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THE HANDBOOK

This handbook contains a comprehensive, step-by-step guide for
educators, parents, and community leaders who are interested in providing
non-instructional services in an educational setting. The general
concepts are based on a program development model. The specific ideas
and examples in the handbook are derived from the experiences of Follow
Through Program sites in New York City. The information that is presented
should be of value for any school interested in establishing or expanding
a program of non-instructional services.

The guidelines are based on a program development model -that has
been adapted to the special concerns of non-instructional in-school
programs. The core of the handbook consists of five sections that
together offer a roadmap for non-instructional prograr development:

Needs Assessment: Identifying the probiems and needs to be
addressed by the program,

Program Design: * Planning service delivery and management
strategies for addressing these needs.

Program Implementation: Operating the program based on clearly
specified program objectives.

Program Monitoring: Determining whether the program is being
implemented efficientl, and effectively
and is meeting its ser.ice delivery and
management objectives.

Interagency Cooperation: Forming 1inkages with other agencies and
programs for the shar‘ng and exchange of
ideas and resources.

In addition to the above sections, the haravook contains a case
study of non-instructional services in the New York City Follow Through
Project, a workbook containing worksheets and a checklist for each stage




of program development, and an annotated biblicgraphy. Charts, tables,
and other illustrative material are included to provide a éapsule view
of the program development process and to present examples of the
concepfs and activities being discussed.

We realize that each non-instructional program is unique. The
consieilations of needs to be addressed will be unique for each particular
community. The resources tha: are available, particularly budgetary
factors, will differ. The combination of needs and resources will deter-
mine the degree to which each step in the program development process
can be implemented and the kinds of services that can be provided.

Consequently, the guidelines contained here are intended primarily to
indicate the range of factors to be considered in initiating or redesign-
|

ing a non-instructional program and do not constitute a blueprint that
must be followed in exact detail.

An attempt has been made to make the guidelines comprehensive without
overwhelming the reader with unnecessary detial. Conversely, it was
recognized that the handbook could not cover: every situation or contingency
that might occur. Our goal, therefore, was to find a reasonable balance
hetween generality and specificity. We hope that readers, by using these
guldelines as a framework and a point of departure, will find them useful
in developing non-instructional programs tailored to their particular

schools and communities--thei specific needs and goais and the resorrces
that are available,

Throughout the country. follow Through programs have met the challenge
of providing non-instructionzi services for 1ow-income children. This
handbook is an effort to make their experiences available for all those
who are interested in developing similar services.

Co




INTRODUCTION

( i
I THE PROJECT: BACKGROUND & METHODOLOGY ‘

In October 1981, the U.S. Department of Education awarded a contract
to the National Urban League to prepare guidelines based upon the process
that had been used by Follow Through projects to develop non-instructional
services. This effort marked the first time this process had been
systematically studied and interpreted for practical use by a larger
audience.

Under the leadership of the New York City Board of Education, the
six Follow Through sites used as the basis for this handbook have emerged
as among the most successful in the nation. They present a rich storehouse
of data and experience. First, they provide each of the non-instructional
components outlined in the Federal guidelines (see Table 1, on page 6).
Second, the records of the program are readily accessible. Third, many
of the parents, teachers, coordinators, nurses, and other staff have
either remained in the program or were still in New York City at the
time of the study and available for interviews. Finally, a consistent
strand in the development of Follow Through in New York City has Feen a
high degree of cooperation between the Board of Education, project sites,
project sponsors, municipal agencies, and community organizations. This
proved an enormous asset for the National Urban League project staff,
since the most essential requirement for developing comprehensive non-
instructional services is intra-agency and interagency cooperation.

This handbook was prepared after the completion of a year's research.
During this period, the following activities were conducted: an extensive




Table 1 e

Follow Through Non-Instructional Components*

* Heal th Responds to both short- and lang-range
needs by providing (1) screening,
referrals, and corrective treatment
for all low-income Follow Through
children (2) preventive activities
such as health education for Follow
Through children and their families
and (3) activities designed to encou-
rage and improve related community
heal th services.

Social Services Aids families of 1ow-income Follow
Through children in identifying and °
solving family problems, and assists
in the development of more effective
community social services for Tow-
income families.

Gufdance and Psv-hological Uses trained psychological personnel
Services to assist the psychological develop-

ment of low=income Follow Through
children through (1) classroom
observations followed by consultation
with teachers, teacher aids, and other
staff members; (2) staff development
of pertinent Follow Through personnel;
(3) work with Follow Through parents;

“and (4) testing and appropriate follow-
up for Follow Through children itere
necessary

Nutrition Provides for (1) daily type A lunch
(USDA recommended), (2) breakfast and
snacks where necessary, (3) nutrition
education and counseling for Follow
Through children and their parents,
and (4) training in nutrition for
Follow Through staff members.

*The non-instructional components 1isted above are the focus of this handbook.
Other non-instructional components mandated by Follow Through include parent .
and community involvement, orientation and training, career development, and
adult education opportunities. .

Q 6 J.U




review of the 1iterature related to non-instructional in-school services;
a consensus conference of Follow Through administrators, sponsors,
coordinatoré, parents, and National Urban League staff; interviews with "
Federal officials, Follow Through staff, and parents; and direct
observation of the operation of Follow Through sites.

IT FOLLOW THROUGH

Follow Through, which was established in 1967 under an amendment to
the Economic Opportunitv Act of 1964, was designed to maintain the progress
made by children in Head Start and similar preschool programs. As in
Head Start, a central feature of the Follow Through Program is the emphasis
on the total child as well as his or her family and community. The program
is based on the conviction that children from low-income families require
more than traditional classroom instruction if they are to have improved
1ife chances. Because of this basic premise, the decision was made to
provide a range of services that would address the full spectrum of young
children's non-instructional needs, as spelled out in Tabie 1.

Three goals of Follow Through are to:
® Provide innovative instructional programs.

® Provide for the direct involvement of the parents of the
children enrolled in the progra-..

® Provide non-instructional services to meet the total neads of

the child: medical, dental, nut:itiona?, psychological, and
social.

Innovative Instruc.ional Programs

Between 1967 and 1571, four i1egional educational laboratories and
eighteen universities and colleges that had developed innovative,
experimental approaches to the education of young children were invited

Ii




to participate as sponsors in the national Follow Through Program. School
systems with large numbers of Tow achieving Tow-income children also were
selected to participate and were given the option of cho.cing one of the
innovative educational approaches or developing their own.

¢ (

Parent Involvemeni

A central component of all Follow Through project sites is direct
parent participation in all aspects of the program in order to (1) support
and influence the program, (2) contribute more fully to the child's total
development, and (3) help translate the needs and goals of the parents
and community into meaningful project activities.

At ieast four mjor kinds of parent activities are necessary for an
effective Fcllow Through project:

® Participation in decision-making about the nature ana
operation of the project through a Policy Advisory
Committee.

® Diract participation in classroom, school, and project
activities as paid employees, volunteers, or observers.

® Regular contacts between home and school.

® Parent ecucation and community activities that parents
have h-.iped develop.

The Policy Advisory Committee (PAC) is the primary mechanism for
achieving parent involvement and must play a substantial role in the
planning and management of the Follow Through project. The PAC,
therefore, should be involved in all phases of the program development
process. “rom needs assessment through monitoring. Some of its
responsibilities are to:

1. Help develop. and approve project applications.




5.

Assist in the development of criteria for selection of
Project staff and review criteria prior to implementation,

Assist in the recruitment and hiring of project staff.

Assist in the development of procedures for selecting
eligible children for the project and assure that such
procedures are followed.

Assess the effectiveness of the project and make
recommendations for improvement to the project
coordinator and/or other appropriate personnel,

delp to plan and organize educational and social
activities far Follow Through parents.

Mobilize community resources and secure the active
participation of Follow Through parents in the project.

Keep all Follrw Througn parents informed of ongoing and
new project activities as well as important decisions
to be made.

In turn, each project should provide the PAC with informaiion on:

1.
2.

The structure and organization of the school system
Selection and recruitment standards for school persoqne]
The budget

The decision-making process in the project

The purpose and history of all school programs that affect
Follow Through

A11 regulations, guidelines, and policies that are applicable
to Follow Through

A1l evaluations of the project

Planning processes that the grantee may be undertaking and
that may affect Follow Through

General data concerning the needs of children enrolled in
Follow Through

13



Parent involvement is crucial to the success of any non-instructional
program and should be an active ir.fluence in each stage of the program
development process.

Non-Instructional Services

Non-Instructional Services in Follew Through, which were patterned
after Head Start, were developed in recognition of the impact of multiple
forces on the child's academic achievement and 1ife chances. A basic
tenent of both Head Start and Follow Through, therefore, is that if children
are to achieve academically, their physical, emotional, and social needs

must also be attended to. Consequently, the following goals were established:

o to improve the child's physical health and abilities

0 to fost..' the emotional and social developmant of
the'child

0 to strengthen positive family relationships
o to provide constructive opportunities for social
institutiuns to work together with the poor in
solving their problems
To accomplish these goals, it was designated that the following
services be provided: medical, dental, nutritional, social and ps-.holegica..
It was also considered necessary that these programs establish viable working

relationships with othar community agencies.

10
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NEEDS ASSESSMENT

A systematic process of collecting and analyzing data in order
to identify the problems and needs to be addressed by the program.

KEY FACTORS TO BE CONSIDERED

® Who should be included in the design and execution
of the needs assessment process?

" ‘ ° How much time is available to conduct the needs
assessment?

® What 1s the scope of the needs assessment and what
resources are available to conduct {t?

° What information is needed and where can it be
obtained?

° How will the information be collected and analyzed?
° After a variety of needs have been identified, how

will the specific needs to be addressed by the
program be determined? '

13




PURPOSE & RATIONALE

The first requirement for developing a program of non-instructional
services is to recognize the vast array of problems that can impede
academic development. For example, inadequate health care, poor nutrition,
child abuse, domestic violence, and overcrowded housing are just a few
of the many problems that can have a negative effect on the education of
young children.

The second requirement is to decide which of these problems the
program should focus on. The needs assessment process will help make
thgse decisions.

The needs assessment process has four basic functions:

1. To identify specific non-instructional problems that inte: fere
with the educational development of children in the community.

2. To identify and to assess existing community and school
services.

3. To determine what additional services are needed.

4. To decide which of these needs should be addressed by the
non-instructional program.

The needs assessment process provides the foundation on which the
non-instructioral program will be built. Despite its importance, however,
it is often not given adequate time or attention. Sometimes program
planners assume that they already know what the community's problems and
needs zre. To some extent, this may be true when people are familiar with
their community. However, a thorvigh needs assessment can provide
additional information to substantiate impressions, document the extent
of- problems, reveal probiems or needs that are hidden beneath the surface,
and pinpoint some of the reasons for the problems.




The needs assessment process described in this guide is intended
for use prior to the design and implementation of the program. However,
needs assessment is an ongoing process that continues throughout the
life of the program. During program implementation and monitoring,
needs assessment techniques are used to help determine what new services
should be added to the program, which services should be eliminated,
and which services should be redesigned.

Depending on its purpose and the resources available for its
execution, the needs assessment processs can range rrom quite simple

to very complex. For any needs assessment, however, careful planning
its required.

i
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THE NEEDS ASSESSMENT PROCESS

The five major steps in the needs assessment process are:

Initiate the Needs Assessment Process

Determine What Information Is Needed

Determine the Sources of Information

. Collect the Information

Analyze Data, Determine Priorities, and Prepare Report

m O O o© >
° . ° °

STEP A.  INITIATE THE NEEDS ASSESSMENT PROCESS

A-1. Assembla a Needs Assessment Team

The Needs Assessment Team is a working group that will be responsible
for planning, overseeing, and perhaps executing the needs assessment
process. The team should be manzgeable in size, usually not more than
six people. It should include persons who will have responsibility for
designing and implementing the program as well as persons who will be
recipients of services.

The basic cri*eria used for selecting members of the Needs Assessment
Team include:

® Familiarity with the target populaticn
°  Familijari‘y with the community's institutions and resources

¢ Familiarity with the organizational context in which the
non-instructional program will operate (e.g., a single school,
a gioup of schools, an entire scheol system)



Since needs assessment is essentially a research undertaking--data
gathering and analysis--team members should include at least one person
familiar with survey research methods. In addition, the members should
be individuals who work wel] in a group, are task oriented, are capable
of making objective decisions, and have a strong commitment to non-
instructional programs. Categories of persons who should be considered
for membership include:

° Parents

® School Administrators/Principals

°® Teachers

® Representatives of Community Agencies
°® Community Leaders and Decision Makers
°® Faculty of Local Colleges

Where possible the Needs Assessment Team should include persons who also
will be fnvolved in program design and implementation. It is particularly
important that school representatives, preferably the principal if possible,
be included in program development from the inception so that their views
can be represented in the decision-making.

A-2. Qutline the Major Tasks of the Needs Assessment Team

The tasks that are part of the assessment process include:

°® Determining the purpose and scope of the needs assessment

® Identifying who will carry out the tasks of the needs assessment
® Identifying key community agencies, organizations, and groups

® Reviewing prior commnity studies or relatad needs assessments

°® Determining what information must be collected

° Selecting sources of information

°® Determining data collection methods and preparing data
collection instruments

® Collecting data
® Analyzing the data
°® Preparing the needs assessment report

Qi
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In addition to the above, three important responsibilities of the
Needs Assessment Team are to (a) keep the program's Policy Advisory
Committee informed about the progress of the needs assessment, (b) initiate
communication with relevant community organizations and groups in order
to develop community support for the program even before it begins, and
(c) provide a bridge between needs assessment and program design in order
to assure continuity in the program development process. These tasks
should be coordinated by a team 1eader, whose responsibility is to oversee
the entire needs assessment process.

Many of the tasks to be performed during the needs assessment (and
throughout the prog-am development process) will require group decision-
making. There are various techniques for group decision-making, most of
which have certain commonalities. These are some basic guidelines:

1. Clearly define the topic to be discussed.

2. Provide group members with time to think quitely about the
topic and to consider their responses. Depending on the
complexity of the topic under consideration, this may take
from 5 to 15 miniutes.

3. Ask each group member to give his or her response(s). In
some cases, members may be asked to write their responses
and then read them to the group.

4. Record responses on newsprint or blackboard.

5. After all responses hzve been presented, discuss each idea
individually.

6. After all ideas have been discussed, take a group vote on
each idea.

This process will permit all group members to voice their opinions and
to enter into focused, directed discussion.




A-3. Determire the Scope of the Needs Assessment

The scope of the needs assessment will be determined by how extensive
the program is intended to be, As described in the introduction, a
comprehensive non-instructional program for children and parents consists
of five basic components: medical, dental, nutrition, psychological,
and social. The scope of the 1eeds assessment can be broad and include
an examination of all these areas. After the data have been analyzed,
the Needs Assessment Team may decide to focus on one or on all of the
components. On the other hand, the needs assessment can be narrowly
defined and examine only one area, such as medical care. Or it may
examine several areas, such as medical, dental, ana nutritional needs.

The scope of the needs assessment will be a determining factor in
establishing a time period, the data to be Collected, sources of data,

data collection methods, and the types of resources that are required.

A-4, Establish a Time Frame

.,4__1:/ .

The amount of time allocated for the needs assessment will be related
to factors such as (a) the scope of the needs assessment, (b) the amount
of time available, (c) the expertise of the persons involved, and (d) the
mandates of the funding agency and/or the sponsoring organization.
Generally, four to six weeks is sufficient time to conduct a needs
assessment. After the amount of time has b:=zn determined, a schedule
should be made for the accomplishment of % tasks outlined in A-2.

A-5. Identify Who Will Carry Out the ~asks of the Needs Assessment

Depending on the complexity of the neacs assessment, the skills
represented on the Needs Assessment Team, the rescurces available, and
other factors, the members of the team may or my not perform the actual
tasks necessary to carry out the needs assessment process. Persons with
research and writing skills may be hired to carry out the actual work.
Paid or voluntary consultants may be needed if there is a large amount
of data to be collected, organized, and analyzed. Such efforts will

23
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likely require computer services and persons familiar with statistical
analysis. In some instances it may be possible to arrange for a local
college to design and conduct your needs assessment as one of its
community service projects. In any case, the Need "ssessment Team will
be responsible for determining the purpose of the n -us assessment,
determining who will carry out the tasks, and planning and overseeing
the project.

STEP B. DETERMINE WHAT INFORMATION IS NEEDED

The information to be collected is determined by the scope of the
assessment and the resources (i.e., personnel, budget, and time) available
for conducting it. Team members should pinpoint the critical issues to
be studied and the information that is necessary to illuminate them. Two
types of information should be collected: quantitative (for example, the
percentage of children in the target population who have not received
dental services in the past two years) and qualitative (for example, the
reasons why children do not receive regular dental care). A review of
prior community studies and needs assessments will help determine what
information you must collect.

The information that is collected should be specific enough to
reve.l the extent of the problems, influencing factors, community
resources chat are available, and insight about possible solutions.
The ‘nformation should not be so detailed and complex, however, that
tha assessment process becomes burdensome or beyond the resources or
exrertise available, And it should be expected that some information
that is collected will not be used for this initial needs assessment.
However, it probably will serve as a valuable data base for future
studies. Also, some important information will probably not be easily
obtainable. Information from hospital. records, income data, and client
data from private and public social agencies, for example, are often

20
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Table [-1

Types of Information

Demographic, Social, and Economic Data

a. Profile of adult population in target group by race, ethnicity,
sex, and income

b. Number of children in target group by age, race, ethnicity, and
sex

c. Percentage of families in target group receiving some form of
public assistance, e.g., Aid to Dependent Children, Food Stamps,
Medicaid, Social Security Benefits

Status of Children and Families

Types and extent of problems identified vy families, health servicge
providers, and teachers

Services Currently Being Received by Children and Families

a. Frequency of visits to doctors, dentists, etc.
b. Extent of involvement with psychological and social services

c. Types of providers used, e.g., clinics, private practitioners,
hospital emergency rooms

" Profile of Key Agencies and Institutions in the Community

a. Public agencies
b. Private agencies
Religious institutions

escription of Relevant Services Provided in the Comnun: ty

!on
®

Medical services

Dental services

Nutritional services

Psychological services

Social services

Miscellaneous (e.g., recreation, adult education, training)

- ® A 0O O o
e o & e e o
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(Table I-1 Continued)

6.

Interagency Coordination

a.

Methods used to ensure interacency cooperation and coordination
(e.g., inte-1gency task forces, coalitions, federations,
conferences, newsletters)

Centralized recordkeeping systems and information that is
available

Agencies that handle information and referral for the types of
problems to be adc :'ssed by the non-instructional program

Systems among agencies for sharing information about specific
clients

Gaps in services and service coordination

Cultural Factors

If the program is to be successful, it is important to understand the
values and attitudes of the children and their parents as well as the
larger community. This can be obtained best through sensitive
observation and a day-to-day familiarity with the target population.
Some data that might be gathered are:

Family composit.on patterns, e.g., single parent families,
Amount of social organizations, e.g., e number and kind of

Willingness of parents to interact with and to accept non-
instructional services from your sponsoring organization

Housing conditions: types of housing (e.g., apartments, private
dwellings), condition of housing, density, v-cancy rate, housing

a. Extent of church involvement
b.
extended families
c.
fraternal, social, and civic organizations
d.
The Community's Physical Environment
a.
costs
b. Urban or rural features

Number and types of industries and businesces
Public transportation: availability and cost

22




difficult to secure. And the cost of obtaining certain types of census
data is generally prohibitive. This usually will not affect the quality
of the study if the material that is gathered tccuses on the critical
issues. (The group decision-making process that has been described in
Step A-2 will be useful in heiping the Team select critical issues to be
studied.)

Table I-1, on page 21, provides a comprehensive 1ist of types of
information that are of value for a non-instructional program. The
determination as to specific information that should be collected for
a given program must be made by each Needs Assessment Team.

STEP C. DETERMINE THE SOURCES OF INFORMATION

Numerous sources of information exist in every community, General
sources and the types of information they provide are 1isted below. N
While it probably will not be necessary to survey each data source d
during the needs assessment, they all should be identified for possible
later use. The.decision as to which specific sources to survey will
derend on tﬁe assessment's purpose and scope and the resources available
for collecting and analyzing the information.

Table I-2

scurces of Information

1. Medical and Social Service Providers in the Community

a. major problems existing in the community
b. services being provided in the community
C. gaps in services
d. demands for services
e. capacity to respond to ‘uman service problems
f. pattern and extent of interagency cooperation
g. agency profiles

2/
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(Table I-2 Continued)

2‘

7.

Federations of Medical and/or Social Agencies

a. statistical information regarding families and children,
including percentages of families receiving some form of
public assistance

b. pattern and extent of interagency cooperation

City Planning Departments

a. 1income and other economic data by census tracts
b. housing characteristics
c. descriptive information about community

Health Departments

a. community health data
b. prevalence rates for certain diseases

Mental Health Associations

a. psychological problems, rate and prevalence in communi ty
b. service gaps
c. services being provided in community

Comprehensive Health Planning Agencies

a. health data regarding medically underserved popuiations
b. demands for services

c. services provided

d. gaps in services

Universities

a. community studies and needs assessments
b. indices of social and family disorganization
C. consultation

Census Bureau

a. 1income and other economic data by census tracts
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(Table I-2 Continued)

9. Religious Institutions

a. cultural traditions
b. service needs

10. Families in Target Population

a. profile of target population

b. self-perceived problems and service needs of target population
C. services currently being received

11. Sgonsoring Organization and Schools

a. major problems existing in the community
b. profile of target population
C. absenteeism rates and causes

12. Communitx Leaders

a. mjor problems existing in the community ‘
b. cultural traditions
C. services beinn provided in the communi ty

13. Prior Community Studies and Needs Assessments

a. various types of statistical data
b. descriptions of problems and needs

When contacting agencies for information, it should be made clear that
the purpose of the study is not to evaluate agency performance hut to
identify problems, service needs, and resources that can help in the
development of the non-instructional program.

In most of the sources, infurmation can be obtained from documents
or from key individuals. Some important types of documents and categories
of individuals are 1isted on the following page.

2Y




Documents

Community Studies or Needs Assessments. In almost every community there
are studies that provide an analysis of children, families, services, and
problems. These often can be obtained from community organizations,
colleges and universities, and government agencies. Although these studies
usually will provide only partial information related to the purpose of
your needs assessment, they can be valuable not only for the data they
contain but as a guide in designing your own needs a‘ -essment.

School Records. Absenteeism rates and reasons for absences, which can be
found in school records, are important baseline data for non-instructional
programs, since a major goal is to increase attendance.

Reports from Medical and Social Service Agencies. The annual as well as
special reports from these agencies can provide important data for agency
profiles, type and extent of problems, services provided, and barriers io
service utilization.

Key Individuals

The people who can provide informatioh include service providers, community
leaders, community activists, children and their families, teachers, school
administrators. People are a particularly rich source of information about
the community's cultural traditions. Wnen deciding which people to contact,
it is useful to know the type of information they are 1ikely to have and
the possible advantages and disadvantages of using them as a data source.
Table I-3, on page 27, outlines this information.

STEP D. COLLECT THT INFORMATION

D-1. Choose Information Gathering Methods

The actual collection of informatiun can take many forms. Information
gathering methods and their advantages anc disadvantages are outlined in
Table I-4, on page 29.
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Table I-3

Sources of Information: Individuals
Types of Possible Possible
Categories _ Information Advantages Disadvantaces

Service Providers

Administrative and
program staff of
community agencies

n
~

e istiig «nd potential
coxunity rosources

problems or service needs
which might not be widely
recognized

degree to which various
services are utilized

barriers to service
utilization

assessment based on
professignal judgment

assessment based on
actual expeirience

develops interagency
cooperation and 11ink-
ages

information may be 1imited
to specific agency

problems and needs identi-
fied may reflact biases or
vested interests of providers

data may reflect only needs
of those being served and
not those who are currently
unserved

Lommuni ty Leaders

Rupresentatives of
various constitu-
encles e.g., clergy,
elected officials,
and other spokes-
persons

problems which can
beccme public issues
and receive widespread
exposure

issues of importance
to vocal and active
segments of community

provides overview of
community problems

indicates problems
Tikely to be opposed
or supported by com-
munity leaders

can provide varied
perspectives to com-
munity problems

develops community
cooperation and 1inkages

may be Timited in scope

may reflect specific bias,
e.g., refigious or political

may alienate some leaders
who are not included
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Table I-3 (Cont'd.)

Sources of Information: Individuals

Types of Possible Possible

Categories Information Advantages Disadvantages
Comiunity Activists
Leaders in. social, attitudes of the com- can provide a personal may not perceive interrela-
fraternal, and civic muni ty perspective tionships among problems
organizations
cultural factors can provide insights in-

to values and behavior
history of community
can provide anecdotal

data
o
Intended Recipients
cf Services
Children and their profile of specific identifies self-perceived may lack a broad-based
families children and their prob}ems and needs perspective
families
involves intended reci-
. pients in program at an
early stage of program
development

provides more detailed

information than might

be available from other

sources 3.4




Table I-4

Information Gathering Methods: Advantages

Method

and Disadvantages

Advantages

Disadvantages

Review of Documents

provides quantitative data
that is easy to code, tabu-
late, and categorize

provides factual information
inexpensive

access may be difficult

may be outdated

information may not
be well organized

. Mailed Questionnaires

can survey a large number of
respondents

can be completed at respon-
dent's leisure

relatively easy to tabulate
information

respondent can be annymous

Tong time for information
to be received

may get low resnonse or
entail much follow up

questionnaire must be
well written in order
to be self-explanatory

readability must be
commensurate with level
of respondents' reading
skill

In-person Structured
Interviews lwitﬁ

questionnaires)

personal contact

can probe for appropriate
answers and clarify meaning
of questions

additional information can
be gained from observation
of person and surroundings

can be expensive due to
amount of training re-
quired for interviews and
amount of time required
to collect data

lack o7 anonymity

i

In-person Unstructured
Interv1ews <w1fﬁout

questionnaires)

(see "structured interviews".)

gives more freedom than struc-
tured interviews to explore
areas of interest to respondent

easier to explore attitudes,
feelings, etc., than in
structured interviews

(see "structured inter-
views".;

sometimes difficult to
keep respondent on the
stbject .

requires a great deal
of skill on the part of
the interviewer
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(Table I-4 Continued)

Method Advantages Disadvantages
Telephone Interviews personal contact less relaxed that in-
structured or unstruc- P . per{on interviews;
tured) aster and less expensive more difficult to

than in-person interviews

establish rapport

interviewer must judge
respondent's attitude
without benefit of
visual clues

Group Meetings

allow for exchange of ideas

can stimulate the generation
or creation of ideas

time-saving and cost-effec-
tive

can turn into a debate
or aforum for a parti-
cular point of view

require a very skilled
group discussion leader
to ensure full partic-
ipation and to cover
all issues

D'Zo

Prepare Data Collection Instruments

After the information gathering methods to be used have been determined,
data collection instruments must be prepared. These should be concise, easy
to understand, and in a format that will simplify data collection, tabulation,

and analysis.

Individual instruments may be required for different sources

of information, depending on the particular information that is desired.

Some questions, however, will be relevant to all sources.

You may be able to obtain some of the instruments, or models that can

be used, from other agenries and programs.

You must be careful to make

certain that the instruments you use are geared to the requirements of
your assessment, focus on the critical issues that have been delinated,
and do not deal with extraneous material. It is better, however, to err
on the side of too much rather than too little information.
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STEP E. ANALYZE DATA, DETERMINE “RIORITIES, AND PREPARC REPORTS el

E-1, Analyze Data

After the information has been collected, it must be analyzed in order
to identify relevant problems and the general types of programs or services
needed to remedy them. The complexity of the data analysis will depend on
the requirements of the funding source and/or sponsoring organization, the
scope of the assessment, and the amount and types of data collected. For
most non-instructional programs, the data can be tabulated manually. But
if a large amount of data and interrelationships among variables are to be
analyzed, computer resources will Ye required.

In analyzing the'data, a first step is to categorize the problems and
needs according to the service components covered by the assessment
(e.g., medical, dental, nutrition). Each problem should then be described
along the following parameters:

1. Problem: Inadequate dental care é;;
2. Extent or Severity of the How many people in the target
Prablem: group are avie.ted, by age, sex,

and ethnicity? What are the
effects of the problem? How
long has it existed?

3. Inrluencing Factors: - Is the problem caused by lack of
available services, cost of ser-
vices, iack of interagency coope-
ration, need for outreach and
publicity for services, need for
parent education, or other reasons?

4. Resources Available: What agencies or programs presently
exist to deal with the problem?
What types of services are avail-
able? What are the program’s
characteristics, e.g., <ligibility
requirements, outreach, etc.?

5. Needed Resources/Services: What services, program, activities
are needed to deal with the problem?

Table I-S, on page 32, is an example of a problem description.
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I-5

Table

Problem De

scription

Statement of Problem:

Inadequate Dental Care

Problem Characteristics

Description

Extent/Severity of Problem

80% of the boys and 75% of the girls
in grade 3 have dental cavities. 90%
of this group are from families with
earnings of $10,000 a year or less.
Of the group with cavities, only 8%
had received a dental examination
during the past 12 months.

Infivencing Factors

There is only one dental clinic that
provides Tow cost care (the University
Dental Clinic) and over 75% of the
private dental practitioners refuse

to accept patients on Medicaid. 65%
of the parents were unaware of the
University Dental Clinic and only

24% of the parents noted dental care
as a problem of great concern to them.

Resources Available

University Dental Clinic, which has
no outreach or preventive programs. |

Needed Resources/Services

A program providing free or low-cost
dental care: for children; increased
outreach by University Dental Clinic;
a program of parent education regard-
ing the importance of prevention and
regular .dental examinations for child-
ren.
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E-2. Determiné Priorities

The next step is to determine which problems/needs have the highest
priority for the non-instructional program. Data analysis will reveal a
number of relevant problems of varying magnitude. In all 1ikel ihood,
the program will not be able to address all of thenm. Consequently, the
Needs Assessment Team must devise a methad of prioritizing the problems.

There are two biroad criteria that should be used for assigning
priorities:

1. Severity. This relates to #1 in Table I-5, "extent/severity
of the problem.” In addition to the factors listed, another
question to be considered is: What is the relationship between
this problem and other problems that have been identified?

2, Feasibility. This relates to #2, 3, and 4 in Table I-§. The
basic questions to be considered here are: How tractable is
the problem at the present time? Can a workable solution be
identified and implemented? Will the program, in cooperation
with other agencies, have the resources--staff and budget--
necessary to address the problem? How can the program use
its resources most effectively?

A knowledge of the target population, the community's institutions
and resources, and the organizational context within which the program will
operate are essential to a determination of priorities. In addition to
this information, individual valye judgments are an inevitable part of
this process. The technique described in A-2 can be ussful in facilitating
the decision-making process. Each Team member shoul.. be asked to rank the
problems, using the above criteria of magnitude and feusibility, After
each member has reported his or her rankings and statet the reasons, the

group should take a vote to determine the final priorities.

E-", Prepare the Needs As-essment Report

The final step in the needs assessment process is the preparation of
the report, which should be 4istributed to the key participants in the
needs assessinent process. Ideally, the report should contain the following:

JY
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1. Irtroduction, giving the background and purpose of the study
2. Short summary of the principle findings/problems

3. Discussion of the target population and the community (with
demographic, economic, institutional, and other relevant
data

4. Explanation of how the information was collected and ana:_szed
and how priorities were determined

5. Detailed discussion of each principle finding/problem

6. Conclusion, with suggestions for types of services to be
provided .

SUMMARY

Although the needs assessment should be comprehensive and thorough,
it should not become inordinately complex and expensive. Through careful
planning, it should be possible to gather and analyze usefui data without
the use of extensiva resources. The key planning questions are:

® What information do we need?

