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ABSTRACT

The Nigerian Technical Teacher Training Project was
conducted by two agencies; (1) University of Manitoba/Red
River Community College and (2) University of New Brunswick.
The purpose or immediate goal was to provide for a Bachelor
of -.ion degree program (program profiles ~re ~ovided
for participating institutions) but long ran,. ,-.al was to
develop and provide Nigeria with a pool of trained technical

instructors.

More specifically this study focuses on the effectiveness of
mandate implementation. This evaluation addresses "success
(on/or weakness of) implementation" as perceived by Nigerian

and selected Canadian students, 'as well faculty/advisors,

The results generally revealed a positive reaction to what
had been acr-omplished. There were weaknesses identified
such as in onsity (time) of the program. From these
experiences a number of recommendations of a genera. and
snecific nature are provided to guide decision-makers who

are in a position to plan for future similar endeavors.

The initial results of the project were discussed widely
through presentations at ccnferences, seminars, and
submission of Project reports. This additional input was
assessed in light of the mandate and reactions of “he
various populations. The final result is as reported in the

recommendations chapter of Report II - Faculty/Advisor
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Perceptions of Nigerians Envolled in the Technical Teacher

Training Program.
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NIGERIAN TECHNICAL TEACHER TRAINING PROJECT

The following report is the first of two reports recardine
the assessment of the three year Technical Teacher Training
Proiject. The Project was conducted at the University of
Manitoba and the University of New Brunswick over a three

year period.

This report - Report I first provides the foundation on
which the assessment is based. However, the primary focus
of Report I are the perceptions of the Nigerian and Canadian
students. Information regarding the perceptions of these
two groups of students are provided in descriptive form

based on the results of respondent input.

The questionnaires, which structures the information from

respondents, are located in the Appéndices of Report II.

The recommendations and implications drawn from these data

are also provided in Report II.

- xii -




I. INTRODUCTION

Nigeria is a nation with a population of approximately
eighty million people made up of a multi-lingual,
multi-tribal groupings that differ in cultural and ethnic
backgrounds. Nigeria was a British colony until its
independence ii 1960. It became a Republic in 1963.
Currently, Nigeria is a Federation of nineteen states with

Lagos as the capital city.

Since independence the Republic of Nigeria has recognized
the importance of increasing the number of students entering
secondary and post-secondary vocational/technical programs.
The importance of development and the role education could
play, has been accentuated since the early 1970's as a
result of the oil bcom. The rapid development of this
industry further emphasized the need for skilled workers.

It was realized that the graduates of vocational/technical
training institutions would be an important ingredient in
the promotion of not only the industrial sector but also of
the nation in general. With the availability of the
financial resources resylting from the oil industry, the
government could finance rapid development of the
workforce's expertise. It was this drive for modernization
and the acquisition of new technology which gave the Federal
Government the impetus to sponsor students who would leave
Nigeria for countries that could assist students in

acquiring the skills needed by the Nigerian government. The
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"Crash Program" was one attempt to send Nigerian citizens

abroad to obtain the expertise the country lacked.

In the short term, utilizing»training facilities in other
countries can be of benefit, but in the long term it
establishes a dependence which is not totally acceptable.
Nigerian educators realized this and also realized that
before Nigerian training institutions could be established
and enlarged, properly trained instructors were needed to
teach in these facilities. Since Nigeria did not have
technical teacher education institutions, capable of
providing such instruction, representatives of the Federal
Ministry of Education travelled abroad to examine programs
in other countries and to identify potentially viable

nrograms that would serve their needs.

The Nigerian Federal Ministry of Education approached the
Canadian Bureau for International Education for assistance
in identifying appropriate training programs and then to act
on its behalf in negotiations with selected Canadian Teacher
Education Institutions. The Canadian Bureau for
International Education is a Canadian Government bureau
comprising several divisions. l. was the Contract Education
and Training Service Division which assumed responsibility
for administering the training program once the selection of

training institutions had been made.

~..us when it was decided to utilize the teacher preparation

programs at the University of Manitoba and the University of



New Brunswick, the Contract Education and Training Division
of the Canadian Bureau for International Education detailed
what institutional responsibility would entail and then

monitored the situaticn and administered student allowances

and benefits.

In summary, for the past twenty five years the number of
Nigerians going abroad, to obtain skills, has increased very
rapidly. In fact, the entire educational system has
experienced exponential growth, Greater emphasis has been
placed on education and training, once "0il boom
development'" got under way and financial resources became

more readily available.

The o0il industry has emphasized the fact that the world wide
dissemination of scientific knowledge and technological
innovations can have a tremenduous impact on a domestic
scene. Those who have been abroad and taken part in
programs such as the Crash Program and the Technical Teacher
Training Project, which present and explore new technology
and the most effective was of passing this information on to
others, are in a crucial position in terms of providing the
leadefship necessary for the Republic to decrease and then
eliminate its Jependence on the developed countries to
provide expatriate officials, advisors and specialists. It
will be such individuals, as those who were used in this
study, who will be the leaders who develop cadres of

administrators, teachers, researchers, politicians, business

17



entrepreneurs and other leaders who will form the foundation

of a modern community.

The two institutions selected to provide the technical
teacher preparation programs are institutions which have had
a long history of preparing prospective instructors for the
education and training institutions of their respective
provinces. Fach institution provides teacher preparation
experiences and ultimately a Bachelor of Education degree

with emphasis in vocational/technical training.

The contract between the institutions and the Canadian
Bureau for International Education dictated that the
training period would be for a maximum of two years (24
months). During that period of time the students were
required to complete all degree requirements. Time
restraints were based on the fact that the Nigerian students
would be graduates, or have equivalent qualifications, of a
two year technology program from a Canadian Community
College. This would make these students eligible for
advance credit. Advance credit was a very important feature
of the program. With this advance credit it would be
possible to complete degree requirements within the two year

period stipulated in the contract.

Another important fact to note is that restrictions such as
the time period, made the design of a "tailor made program"
imperative, since courses not normally scheduled had to be

offered during May to September time period. This also

- 4- 18
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required the adjustment of the degree format to compensate
for a wide variety of required courses, teaching and
industrial experiences. These had to be provided in such a
way that they would be in harmony with the regulations of

the respective institutions.

Program participants were eligible for admission and were

administered according to the following guidelines.

~ submit all transcripts of course work completed at other
institutions and provide evidence of work

experience/participation, if any.

-~ enroll in the appropriate teacher training program(s) and
register on a full time basis in the appropriate

university for the duration of their studies.

-~ upon successful completion of all academic requirements
of the respective institutions, the institution, which
the individual attended, would grant a Bachelor of

Education degree to that individual.

- not receive a teaching certificate or be eligible for a

Provincial teaching certification unless they:

a) are Canadian citizens or have obtained landed

immigrant status

b) submit appropriate documentation of work experience.

Work experience which is acceptable and verifiable.

ERIC ~
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c) possess an acceptable journeyman's certificate or
equivalent in a designated trade, which is a ma jor
subject area taught in the public school system and
also have a minimum of five/six years of approved
work experience in that trade, including the
apprenticeship period. For technology areas, and
areas other than designated trade areas, university

equivalency regulations would be applicable.

The intensive, time restricted programs which were designed
at the participating institutions were of twenty four months
duration with almost continuous instruction. There were
intakes of students at each institution with the initial
intake in September 1982 and the second intake in September

1983.
A. FPROGRAM GOALS AND OBJECTIVES

The mandate of the participating institutions was to develop
a vocational/technical educating training which would lead
to the Bachelor of Education degree. The long range
objective of this program was to provide Nigeria with a pool

of trained vocaticnal/technical instructors.
The objectives of the two degree programs were as follows:

1. to provide related and academic knowledge and skills to
enhance the student's background for

vocational/technical instructor preparation,



2. To provide pedagogical, professional knowledge and
skills related to the effective preparation of

instructors in vocational/technical education.

3. To provide the opportunity for Nigerian technical
students to obtain a recognized Bachelor of Education

degree.
B. PROGRAM FORMAT - UNIVERSITY OF MANITOBA

The University of Manitoba is a publiic institution
established in 1877 by an Act of the Manitoba Provincial
Legislature. The Faculty of Education which was responsible
for the Nigerian program, is dedicated to the preparation of
professional teachers who demonstrate competence and
scholarship in teaching as .well as a commiti 2nt to
continuing professional growth. The University, along with
the Red River Community College cooperated in providing the
total program, the University awarded the Bachelor of
Education degree, upon the student's successful completion

of the program requirements.

More specifically, the Alternative Vocational Teacher
Education Program at the University is an integrated program
offered jointly by the Faculty of Sducation and the Teacher
Education Division of Red River Community College. The
first year (30 credit hours) of the program is granted on

the strength of two years post-secondary technical training



which has beenrn successfully completed at a Canadian or other

approved institution(s),

Thirty three credit hours of the program were offered on the
campus of Red River Community College. Instruction was
provided during the months of May and August periods which
were within the twenty four months of the program. Table I
outlines the courses included in this segment of the
program, with their equivalent credit hours. The Red River
Community College Portion of the program had the students
enroll in professional courses in both general and
industrial education, along with general teaching methods.
The student teaching component of their program was provided

during this period.

Students attended the Faculty of Education during the
regular semesters of the two year period of rhe Alternatives
Vocational Teacher Education Program. While at the Faculty
of Education the students were enrolled in professional
education and vocational/technical education courses and
selected their second teachables from an approved 1list,

refer to Table II.



TABLE I

ALTERNATIVE VOCATIONAL TEACHER EDUCATION PROGRAM (AVTEP)

CREDIT HOURS REQUIRED BY RED RIVER COMMUNITY COLLEGE

39 33

30 credit hours B22-E204 Educational
transferred from Testing and Evaluation 3
approved two year
technical training B22-E206
completed at other Educational Psychology 3
Institution.

B23-E103

Audio Visual Education 3

B23-E201 Organizing
Industrial Education
Facilities 3

B23-E202 Principles of
Industrial Education 3

B23-E203 Course
Development in
Industrial Education 3

B24-TO30 Related
Technical and School
Experience Program 9

B23-E105 General

Teaching Methods I 3
B23-E205 General

Teaching Methods II 3
B23-E2301

Independent Study (3)
B23-E302

Independent Study (3)
(Optionali - by arrangement)




TABLE II

ALTERNATIVE VOCATIONAL TEACHER EDUCATION PROGRAM (AVTE)

CREDIT HOURS REQUIRED BY UNIVERSLTY OF MANITOBA
FACULTY OF EDUCATION

63

116.101 Social Foundations of Education 3
116.301 School Organization 3
4.091 English Composition 3
Vocational Education (6 credits)
(select two 1/2 courses from list) 3
81.205 Planning and Management 3
81.208 Problems and Trends 3
81.217 Business and Industrial Enterprises 3
81.309 Principles and Methods of Cooperative

Work Education - 3
One courses for the second teaching area 6
Vocational Education (12 credits)
(select appropriate block)
Health Occupation Block
81.211 Health Education 3
81.399 Independent Probl:am 3
81.209 Outdoor Education 3

Elect Educational Course 3
Trade & Technical Block
81.310 Technical Elective 3
81.311 Technical Elective 3
81.312 Technical Elective 3
81.313 Technical Elective 3
Related Occupations Block
(commercial art, food services, cosmetology)
81.399 Independent Problem 3
81.405 Media Production 3

Elect Education Courses 6

- 10 - 24



63202 Communications 3
43 .304 General Learning Disabilities 3
Vocational Education (6 credits)
81.4XX Laboratory Methods for Students

with Special Needs 3
81 .3XY Supervision of Vocational Education 3
Academic course for second teaching area 12
Elect either one additional academic course
in second teachable or one methods course
in the second teachable area 6

Possible areas for second teachable subjects:

Art

German

Music

French
History
English
Agriculture
Life Sciences
Ukrainian
Spanish
Sciences
Mathematics
Theatre
Geography
Computer Science

- I - 2:3
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C. PROGRAM FORMAT - UNIVERSITY OF NEW BRUNSWICK

The University of New Brunswick is a Provincial Public
institution which was established in 1785. The Division of
Vocational Education, within the Faculty of Education, was
responsible for the Nigerian Project. The Faculty of
Educaticn is responsible for the preparation of
professional, competent teachers for the provincial public
educational system. Since the University of New Brunswick
has the academic components (courses) and physical
facilities (laboratories) and other resources required to
provide degree requirements, the total program was contained
within the Faculty and Division. In other words a second
institution was required to help provide the teacher
training program. The University of New Brunswick had
complete control over the entire Nigerian Technical Teacher
Training Program and awarded the Bachelor of Education
degree upon the student's successful completion of the
program recqiirements. The program format, which was
utilized, was the one designed for those who have a
technology/trade background and have appropriate work

experience in the area for the required number of years.

Since the program was a Senate approved and recognized
University of New Brunswick degree program, specific
requirements had to be met. Each student and every program
had to be structured according to the regulations dictated

by the Senate, both in terms of the awarding of advance



credit and the selection of courses to be taken to complete

the degree.

The structure of the degree is outlined in Table III. This
is a program alvisor's guideline. Deviations from the
advisor's form, and indeed all courses in general, had to be
appreved by the studcnt's assigned program advisor. As a
person who had access to the files, and program, the Student
Advisor became knowledgeable of the student's background,
career goals and desires, so was in a good position to
support c.he flexibility required to meet individual

aspirations.

Tt 27



TABLE IIX

PROGRAM FORMAT
B.ED INDUSTRIAL VOCATIONAL PATTERN

STUDENT Student No.

FACULTY ADVISOR

COMPLETETD

A, Arts/Science (30-36 cr. hrs.) Secssion Date Credit
1 Math or approved Alternative
(6 cr. hrs.)

1 Science or approved alternative
(6 cr. hrs.)

Plus 18-24 cr. hrs.

B. Education (48 to 54 cr. hrs.)
EDUC 1003-Orientation tc Teaching

i004-Introduction to Teaching

2004-Child Development

2005~-Applied Learning
& Assessment

3004-Social, Philosophical
& Historical Foundations

3005-Admin. & Legal
.Foundations

EDCI 1214-Communications

1215-Communications

EDVO 3975-Teaching Industrial
Education

EDVO 4977-Curriculum Dev. in
Industrial Education

EDVO 4980-Industrial Vocation
Practicum

Plus 2 others in Vocational
Education (12 cr. hrs.)




Technical Specialty (VPTO 30 cr. hrs.)
Trade Competency

Technical Options

TOTAL 138

NOTE: The difference between the number of credit hours

allowed in the trade competency and work
experience area and the maximum credits allowed

for the technical specialty must be made up with
technical option courses.

-1 - 23
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In other words, based on the type of technolecgy program
through which the individual came and other pertinent
background information, the Program Advisor was able to
suggest courses which related to the supported individual's

area(s) of interest.

For example, in the arts and science areas, a pure math and
science could be taken or replaced with a type of math and
science course(s) given by another Faculty. The electives
in the Arts/Science areas could be mo-e math courses or more
of the science courses they had chosen. Depending on an
individual's interest, courses, such as sociology,

psychology, business administration, history and so on could

also be taken.

There was also some flexibility in the Edﬁcation'section of
the program. Canadian, more specifically New Brunswick,
School Law and orientation to public school teaching, along
with other segments of the education component were changed
as interests and regulations dictated. Certain courses were
not deemed appropriate format applicable to the Nigerian
program, for content would have little relationship to the
Nigerian situation. However, these courses remained in the
program format with the decision left to the student, and
the availability of courses, to Zdictate as to whether
certain education courses would be taken. All students had
to successfully complete the communication courses or

equivalent. The communication courses would meet university

T T30



English requirements for graduation but this requirement
could also be mci through the completion of basic English
courses, To complete the Education section of the prograh
such courses as methodology, curvriculum and a minimum of

twelve vocational/technical credit hours had to be taken.

The technical speciality section allowed the most
flexibility in terms of individualizing unique programs to
suit a student's aims and goals, while still meeting the
mandate of the Canadian Bureau for International Education.
The first area in the Technical section allows for advance
credit for previous technical, work/academic competency
gainéd via an approved route., As graduates with a
technology certificate, the students were eligible for and
awarded advance credit Based on their institute of
technology aﬁd/or tréde school/community college course
work. The remaining credits, to meet degree requirements,
depended on the major area of interest as defined by the
student and their technology studies. For instance, a
mecdical laboratory technician could take chemistry, biology
and nursing courses as technical electives, while a person
who graduated from a civil technology program could take
engineering courses. On the other hand it was also possible
for a student to take practical vocational laboratory
courses which related to their major area of interest and/or
broadened their technical background. Thus many students
took such courses as microcomputers, graphic communications,

energy, materials testing and so on.

o - ° 31
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To successfully complete the degree requirements, each
degree candidate had to successfully complete 138 credit
hours and 23 full course equivalents of course work. Each
candidate also had to maintain a minimum of a 2.0 grade

point average, in order to graduate.

All thec above regquivements had to be done in a maximum time
period of two calendar years. Therefore, as time progressed
updated advisor's forms were given to the students which
outlined courses which were being planned and scheduled with
the Nigerian group in mind. In most cases, if there were

conflicts, suitable replacements could be taken.

With the wide range of flexibility and the various
possibilities one could.imaging within the preceeding
discussion, it takes very little thought to think of a wide
variety of possible programs. This is why, if one examines
the twenty nine successful candidétes, there are not two
programs which are identical. In other words each program
was designed for the unique needs and interests of the

individual.

