta, GA 30324
*Tyo Manuals
Test and Score Sheet
(1ass Records

Stanford Early School Achievement Test
Psychological Corporation {15%2)
*Level |

IR RN

INTELLIGENCE TESTS

o o et e e ek

APT/Rbstract Reasoning Numerical Verbal
Languaye Usage
The Psychological Corporation
304 East 45th St.
New York, NY 10017
Form A Booklet
Form B Booklet
Class Record
*Jecond set includes mnual,

Analysis of Leamning Potential
ALP/A Comprehensive Testing Program for the
Assessment of School Learning Ability
Test Department
Harcourt Brace Jovanovich, Inc.
*One set Elementary Battery
One set Advonced | Battery
One set Primary | Battery
One set Primary |l Battery -

Boehm Test of Basic Concepts
The Psychological Corp.

304 East ¢5th Street

New York, NY 10017
*Forns A and B

Cognitive Abilities Test

Houghtan Mifflin Company

110 Tremont Street

Boston, Mass. 02107

*rimary I and Primary I1, Grades K-3

Cognitive Abilities Test

Houghton Mifflin

110 Tremont Street

Boston, Mass. 02107

*A11 three are Kindergarten through Grade 12,

The Henmon-Nelson Tests of Mental Ability
Houghton Mifflin
110 Tremont Street
Boston, Mass. 02107
*Primary Form 1, Grades K-2
Grades K-12

Kuhlmann-Anderson Test

Personnel Press, Inc.

Scholastic Testing Service, Inc.

Bensenville, IL 60106

*Booklet K

Booklet G

Booklet D (Grades 4-5) and Booklet EF (Grades 5-7)

IRTELLIGENCE TESTS (eontinued)

Otis-Lennon Mental Ability Test
Harcourt Brace Jovanovich, Inc.
Primary | Level, Form J
Primary |l Level
Elementary [ and [1 Leve!, Form )
Intermediate Level, Form J
Advanced Level
*Tests and Manuals

Otis-Lennon School Ability Test
The Psychological Corporation
304 East 45th Street
New York, XY 10017
Primary I, Form R
Primary 11, Form R
Elementary, Form R
Intermediate, Form R
Advanced, Form R
*Two tests in each category.

PHA/Primary Mertal Abilities
SRA/Science Re:earch Associates, Inc.
259 East Erie Street
Chicago, IL 60611
*§ test booklets from Grades 2-Adult
5 Examiner's Manuals
1 Technical Report and Profile Charts

SIT/STosson Intelligence Test for Children & Adults
Slosson Education Publications Inc.

P. 0. Box 280

East Aurora, NY 14052

Watson-61aser Critical Thinking Appraisal
Harcourt, Brace and World

New York, NY

*Forns YM and ZM

Developing Cognitive Abilities Test

Scott-Forsman
% DIRECTIONS, TEACHER'S MANUAL ANSWER SHEET
ETEST BOOKLET

KABC Kaufman dssessment Battery for Children
American Guidance Services

SFTAT-Short Form Test of Academic Aptitude
California Test Bureau

LI B B
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COUNSELING

o ——— e et

Actuating Assessrent Battery
EdITS

P. 0. Box 7234

San Diego, California 92107
*Hanual, Test, Inventory

Allport Study of Values
Riverside Publishing Company
1919 South Highland Avenue
Lombard, 1L 60148

*Manual, Test Booklet

(P] Children's Personality Questionnaire
Forms A & B -~ Ages 8 through 12

IPAT

160204 Coronado Drive

Champaign, I111nofs

*Answer Sheet, Manual, Test rorms

Early School Personality Questionnaire
Form A - Ages 6 through 8

[PAT

1602-04 Coronado Drive

Champaign, 111inois

*Manual, Test Forms, Class Record

ICL - Interpersonal Checklist
Using the ICL by Rolfe Laforge
83 Homestead Blvd.

