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Introduction

This is a handbook for teachers.

It contains an organized curriculum of lessons, sectinns on lesson
planning, classrocm aides and cultural orientation and an appendix of
supporting materials. It is designed to clearly show teachers what they
have to teach, present ideas for teaching and provide helpful information.
Also, the handbook is designed to allow teachers to decide for them-elves
how to teach the lessons.

- The handbook is for teachers who are teaching the entire curriculum
as part of a training program, or for teachers who would like to incor-
porate a few lessons into an already-established curriculum. Although
the primary audience is teachers, program supervisors or teacher trainers
may also find this handbook useful.

The curriculum represents a unique approach to teaching students who
may have had little or no formal education. It emphasizes students' ac-
quiring and developing skills and an understanding of U.S. culture. They
learn to define their circumstances, identify problems and possible solu-
tions, and communicate their needs. Although designed for Southeast Asian
refugees, it can be used with other groups of adults or young people. It
can also provide an interesting supplement to an ESL class.

The handbook consists of five parts:

1. Introduction. This provides information about the training pro-
gram for refugees that led to the development of the handbook.
It also explains how to use the handbook.

2. Curriculum. These are the lessons, presented in eight units:
The core’ curriculum, "bits and pieces" of background information
and a simulation.

3. Classroom Aides, Cultural Orientation. These sections address
fundamental questions that teachers of cultural orientation must
answer. There are information ari ques* ans *n chell-rige teachers
to state why they de +ha* +=. ° v~ = _iassroom.

Lesson Planning. A sample lessc olan for one lesson in the
curriculum is provided. There is also an examination of how a
lesson plan is put together and what it contains.

5. Appendix. This contains supplemental information, e.g. handouts,
worksheets and visuals. For teachers, there is additional back-
ground information for some of the lessons.

Although certain decisions have been made concerning what to teach,
it is up to teachers to decide how to teach these lessons. Suggestions
and techniques are provided, but they have to adapt them to the demands
of their particular situation and to the students thev are teaching.

Enjoy the handbook!

N -1- 8



Background

In the previous lives of many refugees the rhythm of life was organized
by the rising and setting of the sun and the planting and harvesting of
crops. Everything needed was produced by hand. Young people watched
and listened while cloth was woven, fields were plowed and tools were
constructed. When they learned they did so by working alongside others
in the village. For them, there was no need for books. They learned
by example. They learned by doing. They learned by sharing ideas.

This book originated as part of a refugee training program for people
who came primarily from rural villages or small towns in Laos and Cam
bodia. Many had lived outside the world of modern technology. Few.
if any, had ever had formal education. Many found little need to read
and write. No one punched a time clock. There were few distinctions
between work and other parts of family life.



To prepare for their new lives in the United States, our students require
special trairing to become self-sufficient. They must not only acquire

a new language, but also learn skills basic to living and working in an
urban environment. Whether the students are from mountain villages, small
towns or large cities, whether they were farmers or professors, carpenters,
musicians, housewives, doctors, business people or fishermen, they need

to understand the social conventions and expectations of American people
and be able to interact with them comfortably.
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In all the Tessons of the curriculum, there is frequent reference to the
students' own culture or to their experience in the camp. Procedures and
practices students are already familiar with are discussed in the classroom.
Students are often asked to describe their Jilture and explain their rela-
tionship to it. The move to a fast-paced urban culture means many transi-
tions. Ue feel students need familiar cultural reference po’nts alorg the
way to ease their entry into the new language and culture.

Through the CO program, students learn and develop cultural skills and
concepts. Language and literacy are also reinforced. Fach lesson is
based on tasks or activities. The activity, whether it is solving a
problem, sharing information or making choices, provides a context for
personal involvement and active learning.

- 10



The Programs

In 1980, the Experiment in International Living, Save the Children Feder-
ation and World Education formed the Consortium to offer Intensive English
as a Second Language, Cultural Orientation and Pre-Employment Training to
refugees from Laos and Cambodia in Thailand. In Indonesia, the Experiment
in International Living and Save the Children Federation offer similar
training to refugees from Cambodia and Vietnam. At the Refugee Processing
Center at Bataan, the Philippines, the International Catholic Migration
Committee, operates a program for refugees from all countries in Southeast

Asia. These programs are funded by the U.S. Department of State, Bureau
for Refugee Programs.

Cultural Orientation

The Southeast Asian Regional Curriculum consists of competencies organized
by topic in 11 units rather than detailed lesson plans for teachers. Each
CO program in the region designs it own program around the basic compet-
encies. In Thailand and Indonesia, there has been an on-going process

of curriculum revision: refining teaching points, updatinc <nformation,
incorporating feedback from resettled refugees, adding competencies and

changing lesson sequence. While the programs differ, both programs
include:

- Cycles. The period of time students are enrolled in
a class. (For three to five months, depending on
their abilities, background and camp location.)

- Levels. The level of ability students demonstrate
on an initial placement test: A Level (pre-literate);
B Level (beginner); C Level (advanced beginner); D
Level (intermediate) and E Level (advanced). (Students
who demonstrate enough language proficiency to "test-
out" of ESL still study CO.)

- Classroom Aides. Students with demonstrated language
- and interpersonal skills who work with teachers, help

organize and present activities and translate for the
students and teacher.

- Teams. A group of teachers who train together for
the length of a cycle. A supervisor works with each
team, observing classes and conducting teacher training.

- Days. Class periods are referredto here as days--usually a
14 hour session.

Panat Nikom, Thailand

The program has served many Hilltribe, Lao and Khmer refugees. Cultural
Orientation follows three separate curricula leveled according Lo student
ability. The length of both the cycle and the class period may differ.