Because of the time restrictions placed on the program, some
components, available within the university, were not
available to the Nigerian students. If certain of these
components had been included in programs it would have

required more then the two years allowed.

BN



It was for this and other reasons that there was little
opportunity to formally place students in either a formal
practice teaching situation, which was éxternal to the
university, or to formally place them in an external
indastrial situation of any lengthy duration. In the final
analysis it was decided to delete these two components and
replace them with formal ccurse requirements which required
the student to practice teach and to enter industry anc
receive an industrial experience. This would also allow the
degree requirements to be completed within the time span

dictated.
D. RATIONAL NEED FOR EVALUATION

A large number of personnel - instructors, administrators,
student advisors and interested person have been involved in
the Nigerian Technical Teacher Training Program (TTTP),
since its inception in September 1982. In order to provide
some measure of the successes and shortcomings of the
Project, a feedback system was initiated which would provide

data for and reflect evaluative information.

This information would be of benefit, if not required, by
the participating groups in the Project. Students
registered in the program as well as instructors and other
responsible personnel would wish to receive such
information. Supporting agencies (in this case CBIE and the
Nigerian government) require information to determine the

extent to which their respective needs were met by the
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training provided. This is especially true for the
government of Nigeria, for responsible Government personnel
have to justify the considerable cost involved in the
transportation and living expenses, in addition to all the

training costs, of the participants.

Evaluative data reflecting program content, instructional
approach and finance would be most important information
because of its implications for the improvement of future
technical teacher training efforts. Future programs could
be made stronger and content more significantly related to

the country's needs than was the case in earlier projects.

Along with the above, and to be more specific, the following

reasons justify the need for evaluation to occur.

- provide all supporting agencies, Government of Nigeria,
Canadian Bureau for International Education and the
universities with data on which better selection and

placement decisions could be made.

- provide an overall assessment as to the success of the

Project.

- Pprovide all agencies and participating parties with data
which would assist in preparing more adequate orientation
programs -~ departure for Canada and return to Nigeria.
This would ensure a higher level of service to both

Canadian and Nigerian students.
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- provide more detailed structures from which to gain a
better understanding and sense of purpose between and
among the various agencies involved in this joint

venture.

— assist in establishing a base for monitoring, counsealling

and advising students.

- detcrmine if the vocational/technical teacher training
program is accomplishing the objectives they were

designed to accomplish.

-~ identify strengths and weaknesses of the training
programs which can be considered when determining future

improvements.

- determine whether the inputs of the training given -
inputs such as costs, time energy, etc. justify the

outcomes.
- establish a data base for future decision makers.
a) Benefits Derived from the Evaluation

1. Federal Ministry of Education_(FME)
- Justify allocatiou of resources for NTTP
contracted.
- International Education program
- Justify continuation or expansion of teacher

training programs in or for Nigeria

O
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— Possess a document from which to model
future/other such International

Education/training Programs

2. Canadian Bureau for International Education (CBIE)
- Justify appropriation for training programs
- Receive feedback on students' perception and
satisfaction
- Possess data on the quality of administration
which would lead to possible program

improvements.

3. Universi
- Review Program offerings
- Determine Program strengths
- Possess a reference model for future evaluation

effort

4, Students
- Influence future Program offerings

- Provide input for Program improvement

E. PROGRAM EVALUATION MODEL

Curriculum evaluation involves looking at the operation of a
program in real-life settings. The challenge is to collect
data from a vari:ty of information sources, from which valid

inferences can be drawn for the purposes of program decision

making.
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The T.T.T.P. was assessed through Stufflebeam's evaluation
model. Specifically, the investigators incorporated the
education protocols proposed by Stufflebeam (1969), Pautler
(1979) and Finch and Crunkelton (1979), as the method to
conceptualize systematically educational evaluation

procedures, refer to figure I.

Context, Input, Process and Froduct (CIPP) have been
espoused by Stufflebeam (1969) as quoted by Finch and
Crunkelton (1979) as the key ingredients of a comprehensive
evaluation, especially when information is gathered and used
for decision making. These four elements lay the foundation
for any comprehensive and systematically meaningful program

evaluation,

Since evaluation of an entire training program is cBmplex
and very time consuming, Project investigators decided to
identify the boundaries/parameters "Program Operation -
Process and Product Evaluation" upon which the entire

T.T.T.P. first and second groups could be assessed.
a) Program Initiation and Structure

Context Evaluation: This refers to the training program
environment in which the endeavor is possibly to be offered
and what general goals and specific objectives should be

incorporated.
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Input Evaluation: This refers to how resources and
ctrategies might be best utilized to achie =2 training
program objectives. Input evaluation focuses on "intended"

rather than "actual" outcomes.
b) Program Operation

Process Evaluation: This refers to the instructional
program, the curriculum, the facilities and the actual
teaching. Process evaluation is especially utilized when

the immediate effects of instruction are being examined.

Product Evaluation: This refers to the vocational teacher
education graduates and even the dropouts of the training
programs. Product evaluation utilizes the former
participants as a focal point in determining this aspect of
program quality. Information for this segment is usually

gathered from former students, supervisors and employers.

In using the CIPP model, the following factors are worthy of

note.

|

1. The question of "which is better?" can only be answered
in terms of a given context, specified levels of input
and a given outcome criterion. The context, level of

input and criterion of interest will vary considerably

across the consumers of the evaluation.
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2. It is important tc look at what happens to the program
in the classroom, in addition to what is suppose to

happen.

3. Redundancy through the use of multipie perspectives and
complimentary methodologies must be used to
counterbalance the multiple threats to validity inherent

in real-life settings.

4 . A balance must be maintained between breadth of focus
and precision of information. For instance a lot about

a little is as useless as a little about a lot.

F. APPLICATION

Preliminary objectives were developed in aliénment with the
training program cperational procédures. Objectives were
examined for accuracy and clarity; they were then assembled
with appropriate sub-categories, into survey instruments
with demensional ranking scale. The scale (Likert) ranged
from a rank of 1, indicating low importance to a value of 5,

indicating major importance.
The following instruments:

- Student Perception of T.T.T.P. - First and Second
Programs.
- Instructors/Professors Perception of Nigerian students -

First and Second Groups.




- Canadian Vocational/Technical Education Studen.'s
Perception of Nigerian colleagues - First and Second
Groups served as a besis to obtain some measurealble
indication about the training program operation

commitment,




IT. NIGERIAN STUDENT BACKGROUND

A, DEMOGRAPHIC INFORMATION

Demographic information concerning the Nigerian students,
who participated in this study, is provided in the following
sections., All respondents to the opinionnaire did not

i 'vide this information at all, while a few other
respondents did not provide all of the information
requested. In a number of cases when information was asked,
whi -h could be interpreted as being of a personal or
sensitive nature, some respondents were inclined to refuse

to provide a response.

AGE

The age information, related to the two groups of Nigerian
students at each of the Institutions, and is provided in the

following table.

TABLE I - AGE INFORMATION

Total
in each Number Mean
Group Responding Age S.D.
University of Manitoba
Group I 11 9 27.8 3.9
Group II 19 15 27.3 1.8
University of New Brunswick
Group 1 12 9 27.3 2.7
Group IT 17 13 26.5 1.6
- 27 -



For all practical purposes the average age of all the

Nigerian students combined was 27 years of age. The range

of ages for all respondents was 23 to 32 years.

YEARS IN CANADA

The years in Canada section déalt with that period of time
from when students first arrived in Canada to the time of
university program completion. Since the Nigerian students
had been part of the Crash Program they had spent two or
three years in Canada Prior to commencing their university
training. Those who responded with information, related to
their years in Canada, provided the basis for the following

summary.

TABLE II - TIME SPENT IN CANADA

Total Yrs, in
Per Number of Canada
Group Respondents Mean S.D.

University of Manitoba

Group 1 11 6 5.17 .4

Group II 19 10 6 .47
University of New Brunswick

Group I 12 9 5.3 .3

Group II 17 13 5.24 .2

The range of responses was from five to seven Years in
Canada. With the exception of a couple of students the

participants spent either five or siXx years in Canada. This

N -
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g2nerally breaks down to two to four years at a community
college, upon initial arrival in Canada, and two calendar
years doing the technical teacher training prc.ram at the

respective institutions,.

COMMUNITY COLLEGE - MAJOR AREA CF STUDY

The Nigerian students majored in eighteen different areas of
study while attending community colleges in Canada. That is
to say, that there were eighteen different areas represented
within the total group. The most popular programs were
civil engineering (8 students), mechanical engineering
technology (8 students), electrical engircering technology
(5 students) and business technology (4 students). These
four most popular or extensively used programs, along with
the other areas in which students were enrolled are noted by

program and numbers enrolled in Table III.

MOTHER'S AND FATHER'S OCCUPATIONS

Respondents were asked to indicate the occupations of
parents. Parent occupations are listed below according to
Group. Respondents utilized a variety of means to provide
information and, in some cases, indicate that the request
was not applicable. In certain instances, primarily»with
the mother's occupation, a response could be interpreted in
different ways. When this type of response was given the

data was not used.
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TARLE III

PROFILES OF 58 NIGERIAN STUDENTS ENROLLED IN THE TECHNICAL
TEACHER TRAINING PROGRAMS

AREA GROUP I GROUP 11 TOTAL

SEX (totals)

Male 20 34 54
Female 3 2 5

MARTIAL STATUS

Single 16 31 47
Married 7 5 12
MAJOR AREA OF COLLEGE STUDY:
Mechanical Technology 5 3 8
Civil Technology 5 3 8
Biochemical Technology 1 2 3
Electrical Technology - 3 3
Chemical Technology - 2 2
Electricial Eng. Tech. 2 3 5
Quantity Surveying Tech. 1 1 2
Applied Business Tech. 2 2 4
Architectural Tech. 2 2 4
Building Technology 2 1 3
Environmental Science - 1 3
Regional Planning Tech.
Farm Machinery Mechanics - 1
Medical Radiology 1 1 2
Diagnostic Tech.
Textile Technology 2 - 2
Agriculture 1 2 3
Laboratory Science - 2 2
Forest Resources - 2 2
Computer Science - 2 2

*»a
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TABLE IV

GROUP I

Father's Occupation: Mother's Occupation:
Farmer - 5 respondents Housewife - 3 respondents
Retired - 2 Trader - 3

Businessman - 3 Nurse -- 1

School Principal - 1 Petty Businesswoman - 3
Civil Servant -1 No Response -~ 3
Contractor - 1 Not Applicabie -~ 5
Nurse -1

No response - 4

GROUP II

Father's Occupation: Mother's Occupation:
Businessman - 3 Trader - 4

Civil Servant - 3 Housewife - 5
Self-employed (law) - 1 Farmer - 2

Farmer - 4 Businesswoman - 3
Teacher - 3 Consultant - 1
Chemistry - 1 Civil Servant - 1
Retired - 3 Deceased - 1

No Response - 9 Teacher - 1

No Response - 10
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MARITAL STATUS

The majority of students were single when they entered the
technical teacher training project. Forty seven of the
fifty nine students were single, This represented 80% of
the students in both groups. Twelve of the students
indicated that they had been married and this represented
21%Z of the total number of respondents. This information is

summarized in Table IIXII.




RESEARCH METHODOLOGY

A. PROCEDURES

This section briefly outlines the sample and opinionnaire
design employed in the collection of the data necessary for
the successful completion of the research study. The same
design was used when treating both the first and second
groups of Nigerian technical teacher training students. The
opinionnaire was designed to solicit the perceptions of the
Nigerian students concerning all facets of the Training

Project.

The investigator's interest in this study grew out of a
concern for effective implementation of the program.- The
study was to identify the éuccesses and/or failures -
strengths and weaknesses, of the total Project. The
opinions and perceptions of Nigerian students were
considered a valuable source of information which, along
with other sources, would be used to evaluate the

effectiveness of this program.

NIGERIAN STUDENT POPULATION AND SAMPLE

The selection of candidates for the Technical Teacher

Training Project was restricted in the sense that it was not
open to Nigerian students who were not in Canada at the time
when tne Project got under way, nor was the program open to

students who were not in Canada were not eligible for
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consideration. Thus the population was limited to the
Nigerian students who were completing technology programs in
Canada at the time the teacher training project was to

start.

Most, if not all, of the Nigerian students had been part of
what was referred to as the "Crash Program". This program
had brought students to Canada for a two Year technology
program. The Crash Program had allowed students to register
in a wide variety of technical areas. Areas such as civil
technology, medical laboratory technology, chemical
technology, forestry, foods, architecture and computer

science, were well represented.

Students had been placed in programs from coast to coast in
Canada, with a maximum of two or three students per
Institute of Technology or Community College. For the

Pu. ~oses of placement for the teacher training project,
students who were attending institutions near to the
University of Manitoba were placed in that fécility while
"eastern" students were placed in the University of New

Brunswick.

Individuals in the various "Crash Program Training
Institutions" were approached by the Canadian'Bureau for
International Education and asked if they were interested in
extending their stay in Canada. The extension of a two year

period would allow them to attend university and, if

ERIC
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successful, complete and qualify for a Bachelor of Education

degree.

This meant that with the two to four years they had already
spent in Canada, completing a technology program, plus the
two years at the university, students would have been in
Canada for a period of between four and six years. The
difficulty with this extension was that many of the students
had not been able to return home for a visit, so would be

away from their home for an extended period of time.

In summary, candidates were selected from Crash Program
students who were in Canada, had completed an equivalent of
a two year technology program and wgnted and agreed to
extend their time in Canada by at least a two year period in
order to complete a techﬁical teacher training degree

program.

The study comprised of a total of fifty nine Nigerian
students. The following table provides a breakdown as to

sex and. institution attended for the two intake groups.

TABLE V - NIGERIAN SAMPLE

Institution Group I Group II
University of Manitoba M=9 F=2 M=19 F=nil
University of New Brunswick M=11 F=1 M=15 F=2
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OPINTONNAIRE DESIGN

The survey instrument both in terms of structure and items,
was designed by the investigators at the respective
institutions. The instrument and the items it contained,
were derived from the past experiences of the investigators
and colleagues who had been involved in similar projects
with international students. Input was through informal
discussions with adminisirators, international and Canadian
students, cooperating teachers, industrial personnel and

various advisors who were interested in the Project.

The initial draft of the opinionnaire was submitted to
selected faculty members who had pPprevious exposure to
inte;national students studying in Canada and who themselves
had been involvéd in an overseas posting to Africa. Their(
reactions resulted in modifications, including addition as
well as deletion of items. By following this procedure, at
each institution, and then agreeing on a final version of
the instrument, it ensured consistency and there would be
similarity and uniformity of information collected at each

institution.

The final version of the instrument consisted of 147
LIKERT-TYPE items using a five point scale for response
purposes. One type of item(was labelled from strongly agree
to strongly disagree while the other type of item ranged
from very satisfied to very dissatisfied.. Open ended

questions and statements were provided at the end of the

£
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opinionnaire in order to cover those areas which either had
not been covered in the Likert response items or to cover

instances where an individual had a more specific statement
or example they felt strongly about and wanted to inform the

investigators of their feelings and views.

DATA COLLECTTION

The survey instrumernt went into use during the fall term of
1984. Those students who were still available at the -
participating institutions during this time received coded
opinionnaires in envelopes and in person. They were
requested to complete the opinionnaire and once finiSheq)it
was collected. For those students who had moved to other
parts of Canada or had returned to Nigeria, every effort was
made to also obtain their opinions and follow-ups were
conducted in an effort to gain as much information as
possible, Students who had moved away were those who were

part of the first intake of students. They had completed

their program of studies and in some cases had lef{t the

institution to travel or go home.

There were twenty three students in the first group to enter
the teacher training project. One student who had been at
the University of Manitoba had withdrawn and it was not
possible to locate that person. As indicated, there had
been twelve students in Group I at the University of New

Brunswick with the remainder of the total at the University



of Manitoba. There was an 86.9% response rate from the

first group cf Nigerian students.

The nerrand eronp Cranp IT received the survey instrument
during their final course work, summer session 1985. The
response rate feor this second group was 88.927%. A few

students did not respond to follow-up requests made by

investigators and/or classroom instructors.

DATA ANALYSIS

The investigators then proceeded to analyze the data
provided by the 34 Nigerian students whose perceptions of
the teacher training programs were obtained during the fall

term of-1984 and the summer of 1985.

Since the purpose of the study was to provide some measure
of the degree of success and/or failure of the various
components or aspects of the program, this study was
conceived as a feedback system to provide data for and
reflect upon evaluative information regarding program

implementation.

Analysis of information provided through the opinionnaire
survey was analyzed manually and presented descriptively by

separate and comparative groups.

It was necessary to survey each of the two distinct groups
at different time periods. Investigators wanted to obtain

the opinions of program participants when they were

4



approximately at the same stage of development in terms of
their program. Since Grcup I started their program one year
ahead of Group II, it was decided to wait as long as
possible before surveying Group I, then survey Group II as
they were coming to the end of their program., Thus Group I
was surveyed during the fall of 1984 when they had completed
their program requirements and Gfoup II were surveyed during
the summer of 1985 while the students were in the process of

finalizing their program requirements.