° Why do we need it?

®  How can we get it most éfficiently?
®  How will it be analyzed?

When planning the needs assessment, and when deciding which problems
should rece.ve the highest priority, it should be kept in mind that the
anticipated program is for the benefit of children and families and that
the goal is o improve the overall development of children in order to
improve their academic perfo?mance and enhance their 1ives. However, it
must also be borne in mind that the prcgram will not be able to address all
of the needs that are identified or even all of those that are the most
severe. The question of feasibility i- paramount: Are resources available
at this time,or can they be obtained, to effectively address.this need?

41)
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PROGR.'M DESIGN

A process for planning the service delivery and management
strategies required to address the priority needs that
have been identified by the needs assessment process.

KEY FACTORS TO BE CONSIDERED

° Who should be included in the program design
process and how much time is available?

° What are the resources and obstacles in the
community that will affect the successful
implementation of a non-instructional program?

° How will the structure of the sponsoring
organization (e.g., school or school system)
affect the non-instructional program?

° What specific services can best address the
needs identified by the needs assessment?

° What type of management support system and
staffing pattern will be required to carry
out the non-instructional program?

° What recordkeeping systems will be necessary
in order for the program to operate efficiently
and effectively?

° What interagency linkages are necessary?
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PURPOSE & RATIONALE

Program design is the most creative aspect of program development
and flows dirertly from the needs assessment. Its purpose is to
formulate service delivery and management strategies based on the
problems and needs identified by the needs assessment process.

An analogy can be made between program design and architectural
planning. In both instances the task is to develop a bluer. int. Both
the program designer and architect must consider the needs of the people
to be served, the context or environment in which the product will be
located, *he resources available, and the activities that will take place.

Without a carefully thought out program design, a non-instructional
program cannot possibly achiieve its objectives, but it is likely to be
more costly in terms of time, effort, and money. .
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THE PROGRAM DESIGN PROCESS

The seven major steps in the program design process are:

A. Initiate the Program Design Process
B. Review Community Organizational Factors

C. Clarify the Program's Mission: Philoscphy, Conceptual
Basis, and Global Goals

D. Explore Service Options and Select Specific Services
to Be Delivered

E. Prepare the Service Delivery Plan
F. Prepare the Management Plan
Design the Monitoring System

STEP A. INITIATE THE PROGRAM DESIGN PROCESS

A-1. Assemble a Program Design Team

The Program Design Team can be the same group that planned and
conducted the needs assessment, or it can be changed in composition,
vith members added or deleted. In any case, it should definitely include
persons who were part of the Needs Assessment Team as well as persons
who will be involved in program implementation. .he next stage in the
program development cycle.

Team members should be chosen based on their knowledge of program
management and service delivery structures. Ir. addition to the categories
of persons mentioned for inclusion on the Needs Assessment Team, the
Program Design Team should include individuals with program planning,
legal, and financial expertise. In certain instances it may be advisable
for the team to use consultants, either paid or volunteer, to design
technical aspects of the program.
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A-2. Qutline the Purpose of the Program Dasign Team

Team members must be clearly inforred regarding what they are
expected to achieve. They should be given a history of the project:
why and how it was begun and what has been accomplished to date. They
should also be given a copy of the needs assessment report and any
other pertirent materials that will help them better understand the

project.

The purpose of the Program Design Team is to prepare a program
design consisting of:

® The Program's Mission Statement (philosophy, conceptual basis,
and global goal(s))

° The Implementation Plan, which consists of two interrelated

parts:

1. A Service Delivery Plan describing

a.
5.
c.

the services to be delivered and their objectives,
a service delivery schedule, and
a service delivery information and reporting system.

A Management Plan describing

a.
b.

d.
e.
f.

resources that are needed,

the organizational chart and job descriptions,
a management information and reporting system,
interager.y 1inkages,

orientation and inservice training plans, and
monitoriin plan,

(The specific tasks invcived in developing the program design are
explained in Steps B th:ough G.)

A-3. Establish a Time Frame and Assign Responsibilities

There is no "best" amount of time to be used for program design.
The amount of time allocated to the process will depend on a variety of
factors, some of which are not within the control of the 7rogram. For

1o
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example, the funding agency or sponsoring organization may have mandated
a specific amount of time for planning. If the amount of time allocated
is too short, some important jssues are 1ikely to be overlooked or will
have to be postponed and dealt with later. If the time for planning is
too extended, interest and enthusiasm may wane. The optimum amount of
time will depend on the size and nature of the program and tne skill and
expertise of the Program Design Team.

After the amount of time for planning has been determined, a schedule
should be made designating specific tasks, deadlines, and the person(s)
responsible: for each task.

STEP B. REVIEW COMMUNITY AND ORGANIZATIONAL FACTORS

B-1. Analyze the Community in Which the Program Will Operate

Everyone involved in designing the program should be familiar with
the assets, problems, resources, needs, services, and cultural traditions
of the community. A number of definitions of comunity are used in
different fields and disciplines. The term “community" in this guide
refers to:

A clustering, within a specific geographic area, of familjes

individuals, groups, organizations, and institutions for the
purposes of

(a) socialization--the transmission of values and behavior
patterns;

(b) social participation--involvement in the decision-making
of community groups, institutions, and businesses;

(c) social control--methods for assuring conformity to
established norms of behavior; and

(d) production-distribution-consumption--part:.cipation in
the use of services, the consumption of goods, or the
production and distribution of services and goods.

47
41



-

Relevant information about the community should be contained in the
Needs Assessment Report, described on page 33. Of particular concern
are (a) the resources in the comunity that can be tapped for the program
and (b) the factors within the community that may present obstacles or
barriers to program implementation.

In many communities, churches are important resources that are often
overlooked. They can disseminate information about the program and its
services; they often have space that can be utilized; and they are a
possible source of volunteers and other types of assistance. In addition,
they sometimes sponsor programs that can be of value to the non-instructional
program, and ministers are often quite knowledgeable about the culture and
life-styles in the community. Other resources, such as social service
agencies, health facilities, educational institutions, and cultural programs,
should be identified during the needs assessment.

Factors that could present obstacles *o program implementation are
poor public transportation, high street crime, or a large number of single- "
parent families 1iving in isolation, with no one to share babysitting
chores. Car pools and various types of child care arrangements have been
used to overcome such problems. A more difficult problem to overcome is
parents’ lack of trust in the school and its staff. The creation of trust
does not occur automatically or easily, but requires clear, consistent,
and regular communication between the school and parents and positive
relationships between parents and individual staff members. Some techniques
that have been suggested to promote parent involvement include home visite
encouraging parents to visit the school, a parent room, parent hot lira,
newsletters, parent handbook, opportunities for social contact between
parents and staff.* Both the resources and the barriers will have a strong
impact on the program's actiivities and when and where they are offer=d.

*A comprehensive guide to creating positive parent-school relationships,

entitled Invoiving Parents: A Handbook for Partici ation in Schools,
has been prepared by the Systems and Evaluation Department, System

Development Corporation, 2500 Colorado Avenue, Santa Monica, CA 90406.
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B-2. Analyze the Organizational Context in Which the Program Will
Operate
. Non-instructional in-school programs can be sponsored by and operate
within different organizational frameworks. For example, some operate
within a single school, others include several schools, and still others
are conducted throughout an entire school system. If the program is to be
implemented efficientiy and effectively, the organizational framework must
be well understood. Some basic questions that should be considered are:

® How much autonomy will the program have? Which decisions related
to the non-instructional program will be made by the larger
organization?

® Where is the source of authority within the sponsoring organization
as it relates to the non-instructional program? Who usually has
the final word? What is the power structure 1ike and whom does
it include?

® How are decisions made? Is the decision-making process flexrible?
Is it usually smooth or is it cumbersome?

® What mechanisms are available for the resolution of conflict?

° What material and human resources are there within the organization
that can be utilized by the non-instructional program. Are there
major office equipment (computers, word processors), secretarial
services, resources for materials development, mailing 1ists of
parents and community agencies? Is there a snack program or free
breakfast? Are there family workers or a school nurse? Is there
a family room?

STEP C. DEFINE THE PROGRAM'S MISSTON: PHILOSOPHY, CONCEPTUAL BASIS, AND
GLOBAL GOAL(S)

Every human service program should have a clearly articulated "mission
statement” consisting of its philosophy, conceptual bas.s, and global
goal(s). The mission statement should be clearly formulated and well
understood by everyone who is involved in the planning processs, since
it will provide overall direction for program planning and implementation.
If the program's mission is spelled out early in the planning process,
later confusion can be avoided and the program can be designed around
mutually agreed upon principles.
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C-1. Define the Program'; Philosophy and Conceptual Basis

In all 1ikelihood, the program’s philosophy and conceptual basis were
at least mentioned during the needs assessment phase. MNow is the time to
articulate them clearly.

The.gh*losoghz of a non-instructional program for children encompasses
the social and human values on which the program is based. A possible
statement of a program philosophy 1is:

Society has a responsibility to enable each individual to develop

to his or her maximum potential. If schools are to perform their

role as one of the-major institutions for the education and

socialization of all children, one of tneir major responsibilities

is to develop programs that demonstrate a concern for the total

child, including its intellectual, physical, social, and emotional
needs.

The conceptual basis refers to the fundamental ideas and educational
assumptions on which the program is based. As stated in the introduction
to this guide, the underlying concept of non-instructional programs for
children is:

If educational programs are to serve the total child, it is

essential in certain communities to provide a variety of non-

instructional health and social services. Optimal development

and the ability to take advantage of academic/instructional

opportunities require that children be physically healthy and

that thay be relatively free from emotional disturbances as
well -, debilitating circumstances in ‘their physical environment.

C-2. !<fine the Program's "Global" Goa’

Glodal Goalsare the long-range, broad ends toward which the entire
program i< directed. The following is an example of a global goal statement
for a non-instructional program:

The goal of this non-instructional program is to provide a coordinated,
comprehensive program of services and activities in medical, dental,
and nutritional areas for children in grades K through 3, and related
services for their families,in order to improve the children's academic
performance and increase their life chances. These services will be
designed to supplement those already available in the school and the
community and will be p- ,ided within a context of active parental and
community involvement.
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Your program's mission statement provides the general direction for
the program and 15 the basis for interpreting it to the community., It
should be stated in language that can be easily understood by members of
the community and should be included in the program's brochure and other
materials for external as well as internal distribution.

STEP D. DEFINE GOALS AND SPECIFY SERVICES FOR EACH PROGRAM COMPONENT

D-1. Define Goals for Each Program Component

After the program's mission statement has been agreed upon, the next
step is to define the goals for each component (e.q., medical, dental,
nutrition). They are derived from, but are more short-range and narrowly
defined than, the program's "global" goal and should be based on specific
problems and needs identified by the needs assessment. Component goals
should be clear and attainable. Table II-1 on page 46, provides

examples of goals for medical, dental, and nutrition components. Once
the component goals have been defined, the next step is to generate
service options and then to select specific services.

D-2. Brainstorm for Service Options

Brainstorming is a group technique for generating ideas. It is an
excellent rroblem-solving technique when used properly, since ideas from
one persor. tend to stimulate ideas in others. The aim is for the Program
Design Team to generate as many service options as possible for each
program goal.

The chairperson or another member of the Program Design Team should
Tead the brainstorming session. Service options should be recorded on
newsprint or a blackboard so they can be'seen by all team members. Some
general rules to follow when brainstorming are:

1. Designate a specific amount of time for generating service
options for each goal




Table II -1

Examples of Goals for Medical, Dental, & Nutrition Program Components

Program Component

Goals.

to provide testing for all children

to provide necessary follow-up services for
children with vision problems

to provide immunization for all children

to provide an annual physical checkup for
all children

to obtain necessary treatment for children
with medical problems

to provide instruction in personal hygiene
to all children

to provide safety instruction to all children

to provide first aid and emergency treatment
within the school

to provide workshbps for parents on various
childhood illnesses, e€.g., asthma, cnildhood
dfabetes, hypertension

to inform parents regarding community medical
facilities

to consult with all parents individually about
the medical history, problems, and needs of
their families

to provide annual dental check-uns for all
children

to obtain follow-up dental care :.1ere
necessary

to provide instruction in dental hygiene
for all children

1. Medical
2. Dental
3. Nutritfon

to provide supplemental rut-itiop program
for all children

to provide nutrition education for all
children

to provide nutrition education for parents
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2. Discuss one goal at a time.

List as many service options as team members can think of.
The more service options that are generated, the greater the
Tikelihood of finding a good one.

4. Record all ideas, no matter how unlikely they seem.

5. Delay judgment. Don't criticize or evaluate service options
while the brainstorming session is in progress. (This will
be done in the next step.)

The following are some service options that might be generated during
a brainstorming session:

Goal 1.

To provide daily supplemental nutrition to children in grades K through 3
during the spring semester.

Service Options

° a free daily breakfast

° a free daily lunch

° a free daily breakfast and lunch

° a free daily snack in mid-morning and mid-afternoon

° a free daily evening meal

° three free daily meals

° a free daily children's multivitamin

® an individualized nutrition program for each child based on a hair and/or
blood analysis and a medical check-up

Goal 2.

To provide nutrition education to parents of children in grades K through 3
during the spring semester.

Service Options

° nutrition classes

® cooking class~s demonstrating how to prepare tasty, low=cost nutritious
meals

°® a cookbook prepared by parents containing inexpensive recipes and menus
® consumer education classes
° a food buying cooperative

3J
47




® a weight loss program

What are some other possible service options for these two goals?

D-3. Assess Each Service Option and Make Selections C

After all the service options have been presented, each optfon must
be assessed using the following criteria and any others your Design Team
considers important: '

® Is it consistent with the program's missfon statement?
° Is it feasible? Will the necessary resources be available?
° Is it financially ressonable and cost effective?

® How would it relate to existing services and programs in the
school and community? Are there resources in the commun ity
that could be used? What interagency 1inkages would be
necessary?

°® Are there significant barriers? Are there cultural factors
that might interfere with implementation? Is it accessible
to the target population?

° Has a similar service been tried before, either by the
sponsoring organization or another agency? If yes, what
were the results?

® How does it compare to other options that have been suggested?

After each option has been assessed, the Program Design Team can
then choose those services the program will deliver. Your knowledge of
the ."“ildren and their families, the c.munity, the sponsoring organization,
and the resources at the program's disposal must be brought to bear on
your decisions. Services that will work successfuliy in one setting may
fail completely in another situation.

STEP E. PREPARE THE SERVICE DELIVERY PLAN

E-1. Describe Each Service and Its Objective

In Step D-2, on page 45, the’specific services were selected. The
task now is to describe each service and define its objective(s). The

service description should include:
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- time period

- participants: who and how many

- service activities

- tasks required to deliver the service

- person(s) responsible for delivering the service

A description of nutrition classes for parents might read as follows:

Nutrition Classes for Parents

During the spring semester, three cycles of nutrition classes for
parents will be held, each cycle consisting of four classes held
once a week. Each cycle will have an enroliment of 30 parents.

If space is available, classes will be open to community residents.
The purpose of the class is to help parents prepare nutritious,
Tow=cost .ieals for their families. Course content will cover, but
not necessarily be restricted to, a description of nutrients and
their roles; the elements of a well-balanced diet; how to shop for
and prepare well-balanced meals on a low budget. The program's
Health Coordi .ator will be responsible for planning the curriculum,
cunducting classes, securing outside speakers where necessary,
obtaining course materials, and carryirg out administrative tasks.
The family worker will be responsible for outreach.

After the service description has been prepared, it will be useful
to break down the specific task that are involved and the staff members

who are responsible, as shown in the example below. This will be helpful
in Step F when you are preparing an organization chart and Job descriptions.

Tasks Responsible Staff
Prepare Curriculum Health Coordinator
Secure Speakers Health Coordinator
Secure Materials Heaith Coordinator
Supervise administrative details Health Coordinator
Outreach Family Worker

"Global Guals," defined in Step C, provide the overall direction for
your program. The goals for each <omponent outline the general types of
services that will be provided. Service objectives specify what the program
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intends to do and the standards against which the program will be monitored.

(1)
Global

Goals

(2)
Component
Goals

T

(3)
Specific
Services

. (4)
>Service
Objectives

Service objectives should be (a) concise, (b) feasible given program
staff and resources, (c) attainable within a specific time period, and
(d) measurable (i.e., stated in quantifiable terms). The following is
the objective for nutrition classes for parents:

Purpose: T~ enable rarents to provide Tow-cost,

nutritious meals for their families

In three cycles for four weeks each,
with one class per week

Parents of children in grades K
through 3 (plus other parents and
comunity residents if space is
availablz)

30 per cycle (a total of 90)
Spring Semester

Frequency:

Participants:

Number- of Participants:
Time Period.

E-2. Prepare the Seryice Delivery Schedule

There are two basic criteria for the service delivery schedule:
(a) that it allows for maximum participation of both children and parents
and (b) that it does not seriously interfere : ith the chiidren's academic
schedule, E

If most parents work or are unavailable during the day, parent activities
should be held in the evenings when possible. In some communities, however,
parents are reluctant to come out at night because of a high rate of street
~rime.* If possible, it may be necessarv *n arrange car pools or other means
of group transportation. It also may be necessary to provide child care
services at the program site so that babysitting problems will not restrict
parent participation.
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In addition, services should be planned so that children will not
consistently lose time from the same class. Also, too many services
should not be planned for the same day or for too many days in one week.
This would be disruptive for children as well as teachers and would in all
Tikelihood eventually cause some resistance to the program from teachers.
In order to minimize this possibility, instructional staff should be
included in planning the service delivery schedule.

E-3. Design Service Delivery Process

The service delivery process includes outreach, intake, assessment,
development of a service plan, service provision, and reassessment., The
nature of each of these activities in a non-instructional in=-school program
is strongly influenced by the fact that the target population is precisely
defin:d (e.g., "children in grades K through 3" and their families) and
highly accessible, so that, for example, some of the typical outreach
and intake activities that are part of most human service programs are
not called for or are greatly modified.

Qutreach for non-instructional programs is to two groups: children
and parents, Outreach to parents is the most problematic, since it is
not always easy tu get parents involved in school programs. Parents must
be informed of the ways in which they can participate and be convinced of
the benefits of the program for their children ar¢ themselves.

Outreach to'children is through parents and tcschers. In order for
children to participate in some services, parents wiil havc to grant
written permission, another reason why it is so necessary to convince
them of the program's importance. Teachers are ifuvolved in outreach not
only because they will have to release children from the classroom but
als. because they will be asked to include sore related material in their
curricula,

The two important pieces of material needed for outreach are the
letter to parents and a letter or memorandum, with supporting material,
for teachers.
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Intake is the procedure for registering each child in the program and
obtaining a history (medical, sociai=-psychological) on each child. Some
of the information to be included in this history will be available from
school records, other information will have to be obtained from children
and parents. In addition to obtaining client histories during intake,
it will also be recessar; to .etermine each child's eligibility for the
program and/or for specific services (see Step F-1).

Parents should be included in the intake process to provide
information about their children and families as well as to have any
questions answered that they may have about the program.

A comprehensive intake form for recording each child's medical and
social history and special problems is needed. Intake records are
particularly important for program monitoring as they provide baseline
data about clients.

Assessment is the p}ocess of identifying and describing the extent
and nature of the client's problems. It is based on the history that was
obtained during intake as wall as any screening or testing that is done
as part of the assessment process.

Service plans must be developed for each child based on the problems
identified during the ass~isment. While some services, particularly those
of an educational nature (-.g., nutrition education), will be designed for
all the children, individual plans will have to be developed to deal with
each child's special probleas. The service plan for each child should
contain (a) a statement o the problem, (b) a statement of the service
goals, and (c) a statement regarding specific services the child will
receive.

During service provision, careful attention must be given to assure
that all necessary services are received, that interagency coordination
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is maintained, that the service plan is revised as necessary, and that
regular contact is maintained with parents to ensure that they are fully
informed and that their full cooperation is received. During the course
of service provision, it will be necessary to periodically reassess each
client in order to determine whether the problem has changed and, if so,
how.

Case records, which build on the intake records and are maintained
during service provision, are essential for providing quality services.
They should be viewed primarily as a to)1 for meeting the client's needs.
In addition to providing a history of client contacts and tracking client
progress and problems, they serve a number of other management and service
delivery functions: (a) documenting services provided to clients,

(b) sharing information so that workers can maintafin continuity and
quality of services, (c) providing a means for worker supervision,
(d) providing information for program monitoring, and (e) providing a
form of legal protection for the program.

The specific content and format for client records will vary from
program to program. However, some general guidelines for case records
are:

1. Their purpose should be clearly spelled out and understood
by staff members who are responsible for maintaining ther,

2. They should be complete, concise, and accurate, A clear
distinction should be made between factual and interpretative
material. They should contain only relevant information,
What is relevant is not always easy to determine, but one
guideline is stick closely to facts and keep impressions
and subjective statements to a minimum. It should be kept
in mind that clients may demand access to records and they
can be used as a basis for legal action.

3. Records should be kept up to date. Incomplete records can
cause problems for the program, for staff me. bers, and most
important, for children and families.

4. Records should be confidential.




STEP F. PREPARE THE MANAGEMENT PLAN

In a non-instructional in-school program, the primary function of
management is to act as a support system to service delivery. Managenent
provides the planning, coordination, technical assistance, and resources
that will enable service delivery to operate efficiently and mezet service
objectives.

In many new programs there is a tendency to spend a great deal of
time in staff meetings, reviewing procedures, planning activities, and
discussing general staff concerns. While such activities are essential,
the program manager/coordinator must take care to avoid spending too
much time on general management and not enough on direct services.

F-1. Uetermine Eligibility Criteria

Determination of eligibility criteria is a management function since
they are usually based on funding agency mandates. Two eligibility
criteria for part’:ipation in non-instructional programs are income and
parental permission. Most non-instructional programs are designed to
serve low-income children. In some situations, children other than
low=income may participate in the program but their parents may be
required to pay for certain services on a sliding fee scale.

Signed parental permission slips usually are required in order for
children to receive medical and dental services and participate in some
activities. If such permission is not obtained, it will be impossible
for the program to achieve its objectives.

F-2. Determine What Resources Are Needed

As part of management planning you must determine what resources are
needed to deliver services and implement the program. For each service
that your Design Team decides to provide, you wiil need to outline
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the resources needed, covering:

budget

personnel

space

equipment and supplies
materials

other

Most non-instructional programs must develop strategies to deliver
services with a minimum amount of resources. What resources would the
program need to deliver the services that your design team has selected?

F-3. Prepare an Organization Chart and Job Descriptions

Based on the personnel needs that were determined in Step F-2,
prepare an organization chart showing the personnel that are needed and
the supervisory-hierarchical relationships. Possible personnel for a
non-instructional in-school program include:

Program Manager/Coordinator
Social Worker
Psychologist

Nurse

Health Coordinator
Heal th' Aides

Parent Progra.; Assistant
Family Workers
School-Community Aide
Secretary

Volunteers

This 1ist represents the possibi> range of job titles that might be
considered for a non-instructional program. The New York City Follow
Through sites averaged between 5 and 7 staff members and usually
included a basic staff of program coordinator, secretary, nurse, parent
program assistant, and family worker.

In addition to paid staff, volunteers, usually parents, play a key
role in non-instructional programs and should be included on the
organizational chart. Teachers may also be included. Table II-2, on
page 60, is an example of an organization chart from a New York City
Follow Through site.




After personnel needs and supervisory relationships have been determined,
Job descriptions including the folTowing items should be prepared for each
position:

Profassional Requirements: education, experience, skills, personal
characteristics, and special requirements,

General Description: major responsibilities and relationship to
other staff, incTuding supervisors, subc.dinates, and co-workers.
Specific Functions and Tasks: a detailed description of activities
required to carry out major responsibilities.

Job descriptions are important management tools that help to clarify
the program's structure and operation; help the program manager make
appropriate staff selections; and provide one means of orientation for
personnel. The following is a sample job description for a Follow Through
Staff Nurse.

* % %

Job_Description
Job Title: Follow Through Staff Nurse

Professional Raquirements:

Licensed by the New York State Department of Education as a Registered Nurse/
Experience working with young children and families/Knowledge of heaitn
resources in the community/Demonstrated ability to hanale administrative
duties.

General Description:

The Follow Thrmugh Staff Nurse is the staff menber with primary responsibility,
under the di:i :ction of the Program Coordinator, for planning and administering
the health cumnonents (medical, dental, and nutrition) of the non-instructional
program for children in Follow Through classes. She/He will supervise the
Health Coordine.tor and/or Health Pide(s); work in a team with cther senior
staff members to plan, implement, and monitor an integrated program of
non-instructional services; and collaborate with teachers in developing

health instruction for Follow Through classes.

The nurse will play a major role in program planning. In collaboration with
the Program Coordinator and other senfor staff members. she/he will develop
goals and objectives for the health components, design specific health services,
determine what resources are needed, prepare the service delivery schedule,
develop the service delivery information system, and provide input related

to other non-instructional components. In addition, the nurse will have
responsibility for designated administrative duties related to the delivery

of health services. b;:




(Job Description Continued)

Other major areas of responsibility include:

1. Case management in health care service delivery

2. Planning and coordinating interagency arrangements for health services
3 Planning and supervising nutrition supplement program

4. Collaborating with teachers to develop a health curriculum

5. Planning inservice training for staff in health areas

6

. Planning workshops, seminars, and other health related activities
for parents '

7. Supervising the monitoring ¢/ service delivery in the health components
8. Supervising designated staff

-

Specific Functions:

The following functions and tasks are necessary in order to carry out the
responsibilities 1isted above. They are to be performed by the nurse with
the assistance of the Health Coordinator and/or Health Aide(s).
1. Case management in health care service delivery

a. prepare a medical history for each child

b. assess children's health proHlems, including vision and hearing
screening and other tests a'.d examinations where appropriate

C. observe children in classr m and other in-school activities in
order to detect health pr- >lems

d. prepare a health service :lan for each child
e. supervise and monitor the delivery of health services

f. make, and follow=-up, re - *~als to appropriate health care agencies
and private practition

g. provide emergency hesz «re to children where appropriate

h. arrange for children to be escorted to appointments with health
care providers

1. decide when children should be =xcused from school for health
reasons

J. maintain contact w!{.’. parents through home visits, telephone calls,
and letters regarding children's health problems and health care

k. develop necessary recordkeeping forms and instruments for health
care service delivery and supervise recordkeeping procedures

1. perform related administrative tasks
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(Job Description Continued)

2.

5.

Coordinating interagency arrangements for health services

a,

b.

c.
d.

f.

in cooperation with the Program Coordinator, design interagency
arrangements with voluntary and municipal hospitals, as well as
private practitioners, for the delivery of health care services

in conjunction with the Program Coordinator, maintain communication
with health care agencies and private practitioners

keep staff informed about interagency arrangements

make site observations at cooperating agencies that provide
health care services

develop additional linkages with community agencies and programs
involved in health care

perform related administrative tasks

Planning and supervising nutrition supplement program

a.
b.

C.
d

prepare nutrition supplement schedules

develop menus for nutrition supplements

supervise purchasing of food

supervise preparation and serving of nutrition supplements

A}

Collaborating with tcachers to develop a health curriculum

a,

b.

c.

d.

assist teachers to develop a curriculum covering various aspects °
of preventive health care, such as first aid, hygiene, dental
care, nutrition

assist teachers to prepare and select materials for ' assroom
health instruction

assist teachers to plan special health related activit:.s for
children, such as field trips, skits, health fairs

assist teachers to plan special snacks for children ‘n order
to expose them to new tasty and nutritious foods

provide classroom instruction on selected topics where appropriate

Planning inservice training .ur staff in health areas

a,

b.

in cooperation with Prograu Coordinator and other staff, conduct
training needs assessment to determine topics to be covered in
inservice training

design a minimum of four inservice workshops per school semester
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(Job Deﬁcription vontinued)

C. secure speakers and educational materials and supervise related
administrative duties

d. conduct evaluation of workshops and provide follow-up when
necessary

e. perform related administrative tasks

Planning workshops, seminars, and other health related activities for
parents

The following functions will be performed in collaboration with the
Parent Program Assistant:

a. design a minimum of three workshops for parents per school semester,
covering areas such as consumer education; planning and serving
nutritious, lTow-cost meals; preventive health care for children,
rreventive health care for adults; managing stress in children
and adults; childhood i11nesses and diseases; first aid and
preventing accidents in the home; child development

b. design special activities such as weight loss programs, exercise
classes, swimming instruction, health fairs

C. secure speakers and other personnel to conduct workshops and
special activities when necessary

d. perform related administrative tasks
Monitoring service delivery in ths health components

assist in designing monitoring instruments for health care delivery
supervise staff in maintaining complete and up-to-date records
prepare desigriated monitoring reports required by management

use monitoring racords as a supervisory and planning tool

a 0 o o
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Supervising designated staff

The Nurse will be responsible for the supervision and regular periodic
evaluation of the Health Coordinator and/or the Health Aide(s). This

will include at least one hour weekly of direct supervision as well as
other supervisocy conferences when needed.




Table II-2

Staff Organization Chart
CNon-Instructional Program

Community School

[ Principal |

Policy Follow Through Coordinator
Advizory P
Committee
Secretary
Social
Worker Nurse
! Family Schonl - Heal th Health
Assistant Conmunity Coordinator Aide
Volunteers Volunteers




Less detailed job descriptions also should be prepared for volunteers,
While some service delivery programs treat volunteers in a rather casual
manner, assigning them tasks and responsibilities at random, this generally
results in confusion and eventual loss of volunteer interest. Volunteers
should be treated in a professional manner so that they can take pride in
their work and accomplishments. They should know (a) to whom they are
expected to report, (b) their hours, and (c) their duties and responsibilities.

F-4. Design the Program Information System

The purpose of the program information system is to provide data that
will facilitate program planning, coordination, control, assessment, and
documentation, The information that is generated is used for both internal
and external purposes and is designed to serve the needs of various audiences.
The primary audiences are the funding agency, policy advisory committee,
the sponsoring organization, program managers, and service deliverers,

For non-instructional programs, the information system {s diviaded intc
three sub-systems: management, service delivery, and monitoring. Management
information.is generally for program planning, coordination, and control.
Service delivery information is to track and assess services to clients,
Monitoring information is to document and assess the program. While each
of these sub-systems has its own particular information needs, there are
always overlapping requirements. Consequently, the program information
system should be designed in an integrated manner so that information
outputs will fit into a unified framework and will meet the particular
and common needs of the sub-systems. The cigure on page 62 1illustrates
the interrelationship among the three information sub-systems.*

*Adapted from Evaluation of Human Service Programs, edited by C. Attkisson,

W.A. Hargreaves, M,J. Horowitz, and J.E. Sorenser. New York: Academic
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= Information that is for only one sub=system

= Information for two sub-systems

= Information for all three sub-systems

The program information system consists of (1) information inputs--
quantitafive and qualitative information that is collected and recorded
and (2) information outputs--reports that are prepared from the information
that has been collected. Both inputs and outputs are based on utilization--
how the informatian is used. The program information system, therefore,
should be designed from three perspectives: the people who will use the
information, the people who will record the information, and the people
who will prepare the reports. In designing the system, the following
decisions must be made:

Content: What specific information is requir-d? By whom is it
required? How will it be used?

Frequeiicy: How often must information be rec: rded? At what time
intervals will reports be prepared?

