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ABSTRACT

The emphasis in community colleges on teaching as a
primary faculty responsibility has frequently caused classroom
teaching to be divorced from scholarship. Although the teaching role
is not a necessary condition for successful scholarship, some form of
scholarship appears to be a necessary condition for successful
teaching over an extended period of time. Therefore, the stress on
teaching in community colleges may have actually led to a decline in
the quality of teaching. The facts that new colleges are not being
opened, that enrollments are declining, that funds for professional
development are scerce, and that community college faculty are aging
all reinforce the importance of scholarship as a means of enhancirg
faculty members' performance and image as professionals. While at the
university level scholarship is equated with research, at the
community college level a more liberal definition of scholarship
should be employed, including professional activity,
research/publication, artistic endeavors, engagement with novel
ideas, community service, and pedagoqy. The systematic processes
involved in each of these activities will do much to strengthen
teaching and combat boredom and burnout. Though examples of
scholar-teachers exist on every campus, there is a need for the
formal encouragement, support, and reward that would institutionalize
the role of the scholar-teacher, and, in doing so, revitalize the
teaching role. (EJv)
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The camunity college developed, in part, as a respmse to the preoccupation of elite
wiversities with research (Parilla, 1986). Indeed, ane of the strengths of the commumity
college has been its commitment to student develomment. 'This commitment is evident in the
amount of resources devoted to counseling and tutoring, and in the emphasis on teaching as
the primary faculty respansibility, Unfortumately, this emphesis hes frequently caused
classroom teaching to be divorced from scholarship. If it is often assumed at the
research university that superior or popular teachers are inferior scholars, it is often
assuned at the commmity college that scholars carmot be good teachers. (ne cansequence
of this essumption is a reluctance to hire Phh holders as camunity college faculty
(Harrison, 1979; Smith, 1979).

Scholarship and Teeching

Although the teaching role is iot a necessary condition for successful scholarship,
same form of scholarship appears to be a necessery condition for succeesful teaching over
an extended period of time. As a result, the stress an teaching in commudty colleges may
have led to a decline in the quality of teaching.

In an autobhiographical eesay on the importance of research for teaching, Hmms A
Schmitt (1965), a Tulane history professor, argued that teaching wears one out, that one
@ets tired of it, and that it cen become mootonous. (nly the excitement of research can
keep the teacher vitals "Ikke research out of & teacher's life ard you condem him (or
her) to r robot existence" (Schmitt, 1965). Twenty years after the appearance of
Schmitt's comments, Parilla (1986) and Vaughan (1986) mede similar obeervations. Since
Schmitt's time, the terms of the argument have changed to scholarship, faculty renowal,
ad bumout, btut the meesage remains the seme: teaching should mot be separated from
scholarship. Vaughan places his plea within a historical context and suggests that
recent developments in the oommity college world have mde the case for scholarship

SR I T THHHHHHHHHHHHHHHHHHHBHHHHHHHHHHHHHHOHHHHHHBHH O

The Clearinghouse operates under CERI Comtract No. 400-83-0030. The opinions
exmreseed in this publica’ion do mot necessarily reflect the powition or
policy of CERI and no official endorsemeett by OFRI should be inferred.




particularly compalling. The fact that new colleges are not being opened, that
emrollmnts are declining, that funds for professiomal development are scarce, amd that
camui ty college faculty are aging all reinfarce the importance of scholarship as a meens
of enhancing "both our performance and our imege as professionals" (Vaughen, 1986, pv 14).

Theee developments, along with the fact that comnity college professors heve relatively
few opportunities to teach a variety of courses, necessitate the development of a
mechanism to prevent boredam and burnout.

In short, the concern that universities have expressed about the impact of the aging
of the faculty on the quality of schclarship (Qramaner, 1981) should be paralleled at
commmity collegee by a concern for the impact of the greying process on the quality of
teaching. This concern must involve an analysis of the contribution of scholarly
activities to the quality of teaching,

Research an Scholarship and Teaching

Raia (1976) motes that the literature studying the relationship between teaching and
acholarship is contredictory ard limited. However, Faia's own research ms implications
for commnity colleges. Amalyzing data collected fram over 50,000 faculty members at 30
colleges, he examined the relationship between teaching proficiency, awards received for
teaching, and research productivity. At colleges where research was not strongly
emphesized, faculty members who published exteneively were nearly twice as likely as
nonpublishers (31 percent vs, 17 percent) to have received teaching awards. At research-
oriented colleges the relationship was much weeker (20 percent vs. 15 percent). Although
further study is needed, Fria's data should help alleviate fears that faculty members who
engsge in scholarship and publication will not be able to function as effective
instructors. This is particularly true at imstitutions, such as commmity colleges, that
do not stress publishing.

This is not to suggest timt ~ommmity colleges should adopt a "publ*+h or perish"
policy or even that they should strees research and publishing activities. Something more
modest is being suggested: cammmity colleges should institutiomlize the scholarship
component of the teaching role. This may include research and publishing; however, as
will be mede clear below, scholarship is not limited to theee activities.