As noted earlier, the instrument contained 147 Likert-type
items which were clustered into common themes. In all cases
the same items were administered but, in the initial survey
the arrangement of the items was slightly different from &the
instrument aé used with Groﬁp I1. Items were organized
under a number of themes with the cluster or common themes

as follows:

. Staff Teaching
. Program Administration - CBIE
- Program Administration - Universities

. Sponsoring Agency

A

B

C

D

E. Curriculum - Courses
F. Curriculum - Work Experience

G. Currieulum - Teaching Practice

H. Curriculum - Academic Resources
I

. Program Assessment

[

Career Assessment

-39 - 55



K. Interaction with Host Culture
L. Self Assessment

M. Open Ended Questions

Results are presented in tabular form. Brief summaries of
the data are presented in the text. Due to the large volume
of data, an attempt is made to keep textual commenis to a
minimum. in another attempt at brevity the information
obtained from the two institutions are combined where
responses are identical or very similar - as can be seen
this will be in the vast majority of cases. Where
responses, between the two institutions are not similar or
where program differences require additional clarification,
further explanation will detail the differences between the

two participating agencies.

RESPONSE RATE

An attempt was made to obtain the reactions of all the
Nigerian students who were involved in the Project. An
attempt was also made to obtain a representative sample of
those who had been, in some direct way, associated with the
Nigerian students. The response rate was very encouraging,
with approximately 887% of the Nigerian students providing aﬁ
input. It should be noted that some students were either
not available, they had returned to Nigeria early or, for a
personal reason, did not respond to the request for

information.




In addition to the above statements and comments, there were
occasional situations where respondents did not respond to
all questions posed or statements made. Where this
occurred, it was treated as missing data. Thus some items
will have a lower total response rate than the majority of
items. Since respondents were not required to identify
themselves, it was not possible to determine reasons for a
non-response situation. In other words, in situations where
there was missing data-or someone did not return an
opinionnaire there was no possibie way to check to determine
who had or had not participated or why an individual decided

not to respond to a specific item.



III. NIGERIAN STUDENT PERCEPTIONS

SECTION A: STAFF TE "HING

This section of the opinionnaire asked the Nigerian students
to provide their perceptions or views regarding various
functions of the teaching faculty with whonm they had come in
contact. In other words teaching faculty refers to those
instructors who ‘had classroom contact with the Nigerian

students at one of the participating institutions.

Item Al: Teacher Preparedness

Results for this item are presented by individual groups in
Table VI and in total in Table VII. Taking the two groups
togethgr, 887% of respondents agreed or strongly agreed, that
instructor preparation was "very good". About 6% of
respondents were neutral while 6% disagreed in some degree.
There appears to be no strong between-group differences.
Ninety-four percent of Group II agreed/strongly agreed that
instructor preparation was very good, with one respondent
strongly disagreeing with this statement. Seventy-nine
percent of Group I agreed with this statement, while 167 (3)

remained undecided.

Item A2: Knowledge of Subject Matter

Ninety-two percent of Nigerian participants indicated that
they agree that instructor knowledge was "very good", with

6%Z remaining neutral, and 2% indicating slight disagreement.
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Both groups (90% and 94%) strongly agreed/agreed with this

statement.

Item A3: Presentation of Subject Matter

Tables VI and VII summarize data regarding the presentation
of subject matter. Looking at both group combined, 86% of
respondents indicated that they agreed or agreed strongly,
that presentation of subject matter was "very good".
Neutral responses composed 10% of total responses while 43
indicéted some level of disagreement. No strong group

differences were found.

Item A4: Stimulation of Interest

While responses to this question tended to be positive, 247
of respondents of both groups indicated tﬁat they were
neutral. About 72% of students indicated that they agreed
Oor strongly agreed that the instructor stimulated interest,
while 47 indicated that they disagreed. Again, group

differences appear small.

Item A5: Use of Class Time

Tables VI and VII present data regarding effective use of
tlass time. Here, 887 of respondents indicated that they
agreed or strongly agreed that use of class time was
effective, with 8% remaining neutral, and 4% indicating
disagreement. Both Group I (84%) and II (917%Z) viewed

positively the use of class time.
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Item A6: Instructor Attendance

Again results represented Table VI and Table VII regarding
whether instructor attendance was reliable. The large

ma jority of both groups of Nigerian students (86%) indicated
that they agreed or strongly agreed that attendance was

reliable, with 8% indicating neutrally and 6% disagreeing.

Item A7: Instructor Availability

In total, of the students 84% agreed to some degree that
instructors were readily available, with 129% remaining
neutral, and 4% indicating disagreement. There was a
tendency for Group II members to choose the "neutral™option

more frequently than those in Group 1I.

Item AS8: Provision of Time to Deal with Problems

Table VI and Table VII summarizes data for this item. About
747% indicated that they agreed or strongly agreed that
"Instructors providedlenough time to deal with my problems",
and 6% indicating some form of disagreement. Twenty-six and
sixteen percent respectfully of each group indicated that

they were undecided about this statement.

Item A9: Clear Explanation of Requirements

In all, 86%Z of respondents {see Table VII) indicated that
they agreed or sfrongly agreed that requirements were
clearly explained. About 87 indicated neutrality, while
only three students (6%) indicated that instructors did not

clearly explain requirements.

<
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Item A1l1O: Assipnments Related to Nigerian Needs

Respondents were asked if assignments could be related to
Nigerian needs. Table VII indicates that 60% of respondents
agreed, or strongly agreed, with 26% remaining neutral.
While responses for this item are very positive only four
students (87%) disagreed and three (6%) strongly disagreed

with this statement.

Item All: Individual Help Available

About 72% of respondents indicated that they agreed or
strongly agreed that instructors were willing to give
individual help wnen asked. Of the reraining students, 24%
indicated neutrality and only two students (47%Z) indicating

disagreement.

Item Al12: Interest in Nigerian Problems

Students were asked if they agreed or disagreed that
instructors were interested in Nigerian problems. Only 33%
indicated that they agreed or strongly agreed, with 27%
remaining neutral, and 20% expressing disagreement. No
consensus is apparent, with about equal frequencies falling

into the agree, neutral, and disagree categories (see Table

1).

Item Al13: Use of Nigerian Examples

Students were asked whether instructors allowed Nigerian
examples to enter discussions. Table VII indicates that
about 637 agreed or strongly agreed that Nigerian examples

were "allowed" with 22% remaining neutral and 15% indicating

bi




disagreement. Twel~ percent of Group II and five percent

of Group I strongl disagreed with this statement (see Table

I).

Ttem Alé4: Helped Students Become Aware of Canadian

Problems
Forty-nine percent of respondents agregd or strongly agreed
that instructors helped them understand Canadian problems,
with 387 remaining neutral, and 137% disagreeing, or strongly
disagreeing. Group II indicated fewer neutral responses
than Group I. The four students who disagreed or strongly

disagreed with this statement were members of Group II.

Item Al5: Instructors Made Effort to Learn About Nigerian

Problems
Tables VI and VII summarize these responses. Agree, and
strongly agreed responses cqmposed 60%Z of the total, with
277% of students remaining neutral and 13% disagreeing.

Again, this disagreement was highest amongst students in

Group II (19%).

Item Al6: Teaching Ability of Community College Staff

This item, and the following one, required respondents to
indicate degree of satisfaction on a scale ranging from very
satisfied to very dissatisfied. Tables VI and .VII summarize
this data. By far the large majority of students (86%)
indicated that they were satisfied, or very satisfied, with
only 6% indicating dissatisfaction. The three students who

registered dissatisfaction were among Group II member.
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Item Al7: Teaching Ability of University Staff{f

As Tables VI and VII indicate, the large majority (923%)
indicated some degree of satisfaction, with 10% of Group I

students indicating undecided and (3%) '

'very dissatisfied"
responses. When the perception data for both universities
and college staff teaching abilities was combined (A18),
Group I (927Z) students registered positive satisfaction for
the performance of their instructors. Eighty-five percent

of Group I1 members expressed satisfaction with six percent

indicating some degree of dissatisfaction.

SUMMARY: Scection A - Staff Teaching

Overall, it appears that teaching staff were very well
perceived. There were no items to which more than one third
of respondents indicated disagreement. The final two items
in this section regarding level of overall satisfaction with
university and college teaching staff corroborate the
findings based on other items that the Nigerian students

held overall verylpositive perceptions of teaching staff.

However, for some items, responses were less positive than

"neutral"

others, as a result of a high percentage of
responses. Areas where this seemed to occur centered around
the relationship of assignments to Nigerian needs,
instructor interest in Nigerian problems, allowance of
Nigerian examples, and instructor effort to learn about

Nigerian problems. A similar pattern, of a high degree of

neutfality occurred with respect to the itcem regarding



"becoming aware of Canadian problems". For these items it
may be that respondents did not feel very positive, but also
did not feel strongly negative enough to indicate a

"disagree'" category.

In general, 897 of students had very positive perceptions of
teaching staff, and rarely chose one of the "disagree"
categories. In addition data indicates that both groups

tended to answer the questions in similar ways.
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TABLE VII

PERCEPTIONS OF NIGERIAN STUDENTS REGAROING THE
EFFECTIVENESS OF THEIR INSTRUCTORS IN THE
TECHNICAL TEACHER TRAINING PROGRAM

(TOTALS - BOTH GROUPS)

S S S S S

STRONGLY STRONGLY
Q. No. STAFF  TEACHING STATEMENTS

DISAGREE DISAGPFE UNDECIDED AGREE AGREE
1. Instructor preparation for class was very good. 1 2 3 26 18
{2%) (4%) (6%) (52%) (35%)

2. Instructor knowledge of subject matter was very good. 0 1 3 23 23
(2%) {6%) {46%) (46%)

2 5 27 17
3. Presentation of subject matter was very good. 0 (4%) (10%) (£3%) (33%)
4. The {astructor stimulated my interest. 0 (EZ) (%EZ) (E%Z‘ (%31)
S, Use of classtime was effective, 0 (Ex) (gx) (ggﬂ (:1,31)
6. Instructor ~ttendance was reliable, (;x) (Ez) (gx) (ggi) (Egz)
7. Instzuctors were readily avatlable, 0 (Ei) (?21) (EEZ) (Eh)

8 Instructors provided enouch time to deal with 1 2 10 19 19
] 9 my problems (2%) (4%) (20%) (377) (37%)

9 Instructors clcarly explained requirements. 2 1 4 26 18
* (4%) (2%) (8%} (51%) (35%)
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TABLE VII (Continued)

PERCEPTICNS OF NIGERIAN STUDENTS REGARDING THE
EFFECTIVENESS OF THEIR INSTRUCTORS IN THE
TEC'INICAL TEACHER TRAINING PROGRAM
(TOTALS - BOTH GROUPS)

STRONGLY ' STRONGLY | TOTAL
STAFF  TEACHING STATEMENT D1SAGREE D1SAGREE UNDECIDED AGREE AGREE RESP.
. 3 4 13 18 12
Assigiments could be relatec to the needs of Nigeriz. (6%) (8%) (26%) (36%) (24%) 50
1 Instructors were willing to give individualized help 0 2 12 16 21 51
: when asked. (4x) (24x) (312) (41%)
’ 3 7 14 14 13
‘ 12. Instructors were {nterested in Nigerian problems. (6%) (142) (27%) (27%) (26%) 51
13 Instructors allowed Nigerian e:amples to enter class 5 3 11 21 11 51
: discussions. (9%) (6%) (22%) (41%) (22%)
14 Instructcrs helped you to becom more aware of Canadfan 2 3 19 14 11 51
: problems (4x) (9%) (138%) (27%) (22%)
15 Instructors made an effont to learn about Nigerian 2 5 14 13 17 51
: problems. (4%) (9%) (27%) (25%) (35%)
16. Teaching ability of conmunity college staff, 0 (g‘) (4 ) (30 ) (14 ) 51
8% 59% 27%
o N | IR IR BT 29 16
17. Teaching ability of university staff; (2x) 0 (62) (57%) (35%) 51
18, Staff Teaching: University and college staff combined. 1 3 s 59 30 e
(0%) (22) (9%) (58%) (31%)
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SECTION B: PROGRAM ADMINISTRATION - C.B.I.E.

A total of 17 jitems were included in a section entitled
Program Administration - C.B.I.E. Questions Bl to B8 made
use of the satisfied-dissatisfied dimension, while the

remainder made use of the agree-disagree dimension.

Item Bl: C.B.I.E. Officer

Tables VIII and IX present the data regarding students'
levels of satisfaction with the C.B.I.E. officer.
Approximately 59% of respondents indicated that they were
either very satisfied, or sétisfied, with 187 being
undecided. A total of 16%Z of all respondents indicated some
level of dissatisfaction, with 7% indicating that they were
"very dissatisfied”". A larger .percentage of Group. I
students (26%) tﬁan Groﬁp IT respondents (22%) registered

some degree of dissatisfaction with the C.B.I.E. officer.

Item B2: C.B.I.E. Communications

Forty-two percent of the students indicated that they were
"satisfied" with C.B.I.E. communications while 25% remained
undecided. Twelve percent of respondents indicated some
level of dissatisfaction with 21% (10) of all respondents
indicating that they were "very dissatisfied". A greater
degree of dissatisfaction was indicated by Group II (38%)

than Group I (217%).




Item B3: Salary Stipends

The data regarding student perceptions of salary stipends is
included in Tables VIII and IX. Thirty-one percent of
respondents indicated that they were '"satisfied" with 2 or
4% in the very satisfied category. A total of 24% were
undecided while 41% (21) of respondents indicated some level
of dissatisfaction. Of the entire sample, 27% (14)
indicated that they were "very dissatisfied". The second
group exhibited greater dissatisfaction as compared to Group
I, with 287 (9) of the second group indicating they were

"very dissatisfied".

Item B4: C.B.I.E. Policies

Students were asked to provide data regarding their
perceptions of C.B.I.E. policies. Only 31% of respondents
indicated any degree of satisfaction, with 31% remaining
undecided. The "dissatisfied" category accounted for

127 (6).

Item B5: Medical Benefits

Responses regarding medical benefits are summari;ed in
Tables VIII and IX. About 70% of respondents indicated some
level of satisfaction with medical services, while 8% were
undecided. Twelve percent (6) indicated some level of
dissatisfaction. Proportionately, Group II had about three
times as many '"dissatisfied" or "very dissatisfied"

responses, as compared with Group I.



Item B6: Travel Arrangements Return to Nigeria

Eight percent (4) of the respondents indicated that they
were very satisfied, with return travel arrangements to
Nigeria while 277% responded in the "satisfied" category.
About 207 fell in the "undecided" category, while
twenty-three (45%) of the respondents were "dissatisfied" or
"very dissatisfied". This is particularly highlighted for
Group II (Table IX) where a total of 28% indicated some
dissatisfaction, with 287 (9) in the "very dissatisfied"

category.

Item B7: Shipment of Personal Effects

The degree of satisfaction regarding personal effects
shipment is summarized in Tables VIII and IX. Only 20%
.indicgted a degree of satisfaction, while- 35% Qere
undecided, and a total of 45% (23) classified as
"dissatisfied" or "very dissatisfied". Group I seeemed to
be more satisfied with the manner in which this
responsibility was handled than studeﬁts in Group II where

members indicated only 9% (3) satisfaction.

Item B8: C.B.I.E. Briefing

The Nigerian students were asked to indicate their
satisfaction with the briefing session conducted by C.B.I.E.
A total of 537 of respondents (see Table VIII) indicated a
degree of satisfaction, with four persons being "very
satisfied". The "undecided" category accounted for 22% of

the responses, while a total of 25% (13) were dissatisfied




to some extent. Group II, students seemed somewhat less
satisfied with the riefing--all 5 respondents who chose

"very dissatisfied" were from Group II.

Iﬁem BO: Overall Assistance from C.B.I.E.

Respondents were asked whether they agreed or disagreed with
the statement "overall assistance I received from C.B.I.E.
was good". Tables VIII-A and IX-A summariée these
responses. Overall, 567 of respondents agreed or strongly
agreed, with 167 remiining neutral, and about 28%
disagreeing to some. Five members of Group II (16%)

strongly disagree with this statement.

Item B10: Adequate Information and Time was Provided by

C.B.I.E.
Participants responses to the above item are shown in Tables
VIII-A and IX-A. About 52% of respondents indicated some
level of agreement, 207% remained neutral and 28% disagreed
or strongly disagreed. A larger number of Group I members
(32%Z) than those in Group II (25%) disagreed with this

statement.

Item Bll: I Recgived Adequate Help when Transferring from

-the Community College to the University

About 637% (30) of respondents indicated agreement or strong
agreement with the statement, with 123 remaining neutral,
and 257 (12) disagreeing to some extent. In total an equal

number of people agreed with this statement as disagreed

- 57 - 73



with 'it, however, agreement was stronger amongst Group II

students (68%) than those in Group I (58%).

Item B1l2: Health and Medical Benefits

In Tables VIII-A and IX-A responses are summarized regarding
agreement with the statement "Overall health and medical
benefits were satisfactory" A majority of 80% (41)
expressed some level of agreement with this statement, with
127 remaining neutral. In general, students had positive
perceptions of health care with only 8% (4) expressing some

dissatisfaction with this service.

Item B13: Beforz Departure, I Expected My Overseas

Program to be a Rewarding Experience

This item identifies student program expectations before
arrival in Cana&a.- Tablés VIII-A and IX-A indicate that the
large majority of participants (94%) had bositive
expectations about how rewarding the overseas program would
be. Two respondents. were undecided (4%) while another

student disagreed with this statement.

Item Bl4: 'While still in Nigeria I was Adequately

Prepared for Canada..."

Results for this item show that slightly over half 54% (28)
of the students indicated agreement, while 32% expressed
some concern about the adequacy of preparation by indicating
some level of disagreement. Neutral responses accounted for
(147Z). A larger percentage of Group I members (58%) than

those in Group II (53%) agreed with this statement.