Methods: How will information be collected? Who will prepare
reportst

Dissemination: To whom will reports be distributed? In what
form
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Content

The information to be collected is based on guidelines from the funding
agency and sponsoring organization and on internal program needs. As stated
previously, the information system consists of three sub-systems--management,
service delivery, and monitoring--each of which has its own information needs,
which are outlined below. '

The management information system is used primarily for program planning
and to ensure that organizational tasks are implemented effectively and

efficiently. It includes administrative, personnel, and fiscal data as well
as certain data related to service utilization. Administrative information
covers resource requirements and utilization; program policies, standards,
and proceduras; decisfon-making processes; and staff minagement and
deyelopment. Personnel information should include job descriptions, staff
experience and training, salaries and years of service, perfermance, and
attendance. Fiscal information pertains to income, expenditures, and
financial needs.

The service delivery information system includes intake records, case
recrods, and service utilization data. Intake and case records have been
described in Step E. Both will contain data that are also required for
management control and program monitoring (such as initial problems, types
of services provided, length of stay in program, and client outcomes). Muck
of the service utilization data also will be used by all three sub-systems.
Service utilization includes information such as number of clients; sex,
age, and ethnicity of clients; number and type of services delivered in
each service component; number of client contacts. Where possible, all
service utilization data should be organized around service delivery
components (e.g., medical, dental, nutrition).

The information needed for the monitoring information system is
discussed in Section V.
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When determining what information should be collected, care should be
taken to guard against the following:

1. Collecting too little information, leaving large gaps.

Collecting too much information, so that the data become
unwieldy and cumbersome. This usually also re-ults in
unnecessary repetition.

3. Not coordinating the information sub-systems, which often
results in either too much or too 1ittle information
being collected. |
|
As a rule of thumb, it is better in the early stages of a new program
to have too much rather than too 1ittle information. As the program
progresses, the i.formation can be streamlined.

Frequency

The frequency of_information recording and reporting will vary from
daily to annually. (Service delivery information is usually recorded
more frequently, for example, than management and monitoring data). The
information system must not only be able to produce regularly scheduled N
reports for internal and external needs but also must be able to respond |
promptly to inquiries and requests for ad hec reports.

‘\.

A frequent tendency of management is to require excessive reporting,
stemming from a desire to keep currently informed and/or impose control
over the staff whose work is being reported. This can result in staff
spending an undue amount of time preparing reports, time that could be
more profitably used for other tasks.

Methods

Information collection methods should be based on the following
criteria:

® Validity: Does the method/instrument provide the information
that is needed?




°® Cost Effectiveness: Does the method provide information at a
a reasonable cost

® Confidentiality: Does the data collection method/instrument
protect the privacy of children and parents? It is of paramount
importance that client confi. ntiality be observed in all
instances. When the method calls for contact with clients or
client records, a coding system shouid be used.

Staff Responsibility

In assigning staff responsibility for recording and reporting information,
it is generally best to have staff whu are responsible for a specific task
or activity to record data pertaining to it. With reports, however, it is
usually wise to have them prepared by individuals with skill in report
preparation if possible, particularly if these are lergiily reports intended
for external distribution.

When preparing reports, care should be taken to guard against the
following:

1. Insufficient support data
2. Insufficient inte.pretation and analysis
3. Poorly displayed data

4. Dangling information, where facts seem unrelated to one another
or to an overall framework

5. Reports desiared *o put forth the most favorable impression and
to suppress what may not seem faverable, rather than to present
an objective account. While it is understandable th.t program
staff prefer to have reports that focus on positive actions and
accompl ishments, it must be remembered that a basic purpose of
the information system is to document progress toward goals and
objectives. Another purpose is to provide data that can be used
for decision-making end to improve functioning and correct
mistakes. If these purposes are to be achieved, reports must
be factual and objective.

Dissemination

Reports should be distributed on a selective basis, both within the
program and to outside audiences. They should be sent to people who need
them as a basis for taking action and to people who need them in order to
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be kept informed. A third group to whom reports should be distributed are
individuals and agencies that the program wants to keep informed and with
whom it has established or hopes to establish some form of linkage or
cooperative arrangement.

Internal distribution of reports requires sensitive decision-making.,
Wiile maintaining intra-agency com unication and keeping staff informed of
program progress are imp~rtant, it is equally important not to burden staff
with excessive amounts of material that either will not be read at all or
that will require an inordinate amount of time to read. Staff members
need information that will enable them to carry out their responsibiiities
and that will allow them to know how the program can best be served.
Management must devise an internal information dissemination procedure
that will satisfy these needs yet will not result in excessive distribution
of reports, or the one hand, or in‘communication gaps or feelings o7 neglect.

The foilowing is a brief set of Juidelines for the program information

system:

1. Plan the content and output of the information system in cooperation
with the people who will be responsible for maintaining the system
and using the information.

2. Have reports prepared on a timely schedule so that information is
available when needed and can be used as a basis for decision-
making and control.

3. Present reports in the las,uage and format suited to the needs and
understanding of the main recipients. If necessary, prepare
different versions for differ.nt types of users.

4. Make certain that reports fi'lly cover the topic under discussion.

5. Verify the accuracy of the data.

6. Ditinguish clearly bet-een factual and interpretative material.

7. Reduce bulk by making certain that extraneous information is
cmitted.
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Information processing is sometimestedious and is a funétion that is

often postponed and frequently not well done in service delivery programs.
It is important, therefore, that the information system be recognized as

a tool

itself.

for program management and development and not viewed as an end in
To assure the program's information system operates efficiently

and effectively requires periodic reviews to ensure that the necessary
data is being collected efficiently and when needed. (Additional material
on the program information system is found in Section IV: Monitoring.)

F-5. Describe Interagency Linkages

Section V deals with interagency linkages--why they are necessary,
how they are estaolished, and the different forms they can take. While
the choice of specific agencies is usually based on service delivery

issues,

the forming and maintenance of interagency linkages is a management

function, since interagency lfnkages usually invotve administrative,
financial, and/or legal arrangenents.

During the program design process, decisions must be made regarding:

(-]

(-]

(-]

(-]

Specific agencies with which your program will establish 1inkages
The purpose of each interagency 1inkage

The type of relationship with each agency (e.g., formal or informal)
The role and responsibilities of each agency

The specific services to be provided

How 1inkages will be maintained and the types of communication
required, including reports

Which staff members will be invol-ed

F-6. Plan the Orientation and Inservice Training Program

Staff performance is the crucial factor in any service delivery program
and is determined to a large degree by their commitment to the program's

mission.




Staff orientation and inservice training are methods for (a) providing
an understanding of the program's mission, (b) developing team spirit,

(c) imparting information, and (d) molding the staff's skills to the
specific needs of the program,

Orientation basically serves a twofold purpose:

1. To convey the importance of the program and its relevance
to children, parents, and the community,

2. To explain how the program is structured and will operate.

Orientation usually covers:

The program's background and mission

An oveiview of the sponsoring organization and its
relationship to the program

The organiza’ion structure and staff responsibilities,
including tke role of volunteers

A description of program services
A description of the program's interagency 1inkages N

Unless there are carefully considered reasons for doing otherwise,
volunteers should be includs! in orientation sessfons along with staff.
This is important to their performance and will “n..-ease their feelings
of being a vital part of the program. In addition to the group orientation
that is provided at the start of program implementation, later individual

orientations are held for each new member. These are usually provided by
supervisory staff,

Orientation should be conducted by persons who are thoroughly
knowledgeable about the program as well as representatives of agencies
with which the program will be working closely.,

Inservice training workshop. are usually designed during the
implementation of the program as the specific needs of the staff become
apparent. Unlike orientation, which typically is presented to all staff
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members at the same time, inservice training is specialized and planned
for specific staff members, although in some instances thz entire staff
as well as volunteers and parents may participate,

Although most deciéions regarding specific topics for inservice
training will be made after program implementation has begun, it is
sometimes helpful to begin thinking about content during program design,
Some inservice training workshops that have been provided by New York City
Follow Through include:

® Early Child Development

® Advocacy for Children and Parents

® Case Management

° Home Visitation: The Purpose and Process
® First Aid

® Nutritional Needs of Young Children and the Affect of Nutrition
on Behavior and Academic Performance

® Childhood Diseases
® Medical Screening Techniques
® Recordkeeping

Some workshops, such as early childhood development and nutritional
needs of young children, should be open to parents. Other workshops that
parents would find helpful include first aid and specific illnesses such
as asthma, hypertension, and stress-related illnesses in children.

Institutions and individuals who can conduct training in specific
areas and training materials that would be of value also should be
considered during the program design stage. Possible resources include
parents, staff members, staff of the sponsorinc organization, local
colleges, social service agencies, hospitals and other medical programs,
private practitioners, adult education prcgrams,

69




During the program design phase, a specific number of days should be
allocated for orientation and inservice training, although in both cases
the amount of time should be flexible to allow for contingency factors.
Orientation for a non-instructional program can usually be covered in one
or two days; inservice training days may vary somewhere between six and
twelve per semester.

STEP G. DESIGN THE MONITORING SYSTEM
(See pages 91-97)

SUMMARY
- °

Program design is a time consu.:ing effort that requires 5 great deal
of information and decision-making., While it is true that your design
will in all 1ikelihood be altered in some ways during the implementation
phase, it is nonetheless impoirtant to start out with coherently conceived
management and service delivery strategies based on realistic goals and
objectives. Once the program design has been formulated, an operational
manual should be prepared that provides program policies, procedures,
and standards that are detailed enough to be easily followed and flexible
enough to allow for adaptation if and when changes are required.

While all program designs for non-instructional service nrogram share
common elements, each i< uniquely tailored to specific comunities,
children, families, and program resources. What we have described is a
general process that ~dn be adapted to meet the needs of your particular
circumstances.,
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PROGRAM DESIGN

Form
Program Design -
Team

Analyze Review Analyze
Communi ty Needs Assessment Organizational
Context Context

Define
Mission Statement

Define
Goals For Each
Service Component

Explore
Service Options For Each
Program Goal

Select
Specific Services
To Be Delivered

Define
Objectives For Each
Service

Orepare Prepare
Service Delivery Management

Plan ] L Plan
Prepare
Monitoring

Plan
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PROGRAM

IMPLEMENTATION
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PROGRAM IMPLEMENTATION

The operation of the program based on the objectives and strategies
outlined in the program design.

KEY FACTORS TN BE CONSIDERED

°® How can the full participation and cooperation
of existing members of the school staff be secured?

°® What decision-making processes will be used to
deal with unexpected events or conditions?

° What pre-operational activities are necessary
in order to start up the program?

° What vehicles are available for securing
appropriate staff?

° What resources are available for effective
orfentation and inservice training programs;
how will inservice training needs be determined?

° Are the methods for internal and exte'.al
communication clearly established? l..at
typec of materials are needed?

® How will interagency linkages be con-.’i1dated?
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PURPOSE & RATIONALE

Program implementation is *he action phase of program development.
At is the process of turning the design into a reality. Whether the
program is innovative or is a replication of one that is alveady in
existence, implementation is always filled with unexpected problems
and situations, regardless of the amount of careful planning.

A critical management skill, therefore, is the ability to deal
creatively with contingencies--those events and conditions that occur
unexpectedly. Some unplanned events that can have a serious impact on
a non-instruczional program are a teachers' strike, extended i1lness
of staff members, shortages of materi:1s and supplies, late arrival of
important materials, a controversy about a major aspect of the program,

a cutback in funding, a policy change by the fundina agency, a policy
change by the sponsoring organization, a change in the policy or program-
of a cooperating agency. Effectively handling contingencies as they
occur will help prevent major crises.

Another critical management skill is the ability to deal with
resistance. Introducing a program of non-instructional services into
an est blished educational structure means that some of the existing
stati will have to adapt to new roles, responsibilities, and routines.
By including teachers and principals in the program development process,
begin..ing with the needs assessment, it will probably be possible to
reducz or eliminate resistance. However, in all 1ikelihood, some staff
will probably be somewhat reluctant to accept the new program. If
feelings are strong enough, they may interfere with program implementat-<on.
there are a few guidelines that can help minimize resistance:

1. Make every effart to see that the principal or chief
administrators strongly support the program, since
their cooperation is vital to the program's success




and will be a major influence in determining how
the program is perceived by the school staff.

2. Make certain that administrators, teachers, and other
school staff clearly understand the program's philosophy,
conceptual basis, goals, and objectives.

3. Make cerééin that school staff understand how your program
will ultimately be of value to them.

4. Encourage staff input (suggestions, ideas) whenever possible.

The implemenaticn process--managing the program and delqivering
services--includes two basic types of activities: pre-operational and
ongoing. Pre-operational activities are those that are necessary to
start-up the progran. Some will be one time events, such as securing
space or purchasing major equipment; others will recur at intervals
throughout the 1ife of the program, such as hiring staff, providing
orientation, devising new reporting forms and materials, revising
schedules. Ongoing activities c’ ntinue on a regular basis throughout
the 1ife of the program and inc.ude service delivery, case management,
various management/administrative control systems, recordkeeping, report
preparation and dissemination, interagency cooperation, inservice training.
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THE PROGRAM IMPLEMENTATION PROCESS

—\
The nine major steps in the program implementation process are:

Refine the Program Design

Hire Staff

Prepare Physical Facilities

Prepare Materials

Consolidate Interagency Linkages

Conduct Orientation and Pre-Operational Meetings
Train Staff to Implement Monitoring System
Develop Inservice Training Program

Begin On-going Operation .

STEP A. REFINE THE PROGRAM DESIGN

Now that you are ready to implement the program, the program design
should be thoroughly reviewed to make certain that 1t is still feasible
and to determine if any significant changes are neccssary. Actuaily,
program design is an ongoing process, 1ike needs assessment, that will
continue throughout the 1ife of the program. However, during the start-up
period of the program, time should be devoted to an ir .ensive re-examination
of the design. Since the design was prepared, changes ia policy or direction
may have occurred in the funding agency or the sponsorir.! agency. There
may also have been changes within some of the cooperating agencies. New
insights into the needs of the target population may also dictate changes
in the design.

A-1. Clarify Goals and Objectives

Clarity and consensus regarding goals and objectives is crucial.
Before the program gets underway, all objectives should be carefully
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examined for clarity, feasibility, and measurability and to make certain
that the necessary resources are available.

Although staff members should continually strive to accomplish the
program's goals and objectives, in almost all programs jssues will arise
that can make the original objectives unattainable. Budget constrairts,
staff skills, wuie response of the client population, or problems with
interagency arrangements may interfere. Should it become clear that it
is impossible to accomplish a specitc goal or objective, the stafr chould
be able to explain why the goal or objective is unattainable and develop
a new one hased on the current reality. Records should be maintained to
indicate clearly why a change was necessary and what the new goal or
objective fs.

A-2. Refire and Integrate the Service Delivery and Management Plans

Effective pr.aram implementation requires repeated review of the
service delivery and management plans to dete:.ine
° whether the services t~ be provided are feasible and relate
to the needs of the children and their parents
° whether the necessary resources are available
® if timelines are realistic, and
® what tasks must be performed to put the plans into cooperation

Tie service delivery and management >lans must be coordinated and
integrated. For example, recordkeer ..y and reporting systems must be
cuvordinated, managemen® must proviue an adequate number of staff to
deliver services, the service delive= plan must identify the resources
to be secured by manayement.

It is often impossih”e to obtain the original rescurces designaced
in iic program design. When tr:s is the case, you will need to develop
altern: ive resource strategies to implement the program,
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A-3. Prepare an Implementation Schedule

The implementation schedule 1ists the major start-up and ongoing
tasks and the timelines. Table III-1, on page 79, is an example of
an 1mpuanentation schedule for a non-instructional in-school program.

A-4. Refine the Monitoring System

(This aspect of implementation is covered in the next section on
Program Monitoring.)

STEP B. HIRE STAFF

Your program may have been functioning until now with one or two staff
members, e.g., a program coordinator and a secretary. Now is the time to
hire remai)ing staff--a four-step process:

Recruitment: Conducting the saarch for job applicants.

Screening: Selecting those applicants who meet the basiz
Job requirements and whom you would 1ike to
interview.

Interviewing: Meeting with the applicants to determine which
have the necessary personal as well as professional
requirements.

Selection: Choosing and making a formal agreement with the
applicants who seem best qual”feid to work with
the program.

In some non-instructional programs the niring process must conform to
procedures established by the sponsoring crganization or funding agency.
In Follow Through it is required that parents of Follow Throug:i children
and other low-income perscis be given preference for non-professional and
paraprofessional positions. Follow Through also requires that the Policy
Advicory Committee be primarily responsible for recommending and choosing
persons for staff positions. Some sponsoring organizations may require
that job applicants first be recruited among persons already employed within
the organization. In mos: situations it is required that all job operings
be publicly annour .:d.



Table III-1
Implementation Schedule

I PRE-OPERATIONAL &

START-UP TASKS
Sept . Ot. Nov Dec Jan Feb Mar Apr __May Jun  Jul Aug

°Se..ct Staff 4 __________ *
-recruit Y
-screen N
-interview
- =select
~hire rF—b
°Refine and Integrate Management and Service .
Delivery Systems ik ity ety pilely 7
a. review the proposal and contract \
b. establish procedurss for coordinating and 7
incegrating management and service delivery
systems ) [ F
C. specity staff roles and to whom they report 5
to ¢
d. refine service delivery ‘o' .is r___ti_) S PO
¢. refine management forms
f. refine monitoring forms ¢ > -f==--)

°Initiate Fiscal and Budgetary Processes

a. analyze budget; make quarterly expenditure o L) Sy SESSUIEY FVISTI R R . i - =n)
estimates and projections

b. open bank account

c. install bookkeeping, payroll, inventory, and
voucher systems

d. institute appropriate internal budgetary
control

e. institute financial data collection process
for monthly financial planning and statements
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Table III-1 (Cont'd.)
Implementation Schedule

I PRE-OPERATIONAL 3

START-UP TASKS

Sept

Oct.

Nov Dec .

Jan

Feb Mar Apr My Jun Jul Aug
°Conduct orientation L)
°Train staff in use of monitoring system o T S N S
°Clarify and consolidate interagency 1inkages — I IS e L —a-2)
11 oN-goING ACTIVITIES
°Deliver services I -
(Note: List each service separately.) .
®Monitor program SR S - >
°Prepare reports
(Note: List reports to be prepared on a weekly,
monthly, quarterly, semi-annually, and annual
basis.) . ,
°Conduct inservice training ——) 5 |__)‘ (=Y [
°Hold staff conferences > . .
Q < "
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In any case, it is 1ikely that some of your staff will be persons who
have been transfirred from other parts of the sponsoring organization.
Since a good staff is the backbone of any service delivery program, don't
be in too great a hurry to get started and thus settle for people who may
become a 1iability to the program. This means that you may have to negotiate
sensitively with the sponsoring organization to resist hiring people who are
clearly inappropriate.

One of the key requirements for staff of a new, innovative program is
flexibility--the ability to cope with uncertainty, to adapt to change, and
to be creative. Inflexible staff can be a serious handicap for a fledgeling
program, where job roles and responsibilities may be altered to meet program
needs and where a full team effort is essential.

STEP C. PREPARE PHYSICAL FACILITIES

The importance of an efficiently organized, attractive environment is
commonly overlooked. But a carefully designed environment can make the
work go more smoothly and have a positive impact on the morale of staff,
children, and parents.

A focal point of most non-instructional programs is a family rocm
where parents can meet in“ormally and a variety of activities can take
nlace. Often the fau.lv room is equipped with kitchen facilities so that
parents can prepare fooc and meals as part of their nutrition education
as well as for social uccasions. The room sometimes is used for parent
workshops. Having a space designated for their use helps parents feel
more ccmfortable in tiie school and gives them a sense of invclvement
in their children’s education and in the non-instructional program.
Creating a feeliny of participation and trust is particularly crucial
in Tow-income communities, where there is often a feeling of alfenation
between parants and the school.
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Anotner important area is the health room, where screening and other
health services take place. Th:s room should be efficiently designed and
have the necessary equipment and supplies. All areas should be clearly
designated and materials should be easily accessible. The room should

be attractively and brightly decorated so that it wili have a positive
effect on children when they enter, Children, 1ike adults, are emotionally
responsive to colors, and research has indicated that color can have a
physical as well as a Psychological effect,

STEP D. REFINE THE PROGRAM INFORMATION SYSTEM AND PREPARE MATERIALS

Materials must be prepared for interial and external distribution,
Final decisions must be made as to what their purpose will be, who will
prepare thea, their content and format, how they will be produced, and
how and when they will be distributed.

At no st&ge of a program's development is effective communication .
more important that at the beginning, when it is essential that everyone
get an accurate perception of the program. Many problems in program
implementation can be avoided or reduced if communication, both <nternal
and external, is initiated early and systemically and maintained throughout
the life of the proqram,

In preparing materials for axternal distribution, the audiences you
must b: concerned with are the funding agency, the sponsoring organization,

parencs, cooperating agencies, and the community at large. It is particularly
important that materials written for external distribution be clearly written,

written at the appropriate level of readability for the intended audience,

and attractively presented. A key rule is t'at format should enhance content.

Some materials the program will need to produce are:

Sij
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For Internal Use

operational manual

program description

organization chart with a brief job summary of each
staff position

implementation schedule

recordkeeping forms

a 1ist of community agencies, with key staff

a 1ist of program staff, with job titles, locaticn,
telephone number (i.e., a manning table)

For External Use

- & descriptive brochure

a letter to parents

parental permission slips (for children to participate
in services)

newsletter

fact sheets

annual reports

news releases

The letter to parents explaining the program is one of the most
important pieces of material the program will need. It must be clear,
informative, and persuasive, since one of its chief purposes will be

“to convince parents of the importance of the program. If parents are
not convinced of the merits of the program, they will be hesistant
about becoming involved themselves and may not sign the permission
s1ips needed for children to participate fully.

STEP E. CONSOLIDATE INTERAGENCY LINKAGES

Interagency reiationships were initiated during needs assessment and
were spelled out during program design. During the start-up period of
program implementation they must be clarified and consolidated.

Some of the relationships will be formal anu based on written agreements;
others will be informal and loosely structured. Contracts or letters of
agreement should be prepared and signed for all formal relationships. It
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is often advisable to have these prepared or reviewed by a lawyer,'depending
on their complexity and whether financial arrangements are involved.
Consolidating informal Tinkages may require correspondence or meetings with
individuals, groups, and agencies to bring them up to date on the program's
services and objectives, to explore avenues for interagency cooperation,

and to get an assertion of their co~mitment. Descriptive brochures and

fact sheets should be sent to all community agencies.

STEP F. CONDUCT ORIENTATION AND PRE-OPERATIONAL MEETINGS

Careful thought should be given to the structure and content of
orientation since it sets the tone for what is expected of the staff and
volunteers. Very often this will be the first opportunity for the entire
staff to meet together, so it is important to provide opportunities for
interaction. It is also during orientation that some of the material:
prepared for internal use will be distributed.

The staff meetings held during the start-up phase are a continuation
of the information sharing process begun during orientation. Here, however,
the primary focus is on planning, problem solving, and team building.

STEP G. TRAIN STAFF TO IMPLEMENT MONITORING SYSTEM

(This aspect of impleme:tation is covered in the following section
on Program Monitoring.)

STEP H. DEVELOP INSERVICE TRAINING PROGRAM

Inservice training is intended to help staff learn new skills or
information. If the decision is made, for example, to have vision
screening done by volunteers or teachers, it will be necassary to train




them. Or if after several months it becomes apparent that home visits

and parent outreach are not producing the desired results, it may be
Necessary to have inservice training ir this area. One method for
determining inservice training needs is to conduct a training needs
assessment--ask staff to examine their Job responsibilities and performance
and suggest training topics that would help them improve.

After training has been conducted, trainees should be given an
opportunity to provide feedback as to its effectiveness. However,
on-the-job performance is the best measure of training effectiveness.

STEP I. BEGIN ONGOING OPERATION

Although ideally all of the start-up activities should be completed
before ongoing tasks begin, this is rarely possible. Nonetheless, if
ongoing operation is started without certain management and service
delivery aspects in place, it will result in a loss of program efficiency.
The following tasks are part of ongoing operation. The order of the
1isting corresponds roughly, but not exactly, to a time sequence, since
many of the tasks will be initiated concurrently,

Task 1: Announce program to parents and community.

Berore the program actually starts, letters describing the
vogram's mission and services should be maiied to parents.
B.nochures and/or flyers should be mailed to community
agencies and groups, and a news release should be distributed
te citywide as well as local newspapers.

Task 2: Imnlement management control systems, including recordkeeping
and systematic internal communication.

Management control systems, including personnel, fiscal, and
administrative recordkeeping, should be fully developed and
in operation. Internal communication systems should be
designed in a manner that will guarantee that all staff
receive the information that is requircd in order to perform
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Task 3:

Task 4:

Task 5:

Task 6:

their jobs effectively. Inadequate internal communication
is a frequent complaint in all types of programs and is a
cause of inefficiency and 1owered morale and can sometimes
h?¥e serious consequences for the program as well as the
clients.

Deliver services on a regularly scheduled basis, using case
management procedures outlined in the program design.

Service delivery should begin as soon as possible, starting
with whatever intake procedures have been designed. If
service delivery is not initiated promptly, it will be
extremely difficult for the Program to meet its service
objectives.

Implement the service delivery and monitoring recordkeeping
system.

Monitoring should begin as soon as the program begins ongoing
operation, although certain aspects will have been initiated
during the start-up phase. It is especially crucial that at
this point all the data collection instruments and procedures
are cleariy established.

Prepare and review management, service delivery, and menitoring
reports on a regularly scheduled basis.

It is not unusual for social service providers to have a slight
aversion to :ecording data, preparing reports, and using written
reports as & basis for action. After it is ascertained that
program information is being regularly recorded and reports are
being prepared, it is essential to make certain that records

and reports are actually utilized as a method of program control.

A second major requirement is making certain that selected
reports are disseminated to appropriate persons outside the
proyram,

Conduct and record regularly schedulud staff meetings to plan,
review, and assess program management and service delivery.

Regularly scheduled staff meetings are important in any agency.
They are a basic method of information sharing and problem-
solving. It is important that the agenda for each meeting be
carefully prepared in advance so that the meetings will be
perceived by the staff as usefiL; to themselves individually
and to the program as a whole.
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Task 7: Plan, deliver, and assess inservice training workshops.

A basic weakness in many programs is the assessment of inservice
training. While assessment is not easy, it is important te
determine not only whether the participants felt the training

was worthwhile but also whether it had any impact on their
performance.

Task 8: Maintain linkages with all relevant agencies, groups, and
individuals.

Interagency linkages are the 1ife blood of non-instructional
in-school programs, and consistent communication of various
types is required in order to keep them in good condition.

Task 3: Prepare annual reports and disseminate them to all appropriate
agencies, groups, and individuals.

In many social service and other types of programs, it is

Customary to prepare a comprehensive, in-depth annual report
for distribution to specific audiences and a summary for
other organizations and individuals.

SUMMARY

Program implementation will test the serviceability of the needs
assessment and the program design as well as the skills, ingenuity, and
commitment of the staff, While careful planning lays the foundation for
effective implementation, dedication and flexibility are required if the
program is to be successful. Staff members must be prepared to cope with
the unexpected and be willing to sometimes go beyond their ;ob descriptions

in order to assure that quality services are delivered anu that program
objectives are achieved.

Perhaps one of the most essential ingredients for successful program
implementation is the maintenance of appropriate communication, both
internal and external. Internal communi.ation is necessary to keep staff
knowledgeable about factors that affect them, their Jobs, the children,
and the program, It is also essential for maintaining 4 high level of
morale, which is necessary for successful Jjob performance. However,

J0
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inadequate internal communication is a major failing of many programs.
Regular external communication, particularly with parents and cooperating
agencies, is also crucial. Failure to keep significant groups informed
about program progress and relevant changes in program design and strategies
can result in a breakdown of trust and involvement.

In essence, therefore, quality staff combined with good information
and communication strategies and a well designed program will help overcome
many roadblocks that occur during program implementation.
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PROGRAM MONITORING

A systematic procedure for program documentation and analysis

in order to determine whether the program is being implemented
efficiently and is meeting its service delivery and management
objectives. :

KEY FACTORS TO BE CONS1DERED

°® What are the program's objectives?

° What are the monitoring requirements of the
funding agency and sponsoring organization?

° What information is needed for prr.gram monitor-
ing and how can it be collected?

Who are the audiences for which the mon1itoring
data will be collected?

® At what time intervals must the information be
collected?

° How will monitoring reports be r.epared?

°® How will the data contained ir ine monitoring
reports be used to improve the projram?
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PURPOSE & RATIONALE

~ (
The general purpose of monitoring is to(assure program accountability
by determining whether the program is achieving its goals and objectives.
Some specific purposes are to:

° document the services that are being provided

°® document staff performance

°® document how program resources are being utilized
determine the ‘npact of tie program on its clients
°® 1identify problems and needs within the program

® facilitate decision making and program planning

° provide a program history

Broadly, the monitoring process should answer the following basic
questions:

® What was planned?

°® What actually happened?
® How was it done?

° What was the effect?

Most funding agencies require a detailed description of how program
manajers intend to monitor the program. Indeed, many funding agencies
h2+e stringent monitoring requirements, and the reports generated by the
noritoring process have a strong bearing on whether the program will be
refiuded. In addition, monitoring is increasiugly viewed by managers
as an essential management tool that can help eliminate problems or
resolve them before they reach crisis proportions.




THE MONITORING PROCESS

—
The four. major steps included in program monitoring are:

A. Develop the Monitoring Plan

B. Implement the Monitoring Plan

C. Report Findings

D. Incorporate Findings into the Program Design

STEP A. DEVELOP THE MONITORING PLAN

Monitoring is a specialized management function. However, the entire
staff should be involved in the development of the monitoring plan in order
to assure that the needs of the people who are to do the recording and
reporting will be considered. The monitoring plan details *“e kind of
information required, sources of information, methods of collecting data,
timelines, reporting formats, and utilization mechanisms. Al though the
program manager has the overall responsibility for planning and supervising
the monitoring process, day-to-day monitoring tasks are carried out by
other staff members. Where staff resources are available, the manager may
appoint another staff member to supervise the process.

A-1, Review the Program Design

The program design, together with the funding contract and the
implementation schedule, will dictate the types of information that must
be collected and at what time intervals. These m-terials should be
reviewed and discussed by staff so that they become familiar reference
points. Service objectives are of particular importance since the: are
the basic criteria that will be used for analyzing program implementation
and service delivery.
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A-2. Determine General Informational Needs

The information that is gathered should answer the following general
questions:

1. Are the performance standards established by the funding agency
and sponsoring organization being met?

2. Are the service delivery objectives heing attained?

3. Are management and service delivery activities well integrated?
4. Are staff members completing job tasks on time? If not, why?
5. Are the services delivered as planned? If not, why?

6. How do the children and parents respond to the services they
receive?

7. How does the program relate to other community agencies?

The specific information needed to answer each of the above questions,
as well as others that your program may decide upon, should be clearly
spelled.out. For example, to answer question #2, "Are service delivery
objectives being accomplished?® you will need to know:

® the specific services being delivered,
® to whom the services are being delivered,
® the number of people receiving the services,
' ° the time period during which the services are delivered, and
® whether the services are achieving their purpose.

A-3. Determine Informational Needs of Specific_Audiences

Decisions must be made as to the type of inmrormation to be provided
to specific audiences, in what form, and at what t*-.a intervals. The
funding contract, program design, and interagency Tinkages will determine
the primary audiences who should receive monitoriry reports. Some audf¥ence
categories are:
Funding Agency
Sponsoring Organization

Program Staff
Policy Advisory Committee
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Community Agencies
Parents

Program Replicators
Community at large

After the audiences have been identified, each category's informational
needs should be determined. For example:

The_Funding Agency usually will require on a quarterly, semi-annual,
and annual basis the number of clients served with identifying data,
the units of services delivered, staff compliance with funding
guidelines, and fiscal ieports.