Mill Valley, California
MHanual

(ISAC) Inventory of Self-Actualizing Charac-
teristics by Anthony G, Banet, Jr,

(LEAD) Leader Effectiveness & Adantability
Description by Hershey & Blanchard

(08DS) Organization Behavior Describer Survey

The 1976 Annual Hanabook for Group Facilitators

University Associates, Inc,
Ladola, California
*Tests & Interpretation & Scoring Sheet

Interpersonal Awareness Test
(arnegie-Mellon University
*Two Tests & Scoring Information

COUNELING (continued)

IPAT
160204 Coronado Drive
Champaign, 111inofs
(The HSPQ) Jr+fr High School Personality
Questionnaire
*Answer Sheets, Manual & Test Form

(The 16 PF) Sixteen Porsonalty Factor

Questlonnalre
5 Young Adults & Adults

COUNSELING {continued)

Transactional Analysis Life Survey
kramer & Strade

hnswer Sheets, Manual & Test Forms

1 Form £ (Adolescents & Adults of Limited Literacy

Answer Sheets, Manuals, Test Forns

Hinnesota Counseling Inventory

- The Psychological Corporation

157 Third Avenue
New York, NY 10017
"Manual, Test, Answer Sheet

Hooney Problem Checklist

The Psychological Corporation
757 Third Avenue

New York, §Y 10017

*Test Forms & Mantal

Personal Orientation Dimensions
td. & Industria) Testing Service
P. 0, Box 7234

San Diego, Calif, 92107

*Test, Score Sheet & Manual

Personal ity Inventory «"Berger's Scale of
Expressed Acceptance of Self and Expressed
Acceptance of Others"

University of Minnesota

Student Counseling Bureau

101 Eddy Hal?

Minneapolis, MN 55455

*Test and Table

SSHA = Survey of Study Habits & Attitudes
Forns C & H

The Psychological Corporation

757 Third Avenue

New York, NY 10017

*Test Forms, Manual, Answer Sheet

Study of Values - Grade 10 to Adult
Houghton Miff1in Company

lowa City, lowa

YHanual, Test Booklet

Student attitude Surveys

§TS Junfor Inventory

Form G, Grades 4-B

Scholastic Testing Service, Inc.
Bensenville, IL 60106

*Manual and Test Form

§TS Youth Inventory

Form G, Grades 7-12
Scholastic Testing Service, Inc
Bensenville, IL 60106

Manua) and Test Form

School Attitude Measure
Scott, Foresman & Co.

6116 West 85 Terrace
Overland Park, Kansas 66207
"Manual and Test Form
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INTEREST TESTS

AAMD-Becker Reading-Free Vocational Interest Inv.

Anerican Assoc. on Mental Deficiency

A & W Yocational Preference Index
Slosson Education Publications

P. 0. Box 280

fast Aurora, NY 14052
*Interpretation Manual

The Agplied Biological & Agribusiness Interest

Inventory
The Intersy te Printers §& Publishers, Inc.
Danville, IL 61832

The Assessment of Career Devel opment
Houghton Mifflin
666 Miami Circle, N.E,
Atlanta, Georgia

Grades 8-11, Examination Kit
*Handbook, Manual, Test, Answer Sheets

(AL - Career Assessment Inventory

Charles B, Johansson, Ph.D,

Natianal Computer Systems, Inc,

*Manual and Report forms with scare sheets

CAPS - Carecr Ability Placement Survey
ElTS

P, 0. Box 7234

San Diego, CA 92107

*Manual, Survey and Test

COPES - Career Orientation Placement and
Evaluation Survey

EdITS

P. 0. Box 724

San Diego, CA 92107

*Manual, Test and Score Sheets

COPS - California Occupational Preference System

EdITS

P. 0, Box 7234

San Diego, (A 92107
Intermediate Inventory
*Manual and Sample Test

COPS - California Occupational Preference System

EdITS

P. 0. Box 723

San Diego, CA 92107

spacimen Set

*Four manuals, three tests and answer sheet

2o 253

INTEREST TESTS (eontinued)

(areer Awarengss Inventory
Scholastic Testing Service

480 Meyer Road

Bensenville, IL 60106

*Student Book and Teacher's Book

Career Development Progran
S RA Science Research Assoc., Inc.

Career Educational Needs Assessment
01¥mpus Pub, Ca.
Salt Lake City

(areer Concepts - Series |
SRA - Science Research Associates, Inc,
*Guide and Booklet

Career Concepts - Series 2
SRA Science Research Associates, Inc.
*Guide and Booklet

(areer Development Inventory
Consulting Psychologists Press, Inc.
577 College Ave.