The Mature of Scholarship

Both Parilla (1986) and Vaughen (1986) point out that the concepts of research and
acholarship must be clearly differentiated and that definitions of scholarship that are
appropriate to comunity colleges must be developed. I had the experience of offering a
staff development workshop at Hudson County Community College with the title, ™writing
About the Community College: Professiomal Cbligations and Persoral Opportunities My
gnl, to stimlate staff members to write publishable articles (preferably based on
rescarch), was ineppropriate. I should have discussed ways of stimulating professional
growth through an arrey of scholarly activities. The audience for the workshop was
comprised of members of the student services department, mainly counselors, and not
faculty members. The point here is that the role of soholarship in the enhencesnt of
professionel performance shruld be explored across professioms. Commmity college
persamel should be partioularly seneitive to the role of all professiomals, not only
teachers, in the development of students.




I suggest that camonly accepted definitins of research and scholarship equate the
o activities becawse threse definitions have, in general, been developed by imiversity-
based scholars for whom publishable research is by far the most significant, or only, fom
of scholarship. 'his research is valued not for its ability to contribute to teaching,
although it may meke such a contribution, but for its ability to contribute to the
advancement of a reeearch area, to the solution of an empirical or theoretical puzzle, or
to the development of a diacipline.

Consequently, university scholarship is often evaluated on the degree to which it is
cited in subsequently published research (Oromener, 1981). If a work is a contribution to
the discipline, the norms cof scholarship require that it Ye cited. The edstence of the
Science Citation Index, the Social Sciences Citation Index, and the Arts & Hmenities

Citation Index makes such evaluatices quite easy., However, citation amlysis is an
imppvmdatemmdﬂnvalmofsdnlarslﬁpoaﬂwhedatﬁaemnﬂwwneg&
Although cammnity college professors mey omtribute to their disciplines, amd such
contritutions should be evaluated on the same criteria as are the contributions of others,
these evalmtions ave of concern to the discipline and are not of primary concern to the
vamunity college. Wt is of conocemn here is the cantritution of the work to teaching,

In a study corducted by Pellino, Blackbum, and Boberg (1984), almost 90 percent of
the respondents at resesrch-oriented universitics replied in the affimmtive when ssked
"Are you actively involved in research which you expect to lead to publication?
Predictably, only 22 percent of the respordents at conmnity colleges gave an affirmtive
resprse. In addition, spproximately 60 percent of the commmity college respordents
stated that they had not been active in such research mince greduate school. Fram an
institutional perspective, however, the question is not appropriate for carmmity college
professors; it is certainly not relevant. An appropriate and relevant question is: "Are
You actively involved in scholarship which you expect to lead to an incremse in the
quality of your teaching performance™ When asked to indicate the amount of time spent on
an "ectivity you consider to be of a scholarly mature,”" excluding teaching and immediate
classroan preparation, 95 perocent of the commrity college professors indicated at least
one hour per week; and over 20 percent indicated eleven or more hours.

Unfortunately, although a great amount of knmowledge has been generated concerming the
development of quality research at the university, relatively little knowledge hes been
grerated oconcerning the relationship between various forms of scholarship, including
research, and the quality of teaching at the commmity college. In part, this reflects
value and stratification systems in higher education and, in part, it reflects the
separation of scholarship and teaching at the comunity college.

at present, given the state of our ‘mowledge, I propose that we adopt the principle,
"let a hundred flowers blossaa" That is, the most liberal definitions of scholarship
should be employed. Pellino, Hlackbum ard Boberg (1984) have identified six dimemsians
of scholarship: professional activity; research/publication; artistic endeuvor;
engagement with novel ideas; commmity service; and pedsgogy. Examples of each include
reviewing articles for a jourmal; publishing an article; performing ar exhibiting an
artistic work; engaging in systematic study to gain new knowledge or acquire a new
meearch techriques delivering a talk to a loml civic or religiows organization; and
preparing a new (and extensive) syllabus for a course. The systemtic processes involved
in each of theee activities will do much to sirengthen teaching and to combat boredan ard
burnout.




Institutioalimtion of Scholarship

Examples of scholar/teachers exist on every campus. What is missing is the fommel
encouragement, support end rewura that would institutionalize the role of the
scholar/teacher. A number of positive consequences would follow fram the creation of such
a role,

The quality of teaching candidates would increase if they were informed that
scholarship is an integral part of the teaching, (This is certainly mure likely to
attract quality candidates than is the statemnt, 'We are a tecching institution ar? not
interested in research," or "If you do research, you are on your own.") Criteria for
teure and pramotion evaluations would include, as one element, the demmstration of
saolarly activity and of its relationehip to teaching, Fimally, in terms of ongoing
support, faculty development programs would become more content-oriented, and stiess "what
to teach" rather than "how to teach" (Parilla, 1986, p. 2).

Intellectunl concerns are at the heart of teaching, The institutiomslization of

acholarship provides an oppartunity for community colleges to stress these concems and,
in 80 doing, to revitalize the teaching role.
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