There is an effort to integrate some beginning leveis with pre-employment
training.

. 11




Galang, Indonesia

The CO program has served many Vietnamese and some Khmer refugees. The
CO curriculum includes 40 jessons organized into 11 units. The sequence
and the time spent on each topic vary depending on the level.

THAILAND

Bahjknk
*

INDONESIA
INDONESIA P 2

The Writing Project

In 1982, David Hopkins, Technical Program Manager of the Consortium, pro-
posed the development of teacher's handbooks to document the ESL and PET
curricula in Panat Nikom. 1In 1983, the Writing Project, with Patrick Moran
as editor and Marilyn Gillespie, Igor Barabash and Fred Ligon as writers,
produced Shifting Gears, Book 1 and Opening Lines. Shifting Gears, Book 2
was completed in 1984 with Marilyn Gillespie as writer and Marilyn and Fred
Ligon as co-editors. Settling In is the next handbook in the series. Our
hope is that it will prove a valuable resource to any one teaching cultural

orientation to refugees or other adults.

T5- 12




Cultural Adjustment Skills

The chart on the right lists the “!irty lessons that make up Book 1.
The lessens develop skills in vi. nus skill areas although the focus for

a leay  may change if you alter nb,ectives ovr choose alternative activities.
/“Qggerbﬂu {  Students identify an actual or potential situation and
N}‘“; } ‘ determine what their needs are or would be.

Students develop the abilitv to make plans that include | o ——-in ~naic
realistic expectations of what can be accomplished in SETTING GOALS
a given period. They create group and individual goals.

Students learn how to choose the most important ideas,
DETERMIMING items or actions from a 1ist of possibilities. They
PRIOCRITIES develop the ability to present ideas, offer explana-

- tions and defend choices, individually or by concensus.

S-udents develop an awareness of their environment and
their position in it. OBSERVING

Students develop the ability to seek clarification of
CLARIFYING information and/or to clarify attitudes.

Students develop the ability to identify and explain
actua?! or potential problems and conflicts, through IDENTIFYING
role plays, case studies, c¢riticai incidents. etc. PROBLEMS |

Students find apprcpriate solutions to unfamiliar prob-
SOLVING lems or cross-cultural con/iicts. They learn to see
FROBLEMS | themselves as being responsible for their decisions.

Students compare and contrast alternatives for action.
They study information about the culture, evaluate and WEIGHING
determine the results of various choices. OPTIONS

~ Students develop the ability to identify a logical se-
SEQUENCING quence for a series of events. They figure out what
STEPS actions to take, and in what order, so as to complete
a given task as efficiently as possible.

Students develop the ability to read and write numbers, '
count and compute, read time and use money. NUMERACY

Students practice reading and/or writing sight words or
LITERACY other key vocabulary words. Depending on their ability,
” they may complete forms, read and interpret cards or
labels and read instructions.

In other activities, students: 1) communicate in Eng-
lish: 2) explain or describe; 3) perform an act; 4)
operate a machine or appliance; or 5) budget time.

OTHER

13
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The Lessons

This CO curriculum is divided into fifteen units, eight appearing in this
book. Each unit includes two or more lessons. The lessons concern a

variety of topics an adult will likely need

to cope with during the course

of training and on arrival in the U.S. Each lesson consists of:

Maintaining Good Health

‘Please put on your hat and gloves. They'll protect you from the cold.* EaCh

to one‘s hedlth In & new envirorment. In thMs lessons studenty identify
and explain some wiys to prevent 111ness 4nd stay healthy.

Objectives The students will be adle:
~ to define q00d health,
- to fdentify potential health risks.

- to describe preventive health messures, including: physicel and
dental check-ups, exercise, appropriste clothing.

- to |un:‘l’ly cavses af stress and coping strategies for emotionsl
needs.

-207-

1. A lesson introduction
2. A lesson rationale
3. Skill areas
4. A materials list
5. Language
6. Activities
7. Notes and variations
8. Bits and Pieces
9. A planning page
Lesson 19 Lesson Introduction

lesson begins with an intro-

Neather, food. hovsing, stress and other factors can offer & big challenge dUCtO r_y page Whi Ch i nC] Udes :

- a brief summary which tells
you what the lesson is about;
the purpose.

- an illustration of a cul-
tural point presented in
the lesson.

- a list of the objectives of
the lesson written in terms
of what the students will
be able to do.

15
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This tells you why the students need to study this topic. It explains how it
is relevant to their lives in the U.S. Along with the purpose and the obiectives,
this is necessary to help vou plan how to teach the lesson.

Materiais
. . . [19] Maintalnin eo aal

Most of the activities :: e S T
pr‘es ented 1. n the Everyone wants to be healthy. Nany people, however, 60 MOt know -
Tes : ko (a2t healiny s posainne, detussed o be e ot Skills

€S§0n5 r‘equ 1. re ma— coqn‘lxxlhq health risks :n; deuy\ml:lng and p:nza'cl;q ‘,'.”y“e-
ter1 a'l S . Th 1 S box preveat {liness, people can help themselves stay healthy. Thi S .] 1. Sts the
. . . : Sking
1.gent1 f1 GS ‘F?? ﬁ;ggs of a33€331M) needs clarifying attitudes ke_y CU] tU Y‘a] adj USt—
1tems you wi > ovrervins ment skills students
the quantity and the Materisls

: . learn and develon

particular activity lte Quantity Acttvity during the lesson
Y'equ 1. ri nq th el'“ . hla n_y ;:r'wl;:':r exercize routine® : z: ::::: :: g 0 '

N et . toothpaste, toothbrush 1 each per class Ja
times materials need dentai flots I contatner per class| 28
special preparation coby Sruan T oo per a8
before class. If so recapr ot 2 5 e

l . . ] felt marker 4 :r clasy Jn:k‘ <
you'll see an asterisk Soparomsec o chtlioaee | 4 Bar Shaws %
R real clo tems® as_availadle

at the tottom of the R E T
list. Some classroom O £ Ry SR
mater‘ia] S dare mo st ® preparation needed before class
Effecti Ye When Dre_ \ Language
senFed in the students — T PTT
native language. They RN AT

. use
will need to be trans- Poeeds . | Sttt Gihicn | (eroduer
.I ated . ;::: Teeth

shower
wash
.208-

Language

Here you'll find language structures, vocabulary and literacy suggestions to
consider when planning a lesson.