The Sponsoring Agency will require information on a monthly or
quarterly basis which covers contract compliance, service delivery
statistics, status of interagency arrangements, and management
summaries.

The Program Manager will need weekly information summaries on actual
and progected management and service delivery performance in order
to oversee the program, determine where problems exist, and attempt
to resolve them.

Program Replicators, who are interested in providing similar programs,
will need annual as well as special reports detailing the program's

1bil1ity to implement the prog.-am design and achieve its objective,
the extent and effect of variances from the program design, problems
that occurred and how they were resolved, and the impact of the

program.

In some instances, audiences will have similar information nee-s; in
other instances, specific questions or data will have to be developed to
meet the needs of particular groups. A good rule is to write a question
as though a particular group was asking it. For example, the following
questions might need to be askec to answer fully the question: "How does
the program relate to other community agencies?"

Audience ‘ Question
Program Replicators "What procedures are necessary

to get cooperation from the
pediatric clinic of the 1ocal
hospital?”

Funding Agency "What is the cost per visit?"
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Program Manage

Parents

"What is the average number of
clinic visits per child?

“What must be done to obtain
medical services for my family
at the health maintenance
program of the local hospital?”

A-4, Identify Sources of Information

Where the information can be obtained must now be determined. Some
sources of monitoring data are:

Management Data

funding contract

program design

operational manual

implementation schedule
administrative memoranda
administrative reports

personnel records, including job
descripticns and staff perfornmance
reports

inservice training reports
arrangements with cooperating agencies
fiscal reports

minutes of staff meetings

Service Delivery Data

funding contract

program design

operational manual
implementation schedule

intake and case records

service and utilization repor-s
children and parents
cooperating agencies

A-5, Select Information Collection Techniques

Several techniques can be used to collect monitoring data. Preference
should be given to those that yield the desired information in the least
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troublesome and costly manner. Data collection techniques include:

Review of Management and Service Delivery Records and Repor ts:
fiscal reports, personnel records, intake records, case records,
minutes of staff meetings, inservice training evaluations, etc.

Interviews: wiéh staff, Policy Advisory Committee, children

and parents, personnel of other agencies.

guestionnaires[Survgxs: for staff, children and parents,
personnel of other agencies.

Observations: of staff meetings, service delivery.

Site Inspections: of service facilities.

The decision as to which data collection techniques to use will depend on
information needs, amount of time and resources available, and the skill
and experience of the personnel who will implement monitoring tasks.

Five general criteria should be kept in mind when choosing techniques
or preparing instruments for collecting monitoring information:

1. They must reflect the reporting requirements of the funding
agency, the sponsoring organization, and the program.

-

2. They must accurately measure progress toward the program's
objectives and must provide a comprehensive picture of the
program‘s management and service delivery activities.

3. They must provide datz at regularly scheduled intervals, and
when necessary.

4. They must permit easy recording and retrieval of data.
5. They must protect client confidentiality.

Attempts should be made to design instruments and methods that require
a minimum transfer of data, particulariy guantitative data, since the more
often data are transferred, the more 1ikely it is that an error will be
made,

Some of the instruments used for monitoring will aiready have been
designed for the management and service delivery information systems.
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Others must be designed specifically for the monitoring system. While
many programs design their own data collection tforms, instruments from
similar programs or from cooperating agencies can be useful. Libraries
are also a good source of sample instruments that can be redesigned or
modified to meet the specifications of your program. In addition, the
funding agency will usually mandate certain monitoring instruments that
must be used.

A-6. Develop a Monitoring Schadule

Monitoring information is generally collected on a weekly, monthlv.
or quarterly basis, depending on external and internal requirements,
After a monitoring schedule has been developed, which states exactly how
often each type of information is to be collected, a chart of reporting
deadlines, with dates and staff responsible, should be prepared. The
following are examples of the kinds of monitoring reports that should
be required and how often.

Reports Frequency

Ser&ice Delivery: .Statistical data on units of service Weekly

delivered, including cases opened, cases closed, number
and type of client contacts, number of clients with age,

grade level, sex, ethnicity.

Operational: Narrative summary of the status of management
and service delivery implementation, «overing match between
clients’' needs and services offered, s*taff performance,
inservice training, interagency arrangerents.

Program Progress: Summary of service uelivery and operational Quarterly
data.

Internal Program Assessment: A review of compl iance with As Needed
policies, standards, procedures, and objectives established

in program design. Identifies pruulems and recommends

corrective action.

1ns
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Reports Freguencx

Client Satisfaction: Survey of parents and children, using Semi-annually
questionnaires and interviews, to determine client assessment
of program impact.

Fiscal: Income, expenditures, and available Sinancial Monthly

resources,

STEP B. IMPLEMENT THE MONITORING PLAN

B-1. Train the Staff to use the Monitoring System

The staff members responsible for designing and supervising the
monitoring system must now train the remaining staff in how to implement
it. This should take place in both group settings and on a one-to-one
basis. Meetings should be conducted to familarize staff members with the
total system and to provide an opportunity for exchanging ideas, which
may result in alterations in the plan. Individual sessions should then
be conducted to ensure that each staff person understands his or her
specific task(s). An important part of the training is to make the staff
aware of the value of monitoring for themselves, the clients, and the
program,

B-2. Begin Monitoring

The monitoring ~lan will have been developed during the program's
"start-up" stage. ronitoring should start simultaneously with "ongoing"
program implementation. The monitoring process should be watched closely
during the first month or two to determine:

° Are deadlines being met?

® 1Is the necessary information being collected?

°® Is the ‘nformation easily recorded, retrieved, and analyzed?
° Are reports comprehensive and useful?
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Answers to these questions and others will test the effectiveness and
efficiency of your monitoring system. If the answer to any of the above
questions is "no", the instruments and/or process will have to be modified,
or staff wijl need further training,

{.

b-3. Refine the Monitoring Plan

After the monitoring plan has been in use for at least three months,
it should be reviewed to determine whether it is achieving its purpose,
whether it is efficient, and whether it is being properly implemented.

If the answer to any of t'ie above questions is "no," the plan should be
refined accordingly, or staff should be retrained. Because of the
complexity of the monitoﬁing process it is to be expected that changes
of some sort will be required after the plan has been testad.

STEP C. REPORT FINDINGS

When preparing monitoring reports, the needs of specific audiences
should be considered: For example:
® Will a ten-page report to the school board have as much impact

as a thirty-minute presentation with overhead transpariencies
of graphs showing program ‘impact?

° Will a detailed analysis of all program components help local
physicians understand and support the program, or will a two-
page summary of medical services with a covering letter be more
persuasive?

° Will a f11mstr¥p or slide ﬁresentation with narration be more
appropriate for community groups than a detailed written
report?

The way information is presented affects how it is received, valued, and
acted on. Some issues that must be considered when preparing reports
for specific audiences are:

1oy
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° %; the data are complicated or possibly confusing, explain
em.

® Include charts or graphs to highlight dramatic results or
summarize information.

° If face-to-face meetings will foster discussion of the
information and its implications, arrange them,

® If the results point to significant proble. . in program
operation, present the information in a way that suggests
the source of the problems and possible solutions.

°® When presenting staff or others with information regarding
the resul’s of their own efforts, personal communication
is important, whether the report reflects serious problems
or important successes.

One of the primary purposes of pregram monitoring is to provide data
that will facilitate future decision-making regarding program design ard
implementation, which are ongoing processes. If the monitoring has been

. well planned and executed, it should provide a wealth of information
that can be used to improve the program, The first step is to review
the findings of the monitoring process in relation to the following
question: Is the program meeting its objectives? In response to this
question, the checklist on page 100 should be completed for each otjective.
Based on this review,- the program staff should then consider how the rrogram
can be improved. The checklist on page 101 contains some courses cf action
that might be required.

STEP D. INCORFORATE FINDINGS INTO THE PROGRAM DESIGN
1938




REVIEW OF MONITORING DATA

If the objective was met, why? If the objective was not met, why
not?
1. Objective was set to Tow___ 1. Objective was unrealistically
high__ .

2. Problems were not as bad as had 2. Problems were worse than had
been expected been expectaed

3. The staff had the necessary 3. Staff performance was
skills and experience inadequate

4. Sufficient rescurces were 4. Sufficient resources were not
available_ available because of pcor

planning and/or unexpected
cutbacks in funding___

S. Interagency cooperation was S. Interagency cooperation was 7-)
effective__ not effective

6.. Activities used tn achieve the 6. Activities used to achieve the
objective were effective_ _ objective were ineffective

7. Other___ 7. Other

1ng
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CH’.NGES INDICATED BY MONITORING DATA

Expand services
Reduce services
Redesign services |

Add new services

Eliminate some services
Reassign staff responsibilities

Expand staff

Reduce staff

Reduce staff turnover

Provide additional inservice training

Seek additional funding

Reallncate financial or other resources

De ‘2lop new interagency 1inkages/cooperation
Redesign some interagency arrangements

Sever some interagency 1inkages

Other



SUMMARY

As stated earlier, monitoring is an invaluable management tool that
can be used to direct and control the program. In many ways, it is a
continuation of the initial needs assessment, and its findings should
be helpful in redefining problems, needs, and objectives and in
redesigning the program. '

The monitoring process is conducted primarily by the program staff.
However, in most instances the sponsoring organization and the funding

\agency will also do some form of monitoring, usually consisting of on-site

observations, interviews, and questionnaires. Whoever conducts the
monitoring, the purposes, processes, and underlying p}inciples remain

the same.
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PROGRAM MONITORING

Review
Program Design
& Implementation Schedule

-

Determine the Infonnation
Needed: Service Delivery,
Management, Monitoring

Develop
Monitoring

Plan

Train
Staff

Specify Time
Intervals
for Data

Collection

Implement

Determine
Reporting
Schedule

Monitoring

Prepare
& Distribute
Reports




INTERAGENCY COOPERATION
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INTERAGENCY COOPERATION

Involves establishing 1inkages with other agencies and programs
for the sharing and exchange of ideas and resources in order to
enrich the non-instructional program as well as the community's
service delivery system,

KEY FACTORS TO BE CONSIDERED

® With which agencies and programs should the
non-instructional program develop interagency
Tinkages and why?

® What specific types of interagency linkages
are needed?

°® Has thé proper groundwork for effective
interagency cooperation been laid during
each phase of the program development
process?

°® What types of communication methods are
necessary in order to maintain effective
interagency cooperation?

® Which non-instructional program staff
members will be responsible for maintain-
ing interagency 1inkages?
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PURPOSE & RATIONALE

Cooperation among human service programs is a social service problem
of long-standing concern. For non-instructional programs, effective
cooperation and coordination with other programs can often mean the
difference between maximizing services to children and families or the
demise of the program.

While it is important for all human service programs to estaonlish
1inkages with other programs, cooperation is the 1ife blood of
non-instructional programs. Non-instructional programs are dependent
on the sharing of resources and information, and their service delivery
strategies must be coordinated with other human service agencies since
it would be impossible for any non-instructional program to provide
directly the range of services that are required to meet the needs of
children and their families. The provision of medical, dental, nutrition,
social, and psychological services all depend on structured relationships
with other programs.

Effective interagency 1inkages require p]anﬁing at two levels:
the administrative level and the service delivery level. If the
planning is well designed, interagency 1inkages can:

1. reduce fragmentation and duplication of agency activities
2. strengthun existing services and generate new ones
3. 1increase the accessibility of services

4. strengthen communication among agencies and thereby enhance
planning and problem-solving efforts

5. provide increased opportunities for staff devélopment

6. enrich and energize individual agencies as well as the
community's entire human service network
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Lack of interagency cooperation, which is characterized by inadequate
and fragmented services, interagency conflict, and wasteful duplication
of resources, will ultimately harm the people the programs are intended
to serve.

Systematic and productive interagency cooperation is not easy to
achieve. It requires sensitive planning, communication, and negotiating
skills. It is, however, indispensable for non-instructional programs
if they are to achieve their goals, and should be guided by the following
six basic principles: .

1. The total community has a responsibility for the well being

of children and families.

2. The interests of the children and their tamilies must be
~ given the highest priority at all times.

3. The participating agencies must feel that the interagency
arrangement is consistent with their mission and is helping
them achieve their goals and objectives.

4. The personnel of the cooperating agencies must be involved
in the preparation and design of interagency arrangements,
e.g., procedures, schedules, exchange of resources.

5. Agency personnel must clearly understand the cooperative
arrangement and how it-affects their job function.

6. Information pertaining to common goals and objectives must
be shared.

This section on interagency cooperation is meant merely to outline
the majcr steps in the process and to integrate the information on the
topic contained in the other sections. Interagency cooperation should
begih during the needs assessment phase and should be an integral part
of the total prog}am development process. The interagency activities
that are related to each phase of non-instructional program development
are outlined in Table V-1, on page 109,
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INTERAGENCY COOPERATION PROCESS

A,
B.
C.
D.

The four major steps in developing interagency cooperation
and linkages are:

Identify and Describe Community Agencies
Define Interagency Linkages

Implement and Maintain Interagency Linkages
Monitor Interagency Linkages

STEP A.

IDENTIFY AND DESCRIBE COMMUNITY AGENCIES

-

Identifying agencies that can pe considered for various tvpes of
interagency cooperation is one of the first steps in the program
development process and takes place during :he needs assessment rhase.
In every community there are a number of agencies that address in some
manner the needs of children and families that are potential 1linkages
for the non-instructional program. Thcse include, but are rot 1imited
to, hospitals, clinics, mental health programs, day care centers, other
educational institutions, and religious institutions.

The names of agencies usually can be rutained through vari-us
sources, such as city agencies and federatians of private agencies,
In some communities, directories of human scrvice agencies have hcen.
prepared. If this information is not avaiiable, one of the tasas of
the Needs Assessment Team will be to prepare: a 1ist of all relevant
agencies in their community. Table V-2, on page 111, lists different

types of agencies that should be included as well as the non-instructional

program components to which they might relate.
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Table V-1

Interagency Cooperation and Program Development

Program Development Interagency Cooperation
Phase Activities
NEEDS ASSESSMENT Include representatives from public and
private agencies on the Needs Assessment
Team.

Identify all relevant community agencies
and programs.

Initiate communication with key community
agencies, organizations, and groups.

Review prior community studies and related
needs assessment,

Prepare profiles of selected community
agencies that provide services related
to the needs of children and families.

'Interview key agency personnel from
selected agencies regarding community
characteristics, problems, and needs.
Identify potential interagency 1inkages.
Disseminate needs assessment report to

community agencies involved in the needs
assessment study.

PROGRAM DESIGN Include selected agency representatives
on the Program Design Team.

Analyze the community in which the program
will operate.

Determine what resources (services, space,
personnel, equipment, etc.) are needed
from other agencies.

Specify agencies with which the program
will establish interagency 1inkages.

Describe the linkages that will be
established. '

Design interagency communication strategies.
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(Table V-1 Continued)

Program Development " interagency Cooperation
Phase " Activities

PROGRAM IMPLEMENTATION Consolidate interagency 1inkages.

Include representatives from othev
agencies in orientation and inservice
training sessions.

Inform staff of all interagency
arrangements,

Implement 1n€eragency arrangements.
Maintain interagency communication.

PROGRAM MONITORING Document and assess interagency
arrangements (referrals, service.
coerdination, exchange and sharing
of resources, meetings, staff).

Assess impact of interagency arrange-
ments on service delivery objectives.

Assess impact of interagency arrange-
ments on clients.

Determine how interagency arrangements
can be improved.

Disseminate monitdring reports to
community agencies.




NON-INSTRUCTIONAL
PROGRAM COMPONENTS

jable V-2 §§
S| 8
Types of Agencies and Programs § E 5 g S_:
AHEE

Welfare Agencies X | X
Mental Health Clinics X | X
Foster Care Programs X
Social Work Agencies X | X
Day Care Programs X
Vocational Rehabilitation Agencies X | X
Hospitals (public & private) X[ X| X
Clinics X1 X
Private Practitioners X1 X| X} X |X
Public Health Agencies X X
Drug Abuse Programs X X 1X
Alcoholism Programs X X | X
Legal Services X
Agencies for the Elderly X1 X[ X] X |X
Schools for Handicapped Children X X -LE-
Programs for Battered Wives/Children X !'x
Programs for Child Batterers X |x
Programs for Wife Batterers X IX
Youth Organizations X |X
Colleges & Universities X1 X X, X |X
Training Institutions/Programs X[ X X[ X |X
Religious Institutions X1 X X
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After the agencies have been identified, the next step is to prepare
a comprehensive profile for each key agency. This, too, is done during
the needs assessment and is accomplished through questionnaires, interviews
with key staff, review of agency reports, and site visits. Agency profiles
will enable the Program Design Team to determine what possible types of
interagency 1inkages might be made. The profile should provice a clear
understanding of each agency--its mission, the services it provides, its
clients, eligibility requirements, its operating procedures, personnel,
and resources. It is especially important to determine the fee scale and if
the agency has free services or accepts third party payments. Of particular
concern is whether an agency shares the philosophy of the non-instructional
program, has a similar perception of community needs, and has a commitment
to similar goals. An understanding of these factors can help reduce
conflicts during program implementation. -

STEP B. DEFINE INTERAGENCY LINKAGES

Decisions about specific interagency linkages are made during the
program design phase. Thcy are dependent, to a large extent, un the
services to be provided and the rescurces that are needed. After the
Program Design Team has decided on the services the program will provide
and the resources that will be needed to provide them, it should then
begin to consider what servir.s and resourcss will be needed from ,ther
agencies. Examples are outlined in Table V-i. on page 113, which Vists
various interagency arrangemen: that might be considered in order in
obtain needed services, personnel, space, equipment, training resuurces,
information and ideas, and palitical and social action.

The Program Design Team must then select the agencies with which
it would Tike tc davelop interagency 1inkages and the form the 1inkages
will take. This will be based on the program's needs, the agency profiles
developed during the needs assessment, the willingness of other agencies
to enter into cooperative agreements, and existing linkages that have been
established by the progrem's sponsoring organization, Fundin; guidelines
may also be a determining factor. .1231

o 112




Table V-3

Examples of Interagency Cooperation

Types of Resources

Examples of Interagency Cooperation

SERVICES

Referring clients for specific services.

Arranging to have a service provided by
another agency, either at its premises or
at the non-instructional program. This
might include innoculations, dental work,
medical screenings, testing, or treatment.

PERSONNEL

Sharing payment of salaries for specialized
personnel such as psychologists, social
workers, and nurses.,

Providing field work or internship pro-
grams for college students to deliver
services, conduct research, or prepare
studies and reports.

"Borrowing” sricialized personnel to par=-
form specific functions such as medical
screening or testing.

Obtaining volunteers for specific duties
such as escort services.

Hiring consultants from other agencies to
perform specialized functions.

SPACE

Sharing examination rooms, treatment rooms,
recreational facilities, meeting rooms,
auditoriums.

EQUIPMENT

Sharing major equipment such as computers,
word processors, copying machines.
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(Table V-3 Continued)

Types of Resources

Examples of Interagency Cooperation

| TRAINING

Utilizing staff from other agencies to con-
duct training workshops.

Permitting program staff to participate
in trainiag programs provided by other
agencies.

Utilizing training materials prepared by
other agencies.

Arranging with zolleges to have special
credit grantin_ courses developed for
program personnel.

INFORMATION &
LUEAS

Sponsoring interagency conferunces.

Sharing needs assessments ana spectal
studies.,

Disseminating program newsletter.
Systematic ccmmuﬁication through brochures,

memoranda, correspondence, fact sheets,
etc.

A

SOCIAL & POLITICAL
T KIION

Forming ad hoc or standing committees to
work on specific ' roblems.

Combining resources for commnity education
efforts.

Forming or joining federations for broad
based activities.

L —
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Interagency cooperation will range from loosely structured, informal
linkages to formal contracts. Some linkages, such as federations and
coalitions, will be largely administrative. The leas: formal linkages
are those tiat involve merely the regular sharing of ideas and information
through correspondence, newsletters, fact sheets, and reports.

When formal contracts are necessary, the terms should be spelled out
in detail. In preparing contracts, your funding guidelines as well as
guidelines from your sponsoring organization should be carefully consulted.
Formal contractual commitments should cover:

a thorough description of the services and resources that
each party to the agreement will provide

° " a clear description of the responsibilities and obligations
of each party

® specific limitations or restrictions

° timelines

° staff

® the number of clients and units of service

® costs and fees (and cther financial arrangements)

Prior to arranging a meeting with representatives of agencies with
which your program desires a formal a“rangement, a letter outlining the
program’'s specific needs, the type of interagency arrangement desired,
and the purpose or objectives of the arrangement should be sent to the
agency director. Any descriptive material about the prograr -that seems
appropriate should be enclosed.

The activities described in Step B will take place during the program
design phase, although it is likely that some of the formal arrangements
will not be consolidated until the start-up period of progran implementation.




STEP C. IMPLEMENT AND MAINTAIN INTERAGENCY LINKAGES

Once interag:ncy arrangements are determined, they should be made
known to the entire staff. Each staff member should be made aware of
how the arrangement affects your program, procedures to be followed,
and his or her role. For example, if you have agreed to make referrals
to & specific agency for social services, staff should know what person(s)
in your program can make referrals, the other agency's eligibility
requirements, the person to contact, and what information must be given
to the client at the time of referral regarding operating procedures of
the other agency. Staff also should be kept up to date regarding any
changes in interagency arrangements. This can be done through staff
meetings or memoranda,

Maintaining interagency cooperation is time consuming, but i is
generally worth the effort., One of the primary requirements is clear
and regular commvaication, which serves several purposes: information ;‘?}
sharing, planning, problem-solving, and minimizing conflict or negotiating '
conflicts that do occur. Different forms of interagency communication,
with some advantages and disadvantages, are listed in Table V-4 on page 117.
It should be kept in mind that the form as well as the content of the
communication should suit the situation.

STEP D. MONITOR INTERAGENCY LINKARES

Interagency 1inkages, 1ike ail other aspects of the program, should
be carefully documented and assecsed. A1l transactions should be recorded,
Records of in-person transactions should include dates, persons present,
and decisions agreed upon and can be in the form of minutes, memoranda,
or letters,
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Table V-4

Interagency Communication Methods

['
{

\

Type of
Communication Advantages Disadvantages
Written
1. Letters Can provide a record of One-way communications; do

interactions.

Can be used to explore
ideas, options, etc.

Can be formal or informal
in tone, depending on the
situation.

Can be used to formalize
agreements.

not allow for immediate
clarification of ideas,
conflicts.

2. Memoranda

Can provide a record of
interactions, negotiations.

Can be used for scheduling
meetings.

Can be used to explain new
methods, procedures.

One-way communication.

3. Fact Sheets
(brief pro-
gram de-
scriptions)

Concise; can be reproduced
quickly; easily transported.

Require skill in writing
important information in

a concise form that covers
essential facts.

4. Brochures

Provide succinct description
of total program. Often
serve as initial introduction
to program.

May be too bland. Require
skill to present relevant

information in an attrac-

tive and persuasive format
that conveys *he program's
essence.
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(Table V-4 Continued)

and management strategies,
accomplishments.

Type of
Communication - Advantages Disadvantages
5. Annual Provide historical informa- Time consuming to prepare
Reports tion about program's goals, and read. May not be read
objectives, service delivery thoroughly. Danger of

burying important informa-
tion.

6. Newsletters

Provide vehicle for sharing

current information with
selected audiences.

Must be issued regularly.
Can become dry and routine.

7. News
Releases

_important information about
program.

Excellent for keeping come
munity up to date regarding

Must be ciear and infor-
mative and written in a
manner that will interast
newspaper reporters.

8. Special
* Repo=ts

Provide interim in-depth
‘information on various
-aspects of program activie
.ties or plans.
-as basis for staff and
‘interagency meetings, as

Can be used

well as preparation of
arnual reports,

Time-consuming to prepare
and can interfere with
ongoing tasks and respon=-
sibilities of staff members.

9. Monographs

‘the program.

*-ovide in-depth informa-
tion about specific pro-
gram services and strate-
gies. Especially valuable
for researchers and persons
interested in replicating

Must be written 2:cording
to professiona” standards.

Audio-
Visuals

10.

Can be dramatic, attention

getting, and say a great
deal in a brief time. Can
be consciousness raising
and serve as discussion
starter,

Require good A-V production
skills, Can be expensive
and therefore not always
cost-effective.
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(Table V-4 Continued)

Type of
Communication Advantages Disadvantages
In-Person
11. Telephone Two-way communication; allows Can be time consuming and
for instant clarification interrupt other tasks and
and planning, responsibilities.
Sometimes difficult to
reach people by phone.
Should be well planned so
as to cover important
itens.

12, Office & Two-way communication, Time consuming. One visit
Site Seeing the program in does not reveal the entire
Visits operation provides a situation.

stronger impression than
merely reading about it
and provides a context
within which to consider
written materials,

13. Group Opportunities for group Must have effective leader-
Meetings brainstorming, problem- ship in order to prevent

solving, sharing. digression, monopolization,
and other barriers to group
effectiveness.,

14. Informal Can develop communication Often non-productive,
Meetings networks that will enhance

formal 1inkages.

'5, Conferences| Opportunities for large Require extensive careful
numbers of participants planning and follow-up.
to cover a wide range of
topics in a structured
setting.




The information on interagency cooperation that you will need to gather
for the monitoring process should answer the following questions:

® What were the details of the interagency arrangement?

°® Did your program and the other agency comyly with the terms
of your agreement. If not, why? -

® What specific problems were encountered and how were they
solved?

° What specific services were rendered and to whom?

® How many units of service were involved?

® How many clients were involved?

® What costs were involved?

° What were the effects on clients?

°® What were the effects on the non-instructional program?

—
-

SUMMARY

The key considerations in designing and maintaining interagency linkages
are: a shared program philosophy, complementary program goals and obje~tives,
carefully defined interagency arrangements, a willingness ic negotiate
differences, and regular and clear communication. If these elements are
present, interagency linkages can significantly expand the range and
quality of services available to children and their families.
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CASE STubDY




ESTABLISHING AND MAINTAINING A SCHOOL-BASED
' COMPREHENSTVE NON-INSTRUCTIONAL SERVICES PROGRAM

A CASE STUDY

INTRODUCTION

The Follow Through Project in New York City was funded in the
1967-1968 school vear. In preparation for the project the city's
Board of Education appointed a director who had considerable experience
and expertise in supervising early childhood education programs. The
director and a small staff initiated the project by examining data on
children's school icnievement, attendance, and school and community
resources. The purpose of this review was to select elementary schools
serving economically low-income children where achievement Jevels and
attendance records were unusually Tow.

The preliminary work involved the Board's Division of Research and
Evaluation staff, which had summarized data by districts in each of the
city's five boroughs. Since Follow Through was specifically designed
to provide innovative instruction and non-instructional services to
children who had attended Head Start and other similar preschool programs,
the task of identifying potential participant schools was made easy by
matching the city's Community Development Agency's data on the location
and distribution of Head Start centers with the schools that had the
Towest achievemerit and attendance records.

In a very real sense, this phase--that is, identi€ying the communities
and schools that were the most probaule candidates for inclusion in the
project--represented a preliminary needs assessment and permitted the
Board"s Follow Through staff to focus rapidly on the schools and children
who could benefit most from the new program.
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At the outset, New York City's Follow Through Project consisted of
ten elementary schools, located in the poorest sections of the city.
Fhile the experimental instructional models at the schools were different,
the non-instructional activities were intended to be identical. Moreover,
each school was considered a separate functional mini-project within the
Board's larger program. According to the Board of Education's organizational
plan, a coordinator would be selected for each school. That person would
be responsible--with the assistance of the Parent Policy Advisory Committee,
central Board, and sponsor staff--for ensuring the implementation of a
unique educational experience for children in kindergarten and grades 1-3,
and for establishing effective non-instructional services for children
and parent involvement programs.

The next step in establishing the project was to recruit and identify
the nine coordinators and other staff for Follow Through schools. Position
descriptionswere written and recruitment was begun through "word of mouth,"”
community media and organizations, major newspapers, and Board of Education
publications. Through this process, the Follow Through director, school
principals, and parent groups identified, interviewed, and selected
coordirators for each of the models. The coordinators ther Joined the
director, principals, and parents in selecting other staff. Finally, the
basic staff for each school project consisted of the following personnel:

® Coordinator
° Nurse
® Parent Program Assistant
® Family Assistants
‘o Family Workers
° Health Aides
° Teachers
® Teachers Aides
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The local school districts’ early childhood education and health coordinators
and board, tne Follow Through sponsor staffs, and volunteer parents were

also involved in implementing the educational models and non-instructional
services at all project schools.

Although each school designed and implemented programs to fit the
particular characteristics and needs of its population, the following
description of the health (medical, dental and nutrition) components of
a non-instructional program is a composite drawn from the data contained
in interviews of Follow Through staffs, school principals, and parents.
The description begins after some of the staffs at the project schools
had been recruited and employed.

NEEDS ASSESSMENT

When the coordinators and some other staff had been hired and received
their orientation from the central board's Follow Through director, the
school staffs met with the principals and Parent-Teacher Associations to

1. define the role of Follow Through in relation to the total
school;

2. determine the specific characteristics of the parent and
- pupil population;

3. identify the personnel and s¢ rvices availadble in the schools
and districts that would facilitate establishing the project; and

4. Tlist the federal, state, municipal, and private agencies and
organizations that should bc iequested to provide services or
to participate in the project in various ways.

When most of these tasks were completed, .he program coordinator,
often with the assistance of dis*rict personnel and volunteer parents,
contacted the local public and private agencies, institutions, and
service organizations to tell them about the project, find out what
services they offered, and enlist their cooperation. These initial
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contacts were essential to the implementation of the needs assessment
phase of the program.

While the project schools has been selected on the basis of objective
data that indicated a need for innovative instructional programming for
children and assistance for the children's families, that first gross
needs assessment lacked the specificity that each project's staff required
to establish effective, focused, non-instructional service programs. There
were, however, general Follow Through guidelines from the Office of Education
which assumed that the most critical immediate needs of the children (outside
of effective instruction) were related to their vision, hearing, and atten-
dance. As one early program participant, a nurse,said:

We had some things from the federal government though, and -
they were looking for attendance records, visual and hearing

screening. I think that was what most of us used as a basis

for setting up the program. The idea being that if you can't

see, you can't read;. if you can't hear, you don't know what

the teachsr is saying.

given these basic assumptions, the project staffs began their more
particular needs assessaicnt at the beginning of the 1968-1969 school year.
They reviewed the Head Start and day care health and medical records of
the children in the Follow Through classes to determine how many had
medical histories that indicated a need for treatment, how many had been
properly immunized, and which families had medical coverage. Various
screening programs were then initiated, either at the schools (one had
ts own dental clinic) or at public and private community health facilities.
Across all of the projects, all children were initially given vision,
hearing, and dental screenings; some were also given comprehensive
physical examinations and were screened for the adequacy of their visual-
motor coordination. Further, most project staffs also consulted with
parents and classroom teachers about the children's health status.
Children who had immeidate critical needs were cared for immediately.
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The data from the initial needs assessment identified service delivery
priorities for the first year's program and served as the baseline for
the staff's efforts in future years.

PROGRAM DESIGN

This phase in the project's development took various forms, depending
upon the number of Follow Through classes, the number of project staff,
the quality of leadership in each school, the cultural and ethnic
affiliation of the families, the characteristics of the communities
surrounding the schools, the personal resourcefulness of the project
staffs, and the resources available through the districts and the Follcw
Through director's office. Clearly, the manner in which programs were
designed depended upon these factors and on a project staff's level of
commitment and the intensity of its vision as agents of positive change
in the Follow Through communities. How the project staffs actually
handled this phase of their work is instructive.