Palo Alto, (A 94306

*Infornation Folder

Career Guidance Systems
4500 74th Street
Urbandale, lowa 50322
Six Folders

Career Planning Program, Grades 8-1]
Houghton Mifflin

Examlnation K|t

*Three Booklets, Manual and Score Sheet

Classroom Environment Index
Syracuse University
Syracuse, New York

*Test and Answer Sheet

Conprehensive Career Assessment Scale
Learning Concepts

Rustin, Texas

*anuz] and Scoring Keys

Curtis Interest Scale
Psychometric AFFiliates
Box 3167

Munster, Indiana 46321
Manual

 DAT - Differential Aptitude Tests

DAT Career Planning Progran

The Psycholagical Corporation

New York, NY 10017

*Counselor's Manual and Score Sheets

_INTEREST TESTS (oontinued)

Decision Making for Career Development
SRA Science Research Assciates, Inc.
*mOmwﬂsmduxﬂmTwe

Educational Interest Inventory
by James £. Oliver, Ph.D.
Educational Guidance, Inc,

P. 0. Box 511

Dearborn, Ml 48121

*Two Manuals and Two Tests with Score Sheets

Gordon Occupational Check List
by Leonard V. Gordon

Harcourt, Brace and World, Inc.
757 Third Avenye

New York, NY

*Check List

Hall Occupational Orientation Inventory
Scnolastic Testing Service, Inc.

480 Meyer Road

Bensenvile, 1L 60206

Young Adult and College Forns
*Inventory, Score Sheet

Intermediate Form (Grades 3 to 7)
*Inventory and Interpretive Folder

Adult Basic Form
*nventory and Interpretive Folder

The Harrington/0'Shea System for Career
Decision-Making

Arerican Career-Planning Services

4550 Prudential Tower

Boston, MA 02199

*1nventory and Flyer

How WelT Do You Know Your Interests, Form 8-22
Psychalogists and Educators, Inc.
Jacksonville, IL 62650

*Nine Tests with One Manual

[DEAS - Interest Determination, Exploration and
Assessment System

NCS/ Interpretive Scoring System

P. 0. Box 1294

Minneapolis, My 55440

*Hanual, Test and Handout Brochures

Individual Career Exploration
(Including one Picture Forn)
Scholastic Testing Service
Bensenville, 1L 60106

*Manual, Test Booklet and Score Sheets
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INTEREST TESTS (eontinued)

INTEREST TESTS (oontinued)

INTEREST TESTS (oontimued)

J0B-0 New Mexico Career Education Test Series VPI - Vocational Preference Inventory
Career Materials Honitor ConsuTting Psychologists Press, Inc.
P. 0. Box 4 P. 0. Box 2337 577 College Avenue

Belnont, CA 94002
*Manual, Spanish Edition, Dictionary
Test and Score Sheet

VIS - Jackson Vecational Interest Survey
Research Psychologists Press, Inc.
*Specinen Brochure

Kuder Tests
SRA Science Research Associates

Kuder 00 Occupational [nterest Survey

*Hanual, Interpretation Sheet, Test & Score
Sheet

Kuder E General Interast Survey

*Manual, Interpretation Sheat, Test & Score
Sheet

Kuder CP Preference Record, Vocatlonal
*Manual and Test

Kuder Prefarence Record Form A.H,
*Test, Score Sheets and Manual

Last Orientation Procedure
The Psychological Corporation
757 Third Avenue

New York, NY 10017

*Two Manuals, One Test Form

Minnesota Vocational Interest Inventory
The Psychological Corporation

757 Third Avenue

New York, NY 10017

*Hanual, Test and Score Sheet

Ohio Vocational Interest Survey

Karcourt Brace Jovanovich, Inc./Test Dept.
157 Third Avenue

New York, NY 10017

*One set includes Interpretation Manual

Al sets include Survey, Student Report and

Score Sheet

Hollywood, Calif. 90028
*Manual, Test and Score Sheets

Reading-Free Vocational Interest Inventory
ARMD - Becker

Anerican Association on Mental Deficiency
5201 Connecticut Avenue, N.W.

Washington, D.C. 20015

*Manual, Ten Test Booklets

SRA Job Experience Kit
Science Research Assoc,
*Hanual, Answer Sheet & Guide Envelopes

The Self Directed Search

A Guide to Educational and Vocationa! Planning
Consulting Psychologists Press

877 (ollege Avenue

Palo Alto, CA 94306

*Nine Inventorfes, Eight Occupations Finders

SVIB - Strong Vocational Interest Blank
Strong-Campbell Interest Inventory T325 (Merged
Standford University Press Form)
Stanford, Calif,

*Manua and Survey with Score Sheet

Thurstone [nterest Schedule
The Psychological Corporation
304 East 45¢h Street

New York, NY 10017

*Survey and Manual

VIESA ~ The Vocational Interest, Experience and
Skill Assessment

Houghton Mifflin

666 Miami Circle, NE

Atlanta, GA 30324

*Examination Kit for Grades 612

Vocational Planning inventory
High School and Post High School Prediction Progran
SRA Science Research Associates, Inc.