English can be incorporated into CO lessons and reinforced by posting sight-
words, including short structured dialogues (renting a house, making an
appointment, asking for clarification, etc.) and through role plays or skits
in which students speak English. Translation can be a tool for English rein-
forcement as well. When you write on the blackboard, ask the aide to write
the equivalent in the students' native language beside the English. Review
the words w¥th the students. Certain "technical” terms without direct trans-
lation in the students' native language need not be translated (e.g. zip code,
area code, sponsor).

o. 16  BEST COPY AVAILABLE




Activities

This tells you at a glance
the categories of activities
covered in the lesson.

A Pre-Test teils you
what your students
know and don't know
about the lesson.
You use what vou
find out to alter, |
expand or shorten///
your plan.

A Cultural Exploration

activity gives your
students an oppor-
tunity to describe
aspects of t. zir
\Qz own culture or
compare and con-

trast it to the
new one.

/Aﬁln, Good Health

Ae- the Vist again and, with the studeats, eliminate the prob.
/1«-1 that would not affect thewm 1n the U.S,

/- Post another sheel of newsprial. AsX students to nase other prob-
lems they would have 1a the U.S. Review each item and have them
consider ways to deal with each. te help themselves feel better
in the U.S.

€xplain the professions] senta) health services avallable 1n the
U.S. and add them as an aption along with the coping strategies
they already use. Neatton relaxation activities (e.qg. Vistentin;

to music, olaying sports games. gelting enough sleep. watching a
®ovie) n: ot:wr ways to help reduCe strris and matntatn thetr
esotional helth.

A few practice
3 1 1 Matntaining Good Health it 0.
Act ivi t1eS are ] ] a :g m:".o“ :::::n:: w:::u, :leoﬂ :nn ::y be health risxs.
’—._ - - e e e - ave v Le ] or ee roups . h rou|
prov 1 ded wh1 Ch Prevealing 1itaess/Staying nullhy] qrzen (0 sign and a red STOP Hq:. :—: a Ml::o:.:r gtli:!:y.
'] '] - 8 Personal Hygiene. Students describe and/or demofstrate 4 ::“;‘!‘(:); :'l‘_ :: "::.:‘:D;:h: 2t m: h-.‘:hl::‘ ?r::“:“' e
: : ene. uden r r e gn for at may preseat & he. risk.
W1 g ive Stu - a::nu ute of common persanal hyglene items
4 " « Semple behaviors:
* Mave the students form two groups. Distribule aewsprid
dentS OppO Y‘- and a bucket f1lled with persanal hyalene ftems to eacH : 5:::‘7.:;::2:"::::".‘3 ;?::‘h::d;h" water :;g:
t - t g eS t (The two buckets should contain different 1tems.) ® Washing hands after using the taflet. - 0
unit:’ 0 - ASk the groups to exmmine €ach ftem 1n the bucket. detd ® Letting the baby wear the tame disper all day.  SIOP
purpose and method of use and 1ist {ar draw) these on o * Drinking water from a lake or stream. s1oP
-
meet the - Nnen‘the tasks have been completed, have the groups regl - ::::::‘:}‘:: ;’::h::r:::j“‘ s0ap 3{8:
- . canclusions by describing or demonstrating when, why arf ® Xeeping sfck :hildren separate 2 Mealthy ones. GO
ObJ ectives of use each ftem. = Brushing your teeth after meals. vone- o
- Correct any wisinformation and add 1mportant pofints tha b Two ¥ Students 1dentif < 1
the '] es SO:‘. . . alered. :w::‘.'“- udents 1dentify and describe some preventive health
] b Check-up. Students describe and/or demonstrate the gene . R
It's up to you SRR S S e S L S L e e e -
2 3 - Review the steps followed in & routine medical or denta -
to decide if tian By descr 3t ton or demons (- tion” Wak Siudencs 1o Hive dtusents vote for INe Tl they think 14 more laely to
[ to a dentist to describe ar demonstrate the steps. (54 naminn and describing the beneficial health hadits ticed b,
you want to et it T a2y for tformition nd g e iy, ’ pracutced br
use ones out- € Clothteg.  Students téentity aspropriate clothing far ot T e T AT M
. weather corditions. students to vole for the family they think 13 wore lixely to stay
] i | ned her‘e N - Mave thesuudtnu form four groups. Distridute mewipr Nealthy.
and 8 U.S. department stare catalogue to each group.
3 - Present 8 picture {ndicating & weather condition (e.g.
a(japt1 ng them cold, windy, snowing, Mt).h Label that 'pl:tur‘ mamber
ask students to choose clothing in the catalogue that .
fO r _your C] ass y appropriate for the westher condition shown, They can
. - chofces on the newiprint. Continue with the pictures ¢
or, 1 +t yvou weather conditfons. 212
~ - After 15 minutes. 83k group represcntatives to show anc
want to their chofces for esch weather conditfon.
t * Would the seme ’Ioth::\q bl’lwrwrlllt for
women, men $nd children
Crea e .you r * Why sm‘mid pecple wear & :Al:c:nE when 1t rafing?
* What aight hapoen If people didn't wear
own. Nt Rl An Assessment tells you
- Vary this by bringing resl clothing ftems to class and asking
students to choose appropriate clothing froe among those pleces. Whether the StUdentS have
d The Children. Students descride sowe preventive health measures " t th b 3 3
e tntlaren. A mie e objectives of the
- Post pictures around the room describing recammended measures for )
maintalning the physical well-defirqa of children. ] GSSOH . It te] ] S _YOU W!'I at
the students know and can
-210- do.
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Mauintalning Good Heatih

Preparation
Adapt the stories in the “Asieswument” aCtivily to reflect your stu-
deats' situations. (For exsmple. you might change Lne names. the
29¢s and family compositions.