- 58 - 74



Item B1l5: 1 was Adequately Prepared to Face the

Challenges of Overseas Work

This item, as with the previous one, examines student
perceptions of the level of preparation for overseas life.
Tables VIII-A and IX-A show that 64% of respondents agreed
that their preparation was adequate for overseas work, with
12%Z remaining neutral and 24% indicating some level of
disagreement. Thus, about twice the number of students felt
they were prepared adequately than felt that they were not

adequately prepared.

Item Bl6: Before Departure I Never Doubted I Would do

Well in My Program

.Tables VIII-A and IX-A show that of the 51 respondents, only
twe persons expressed disagreement with this statement. A
total of 76%Z of participants indicated that before the
program, they did not doubt that they would be successful.

There were six undecided (neutral) student responses.

Item B17: I Have Done a Very Good Job of Fulfilling My

Responsibilities

The large majority (92%) of students felt that they had been
effective in fulfilling their responsibilities towards the
program. Two respondents (4%) remained neutral (undecided)
while another student in Group II strongly disagreed.
Apparently most of the Nigerian students felt they can(do

very well at taking on responsibilities in theif'overseas



training. Data for this item is contained in Tables VIII-A

and IX-A.

SUMMARY: Section B - Program Administration - C.B.I.E.

Items which elicited more '"positive ﬁerception" responses,
than "negative perception" responses included items
referring to: medical benefits, overail assistance from
C.B.I.E., expectations of a rewarding experience,
preparation while still in Nigeria and other preparation,
fulfillment of own responsibilities and confidence of

success in the program.

Areas where there were more ''negative resﬁonses" than
positive included: salary stipends, C.B.I.E. policies,
travel arrangements return to Nigeria, shipment of personal
effects, C.B.I.E. briefing, and provision of information and
time by C.B.I.E., receiving help in transferring from

college to university.

Most of the items in this section which elicited negative
responses were in connection with C.B.I.E. However, it
should be noted that when students were asked whether they
agreed that "overall assistance from C.B.I.E. was good" more
respondents agreed than disagreed. This is in contrast
with other more specific items about C.B.I.E. It is

difficult to interpret these conflicting finlings.

Overall then, there appears to be some concerns regarding

the functioning of C.B.I.E. in the program, although, when



asked about "overall assistance" slightly more people felt

that it was good.
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SECTION C: PROGRAM ADMINISTRATION - UNIVERSITY

This section included items related to program
administration at the University of Manitoba and University
of New Brunswick. It consisted of a seven item scale using

the satisfied-dissatisfied dimension.

Item Cl: University Program Coordinator/Advisor

Tables X and XI indicate responses for this item. Over
two-thirds of the students (80%) expressed some level of
satisfaction with the program coordinator/advisor, with 12%
remaining undecided, and about 8% expressing

dissatisfaction.

Item C2: University International Student Advisor

Approximately 637 of the students expressed some degree of
satisfaction with the seminars of the office of
International Student Advisor, with a quarter (25%)
remaining undecided. Only six students (123%) registering
dissatisfaction. Seventy-nine percent of the students in

Group I and 63% of those in Group II provided satisfied

responses.

Item C3: University Communications

It can be seen from Tables X and XI that 66% of students
indicated some level of satisfaction regarding university
communications, with 277 remaining undecided and 7%

expressing some degree of dissatisfaction. Satisfaction was

QC
o




higher amongst Group I members (74%) than those in Grouy II

(63%).

Item C4: University Policies

Sixty-nine percent of the students expressed some degree of
satisfaction with university policies regyarding their
program, while 217 remained undecided and 10%Z expressing

some degree of dJdissatisfaction.

Item C5: University Briefing

This item requested information regarding degree of
satisfaction with university briefang. In Tables X and XI,
it can be seen that eighteen of the respondents (35%) were
undecided. Over half (57%) were satisfied or very
satisfied, with 87 showing dissatisfaction. One member in
Graup I and three in Group Ii expressed dissatisfaction with

this statement.

Item C6: Orientation and Adjustment to Upiversity

Tables X and XI show that 627 or respundents indicated
either "very satisfied" or "satisfied" with the orientation
and adjustment to university work, with 22% undecided and
about 167 being dissatisfied to some degree. There was a
significant difference in the number of undecided (neutral)
responses between the members cf Group I (37%) and Group II

(13%).



Item C7: Program Ailvisor Willing to Give Assistance

For this item respondents indicated a high degree of
satisfaction. Tables X and XI indicate that 76% stated some
degree of satisfaction with 12% being undecided. The
remainder, 127 (6), fell into "dissatisfied" or "very
dissatisfied" categories. .One student in Group I and 15% of
Group II members expressed dissatisfaction with the

assistance of the program advisor.

SUMMARY: Section C - Program Administration - University

For all items in this section about the University's role in
program administration, more respondents indicated
satisfaction than dissatisfaction. Apparently the role of

the University is perceived positively.
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SECTION D: SPONSORING AGENCY

This section consisted of four items, using the

satisfied-dissatisfied scale.

Item D1: Government of Nigeria Communications

Tables XII and XIII indicate that very few students (327%)
were satisfied with Nigerian government communications, with
nearly half 447 indicating some degree of dissatisfaction.
About 24% remained undecided. Dissatisfaction was stronger

amongst Group II students (54%) than those in Group I (27%).

Item D2: Government of Nigeria Policies

For this item 447 of students expressed some degree of
satisfaction, while 327 indicated some dissatisfaction.
Expressiohs of dissatisfaction were stronger amongst Group

IT students (42%) than Group I members (16%).

Item D3: Travel to Canada

Tables XII and XIII show that a majority (76%) were
satisfied with these travel arrangements to Canada with 8%
indicating some degree of dissatisfaction and 16% remaining
undecided. Seventy-nine percent of Group I members and 76%
of Group II students expressed satisfaction with these

travel arrangements.

Item D4: Government of Nigeria Briefing

Only 33% (17) of the students indicated a degree of
satisfaction with this briefing, while 44% (21) indicated a

degree of dissatisfaction. About 25% were undecided. Group

-71 - 87/



IT respondents were more satisfied (38%Z) than those in Group

I (27%).

SUMMARY: Sponsoring Agency

Except for travel arrangements to Canada, it appears that
student perceptions of the role of the Nigerian government
in the program were not positive, particularly with respect

to communications.
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PERCEPTICNS OF NIGERIAN STUDENTS REGARDING THE DEGREE OF
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SECTION E: CURRICULUM (Course - University/College)

Eight questions were included in this section, dealing with
student perceptions of the various types of courses at the
university or college. These items used the agree—-disagree

scale and are summarized in Tables XIV and XV.

Item El1 to E5: Contributions of Various Course Types

Towards Professional Development

These items requested respondents to indicate the degree to
which they agreed or disagreed that science courses, arts
courses, technical elective courses, education courses, and

English/communication courses "made an important

contribution to the program".

Results for these items are presented in Tables XIV and XV.
To summarize, the majority of students indicated agreement,
with respect to science‘courses, education courses, and
english/communication courses, with at least 60% (36)
agreeing that they made an important contribution to their
professional development. Also, more students agreed (64%)
than disagreed (16%Z) that arts courses made an important
contribution to their teacher training. While over 68% (35)
felt technical elective courses made an important

contribution to .their teacher training.

Items E6 and E7: Flexibiiity to Take Electives

These two items requested students to indicate level of

agreement with respect to the flexibility allowed to take

i




technicai electives and g aeral electives, It should be
noted that only at the Univeisity of Manitoba/Red River
Community Culiege, the program designates the technical

alective as required.

Results are summarized in Tables XIV and XV. It can be seen
that approximately half or 49% of respondents felt that
there was sufficient flexibility to take technical elective
courses, with only 30% agreeing that there was insufficient

flexibility.

With respect to general electives, 16% disagree that there
was enough flexibility, with 237 being neutral, and 61% (31)

indicating agreement that there was enough flexibility.

Item ES8: Courses Helped Me Appreciate the History of

Education

For this item, summarized in Tables XIV and XV, 74%
indicated that they agreed with this statement, with 147
remaining neutral, and 12% indicating some level of
disagreement. A larger percentage of Group I students (21%)

than Group II members (6%) disagreed with this statement.

SUMMARY: Séction E - Curriculum (Courses,

University/College)

Respondents indicated that they felt that science courses,
education courses, English/zommunication courses had made
important contributions to their programs. Arts courses and

technical elective courses were also positively received.

32
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Respondents further indicated that they felt that there was

enough flexibility to take general and technical electuive

courses.

Finally, a majority of students agreed that courses helped
in developing an ajppreciation of education in general and

vocational/technical education irn particular.
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TABLE XIV

PERCEPTIONS OF NIGERIAN STUDENTS REGARDING THE DEGREE OF SATISFACTION
WITH UNIVERSITY/COLLEGE ACADENIC AKD PROFESSIONAL COURESES
[N THELR TECKNTCAL TEACHER YRAIING PROGRAN
(TOTALS « BOTH GRoups)
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. frgortant contribution to ny teacher tratning. (109) (65) | (o08) () | (o)
[3 Technlcal elective courses, which were alloved in ay pros d ! \ B 1 0l
© | oram, made an toportant contribution o my tencher tryfnd]  (164) (o) | (&) () 1 (o
!
£l The education courses made an fnportant contribution to 0 t 3 L 8 il
' my teacher progrem, () 1 (6 (3%) (518) ]
s Enghishy/comuntcations courses made an foportant contrd~ ; ] d I ! B
"] button to ny teacher education progran, (64) (o) | (8) | () | ()
£§ There was enouch flexibility to take techmical elective g 7 I y l f
" eoms, (16%) () | () 1 (s [ ()
. l 3 it 1 19 Bl
£, vere wat enough flextbility to take qeneral elective (o) | (o e |
kLSS
Courses helped me apprectate the history of education fn] 2 4 ] 18 i

£8, qeneral and vocational/technical education in particular ) @ | | 51




Wy v

HACPTION O WIGEAIAK STUNTE MECARDING € IENE o
SATISAACE [ WITN U RCRSITVACIRLLCE ACACEMIC M

BEST COPY AVAILABLE

PRS0, COURS Ik THEIN TEOItA
LA TMINING PACCUN
N
IR s
0 oW | m s iwetli owal]
110K 1104 wm SO oy | 1w
dveg [ e | vt (Yo " amau IR G Rl By
i Sow courses Wbk are 41 ioed {1 0 progres, e ! ) ! ) H ] ] ] X
1 o bt cotribet o 1oy taechir tratuin, ] g | om | om) | e m) oo | sy |
Q0 ekt e, which ware 4ol 10 0y oy, ot 0 ' ! f | § ) | ’ ] ] M
* ] oot contribgtion 1 ap toicher i " ) o] | ) o [ om | omo o
(1, ] el it comt, wich e allned 1 ! ] ) { ] 1 | i It X
g m wvde o bprtaet contriition ooy ticier || 8 [ e |t | my e o [
" The ot courser oude i Sporat contribetlon to \ | ! | 1 1 l | ] ¥
" | oy tucer oy, My | o | G| oow) Volm po [om |
0 (o) shcomalcat e courses madt 10 (nporiaat | ! | { i ! | ] | ] 0
"] et bty aschet pbation Jroprn, o[ oow | | wmormo (e [ |
(i, | Do ot ottty o e wonlaal dlictin ) ! ‘ ¢ ! § s § ! 1 2
| ortat, LTV I O 7 I YR T )ty [ g |
(0] Moere ons omangh lanlbthity o tike et ol | o ) 4 ( ! | ) 1 ‘ v
B I I T T L T T R T R
Covrwt lped e ppenciala Ve Aiary of tion | ) U | 1 ] ) il 4
Th ] o] i wcation!ftculca) ebeaton s nnlula] o Lo L Lom fom Y [Qon (oo om Loso Jom | ¥
L—_ﬁ_ N




SECTION F: CURRICULUM - WORK EXPERIENCE PLACEMENT

This section, couniaining three items, asked students to
indicate their level of satisfaction regarding aspects of

the work experience placement.

Items Fl1 to F3: Work Experience

These items are summarized in Tables XVI and XVII. Results
indicated a high degree of satisfaction (66Z) with the
offered industrial experience, and 56% indicating scome
degree of satisfaction with the industrial experience
Posting. In addition 462% of respondents indicated
satisfaction with the amount of industrial exposure they
received in this organized experience. Only 32% indicated
some level of dissatisfaction with .the amount of industrial
eéxposure they received. When groups are compared, Group II
respondents indicated a much higher level of satisfaction
with the amount of industrial exposure (57%) than members
from Group I (32%). In general it appears that students

were satisfied with their work experience placements.



TABLE XVI

PERCEPTICNS OF NIGERTAN STUDENTS REGARDING THE DEGREE OF SATISFACTION
WITH THEIR WORK EYPERIENCE PLACEMENTS IN THEIR
TECHNICAL TEACKER TRAINING PROGRAN
(TOTALS - BOTH GROUPS)

0. N0 |  CORRICULUN STATEMENTS (Work Experience Placeert) || P | sariseien | wwoecooep | CYSSATIS- | Vet DIs- f T0TAL

SATISFIED FIED | SATISFIED | RESP,
b 21 5 8 4 50
Fl. Industrial experience. (121) (541) (101) (165) (8%)
F2. Industrial experience posting. 10 18 10 8 4 50
(208) {36%) (20¢) (16%) (8)
K Amount of industrial exposure (131) (;21) (2” (égz) (31) 49
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SECTION G: CYRRICULUM - STUDENT TEACHING PLACEMENT

It ms Gl to G&: Student Teaching Placement

These four items requested responses with respect to student
teaching. Results are presented in Tables XVIII and XIX.
Approximately 517 of students indicated that they were
"satisfied" or "very sat.sfied" with their "practi. -
teaching experience'", with 357 indicating some degree of
dissatisfaction. A good majority of the students were
satisfied with their teaching practice postings, with 567
choosing one of the satisfied categories, and only 28%
choosing the "dissatisfied" options. Four of the Group I
students expressed some dissatisfaction with their teaching
postings, while ten only in Group II. With respect to
teaching practice supervision, 527 indicated some degree of

satisfaction with 267 stating they were '"dissatisfied".

Finally, 51% of respond:nts selected the "very satisf?-~d" or
"satisfied" categories, regarding the amount of student
teaching, with only 357 indicating some degree of

dissatisfaction.

In summary it appears that respondents were satisfied with

their student teaching experiences.
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TABLE XVIII

PERCEPTICNS OF KIGERIAN STUDENTS REGARDING THE DEGREE OF SATISFACTION
WITH THEIR STUDENT TEACHING PLACEMENTS IN THEIR
TECHNICAL TEACHER TRAINING PROGRAN
(TOTALS - BOTH GROUPS)

VERY OISSATIS- |VERY DIS-} TOTAL

KX ey | WOELOED e simsrin | e,
1. Pragtice teaching experience, | JI (?31) (ggz) (141) i) (;41) 51
13, Teaching practice postings, " (381) (ggz) (?51) (51’81) (?01) 30
LR Teaching practice supervision, (%;” (;gz) (;51) (;gz) (g” 50
15, Anount of teaching practice. (11;51) (ggz) ({4%) (gz) (?11) 51
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SECTION H: CURRICULUM - ACADEMIC RESOURCES

The following six questions relate to academic resources.

Results are summarized in Tables XX and XXI.

Items Hl to H6: Various Resources

For all but one item in this section the majority of
respondents, indicated some degree of satisfaction with
academic resources. More than 80% were satisfied with
university workshops, university classrooms, and
audio-visual equipment, while about 76% were being satisfied
with university equipment, and training supplied. Only the
item relating to support staff did not elicit ma jority
satisfaction, with 58% indicating some degree of

satisfaction.

Group I members indicated that they were more satisfied with
the academic resources than students in Group II. None of
the Group I students selected the "very dissatisfied"
category for any of the six items in this section with only
four students indicating some dissatisfaction with support
staff. Between 9% and 16% of Group II students expressed at

least some dissatisfaction with these six state—~e-ts,

To summarize, there was a very strong tendency for academic
resources to pe classified as satisfactory or very

satisfactory.
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TABLE XX

PERCEPTIONS OF NIGERIAN STUDENTS REGARDING THE DEGREE
OF SATISFACTION WITH THE ACADEMIC RESOLRCES
IN THEIR TECKNICAL TEACHER TRAINING
PROGRAN
(TOTALS - BOTH GROUPS)

VERY DISSATIS | VERY

CPRICULUN  STATEMENTS  (Academic Resources) SATISFIED SATISFIED JUNDECIDED FED  |DISSATISEIE

14 2 6 2 2
(n) (535) (124) (4%) (43)
15 29 4 1 2
(29%) (57%) (8%) (2%) (43)

Fiversity workshop

University classrooms

University equipment iU 25 1 4 |
(218) (4%8) (181) (8%) %)

1l 8 8 2 2
(228) (55%) (15%) (%) (43)
19 A 3 2 2
Audio-visual equipment (%) (484) (6") () (81)
8 2l 12 6 3
{16%) (421) (243) (12%) (6%)

Training supp)ies,

Support staff
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SECTION I: PROGRAM ASSESSMENT

This section includes 37 questions which are related to the

assessment of the Technical 2ache:r Zducation Program.

Item Il: My Overall Experience with the Program was

Satisfactory

Tables XXII, XXIII and XXIV present the results for this
question. A total of 827 of respondents indicated that they
agreed that the overall experience with the program was
satisfactory. Only 4 persons (8%) indicated any degree of

dissatisfaction while the remainder (10%) were neutral.