Palo Alto, CA 94306
*Manual, Test and Score Sheet

What I Like To Do

SRA Science Research Associates, Inc.
259 East Erfe Street

Chicago, L 60611

*Teacher's Guide and Inventory

World of Work Inventory
by Robert E. Ripley, Ph.D.
World of Work, Inc.
P. 0, Box 27532
Tempe, Arizona 85262
*Test Book and Score Sheet

LB R R

PAYES/Program for Assessing Youth Emplaynent
Educational Testing Service Skills
Princeton, NY 08541 ,
*Booklets and Info, Bulletin & Scoring Sheet

259 East Erie Street

Chicago, IL 60611

*Two Examiners Manuals

Two Program Manuals

Two Test Booklets and Score Sheets

Planning Career Goals Two VPI Reports

CT8/McGraw-Hill

Oel Monte Research Park

Konterey, CA 93940

*Hanual, Score Sheets

AbIlity Measures, Interest Inventery, Information
Measures, Counselors Hangbook
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MATHEMATICS TESTS

ASK - Analysis of Skills
Scholastic Testing Service, Inc.
Bensenville, 1L 60106

Test Booklets from 1-8
anual and Score Sheets

Test Bocklets Grades 4-5
*Booklets and Score Sheets

Everyday Skills Tests
CTB/McGraw-Hi1

Del Monte Research Park
Monerey, CA 93940
*Test Booklet

lowa Algebra Aptitude Test - Third Edition
Bureau of Educational Research and Service
The University of Towa

lowa City, 1A 52240

*Manual and Test with Score Sheets

10X Basic Skill Tests
(Second Level)

Hodarn Geometry Test
Houghton Mifflin

MASTERY an Evaluation Tool
SRA « Science Research Associates, Inc.
*Two catalogs of abjectives

Stanford Ofagnostic Arithmetic Test
Harcourt, Brace and World, Inc,
757 Third Avenue
Re "ok, NY 10017
'l - Form
‘Manul, Test and Class Report

level 1| « Form W
*Manual, Test and Class Record

Stanford Diagnostic Mathematics Test
Harcourt Brace Jovanovich, Inc.
757 Third Av 2nue
New York, NY 10017
Brown Level = Form B, Grades 6 & 7
*Manua, Test Form & Instructional Report

Blue Level - Form B, Grades 8-17
"anual, Test Fomn b Instructiona) Report

Red Lavel « Form B, Grades -3
*Hanual, Test Forn & Instructional Report

@ reen Level » Forn B, Grades 4 4 5
[ RIC™Manual, Test Fomm & Tnstructional Report

IToxt Provided by ERI

HATHLMATICS TESTS (continued)

Stanford Diagnostic Mathematics Test - SONT
Harcourt Brace Jovanovich, Inc.
197 Third Avenue, New York, NY 10017

All Four Levals Including Grades 1-High School

*Manual, Test Booklet and Score Sheet

Orleans-Hanna Algebra Prog. Test

i) v
2 reet
New York, NY 10015

LI B

FEADIVESS TESTS

RPELL Test: Assessment Program of Early .
Learning Levels

(KL - Career Maturity Inventory
CTB/MeGraw Hil

Des Monte Research Park
Monterey, Calif, 93940

*Manual, Scale and Test

Cooperative Preschool Inventory
Educational Testing Service
Princeton, N

*Test, Directions and Inventory

Metrapolitan Readiness Tests
Harcourt, Brace and Morld, Inc.
751 Third Avenye

New York, KY 10017

Form A
"Manual, Test and Score Sheet

Form P « Level 1 and |1 (Kindergarten & Grade 1)

*Manuals, Tests and Teacher's Manua)

PMA Readiness Level
SRA - Science Research Associates, Inc.
Manuals, Test and Scare Sheets

School Readiness Test
Scholastic Testing Service, Int.
Bensenville, IL

*Hanual, Test and Score Sheet

IR RN

AP 55T

Rotitude Tests for Occupations
Bobs-Herrill Company, Inc.
4300 West 62nd Street
Indianapolis, Indiana 46268
| = Personal-Socizl Aptituge
2 - echanical Aptitude
3 - Generaj Sales Aptitude
4 - Clerical Routine Aptitude
5 - Computational Aptitude
6 - Sclentitic Aptitude

Career Plamning Questionnaire
The Psychological Corp.