Lanquages

Advanced Vocabulary. Shwmpoo, deodorant, tampon, sanitary nafkin
eiercise, carity, €xsmination, check-up. )

Advanced Structures. How often should | ?

Yariattons

Conduct a separate tessfon for the women students 1n whICh you teach
about feminie hygliene. Bring sowle sanitary napking apng discuss
thetr use and disposal (wrapped ia tissue or totlet paper and thrown
th the trash can, »ot in the totlet), Bring sample tamOOns and a
cup of water. DesTribe thetr use and show how they absord 1loufd
(by placing one fn the cup of water).

Background Information and activities in Lesson 20. *Mutrition® and
Lesson 22. “Pregnancy and CAIIdDIrthA® relate to this lesson as well.

Invite 3 dentist or pudlic health worker Lo dewmonstrate the proper
method of drushing and flossing teeth.

Appendis

teacher {n/ormation: professional mental Mealih services
letters from refugees: enolicnal well-eing
cate studies: family health

Concerns

for many refugeess stremuous physical exercise nad been or is part
of their dally work., They 2150 have maintained good Mealth dy eating
a varfety of fresh vegetables and fruits. In some cases. they need
not change their basic health hadits. They need, “owever, to adopt
other health-related practices that are relevant in their ntw envi-
rorment.

In some societies there are so concepts of mental health and mental
t11ness as defined In the U,S, Extrenrs of emotion may not be en-
pressed. \men they are, those expressing anaiety may he seen to
suffer from mental weakness which may be caused dy weak character
I or dy the influence of spirits, When spirituadl weakness s thought
to be the cause, a traditional healer or religious practitioner may
be called in as & counselor or healer, [t {43 tmportant to remind
students that they will be adle to s~ek the held and suoocort thew
want and need. as long as 1t 13 avatla

Notes
Preparation notes tell you about the

things you need to do, make or decide
before you teach the lesson.

Language notes give you suggestions

for advanced vocabulary or structures.
Some lesson notes give you ideas for
integrating lanauage with the activities.

Variations/Follow-up notes offer other
ideas for activities you may want to
consider.

SuoPOrt systems do Ot exist or res
the U.S. profeisional mental healthr

I\G} Maintaining Geod
213

Haalth

Planning

Appendix notes
refer you to pages

in the Appendix
where you can find
worksheets, hand-
out.c, charts,
posters, etc.,
referred to in the
Tesson.

Concerns are notes
offering re-
minders, helpful
advice and words
of caution. These
notes should be
read before
planning the
Tesson, not after-

“2le-

Planning

At the end of each
lesson is a blank
page you can use
for planning,
making notes about
the lesson, or for
special activities.

ward.
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[E Maintaining Good Health [E Malntalning Good Health

MyQens Nints

Never pick your noss
or pour sare in pub-
lic. Amgrioans find
it whealthy.

Bitt and Plecas Gaod Nenlth depends om:

* your parsomal dekniors or halnts.

S your living wwd wWrk savinoeent.

* the care you receive from health care
providsrs.

Shoapoo your Aair wemarver
it gets oxly or dirty.

An Ounce of Prevention s Vorth o Pownd of Cure ‘l“’vl_ we a 'yu-\d- Brush your tasth ofter
This cowmom Amerioan proverd srpresses the high value placed om pre- kerchief or tisawe to sating meale and swete.
vention of 1llnees. Peopls are aapabls of taking aotioms £o prevent blou your nose in pub- Uss a tooth brush and
the deve lopment or epread of sowe illnssess. They arw aleo able to lic placee. dental floes.

Plan and follaw soms gemeral clammiimass ond haalld praotices ot L.

Aome or work to keep in good physical and mental oonditiom. :‘_""‘ ;P"_ in pb- You may h\’!;du: use an
I . . . to. £ s cone wderare deadorant
Mutrition. Lating good food is eesential for good health. #iccied impolite your perspriation -:{“
Lrerciss. Cetting regular prysical exercise (e important for main. ond whsalthy. ie too etrong.

taining good health, Uss a tiesrs or

handkerchisf.
Slesp. Sleeping at regular howure and sleeping emowgh hours are rehisf
v\m; for your genaral vell-being. Mash honde vith Change your wwdervear

Mental Mealth. Bwotiomal well-Being is ae sssential to powr overall soap and water ¥ od eocks datly.
Tealth as 1o phyeical well-being. The B0 are often intertuimed. when you vake

0, wre the

Check-1ups.  Naving regular fe.g. awwual or otherwiss) physical and toilet or eat

ntal check-1ps helpe you stay as healthy as poseible by detecting
new or potential ilinessee and by possibly providing a home preven-
tive health oare plan for you to follow.

Never wrinate in the
scrests. It smalle dod
and Amsrioans believe it
oausee dissase.