Item I2 and I3: Experience in Maior and Minor Areas of

Study

Respondents were asked to indiéate their level of agreement
with respect to whether their experiences in major and minor
areas was satisfactory. Tables XXII, XXIII and XXIV present
this data. A total of 747 of respondents acreed to -ome
degree that ev~- dieor :3 = - ma . . area were satisfes _.ory,
i ".% u.sagreeing to some extent. For the second
teachable (or minor) similar results were found. About 707
agreed that these experiences were good, with only twelve

percent disagreeing.
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Item I4: I Would Choose to Enroll in this Training

Program Again

Tables XXII, XXIII and XXIV indicate that 67% of students
agreed that they would enroll in the program again, with

only 6% (3) disagreeing. About 27% maintained neutrality.

Item I5 and I6: Work Experience

Both of these items relate to work experience. More than
half of the students (57%) indicated that on the job
training was satisfactory, with only 217 (11) disagreeing
with this. Forty-six percent of students agreed to some
degree, that amount of time in work experience was
satisfactory, while 347 indicated disagreement. From this
item it cannot be ascertained wnhether students felt time
spent in work experience was too long or too short. There
were no significant differences between group responses to

these two statements.

Jtem 17: Time Spent Student Teaching

Students were asked if they agreed that. the amount of time
spent student teaching was satisfactory. Tables XXII, XXIII
and XXIV show these results. A total of 50% (26) agreed,
with 327 (16) disagreeing to some extent, while 18% (9)
remaining neutral. Again it is unknown Thether time was

perceived as too short or too long.
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Item I8: Time Selected for Work Experience

Tables XXII, XXIII and XXIV indicate that 50% of respondents
felt that the time selected for work experience was
satisfactory, wita 307 disagreeing and 20% remaining
neutral. A larger percentage of Group II students than

Group I members agreed with this item.

Item I9: Supervision

When asked if they agreed that supervision was satisfactory,
55% of respondeunuts agreed to some extent, 33% were neutral,
and 127 dissagreed. Only two students frcm Group II
strongly disagreed with the reception of adequate

supervision.

Item I1l0: College'Supervision

Tables XXII, XXIII and XXIV present data regarding
perceptions of college supervision, About 727% indicated
they agree that college supervision was good, with 12%

remaining neutral and 167 disagreeing to some extent.

Item I11: Student Teaching Supervision

When asked about student teaching supervision, students
responded as shown in Tables XXII, XXIII and YXIV.
Approximately 627 of students agreed to some extent that
supervision was good, with only 207 disagreeing in some way.

About 187 of students were neutral.

s




Item I12: The Program was too Intensive

Table XX1I shows that 747 of the students agreed that the
program, '"squeezed into 24 months, was too intensive". Only
five students disagreed with this statement while two
selected "strongly disagreed". Clearly over three-~quarters

of all participants felt that the program was too intensive.

Item I13: In Career Terms the Teacher Education Courses

were Beneficial

Table XXII indicates that 907 of students felt that the
professional teacher education courses were beneficial, with

87 being neutral, and only one student disagreeing.

Item Il4: Program was Well Organized

Tables XXII, XXIII and ¥XIV indicate that 497 agreed that
the program was well organized, with 207 disagreeing.
Thirty-one percent of respondents indicated a

neutral/undecided response.

Item Il15: I Would Recommend this Program to a Friend

Tables XXII, XXIII and XXIV illustrate that over half (51%)
of the respondents agreed that they would recommend this
program to a friend, with 107 disagreeing. Approximately

397 were undecided in their response.

Item Il6: Program Helped to Develop My Identity as an

Educator
Tables XXII, XXIII and XXIV indicate that 76%Z of respondents

agreed that this program helped them develop an identity as

- 92 Lt}



an educator. Fight percent di:-greed with the statement,

while 167 remained undecided. No = wnber of Group I strongly
disay. ''w tth this item.
Item 1.7: 7ourse Work Helped Me to Apply Theoretical

Knowledge to Solving Practical Problems

Tables XXII, XXIII and XXIV indicate that 70% agreed to some
extent, with this item, while 18% indicated they were
undecided. Twelve percent of Group II and eleven percent of

Grouo I disagreed with this statement.

Item 1I18: Program Provided Adequate Preparation in

Teaching Methodology

Eighty-six pecrcent of participants felt that the program
provided adequate preparation in teaching methodology, with

6% disagreeing, and 8% being neutral (Table XXII).

Item 119: Program Emphasized Need for Continuing

Professional Development

The results are presented in Table XXII. A total of 807 of
the students agreed that their program emphasized this need,

with 10% disagreeing and 10% remaining neutral,

Item 1I20: Preparation to Teach at Polytechnical and Trade

School Levels

Table XXII shows that 747Z of the students agreed that the
program equipped them to teach at either the trade school or

polytechnical level, while only 8% disagreed.
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Item I21: Courses Provided Adequate Exposure to Computer

Technology

Fifty-two percent of the students agreed that there was
adequate exposure to computer technology, with a larger
percentage of Group II students (47%) than Group I disagreed

with this item.

ITtem I22: Program Prepared Me to Teach Special Needs

Students
In Tables XXII and XXIV, it can be seen that 50% of
respondents felt that the program prepared them to teach
special needs students while 30% were neutral and 20%
disagreeing. For this item, approximately half of all
students felt they were prepared for special education

teaching.

Item 1I23: Adequate Teaching Practice

Forty-two percent of ﬁhe students agreed that teaching
practice was adequate in their program, with 22% remaining
neutral and 367 disagreeing. A greater percentage of Group
IT respondents (507%) than Group I (31%) agreed/strongly

agreed with this statement.

Item I24: Adequate Work Experience

Approximately 437 of the students agreed that the work
experience segment of the program was adequate, with 29%

being neutral and twenty-eight percenc disagreeing.
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Item I25: Adequate Preparation for Teaching My Area of

Expertise

Tables XXII and XXIV present, this data. A full 68% agreed
or strongly agreed that the program had adequately prepared
them for teaching in their respective areas, twenty—-two
percent disagreed with this statement. A larger percentage
of Group I (31%) than Group II (15%) disagreed with this

statement.

Item I26: Adequate Time/Courses to Get More Indepth

Knowledge in My Area of Expertise
Forty-eight percenﬁ of the students agreed that the program
provided adequate time for this purpose, with 18% remaining
neutral and 34% disagreeing. Disagreement was expressed by
58% of Group I and 19% of Gro;p II. It appears that close
to one half of the participants felt the program provided
adequate time. A positive adjustment in perception is

reflected in the second group experiencing such a program.

Item I27: The Program Prepared Me to Organize Mv

Expertise for Teaching Purposes

Tables XXII and XXIV show that 77% of the students agreed
that expert organization was provided by the program, with

13% being undecided and 10% disagreeing to some extent.

Item I28: Development of Leadership Skills

Results are shown in Tables XXII snd XXIV. Approximately

76%Z of respondents felt that the program had encouraged the
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development of personal leadership skills with 8% of

disagreeing with this statement.

ITtem T29 and I30: Nigerian Situation

These two items ask whether the program related content and
assignments to the Nigerian situation. Tables XXII and XXIV
indicate that 30% of the respondents felt that the program
did not relate content to the Nigerian situations, while 41%
agreed that this had been done. Fifty-seven percent of the
students agreed to some extent that they were permitted to
relate content to the Nigerian situation, when submitting
assignments. Sixteen percent indicated that such ad justment
was not permitted. Eighteen percent of Group II and ten

percent of Group I disagreed with this latter statement.

Item I31 and I32: Development of Philosophy and Positive

Image
Seventy-six percent of the students agreed that the program
helped in clarifying a philosophy of technical education,

while 107 only disagreed with this statement.

In Tables XXIII and XXIV, data indicates that 82% of the
students felt that the program had helped in the development
of a "strong professional image". Only one person (6%)

disagreed, with 127 being undecided.

Item I33: I Am Fully Prepared as an Instructor

When respondents were asked to agree or disagree with this

statement, 727 (see tables 20 & 21) agreed that they are
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fully prepared, with only four persons (87%) disagreeing.

About 217 decided to remain neutral on this statement.

Item 134 to I37: Areas Needing More Experience, Practice

and Knowledge

These concerns relate to whether students felt that they
needed more background in a particular area in order to be

good teachers.

Tables XXIII and XXIV indicate that 62% of respondents felt
that they needed more industrial experience to be good
teachers, with 267 disagreeing “hat this was necessary.

With respect to more teaching practice, 43% (22) felt
additional practice was necessary, with 257 disagreeing, and

327 remaining neutral.

Fifty-five percent of respondents felt that they needed more
knowledge in their respective areas of expertise, with 27%
remaining neutral and 187% feeling they had adequate
knowledge. When asked if they felt they had enough
technical background for a teaching job, 68% of the students
responded in a positive manner. Only 8 persons disagreed

with this statement, while 16% remained neutral.

SUMMARY: Section I - Program Assessment

It was found that a large majority of respondents were
satisfied with the overall experience, and also with
experiences in their major and minor areas. While most

would enroll again in this program, approximately 39% were

113
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neutral in this respect, and over half (51%) would recommend

the program to a friend.

From these items it appears that the work experience
component was perceived as satisfactory, although more than
one-third of the respondents were not satisfied with the

amount of time spent in work experience.

Perceptions of student teaching tended to be positive.
However while 407 of stud=:nts agreed that the amount of time
spent practice teaching was appropriate, about 36%

disagreed.

A significant finding relates to the intensity of the
program. About 747 of students agreed that the program,

squeezed into 24 months was too intensive.

In terms of coursework, professional teacher education
Courses were perceived as beneficial, and 86% felt that the
program had provided adequate preparation in teaching
nethodology, but did not prepare them enough to work with

special needs students.

The program was also perceived as having a beneficial effect
in terms of developing a positive professional self-image,
and helping the student to develop his own philosophy of

technical education.



However, some negative perceptions did occur. Students
seemed to feel that there was some difficulty in relating

the course content to the Nigerian context.

Finally, while 72% of respondents indicated they felt they
were "fully prepared as instructors", 62% agreed that they
need more industrial experience to be a good teacher. In
addition, 437% felt they needed more student teaching, and
55% felt they needed more knowledge in their area of

expertise.




TABLE  XXII

PERCEPTIONS OF NIGERIA STUDENTS REGARDING THE UEGHEE
OF SATISFACTION HITH THE TECHNICAL TEACHER
TRAINING PROGRAM
{TOTALS ~ BOTH GROUPS)

0 W, PROGRAN ASSESSMENT  STATERENT SROLY 1 propgnee | wwoecioen | agnee | STRCtGLY f TOTAL

DISAGREE AGREE RESP,
l ] 5 2 18
My overall experience with the program was 51
L satisfactory. (2%) (6%) (10%) (47%) (35%)
17 Experiences in my major area of study was 3 4 b 2l 17 51
‘ satisfactory, (6%) (8%) (12%) | (419) (33%)

[ 3. Experfence in my second teachable (minor) were qood, (i!) (g%) (?8%) (ii,‘)' (;gi) 51

4 I would choose to enroll in this training program again. (iz) (;%) (;;%) (;?z) (égz) 51
[ 5. On-the-job trainina (work experience) was satisfacfory. (?51) (g%) (g%) (;?z) (;g” 51
L6 [ was satisfied with the amount of time spent in the 9 8 10 13 1 51
' work experfence, (18%) (16%) (208) | (25%) (211)
i 8 8 9 M 12
I I was satisfied with the amount of time spent dofng (163) (165) (168) (21%) (234) 51

teaching practice,

I8 The tine selected for work experfence was satisfactory, |f- (?51) (14%) (ég%) (ggx) (ggﬂ 3

2 4 17 15 13

[9. The supervision | veceived was saticfactory. (4) (59) (331) (301) (350) 51




TABLE XXII {Continued)

PERCEPTIONS OF NIGERIAN STUDENTS REGARDING THE DEGREE
OF SATISFACTION WITH THE TECHNICAL TEACHER
TRAINING PROGRAM
(TOTALS - BOTH GROUPS)

| STRONGLY STRONGLY
PROGRAN  ASSESSHENT  STATEMENT o | DE | v ke

The supervision 1 received was satisfactory, (gz) (g%) (gz) (g%)

3 5 § 18
(6%) (108) | (128) (358)

The supervision [ received from the collece was qood,

§ 9 14

Experiences with student teaching supervision were good, (?2%) (81) (18%) (281)

The proaram, Squeezed into 24 months, was too intensive,

2 5 6 15
(43) (109) | (121) (45%)

In i:areer terms, the professional teacher education ] 4 ]
courses were beneficial, (%) (8%) (535)

3 16 16
The proaram was well organized, G (31%) (1)

I would recomend this prooram to a friend, L [%x) (ggz) (%;%)

2 L 17
(4%) {161) (331)

Course work helped me to apply theoretical knoledoe fn 2 9 1
solvina practical problens, (18%) (33%)

The program helped to develop my identity as an educat01|




TABLE XXII {Continued)

PERCEPTIONS OF NIGERTAN STUDENTS REGARDING THE DEGREE
OF SATISFACTION WITH THE TECHNICAL TEACHER
TRAINING. PROGRAM
(TOTALS - BOTH GROUPS)

0 10, PROGRAM  ASSESSMENT  STATEMENT . g}mgg oisacRee funoecroen | acnee SngéY ;(E)ESL

L2 The program prepared me to organize my expertise for 2 3 6 18 19 m
‘ teaching purposes, (4%) (6%) (13%) (38%) (39%)

% The progran encouraged the development of my personal ] 3 8 18 2 3
: leadership skills, (2t) (6%) (164) (35%) (41%)

I %9 The progran tried to relate content to the Nigerfan ] 8 15 8 13 51
' situation. (141) (16%) (29%) (168) (254)

110 In assignments 1 was pemitted to relate content to my 4 4 14 15 4 5]
' knowledge of the Nigerian culture, (8%) (8%) (218) (301) (27%)

S
(& &




TABLE  XXIT {Continued)

PERCEPTIONS OF NIGERTAN STUDENTS REGARDING THE DERREE
OF SATISFACTION WITH THE TECHNICAL TEACHER
TRAINING PROGREM

(TOTALS - ROTH GROUPS)

PROGRAM  ASSESSMENT  STATEMENT

STRONGLY
DISAGREE

DISAGREE

UNCECIDED

STRONGLY
AGREE

The program provided adequate preparation in teaching
ethadology

2
(4)

1
(%)

4
(82)

28
(55%)

The prgram emphasized the need for continuing
professional gevelopment,

2
(4)

]
(63)

5
(108)

19
(3)

The program included preparation to teach at the
polytechnic Tevel as wel) as trade schools.

2
(4%)

2
(4)

9
(183)

17
(338)

Courses provided adequate ey, asure to computer
technology.

1
(143)

7
(148)

10
(20%)

13
(25%)

The progran prepared me to teach special needs students,

4
(8%)

]
(12%)

15
(308)

13
(258)

The program provided adequate practice teaching
experience,

10
(20%)

8
(16%)

1
(228)

1
(13%)

The progran provided adequate work experience.

1
(143)

1
(143)

15
(298)

10
(20%)

The program provided adequate preparation for teaching
v area of expertise,

3
(6%)

8
(16%)

5
(108)

15
(29%)

The program provided adequate time/courses to get more
indepth knowledge in my area of expertise,

9
(18%)

8
(16%)

114

9
(18%)

1
(22%)




TABLE XXIII

PERCEPTIONS OF NIGERIAN STUDENTS REGARDING PROGRAM
ASSESSMENTS UPON COMPLETION OF THEIR
TECHNICAL TEACHER TRAINING PROGRAM
(TOTALS - BOTH GROUPS)

PROGRAN  ASSESSMENT  STATEMENT (continued) oty |oiskGrEE |woccioe STROHGLY
AGREE

4 ) 20
(8%) (14%) (39t)

The proaram helped me clearify a philosophy of (;%)
technical education,

The praram helped me develop a strong positive 1
professional image. ()

2 6 16
(4%) (121) (338)

3 1l

I am fully prepared as an

l 10
instructor, () (6%) (201) (331)

19 -

I need more- industrial experience to be a qood teacher, (?OS) (?5,) (gzg) (1)

6 10 13 9
I need more teaching practice fn order to be a good
teacher, (124) (208) (25%) (188)

I need more knowledge in my area of expertise, (g” (?2,) (%gi) (ifﬂ)

I have enough technical backaround for a teaching 3 5 8 o
job, (6%) (108) (16%) (421)
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SECTION J: CAREER ASSESSMENT

This section of the instrument included a number of items

about preferences regarding careers, upon return to Nigeria.

Item Jl and J2: Preference for Teaching Area

Tables XXV and XXVI, present data results regarding
students' preference to teach in their major or minor area.
Approximatley 907 of students indicated that they would
prefer to teach in their major area, with 6% undecided and

4% disagreeing with the statement.

Fifty-nine percent agreed with the phrase "I would prefer to
teach in my minor area, with 25%Z neutral and 16% étrongly

disagreeing.

Thus, students from both groups indicated that they would

prefer to teach in both the major and minor areas of study.

Item J3 and J4: Preference for Degree Type

In separate items students were asked to agree or disagree
with respect to whether they would rather have an
engineering degree, or a science degree, instead of the

degree from this program.