757 Third Avenue

New York, NY 0017 |
*Questionnaire and Answer Sheet

The Dailey Vocational Tests
Houghton Miff1in Company
lows City, lowa

Differential Aptitude Tests

Form §

The Psychological Corporation

157 Third Avenue

New York, NY 10017

*Manual, Two Tesis and Score Sheets

GATB - Genera] Aptitude Test Battery

Guide to the Use of the GATB - B-1002, Section 1
National Computer Systems

1015 S, 6th Street

Minneapolis, Minn.

*Answer Sheets and Supplement

IR NN
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Student Self Concept Tests

{anadian Self-esteem Inventory for Children
Edmonton Public School Board
Edmonton, Alberta

Forms A and B

James Battle, Ph.D,

*Manua) and Test

The Children's Interaction Matrix
College of Education
University of Maine
Orono, Maine 04473
Intermediate & Primary Form
*Manual and Test Form

Martinek-Zaichkowsky Self-Concept Scale
For Children

Psychologists and Educators, Inc.,

Suite 212 - 21] West State

Jacksonville, IL 62650

*Hanual and Test

The Purdue Self Concept & Social Attitude Scales

Purdue University
(Test Booklets prepared for the Office of
Child Development Pursuant to Contract 50037)

Purdue Self Concept Scale of Preschool Children

Purdue Soclal Attituds Scales for Preschool

MISCELLAYEOUS TESTS AND INVENTORIES

ASK Analysis of Skills
Scholastic Testing Service, Inc.
Bensenville, IL 60106

Lanuage Arts, Grades 3-6
Yanuals, Test and Score Sheets

Brown<Carlsen Listening Comprehension Test
Harcourt, Brace and World, Inc.

757 Third Avenue

New York, NY 10017

*Test, Score Sheets and Charts

Career Guidance Inventory
Educational Guidance, Inc.
P. 0. Box 511

Dearborn, MI 48121

*Two Manuals and Tests

Career Maturity Inventory

CTB/McGraw-Hi1l

Des Monte Research Fark

Honterey, CA 93940

*dandbook, Meaual, Test, Score Sheets & Scale

The Children's Interaction Matrix

Zo11ege of Education

University of Maine

Orono, Maine 04473
Intermediate Form and Primary Form

WISCELLANEQUS TESTS AND INVENTORIES (continued)

The New Purdue Placcment Test in English
Houghton Mifflin Company

Forms D and E

*Examiner's Manual

School Behavior Prefile

Department of Psychoeducational Studies
University of Minnesota

Test

SEPS - School Enviranment Preference Survey
EdITS

P. 0. Box 7234

San Diego, Calif, 92107

SSHA - Survey of Study Habits and Attitudes
The Psychological Corporation

304 East 45th Street

New York, NY 10017

Three Grades 7-12

*Test Booklets, Manual and Score Sheets

TAMS: "Thinking About My School”

The Development of an Inventory to Measure Pupil
Perception of the Elementary School Environment

Stanford fenter for Research and Development in
Teaching

Stanford, Calif,

Grades 4, 5, and 6

Children
Purdue Self Concept Scale for Primary Grade

Children
Purdue Social Attitude Sciies for Primary Grads g?cgiggdgvglg?:lg?ngeries

*4prelininary Nanual Hemorandum o, 125
TOBE Tests of Basic Experience
CTB/McGraw Hill

Children DelMonte Research Park

Self Appraisal Inventory - Primary Level
AEA 11 - Ed, Services
*Inventory and Score Sheet

Self Concept Adjective Checklist « Elem. Level
Psychologists & Educators, Inc,

Jacksonville, IL 62650

*Hanual, Tests and Checklist

Self Concept/Attitude Towards School/Peer
Relations

Education Center « Richard P. lvie

800 S, Garey Avenue

Pomona, Calif. 91766

*Test in English and Spanish

LB RN

259

1919 So. Highland Avenue
Lombard, IL 60143

Comprehensive Assessment Program
(High School Subject Tests)
* 1 Manual
15 Tests
Score Sheets