Zathe often--avry
day, after hard work

lags Soking and Alcohol. Limiting swoking and aloohol aomsumption or stremumous activity.
~ry xeare to your lifs. Bathing helpe prevent
- 3 okin infections, dan-
Parvonal ene. Persomal cleanliness and gewral howsshold claoy- druff, itohi rash-
il e o important in keeping Realthy. : /s

o2 ond dody odor.
Clothing. Selacting appropriate clothing for diffarent veather cown-

Ttions ie a very tmportant general health gare praotios. Dental Cxoves
The followving are some pemeral proceduree a patient will follaw in
Nealth of Children a dental amwrination:
i ldrew are vulmarabdle to many ohildivod dissasas from other fomily ¢ Cive :'rdﬁvi'ﬂ'_ﬂ_ one’e name and appointment times. Fill out
avwdere nd from their playmates. Special measurws nead 2o be takem mdical Watory form. Shau imsurance card.  Meit €n woiting roos.
to kesp children as healthy as possible. : Brter anmniny room Lhen called. )
© 4 sick child edowld sleep apart frow ohildren uho are well. Jit in epecial® chair chas dantiss adjusts (higher, lover,

leaning back).

* Sick people should mot de near babies or ewall children. * Bave teeth cleamed.

* Children living with a pereon with tuberculosis (T3) ehould be

follovsed by their doctor. _—(M—‘ - 3

. 14 y o Nave A X X

. !ﬁ‘ eXoutd . thed, ir olothes choir 0”"::« m-:!: dnlll:.:l'and filled. (An onssthetio may be
ingernai le cut often. . i : o pavn. )

i) Y . N et p tter resist Practice brushing aond flosaing teeth correct ly.

infactions.
* Childrwn need to be tawght the wportance of keeping cleom.

Bits and Pieces

This provides useful background information to consider as you develop
your lesson plan. Here you'll find charts, maps, signs, lists, sample
forms, definitions of terms and supplementary information about the lesson.
The audience for these pages is you, not your students. The pages may
spark ideas for special activities you can plan. It is up to you to de-
cide if you will integrate any of this information into the lessons, and
how.
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Handbook Resources

The resource sections include: (lassroom Aides, Cultural Orientation,
Lesson Planning and the Appendix. They provide information, teaching
options and questions to encourage teachers to examine their teaching.

The Techniques section of Settling In, Book 2 also contains ideas that
can be used in teaching the curriculum.

Teachers can refer to these sections for suggestions on how to teach,
information on what to teach, and also ideas on the why of teachina--
what makes teachers effective.

This approach calls for teachers to take responsibility for thinking
carefully about their work. It is based on the principle that all
teachers eventually decide for themselves what to do. Thev make choices
about the subject matter, about the students, about teaching and about
learning. The clearer and more conscious their decision-making, the
more effective their teaching can become.

These sections are intended for teachers to use on their own. They are
also intended for teacher supervisors to use as part of training sessions
with groups of teachers.

Note to the Teacher:

- Use the resource sections as a guide for reflecting on your ex-
periences in the classroom. What happens in class with you and
your students is a rich source of study. By looking closely and

openly at this, you can learn more about your job. Read all the
sections to see if they can help.

- The sections can serve as an introduction to questions and in-
formation that you need to consider as a cultural orientation
teacher. Use this to sharpen and justify your own point of view
on what culture is and what helps people learn.

- Compare your notes with fellow teachers or friends.

- Urite your comments and reactions in the text for easy reference.

Note to the Teacher Trainer/Educator

- Use the sections to provide information or suggestions for teachers.
- Use the questions as discussion topics in training sessions.
- Draw upon teachers' experiences in the classroom.

- Allow teachers to decide for themselves, but ask that they base
these decisions on fact, rather than opinions.

- Use the sections to clarify your own criteria for teaching teachers.

13. =0



Book 1

Units Pages
1. ORIENTATION 17 - 40
2. NUMBERS AND MONEY 41 - 60
3. COMMUNICATION 61 - 100
4. TIME MANAGEMENT 101 - 122
5. HOME 123 - 172
6. HEALTH 173 - 244
7. SOCIETY 245 - 296
8. REFUGEES AND IMMIGRANTS 297 - 326
Book 2
Units

9. COMMUNITY

10. TRAVEL AND TRANSPORTATION
11. MEASUREMENT

12. SHOPPING

13. FINANCES

14. EMPLOYMENT

15. RESETTLEMENT
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Lesson 1
Teacher/Student Relationship

"Welcome to cultural orientation class."

In the cultural orientation proyram, adult refugee students may be con-
fronted with a classroom atmosphere that is very different from what they
might have previously expected and/or experienced. In this lesson, stu-
dents describe expectations related to teacher/student relationships in

a non-formal adult education program and begin to build cooperative rela-
tionships with each other and the teacher.

Objectives The students will be able:

to indicate their.given and family names.

to share personal information with each other.

to write their given and family names in the proper position in a
sjtuation calling for both names.

to state expectations regardina teacher/student relationships
in a non-formal adult education program in which:

* asking questions is encouraged.
* students share the responsibility for their learning.
* active participation and self-expression are expected.