Sixty—-three percent (32) of respondents agreed that they
would prefer an engineering degree, while 447 (23) indicated
a preference towards a science degree. A number of students

(35%Z) were neutral with respect to the science degree.
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Item JS5 to J7: Desire to Teach

These three items requested information regarding the

student's desire to teach.

Students were askecd to agree or disagree with the statement:
"My first choice of a career when I get to Nigeria will be
teaching'. About 497 poenerally agreed with this statement
with over one-third falling into the "strongly agree"
category. Thirty-one percent disagreed, and 20% were
undecided. Disagréeement with this statement was stronger in

Group II (41%Z) than Group I (163%).

Item J6 relétes to whether students would prefer to work at
their technologies rather than teach. About 64% agreed with
this item with 22% in the undecided category and 14%
disagreeing. Again, it appears that a small number of
students (approximately half) indicated that their first
choice of career would be teaching and, that they would
rather work at their technology rather than teach. It is
unclear from their responses whether they would prefer to
combine these responsibilities or that the questions were

confusing to them.

The final item in the group (J7) asks for degree of
agreement to the statement "I am anxious to start teaching".
Only 417 agreed with this statement, with fourteen
respondents (42%) falling in the neutral category. About
32%Z (primarily from Group II) indicated disagreement of some

sort.
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Item J8: Other Degree More Useful

This item asked whether students agreed that an engineering
or science degree would be of more use. Slightly over half
(53%) felt that these other degrees would be more useful

with 317 remaining undecided, and 16% disagreeing with the
Statements. A larger percentage of Group II students (187%)

than Group I students (11%) expressed disagreement.

Item J9: Commitment to Nigerian Ed. System

Tables XXV and XXVI present results for this item. Eighty
percent agreed that they had such a commitment to the

Nigerian educational system, with only 6% disagreeing, and
14%Z being undecided. Both groups strongly agreed with this

statement.

Item J10O: Would Rather Practice Trade/Technology Than

Teach
Item J10 requests information regarding career preference.
About 557 agreed that they would prefer to practice their
trade/technology as opposed to teaching, with 20%
disagreeing. Howevér 25% remained neutral. A larger
percentage of Group I (26%) than Group II (15%) expressed

disagreement with this statement.

Item J11 and J12: Job Type Preference

Students were asked to comment on whether they would prefer
a white collar job as opposed to a blue collar job. About

347 agreed while 317 disagreed, with 35% remaining neutral.



The next item, with results in Tables XXV and XXVI asks
whether students would rather work in a bank or government
than in a trade. Results indicated that only 16% (all
Group II respondents) agreed that this would be a preferred
career. Forty-seven percent disagreed with this statement

while 377 were undecided.

Item J13 and Jlé4: Salary and Career Choice

Item J13 asks students whether they agree that they will
take the highest paying job, on their return to Nigeria.
Responses indicate that 41% agreed to some extent, 27%

remaining neutral, and 327 disagreeing to some degree.

Students were further asked, whether a teaching salary, even
if lower than in industry would be sufficient. About 30%
agreed with this to some extent, 31% were undecided and 39%

disagreed with this statement.

SUMMARY: Section J - Career Assessment

This section has presented some mixed findings about
students' commitment to teaching, and their preferences for

other degrees.

It appears that a significant number would have preferred an
engineering degree, or to a lesser extent, a science degree
at the conclusion of their overseas study. With respect to
choosing teaching as a profession as opposed to other
possibilities. Approximately 49% indicated their first

choice of career would be teaching while 64% stated they



would rather work at a technology instead of teaching. One
can only conclude that a small number would prefer to do
that. In addition, only a minority are anxious to start
teaching, although many indicated that they were undecided.
While students seem to be (as a group) unclear about their
desire to teach, almost all 807 express commitment to help

the Nigerian educational system.

Participants, as a group, did not express strong preference
for white collar jobs, although an equal number were neutral
on this issue. Very few (167%Z) agreed that they would rather
work in a bank or government than in a trade/technology with
37% remaining neutral. With respect to salary, no clear
trends emerged. About 417 indicated that they would take
the highest paying job, with 327 disagreeing with the
statement. Approximately 307 of the respondents indicated
that a teaching salary’(though lower ) would be sufficient.

However, a slightly greater number (397) disagreed.
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TABLE XXV

PERCEPTIONS OF NIGERTAX STUDENTS REGARDING CAREER
ASSESSMENTS UPON COMPLETION OF THEIR
TECHNICAL TEACHER TRAINING PROGRAM
(TOTALS - BOTH GROUPS)

| STRONGLY N STRONGLY
R Q. NO. CAREER  ASSESSMENT  STATEMENT DISAGREE DISAGREE | UNDECIDED ! AGREE AGREE RESP,
2 3 16 0
I [ would prefer to teach my major area, 0 (8) (64) (314) (59%) 51
§ 2 13 18 2
2, 1 would prefer to teach my minor area, (124) (&) (251) (35%) (248) 51
4 (| 12 10 Q2
3, ‘Il;ﬂgxfn a choice I would rather have an engineering (84) (&%) (23) (20%) (43%) 51
§ § 18 16 1
4. If given a choice I would rather have a science degree, (124) (8%) (353) (31) (149) 51
6 My first cholce of a carcer when I ¢. weria will ) 9 10 10 1 6]
' be in teaching, » (148) (17%) (20%) (20%) (29%)
6 [ would Yike to work at my technology rather than 3 4 11 18 15 )
' teaching. , (63) (8s) (22%) (35%) (29%)
] 9 4 Il 1
IR I am anxious to start teaching, H (141) (184) () (21%) (:43) 51
8 [ think an engineering or science degree would e of 3 ’ 16 i 13 51
' nore use, | (6%) (10) (31%) (11) (264)
9 1 am comnitted to helping the Nigerian educationa) ¢ 1 ] 10 i 3
' system. | (4%) (2%) (148) (20%) (603)




TABLE XXV (Continued)

PERCEPTIONS OF NIGERTAN STUDENTS REGARDING CAREER
ASSESSHENTS UPOX COMPLETION OF THEIR
TECHNICAL TEACHER TRAINING PROGRAN
(TOTALS - BOTH GROUPS)

STRONGLY STRONGLY
CAREER  ASSESSHENT  STATEMENT DISHGREE DISAGREE | UNDECIDED | AGREE AGREE

3 ) 13 19 9
(63) (14%) (25%) (31%) (18%)

I would rather have a white collar job than a blue B 7 I 12 §
collar Job. fom | oow | omg | e | oo

I would rather work 1n a bank or goverament than 1na‘| 8 16 1 6 - 2
tride. o) | oow | oem | e |

Mhen T return to Mgera [ will take the highest paying || 1o I i 10
Job (128) (208) (213) {22%) (19%)

A teaching salary even though lower than {ndustry is P 10 9 |16 10 5

I would rather practice my trade/technalogy than teach,
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TARLE XXV (Continued)

PUREPTIONS 07 NIGTATAR STWENTS RECARDING CAX((S
ASSESVENTS uptm COWLENIOn OF THEIR
TOUICAL TEACHOR TRALNING PROGRAN
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SECTION K: TINTERACTION WITH HOST CULTURE

This section contains 22 items relating to the Canadian
culture experienced by Nigerian students while studying
under the Sponsored Program. All items used the

satisfied-unsatisfied dimension.

Item Fl: Living Conditions in Canada

Tables XXVII and XXVIII indicate that 73% of the students
were satisfied with living conditions, 18% being undecided
and another 97 dissatisfied to some degree. A larger
percentage of Group II students (lé%} than Group I (5%)

expressed this dicsatisfaction.

Item K2: Security Conditicons in Canada

The majority of students (86%) of both groups were satisfied
with Canadians security conditions. About 87 were undecided
and 67 were dicsatisfied to some degree. There were no

ma jor group differences.

Item K3: Housing

Sixty-eight percent of the students were satisfied to some
extent with Canadian housing, 14% undecided and 184%

dissatisfied to some degree.

ITtem Ké&: Medical Facilities

Table XXVITI indicates that 92% of respondents were satisfied
with medical facilities in Canada, while 6% were undecided

and only one student was very dissatisfied.

13ov
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Item KS5; Travel while in Canada

Fifty-five percent of the students in both groups expressed
some degree of satisfaction with respect to Canadian travel,
while 237 indicated some dissatisfaction. Thirty-two

percent of Group I and 16% of Group IT were undecided.

Item K6: University Housing

Tables XXVII and XXVIII outline the data results regarding
University housing. Approximately, 28% were very satisfied
or satisfied with housing and 347% registered some degree of
dissatisfaction, A major percentage of the total (38%)

indicated they were undecided about University housing.

Item K7: Providing Services to the Community

Tables XXVII and XXVIII present these results. The item

gtated "I was able to provide services to the community such
as talks at church or clubs". Approximately S8% checked off
one of the satisfied categories with 24% being undecided and

18% indicating some degree of dissatisfaction.

Item K8: Happy Experience Living in Canada

The item stated "I have had a happy experience of 1living in
Canada". Eighty-eight percent of the students indicated
satisfacticn with 47 bcing indecided. Some degree of

dissatisfaction was expressed by 8% of the respondents.



Item K9: Living Conditions

Tables XXVII and XXVIII present results in response to the
item "I have been happy with the Canadian living

conditions".

Approximately 787 selected one of the satisfied categories
while 10% indicated a dissatisfied category. Twelve percent
of both groups provided an undecided response to this

statement.

Item K10: Friendliness of Canadian People

Students were asked to respond to the item "The Canadian
people I encountered were helpful and friendly".
Seventy-eight percent of the students selected a
satisfactory category. Five students indicated they were
dissatisfied or very dissatisfied, suggesting that they

found Canadians not helpful and unfriendly.

Item K11: Using English

Tables XXVII and XXVIII present the results in response to
the item "Workiung/speaking in English did not present a
problem”. Ninety percent of students indicated a satisfied

category while 67 indicating some degree of dissatisfaction.

Item K12: Medical/Health Care

Tables XXVII and XXVIII show responses with respect to the
item "My medical/health problems were always taken care of

or solved". Approximately 88Z of respondents indicated some
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degree of satisfaction, with 8% being undecided and 47

falling in the "very dissatisfied" category.

Item K13: Housing

Fifty-three percent of respondents indicated some degree of
satisfaction in response to the statement '"Housing
accommodations were satisfactory", while 22% expressed

ai. atisfaction.

Item Klé4: Canadian Climate

In Tables XXVII and XXVIII results to the item "The Canadian
climate was satisfactory'", are presented. Approximately 417
of the students checked off one of the satisfactory,
categories, with 22% being undecided, and 377% indicating
some degree of dissatisfaction. A larger percentage of
Gréup I members (53%) than Group II (287%) expressed

dissatisfaction with the Canadian climate.

Item K15: Personal Security

In response to the item "personal security was
satisfactory". Eighty-two percent of students selected one
of the "satisfied" options with 12% teing undecided and only

three (6%Z) students indicating very dissatisfied.

Item K16: Availability of Goods

This item was phrased as follows: '"availability of goods
and services was satisfactory". Results, presented in Table

XXVII show that 867% of respondents selected a satisfied



category with 107 selecting undecided and 4% being

dissatisfied.

Item K17: Ease of Making Friends with Students

Tables XXVII and XXVIII pnresent the results for the item:
"I made friends with other students qQuite readily".
Eighty-eight percent of respondents»selected one of the
satisfied categories, with 8% being undecided and 4%
choosing the dissatisfied category. No member selected the

very dissatisfied category for this statement.

Item K18: Ease of Making Friends in General

In response to the item: "I made friends with Canadians in
general quite easily". Ninety percent of the students
indicated one of the satisfied categorieé, with 10%Z being
undecided, and 103 choosing one of the dissatisfied

categories.

Item K19: Participation In Enjoyable Activities While in
Canada

This item was phrased as follows: "I particpated in a

variety of enjoyable activities while in Canada".

Seventy-eight percent of the students choose one of the

csatisfied categories, with 14% being undecided and 8%

choosing one of the dissatisfied categories. -

Item ¥20: Travel in Canada

Tables XXVII and XXVIII summarize the data for the item: "I

was able to take tae opportunity to travel and see many
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parts of Canada'". Approximately 56% selected very satisfied
or satisfied with 247 being undecided and 20% choosing

dissatisfied or very dissatisfied.

Item K21: Food Availability

Tables XXVII and XXVIII presents the results to the item:
"The availability of food I wanted was satisfactory".
Sixty-six percent indicated some degree of satisfaction with
227 being undecided. Twelve percent (6) choose the

dissatisfied rategory.

Item K22: Participation in Social Activities

The item was phrased as follows: "There was a wide variety
of social activities in which I could have participated if I
wanted to do so". Tables XXVII and XXVIII indicate that 887%
selected one of the satisfied options, with 4% being

undecided and 8% selecting one of the dissatisfied options.

SUMMARY: Section K - Interaction with Host Culture

To summarize this section, it appears that, the Nigerian
students were satisfied with most aspects of interaction
with the Canadian culture. The following items elicited
more than 507 of responses falling into one of the satisfied
categories: living conditions, security conditions,
housing, medical facilities, travel in Canada, Providing
services to the community, having had a happy experience in
Canada, friendliness of Canadians, using English,
availability of goods, making friends, participation in

enjoyable activities, and food availability.
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Only a few items did not elicit a majority of responses in
the satisfied categories. More students expressed
dissatisfaction with University housing and also with the

Canadian climate.

Indications are thean that the Nigerian :tudents en joyed
their interaction with the Canadian culture, in almost all

respects.
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TABLE  XXVI1

PERCEPTIONS OF NIGERIAN STUDENTS REGARDING THE DEGREE OF
HOST CULTURE INTERACTION DURING STUDIES
IN THE TECHNICAL TEACHER TRAINING
PROGRAM

(TOTALS - BOTH GROUPS)

INTERACTION WITH HOST CULTURE STATEMENTS sa‘q{?ggmo SATISFIEM NISSATISEIED

10 n {
Living condition in Canada. (208) (53%) (8%)

Security conditions in Canada, (gg‘) (igg) (i\)

9 26 {
Housing, (1n) (518) (8%)

19 28
Medical facilities, (3N8) (55%)

| 10 18
Traveling while living in Canada, (208) (354)

University housing, (gg) (%gi)

I vas able to provide service to the community 16 14
such as talks at church or clubs, (IR) (27%)

I have had a happy experience of living in 25 20
Canada, (49%) (39%)

I have been happy with the Canadian living 19 2l
conditions, (37%) (41%)




TABLE XKVII (Continued)

PERCEPTIONS OF NIGERTAN STUDENTS REGARDING YHE DEGREE OF HOST CULTURE
INTERACYION DURING STUDIES IN THE TECHNICAL TEACHER
TRAINING PRUGRAM

(TOTALS - BOTH GROUPS)

IR

Q. N. INTERACTION HITH HOST CULTURE STATEMENTS VERY

VERY TOTAL
10, The Canadian people I encountered were helpful and | 2 17 9 1 l 50
friendly (44%) (34%) (183) (2%) (28)
11, Working/speakine in Enclish did not present a 26 19 2 ] 2 50
problem, (520) (38%) (4%) (2%) (4%)
2 My medical/health problems were always taken care 2 17 2 0 2 50
' of /solved, (54%) (34%) (8%) (4)
3. Housing accommodations were ] i) 13 ) 5 1
satisfactory, (148) (39%) (25%) (121) (10%)
14, The Canadian climate was satisfactory, (13x) (ggz) (%;” (;gz) (gﬂ) 81
15, Personal security was satisfactory, | (252) (g;z). (‘1522) (5” (E%) )|
16. Availabitity of qoods and serviées was satisfactory 18 2 9 ¢ 0 51
; ' (358) {51%) (10%) (43)
17, | 1 mde friends with z U 4 ¢
' made friends with other student quite readily. (A1) () (8%) (43) 0 §1

18. I made friends with Canadians in qenera) quite easily; (3}52) (ﬁg!) (?0‘) (g” (S” 5
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TABLE  XXVII {Continued)

PERCEPTIONS OF NIGERTAN STUDENTS REGARDING THE DEGREE OF HOST
CULTURE  INTERACTION DURINR STUDIES IN THE
TECKNICAL TEACHER TRAINING PROGRAN

(TOTALS ~ BOTH GROUPS)

INERCTION W T courue stagenr Lol | sasken wogcioen prssaseie R

I participate. in a variety of enjoyable activities B Y ] 3 1

wiile in anad, ) | ) | o(en | ey | ()
1 was able to take the opportunity to travel and see 14 15 1 6 4
nany parts of Canada, e | o | o | um | (e
The availability of food I wanted was

14 19 1l

5 1
satisfactory. (288) () 1 (28 | (00) (2%)

There was a wide variety of social activities in which 0 2l 2 ] 1
I could have participated if I wanted to do $o. (42%) (46%) (4%) (6%) (21)
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SECTION L: SELF ASSESSMENT

The next eight scaled questions on the instrument requested
respondents to indicate degree of agreement or disagreement
with statements.relating to the ability to deal with various
professional and personal activities. The students

responses are summarized in Tables XXIX and XXX.

Item L1: Program Planning

Students were asked to respond to the question "I was able
to deal very well with program planning". Overall, 82% of
respondents indicated'some degree of agreement with this

statement, with only 8% disagreeing in some for. The five
respondents (10%) who selected the undecided category were

members of Group I.

Item L2: Time Management

Students were asked to provide self-perceptions of their own
time management ability. Responses indicate very positive
self assessments with 84% of all respondents agreeing
strongly or agreeing with the positively worded statement.
Eight percent remained neutral, with 87 expressing some
indication that they were not dealing with time management

very well. No group differences are apparent.