The Dailey Vocational Tests

Houghton Mifflin Company

666 Miani Circle, NE

Atlanta, Georgia 30324

Spatial Visualizatlon Test, Technical and
Scholastic Test and Business English Test

Hanual

Minimum Essentials Test
Scott, Foresman & Company
6116 Mest 85th lerrace
Overland Park, S 66207

Monterey, Calif, 93940
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CAREER GUIDANCE MODULES

There is a series of twelve modules developed as part of a research
project funded Ly the United States Office of Education and carried out at
the American Institutes for Research in Palo Alto, California- This
effort included field testing, which was carried out in two school
districts in California, with practicing counselors and a scattering of
teachers and administrators, and within a course offered at the University
of Missouri at Columbia, with undergraduate students. The modules were
designed with these settings in mind, rather than as a publication
suitable for a general reading audience. Interest in the modules beyond
their field test settings had led to their current duplication and
availability. Readers should understand, however, that they will
frequently encounter references, and occasionally duplications, that would
be puzzling were they not aware of this background.

The twelve modul ~ detail a process for planniri, implementing, and
evaluating a career guidance program. Each module elaborates one phase of
this process, presenting readings and activities designed to teach the
process and develop skills useful for carrying it out. The introductory
sections in each module provide overviews; these include the module
objectives (outcomes), an outline, a glossary for that phase, and a brief
discussion of how that module fits into the overall process. Following
the readings and skill development activities in each module comes: (a) a
post assessment, which in conjunction with the activities allows one to
judge achievement of the module's objectives; (b) an application activity,
designed to aid the reader in translating the module's points to his or
her own setting; and (c) an appendix, containing a description of a
hypothetical school setting ("Optional Group Simulation Description") for
those not warking in a real setting, and a bibliography.

Because of the workshop and clasiruom design of the modules,
Coordinator's Guides devised to aid the workshop leader or clasroom
teacher were developed along with the modules. Originally separate
documents, these have been included at the end of each module. Each
Coordinator's Guide contains several sections, including a description of
the coordinator's role and functions, an introductory activity,
supplementary information useful for conducting the module's activities,
criteria which allow assessment of participants' achievement of module
objectives, and Sample Evaluation Instruments for assessing any w>rkshop
in which the module is administered.

The modules are designed primarily for those working in high school
career guidance programe. This includes, of course, counselors and those
working directly in guidance, but also administrators, teachers, and cv2n
parents. Perhaps most strongly it includes directors of guidance and
other administrators of guidance programs; i.e., those most responsible
for the design and evaluation of such programs. Those working at other
than the high school level might well find the training useful. Junior
high school personnel are certainly included here, as well as elementary
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school personnel. Likewise, those working in college programs could well
benefit. While school settings are strongly implied by most of the
illustrations used in the modules, those working in other settings might
find thém of some benefit. Examples here could include rehabilitation
programs, government sponsored youth training programs, and so on. In
short, the model is a general one, useful for program planning,
implementation, and evaluation. It has been applied with high school
career guidance programs centrally in mind, but need not be limited to
these.

It was difficult to judge.in advance the level of expertise likely to
be found in practicing school personnel in the way of program planning and
evaluation skills. The field tests suggested the modules may have been
aimed a bit low in this regard. While the process of careful planning and
evaluation is certainly not abundantly evident in most school career
guidance programs, the problem may be as much one of orientation as
skills. Those counselors, administrators, and teachers who held Master's
Degrees or beyond, and/or who had several year's experience, tended to
complain that the modules were a bit basic, although their emphasis on
planning and evaluation was in fact often ignored. Contrastingly, the
undergraduate college students, who used the modules as the curriculum for
a course, voiced no such complaints. They lacked another problem the
employed personnel cited frequently: a simple lack of time to sperd on
training, or anything else for that matter, that took them away fram their
pressing daily routine. Practicing counselors found it hard to step back
Jram their pattern of typical activities and study the need for and
process ¢+ careful planning and evaluation.

What the field test experience suggests, then, in terms of the best
auvdience for the modules, is that it should be relatively young and
incxperienced, able to recognize the importance of careful planning and
evaluation, willing to step back from day to day activities and gain a
broader perspective, and free to do this in the sense of being able to
escape immediate job responsibilities, either through being in college or
because of encouragement in this direction fram a school's administration.