Each of the plans was ditferent. “Yet, since all of the projects
had to operate under the leadership of the Follow Through director and
were in the same school system, .ertain planning themes recurred. Some
of the problems the staffs wrestled with before full-scale implementation
began were:

1. how to coordinate Follow Through non-instructional services

with the normal school and district activities and with
sponsor requirements —

2. the preparation of schedules for continued and expanded
health and medical screening for children, with mi~imal
disruptions to their in-class time and school work

3. how and where to expand the cooperative network of hospitals,
clinics, and social service agencies to increase the range
of services available to children and families

4. the preparation of schedules for the provision of medical
and dental care for the children

135




6.

7.

8.

10.

11.

12.

13,

14,

15.

16.

how the non-instructional staff would work together, i.e.,
as a closely coordinated team or individually, but in a
complementary fashion

how best to utilize the services and expertise of the local
district and school health coordinators (all local districts
did nqt have such personnel)

what the supplementary nutrition service, i.e., snacks. would
consist of

what recordkeeping systems would be needed and whether to
duplicate existing school records

how to develop circular communication systems

how to notify parents of apparent or potential health and
medical problems and follow-up with the children's families

designing medical, dental, and nutrition training programs
for teaching staff so that they could then integrate the
information into their daily curricula .

designing workshops on medical and dental care and nutrition
for staff, children, and parents

developing effective techniques to obtain parent volunteers
to assist in the provision of non-instructional services to
the children

developing appropriate material to communicate information
about the projects to the school staffs and cooperating
organizations

how best to monitor and evaluate the.staff's activities and
the delivery of services

arranging cooperative efforts between projects located ne-r
each other

The design of each project's program was facilitated by fregrent
school and district meetings of staff, principals, parents, the Follow
Through director and sponsor staffs o share information and ideas.
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PROGRAM IMPLEMENTATION

After all of the children had been screened for vision and hearing,
and those with obvious problems had begun to receive care, the non-
instructional services staffs, parents, and administrators began to
implement :he decisions made during their program design meetings,

Typically, subgroups of the staff would meet with the coordinator
and the principal to discuss problems and issues and to arrive at
particular solutions., Large group meetings were held for the same
purpose. Thg staff also attended meetings regularly at the Board of
Education, where they could share information, engage in group problem-
solving, and receive assistance and information from the Follow Through
director. ’

-

Providing primary health care and supplementing the children's
diets so that they could attend sc..00l every day were the basic goals
of the non-instructional services staffs. There were, however, many
other problems faced by 1ow-income fam:’ ies that had disruptive effects
on their children's schoeling, and the project staffs assumed the
responsibility for resoiving all of them. The staffs assisted families
tuo secure public assistance and supplementary benefits, helped parents
to enroll in the medicaid program, counseled parents, and found assistance
for siblings of the Foll.w Through children. Al1 of these activities
occurred simultaneousiy with the annual health screenings, physical
examinations, and treatmert programs that the staffs devised o i
implemented for the chi.uaren.

‘Because of the central role that health services would play in the
provision of nen-instructional services, the Follow Through director,
school administrators, and parents paid particular attenfion to the
personal and professional characteristics of the nurses and health aide.
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who were recruited to work in the projects. One school principal described
the "right kind of nurse" as a person who...

s based in the community; is able to provide health clinics
and workshops; can establish and maintain effective preventive
heal th programs and procedures; and is comfortable in one-to-
one conferences with parents and on home-visits.

An example of the critieria for the selection of health aides was
that they should have...

intelligence and patience, no fear of ilinesses or handicapped
children, the ability to communicate clearly, the capacity to
see a problem through from start to finish, the ability to know
when problems are serious enough to be referred, good Judgment.

In addition to personnel selection and the other critical issues, the
Follow Through director, coordinators, and other staff had also to consider
space requirements for staff, unusual equipment and supply needs, and

the receptivity of the schools' staffs and parents to the projects.

Implicit in each staff member's %itle and job descripiion was a
division of labor. A priority for the Follow Through directur and
coordinators was to reinforce anc strengthen the specific role of each
scaff member while preserving the integrated service team concept
[the service delivery mode chosen by most projects).

Usually the coordinator, social worker, and n ‘»se assumed responsi-
bility for enlarging the number of cooperating orgarnizations and
institutions that would provide services to the chil<ren and families.
The family workers were given the responsibility for collecting daily
attendance data and for contacting parents when a <iild was absent
three days. Absences were also reported to the nurse, who contacted
parents to determine if children were i1l, and if so, whether their
medical needs were being met. All staff and parents who volunteered
their time and skills to the program were responsible for recordkeeping.
When paren*; used private medical sources for their children they were
given forms for their doctors or dentists to complete.
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Conducting training workshops and seminars was an additional staff
responsibility. The staffs engaged outside speakers on nutrition,
dental and medical care, and child development to conduct workshops for
themselves, teachers, parents, and the children, Also, Board of Education,
sponsor, and project staffs conducted workshops and trained parents. All
of the staffs placed a heavy emphasis on training parents to assist in
screening children, keeping records, observing children, and researching
illnesses. Parents accompanied children to medical facilities; assisted
the health aides, family workers, and other staff; and accompanied starf
on home visits. Parents with special knowledge and skills also conducted
workshops for other parents. The coordinators, nurses, famiiy assistants,
social workers, dieticians, doctors, and volunteer parents visited
classrooms and participated in instructing children on medical, dental,
and nutrition topics. The teaching staffs became more sensitive to the
various child and family issues that they could assist with. They inte-
grated medical, dental, and nutritfon topics into their curricula;
observed the children more close]y for signs of illness or malaise; and
reported potential problems to the appropriate staff,

As the project staffs gained experience, most of them were ablc t3
switch from a purely problem-solving and maintenace approach to a
preventive mode. This elaboration necessarily required an expansion
of some staff roles. Now the nurses, and in some cases, the teachers,
went on home visitsy audio-visual materials were obtained; clinics on
hypertension, asthma, stress, breast cancer, diet and weight control,
first aid, and allergies were held; parents and children were examined
for high blood pressure and, when necessary, referred to doctors. The
children's near and far vision(rather than the Snellen test only) were
tested. The nurses periodically observed the preparation of lunches
and checked food quality. The snack progran was used more often as an
educational tool by introducing the children to new and different foods,
followed by discussions in class. At least two projects introduced
"strep throat" identification programs for the children, in collaboration
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with local hospitals. Commerical dental education programs were used

in t 2 classrooms. One projact made a film of children at the dentist
as a demonstration for children who had not had the experience. Another
project adopted its sponsor's health curriculum and ‘srocedures for
measuring the gross effects of the supplementary nutrition program,
Recordkeeping became more sophisticated and refined, with the total
elimination of duplication and the introduction of medical/dental,
height/weight, physical control sheets for each child. Consumer educa-
tion workshops were held regularly; community and citywide resource
files were established for parents; and in order to inform the communi ties,
parents, and cooperating organizations about the projects, n.wsletters
were circulated.,

External communicatior mechanisms were developed that took various
forms. During the first year, most of the non-instructional servicas
staffs contributed to weekly or monthly newsletters that were distributed
to the children's families, in the communities, to the Board of Education,
and to cooperating organizations and institutions. Prcject workshops,
clinics, and health fairs--all of whicn involved parents, community
residents, and professionals--were another form of communication.

In arranging services for the children and their families, the staffs
made presentations about the project's services and goals to agencies,
organizations, and institutions (e.g., the city's Departinent of Health,
Tocal hospitals, the visiting nuv.e service, the public health service,
Head Start, the Agency for Child Development). Reporters from the city's
major publications visited the projects and described them in newspaper
articles. For several years the New York State Department of Education
provided funding for mini-confercnces that involved educators, social
service, health, medical and nutrition professionals, parents, communi ty
residents, and workers. The state also sponsored annual conferences in
Albany, NY, at which the project staffs made presentations about and
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prepared descriptive displays of their services. Descriptive information
about the project's services are included in the Naticnal Dissemination
Network's publication Education Programs That Work, and through the Network
the projects distributed descriptive literature to schools and districts

in all of the states.

PROGRAM MONITORING

Monitoring of Follow Through's non-instructional services is concerned
with the details of daily, weekly, and monthly activities, including such
events as: the frequency with which the staff escorts children to medical
and dental facilities, the match between the children's needs and the
kinds of services cffered, the adequacy of screening procedures, the
frequency of staff contacts with parents, whether there are sufficient
parent volunteers, the staff's responsiveness to ordinary and emergency
situations, the content of the supplementary nutrition prngram, whether
children and parents received medical, dénta], and nutrition education.
These kinds of information are obtained from three primary sources: the
staff's extensive and continuous observations, oral reports, and program
records. '

In New York City's Follow Through, nurses inspected snacks and
observed th> preparation of lunches and the children's reactions to
particula: Foods. The nurses kept voluminous records and files on the
kinds of ewergency help they gave. The staffs requested the results
of the tes*s, examinations, and care the children received from doctors
and other medical pzrsonnel. Parents who took their children to private
physiciars were asked to present records for the project's files.

“rom the very beginning, the staffs recorded the number and categories
of health screenings they provided, the number and kinds of follow-up
procedures, the number of parent contacts and the reasons for them, the
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dates of examinations, the number and the reasons for pupil absences, the

kinds of workshops and clinics that were held and who participated in them.
In all cases, the first year's records were used as the reference points
for performance and progress in subsequent years. Moreover, every year
schedules were revised, services were expanded, and procedures were
changed in response to the changing needs of the childfén'and to improve
the range and pace of services.

Through weekly meetings and daily contacts with staffs and parents,
program coordinators kept abreast of staff performance and the flow of
services. The Follow Through director, sponsor staffs, and district
health coordinators also monitored the project's work. They attended
staff problem-solving meetings as resource persons and periodically
requested 1ists of unresolved treatment problems, the number and types
of screenings completed, the names and addresses of children who still
needed care, the kinds of workshops and c¢linics that had been conducted,
and Tists of participants. They also inspected samples of health records :
for accuracy, requested records of the children's current heal.th status, ->
checked the pace of screenings and examinations, suggested more effective
procedures, and assisted in designing better recordkeeping systems. At
another level, the U.S. Department of Education's Follow Through Division
program officers participated in monitoring the non=instructional services
staffs' work. They frequently visited the projects to observe the child-
ren and the ongoing work and to inspect records. The federal staff and
consultant teams {iuterviewed the project staffs, parent volunteers,
and adminstrators, e teams also reviewed screening, examination,
treatment, and foll ~-up procedures. At the end of these program reviews,
the staffs received immediate feedback on their performances. The program
officers also sent summary reports of their findings to the Follow Through
director and project coordinators.

Data compiled annually consisted of the number of children screened
and the types of screening, the number of parent volunteers and the kind
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of work they did, the number of workshops and c¢linics and the number of
persons who attended them, the number of home visits, the number of staff
observations, the number of snacks served, the number of institutional
service contacts developed during the year, the number of medical, dental,
and social problems the staff had resolved, the degree of parental
satisfaction with the services, and the number of children enrolled in
the project classes (which increased annually for almost a decade). At
each level (i.e., the U.S. Department of Education Project Office,
independent readers for the Department, sponsors, external researchers,
the Follow Through director, and district staff) the non-instructional
staffs' work was assessed for its adequacy and responsiveness to the
needs of the children and parents within the context of the federal
Follow Through guidelines. Finally, beginning in 1977, all but one of
the projects prepared submissions for the Department of Education's
Joint Dissemination Review Panel (JDRP), which validated projects that
had achieved consistently successful results with the Follow Through
children and families. Although validation was based primariiy on the
children's academic records, an explicit assumption of Follow Through
is that effective non-instructional services contribute significantly
to children's academic success. Over a four-year pericd, all of the
projects that submitted data to the panel were validated.

If the projects seemed virtual beehives of activities, % .at impression
is accuraiu, for the examples above are only a small sample of the many
creative solutions that non-instructional services staffs devised to
enhance the health and well-being of Follow Through children and their
families. According to the project participants, the positive effects
of the non-instructional services were numerous?
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The physical health of the Follow Through children was dra-
matically improved and remained so.

Most participating parents were made more aware of the
importance of consistent health care and of the need for
proper dietary control for .their children,

The efforts in behalf of the children and their families
united the staffs and parents in a unique, close, productive
relationship. ’

The staffs encouraged a consistently high level of volunteerism
among parents, among professionals, and among skilled community
members, who-=inspired by the enthusiasm and commitment of
project personnel and parents--willingly gave their time and
skills to the schools for the children's sake.

Many parents learned information and skills they would not
have acquired if they had not had the opportunity to interact
with the staffs,

Many parents gained employment in the schools as non-instructional
services staff, and some resumed their formal academic training,

Teaching staff and other school professionals learned more
atout the Follow Through families and the comunities they
served than was ever possible before in a traditional inner-
city elementary school environment.

Finally, the schools and their staffs gained the respect of
the families and communities to an unusual degree because of

the non-instructional services staff's obvious commitment to
the children's welfare,
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WORKBOOK

NON-INSTRUCT IONAL PROGRAM DEVELOPMENT

145




NEEDS ASSESSMENT
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~ PROGRAM MONITORING WORKSHEET #1

INFORMATION NEEDED (by Components) & SOURCE
(See pages 92-96)

INFORMATION NEEDED SOURCE TECHNIQUE
(by Program Components) | (e.g., case records) (e.g., record reviews)
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PROGRAM MONITORING WORKSHEET #2

MONITCRING SCHEDULE
(See pages 96-97)

REPORTS FREQUENCY
(describe briefly) (e.g., weekly)

STAFF

RESPONSIBLE

AUDIENCE
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PROGRAM MONITORING
CHECKLIST

1. The person(s) responsible for designing the monitoring system
are thoroughly familiar with the contract, the program design,
and the implementation schedule.

2. The general information needs have been clearly determined.

3. Information needs of specific audiences have been given
consideration.

4. Sources of ménitoring information have been identified.

5. Information collection techniques have been selected and
instruments designed where necessary.

6. A monitoring schedule has been prepared that includes the
type of information to be collected and the reporting dead-
1ines, and also identifies the staff responsible for data -
collection and report writing.

7. The staff has been trained to (a) use the monitoring system
and (b) understand its programmatic value.

8. Management and service delivery stai’f recognize that a
primary purpcse of monitoring is to provide information
that can be used to improve the program; that is, serve
as ?n ongoing needs assessment and be used in program
design.

9. The monitoring process is continually reviewed to ascertain
whether it is achieving its purpose in a cost-effective
manner.
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NEEDS ASSESSMENT WORKSHEET #1

MEMBERS OF THE NEEDS ASSESSMENT TEAM

NAME ADDRESS/TELEPHONE
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NEEDS ASSESSMENT WORKSHELT #2

NEEDS ASSESSMENT TEAM PRCFILE

On the Teft is a 1ist of categories of individuals (e.q., schoo! adminis-
trator) and types of skills (e.g., research) that should be included on the
Needs Assessment Team. Across the top is space for names of team members.
Put an "X" for each person's attributes.

NAMES

CATEGORIES
School Administra‘or
PAC Member
{ Teache;
| Community Ag. Rep.

Community lLeader
College Faculty
Other

SKILLS/INFO
Research

Program Planning :
Group Leadership f
Rﬁowﬁeage.nf 1
Data Sour.es

Com.unity Contacts
- | Budgeting/Financial
| Fundraising

Program Implementation
Writing/Editing
Publicity
Qther
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NEEDS ASSESSMENT WORKSHEET #3

RESPONSIBILITIES % TIME SCHEDULE

TASKS PERSONS(S) RESPONSIBLE COMPLETION DATE

Coordinate Needs
Assessment Process

Prepare NA Budget

Review Related
studies

Specify “nformation
to Be Collected

Identify Data
Sources

Select Data
Collection Methods

Prepare Data
Coilection Methods

Prepare List of
Community Agencies

Identify Key

Communi ty Agoncies

develop Liaisons with

Community Agencies _

Train Personnel to
Conduct Research

Supervise Data
Collectior

Collect Data

Analyze Data

Determine Priorities

Write Report

Disseminate Report




NEEDS ASSESSMENT WORKSHEET #4

{
{:
QVERVIEW

1. Scope of Needs Assessment

2. Time Frame: Begin Complete

" i

3. Budget

4. Personnel ’1n addition to Needs Assessment Team) to Col’.ct and
Bnalyze Information, etc.

Personnel

Responsibilicias
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NEEDS ASSESSMENT WORKSHEET #5

COMMUNITY RESOURCES & BARRIERS

1. Resources (factors that will help)

2. Barriers (factors that will hinder)
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NEEDS ASSESSMENT WORKSHEET #6

SOURCES OF DATA (0
(See pages 21-30)

SOURCES TYPE OF INFORMATION COLLECTION METHODS
(Institutions, Agencies, | (Demographic, Services, | (Interviews, Surveys
Individuais) Family Status, etc.) |Questionnaires, etc,|




NEEDS ASSESSMENT WORKSHEET #7

PROBLEM DESCRIPTION
(See pages 31-32)

Complete for each significant problem that is identified.

1. Extent/Severity of Problem

2. Influencing Factors

3. Resources Available

4. Needed Rasources/Services
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NEEDS ASSESSMENT WORKSHEET #8

AGENCY PROFILE

Name of Agency

Address

Contact Person Phone No.

Services offered, target population, number of clients (by age, sex, etc.):

Target
Services Population No. of Clients
Staff:
Fulltime or
Job Titles Number Parttime
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AGENCY PROFILE - page 2.

Budget: Current Fiscal Year

Prior Fiscal Year

Catchment Area

Eligibility Requirements

Fees (amount, fixed, sliding, third-party payments):

Hours of Service:

Is an appointment necessary? Yes No

Is there bilingual staff? Yes No

If yes, what languages in addition to English are spoken?

Additional Information:
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NEEDS ASSESSMENT CHECKLIST

The Needs Assessment Team is representative of the community
and includ~s representatives of the school or the sponsoring
organization to ensure that its views and needs are included
from the inception of the program.

Team members have the necessary information and skills to
effectively plan and oversee the needs assessment process.

The Team hes secured the necessary outside expertise for the
execution of the reeds assessment-~such as researchers,
statisticians, interviewer,, computer programmers, writers/
editors.

The Team members are knowledgeable about their roles and
responsibilities and the purpose of the needs assessment,

The financial resources necessary for conducting the needs
assessment are available,

The scope of the needs assessment has been clearly defined.
The type of information needed has been clearly defined.
The method of data analysis has been determined.

A time frame has been establi.nhed.

The sources of information : ive been fdentified.

The information-gathering m thods have been selected,

The necessary instruments - been designed.
A method for determinirc ~ities has been established.

Individuals to whom th:s needs assessment report will be
disseminated have beer decided upon,




PROGRAM DESIGN
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PROGRAM DESIGN WORKSHEET #1

MEMBERS OF PROGRAM DESIGN TEAM

NAME . ADDRESS/TELEPHONE
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PROGRAM DESIGN TEAM PROFILE

On the left is a 1ist
should be included on

the Program Design Team.
names of .team members. ~ Put an "X"

PROGRAM DESIGN WORKSHEET #2

of categories of individuals and types of skills that
Across the top is space for
for each person's attributes.

NAMES

CATEGORIES

School Admiristrator

PAC Member

Parent

Teacher

Community Aq. Rep.

|_Commynity Leader

Colleqe Faculty

| Other

SKILLS/INFO

Program Planning

| Gruup Leadership

Knowledge of
Commnity Services

rog-am Administra-
tion

Se:'vice Delivery

| Legal

Budgeting/Financial

Fundraising

Staff Development

Other
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PROGRAM DESIGN WORKSHEET #3

PROGRAM'S CONCEPTUAL BASIS, PHILOSOPHY, GLOBAL GOAL(S)

(See pages 43-44)

1. Statement of Conceptual Basis

2. Statement of Philosophy

3. Statement of Ll1sial Goals)




PROGRAM DESIGN WORKSHEET #4 ?T\

GOALS & SERVICE. OPTIONS FOR EACH PROGRAM COMPONENT
(See pages 45-48)

COMPONENT COMPONENT'S GOALS SERVICE GPTIONS FOR
e.g9., medical) EACH GNAL




PROZRAM DESIGN WORKSHEET #5

PROGRAM SERVICES

COMPONENT SERVICES TO BE PROVIDED
(e.g., dental)
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PROGRAM DESIGN WORKSHEET #6

RESOURCES NEEDED
(See pages 54-55)

For each service, prepare a list of resources thet will be needed.

Proyram Component

Program Service

1. HUMAN RESOURCES (staff, volunteers, etc.)

2. MATERIAL RESOURCES (supplies, equipment, materials, etc.)

3. FINANCIAL RESOURCES (budget allocatic.)

4. ENVIRONMENTAL RESOURCES (space, furnishing,, etc.)
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¢ PROGRAM DESTGN WORKSHEET #7

PERSONNEL NEEDS
(See pages 55-56)
Based on the human resources needed for each service (worksheets #6),

prepare a 1ist of personnel needed for the prcgram. This 1ist can then
be used as the basis for more detailed job descriptions.

JOB TITLE : PROFESSIONAL OVERA'L REPORTS TO
& NO. REQUIREMENTS RESPONS«. LLITY
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~ (4] (4] o
. . . .

10.

11.

12.

13.

14,

15.

16.

17.
18.

PROGRAM DESIGN
CHECKLIST

The Program Design Team includes persons who were involved in
the needs assessment as well as persons who will be responsible
for program implementation.

Team members are knowledgeable about their specific roles,
responsibilities, and the nverall purpose of the Program
Design Team.

Team members are thoroughly familiar with the needs assess-
ment report.

A time frame has been clearly established.
The program's mission is clearly defined.
Goals for each program component have been established.

Specific services to be delivered have been delineated and
their objectives clearly stated. :

The service delivery schedule has been prepared.

The design of the service delivery schedule takes into
consideration the instructional needs of the children,
accessibility of services, the attitudes and preferences
of teachers, and the needs of parents.

The service delivery process (i.e., outreach, intake, client
assessment, and service provision) is clearly spelled out.

The format and maintenance procedures for client case records
have been established and assure client confidentiality.

E11gibility criteria have been established.

Management resources necessary for program implementation
(i.e., budget, personnel, space, equipment and supplies,
program materials, etc.) have been specified.

An organizational chart and job descriptions have been
prepared.

A well integrated prugram information system has been designed
that clearly spells cut content, frequency, and dissemination
of reports as well as staff responsibilities.

The information system reflects the needs of those who will
maintain the system as well as those who will use the
information.

Interagency linkages have been identified and described.

Orientation and inservice training models have been outlined.
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PROGRAM IMPLEMENTATION
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PROGRAM IMPLEMENTATION WORKSHEET #1

STAFF RECRUITMENT
(See page 78)
Recruitment sources include, but are not limited to, sponsoring

organization, parents, newspapers, public and private emloyment
agencies, personal contacts, professional associations.

JOB TITLE

(1ist each job title RECRUITMENT SOURCES
& no. of positions)
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PROGRAv IMPLEMENTATION WORKSHEET #2

CANDIDATE PROFILE
Attach to Resume or Application Form)

Date of Interview

(
Name of Candidate

Address

Telephone

Position Applying for

Learrad About Position from

Person(s) Conducting Interview

Cbll‘ll!‘.':l Its_

Disposition: Hire - Not Hire
Recommend Another Interview
Keep in Active File
Refer to Another Agency

Other

177

«
AR g



- PROGRAM IMPLEMENTATION WORKSHEET #3

SERVICE DELIVERY PLAN
(See page 77)

TIME FRAME SERVICES STAFF MEMBER(S)
(Title; Participants; Activities) RESPONSIBLE

el
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PROGRAM IMPLEMENTATION WORKSHEET #4

ORIENTATION PLAN
(See nage 68)

1. Content to Be Covered in Orientation Session

2. Staff Responsible fur Conducting Orientation & Function

Staff Function

3. Schedule of Orientatiun Activities




INSERVICE TRAINING PLAN

(See pages 68-69)

PROGRAM IMPLEMENTATION WORKSHEET #5

WORKSHOPS & DATES

PARTICIPANTS

WORKSHOP LEADER(S)
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PROGRAM IMPLEMENTATION WORKSHEET #6 i

ORGANIZATION CHART

(See page 60)




o

PROGRAM IMPLEMEN)~) ION WORKSHEET #7

IMPLEMENTATION SCHEDULE
(See page 79-80)

PRE-OPERATIONAL & MONTHS
START-UP TASKS |

0 Select Staff

recruit
screen
interview
- select

- hire

Refine & Integrate Management
and Service Delivery Systems

a. review the proposal and
contract

b. establish procedures for
coordinating and integrat-
ing management and service
delivery systems

c. specify staff roles andto
whom they repor+

d. refine service delivery
forms

e. refine management forms

f. refine monitoring forms

Initiate Fiscal & Budgetary
Processes

a. analyze budget; make
quarterly expenditure
estimates and projections

b. open bank account

c. 1install bookkeeping, pay-

roll, inventory and N

voucher systems g ) 1 77




PROGRAM IMPLEMENTATION WORKSHEET #7

PRE-OPERATIONAL & MONTHS
START-U¢ TASKS (Cont.)

d. institute appropriate
internal budg-tary
controls _

e. institute finarcial data
collection procass for
monthly financial plan-
ning and statements

0 Conduct Orientat:on
° Train staff in use of
monit~ring system

o Clarify and consclidate
interagency 1linkages

ON-GOING ACTIVITIES

0 Celi rer services
(List each service “eperately)
° Monitor program
0 Prepare reports
(Lizt reports to be prepared
on a w=kly, monthly,
quarterly, semi-annually, and
annual basis)

2 Conduct. inservice training

0 led staff conferences
LS.
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PROGRAM IMPLEMENTATION
CHECKLIST*

1. The program design has been reviewed and has been revised
where necessary.
2. The implementation schedule has been develaped.

3. There is a full complement of staff with adequate
competencies to carry out the work of tie prograr..

4. Staff .nderstand and are committed to the program's mission.
5. Staff are clear about service objectives.

6. Staff members understand their individual responsibilities
and tasks.

7. Staff members have an understanding of.*he responsibilitjas
and tasks of their co-workers.

8. Staff understand the management system.

9. Staff understand the service delivery system.

10. Staff understand the monitoring system.

11. Volunteers are being recruited.

12. The program information system has been designed.

13. Policies and procedures for interagency cooperation and
1inkages have been established and formal agreements have
been finalized.

14. Descriptive and operational materials have been developed.

15. Physical resources (i.e., space, materials, and equipment)
have been obtained and prepared.

*This checklist should be used at the end of the start-up period to make
certain that all e,ements are in Place for ongoing operatior. It is to be
expected that some activities designated as part of start-up will have to
be delayed. However, the majority should be taken care of before ongoing
operation actually begins.




PROGRAM MONITORING
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PROGRAM MONITORING WORKSHEET #1

INFORMATION NEEDED (by Components) & SOURCE
(See pages 92-96)

INFORMATION NEEDED SOURCE TECHNIQUE
(by Program Components) (e.qg., case records) (e.g., record reviews)

182




PROGRAM MONITORING WORKSHEET #2

MONITORING SCHEDULE

(See pages 96-97)

REPORTS
(describe briefly)

FREQUENCY .
(e.g., weekly)

STAFF

RESPONSIBLE

AUDIENCE




PROGRAM MONITORING
CHECKLIST

The person(s) responsible for designing the monitoring system
are thoroughly familiar with the contract, the program design,
and the implementation schedule.

The general information needs have been clearly determined.

Information needs of specific audiences have been given
consideration.

Sources of monitoring information have been identified.

Information collection techniques have been selected and
instruments desioned where necessary.

A monitoring schedule has been prepared that includes the
type of information to be collected and the reporting dead-
lines, and also identifies the staff responsible for data
collection and report writing.

The staff has been trained to (a) use the monitoring syst-m
and {b) understand its programmatic value.

Management and service delivery staff recognize that a
primary purpose of monitoring is to provide information
that can be used to improve the program; that is, serve
as ?n ongoing needs assessment and be u-el in program
design.

The monitoring process is continually reviewed to ascertzin

whether it is achieving its purpose in a cost-effective
manner.
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INTERAGENCY COOPERATION
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INTERAGENCY WORKSHEET #1

NON-INSTRUCTIONAL
PROGRAM COMPONENTS

AGENCY LINKAGES Eg
(See page 111) sl 5
—_ 2 =2
AGENCIES/PROGRAMS | 3| —| S| 3| -
e ) S [3] oy
o = b > [
2| & 2| &| 3
AGENCY TVPE OF
LINKAGE
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INTERAGENCY WORKSHEET #2

INTERAGENCY AGREEMENT
(See pages 117-115)

Between:

*___ and
(Agency Z) (Agency Q)

To provide:

It is hereby agreed that AGENCY Z will:

.

AGENCY Q, in exchange for the above, will:

Description Dates Staff Persons
Specific Service From - To Resporisible Cost

Special Provisions:

Authorized Signatures:

(Agency 2) (Agency Q)
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INTERAGENCY COOPERATION
CHECKLIST

A 1ist with descriptions of relevant agencies has been
prepared or is available from another source,

A comprehensive profile of each key agency has been
prepared.

Agencies to be considered for various types of interagency
agreements have been identified and initial contacts made.

Specific features of interagency 1inkages have been
defined.

Interagency 1inkages have been consolidated with letters
of agreement, etc.

The staff has been informed of the details of each inter-
agency agreeme: ..

Techniques have been established for keeping staff up-to-
date regara.ng changes in interagency arrangements.

Different forms of tnteragency communication have been
designated and staff responsibility delegated.




AnNOTATED BIBLIOGRAPHY
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Introduction

The annotated bibliography1 provided here is designed to assist planners
concerned with establishing comprehensive, non-instructional services in
an educational setting. The majority of the articles referenced in this
bibliography describe specific interventions invelving one or more non-
instructional services. Other articles provide resources/tools that are
helpful in designing or operating such interventions, or provide back-
ground information useful for program Planning in this area. The specific
non-instructional services targeted in the bibliography include psycholog-
ical servcies, social services, and health services (i.e., general, nutri-
tion, dental, and medical).

The articles are organized into four sections as follows:

o General Overview
o Needs Assessment
o Service Delivery (includes Program Design ‘
and Implementation)
A. Comprehensive Services
B. Health Services
C. Psychological Services
bO. Social Services

¢ Evaluation/Monitoring

This organization parallels the outline in the manual, A Guide for Design-

ing, Implementing, and Monitoring Non-Instructional Educational Services;
n this way, the bibliography can be us=: as a companion resource with tne

planning and management guide.

1It should be noted that citations from international publications and

doctoral dissertations do not include an abstract; the author, title,
and source are provided for the reader's reference.
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GENERAL OVERVIEW

Abstracts of Midwest Center/Satellites final program reports.
Washington, D.C.: Office of Education (DHEW), 1976.

This document is a collection of six abstracts representing a sum-
mary of the activities of a three-year project supported by the
Education Professions Development Act. Addresses are included for
copies of specific final reports. Satellite Projects were imple-
mented, based in Chicago, Indiana, Louisville, Kentucky, Ohio,
Urbana, IH1inois, and the Midwest Center, Indiana. Each abstract
describes a specific project to improve the quality of pupil person-
nel services for inner city high schools; to increase communications
between school personnel and the university education staff; and to
develop, integrate and sustain systems whereby school personnel,
university staff, and community sources would plan together and be
involved in the improvement of the inner city schools.