-17- 23




1 Teacher/Student Relationship

Raticnale

The cultural orientation classroom is an excellent setting for
building confidence in one's ability to figure things out, to

meet unexpected challenges successfully, to solve problems and
make choices. By creating and maintaining an atmosphere of mu-
tual trust and cooperation based on respect for the individual,
the participants in a C.0. class will be better able to work

individually and as a group towards gaining the confidence they

need. :
Skills
clarifying attitudes literacy: reading
clarifying information literacy: writing
weighing options
Materials
Item Quantity Activity
poster: personal data card* 1 per class 3c
personal data card (5" x 8")* 1 per student . 3c
chart: class data* 1 per class 3d
broken square* 5 squares per class 4a
envelope 5 per class 4a
unfamiliar object 3 per class 4b
letter card (A, B, C, D)* 4 per class 5a
valuation questions and answers*| 5 per class 5a
* preparation needed before class
Language
Vocabulary Literacy
What's your name? . first name NAME
My name is . last name FIRST
My first name is . (family members) LAST
last children FAMILY
I have children. teacher
student
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[wﬂ Teacher/ Student Relationship

Activities /’}\

Pre-Test Cultural
Exploration

3
Getting to
Kinow o

Each 7 n
Other (< / // Estimated

Assessment

A Qégii) Time
Learning lower<iniermediat :
Toaether

levels: 2 dave
advanced levels:
1 day

1 Pre-Test

Setting the Mood. Students, with teacher, work toward establishing
a classroom atmosphere of mutual trust and cooperation.

- Introduce yourself to the students and, if you are able to memorize
them, speak a few sentences in the students native language.

- Share some information about that particular class or term. Exemples:

* This is the first class I ever taught that is all men!

* We're lucky to have this classroom because it's in a
quiet area.

* A11 the teachers think this term will be special becaus::
it's starting at the beginning of the New Year.

- Ask the students how they feel. Are they happy, nervous, excited,
tirec, sick? How do they feel about studying here? TIid they have
any difficulty finding the room? Commuiicate your own excitement
about beginning this new class.

2 Cultural Exploration

Expectations. Students describe their experiences with and/or expec-

tations of teacher/student relationships in their native country and
in the refugee camp.

- Ask individual students to briefly explain their educational back-

grounds. Did they go to school? Where? How long? What did they
study?

--Conduct a Brainstorming session (see Techniques) in which students
think of a teacher they liked or admired and describe the qualities
of that teacher. Encourage those students without classroon experi-
ence to state their expectations of a good teacher. List all the
responses on th. blackboard.
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1 Tecacher/ Student Relationship

- Repeat th2 procedure above, listing the qualities of a good student.

- Review each list with the students. Exolain “hat some things about
a cultural orientation class are different fr-om an academic class
in their homeland and that they will discover the similarities and
differences as they participate.

3 Getting to Know Each Other

a Name Game. Students indicate their given and family names and the
given names of their classmates.

- Even though you introduced yourself at the beginning of the class,
repeat the self-introduction, this time using your full name in
the American name order (given, middle, family name). Ask students
to identify your given (first) name and your family (last) name.

- Ask students to explain their traditional name order.

- Have the students introduce themselves, stating given name followed
by family name. Next, place chairs for each student in a circle,
but not one for you. Stand in the circle with the students seated
around you. Say two of the students' given names. Those students
quickly try to exchange seats while you try to sit down on one of
the seats first. Whoever does not get a seat replaces you in the
middle of the circle and says two more names. Continue for five
to ten minutes.

b Paired Interview. Students introduce each other to the rest of the
ciass.

- Have students form pairs.

- Model a paired interview with the classroom aide, following a short
series of questions vou list on the blackboard. (In pre-literate
classes, draw pictures to indicate the questions to be asked.)
Samp” 2 questions:

* What's your name?

(answer in American name order)

* What is your hometown?

How long have you been in
(country of asylum or refugee
camp)?

* How many people in your family

are here with you?

* What did you do (What was your

job) in your native country?

* Do you have a job in the refugee

camp? What is it?

* What are your hobbies/interests?

- After students have asked their partners these questions, have
them introduce each other to the rest of the class, sharing the
answers they received. Assigr the following task: each student
must ask at least one clarification auestion of someone else in
the class.

*
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~ You may want to participate in this as well, sharing your personal
data with a partner and relating some of the students' personal
experiences or background to your own. (For example: "My older
brother is your age." "I'm interested in needlework, too." "My

father is a school teacher, too." '"What age are the children you
taught?" etc.)

Teacher/ Student Relationship

~ For future reference, you may want to record some of this informa-
tion in writing. Decide ahead of time what is important for you -
to know about your students and design relevant questions.

c Personal Data Cards. Students write each name in the proper posi-
tion in a situation calling for giver and family names.

~ Post a large sample "personal data card."
the card with the ctudents.

Review the words on
Cimplete the sample card using your

personal information.
Name @
Address p’
Birthdate Age b
Marital Status: M S W D
Sex: M F  Hobbies ///\\

- Distribute blank 5" x 8" personal data cards to the students.
Instruct them to complete the cards with their own information.

Encourage students to depict their hobbies with drawings if they
are unable to write the words.

- Collect the cards. Check them against a master list of students
(if you have one), note the information you consider important to
remember, correct and return the cards the following day.

d Data Chart. Students ask and answer questions about each other
using a chart for information.

- Post a blank data chart. Have the students ask and answer ques-

tions of and about each other using the chart as a guide. Fill
in their answers as they give them.
Name | Age |Birthplace) Mumber of | How long| Languages | Years of
Ckhildren in camp School
Lek 42 |Vientiane 5 2 yrs. Lao 10
French
Tai 36

- Keep referring to the chart throughout the first week or two as

a way of helping peopie get to know each other better and giving
them questiorn/answer practice.

-21-
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1 Teacher/ Student Relationship

- The information on the chart can also be used as a base for a
Story Line (se. Techniques) you and the students create.

4 Learning Together

a Broken Squares. Students work toagether to construct souares from
matched pieces of different sizes.

~ Distribute one envelope containing 2 "broken sguare" to each of
groups. (Each envelope contains four cardboard pieces that, wh
put together, make a square.) Instruct the group members to wo
together to form a '"square" with the pieces.

- When they have completed this, collect all the pieces and distr
bute one piece to each student. This time, all the students mu
walk around, trying to match their piece with three others to
form a square. Set a time 1imit to create some excitement.