No testing of the modules as simple textbooks was done. They were .
designed to be "competency-based®, or skill developing, and to be used in
group settings, and were tested this way. There is no question however
that cognitive factors play an important role in most "skills", and it may
well be that much can be gained by individuals through simple reading of
the modules on their own. '

Charles W. Dayton

Project Director

National Consortium Project
American Institutes for Research
P.O. Box 1113

Falo Alto, California 94302
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A Model for Developing

Comprehensive Carcer Guidance Programs
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HIGH SCHO(L STUDENT SERVICES*
A CGONCEPTUAL MDDHL

INTRODUCTION

Effective educational programs in the secondary schcols are the subject of
increasing concern and attention. The public image of education is directly
related to a clear understanding and appreciation of programs dealing with
important student need areas such as:

1. Career development (exploration, planning, getting and holding a job)
2. Life skills development

3. Knowing myself

4. Educational planning

5. Getting along with others (scheol, family, communi ty)

During the last several years, ACT has been developing and refining a stu-
dent needs-centered system for delivering educational services. This system
has evolved into a practical model (student services by objectives) which
helps staff (school administration and faculty) focus on significant issues in
the school and cammunity. The model provides a frame of reference for docu-
menting, organizing, and evaluating activities that make a difference in the
lives of students.

This workbook describes how the staff at a hypothetical high school-~
River City High School—effectively planned and delivered programs and
services for students and parents. They were ahle to apply school resources
to respond to questions like the following:

1. what are we doing?

2. Who are we doing it for?

3. What should we be doing?

4. When should we do it?

5. How can we improve what we do?

The concepts and activities described may be altered to meet the unique
needs of individual students and schools. The model is intended to be a
flexible quide that can be used by an individual in a small schoal, by a staff
in a large school, by a system or district, or by an entire state. The
services and materials of the American College Testing Program are integral
camponents of several of the activities suggested in the model.

*The American College Testing Program

P.O. Box 168
Iowa City, Iowa 52243
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We believe that productive relationships among the school board, the
administration, the faculty and staff, and the parents are based primarily on
one common factor--effective student services.

We are confident that this model will provide a means of systematical-
ly ident.ifying student needs, implementing programs and activities to meet
those needs, and monitoring the effectiveness of the programs delivered.

THE CONCEPTUAL MODEL

The Guidance Coordinator at River City High School was charged by the
administration with developing a planning, implementation, and evaluation
system for the student services program, coordinated through the guidance
department. After examining traditional guidance and student services
programs organized around service areas, the Student Services Committee
decided that they needed a conceptual model which responded directly to the
iden*ified needs of their particular constituency--primarily students. Such a
model would provide data to help River City staff evaluate the effectiveness
of student services and guidance activities. Accordingly, the conceptual
model below was introduced.

Assessing
Student
Needs

Setting

Evaluating Priorities
ri

Outcomes

Establishing
Objectives

Planning
Activities




This form develoned by the Cedar Falls
Community School District--Dick Nystuen,
Director, Pupil Services.

GUIDE TO EVALUATION OF CGJINSELOR EFFECTIVENESS

Counselor Date

Observed by Title
School

Key - 1. Cutstanding 4. Below Average

2. Above Average 5. Unacceptable
2. Average .

Note: The Principal is to record on the blank the number which best describes
his/her rating of the counselor for each item.

THE FOLLOWING EIGHT ARFAS CONSTITUTE A FAIR BASIS FOR THE EVALUATION OF
COUNSELOR EFFECTIVENESS AS A :{EANS OF IMPROVING GUIDANCE SERVICES:

Section I - Personal Charscteristics

A superior counselor enjoys good physical and emotional health.

The counselor gives positive evidence that he/she --

1. Has suitable physical and mental qualities:
Has good physical health.
Is mentally alert, and uses common sense and good judgment.
Has wide knowledge and experience; variety of interests,
with breadth and depth.
Is well groomed and dresses appropriately.
Has pleasant voice and uses good English.

2. Has suitable personality and social qualities:
Is warm, outgoing, and approachable.
Is gdaptable and flexible.
Is consistent, reliable, dependable.
Is objective in his/her relations with others.
Has self-confidence and self-respect.

——

COMMENTS ON SECTION I:

Section II - Counselor-Staff Relationships

A superior counselor is a good team worke. who is conscious that his/her
relationships and attitudes affect others on the school staff.

The counselor gives positive evidence that he/she ~-

1. 1Is loyal to program and policies adopted by the school.

ERIC 219 266




Can see his/her role in relation to the whole school.

Maintains good relationships with administrators, teachers, office
workers, custodians.