Barbacovi, D. et al. The Handicagged Children Act, P.L. 94-142:
Implications for principals. Paper prasented at the National
Association of Secondary School Principals Annual Convention,
New Orleans, January, 1977. .

Provided is a frame of reference for considering the potential
impact of Public Law 94-142, the Education for All Handicapped
Children Act, on school administrators. It is explained that
Public Law 94-142 may reshape thiee traditional aspects of exist-
ing school environments: first, it might be anticipated :hat

the underlying approaches used to accomplish the mission of schools
may change; second, the role relationships between and among educa-
tional professionals, social service professionals, parents, and
students may change; and thirc, changes in the rationale and pro-
cesses of educational decision making may occur. Due process and
procedvral safeguards, individualized .Jucational programs, and

the concept of least restrictive envirurnent are also considered.

Des Jardins, C., & Hull, R. Rights Handbook for Handicapped Child-
ren and adults. Chicago: ~Co-ordinating Council for Han capped
Gren [l . :

The handbook is intended as a refevance to rights of handicapped
children and adults as defined by federal and state legislation.

A section on education makes up a major portion of the document
and includes information on the following areas: definition of
handicapped children, early childhood, visual impairment, hearing -
impairment, physical or health impairment, learning disability,
educational handicap, emotional handicap, behavior disorder,
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mental impairment, speech and/or language fmpairment, multiple
impairment, home and hospital, prevocational, special education
supportive services, psychological services, social work services,
special education summer prograns, services for children in their
primary language, mainstreaming, termination of special education
placement, graduation of handicapped students, exclusfon of handi -
capped students, state-operated or private program, impartial due
process hearing, parents' rights to inspect children's records,
-pecial education services for children in residential care,
transportation of handicapped children, and five basic steps in
enrolling a handicapped child. Other sections cover the [111nois
individual care grant program, supplemental security income,
social security income, tax deductions, rights of institutionalized
persons, developmental disabilities, vocational rehabiliation,
employment, housing, transportation, architectural barriers, civil
rights, and other rights.

A final program re?¥rt from the University of I11inois, Chicago Circle
and Cgucago ublic schools, =/4. Washington, D.C.: Office of
on ZDHEHS, 197

Rducat 974.

The Chicago Satellite, as a member of the EPDA Midwest Center Con-
sortium, sought to create the EPDS's “new professional” by retrain-
ing in-service teachers and school staff. The University of I1linois
at Chicago Circle's College of Education and ihe Department of Edu-
cational Psychology at the Urbana campus are working in conjunction
with Chicago School District #9 and the Midwest Center at Indiana
University to develop and test a model aimed at fmproving the educa-
tional atmosphere of a large inner city hign school. A collaborative
project was conceived wherein the universities, school district,

and community get together to find new ways of cooperative planning
which would produce classrooms and curricula that would meet the
needs of their students. The model employed attempts to train a

new professional able to serve the student client as well as the
system client. The major objectives were: (1) development of new
degree programs at the university level, (2) development of experi-
mental pilot courses which could identify and teach newly needed
skills, and (3) development of couvses related to the practical
problems of inner city schools. A second set of objectives includes
organizational development, staff development, and program develop-
ment. The fully-developed program was shown to have considerable
impact. :

Garner, C.W. A comprehensive instructional package for the disadvan-
taged. Paper presented at the State Convention of the Vocational

e ————

Egggat1on Association of New Jersey, Great Gorge, N.J., April 2-3,

The educatiocnal deficiencies of disadvantaged secondary students
can be realistically overcome through a comprehensive program.
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First, the educational package must include an individualized
educational plan that focuses on resolving each student's specific
difficulties. Second, the package must include a mas tery-based
instructional program. The mastery learning model of teaching is
essential in order for a teacher to reach all the students in a
course. Finally, the package must iaclude a set of student ser-
vices including work experience, job:planning, career counseling,
personal counseling, physical evaluations, and parental counseling.

Ludvigson, G. (Ed.). A pup?l services model for the state of Wisconsin:
A fresh approach. Washington, D.C.: Offite of Education (DHEW) 197s.

The nature and functions of pupil personnel services staff, together
with a mof~1 of a typical pupil personnel services organization
found effective in the public schools of Wisconsin, are presented.
Salient teatures of the recommended model include: (1) services

for all children; (2).direct line responsibility to the district
administrators; (3) a basic core of pupil personnel services disci-
pline; and (4) the flexibility to accommodate local needs. The
appendices contain examples of proposed pupil personnel services
administrzior certification, position descriptions, and organiza-
tional charts.

‘ Maher, C.A. Systems thinking for pupil perscnnel services. Journal
of the International Association of Pupil Personnel Workers, March

1979, 23(2), 97-102.

Discusses systems theory and concepts in relation to pupil person-
nel services. Systems thinking can provide a framework for pupil

personnel managers to: (!) conceptualize their department as a

system; (2) assess the performance of the department; and (3) co-

ordinate the problem-solving activity of pupil personnel practi-
tioners.

Menolascino, F.J. Handicapped children and youth: Current-future
international perspectives and challenges. Exceptional Children,
November 1979, 46(3), 168-73.

Current and emerging trends that impact upon special education world-
wide are reviewed. These trends fotus on prevention and research,
normalization, community-based service systems, parental rights,
consumer advocacy, home training, curative approaches, and cost/
service benefits. Coalitions of professional organizations are
suggested as a means of .ieeting the challenge of international

issues that face those individuals and communities involved in
providing services to handicapped and gifted children.

193



Pupil personnel services in California public schools: Needs, prob-
ems, and a plan for solutions. acramento, Calif.: Bureau o
F¥p1i g;;zonnel Services, California State Department of Educa-
tion, . °

The Guidan.2 and Counseling Task Force of the California State
Department of Education was charged with the task of studying

the pupil personnel services available to students in California
schools and of developing a plan for improving and extending those
services where needed. This documeni is the result of more than

a year of study and direct consultation with hundreds of profes-
sional and lay persons and includes their subsequent reactions to
a first of a proposed plan completed in July 1973. It presents
the results of the most comprehensive study of pupil perscnnel
services ever conducted in California and the means of improving
those services. Members of school district governing boards,
superintendents of schools, principais, pupil personnel special-
ists, and concerned citizens will find in this publication sfgnifi-
cant proposals for improvement that should be useful. The four
magor subjects dealt with in this publication are the following:
(1) results of a statewide assessment of the needs and problems

of individuals and society in relation to pupil personnel services;
(2) pian of the State Department of Education for improving pupil
personnel services in California; (3) development of plans for
improving pupil personnel services provided by offices of county
superintendents of schools and school districts; and (4) promising
practices and programs in California schools related to satisfying
1den$1f1ed individual and societal needs through pupil personnel
services.

The Rehabilitation Act: An analysis of the Section 504 re ulation
and 1ts 1gg|3cat?ons for state and loca) education agencies.
Washington, D.C.: National Association of State Directors of
Specfal cducation, 1977.

Presentad is an overview of the Sectfon 504 regulations of the 1973
Rehabiiitation Act, with section by section analysis of the imp’i-
cations of these regulations for state and local education agencies
serving handicapped students. Final rules and regulations along
with corresponding implications are provided in six sections (sample
subtorics are in parentheses): general provisions (definitiors,
discrimination prohibited, and assurances); employment practices;
program accessibility (existing facilities and new construction);
p-eschool, elementary, and secondary educatfon (application, free
appropriate public education, and proc:sdural safeguards); post-
secondary education; and health, welfare, and social services.
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Werking with the handicapped: The counselor and the visiting teacher.

Austin, Tex.: Texas Education Agency, 1978.

Counselors and visiting teachers serving special education students
face unique problems in meeting the needs of those students. The
aeneral and s?ecific knowledge that the counselors and visiting
teachers should have in order to work most effectively with students
with special needs has been the focus of a study sponsored by the
Texas Education Agency. The study seeks to define the roles and

to identify the competencies, both shared and unique, of counselors
and visiting teachers who serve exceptional children and their
families. Topics discussed are: planning and evaluation, pupil
appraisal, instructional delivery. special supportive services,
parent counseling and involvement, coordination and utilization of

community resources, inservice education, and guidance and counseling.
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NEEDS ASSESSMENT

Barnes, K.D. The state of urban school guidance and counselfng in
the major school districts of America. Washington, D.C.: Offijce
0 ucation (DHEW), .

A comprehensive analysis of the state of school guidance and
counseling emphasizing career guidance and counseling invoiv-1
a literature search, compilation of current educational statisti-
cal data, a national survey of large city career counseling ser-
vices, visitations and direct communication with school guidance
personnel, and interviews with leaders in the field. Factors in
the home, school, and community which influence urban youth were
identified. Reform of past practices emphasizing special needs
and college-attendance-related job functions was recommended to
respond to the varied services demanded from and 1imited funds
available to counselors today. Although they are sound, existing
models for delivery of career counseling were considered dependent
on accurate student needs and self-understanding information. An
alternate method incorporating community involvement was suggested.
B survey of the 112 largest public school systems produced infor-
mation indicating that career guidance and counseling services in
urban schools (1? are not properly funded; (2) lack adequate sup-
plies, resources, and personnel; (3) need to develop models to
improve services; (4) need to establish operational professional
roles and function statements; (5) are facing pressure to add
more duties despite staff shortages; (6) require more intensive

» inservice training and skill development experiercas; and (7) must
1mp;ove their communication skills with school staff and the com-
munity.

Evans, P.L. A model for concuctin needs assessments and a report
on_national ratios, Paper presented at the Annval Conv.ntion of
fg;glﬁirican FsyEﬁological Association, New York, Sep:..ber 1,

The opinions of 162 psychologists, 842 teachers . 125 pi".1ic schoel
administrators and 50 ;jtate departments of education were surveyed
regarding the current status of service delivery and school psychol-
ogy. The first questionnaire was directed to coordinators of school
psychological services and school psychologists and requested infor-
mation abort the academic background and trainina ~¥ the school
psychologists. A second questionnaire, disseminated by school
psychologists to teachers and public school administrators, queried
respondents on which services psychologists performed that they

felt were most he'pful in the public schools. A third questionnaire,
mailed to practicing psychologists, involved rating of specific tasks
according to the relative importance of the task to respondents’
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positions. Among findings was that the mos* frequent recommenda-
tion of putlic school administrators, school psychologists, and
classroom teachers for improving psychological services in the
schools is that of reducing the current ratio of psychologists per
pupil. Statistical data and sample questionnaires conclude the
document.

Lamb, M.L. A needs assessment of the public schools in the thirty-one
southernmost counties in I11inois. Springfield, T11.: I1linois

State Office of Education, 1977.

In May of 1977, each public school district and regional superin-
tendent in the 31 southernmost counties of I1linois (principally
rural, small schools) was sent a number of the needs assessment
instruments. The 295 returned instruments included responses from

the following elementary and secondary personnel: teachers (N=86);
principals (N=85); guidance counselors (N=40); superintendents (N=70);
and other specialists (N=14). The instrument provided data regarding:
respondents’ county; years of experience; school district type.
(elementary, high school, or unit district); total school enroll-
ment (below 250 to above 2,000); administrative needs; curriculum
needs; instructional needs; and pupil personnel services and adult
education needs. Major findings indicated: the five most significant
needs were increasing pupil motivation, developing favorable pupil
attitudes toward learning, maintaining effective school/community
relations, improving articulation and continuity in curriculum organ-
ization, and understanding evolving state legislation related to
schools: as a group, the administrative needs were the most pressing;
and only in the area of job classification was there respondent dis-
agreement among problem areas (district size, type of .strict, or

years of experience having had no significant bearing on respondent
responses).

Needs assessment: Pupil personnel services. Springfield, I11.:
I11inois State Board og Education, 1981.

This survey was conducted based on requests from local education
agencies who wish to use models 1in creating their own needs assess-
ment. The 39 sample forms and questionnaires included in *his
document represent pupil personnel services which are delivered
through a variety of educational systems. The I11inois State Board
of Education cannot endorse any of the instruments; they are being
provided strictly as resource raterial. Priorities in programming
should develop from identified needs of students, staff, administra-
tors, and parents, ordered according to rational and defensible
criteria.. Decisions relating to what services are offered, who
provides them, how they are delivered, and for whom they are de-
signed should be based on objective data, systematically obtained.
The following steps suggest basic guidelines for conducting a
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systematic needs assessment: (1) organize a planning group;
(2) identify goals and the target group(s) to be surveyed; (3)
determine the methodology to be used; (4) decide on follow-up
procedures to.be used if initial response rate is inadequate;
(5) develop procedures for summarizing and interpreting needs
assessment results; (6) plan how and to whom results should be
disseminated; and (7) determine how needs assessment data are
to be translated into programmatic goals and objectives.

Wirth-Melliand, L. Single but equal: One parent partnerships with

the schools. Updating School Board Policies, June 1980, 11(6),

1-5.

Suggests that school districts survey one-parent families to see
what special services they think are needed in the schools.
Lists the special servizes most requested and sources districis
can consult for information.



SERVICE DELIVERY

Comprehensive Services

Annual report of the Texas child migrant program, ESEA, Title I, 1974.
Washington, D.C.: vision of (ompensatory tducation, Bureau o

Eiementary and Secondary Education (DHEW/OE), 1974.

Instructional programs, pupil services, program personnel, and the
summer migrant program and institute were described in this annual
report. Programs were operated in grades K-12 (with a special pre-
school for 4-year-olds), serving 59,417 migrant children in 177

Texas school districts during the 1973-74 school year. Affording
pupils comparable instructional hours, 16 school districts operated
on a :tate funded extended day 7-month school year, an alternative
designed to meet the special needs of migrant children. Enrichment
programs included one or a combination of the following plans: extra
daily services to provide supplementary instruction, utilizing a
resource teacher in the classroom, a circulating supplementary
teacher, or teacher aides; an extended day program, providing addi-
tional instruction after school; or self-contained classrooms (non-
graded migrant pupils only). Program objectives were to provide
soctal services, clothing, transportation, fees, guidance, counsel-
ing, psychological services, dental and medical services, and food,
as well as instructional activities focusing on reading, oral language
development enrichment experiences, English language arts, and mathe-
matics. General conclusions were that the reading ability of migrant
students is improving and that some students (48 percent) are showing
gains in mathematics. |

Arends, R.I., & Arends, J.H. Systems change strategies for the help-
ing professic..al. Washington, D.C.: National Institute of Education

DHEW), 197F,

This monograpr. concentrates on the processes of change in a specific
soctal system, the school, and presents specific strategies for pro-
moting system change. It is addressed to school psychologists,
counselors, social workers, and pupil personnel workers. The mono-
graph, divided into five chapters, describes both the theoretical and
practical aspects of producing system change. In the first chapter
the authors describe why schools need to change, and suggest the part
that those who provide guidance and pupil personnel services can play.
The second chapter explains schools as social systems and describes
some group processes through which work is accomplished in schools.
Examples and tools appear in the third chapter, while the fourth
chapter presents guidelines for facilitating change. The authors
suggest trends for the future in the final chapter, and conclude with
an annotated bibliography for further reading.
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Bercier, B. 1976-1977 final report and evaluation, Title IV project,
Indepen.'ent School District EIZ (Blaine, Minnesota). Washington, D.C.:
0fTice of Indian Education, Office of Education (DHEW), 1977.
Objectives of the Title IV Indian Education Progranm were designed
to meet the educational needs of the Native American students within
the public school as defined by federal program regulations. During
the 1976-77 school year, the parent committee hired a home/school
coordinator, the only staff position in the program. The coordinator
was to identify Native American students withia the school district
and to provide such services as personal, academic, and crisis coun-
seling, family referrals, long-term personal problem solving, and
making student contacts. Program activities were directed around
socially and culturally oriented activities from which students
would benefit. To evaluate the program, a questionnaire was given
to teachers, students, parents, and administrative personnel. The
school administration and teachers were very supportive toward the
Native American students and problems they faced in school and the
community by working closely with the home/school coordinator when
difficulties arose. This in itself showed progrecs and an important -~
function of Title IV in the school system. It was determined that
the program had successfully completed its third year of operation.

This report summarizes the activities and invalvement of the coor- ’
dinator, and the program activities for the students and for the

parent parent committee members; gives brief examples of the types y,
of service provided by the coordinator; and gives a tally count of o>
the responses to 10 statements covering the program's general objec-

tives along with the questionnaire.

"

Bilingual supportive learning child service demonstration center.
Directory of model grograms for handicapped children, 1978-79.
Andover, Mass.: The N RK, Inc., 1979.

The Bilingual Supportive Learning Center i~ a project of the Puerto
Rican Family Inscitute, a bilingual, bicu’tural: agency that provides
comprehensive socfal services ‘to Hispanic famities in New York City.
The project offers a bilingual LD program t2 first and second graders
who attend three schools in community schonl district #4, which serves
the Upper East Side section of Manhattar, commonly known as Spanish
Harlem or E1 Barrio. The LD resource rooms supplement the bilingual
programs alreadv established in each scheci. Target children now
receive indirect service by an LD consultant who works with the class-
room teacher. The CSDC staff has translated screening tests and
diagnostic 4nstruments into Spanish, and has developed other assess-
ment instruments for use with young bilingual Hispanic children. The
project is actively working with parents of target children to make
them aware of their children's learning problems, legislation, rights,
and community resources.
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Carey, R. Trends in counseling and student services. NASSP Bulleting,
September 1977, 61(410), 3-10.

The article surveys the broad range of existing programs and notes
the implications for administrators.

Fraser, B.C. Integration. Child Care, Health and Development, May/
June 1977, 3(3), 201-211.

Analyzed are problems involved in mainstreaming handicapped children.
Factors in the child (including social adaptation and adjustment),
and external factors (medical services, family support, and educa-
tional services) affecting integration are examined.

Hidden handicaps. Del Mar, Calif.: McGraw Hill Films, 1977. (Film)

The film acquaints the viewer with ways in which learning disabled
(LD) children are helped through special education and other medical
and psychological services; the value of parent groups in helping
families with LD children; the controversial treatments which exist;
and the concept that learning disabilities are specific, arising
from individual discrepancies in a child's development.

Hohenshil, T.H., & Humes, C.W.,II. Roles of counseling in ensuring the
rights of the handicapped. Personnel and Guidance Journal, December
1979, 53(4), 221-27.

The article provides a description of the legal rights of the handi-
capped as defined by such legislation as the Rehabilitation Act of
1973 and Public Law 94-142 (The Education for All Handicapped Child-
ren Act). Rights are discussed, including the right to education,
employment opportunities, health care, and welfare and social ser-
vices. The following five critical roles of counseling are raviewed:
information dissemination, advocacy, pareat/family consultation and
counseling, participation in writing the individualized education
program, and participation in career development programs.

Human services go to school. Innovations, Summer 1979, 6(2), 16-19.

A program is described which involves an interdisciplinary crisis
counseling team in a high school to provide human service: for
students with benavior, emotional, academic, and family problems.
Team members are seen to include school counselors, social workers
from the Department of Social Services, probation officers, police,
a psychiatrist, and home-school 1liaison consultants.

o 2n
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Love, H.D., & Walthall, J.E. A handbook of medical, educational, and
sychological information for teachers of oh sically handicapped
dren. Springfield, 111.: Charles C. homas , 1977.

The text 1s designed to provide teachers with basic information on
physical disabilities. A history of the physically handicapped is
follow.d by two chapters on anatomicat explanations of neuroanatomy
and the musculoskeletal system. The third section details the fol-
lowing physical disabilities: cerebral palsy, special health prob-
lems (such cu allergies, diabetes, and epilepsy), traumatic health
conditions, orthopedic handicaps, and chronic or degenerative
diseases. Part four reviews sensory disabilities, including visual
impairment and multiple handicaps, and speech and hearing impair-
ments. The final section considers specific educational problems
facing the physically handicapped student. An overview of psycholog-
ical testing is provided along with a review of architectural bar-
riers and vzcational placement.

Monroe county multicategorical model preschool. Monmouth, Oreg.:
estar, 1981.

The project serves 16 severely to moderately handicapped children,
aged three to six years. Four non-handicapped children participate
as peer models. The project provides a model for serving young
children in the public school system. Comprehensive services to
children include integration opportunities, parent education,
speech/language, physical and oczupational therapy, adapted physical
education, health and social services, .transportation, and inter-
disciplinary staffing. The project views parents as planners and
advocates for their children. The parent education component is
individualized and determined by the parent needs assessment. Parents
participate in large and small group meetings, in home visits by the
demonstration teachers,and in the development of IEPs. The project's
integration/mainstreaming component is a unique feature. There are
several levels of integration within the preschool: four normal peer
models are integrated into the project classroom; three students are
mainstreamed into regular preschool programs; and others are main-
s:;ea?ed into the least restrictive environmen. of an elementary
school.

National Institute of Education national survey: Follow-up study of
non-instructional auxilia services, ESEA Title 1. Washington, D.C.:
National Institute of Education IDHEﬁ), 1977.

Eighteen case studies which supplement the national survey of ccmpensa-
tory education are presented. This survey evaluated Title I-funded
special services to low achieving students in poor schools, and was
conducted by the National Institute of Education. The case studies
describe health, guidance, psychological, social wark, and other non-
instruction:? services offered in 18 selected school districts. The
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percentage of Title I funding, selection criteria, district ratio-
nales, and the variance in the level of services from 1973-74
through 1976-77 are discussed.

Nutt, A.T. et al. Annual report of the Texas child migrant program,
ESEA TitTe T, 1974-75. Washington, D.C.: Division of Compensatory

lgggation, Bureau of Elementary and Secondary Education (DHEW/OE),

During 1974-75, 181 school districts in iexas operated programs

aimed at eliminating some of the educaticnal deprivation of 61,799
migrant children. The majority of these districts concentrated
their greatest efforts in the basic subjects including reading,
mathematics, and oral language. Programs were operated in grades
K-12 and a special migrant prekindergarten for 4-year-olds. Two
types of programs were operated: the 7-month program and the
enrichment program. The 7-month program was designed to compen-

sate for the inability of certain migrant children to attend school
the entire 10-month term. Enrichment programs were operated on such
plans is: extra daily services providing supplementary teacaers, or
teacher aides providing additional services; an extended day program;
or self-contained classrooms with only migrant pupils in a nongraded
structure. In all the programs, the objectives were to provide
pupils with social services, clothing, transportation, fees, guidance
and counseling, psychological services, dental and medical services,
and food as well as instructional activities which focused on read-
ing, oral language development, enrichment experiences, English/
language arts, and mathematics. This annual report describes the
instructional programs and pupil services provided during 1974-75.

Planning instruction for the severely handicagged. Raleigh, NC: Divi-
sion for Exceptional Children, North Carolina State Department of

Pubtlic Instruction, 1978.

the manual discusses legal and procedural guidelines established by
morth Carolina regarding educational services for severely handi-
capped students. Covered in separate sections are the following
sopics (sample subtopics in parentheses): definition; placement
rrocedures (referral, screening, school-based committee, assessment,
piacement, and exit criteria); the instructional program (preplan-
ning, individual education plan, transportation, program accessibility,
curriculum areas, classroom design, materials, and instructional tech-
niques); and the educational team (teacher competencies, medical ser-
vices, occupational and physical therapy services, management sug-
gestions for severely handicapped students with cerebral palsy,
psychological services, and speech/language services). Among 14
appendices are bathroom specifications; wheelchair dimensions, a
safety checklist; suggested emergency procedures; and a bibliograochy
listing 55 references on language and communication, self-h21p, edu-
cation, parents, physical and occupational therapy, and vocational
skill training.
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Pot?er, W.H., & Tollay, W.R. Develo?ment and implementation of an

nteragency program for emotionally han icapped children.
Fort Lauderdale, Fla.: Nova University, 1977.
The report, over half of which consists of appendi es, describes
the developr=nt and implementation of a program in Dorchester
County, Maryland, to integrate into & public school 23 emotionally
handicapped students (ages 6-13) who had been attending school at
a state mental institution. Services provided to the children in
the public schoc! program included individualized and small jroup
instruction, behavior modification and contingency management,
psychiatric and psycholegical services, nursing and health servic:s,
recreation, occupational and speech therapy, and parental invoive-
ment through outreach services. Among the conclusions reached at
the end of the program's first year was that the students exhibited
a positive attitude towirds the program as indicated by improved
attendance, the absence of truancy, and the greater degree ,f
involvement in public school activities. The mary znpendi es
include a parental ziproval form, an inservice schedule, and a 1ist
of personnel qualifications.

Preschool conductive hearing impairment lanquage development Lpreschool
Ei@{ Monmouth), Oreg.: Westar K 1981.

The project serves approximately 50 children aged birth to 5 years
with 1inguistic handicaps secondary to recurrent otitis media.
Children enrolled must have normal development in all areas but
language, confirmed language delay, audiological and medical docu-
mentation of recurrent otitis media and :i0 evidence of sensori-
neural hearing loss. The project provides a coordinated triad of
services including medical treatment of the otitis condition with
ongoing audiological monitoring, supportive parent education and
individualized child language development programs for implementa-
tion in the home or preschool The curriculum focus is on meeting
the auditory processing needs of the target population. Parent
education focuses on informacion needs regarding medical aspects

of otitis, audiological testing and meeting the individual language
development needs of their chiid. The project offers support ser-
vices geared toward effective use of community medical, social and
welfare resources. The project promotes awarenass within the medica?
community of the cause-effect relationship between recurrent otitis
media and 1inguistiz educational handicaps and uses a coordinated
community approach involving the public schools, Head Start, and the
Medical College of Ohiu.

Redlinger, L., & Eller, R.L. Proceedings of a workshop soonsored b
the Texas migrant council on child abuse and negiect in the Mexican
American community. Washington, D.C.: National Center on Child
Rbuse and Neglect (DHEW/OHD , 1978.

The unique needs of migrant farmworkers concerning prevention of
child abuse and neglect both at home and at work are presented as
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the focus of a group of rine workshops. Complex problems facing
migrants and their families are discussed in depth in sessions
‘covering services for preschool and school-aged children, special
children, emergency services, health services, mental health ser-
vices, housing, employment coportunities, and legal services.
Workshop findings are summarized and four recommendations are
analyzed: (1) increased coordination of programs; (2) increased
service provisions; (3) increased continuity of service; and (4)

a strong migrant advocacy. Appended are specific goals and recom-
mendations by participants--individuals with expertise in migrant
housing, employment, social services, health, etc. Among these
goals are to improve continuity of preschool services to identify
suspected neglect and abuse cases among migrant children as they
move from area to area; to provide better outreach and utilization
of educational services; to develop a uniform statutory definition
of migrant farmworkers; and to encourzje health providers to operate
within the existing family structure of the farmworker by taking
advantage of existing resources in delivery of health care.

Rural service delivery model for school-age handicapped children.
Seattle, Wash.: University of Washington, 1981.
The purpose of this project is to establish a service delivery model
for ru 1 school districts to provide the best service to school-age
handicapped children in rural and remote areas. This model is
located within the Northwest Arctic School District in Alaska. The
philosophy of the rural service delivery model is that handicapped
individuals should remain in their home enviroument. The project
supports the long-range goal of allowing native populations the
freedom to structure their own educational programs. The project
provides intense training of education personnel, parents, admin-
istrators, and community members in the villages to prepare them
for students with varying degrees of handicapping conditions. It
provides consultants, as necessary, to assure that each hanau. apped
student's needs are met. Other goals include coordinating ade
tional professional resources such as health care, social servic, °,
and legal services.

School-Age Parenting Task Force and the Interagency Committee for
Services to High Risk Children and Their Familiec. A com rehen-
sive and integrated model of services for pregnant adolescents,

scﬁool-age parents and their families in the State of Michigan.
Lansing, Mich.: Michigan Department of Public Health. 1979.
Activities which comprisa a comprehensive program of services to
school-age parents, the: : children, and their extended families
are presented in this model. OQutlined are the overall program
goals and strategies for implementation. The components of pro-
gram administration and responsibilities are delineated, and the

distribution of allocated funds is described. A flow chart il-
lustrates the funding disbursement and the delivery of services.
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fhe four service components of the program for adolescent mothers
are education, health, mental health, and social services. Specific
objectives for each and alternative delivery systems are described.
Services to the children of school-age parents are also provided
through a child care center attached to an alternative schoo? or
conventional school program serving adolescents. The document
describes the cycle of abnormal child rearing that is prevalent
among school-age parents. The personnel, objectives, and services
provided are outlined for the four program components. A prograr:
for fathers is also described which includes outreach, counseling,
and informal group discussions. Services to the extended families
include educational and counseling sarvices delivered through group
meetings, parent interviews, and home visits. Other facets of the
comprehensive program are providing outreach services to students
who have dropped out of school, and teaching responsible sexuality.
The implementation of each of these is described.

Selected topics of interest: 1981. (Part I) American Annals of the
Deaf, April 1981, 126(2), 93-121.

The special topics section of the journal contains four papers with
information on psychological, health, and educational service pro-

viders for hearing impaired children. Included are the following

titles and authors: “Profile of Psychological Service Providers e
for Hearing impaired Students® by A. Spragins, et al. (reports a 7
study on the characteristics of 808 professionals); "Health Care

Delivery for Deaf Patients--the Provider's Role" by L. DiPietro,

et al. (looks at some of the barriers which impede health care ser-

vices and offers suggestions to reduce these barriers); "Otologic
Survey of Schools for the Deaf" by S. Rood and S. Stool (details
awareness and diagnostic elements of middle ear disease in the
school-age deaf child); and "Hearing Impaired Children from Non-
native Language Homes" by G. Delgado (contains results from a
survey of 3,011 children).

!

Sullivan, 0.R. Meeting the needs of low income families with handi-
capped children. Journal of the International Association of Pupil
Personnel Workers, Winter 1381, 25(1), 26-31.

The author discusses the role of pupil personnel workers and edu-
cators in providing services for handicapped children of low-income
families. Parents need to be a-are of their children's rights and
the services available in the community and the school. Parent
involvement should be encouragec .
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Walley, B. Parents czn make a difference. Journal of the Inter-

national Association of Pupii Personnel Workers, Winter 1981,
25(1), 22-25.

Parents, 1ike teachers, must make every effort to create environ-
ments that are physically, socially, and ~motionally conducive to
self-exploration and communication. Schools should be more respon-
sive to parents and more willing to provide nonacademic services
and information to the family.

Health Services

GENERAL

Conyers, C.L. Summer programs offer "three squares". School Food-
service Journal, July/August 1972, 26(7), 88-90.

The article discusses a program for childien of migrant workers
and others who are disadvantaged, providing three meals a day,
medical attention, school, and motivation for more education.

. This program is being carried out in Accomack and Northampton
Counties in Virginia.

Wallace, H.M. Health care of children in the U.S.S.R.--1979.
American Journal of the Disabled Child, January 1981, 135(1), 15-17.

Wilner, D;M., Walkley, R.P., & 0'Nei11, E.J. Introduction to public
health (7th ed.). New York: Macmillan, 1978,

Written for beginning and intermediate students in training pro-
grams for the health professions, the textbook discusses major
health programs in the United States (objectives, sponsorship,
costs, outcomes, and accomplishments) and personnel opportunities,
requirements, and qualifications. Topics considere’ are the frame-
work of public health (1970s and 1980s, organizaticn of services,
health workforce and professions); medical care, mental health,
environmental health; health and disease of population groups; and
selected public health supportive services (research; health educa-
tion in the community; laboratory, pharmacy, and nutrition services).

.
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NUTRITION

Brown, 0.C. O0EO--The emergency food and medical services program

and nutrition education. Proceedings of the Nutrition Education
Seminar cf Florida Agricultural and Mechanica] Un versity, July

-28, 1971, pp. 70-71.

This ggper discusses the development of the emergency food program
in 1968, the new school lunch law in 1971, and resources available
through federal food programs such as special information booklets,
commodity foods, and food stamps. Implications of these programs

for nutrition education are presented.