- After all the squares have been put together, ask students how
they found the matching paits. Did they communicate with otter
What did they ask or say? Did they watch and observe? What we
they looking for? Could they have done tlis activity alone?
Were there disadvantages to working together to complete the ta
Were there advantages? What were they?

b Discovery. Students work together to identify the purpose of an
object from the U,S.

- Have the students form three groups. Conduct an Artifact activ
(see Techniques) in which each of the groups examines and ident
fies a different object. (Sample artifacts: a ruler, a shoe-h
a set of Cuisinnaire rods.)

- Bring the grouos together and have them share their discoveries
Encourage other students to consider the suggestions and make a
choice.

- Confirm the purpose oV each object. Ask students to explain ho
they came to their conclusions.

)
s

| ]
5 Assessment

a Making Choices. Students state expectations regarding teacher/st
dent relationships in a non-formal adult education program.

- Conduct a Valuation activity (see Techriques).

- Post a card marked "A" in one corner of the room, a "B" card in
another, and "C" and "D" cards in the other corners. Instruct

_22-
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[1 \ Teacher/ Student Relationship

all the students to stand. Explain that you will read a "class-
room situation" question, and four possible answers (A, B, C and
D). The students must choose an answer and move to the corre-
sponding corner of the room.

- Ask students to justify their answer choices. Correct any mis-
perceptions or misinformation. Continue with other questions.
Sample questions and answers:

* You are sitting in the classroom talking with
other students when the teacher enters the room.
What is the best thing to do?

a. Stand up.
b. Remain seated but look toward the teacher--
C— 1 pay attention.
c. Remain seated and keep your eyes down, out of
respect.

CORRECT ANSWER: B

This would be an appropriate way to show respect
for the teacher and will indicate your readiness
to begin the lesson.

* The teacher is talking to the class. You don't
understand something that is said. What should
you do?

a. Look at your neighbor's notes.
f ) b. Whisper to your neighbor for help.
c. Raise your hand and ask the teacher
to repeat and/or explain.
d. Wait until the end of class and then ask
the teacher.

CORRECT ANSWER: C

It is a good idea to ask for repetition or an
C) explanation. Other students may not have under-

stood either. If the teacher's explanation is
still unclear, ask the teacher after class to
expiain it further.

* Your teacher sometimes sits on the desk while
teaching, wears blue jeans to class and often
talks to the students informally after class.
What do you think? The teacher:

a. Doesn't take the job seriously.

b. Puts comfort before professionalism.

c. MWants students to think of her/him as
an equal.

d. Demonstrates normal behavior, by American
standards.

CORRECT ANSWER: D

Americans would consider this kind of behavior to be

-23-
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Teacher/Student Relationship

informal and not undignified or inappropriate
for a teacher or a professor.

- You ask the teacher a question. He or she doesn't
= know the answer. VYou rxpect the teacher to:

a. Say that we are only discussing the material
in the lesson plan--not outside material.

b. Tell you not to interrupt during the class.

c. Look up the answer and ctell you during the
next class.

CORRECT ANSWER: C

In American society, a teacher is usually not
embarassed to admit that he or she does not know
the answer to a student's aquestion. The teacher
will usually look up the answer or assign a stu-
dent to look up the answer and report to the class.

* You are late for class and the teacher is already

/ talking when you arrive. What do you do?

) a. Don't go to class.
(: b. Enter the classroom quietly and sit down.
> \\ c. Slam the door shut as you enter the classroom,
wave to your friend and start laughing.

\f/ CORRECT ANSWER: B

Since you have entered the class late, try not to
create any further disruption. Do not make a habit
of being tardy or the teacher will be upset.

b Proverbs. Students analyze American proverbs and identify some
underlying American values related to teaching and learning.

- Present a proverb. Have

students repeat it, ana- . .
lyze the meaning and Easier said than done.

identify some under-
lving values.

Act .ons speak louder than words.
- Ask students to give pro-

verbs on the same topic
from their own culture. Two heads are better than one.

Practice what you preach.

- Ask students to consider how the meanings of these proverbs re-
late to what they did in class. Briefly review the lesson's ac-
tivities. Have students state relevant proverbs. (Example:

Identifying the purpose of an unknown object/"Two heads are bett
than one."?

30
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[11 Teacher/ Student Relationship

Notes

Preparation

Establish ahead of time the kinds of information you, the teacher,
would find useful to know about your students. Design the interview
questions, data chart and personal data card accordingly to be sure
you collect the information you need.

Find someone who speaks your students' native language and ask that
person to teach you a few common phrases. {(Welcome. It's nice to
see you. My name is . How are you? etc.)

Language

Advanced Vocabulary. extended family members (aunt, uncle, mother-
in-Taw, etc.)

Advanced Structures. I speak (English). I am from . I have
been here (years/months).

Variations

Present some Letters from refugees (see Techniques) about their
initial reactions to the U.S., about school classes in camp and in
the U.S. or about the relevance of cultural orientation class to
life in their new country.

Concerns

The building and maintaining of a positive teacher/student relation-
ship is an on-going process, and is expressed in attitude and speech
as well as in the facilitation of and participation in classroom
activities. This lesson helps to establish patterns of active
learning for the classroom, patterns that must be reinforced a- i
continued throughout the cultural orientation course.

This lesson is closely related to Lesson 2, "First Steps," and it
may be effective to "mix and match" aspects of both lessons as you
think appropriate, teaching the two over a series of two to four days.