Does not violate confidences of administrator or staff.

Is able to maintain a leadership role in guidance field without
professional threat to others.

Renders prampt and accurate reports, and "feedback" to teachers.
Serves willingly on appropriate committees and special assignments.

Keeps working hours no less than that of the instructional staff.

COMMENTS ON SECTION II:

Section III - Counselor Student Relationships

A superior counselor relates well to his/her counselees and inspires their
respect and confidence.

The counselor gives positive evidence that he/she ——

Respects and protects confidences of students or parents.

Genuinely likes children and youth, and enjoys working with the age
with which he/she is working.

Is accepted by youth and students seek his/her services.

Can accept pupils regardless of ability, achievement, behavior or
attitude.

Allows students to discover and develop themselves; has no personal
need to control situations.

Can deal with student problems with patience and objectivity.
Is fair, and willing to listen and consider viewpoints of students.

Is {riendly with students, but able to maintain a professional
relationship with them.

COMMENTS ON SBECTION III:
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Section IV - Organizational and Administrative Ability in Guidance

A superior counselor maintains a good operating climate and in his/her work
with individuals and groups, is well organized, and effective.

The counselor gives positive evidence that he/she —-

1. Organizes the program effectively and adapts his/her counseling
to the needs of groups and of individuals:

-Works with “eachers to help pupils set realistic educational
and vocaticnal goals (secondary level).

—Checks and frequently evaluates with counselees their
accomplishments, and progress.

-Assists teachers in their efforts to provide opportunities
for pupil participation and leadership.

2. Recognizes that all youngsters have guidance needs but takes
account of individual differences in these needs through:

-Appraisal of interests and aptitudes (secondary level).

-Development of occupational and education information
(secondary level).

-Efficient use of records and inforration systematically
gathered from teachers, resource personnel, outside agencies
and others.

3. Handles routine matteis effectively and efficiently.

COMMENTS ON SECTION IV:

Section V - Skills in Guidance

A superior counselor attempts to provide for pupil growth in a friendly
atmosphere of mutual respect in which the counselor and pupils plan and work
together; each one contributing according to his/her ability; each vne gaining
a sense of worth through achievement.

The coraselor gives positive evidence that ne/she —-

1. Provides for individual and group neadc through:
-Understanding hwnan behavior. and social and emotional needs.
-Preparation and organization of materials.
—Counselor-pupil planning.
-Evaluation of pupil goals and progress.
-Continuity and stimulation of interest and purpose.

2. Provides for individual differences through:
-Use of appropriate counseling tools and techniques.
-Use of counseling aids: Audio-visual, testing, etc.
-Encouraging student participation in activities.
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3. Shows competency and effectiveness in area of assignment by:
-Understanding objectives and content of school program.
-Understanding and enjoying the age group counseled.
-Being able to secure pupil participation ir. «.unseling.

4. Knows counseling and guidance corcepts and techniques ac applied to
counselees' problems of personal adjustment, educational planning,
and vocational choice at their levels.

5. Is able to interpret tests and measurements and occupational
information to students.

6. Knows how to use community resources effectively.

COMMENTS ON SECTION V:

Section VI - General School Services

A superior counselor takes responsibility for, and participates in, various
types of student and faculty activities designed to further the total school
program and morala.

The counselor gives positive eviijence that he/she --

1. Aids tne administrator in developing and maintaining faculty and
student morale.

2. Accepts fair share of general staf® assignments.
3. Often extends him/herself "beyond the call of duty."
4. Is willing to reprimand students in appropriate situations.

COMMENTS ON SECTICN VI:

Section VII - Professional Growth

A superior counselor gains increasing satisfaction in the profession and
vitalizes his/her counseling by continually seeking to further understandirg
of students and increasing professional competency.

The counselor gives positive evidence that he/she --

1. Is professionally prepared for assignment.

2. Participates in workshops, professional meetings, summer school, etc.
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3. Keeps abreast of professional liter.ture.

4. Seeks and accepts help from administrators and supervisors.

——————

CUMMENTS ON SECTION VII:

Section VIII ~ Counselor-Community Relations

A superior counselor takes responsibility for a fair share of the relations
@ modern school must have with its total community.

The counselor gives positive evidence of good community relationships by —-

— 1. Working well with parents.

2. Being concerned with programs for furthering good public relations.
3. Participating in PTA or other parent activities.

4. Showing interest in civic and community affairs.

COMMENTS ON SECTION VIII:
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