Item L3: Stress and Pressure

In response to the item "I was able to deal well with the
stress and pressure'", 867 of respondents agreed, or strongly

agreed with this statement and 8% remained neutral .
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Item L&: Workload

Seventy perceﬁt of the respondents indicated some level of
agreement with the statement: "I was able to deal very well
with Lhe wuihlued” with 8% remaining neutral and about 10%

stating they disagreed with the statement.

Item LS: Finances and Money

Students were asked to state their level of agreement with
the statement "I was able to deal very well with imoney and
finances". Sixty percent indicated they agreed, while 222
selected some level of disagreement, disclosing that they
had some personal difficulty dealing with money and

finances.

Item L6: Housing, Clothing, etc.

This item dealt with the student's perception of his/het
ability to deal very well with housing and clothing.
Sixty-six percent agreed that they were effective in this
area, with 187 remaining non—commiétal and 167 disagreeing
at some level. A group difference can be observed with
Group II members choosing the strongly agree category with

much greater frequency (38%) than the Group I members (263).

Item L7: International Travel

Students were asked to react to the statement: "I was able
to deal very well with international travel". Approximately
54% of respondents indicated some level of agreement with
this item, with 18% remaining neutral, and 28% expressing

some degree of disagreement. Strong group differences were
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revealed: members frcm the first group agreed or more
strongly agreed (37%) with this statement then members of

the second group (66%).

Item L8: Travel Within Canada

This item dealt with the student's perception of his/her
ability to deal very well with travel within Canada.
Sixty-four percent expressed some level of agreement with
this statement, with 20% remaining neutral, and about 16%Z
stating disagreement. Nearly half of Group I members (42%)
selected the neutral/undecided category when responding to

this item.

SUMMARY: Section L - Self Assessment

Students in the study felt that they were able to deal
positiveiy with most of the professional and personal issues
or activities appearing on the instrument. With respect to
dealing with program planning, time management, stress and
pressure, workload, mcney and finances, travel both within
Canada and internationally, housing and clothing, over half
of the respondents in each case indicated positive

self-assessments.



TABLE XXIX

PERCEPTIONS OF NIGERIAN STUDENTS REGARDING THEIR EFFECTIVENESS
IN PROFESSIONAL AND PERSONAL ACTIVITIES DURING
STUDIES IN THE TECHNICAL TEACHER TRAINING
PROGRAM
(TOTALS - BOTH GROUPS)

STRONGLY | STRONGLY | TOTAL
Q. No. SELF ASSESSMENT STATEMENTS + lorsacree DISAGREE [UNDECIDED| AGREE ACREE RESP,
| [ was able to deal very well with program 2 2 5 22 20 5
' planning, Y (4%) (108) | (439) | (398
2 I was able to deal very well with managing my 2 2 4 o 19 ]
tine. W | own | oew | oww | e
3 I was able to deal very well with the stress 3 0 { 25 19 6]
) and pressure. (6%) (8%) (49%) (3M)
. I was able to deal very well with the workload, A ) 10 26 9 50
) (8%) (24) (200) | (528) | (184)
5 I was able to deal very well with money and 5 b 9 16 13 09
) finances, (108) (12¢) | (18%) (3%) (27%)
6 I was able to deal very well with housing, { 4 9 17 17 5]
) clothing, etc. ‘ (8%) (8%) (18%) (33%) (33%)
1 I was able to deal very well with international 1 1 9 11 17 5]
) travel, (14%) (14%) | (18%) (21%) (338)
g I was able to deal very well with travel within 5 ) 10 17 16 5]
) Canada, (108) (6%) (208) (3N) (31%)
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IV. OPEN ENDED OPINIONS

DETAILED OPINIONS SECTION

The first section of the opinionnaire consisted of a number
of open-ended questions and statements designed to allow the
Nigerian students the opportunity to add mcre detail, or
xplain more specifically, their perceptions of the progranm.
These responses will be examined, item by item, for the two

groups.

Responses will be summarized in order of frequency, from
most common response (if any) to least common. Where more
than one respondent offered a comment, the number of
people, including that comment within_their response, has

been noted in parentheses, after the comment.

Item 1: What Would you Say Gives You the Greatest Pleez~ure

as_a Vocational/Technical Teacher?

Group I Responses:

The following responses were provided by the first Group:

- able to teach others what I know (3)

- teacher student relations (2)

— having an impact on technical education ih
nation-building and development (2)

- ability to organize what I know in logical way (2)

- working in the laboratory

- student teaching experience

- 138 -



- insight into how to be an effective voc/tech teacher
- dealing with adults and sharing ideas with other
teachers

— getting the Bachelor of Education degree

Group II Responses:

Group II responses to this item are summarized below:

- completion of program and ability to teach (2)

- students I met during student teaching (2)

- helping others (2)

- Vocational courses taken and exposure to other courses
(2)

- industrial applications of education (2)

- introduce computer technology to Nigeria (2)

- industrial attachment/student teaching

— exposure to Canadian system

- do not know

- increased knowledge of what is involved in high quality
programs in technical education

- application of what you learn

- course content

- ability to teach my major (2)

- teaching practice in a technical school

- teaching my trade (3)

- hard to say - no experience

To summarize this data, it ‘appears that the most common

response type is related to the ability to teach, or to

EI{IIC - 139 - 150




convey knowledge to others. It should be noted that it may
be difficult to relate or interpret these responses in light
of the seemingly ambigious way it may have been interpreted.
There seems to be a number of different meanings extracted
by the Nigerian students. A number of students seem to be
responding to perceived satisfactions or even responses
others wanted to "hear or see" regarding the program, as
opposed to the "pleasure a person would have as a
vocational/technical teacher". This may be because student

eXperience as a practicing teacher is extremely limited.

Item 2: What are the Most Satisfying Features of Your

Program?

Group I Responses:

Group I responses are presented below:

- meeting instructors and coordin;tors (2)

- exposure to different viewpoints about teaching (2)
— exposure to Canadian classrooms and industry (2)
- friendliness (3)

- my ability to complete the program (2)

— opportunity to take electives

— overcoming stresses

-~ working with students .

— gaining in§ight in my area

- ability. to study and get paid at the same time

— opportunity for higher education qualifications

- satisfactory teaching

156
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Group II Responses:

Responses for this item are listed below:

~ opportunity to practice teach (3)

~ Trelevance of some courses - such as compulsory
vocational/technical courses (3)

~ flexibility of programs (2)

~ could work in business/private area as trainer (2)

~ teaching methods (2)

~ theories and practical york

- time frame

~ subjects related t» human relations

~ experiences gained from Canadian educational system

— mnothing whatsoever (rather take degree in another area)

~ learning how to manage.technical.inétrdction

~ ability to understand school problems from teacher's and
student's perspective

-~ I can now be helpful to my country

- goal-oriented

- work experience

To summarize, it would appear tha* the most commonly cited
areas of satisfaction is related to student teaching,
understanding of teaching and experiences with the Canadian
educational system. Another source of satisfaction was the
courses taken in the vocational/techunical area. The program
provided content and w flexible in terms of meeting the

interests of the student. However it can be seen that there
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are large variations inr vhat students perceived as being

"most satisfying".

Item 3: What are the Most Dissappointing Features of Your

Program?

Group I Responses:

Group I members responded in the following way.

- inflexibility - nct allowing choices to take courses such
as engineering courses (4)

- length of time too short (program too intense) (3)

- CBIE/Nigerian lack of concern (2)

- rigidness

— mnot enough industrial and teaching exposure

- treatihg students like children

~ few credits given for technical electives

- less time spent on teaching and industrial practice

sroup II Responses:

These comments are summarized below.

- mnot allowed to study in my area, technical specialty (4)

- teaching Canadian students (4)

~ industrial exposure/attachment (4)

- low finéncing (3)

- mnot certified to teach in province in which program taken
(3)

- insufficient flexibility (2)

- little or no choice planning my program (2)
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— poor communications

- taking too many courses in too many departments

- Nigerian Government cares little about returnees

— management of program, not well coordinated

— dealing with CBIE

- everything

— Nigerians provided inadequate evaluation of the program
and administration

- practice teaching placement

- course load (sometimes)

It is much easier to summarize this data than was the case
with the previous item. The most dissappointing feature of
the program for some students was the fact that they were
not allowed to specialize in their area of expertisé. In
other words they were not able to obtain a degee in
engineering or whatever their specialty happened to be.
Some students were not satisfied with their exposure to the
teaching situation or their work with industry. There were
also concerns related to administration such as the short
length of program time, financing and the support of CBIE
and the Nigerian Government. Finally, flexibility was also
of concern for programs did not provide for provincial
teaching certification. As can be seen by reviewing the
omments there was also concern related to communications

d financing.
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Item 4: How Would You Like to See the Program Improved?

This question contained five parts or subheadings which
were: courses; work experience; teaching practice;
benefits/allowances and other. Responses are presented for

each sub-item.

a. Courses:
Group I Responses:
With respect to courses, Group I respondents indicated that

programs could be improved in the following ways:

— more engineering oriented

- increased flexibility (2)

- more options for electives (3)

-~ more credits, only important courses should be stressed
- continue things as they are

- more course allowance

- mnot enough advance course credit

—~ all minor courses should be in area of expertise

- relate to areas of one's technology

- include Nigerian school law
Group II Responses:

- very satisfied (3)

— more engineering courses (2)

- more electives (2)

- more credits/stress only important courses

- continue things as they currently are organized
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- needs restructuring
- remove 1irrelevant courses (mental retardation)

- more course allowance

Although there was some satisfaction with certain aspects of
the programs there were comments related to the point that

programs could be improved if there was more flexibility in
the options in terms of student choice. Related to this is
that there seems to be a feeling that an attempt at ensuring

relevance would be an improvement.

b. Work Experience
Group I Responses:

The following responses were tendered by Group I.

— no work experience necéessary (3)

- should get paid for work experience (2)

- longer industrial experience (2)

- either eliminate or extend with option to pay (2)
— should be better planned, instead of rushing

— should be longer (2 to 3 months)

Group II:
Group II responses regarding how work experience could be

improved are presented below:

- longer period, more exposure (&)

— should be paid (4)

- adequate (3)

- more hands-on/on-the-job experience (2)

161
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- increase length and with stipends
- create more possibilities
- should be four weeks instead of six

- too demanding/closer supervision is needed

To summarize, it appears that two themes are expressed by
the Nigerian students. First a number of students felt that
they should receive some monetary reward or stipends for
work experience. Secondly, the iength of the work
experience phase was mentioned quite often. However, some
students feel that the work experience phase of the program
was not necessary or should be shorter, while other students

in the same group thought it should be longer.

While examining these student cbmmengs it should be kept in
mind that the UNB work component was different from the U.
of M. werk component. At the U of M there was a more formal
placing of students in an actual work situation while at UNB
work exposure was contained within "study of industry"
courses. In this type of activity the students were not
placed on-the-job but studied organizational practices,
visited plants to see theory in action and reported on
various business structures. This approach was designed
more as an entrepreneurial activity as verses a production

worker activity.
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c. Teaching Practice

Group I Responses:
The following comments were made by Group I respondents.
Their comments related to how teaching practice could be

improved.

— allow students to select schools (3)
- leave as is (2)
— should be scheduled at different time in school year (3)

— should be twice (once in each semester)

Group II Responses:
This group made the following comments regarding student

teaching improvement.

- improve timing (5)

- dincrease the time (4)
d. Benefits/Allowance

Group I Responses:
Group I comments, provided with this category, are presented

below:
- should be improved/increased (12)

-roup Il Responses:

Are summarized below.

- should be increased/related to inflation (17)
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~ dissatisfied (4)

Obviously, the limited number of responses, and the one
theme presented, do not require a great deal of explanation.
Simply stated the majority of Nigerian students felt that
the benefits/allowances should be increased. This section
should be examined in light of other sections which have
implications, if one were to make decisions re ating to

level of allowances.
e. Other

An open-ended opportunity was provided in an attempt to
obtain student views which might not have been deal:t with in

the preceeding sections.

Group I Responses:
Groups I replys to other ways of improving the program are

shown below.

— sSponsorship to go further in engineering and technical
areas (3)

- 1improve communications between students, coordinators
and CBIE.

- make program more relevant to student needs/more
technical

- Nigerian representative should visit once a year to talk
with students

- let Cz2nadian administrators know that some Nigerians do

think



- College supervisors should be well screened, selected

and briefed

Group II Responses:

Group II replys are presented below.’

- travel allowances should be provided (3)

- degree/certification only good in Nigeria (2)

- make it a must that students go home at least once (2)

- should be free during the summer

- more benefits for eye care coverage

- students should be taken to see other parts of Canada

— continuous evalution from both the Government of Nigeria
and Government of Canada

- longer holiday

- CBIE should copsult us zbout decisions affeéging us

- program is too tight

- students criticize too much

Due to the wide variety of suggestions noted it is nearly
impossible to summarize this section. As was previously the
case there were comments relating to communications and the
feeling that more and better communications should take

place.

There were also ~cuments related to the fact that the
Nigerian graduatcs were not certified to teach in either New
Brunswick or Manitoba. As mentioned earlier this was not an

objective of the program, in fact, quite the opposite was



the case for this deletion had been made from the point when
initial discussions had taken place. In any event, the

ma jority of students did not have the technical background
appropriate for certitfication. In other words their
expertise was not in a major subject area taught in the

public school system.

Item 5: For an Orientation Prior to Coming to a Canadian

University, Where Should it be Held?

Group I Responses:

-~ Nigeria/Lagos (3)

- Canada (3)

-~ at Canadian University (3)
— state capitals (2)

-~ Ottawa (2)

~ both Nigeria and Canada (2)

- anywhere
Group II Responses:

~ Nigeria (6)
~ Canada (3)
- at a university (3)

- CBIE (2)
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Item 6: For an Orientation prior to Returning to Nigeria,

Where Sﬁould it be Held?

Group 1 Responses:

- Canada (3)

- at respective higher institutions (3)
- no orientation necessary (2)

- Ottawa

— Nigeria

— where students are

— anywhere

— —respective schools
Group II Responses:

- Canéda (4)

— Nigeria (4)

— Canadian University team (2)
- Toronto or Ottawa

- at university (2)

- at Lagos

— outside the university

- at a convenient location

As with some of the earlier questions there does not seem to
be a strong consensus on the locstion of .the "return
orientation”. As can be seen from the question posed and

the responses given thnere were respondents who suggested an
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"orientation" prior to returning to Nigeria be done in

Nigeria. It would seem that some respondents ignored the

wording of the question.

The number of "no responses" or '"no orientation necessary"
responses suggest that orientation prior to the return to

Nigeria is not perceived as a crucial issue.

Item 6B: Who Should Provide/Conduct It?

Group I Responses:

Group I suggestions are.

- CBIE (4)

- Tepresentatives from Nigerian High Commission (3)
- coordinators or other qualified pérsonnel (2)

— anyone responsible

- the students and the supervisor

- friends and relatives

Group II Responses:

Groups 1I suggestions are.

- CBIE (4)

- Federal Ministry of Education/Lagos (4)
- Nigerians (3)

- Dboth Canadian and Nigerian Officials (2)
- those responsible

- returning students
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There is some divergence of opinion as to who should conduct
these sessions. How. e¢r, there is a fair amount of support
for involvement of CBIE and Coordinators, as well as

involvement of Nigerian personnel.

Item 7: What Should be Included in an Orientation to a New

Situation?

Group I Responses:

When Group I was requested to respond to this quesiton, the

"following suggestions were offered.

- all necessary information (4)

- information on living conditions in Canada (3)

- introduction to environment prior to actual exﬁerience
- touring of some Canadian cities

- emphasize winter conditions

- caring with sincerity

- what is expected of students

- work opportunities in Nigeria

- Canadian culture, climate, turn ons and turn offs,

acceptance of strangers

Group II Responses:

Group II replys are preseﬂted below.

.= climate (3)

- cultural/social expectations (8)
- cost of living and accommodations and conditions (3)

- travelling (2)
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~ luggage allowance (2)

~ food and substitutes (2)

= travelling arrangements and allowances (2)

~ where and how to get things done

~— anticipated problems

— more tours of industrial areas

— moreée opportunity to interact with Canadian citizens

— evening discussions

— contact with people who had experience in Nigeria and
Canada

- the 1law

- information relctied to the new situation

~ value of educational credentials

- Tights of students and things not to do, and how to get
help if I needed

- better entertainment facilities

As can be seen-a wide variety of suggestions were made with
respect to what should be included in orientation sessions.
If anything comes out of this variety of Suggestions it is

that students want to know more, both generally and

specifically, about the environment to which they are going.

Item 8: Career Preference Choices

Nigerian students were presented with ten different job
options and were instructed to rank them in order of

preference. They were instructed that a rank of one was to
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be their most desired choice with a ten representing their

least desired choice.

Results are summarized for each group, and both groups
combined, in Téble XXXI. For each career option, the mean
Oor average rank given for that choice is repesented. In
addition, the relative position of each career choice 1is
given under the heading "Group Rank". 1In order to give some
idea of the spread, or variability in rankings, standard

deviations have also been included in parentheses.
Group 1I:

It is clear from this data that Nigerian students, in group
I, strongly prefer to work in jobs that they have been
trained to do, that is, teaching their area of expertise at

a Polytechnic.