31
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1 Teacher/Student R:lationship

Bits and Pieces 1Expectations. For some students, this will
be their first time in a classroom. For
others, it will be their first time in a classroom in many years.
Some of the students may have attended school relaiively recently,
but it is likely those classes were much more formal than their cul-
tural orientation classes will be. Lecture, as opposed to student-
centered participatory activities, was perhaps the main teaching
method. Thus, their expectations of classroom atmosphere, learning
and the teacher/student relationship may be very different from what
you hope to establish in the CO program. It is important, therefore,
for the students to develop an understanding of expectations of
themselves and the teacher in a non-formal, adult education program.

Non-formal classes. A non-formal,
adult education classroom main-
tains an atmosphere of coopera-
tion, shared learming and mutual
respect. It is a setting in which
trust develops from active and
shared participation. Both the
teacher and the students learn
from each others' experiences,
knowledge, ideas and dreams.

3

Responsibility. All the participants are
expected to think independently and take
responsibility for their learning--
striving to assess tndividual and group
needs and to set gcals for themselves as
individuals and as a group. "Questioning'
18 seen as a sign of intellectual curios-
ity, intelligence and concern.

!

The Envirovment. Establishing a classroom
atmosphere in which people respect and feel
comfortable with each other is a stepping-
stone, a base for all that follows. It's

an on-going process, however, that re uires
your focus and attention. It provides ideas
for ways to set and build patterns of active
participation and learning. A positive and
constructive teacher/student relationship
facilitates the developing of cultural
survival skills and confidence that lie at
the core of the cultural orientation program.
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1 Teacher/Student Relationship

sN’ame Order

Name order varies among different cultural groups. Some people place
their family name first; others place a given name before a family
name. Still others have just one nane.

In the U.S., people assume that names are stated as given (first) name
first, followed by middle and/or family (last) name.

SARA BETH JONES

given middle family

first last
surname

People are free to keep their name in any order they choose. They
must be careful, however, to indicate which name they prefer to be
called. FEx:

My name is Mao Lee. Please call me Lee.

NA mE
(LAST)
(FIRsTY (MiopLe) 6
During their initial resettlement
ABORES and thereafter, refugees will be
DORESS TRemGTR FAe< required to fill out a variety of
> > forms. Learning to read form lan-
guage and to complete forms cor-
Corryd sTaTed rectly (including the signature)
is important.
Note that on forms, traditional
S16NATURE Amemlcczan name order may be re-
versed.
el Ve W N V8 0 "0 Wi U PRI, WA VR

33
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1 Teacher/Student Relationship

Planning

PRACTICFE
WHAT

You
PREACH
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Lesson 2
First Steps

"There is so much I want to know."

Refugees may feel overwhelmed by all that they need to learn how to do in
order to adjust to life in their new country. 1In this lesson, students
set goals for their cultural orieintation course and begin to organize
their "first steps" of resettlement, including how to interact with
Americans.

-
L]
L)

’ )

—_—

Objectives The students will be able:
- to state expectations of topics to be covered in the cultural
orientation program.

- to set goals--along with the teacher--for what they will study
in cultural orientation class.

- to describe skills they have used or developed in adjusting to
life in the refugee camp.

- to greet Americans according to American custom.
- to identify and describe classroom rules and program policies.
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First Steps

Rationale

Arriving in a new country presents many new challenges, one of
the most immediate and important being interaction and communica-

tion with people in an unfamiliar culture.

By recognizing what

one needs to know about the new society and learning procedures
for getting along--and settling in--adult learners take their
first steps toward successful resettlement.

Skills
assessing needs observing
determining priorities communicating in English
setting goals literacy: reading
Materials
Item Quantity Activity
newsprint, felt marker 6-8 each per ciass la, iv, 4
puppet as available la
blank paper 1 per student la
pictures: refugees in camps* | as available 2
name strips* 4-6 per class 3b
handout: Jazz Chant 1 per student 3c
(Personal Questions)*
* preparation needed before class
Language
Vocabulary Literacy
What's your name? name Ms.
My name is first name M
Where are you from? middle r-
I am from last Miss
Hello. How are you? (family members) Mrs.
I'm fine, thanks. friend D
It's nice to see you. teacher re
This is (name). .
This is my » (name). Good morning
How do vn' 797? afternoon
' . evening
It's nice .eet you. bye
-30-
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| 2 First Step

Activities — T

- :

Cultural
Exploration

&

Policies
and all levels: -

Estimated Time

Rules ] 2 days

1 Pre-Test

a

Story Line. Students '"create" a refugee family story and state

expectations of goals for topics to be covered in the cultural

orientation prodgram.

Using maps, pictures and question words, elicit from the student
a story (see Techniques: Story Line) of a "typical"® refugee
family (from the students' native country) including the family
members' backgrounds and ages. Students indicate how the family
moved from their homeland to a border camp and, finally, to a
refugee processing center.

Have the students draw pictures or use
puppets to explain the details of this
family's 1ife, keeping the story moving
until the family is boarding an airplane
bound for the U.S. (Ask each student to
create at least one part of the story.)

At this point in the story, stop the narrative ard ask the stu-
dents:

* What does this family need to know?

* What do the family members need to know how to do
once they arrive in the U.S.?

* What is going to happen to this family?

* tlhat problems will this family have immediately? Late

Distribute blank paper. Instruct students to list or draw answe
to the above questions. They can do this individually or in sma
groups.

Have everyone form a large group to share ideas of what this fam
ily needs to know and know how to do. Lead a Brainstorming sess
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(see Techniques) in which students expand their lists. Ask ques-
tions, if necessary, to elicit more specific responses. List on
the blackboard the topics and skills the students feel are important.

- Change the focus from the student-created refugee family to the
students themselves. Ask what they feel they need to study in
C.0. class. What do they expect to study and learn how to do

during this course? Are there topics that are different from
those already mentioned?

- Write their suggestions as objec