Fulton, G.P. Nutritional betterment through higher education: Remarks
ly statewide leaders at a anning session for a statewide conference
on_nutrition education, Apri , 1976. Orangeburg, S5.C.: South
CaroTina State foliege, 1976.

Eighteen participants in a planning session sponsored by the South
Carolina Commissfon on Higher Education presented their ideas for
nutritional status in South Carolina. Proposals to meet the goal

of nutritional betterment included: introducing state licensing
for nutrition professionals; statewide planning for nutrition aduca-
tion and delivery of nutritional services; clinical training for
nutritional care; teacher preparation, integrated curricula, and

a variety of educational programs in nutrition; and the sharing of
nutrition specialists by educational institutions.

Kaufman, M., Lewis, E., Hardy, A.V., & Proulx, J. Families of the
fields. Jacksonville, Fla.: Florida Department of Health and
Rehabilitative Services, 1973. (Monograph)

This monograph = a result of a study done in two South Florida
communities on the nutritional status of the families of seasonal
agricultural work=*s, and s designed to be of interest and value
to agencies and ‘.dividuals concerned with the well-being of thes~
people. The report includes an outline of the project, the survey
procedure used and its findings, a description of a follow-up inter-
vention progran developed to meet the needs uncovered in this su'vey,
and the evaluation of this intervention program. Various tables

and graphs are inclvded to further clari® the findings presented.
Modest demcastrable dietary changes in the group as a whole ailong
with substantial modifications in the eating habits of individual
families were found to result from this program. Specific recom-
mendations are made for the routine incorporation of nutrition
surveillance in ongoing health services for these workers as well

as for increased efforts in nutrition education that are comprehen-
sive and long-term. References and sample forms used in the survey
as well as standards for obesfty status and group blood and urine
data are given. 2’)8




Lachance, P.A. Nutrition and the public health. Food Product Devel-
opmcnt, June 1973, 7(5), 52; 54.

The most significant result of balanced nutrition is long-range
health--soundness and vigor of body and mind. Sociopsychological
factors make food habits hard to change. Thus food guides (the
basic four, Type A lunches, etc.) have not increased the quality

of the American diet, nor prevented a serious nrutritional deteriora-
tion. Add to this the increased consumption of convenience foods,
and deterioration of overall U.S. nutritional status should be
expected. We spend 97% of the federal budget for health on medical
services, and 3% on nutrition and prevention of health problems.

* People must become educated to the fact that guod nutrition, along
with good hygiene 1{s the best weapon available in the prevention
of disease. Once people learn to recognize, prepare, and eat
nutritious meals, then the medical bills will go down and the general
level of health will increase proportionally.

League of Women Voters Food for Al1, Inc. Food for all: A _handbook.
Washington, D.C.: Author, 1972.

This booklet gives detailed summaries of current government food
programs. The responsibilities of local, state, and federal
authorities and the rights of participants are outlined. Topics
covered include food stamp and distritution programs, school lunch-
and breakfast programs, and programs of supplementary feeding. Of
interest to the consumers concerned, as well as to directors of
school Tunch and other feeding programs.

Rowland, A.M. Nutrition education through a health program. Proceed-
ings_of the National Nutrition Education Conference, Washington, D.C.,
ovember 2-4, » April 1973, pp. 59-62.

Ann Rowland discusses how the Children and Youth Project, University
of Alabama Medical Center,works to deliver nutritional services to
the adolescent and the family of the teenager in Jefferson County,
Alabama. The different approaches that the nutritionist can take
and the activities that have proven most effective are discussed.
Nutritionally adequate food habits have to be formed by the adoles-
cent, and this is the job of the nutritionist in this program.

Walker, A.R. Some thoughts on maluutrition, dietary intervention and
amelioration of high death rates in young South African blacks.
South Africa Medical Journal, April 26, 1980, 57(17), 696-700.

In South Africa, mortality rates from nutritional deficiency and
infectious diseases among the very young are lower in whites than
in the other ethnic groups, particularly blacks. Among black pre-
school children, 25-35% are under the 3rd percentile of weight for
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age according to Harvard reference standards, and orthodoxly, 4
exhibit protein enr ~gy malnutrition. The proportion is even

higher among black scholars until late puberty. Many, partic-

ularly overseas, believe that direct or indirect dietary inter-
vention by health authorities could ameliorate these situations

to a tremendous extent. In fact only dietary intervention in )
the very young is likely to significantly improve morb}dity and !
mortality rates. Elsewhere, intervention during school years has
usually failed to yield unequivocally beneficial results, and

the same applies as regards supplements in pregnancy and lacta-

tion and their effects on morbidity and mortality in infants. A1l
these uncertainties underline the need, emphasized by World Health
Organization bodies, to carry out definitive controlled elucida-

tory studies. As regards non-dietary measures relating to medical
services, water supply, socio-economic jevel and health education
(particularly nutritional), while all these are mandatory, else-
where their beneficial effects have often been slow in forthcoming

or have been of uncertain clinical value. There is no universal
“blueprint” for reducing morbidity and mortality rates from mal-
nutrition in developing populations. Preventable adverse health
situations in the young in other parts of the world are by no means
Timited to third world populations.

DENTAL

3

Blaikie, D.C., & Weidenhofer, R.N. The cost of school dental care:
A preliminary economic analysis. Australian Dental Journal, April
1978, 23(2), 146-51. . :

The cost of school dental care provided by the South Australian
School Dental Service is compared with the cost of funding similar
care through an hypothetical alternative based on fee-for-serv re,
The results of both cost-benefit and cost-effective analysis suc-
gest that the school dental program is an economically acceptabi-
method of delivering schoocl dental care.

Ceravolo, J. School dental service surveys. Austraiian Dental Jrurnal,
1981, 26(4), 260.

Christecnsen, J. Better oral health for children--the Danish model.
International Dental Journal, September 1980, 30(3), 269-75.

Since 1972 a public, fully subsidized municipal school dental ser-
vice has been established in Denmark. The school dental service
comprises general and individual preventive measures, regular dental
examinations and all odontological treatment needed to keep the
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masticatory system in a good functional order. At the same time

a recording system for the oral health of children was established.
Information from the school dental service and private practitioners
on the oral condition of children is passed to the dental division
of the National Health Board. The statistics, published once a year,
have proved extremely valuable for evaluation and planning purposes.
The school dental service on a nationwide scale has been functioning
for too short a time to allow a final conclusion to be drawn. How-
ever, a positive trend in the caries experience of children may
alreacy be seen as a possible result. The importance of a regular
dental service for children and of regular visits to a dentist for
adults is illustrated. The problems arising when children leave
school and pass from the school dental service to the national health
insurance system are discussed. '

Douglass, C.W., & Cole, K.0. The supply of dental manpower in the
United States. Journal of Dental Eduration, May 1979, 43(5), 287-302.

This description of the supply of dental services in the United States
addresses the number, kind, distribution, and training of dentists and
dental auxiliaries, and the organizational factors that affect the
production of dental services. Beginning with a brief historical
review, the paper gives a general overview of the different types of
dental personnel including the dentist, dental hygienist, dental
assistant, and laboratory technician. The discussion of these cate-
gories of providers includes consideration of manpower planning as it
has evolved over the past two decades. National manpower legislation
is mentioned first as a reaction to the projected dentist shortage

and then in response to -the issues of geographic maldistribution and
the effects of specialization. The second section of the paper dis-
cusses the dynamics of the dental care market. The distribution of
the supply of services is identified and related to patterns of
utilization and productivity. These factors are considered to be

part of the set of dynamic relationships that he’p explain the current
manpower problems of geographic and specialty maldistribution. A con-
cluding section superficially discusses policy implications regarding
the potential for increasing supply by: (1) increasing the number of
dentists, (2) increasing the numbers and functions of auxiliaries,

(3) increasing practice efficiency through group practice, and (4)
reducing the restrictions that result from current state dental
practice acts.

Doyle, A.J., Renner, W.A., & Mellor, J. .o-ordination of the school
and general dental services in Rochdale, England. Community Dentistry
and Oral Epidemiology, February 1979, 7(1), 6-10.

The administrative process in the implementation of a scheme of co-

operation between the school and general dental practitioner services
to screen and treat children aged 14 years and above in an area health
authoritx 1s described. Eighty-four percent of the target group were
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screened in periods amounting to 12 months. The uptake of treat-
mert as assessed by return of notices of referral was only 1.5%.
Interview of a sample of those referred revealed that 49% had been
to a dentist within six months and of these 34% would not have
otherwise attended. Thirteen percent had taken referral forms

to practitioners. The implications of these findings are discussed
and a more effactive means of evaluating treatment uptake is pro-
posed. .

Ounning, J.M., & Dunning, N. International look at school-based
children's dental services. American Journal of Public Health,
1978, 68(7), 664-668.

Hancocks, S.A. The commiunity dental service. A pérsonal viewpoint.
Apex, Spring 1979, 11(1), 30-33.

Lennon, M.A., & Taylor, G.0. Dental services for children in England
and Wales. British Dental Journal, February 19, 1980, 148(4),
107-9. )

Melville, M.R., Pool, D.M., Jaffe, E.C., Gelbier, S., & Tulley, W.J.
A dental service for handicapped children. British Dental Journal,
October 20, 1981, 151(8), 259-61.

Rise, J., & Haugejorden, O. Monitoring and evaluation of results of
community fluoride programs in Norway during the 1960's and 1970's.

Community Dentistry and Oral Epidemiology, April 1980, 8(2), 79-83.

The purpose of this paper was to report on the introduction, func-
tioning and results of community fluoride programs in Norway during
the 1960's and 1970's. Data on the treatment carried out in the
sctwol and public dental services were available in official publi-
cattuns. Information on systematic comnunity topical fluoride pro-
girams for priority groups was collected by postal questionnaire frcu
al? school and public dental off:cers.

Sundram, P.S., & Kingston, A.I. Questionnaire survey on parental atti-
tudes of the South Australian school dental service. Australian
Oental Journal, 1981, 26(2), 77-79.

Underhill, D.A.S. Oral health status of trainable mentall retarded
children and their parents’ and teachers' attitudes toward dental
health.  Ann Arbor, Mich.: University of Michigan, 1379,

There was no significant differen~2 in oral health status for train-
able mentally retarded children whose support people attended a
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dental health education preventive program learning session.
However, the number of children who received dental services
increased during the time of the study.

MEDICAL

Alternative units for Health II1, senior high. Belmont, Calif.:

Fe;gon Reerence Systems, Division of Pitman Learning, Inc.,
1976.

This guide outlines content, concepts, objectives, and activities
in seven areas under health education. Topic includes: environ-
mental kealth, medical services, nutrition, standard first aid,

personal safety, health as related to work, and health careers.
Activities focus on research and seatwork.

Bryan, E. et al. Medical considerations for multiple-handicapped

children in the public schools. Journal of School Health, February
1978, 48(2), 84-89.

The article discusses medical considerations for multiply handi-
capped children in the public schools and in public preschool pro-

.grams. Covered are first aid, emergenCy care, and disaster plan-
ning; sanitation; environment; safety in routine 'activities;
safety in supplemental activities; therapy procedures; staff pro-
tection; training and orientation of staff; and special qualifica-
tions of staff. Included are practical suggestions regarding the
management of the situations cited. (Article also appears in
Bureau Memorandum, 1979, 20(3), 5-9.)

Cava, E. et al. A pediatrician's guide to child behavior problems.
New York:™ Masson Publishing USA, Inc., 1979, '

The text addresses the role of the pediatrician in primary and
secondary prevention of child behavior problems. Among primary
prevention topics are the effect of having a child in the home,
specific issues from birth to 5, the chronically {11 child, prob-
lems related to death, and problems in children with divorced or
separated parents Secondary prevention topics include speech
problems, general school problems, learning disabilities, psycho-
somatic problems, sexual problems, and communication with parents.
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Ouke, P.M. The role of the pediatrician in the adolescent's school.
Pediatric Clinics of North America, February 1980, 27(1), 163-171.

The article reviews the role of the pediatrician in the adolescent'’s
school with emphasis on methods of involvement. The following two
school health models are discussed: (1) the interpretive medical
service model, in which pediatricians provide consnltation about
individual students and the "health" of the school itself; and (2)
the direct medical service model, in which health care is deliv-
ered in the schools. Three aspects of adolescent health education
(potential sources of knowledge about health that are available to
adolescents, the pediatricians’ interaction with these sources,

and the way adolescents learn) are explored.in the final section.

Frankenburg, W.K. (Ed.). Child health in the eighties: A conference
held at the John F. Kennedy Child Development Center, University
of Colorado Sciences Center, Denver, 60]oraao, February 15. 1980.

ashington, D.C.: Department o ucation, . 1980.

Proceedings from a 1980 symposium on the delivery of education and
health services to handicapped children are summarized. Topics
briefly addressed include funding, leadership and responsibility,
communication and trust, and coordination and collaboration strat-
egies. Fifteen conference recommendations are listed, inciuding
that each level of govermment should establish and/or publicize
funding priorities for child health programs; that fiscal rewards
should be established to encourage innovative efforts; and that
health agencies, schools, and social service agencies should plan
together for programs that complement each other. Abstracts of 31
model collaborative projects presenting innovative service delivery
schemes are presented along with abstracts of seven model training/
curriculum programs. Program summaries are followe: by names and
addresses of contact persons.

Gortmaker, S.L. Medicaid and the health care of chilfr=n in poverty
and near poverty* Some successes and failures. Medical Care,
June 1981, 19(6), 567-82.

Recent trends in access to and utilization of health services by
children 1iving in poverty, near poverty, and higher income house-
holds 1n the Flint, Michigan, metropolitan area are examined.
During the period under study (1973-1977), there were substantial
increases in the percentage of poor children enrolled in Medicaid.
By 1977, however, 15 percent of children in poverty in the city of
F1int were still not enrolled; in suburban areas, this estimate
was 30 percent. Some correlates of non-enrollment are identified.
These changes in Medicaid enrolliment were accompanied by an attenu-
ation of differences in the utilization of ambulatory medical ser-
vices amdny income groups, although children on Medicaid in 1977
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were still less likely to have a regular source of care, and less
likely to have a pediatrician as a regular physician. Although
dental visits were covered by Medicaid beginning in 1975, economic
differentials in dental utilization appear to have widened over
the period under study. A variety of barriers to the delivery of
services under Medicaid in this commur. are noted, and the
generalizability of these findings dis« sgad.

Harley, R.K., & Lawrence, G.A. Visual impairment in the schools.
Springfield, I11.: Charles C. Thomas, 1977.

Intended for teachers, nurses, school hedith personnel, and parents,
the volume provides information on the structure and function of

the eye, its diseases, and the relationship of visual impairment

to visual learning. Section I on medical aspects of visual impair-
ment presents an overview of the anatomy of the eye, a discussion

of optical defects and disturbances of ocular motility, and descrip-
tions of ocular abnormalities affecting areas adjacent to the eye
and eye surface as well as common internal diseases of the eye.

Part II, covering the education of children with low vision, reviews
studies of recognition of children with visual problems, control of
environmental factors, optical aids for low vision pupils, educa-
tional implications of certain eye conditions common to children,
and visual perceptual learning. Appended are notes on the role of
the regular classroom teacher, a listing of sources for educational
materials, a guide for visual testing, and a glossary of approxi-
mately 100 terms.

Hass, G., & Scovell, M. A quide to administration, diagnosis, and

treatment for the early and periodic screening, diagnosis, and
treatment program (EPSDT) under Medicaid. Bethesda, Md.: Health
Services and Menta

Health Administration (DHEW), 1977.

Provided are guidelines on administration, diagnosis, and treatment
in federally funded EPSDT--early and periodic screening, diagnosis,
and treatment programs, a system for providing health care services
to children eligible for Medicaid. Detailed in Part One are factors
involved in developing EPSDT programs. Four chapters consider the
need for EPSDT; available resources (including school health pro-
grams, neighborhood health centers and health maintenance organiza-
tions); organization of services (such as outreach workers and health
aides); and fiscal and program evaluation aspects (including budget
development, cost efficiency, and reimbursement). Part Two focuses
on diagnosis, treatment, and follow-up services in EPSDT. A chapter
discusses diagnosis and management of problems such as vision and
hea;ing impairment, growth and nutrition disorders, and developmental
problems.
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Hummel, L.B. School functioning of hemophilic males on hogg:jnfusion

therapy. Ann Arbor, Mich.: University of Michigan, 1978.

Evidence from data on 27 hemophilic males (4 to 18 years old) indi-
cated that school functioning of hemophiliacs was quite normal;
and that home infusion therapy using concentrated clotting factors
decreased absence rates for these students.

Jenne, F.H., & Greene, “.H. Turner's school health and health educa-
tion (7th ed.). St. Louis, Mo.: C.V. Mos y Company, 1976.

This textbook for the health educator is a revision of a text written
by the late Dr. Clair E. Turner. The following topics are covered
in depth: 1; nature and development of school health and health
education; (2) organization and administration of school health and
health education; (3; school healtn education; (4) school health
services; (5) healthful social, emotional, and physical environ-
ments; (6) health promotion and health problems; (7) appraising
school health and health education. Two appendices 1ist instructions
for the control of the more common communicable diseases in the
school and first-aid procedures.

Levangie, P.K. Public school physical therapists: Role definition
and educational needs. Physical Therapy, June 1980, 60(6), 774-79,

Questionnaires returned by 328 physical therapists were analyzed to
establish a role definition for public schoo! therapists and deter-
mine the educational needs of therapists preparing to work with
handicapped students. The therapists ranked 15 skills in impor-
tance to the role of the public school physical therapist and in
urgency of their need to develop each skill. They also indicated
which educational format they believed would be most appropriate

for developing each skill. The respondents were divided into four
gruups matched by experience in treating children and by exposure

to public school physical therapy. Rank order correlations within
each of these four groups showed 1ittle similarity in their percep-
tion of the public school therapist's role or in their own educa-
tional needs. Between group correlations based on.averaged role
definitions and educational needs were high. Generated role defini-
tions indicated the tendency of therapists to perceive themselves

as part of the traditional medical model, rather than as participants
in the educational process.

March of Dimes. Preparenthood education program kit. White Plains,
N.Y.: National Foundation March of Dimes, 1978.
The materials included in the preparenthood education program kit

provide adolescents with information on prenatal health care and
nutrition. The kit includes publications which are easy to read
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and relevant to the needs and interests of teenagers such as

comic books, fact books, posters, a developmental time-line chart,
information cards, and teachers' guides. The materials stress the
importance of pregnant adolescents receiving medical care as early
as possible. Medical checkups are described as well as the growth
of the fetus inside the womb. Suggestions for caring for newborn
babies are also provided. The fact books provide nutritional infor-
mation, describing the four basic food.groups and giving suggestions
for healthy snacks. A 1ist ofhealthful ethnic foods is also pre-
cented. One comic book, "The Junk Food Blues," presents teenaged
characters that iscuss the importance of eating healthful foods.
"Days of Change" presents the story of a young woman who becomes

a mother, and it describes the health precautions she fbllows. The
materials were designed for use in Junior and senior high schools,
special education programs, prenatal care clinics, hospitals, neigh-
borhood health centers, and centers for single parents.

Medical emergencies and administration of medication in school. Pedia-
trics, January 1978, 61(1), 115-116.

The American Academy of Pediatrics’ Committee on School Health recom-
mends specific steps for medical emergencies in school and 1ists
seven regulations governing the administration of medication in
school.

Medical emergencies and administration of medication in school. Journal
of School Health, May 1978, "48(5,, 275-276.

The article discusses how a school should handle medical emergencies
and the administration of medication. Among the suggestions pre-
sented are the availability of an emergency medical kit in each .
school, and the presence of a locked cabinet for storing medicine.

Resnick, M., Rlum, R.W., & Hedin, D. The appropriateness of health
services for adolescents: Youth's opinions and attitudes. Journal
of Adolescent Health Care, December 1981, 1(2), 137-41.

Minnesata high school students were surveyed about their attitudes,

| beliefs, a;d opinions about health, illness, and medical care. Data

. were obtained from small group discussions conducted by the adoles-
cents themselves in schools and agencies throughout the state. This
paper reports their views toward adolescent medical services. Teen-
agers emphasized the idea of service appropriateness as central to
promoting service utilization. Key to the concept of appropriateness
were the components of staff, cost and confidentiality. Each of
these dimensions is examined from the view of youth as to implica-
tions for increased appropriateness of services for both utilization
and improved health. Findings are discussed in terms of differences
in problem definition between the adolescent and professional, and
their implications for medical care in conventional and alternative

settings.
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Schubert, D.G. The status of visual screenin in today's schools.
Parer presented at the Annual Meeting of the International Read-

ing Association, Anaheim, California, May 1976.

Vision is so important to scholastic success that almost all states
require by law some kind of vision testing of school children. The
ideal visual screening program would involve the kind of test or
tests a classroom teacher could administer and wou’d be fast,
thorough, and accurate. However, present commercial vision screen-
ing batteries fail to measure up to these criteria. The Snellen
Tast is inadaquate because of its very high underreferral rate,
while the most popular screening test instruments, the Telebinocular
and O=tho-rater, have been criticized for over referring children
to vision specialists. Unfortunately, the most superior vision
screening method that can be used in schools--the Modified Clinical
Technique--proves unfeasiole beciuse of the difficulty and cost of
bringing a team of specialists *> the school. What is needed is a
simple screening test that woulu have the validity of the Modified
Clinical Technique test at a fraction of its cost.

Schwenn, J.0. What are the definitive procedures and instruments used
to_incorporate chemothera or?entatgon and nreparation for effec-
tive team membershi Eurgn inservice and preservice training of
teachers and administrators. Paper presented at the 58th Annual Inter-

national Convention of the Council for Exceptional Children, Phila- o
delphia, April 1980.

An administrator discusses aspects of drug therapy with which special
educators should be familiar. Briefly examined are administration
form, factorz affecting rate of absorption, dosage, interaction of
one drug with another, drug tolerance, time factors, and side effects.
The importance of a teacher's monitoring of the drugs is stressed,
and examples of the types of teacher observation are described.

Solan, H.A. Learning disabilities: The ole of the developmental
optometrist. Journal of the American G.tometric Association,
November 1979, » 1259-66.

The role of the optometrist in treating children experiencing learn-
ing disabilities (LD) is discussed. Zciological, diagnostic, and
therapeutic factors are explored stressing visual functional dis-
orders, perceptual/motor and Jevzlopmental lags, and cognitive style.
Their effects on the LD child a.. analyzed; and the rationale of
optgmetric procedures frequentl- used in treating LD children is
reviewed.




Sommers , P.A. Standardizing medical-educational zervices for excep-

tional children: A focus on mental retardation. Paper presented
at the First World Congress on Future Specia ducation, Stirling,
Scotland, June 25--June 30, 1978.

The paper describes a medical-educational model which systematically
integrates services and follow-up activity in a standard manner for
exceptional children, particularly the mentally retarded. The
report reviews model elements and shares experiences with an emphasis
on stimulating other health care service groups to consider standard-
izing medical-educational services.

Sommers, P.A., & Fuchs, C. Pediatric care for exceptional children:
An inferential procedure utilizing consumer satisfaction information.
Medical Care, June 1980, 18(6), 657-67.

Medical services provided to 402 children with exceptional health
and educational needs between 1975 and 1978 were systematically
studied to determine consumer satisfaction. Legislation (PL 94-142)
has made it mandatory for complete services to be provided to
exceptional children from birth to age 21. Although the major
responsibility to provide these services lies with local public
schools, physicians often are involved and can help to provide
optimum care to these children. This report describes a medical-
educational system that delivers multispecialty pediatric services.
An inferential evaluation procedure has been applied to this system
that shows how consumer input can'lead to improved medical services.
Statistical procedures used to examine the data include analysis of
variance, utilized in comparing the satisfaction ratings over time,
and multiple linear regression analysis, to predict medical service
activities of importance to consumers.

Steenson, C.B., & Sullivan, A.R. Support services in the school setting:
The nursing model. Journal of School Health, May 1980, 50.5), 246-49,

A health service delivery model is presented for the care of handi-
capped children. The components of this model are identification
of primary instructional goals in special education progr=ns, deter-
mination of need by medical and diagnostic services, and development
of school health services to support such programs.

Taylor, C. et al. Behavioral medicine approach to the care of the
patient with spina bifida: Intervention for independence. Spina
Bifida Therapy, October 1979, 2(2), 165-94.

The behavioral medicine approach to spina bifida involves a multi-
disciplinary focus on prevention; treatment (biofeedback or behavioral
procedures); and health care delivery (use of behavioral techniques
to maintain patient compliance to prescribed medical regimens). A
3-year study is underway to examine the behavioral medicine approach
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to {he prevention and treatment of psychosccial and medical prob-
lems secondary to spina bifida in 50 acolescents and young adults
and 50 children. Self care skills, health care delivery, social

skills, and vocational development will be examined.

A three-year plan designed to provide inservice training. Bloomington,
National Inservice Network, Indiana University, 1981.

Tri, proiect describes a three-year plan for the development and
presentaticn of inservice training institutes which are intended

to reach a wide range of personnel throughout Wisconsin. Each
institute, its title and suggested content is described below:

1. Vocational career method and models on secondary level program-
ming for students having exceptional educational needs; 2. Inter-
disciplinary approach--inservice update: medical aspects of special
education early age handicapped children (to serve primarily 25
special teachers, 25 parents, and 15 regular teachers); 3. Inservice
for regular education teachers: mainstreaming for hearing and visu-
ally impaired students (to serve approximately 100 regular teachers,
40 principals, 20 parents). Major objectives are to: provide oppor-
tunities for interface and cooperative interaction between regular
teachers and administrators along with special educators of severely
handicapped, emotionally disturbed, learning disabled and profoundly
mentally retarded children, in developing common understanding and
strategies for providing career-vocational training to secondary
handicapped children; provide and develop a network of communication.
cooperation, through a broad-based inservice program plan, as em-
bodied in the SEA state plan fo- a comprehensive system of personnel
development including SEA, IHE, LEAs, and other state agencies con-
cerned with vocational and career education of secondary level
handicapped youngsters; combine the thrusts toward 1) provision of
inservice training for regular and special educators; and 2) prn-
vision of related, supportive services to handicapped children by
promoting activities, workshops, which demand co-involvement and co-
direction by representatives of the medical-support services sector
and the educational sector.

Walton, H.N. et al. Comparison of vision screening by the modified
telebinocuTar technique and the modified clinical technique. Paper
presented at the 21st Annual ﬂEet1ng of the Internationai Reading
Association, Anaheim, California, May 1976.

This paper-reports an investigation Jf the effectiveness of vision
screening by the Modified Telebinocula» Technique (MTT) when com-
pared to the more cumbersome but highly valid and reliable Modified
Clinical Technique (MCT). Data on 102 school children were collected
using the MCT. The same children were then given the MTT to estab-
1ish comparison data for the various visual anomalies that can be
detected Ly the MCT. A statistical analysis of the data demonstrated
a significance of greater than the .01 peircent level of confidence,
indicating that the MTT vision screening procedure will provide
results which are comparable to the MCT.
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Wold, S.J., & Dagg, N.V. School nursing--a framework for practice.
- Bureau Memoranagum, 1979, 20(3), 2-5.

A conceptual framework for school nurses in structuring their prac-
tice is provided. The following five concepts are considered as
part of the framework: public heatth, adaptation, helping relation-
ships, systematic process, and tools. Each concept is defined, 2
rationale for its inclusion is given, and examples illustrating its.
applicability to school nursing are incl Hed.

Psychological Services

Ahrens, D.C. Psychological services in Pittsburgh's north side
schools: 1966-19 Doctoral dissertation, University of Pitts-
Burgﬁ, 1971).

Bernstein, M.E. Psychotherapy in the schools: Promise and perplexity.
Journal of School Psychology, Winter 1976, 14(4), 314-320.

The child resource team was designed to operate as an alternative
to outside agency referral. The multidisciplinary unit provides
intensive therapy to school-aged children and their families.
Following two years of operation, an analysis of the team's suc-
cesses an-! failures has revealed significant gains and difficulties.

Brannen, B.L. Beginnings of psychological service in three school
systems (Doctora 1ssertation, Harvard University, .

Cantor, D.W., & Spragins, A. Delivery of psychological services to
the hearing-impaired child in the elementary school. American
Annals of the Deaf, June 1977, 122(3), 330-336.

Described are tools and techniques by which practicing school psychol-
ogists can expand their skills, knowledge, and competencies in the
areas of assessment of intelligence, visual-motor integration, and
emotional development; educational planning; counseling and consulta-
tion to become effective in dealing with hearing-impaired elementary
level children. The limitations of a psychologist untrained in

manual comunication are discussed.

Cassel, A.M. The Oxfo. .chool--A study of the organization and admin-
istration of a privat. high school with special emphasis on its pro-
gram of quidance and sychuiogical services (Doctoral dissertation,
Yeshiva University, 1959.
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Cook, J.A. Referrals to psychological services of Knox County schools:
Description and outcomes (Doctoral dissertation, Univeisity of

Tennessee, 1 )

Counselling and guidance in Norway--A brief summary. Paper presented
at the 8th Internaticnal Round Table for the Advancement of Counsel-
ling, Oslo, Norway, July 2-6, 1978. .

This brief overview of counseling and guidance in Norway presents

the services available to children and young people, including the

school-psychological services, counseling in the schools and colleges,

and the labor offices, which offer occupational guidance services.

Educational requirements and functions are indicated for each of

these services. .

Davis, M.E. The status of %sxchological services in the public schools
of Tennessee, 1975-1 Doctoral dissertation, University of )
Tennessee, 1976.)

b.

-~

Elementar; school basic _guidance system: Grades K-4. ESEA Title I,

1976-77. Washington, D.C.: Office of Education (DHEW), 1976.
This report describes the ESEA, Title [ Elementary Schcol Guidance
Program instituted in 22 Norfolk elementary schools. The primary
purpose of the program is to provide an organized developmental
service that promotes positive child growth and development. This is
to be accomplished through zealous efforts to achieve the following
objectives: (1) to aid children in their school adjustment and
academic development; (2) to assist children in their personal
growth; (3) to assist children in their social development; (4) to
help children develop adequate human relation skills; (5) to help
children understand the world of work; (6) to assist children to
alleviate personal, behav.oral, and emotional problems; and (7) to
aid children in the devr:opment of problem-solving skills. Some
of the activities included in the program are: identifying pupils
with special needs, assisting with placement of pupils, counseling
individually and in grour. with children who have learning, behaviorai,
and emotional problems, conducting small group guidance sessions with
pupils, and conducting pavent study group sessions. It is felt that
these continuous activi.ies and approaches will lead to fewer dels:-
quents and dropouts.

Evanz, P.L. South Carolina Department of Education initiatives in
school gszEﬁologx: Briefing paper. Columbia, S.C.: sSouth Carolina

State Department of Education, 1980.

The paper reviews initiatives the South Carolina Department of
Education has undertaken in the area of school psychology, particularly -
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' as it pertains to evaluating and placing handicapped children. |
Two brief introductory sections cover the role, function, and |
certification of school psychologists and national approaches |
toward the delineation of standards for practice (including |
specific responsibilities of psychological services required

under P.L. 94-142 (the Education for All Handicapped Children

Act). School psycholosy in South Carolina is reviewed in terms

of present state requirements, approved training programs, and

nondegree certification. Results of a South Carolina survey of

teachers and administrators as well as a survey of school psy-

chologists are summarized with such findings as a perceived need

by teachers and administrators for more student counseling and

a perceived need by psychclogists to review current certification

standards. Initial activities of a South Carolina task force

which is examining standards for the role, function, and certifi-

cation of school psychologists are described.