However, they do not rate manual work in their "area of
expertise" very highly. Least preferred options are,

working in a financial institution, and working agriculture.
Group II:

The results for Group II are very similar to those of Group
I. Occasionally, there was a switching of positions of
ad jacent choices, but mean ranks are similar for both

groups.

As the data indicate for Group II, the most desired job is a

"technology job" with teaching at a Polytechnic/Trade
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TABLE XXX1

Rank Order of Job Option Preferences Upon Return to Nigeria
of Participants in the Technical Teacher Training Program.

CAREER CHOICE UNIVERSITY UNIVERSITY
of MANITOBA of NEW BRUNSWICK

Group I Group II Group I Group II

N 9 14 10 17
Polytechnic/trade 1 2 2 13
School Teaching
Technology Job 2 1 1 1
Job in Private 3 3 3 2
Industry/Business
Engineering Job - 4 5 ‘ 4 4
Public School Teaching 5 4 7 6
Science Related Job 6 7 6 5
Government Job 7 6 5 7
Manual Work in 8 8 8 8
Your Own Area
Agricultural Job 9 9 10 10
Financial Institute 10 10 9 9
Job

By -
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Institution, a close second .choice. This is a reversal of
the positions as compared to Group I, but it still indicates
a desire to work in an area consistent with the training
received from the program. Least desired careers are the
same for both groups, with working in a financial

institution being chosen as the least desirable.
Both Groups Combined:

When both groups are combined, teaching in a
Ploytechnic/Trade school, and taking a technology job, are
rated as equally, and most desirable. A job in private
industry was next in terms of desirability. Engineering and
public school teaching follow, with almost identical mean
ranks. After this a government job_and science related job
follow with similar ranks. Manual work is ranked eight,
followed by an agricultural job and working in a financial

institution.

What is striking about these results is that there is a high
degree of consistency of choices for the two groups. There
is also a strong consensus regarding career choices across
both groups. This is indicated by the fairly low standard

deviations for the top two and bottom two choices.
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V. CANADIAN STUDENT BACKGROUND

INTRODUCTION

When an examination of the Nigerian Technical Teacher
Training Project was envisioned, it was anticipated that
valuable insights could be gained from an input of Canadian
students who had taken courses with the Nigerian students.
The perceptions of Canadian students would provide a "close
range view" of the Nigerian students because of the fact
that during course work they would have been cooperating
with and be associated in various class/laboratory
activities. The frequent encounters class/laboratory
activities required, whether it was actual course
assignments or coffee breaks; Placed the Canadian student in
an jdeal position to be associated with and gain a better

understanding of the Nigerian students.
CANADIAN STUDENT POPULATION AND SAMPLE

During the two year period in which the Nigerian students
were enrolled in the Vocational/Technical Teacher Training
project, they were in contact with a large number of
Canadian students. Even though Canadian student exposure,
to Nigerian students, took place in a variety of
institutions and settings, the greatest oexposure, as far as
the formal teacher training portion of the program was
concerned, was primarily within the education component of

their program.
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The education component included téchnical, pedagogical and
foundational education type courses which were designed for
Prospective teachers. As prospective, or in some cases
practising, technical teachers, both Nigerian and Canadian
students were required to take these courses as part of
their major or common program core. In other words these
courses were required in the prepération of individuals who
wanted to enter a professional teaching career. Exposure
also occurred in situations other than education courses.
For instance, students took courses in a minor or second
teachable area, as well as a wide variety of elective areas
of course subject fields. However, the greatest amount of
contact with and interaction among Nigerian and Canadian
students took place in the educaﬁion components of their

programs.

The Canadian s£udent population identified was made up of
individuals who were practising technical instructors and
were studying to meet degree requirements on a part-time
basis. In addition there were full-time students who were
prospective technical teachers enrolled in course work in
order to fulfill similiar degree requirements. The Canadian
student population was engaged in coursework during the
spring, summer and fall sessions of 1985. This population
had taken course work with the second group of Nigerian
students as well as, in the majority of cases, had
experienced some contact with both the first and second

groups of Nigerian students.

176

- 160 -



Canadian students were asked to identify themsleves on the
basis of whether or not they had taken a course(s) and/or
had class/laboratory contact with Nigerian students of the
Project. Once identified a random sample was obtained and
asked to complete the opinionnaire. In some cases Canadian
students were not then or at the specific time of the
survey, co-students with Nigerian students. However, as
indicated, the participants within the sample were
co-students both in the general sense of being part of a
common degree program and more specifically, as co-students
in terms of enrolment and participation in actual courses

with Nigerians.
RESEARCH METHODS AND PROCEDURES

This section briefly outlines the sample and opinionnaire
design employed in the collection of data necessary for the
successful completion of the research study. The design
technique was used to develop the instrument to survey
Canadian students who took courses with Nigerian students

who were part of the Teacher Training Project.

The investigatérs' interest in this research sfudy grew out
of a concern for effective implementation of the program.
The study was to identify the successes and failures of the
Programs implementation. Perceptions of Canadian along with
Nigerian students as well as perceptions of
instructors/professors and advisqrs were considered as a

Primary source of evaluative information.
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In summary the perceptions of the various participants were
considered useful for the evaluation of this as well as
similar international programs. This study generated
information on areas of weakness, to be eliminated, and

strengths to be reinforced.
OPINIONNAIRE DESIGN

A preliminary draft of the instrument was developed by the
investigators at the participating institutions. In order
that consistency in data collection and analysis could be
maintained, the instrument was examined within the confines
of the respective institutions. In doing this the
investigators utilized faculty expertise, incliuding those
faculty members who had international experience. In
addition Nigerian student and graduate student expertise was
used. Based on the various inputs the opinionnaire
instrument was revised and reorganized. It was at this
stage (spring 1985) that the Project Directors met and
finalized the format of the instrument which was used in the

research study.
DATA COLLECTION

Data were collected from the Canadian students during
extension and fall terms of 1985, Canadian students who had
taken courses and had been in contact with Nigerian students
of the Teacher Training Project, somé of whom were in

contact with the Nigerian students at the time of the
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survey, were identified and requ~sted to conplete the
opinionnaire instrument. Sixty two students received the
opinionnaire, thirty two at the Univeristy of Manitoba and
thirtv at the University of New Brunswick. Four

opinionnaires were not returned resulting in a response rate

of 86.6%.

DATA ANALYSIS

The purpose of this section was to analyze the results of
the sixty (60) Canadian students whose perceptions of the
Nigerian Technical Teacher Training Project were sought,
These students had previous classroom contact during their
scheduled professional education courscs at one or more of

the participating institutions.

Since the purpose of the study was to provide some measure
of the successes and shortcomings of the pProgram, this
segment of the study was conceived as a feedback system to
provide data for and reflect upon evaluative information
regarding program implementation. Information provided in
the opinionnaire Survey was analyzed manually and presented

in descriptive form.

CANADIAN STUDENT RESPONDENTS

Sixty opinionnaires that were distributed were, completed
and returned. All respondents, as indicated earlier, had

I 1 some contact with the Nigerian students. However, it

m

ould be noted that it is not possible to ascertain how
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many courses, amount of zontact or the number «f Nigerian

student contacts which had been encountered.
Results are presented in the following major topical areas.
1. Type of course taken with Nigerian students.

Twenty three students stated that contact occurred during
required courses while 7 indicated contact had occurred

during elective courses.

When asked to provide information regarding the format of

the course taken, 14 respondents 46.6% noted th;at the class
had been a classroom/lecture situatiun, with 5 persons 16.67%
indicating that coursework had been a group work in shop/lab
approach while 11 respondents reported a combination of the

two approaches noted previously.
2. Contact outside the classroom

Eight of the respondents 26.6% indicated that their contact
with Nigerian students had been restricted to the classroom
type of environment. Twenty two or 73.3% noted that contact
had taken place both within the formal setting of the
various institutions as well as outside the "classrooms".

In most cases the outside-of-class contact was in the
student lounge or cafeteria during lunch, coffee break or

informal get-together work sessions.

When respondents were asked what types of out-of-classroom

‘contact had been experienced, there was a fairly predictable

130
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series of responses. Following is a listing of these
responses noting the type of contact along with the number

of students who mentioned that particular type of contact.

Types of contacts were:

- hallways/coffee breaks/between classes (24)

- social events/school related social events (4)
- church groups (3)

- course related group activities (2)

— casual acquaintance (2)

- sparts meetings (3)

- committees (2)

- friendships (2)

- mno contact (4)
3. Perceptious of Nigerian Student Classroom Participation

When asked if both Canadians and Nigerians were required to
participate in group activities in the course(s), all
respondents indicated in the affirmative. Comments revealed
that most group work had been undertaken during in-class
time with occasional assignments requiring outside of class
group work to be carried out, for example the interviewing

of business perconnel or school administrators.

With respect to whether the Nigerians did their "fair share"
of group work the majority of respondents indicated that the
Nigerians did their fair share and respondents did not place

and qualifications on their response. A significant number
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of respondents stated that the Nigerian students d:d more

then their fair share.

A few students declined to answer this question because they
had not had personal experience with the Nigerian students
in a group work situation. Four respondents stated that
most Nigerian students did their share, reflecting the view
that individual differences had occurred. Cnly two
respondents seemed to feel that the Nigerians students with
whom he/sbe had come in contact were below average in this
respect. Judging this latter response in light of the
others it would seem thgt this person had experienced

contact with only one Nigerian student.

Canadian students reported that they felt that the Nigerians

were "eager, helpful and very active",.

4. Positive and negative aspects associated with classroom

contact,

Generally, comments in this section were of two types;
remarks regarding personal and social qualities and remarks
pertaining to what had been learned from contact with the

Nigerian students.

There were maay positive comments and those related to
personal qualities are listed below:

-~ friendly and easy to get along with

~ hard workers/contribute/helpful

~ sense of humour

1582
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- intelligent (4)
- attentive (3)

- participate very well

Other comments are as follows:

- I learned about Nigeria (7)

- gained an insight into the coup

- realized how lucky I am to live in Canada

- learned about life and education in other countries (3)
- learned about Nigerian educational system (3)

- exposed to different views

One comment deserves to be highlighted, for in a very real
way and to some degfee it was shared by many of the Canadian
students. One student wrote that "I feel my resentment I
had regarding their sponging off cur systeﬁ is goﬁe".
Judging from this comment and the many others of a related

tone there had been a great deal of learning, in terms of

"attitude adjustment” which had taken place.

Very few negative comments were noted. Half of the
respondents indicated that they had no negative comments as
a result of their encounters with the Nigerian students.
Four respondents commented that on occasion a Nigerian
student was a source of disruption of classroom activities.
It should be noted that these comments were made with
respect to only two particular Nigerian students -
interestly, there was one of these "disruptive students" in

Fredericton and one in Winnipeg. Ten respondents though
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that certain concepts had to be repeated so Nigerian
students would understand them, while there were 18 comments
making reference to difficulties in understanding Nigerian
accents. Finally, there were a few comments relating to the
point that the Nigerian students rarely, if ever, spoke of
themselves, home or lifestyles. This may or may not be
negative in light of the fact that many Canadian students
reported that they found the Nigerian student to be

friendly.

5. Did Nigerian students provide a different "flavour" to

coursework?

Of the 30 respondents, 18 indicated that the inclusion ¢ £
Nigerian students did not result in a different course
"slant". A few respondent offered intereéting additional
comments regarding this aspect. Three menticned that in a
class of 25 to 40 there were only "one, two or three'
Nigerians, so that their effect was minimal. Another
respondent suggested that they did not alter the "flavour"
of a coﬁrse since "they did not offer much ihput to class

discussion".

A significant nuhber (12) of Canadian studenscs indicouted
that the presence of the Nigerian students did indeed give a
different course "flavour". A1l of these respo.’ents
reported that this was beneficial for it provided an
opportunity to be exposed to another point of view. These
Canadian students noted that this "changed flavour" informed
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them of another culture in general and a different
educational system in particular. These students were
tharkful for this opportunity, for additional learning would
not have taken place had it not been for Nigerian student

participation.
6. Degree of integration with Canadian students
g g

As things turned out this question was ambigious. Thus,
there is no definite interpretation of the data. In other
words the respounses obtained may not be valid. However,
many respondents provided an explanaction regarding their
perception as to whethér or not the Nigerian students had
integrated with Canadian students. The comments were as

follows:

- VYes they did integrate (10)

- Yyes and no - depends on the person (4)

— no because they seemed to stick together (6)

- 1in class they integrated - outside of class they
remained in their own groups(s) (10)

- tended to stay in group, but this is natural (1)

- fit right in (4)

— @associated with their own but did not intentionally shut
out others (3)

- made an effort to fit in (3)

— no they didn't integrate (1)




It appears that there is a wide diversity of opinion
regarding the extent to which the Nigerian students
integrated with Canadian or other students. It should be
noted that while some Canadian students felt that they did
not extensively integrate, this was felt to be natural and
understandable. One Canadian student indicated that "it was
the fault of the Canadian students for the Nigerians being
left out of things". This may explain why some Nigerian

students did not become more involved with other students.

7. 1Is it beneficial to bring Nigerians...for advanced

study?

When asked whether they thought it was of benefit to bring
Nigerian students to the university, 25 respondents (83.3%)
indicated the "yes" option, with 3 respondents selecting the

"no" option while 6 failed to respond.

Of those indicating a "yes", they went further and suggested
some qualifications. € x respondents indicated that the
program was beneficial with the condition that it, in turn,

be of benefit to the Nigerian educational system.

When asked if "...it is advisable to have Nigerians come to
their particular teacher education program". Nineteen

indicated (63.3%Z) the "yes" option. One person selected the
"no" option and (7) did not respond. General comments noted

that it is advisable if comparable preparation Programs are

not available in Nigeria or if training is beneficial to



that country. In fact two Canadian students suggested that
Canadian programs were, as they stated it "state of the art

and we would like to share it with others".

Seven respondents noted that it was advisable because of the
knowledge and understanding, about other people, that it
provided for Canadian students. There were a few Canadian
students who did not make any comments regarding the

benefits to them.

8. Improving the learning environment for Canadian and

International students, ©ud other general comments.

When asked for suggestions as to how the learning
environment could be improved, 12 respondents did not have
any comments and 8 stated that no improvements were

necessarye.

A significant number of students made suggestions noting
that a greater attempt should be made to introduce the
Nigerians and explain why they were in Canada. Other
comments related to "keep things informal" and the single
word "meetings" was mentioned. Finally, there was one

individual who suggested "omitting international students".

The Canadian students supplied a number of "general

comments" regarding the program. Following is a summary of

these comments.

- 171 - 187




- Dbothere ..e thaﬁ Canadian students made limited attempts
to get to know the Nigerians

- provide a better underst: 1ding of their way of 1life

- interesting and beneficial tc¢ learn of different
backgrounds and cultures

- 1liked the variety

— because of the level of intelligence of the students in
the class all discussions were more interesting and
Stimulating

- get all students more involved

- being exposed to the Nigerian students...made me a better
person

— Nigerians tended to blend right in

- would have like to kn~w more about them

- sometimes there was a language barrief

- provide a social and/or subject area club to promote

understanding and social intercourse
9. Summary: Canadian Students

For thé large majority of students, contact with the
Nigerians was seen as beneficial, and apparently, enjoyable.
Many positive comments were offered about the personal
qualities of the Nigerian students and how much could be

learned from them.

Negative comments were rare. A few respondents commented on
the language differences, at least the initial g4ifficulty in

understanding the Nigerians and than occasionally the
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instructor had to repeat things for the benefit of the
Nigerians. Another common comment was that the Nigerians
did stick together, especially when outside of class, but
this was usually followed by some indication that this was
quite natural under the circumstances. It did not appear
that this was a major criticism. In fact, a few comments
related to the fact that they, as Canadians, felt "free to
speak to and join in with any group of Nigerians becaucse
they always spoke English". Certain other African groups,
it was noted, spoke their "home language' which, since it

was not understood, tended to keep others out of the group.

It appears that the majority of Canadian students had very
positive perceptions of the Nigerian students w.th whom they
came in contact. This was continually indicated by the

positive statements which were made.

Comments indicated that accents and language differences
were noticed but these difficulties seemed to diminish as
the Canadian students became more familiar with listening to
the accents. Canadian students did not seem to have a great
deal of social contact, at least of an informal nature, with
the Nigerian students. However, there was a "fair amount"
of "over coffee" contact. As noted previously there were
some Canadian students who suggested that it would have been
helpful to have known more about the Nigerians, their
educational system anu their way of life, as well as the

progrem goals, objectives and student's reasons for
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participation in the programs prior to the commencement of
classes. It was felt that this might have helped

integration take place to a greater degree.
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RECOMMENDATTIONS
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There were a number of recommendations resulting from the
input received from the Nigerian and Canadian students. The
nature of certain of these recommendations is such that
there is a much better perspective obtained if examined
after consideration of perspectives of all population

groups.

Postponing the presentation of 1recommendations until after
the examination of faculty/advisor perceptions provides the
"vantage point" from which suggestions can be reviewed and

objectively assessed.

Thus recommendations "drawn" from Nigerian and Canadian
student perceptions - Report II are combined with the
recommendations -"drawn" from faculty and advisor perceptions

- Repoft IT and presented at the end of the second Report.

Recommendations are presented within the following
categories:

1. General

2. Nigeria

3. P;eparation for Départure - Leaving Nigeria
4. Arrival in Host Country

5. CBIE

6. Institute of Environment and Community

7. Project Personnel - Professors - Advisors
8. Porgrams

9. VLiving - Integration

10. Departure - Leaving Canada
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