Feiner, J.S., & Tarnow, J.D. Expanding the base for child mental .
health service and training. Journal of Special Education,
Spring 1977, 11(1), 49-58.

Described is a program in which mental health services coordinated
by a physician intern were provided in a New York City school.
Three program aspects are discussed: school censultation for
referral of problem students to appropriate cormunity services;
problem solving groups for parents, teachers, and children; and
meetings for teachers in which the development of support systems
was encouraged. Advantages of the model are seen to include
encouragement for participation of parent and community resources
in the school setting.

A final program report from Indiana University-Indianapolis Public
§ghoois inner cétx counselor training project, 1971-1974. Washington,

D.C.: Office of Education (DHEW), 1974.

Recognizing the need for improved, more flexible, more reality-based
training for pupil personnel workers, the Division of Foundations and
Human Behavior, Indiana University, in conjunction with the Depart-
ment of Counseling and Guidance, formed a relationship with the
Indianapolis Public Schools in order to seek out methods of improving
PPS training. A major goal of this satellite project was to bring
together university staff, parents, and teachers for the purpose of
collaborative planning and programming. The satellite operations
formally extended over three project years. During the first year
the goals of the target communities, schools, and university were
defined and synthesized. Needs of the schools and communities began
to be assessed (and continued to be throughout the project). From
the needs assessment came the development of training modules for
university students, community persons, and school staff members.
These efforts dominated the activities of the second year. In the
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final project year the training programs continued, but greater
emphasis was placed upon institutionalizing desirable changes at
school, university, and state educationsl jevels. Dissemination
of project findings and evaluations then began. Key features of
the satellite project were: (1) collaboration and planned systems
change, (2) learning by doing, (3) competency-based learning, and
(4) incorporating an inner city counseling program with an attend-
ing course of study. The program had considerable impact.

Foster, S.L., & O'Leary, K.D. Teacher attitudes toward educational
and psychological services for conduct grob}em children. Journal

of Abnormal Child Psychology, 1977, 5(2), 101-111.

Ninety-nine elementary school teachers participated in a survey
designed to assess teacher attitudes toward and experience with

a variety of strategies for dealing with conduct problem children

in regular classes. Results indicated that a majority of teachers
favored placing conduct probiem children in regular rather than
special classes; that current sources of assistance (school psy-
chologists, clinical psychologists, principals, parents, and other
teachers) were uniformly perceivedas only slightly effective in
helping teachers handle problem children; and that of 14 alternative
educational and psychological assistance delivery strategies,
teachers most frequently preferred smaller classes, teacher aides, R
increased counseling staff, and resource classrooms. Y

Friedman, F.T. The crigins and deveiopment of psychological services
in_the public schools of Buffalo, New York (190 -1 Doctoral
ssertation, State University of New York at Buffalo, 1981).

Gargiulo, R.M. et al. Perceived role and function of Ohio school
psychologists. “Perceptual and Motor Skills, April 1941, 52(2),
363-72.

A randomly selected group of teachers, principals, and school psy-
chologists were surveyed. Demographic variables, re’itionships
with school psychologists, and preference ratings in five areas--
referral priority, information-gathering techniques, utilization
of the school psychologist, effectiveness with exceptional child-
ren, and remediation strategies--were examined. Contradictory
perceptions among respondents are discussed.

Gerken, K.C., & Landau, S. Perceived effectiveness of school psycho-
logical services comparative study. Journal of School Psychology,
1979, 17(4), 347-354.

Goldwasser, E.L. Effect of recent leqislation for handicapped child-
ren on school ssxchoiogical service in New York State (Doctoral

dissertation, Fordham University, 19 ).
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Greer, R.M. A cooperative effort: That's the key. School Counselor,
May 1976, 23(5), 362-364.

Counselors are the mental health specialists in the schools, accord-
ing to the author. As such, they should call upon the comnunity's
mental health services in an effort to provide better school ser-
vices through a cooperative effort.

Grimes, J. (Ed.). Psychological intervention: Case studies in school
sychological services: (Vol. 1). Des Moines: Division of Pupil
ggggonnel Services, Iowa State Department of Public Instruction,

The case studies presented by seven school psychologists illustrate
the nature and scope of psychological intervention with emotionally.
disturbed and otherwise handicapped students. Included are papers
with the following titles and authors: "Desensitization--An
Approach to the Elimination of Phobic Behavior" (E. Asmus); "Reduc-
tion of Classroom Noise with a DRL (Differential Reinforcement of .
Lower Rates) Reinforcement Schedule" (P. Bowser); "Reducing Self "
Stimulatory Behavior b Increasing Talk Behavior in an Elementary
School Boy" (J. Heider); "The Use of Behavior Modification in
Attempting to Elicit Verbalization from an Effectively Mute Child"
(R. Ranesg; "The Use of Tapes and Textbooks Together for Non-
Readers in High School" (E. Schrader); "Contact System to Improve
and Increase Assignments Completed and Decrease Fighting Behavior"
(B. Thomson); and "A Method of Increasing and Redistributing Praise
?atea ang ?uppressing Negative Interactfons of Preschool Teachers"
W. Wright).

Grimes, J. (Ed.). Psychological intervention: Case studies in school

sychological services (Vol. 2). Des Moines: Division of Pupil
Eg;gonnel Services, lowa State Department of Public Instruction

The 16 case studies illustrate the nature and scope c¢f psychological
intervention with emotionally disturbed and otherwise handicapped
students. Included are papers with the following titles and authors:
“Reducing Math Anxiety While Increasing Independent Work Habits in a
Learning Disabled Elementary School Boy" (K. Hoogeveen); "Coping

with Special Student Needs in the Absence of Appropriate Programs--

A Case Study" (R. Smiley); "Wide Band Behavioral Treatment of a
Socially Isolated Child" (M. Shepp); "Modifying Covert and Overt
Manifestations of Anxiety Through a Multi-modal Approach" (R. Ranes);
"Decreasing Aversive Off Task Behavior of an Early Elementary Student"
(B. Raschy; "Electronic Head Positioning Device for Multiply Handi-
capped Adolescent" (P. Bowser); "Developing Socially Acceptable
Behavior Using the Student's Values and a Data Based System" (D. Dierks);
"The Responsive Teaching Model--Focus on the Mentally Retarded (J.
Meyers); "Counseling with the Suicidal Student" (0. Dodson); "Using
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Self Management to Reduce Complaining Behavior" (M. Hansen); "Suc-
cessful Treatment of Schwol Phobia in a 15-year-o1d Male" (R. Kerr);
“Diagnosis and Servicing of a Learning Disabled Child Compounded

by Delayed Neurological Impulse.Control” (W. Gould); "Reduction of
Distractibility in a Fourth Grade Female Through the Reduction of
Caffeine and Nicotine Intake by the Mother" (R. Kerr); "Increase

in School Attendance by Use of a Behavioral Contract" (J. Langley);
“Elimination of 'Hyperactive' Behavior in a 5-year-old Kindergarten
Student" (M. Palmerg? and "A Student School Contract" (M. Juskelis).

Hansell, B. et al. School psychological services and children with
behavior disorders. Des Moines: vision of Pupil Personnel Ser-

vices, Iowa State Department of Public Instruction, 1977.

The document provides information from the practitioner's viewpoint
regarding the school psychologist's contribsicion in serving child-
ren with behavior problems. Many variables, such as federal and
state laws, professional standards and guidelines, as well as codes
of ethics and trends in psychology, are seen to effect the decision
making process for tha psychologist in organizing and providing
appropriate service for children with behavior disorders. The
authors have drawn together information on the above variables and
applied it to the following topics: identification, planning,
intervention strategies, and working with parents.

Harvey, V.G.S. The effect of relative age and other variables on rate
of referral for school psychological services (Doctoral dissertaticr,
ndiana Uriversity, ).

Hines, L.J., Jr. Youth quidance agency, its origins and davelopment,
the effectiveness of a public high school based private social
service agency in treating truant, drop-out and acting-out adoles-
cents (Doctor.i aissertation, Northwastern ﬁniversity, 1981).

Hinkle, K. et al. Schocl ggxchological services n secondary schools.
Des Moines: Civision of Pup erscinel Services, lowa State Depart-

ment of Public Instruction, 1977. (Monograph)

The monograpn includas three Papers on the provision of school psy-
chological services in secondary schools. "Perspectives in Psycho-
logical Services at the Secondary School Level® (by K. Hinkle and
S. Sommers) provides a state of the art review of past, present, and
future trends. D. McEchron's paper, “School Psychological Services
in the Secundary Schools," includes discussion of.such issues as
learning disabilities, mental disabilities, and crisis intervention.
The final paper is titled "School Psychological Services at the
Secondary Level" by D. Scarborough and reviews the author's func-
tions as a high school psychologist in such areas as counseling,
assessment, and consultation.
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Janes, G. School psychological services and research in schools.
Des Moines: Division of Pupil Personnel Services, lowa State
Department of Public Instruction, 1977.

The author considers the involvement of school psychologists in
research projects designed to improve services and meet the educa-
tional and behavioral needs of children. Reasons why research and
evaluation are important are pointed out, the kind of research
needed to be done is discussed, and a brief description and sche-
matic of a service model whereby individuals who pose practical
and potentially researchable ideas and questions would be able

to implement them is proposed.

Kaufman, M.J., & Kukic, M.B. An instruction-based appraisal system
for the provision of psychological services. In §. Miezitis &
‘M. Orme (Eds.), Innovation in School Psychology (No. 7, Sympos 1um
S;;;es). Toronto: The Ontario Institute for Studies in Education,
1977.

- Studies on the role of school psychologists in special education
are cited to show an overemphasis on pupil eligibility concerns
to the neglect of comprehensive appraisal. Reviewed are basic
objectives, processes, and underlying assumptions in a comprehen-
sive appraisal model. Among features ascribed to such a model
are instruction in writing behavioral objectives, emphasis on
criterion referenced measures, and communication among all involved
personnel.

Kramer, J.J., & Nagle, R.J. Suggestions for the delivery of psycho-
logical services in secondary schools. Psychology in the Schools,
1980, 17(1), 53-59.

Kermes, J.J. A study of the conceptualization and utilization of

2. otudy ot the conceptualization and utilization of
psychological services by schoot personnel in selected school
systems in Pennsylvanria (Doctoral dissertation, niversity of Pitts-

urgh, 19/2).

Maher, C.A. Guidelines for plannin¢ and evaluating school psychology
service delivery systems. Journal of School Psychology, Fall 1979,
_1_7_(3) ] 203'12.

Contemporary standards of professional practice (e.g., American
Psychological Association, 1977) and recent educational compliance
legislation (e.g., P.L. 94-142--The Education for All Handi capped
Children Act) emphasize the delivery of appropriate school psycho-
logical services geared to a range of school age children with
special needs. Thus, school psychologists must pay increased
attention to the development of school psychology service delivery
systems. ° Toward this end, guidelines are presented for planning and
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evaluating school psychology service delivary systems. The guide-
lines are set forth in order that school psychologists might con-
sider them and adapt them to local circumstances. The eight prin-
ciples which comprise the guidelines have been used by the author
in planning and evaluating school psychology service delivery sys-
tems in several public school districts. One particular school
district il1lustrates the utilization of the guidelines.

Maher, C.A. A systems framework for field training in scnool psycho-
logica. services. Professional Psychology, 1980, 11(4), 550-560.

McWhirter, 3.J. The learning disabled child: A school and family con-
cern. Champaign, I111.: Research Press, 1977.

Intended for parents, teachers, and pupil personnel workers, the

book presents educational, psychological, and professional perspec-
tives on the learning disabled (LD) child. The section on educa-
tional perspectives covers such topics as confusions related to

LD, remediation systems, and activities for dealing with visual and
auditory perception problems. Psychological strategies are considered
in the second section, including a communication model based on
theories of C. Rogers and T. Gordon, corrective procedures of A. Adler
and R. Dreikurs, and apolied behavior modification principles. The
role of counselors in providing guidance services to children and
their families is examined in the final section.

Millard, T.L. The counselor as referral agent: Matching client prob-

lems with community agency resources. Journal of the international
Association of Pupil Personnel Workers, Winter » 25

School counselors often must decide if they can help a client or if
they should refer him *. another community agency. The councelor
may act as interpreter, negotiator, advocate, advisor or egucator
in helping individuals who seek access to community services.

Miller, A., & E11is, J. A behaviour management course for a ¢roup of
mothers: The importarce of the course setting for effective use

of available resourcec. Child Care, Health and Development, May-
June 1980, 6(3), 147-55. o

Many patients experience difficulty in managing aspecis of their
young children's behaviour; and yet personnel with the psychological
skills to resolve these problems are only available to a small pro-
portion of parents, usually after a period of serious escalation

of the difficulties. This article describes an attempt to make
economical use of an educational psychologist's time by providing

a short course for a volunteer group of mothers whose zhildren
attended a pre-schooi group. The educational orientation of the
centre is shown to facilitate the Fransmission of the required
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skills and knowledge to the mothers, suggesting both a desirable
form or organization for such centres and a specific activity
which could profitably take place within them.

Murray, J.N., & Wallbrown, F.H. School psychological services for
learning disabled students. Journal of Learning Disabilities,
August-September 1981, 14(7), 385-87.

The article examines school psychological services for learning
disabled students in the areas of assessment, consultation, pro-
gram development, counseling, and research. The consultation role
is seen to involve working with child study groups, teacher train-
ing, individual teacher consultation, encouraging affective educa-
tion, being aware of legislative requirements and community re-
sources, and disseminating information.

O'Hern, J.S.; & Nickerson, E.T. School mental health: Training for
collaboration. Washington, D.C.: National Center for Improvement
of Educational Systems (DHEW/OE), 1976.

The Boston University Interdisciplinary School Consultation Project
was initiated in 1971 and continued until the end of the school year
in 1974. Its major objectives were: (1) to improve the skill,
capacity, and understanding of those who wanted to work in urban
areas, and (2) to develop collaborative methods of dealing with
children and families in schools and conmmities. The program
involved graduate students from Boston University's School of
Education (Counselor Education Department), School of Social Work,
and School of Nursing, as well as students from the New Careers
Program of Metropolitan College. Faculty members from the various
schools were involved in planning, supervision and teaching the
trainees. The Boston University team provided a number of tradi-
tional and innovative services to the schools in which it worked.
Programs in the areas of alcchol education, career information,
parent involvement, and ethnic pride were only some of the tasks
undertaken. The emphasis was on collaboration among team members

and with school personnel and community members. Research and
evaluation efforts were on-going components of the project. A number
of studies were undertaken to assess the efficacy of various programs
and the composition of the client population.

Phillips, B.N. School stress and anxiety: Theory, research and inter-
vention. New York: Human Sciences Press, 1978.

The text addresses the diagnosis, nature, and treatment of school
anxiety in children. An initial chapter reviews the construct of
anxiety and focuses on measurement of school anxiety by such methods
as the children's school questionnaire, sociometric nominations, and
standardized tests. Chapter Two analyzes the nature of stressful
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school situations, and points out sources of achievement and social
stress. Research on anxiety in the elementary school is reported
in Chapter Three, with a discussion of age, sex, and socioeconomic
factors involved. Studies on the effects of schooling on anxiety,
including research on school environmental factors and the affective
significance of the school enironment in different subcultures are
reviewed in the fourth chapte(’. The final chapter proposes a model
. for school psychological services intervention to deal effectively
: with school stress, and considers such other intervention strategies
as resocialization, crisis pravention, and psychologic inoculation.

Psychological intervention: Case studies in school Ssgchological ser-
vices (Vol. 3). Des nes: Orake University, .

The book presents 27 case studies 11lustrating psychological inter-
ventions with behavior problem school children. Studies usually
introduce the target population, describe the method of psycho-
logical evaluation, report the resvits of treatment, and discuss
the cas2's implications. Among c2ses reported are investigations
of stirulant medication on hyperactive students, behavioral inter-
vention for a depressed preschcoler, a Gestalt approach to counsel-
ing an adolescent, the use of cognitive behavior modification,
evaluation of hearing impaired students, selective mutism, relaxa-
<ion training wich enuretic students, chroniz absenteeism, treatment
of encupresis, school phobia, dropouts, and group counseling with
secondary school special education students.

Ramage, J.C. Litigation ard legislation effects on the school psycholo-
gists' role. Journal of Learning Disabilities, August-September 1981,
14(7), 380-82. '

The article focuses on how the role of school psychologists is being
‘afluenced by 1itigation and legislation and how school psychology

s re=valuating its professional standards and ethics. Noted are
requirements of P.L. 94-142 (The Education for All Handicapped Child-
ren Act) which affect psychological services in public schools.

Revg, C.k. Attitudes of classroom teachers toward the roles of the
schor? gsyEFE'oa?st and other Eersonnei of a psychological services
center for children {Doctoral dissertat on, University of Northern

olorado, 19/0). '

Roosa, L.W. Planning the utilization of school psychological services:

""oh'ﬁ'TUBEfEFET‘HT?EEFfEET6ﬁT‘Rﬁf§§F§‘UﬁTVEF§TE7=NEW“

Brunswick, 1972).

Shimoni, N. Development and evaiuation of a model of school psycholoqical
services--A system approach (Doctoral dissertation, University of
North C i |

aroiina at Chapel Hi11, 1972).
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Siegel, D.J. Children's behavior problems and referral for school
psychological services. Psychology in the Schools, July 1981,
18(3), 364-68.

Personality and conduct problem behaviors from Quay and Peterson's
behavior problem checklist were rated by considering their signifi-
cance in referring an elementary grade child for school psychological
services. Spearman correlations indicated that regular class teach-
ers, special class teachers of the emotionally distvrbed, and school
psychologists agreed regarding the relative importance of the behav-
for problems. A repeated measures analysis of variance revealed
that conduct problems were prioritized by the professional groups
for referral. This consistent agreement across professional groups
is interpreted in terms of ecological psychology. Considering the
behavioral demands of the schools, the conduct problem child achieves
the poo;est behavior milieu fit and is perceived as a priority for
referral.

Slaughter, R.K. Maryland public educators' perceptions of school psy-
chological services (Doctoral dissertat on, Temple University, 1980).

Spade, L.I. School personnel perceptions of proposed psychological
services in the schools (Doctoral dissertation, Ohio State University,

19737.

Steinberg, M.A., & Chandler, G.E. Developing coordination of services
between a mental health center and a public school system. Journal
of School Psychology, Winter 1976, 14(4), 355-361.

This paper examines the relationship of a town-supported mental
health program and the town's public school system. Highlighted
are the variety of problems which develop and strategies adopted
to resolve the problems.

Tomlinson, J.R., Acker, N., Canter, A., & Lindborg, S. Minority status,
sex, and school psychological services. Psychology in the Schools,
October 1977, 14(4), 456-460.

The relationship between sex and minority status, and frequency of
referral, type of problem, and nature of subsequent psychological
services was investigated with 355 students referred for psychologi-
cal services from urban schools. A significantly higher percentage
of both minority students and males were referred. When referral
problems were categorized as either academic or behavior problems,
there were no differences between majority and minority students
nor between males and females. Parent contacts were made signifi-
cantly more often for majority students and females, and recommen-
dations to parents of majority students were more varied than those
made to parents of minority students. Special ecucation resource
services were recommended significantly more often for minority
students.
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Tyerman, M.J. The schools psychological service in 1980. Bulletin

of the British Psychological Society, October 1981, 34, 377-380

Uiman, J. Follow=-up on gs¥cholo?ical services: State of the art.
Des Moines: Division o Pup ersonnei JsServices, Iowa State
Department of Public Instruction, 1979. t

The paper reviews follow-up school psychological services with
handicapped and nonhanZicapped stude.ts in terms of rationale.
Research support, and a survey of its implementation by 121 school
psychologists. Follow-up is defined as the continued involvement
of the school psychologist following the completion of the problem
identification and analysis phases with an individual child. It
s explained that analysis of response pattarns from the surveys
indicated that 76% of the psychologists said they provide follow-up
for all or most of the students receiving psychological services;
89% use an informal follow-up system, typically involving the re-
contact of significant individuals within the 1ife of the child;
and t.at annual review staffings and 3 year reevaluations were the
most frequently cited formal follow-up systems.

Veatch, B.A. Historical and demographic influences in the development
of a situation specitic model of school psycholodical services
lﬁoctoral afssertat1on, Uni i R : i §7§S

niversity of Cincinnati. 1 .

White, P.L. The effacts of three consultation mndes on several cri-

teria of effective schoo) chological services (Doctoral disserta-

tion, University of Kansas, 1979).

Social Services

Constable, R.T. The hom: and school visitor and thz_recidivist, non-
attendant school child: The association of sele.ted elements of
a relationship with outcome of a socfal service Tn the Philadelphia

1974} .

ublic schools (Doctoral dissertation, University of Pennsylvania,
P-..--)——

A tinal program report from Jane Addams School of Social Work, Univer-
sity of i nQ0i1s, Urbana: e Jchooi-Community-Pupil Trainin
Froiram, 1§7T-I§71. Washington, D.C.: Office of tducation (DHEW) ,
1 L ]

The primary goal of the School-Community-Pupil (SCP) project at the
Jane Addams School of Social Work at the University of I1linois,
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Urbana was to train a new kind of professional school social worker
who would work to improve the way school systems respond to child-
ren, particularly minority children. The SCP project was based on
the hope that with training and dire -ed practice, the interns could
be of help to the school districts in which they worked at the same
time that they were learning about school social work. To this end,
evaluative information kept project faculty informed of program
strengths and weaknesses and encouraged revision of course content
and -internship plans as needed. The academic courses emphasized
planned change in instituts. .. Instructors prepared students to
identify school situations which were, or might become, problem
situations for children, such as desegregation, ability grouping,
and antisocial behavior. Working with the school administrators,
field supervisors, and social workers, the student interns applied
problem-solving techniques learned in class to actual school situa-
tions. With administrative sanction, then, student interns were
encouraged to contact teachers, pupils, psychologists, and parents
in their efforts to alleviate problem areas. Over an experimental
period of three years, the SCP model was practiced by 52 interns in-
schodl systems in I11inois. The results of the program evaluation
indicate that the SCP approach to school social work should be
continued.

Gueringer, G.E. School social work services in the New Orleans public

schools. Journal of the Internatioral Association of Pupil Personnel
Workers, June 1979, 23(3], 168-70. . .

This article concerns itself with an overview of school social ser-
vices in the New Orleans public school system. It deals with histori-
cal review; meaning and definition of school social services; who s
best qualified to administer the service; a case example demonstrating
social work intervention; and other professional social services.

Hoops, R.C. The cocrdination of social services between public schools
and municipal government agencies {Doctoral dissertation, Rutgers

University-New Brunswick, 1964).

Meares, P.A. The impact of Public Law 92-318. Social Work in Education,
October 1979, g}lg, 18-27.

The article descrives the provisions of Public Law 92-318 (The Emer-
gency School Aid Act) with emphasis on its implications for schnol
socfal work methods and tasks. The intent of the law is to nruvide
financial assistance for the elimination of minority group segregation
and discrimination practices in the schools through such activities

as specfal remedial services, hiring and training of teacher aides,
and inservice teacher training. Five different models of providing
school social services under the law are compared: traditional case-
work or direct services; the school-change model; the community-school
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model; the social interaction model; and the school-community-pupil
model. The author recommends that the National Association of
Social Workers lead the profession in emphasizing understanding of
educational legislation.

NASW Standards for Social Work Services in Schools (Policy Statement
{ ?353"' Washington, D.C.: National Association of Social Workers,

The National Association of Social Workers (NASW), as the collective
expression of some 78,000 professional social workers, is responsible
for practice advancement, standards-setting and utilization, and the
improvement of social service policies and programs. The development
of standards for social work services in schools is one significant
component of the spectrum of activities to advance the mission of
education through social work services. These standards are the
product of several years of investigation and direct involvement of
school social work practitioners, social work consultants in state
departments of education and social work educators. Organized iato
three sections, the standards delineate: (1) the values, knowledge
and skill that form the competence for school social work practice;
(2) the social woik profession's expectations of the administrative
environment of the school; and (3) the professional responsibility

of the school social worker. The next objective for the social work
profession is to obtain the full acceptance and implementation of

the standards in all school systems of the 50 states.

Roten, S.J. Comprehensive social service programs for handicapped
citizens through TitTe XX. Paper prezented at the 55th Annual Inter-
national Convention of the Counci™ for Exceptional Children, Atlanta,
Georgia, April 11-15, 1977.

Reviewed are present and potential services and social programs for
handicapped children in Mississippi through purchase of service con-
tracts under Title XX of the Social Security Act. Sections cover
the following tonics: background and purpose of Title XX which gives
states greater contral over Social Security programs, planning state
supported and private programs for the handicapped, types of social
services provided (which include day care for handicapped children
and adults, diagnostic and evaluation services, and counseling for
self care), monitoring and evalus‘ion of programs, gaps in service
provision (such as the need tc ir lude more fee paying clients), and
problems for the future (such as ,ack of adequate “unding).

Schafler, M. Individualized educational programs in a school for the
handicapped. Social Work in Education, October 1980, 3(1), 32-43.

A social worker in 3 school for severely handicapped children uses
four case examples to demonstrate how the preparation of individualized
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education programs (IEPs) has helped alleviate Tamily difficulties
that hampered students' educational achievements. School social
services are seen to be an important part of IEP development and .
parent-school relationships.

Sedlak, M.W. The origins and evolution of social work in the schools,
1906-1970. Paper presented at the 65th Annua] Meeting of the
rican kducational Research Association, Los Angeles, April 13-17,
1981.

The years between 1900 and 1920 marked the formative era in the
history of school social work. Social work programs were introduced
into the schools by private organizations and community groups and
were formed to prevent truancy and delinquency, to rehabilitate

poor families through relief services, and to "Americanize" the
foreign-born populations. Visiting teachers hired to staff these
programs focused on environmental conditions rather than on the
‘individual child. After World War I, a period of intense profes-
sionalization in school social work began, lasting from 1920 until
1965. Significant forces affecting school social work during the
1920s were the formation of the Commonwealth Fund of New York City
and the mental hygiene movement. The expansion of federal relief
and welfare programs after the Depression allowed professional
social workers to refocus efforts on case work and individual
therapy; only after World War II did the services of social workers
and counseiors again flourizh in the schools. In the era of federaT
intervention (1965-1972), local schools purchased social services
from private agencies suggesting that, although schools had "housed"
social service programs, such programs were never fully absorbed by
the schools.

’
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EVALUATION/MONITORING

Armer, B., & Thomas, B.K. Attitudes toward interdisciplinary col-
laboration in pupil personnel services teams. Journal of School
Psychology, Summer 1978, 16(2), 167-76.

A scale designed to measure the extent of collaboration of pupi?
personnel services teams was validated against a judge's rating
of collaboration and the existence of regular planning meetings
between pupil personnel services teams and school personnel.

Colligan, R.C., & McColgan, E.B. Perception of case conduct as a
means of evaluating school psychological services. Professional
Psychology, 1980, 11(2), 291-297.

Fairchild, T.N. S5tepps: A model for the valvation of school psy-
cholggical services. School Psychology Review, Summer 1980, 9(3),
252-58.

Evaluation should be an integral part of the services provided by
school psychologists to assure that 2xceptional children are re-
ceiving appropriate services, and ir order to ascertain the effi- *i)
cacy of school psychological services. In order to assist school
psychologists in their evaluative endeavors, the Stepps model i<
presented. The Stepps model, a systematic, total evaluative
process for psychological services, is outlined for practitioners
to use as a framework when conducting school-based evaluations.
Various consideratior~ that affect evaluation manageability are
discussed, and the model's applicability is highlighted through
the presentation of a practical example. Stepps is a generic
model that is applicable to a wide range of evaluation concerns.
Although the emphasis is upon comp ehension svaluation of all
services, the model allows for less comprehensive evaluation ef-
forts while the practitioner develog~ evaluation skills and before
enlarging the scope of the evaluatic-.

Footman, G.E. g;Tgl. Pupil_personne) services guidelines for program
evaluation. Troy, N.Y.: National Association of Pupil Personne
Administrators, 1977. (Monograph)

This monograph attempts to approach educational program evaluation
from a total program approach rather than from the level of student
achievement. Although intended for use in pupil personnel areas,

it also has applicability in other areas. It begins with definitions
of program evaluation, inzluding formative and summative evaluaticn,
The step-by-step procedure for conducting an educational needs
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assessment is explained. One chapter deals with establishing
performance objectives. Planning the evaluation program and
monitoring progress are explained. Steps for collecting data
for a formative evaluation are outlined as are steps and instru-
mentation for conducting a symmative evaluation;

(V
(:

Guide for evaluation of special education programs and related pupil
ggrsonnel services.” Trenton, N.J.: New Jersey State Department

of Education, 1979.

Two purposes are served by this guide: to allow school districts
to examine their special education programs and related pupil
person.ael services; and to aid state departments of education

in evaluating the nature, scope, and quality of school district
offerings to handicapped students. The guide is dfvided into two
parts: one provides forms for tabulating data and the other con-
sists of chapters, each dealing with a specific component to be
assessed. Criteria, derived from federal and state legislation
and regulations and professional practices, are 1isted for evalua-
ting each component. Questions are also provided to assist in
examining the significance of the collected data and to understand
the implications for corrective action. The components to be
evaluated are: the annual plan for special education and related
services; identification, screening, and referral; evaluation and
-classification; individualized educational programs; special educa-
tion programs and related services; program administration; p:pil
rersonnel services; staff development, orientation, and training;
pupil records; transportation; physical facilities; finance and
budget; services to pupils in private schools; and community and
interagency relations. A number of checklists are included.

Howe, C.E., & Fitzgerald, M.E. Evaluating special education programs.
Focus on Exceptional Children, February 1977, 9, 1-11.

Outlined is a model based on work prepared for the area education
agencies (AEA) of the Iowa Department of Education for evaluating
effectiveness of special education programs. Described are three
levels of evaluation: Level I, which involves the use of opinion-
naires and structured interviews to obtain views of divectors,
assistant directors, and coordinators regarding programs and ser-
vices for the handfcapped, in general; Level II, focusing on opinions
of middle management AEA personnel (such ‘as supervisors, consultants,
and program heads) regarding specific programs, such as resource
rooms, psychological services, and audiology; and Level III, which

consists of child change data gathered through such techniques as
goal attainment scaling.

Lindsay, G. An evaluation of a school psychological service--the

Portsmouth pattern. Journal of Child Psychology and Psychiatry
and Allied Disciplines, 1981, 22(4), 426-427.
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Maher, C.A., & Barbrack, C.R. An approach to goal-based evaluation
of s.nool psychological service departments. Psychology in the
Schools, 1981, 18(3), 309-315.

Payne, T.A.N. Evaluation of a school psychological service. Bulletin
of the British Psychological Society, May 1979, 32, 206.

Title IIT ESEA: Sugglementagx educational centers and services and
au?aance, counseling, and testing; project evaluation reports,
. Cheyenne, Wyom.: MWyoming State Department of Education,

1973

This state of Wyoming evaluation report on programs, projects, ser-
vices, and activities funded in whole or in part under Elementary
Seconiary Education Act Title III, is divided into two parts.
Part 1 includes summaries of the implications and recommendations
drawn from on-site visits to each of the projects, including such
projects as Personalizing Learning Opportunities, Making Use of
Sight and Ear, Continuous Individual{zed Learning K-12, Sharing
Hastens a Realistic Education, Shaping and Sharing Human Values,
Development of a Physical Therapy Program for Treatmert of Specific
- Learning Disabilities, Occupational Education in the Classroom, and
18 other projects. Part 2 consists of the rationale and forms
typically used on an on-sita visit. .
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