DOCUMENT RESUME

ED 270 541 UD 024 946

TITLE A Compendium of Promising Educational Practices.
Pacific Region Educational Program.

INSTITUTION Northwest Regional Educational Lab., Portland,
Oreg.

SPONS AGENCY Office of Rducational Ressarch and Improvement (ED),
Washington, DC.

PUB DATE Nov 85

CONTRACT 400~-83-005

NOTE 220p.

PUB TYPE Reports - Research/Technical (143) -- Reports -
Descriptive (141)

EDRS PRICE MF01/PC09 Plus Postage.

DESCRIPTORS *Edvcational Improvement; Elementary Secondary
Education; *Problem Solving; *Program Content;
*Program Effectiveness; Public Schools; Staff
Development; Student Improvement

IDENTIFIERS *Hawaii; Pacific Islands

ABSTRACT

This document profiles locally developed programs
that have proved effective in specific schools. The material is
presented in a manner that is useful to other schools and/or
districts. On-gite coordinators worked with schools, districts, and
departments in the Pacific region to define their problems, determine
which of the practices held promise for solving these problems, and
helped with the adoption or adaptation of the practice or product.
The document is divided into sections on (1) ingtructional
leadership, (2) professional development, (3) curriculum instruction,
(4) evaluation and testing, a=d (5) planning. Many samples of
materials used in various programs are included. (CG)

RRARRRARERRRRRRRERRANRRARRRARRRRARNRRERARRNRARRRRRRRRRRRRARRRRARAIRRRRRAR

: Reproductions supplied by EDRS are the best that can be made *

from the original document. *
RARRRARRRRRAARRRRRNARRRRRRARNEARRRRARRERARARRRARRRARRARARRARARRARRRRRRRRARRARRNAR

»
»
§
b



- LEMR
ER AN '
O e S A N e R A i T o vex
B R e
Sl e
E R gy st s sl gl
? s{;‘xﬂ N5 “5:,‘-5{%9 ﬁ A
£
s ¥
S

e
3;?‘5(‘_." e

g IR AR
ot eals e
g Il Sogeaed)
% ‘w‘:‘fa_’\-‘m ;',Weg; &) '%’;3";:1{ P
R o ).. 3,:—2;

ke TR L
i 3 AN PR

»\g,gé RSN

e

Tf%c!- I

3

A
7,

G m-}w
e

R

FREPLNT) 1‘?:'};{,(“{

e

&) Py e LRy

SR )

pA

&3

A AR AT 05 g 5% %
Ry Ty iﬁ?ﬁéggf’” ;ﬁ? ! whi\f‘?v RS 7
"'gn? 3 qu\yé&%%\;ﬁ%,iy‘}{)ﬁt PO
L ROT S Ak
S R
o
o AT YLy
e
SF e
Serisan
Fr

P e T ! 3 i
e APy A,
e L o
S
SRRs g

%

e BOEEE

M@fﬁ o o
'-:e;%;; 4‘??“2‘
s

ey
o T

o8
-
o

o 3
X AR B
Sivae R D
i '&%

Py’ SYEL o o~ s PR b ",

) 35 = = D s 5 - e AT N 2

S S B S e e AR : A3 ¥ g SRR
7 s, 1 " Y 7, A A ST Sy o 0 2 h % 3 Lo

AL N AR S R R S A : el - L4

S PR

U.2. DEPARTWENT OF EDUCATION
o i Ressarch and

EDUCATIONAL RESOURCES INFORMAT.ON
CENTER(ERIC)

} a2rfhis document has been reproduced s
recgived from the person o organuzation
anginating

T MO/ “Nanges have Coar macs ¢ MIrove
reproguction gualdy

® Point' 3 iew or opions stated . this docy
Mo §o Not npcastedy reprasant offiaar
OER! position or policy

TR e n A e e e 7 et i A

“PERMISSION TC REPRODUCE THIS
"MATERIAL HAS BEEN GRANTED BY

L Jerry D Kerkpatrick




The work upon which this publication is based was performed pursuant to
Contract 400-83-005 of the National Institute of Education. It does not,
however, necessarily reflect the views of that agency.




TABLE OF CONTENTS

PAGE
SECTION I: INSTRUCTIONAL LEADERSHIP
0 PROMISING PRACTICE: School Climate Project 1
O PROMISING PRACTICE: School Discipline Procedures 49
O PROMISING PRACTICE: School Orientation, Procedures, 30
and Expectations
O PROMISING PRACTICE: Attendance Program 55
0 PROMISING PRACTICE: Homework Hotline 56
0 PROMISING PRACTICE: Saturday Meetings with 57 N
Parents
O PROMISING PRACTICE: Pamily Goals Project 58
SECTION II: PROFESSIONAL DEVELOPMENT
0 PROMISING PRACTICE: Oral and Written English 60
Fluency BExam for Teachers
0 PROMISING PRACTICE: Operational Plan for 61
Kosrae Staff Development
0 PROMISING PRACTICE: A Process for Development 65
of Procedures for Identifying Needs and Developing
Programs to Meet Those Needs in Staff Development
O PROMISING PRACTICE: Teacher Performance Evaluation 58
on Guam: A Proposal for a Plan of Action
SECTION IIY-~ CURRICULUM AND INSTRUCTION
O PROMISING PRACTICE: Action Plan for Health 74
Education Program
O PROMISING PRACTICE: A Model Social Studies Unit 79
O PROMISING PRACTICE: Curriculum Mapping Project 87
o PROMISING PRACTICE: A Process for Selection 92

and/or Development of Appropriate Instructional/
'Learning Materials to Support Approved Curriculum
in Mathematics 1-7

4

., . e . N i

- B LN A TP XL . - (N
(g for. PRTICE N Fat? X b e, P " &t "%’
T o . o2 4,;;9v ;}g’gw« N oloees ey e e e e P . PR
. rFuen ‘,:;J:Lw_mg‘,ﬂ\g}im: Lt i b PEEG €t 2T e ) e . . IR




O PROMISING PRACTICE: KEEP-—-Kamehameha Early
BEducation Program

O PROMISING PRACTICE: A Plan to Establish an Energy
BEducation Program in Hawaii's Schools

O PROMISING PRACTICE: Oral History Activity

O PROMISING PRACTICE: Academically Gifted/
Talented Program

O PROMISING PRACTICE: Kailua High's Chapter 1
Project

o PROMISING PRACTICE: Writing with Microcomputer
Applications

O PROMISING PRACTICE: Children as Authors Handbook
SECTION IV: EVALUATION AND TESTING

O PROMISING PRACTICE: Native Hawaiian Assessment
Projects

O PROMISING PRACTICE: Ewvaluation of Characteristics
of a Good Science Program

O PROMISING PRACTICE: Process for the Development
and Implementation of Valid Testing

SCIENCE V: PLANNING
O PROMISING PRACTICE: Pive Year Action Plan

O PROMISING PRACTICE: A Five Year Plan Dissemination
Strategy and Technique

PAGE

95

98

100

102

108

139

143

173

178

195

197
203




3 N 3. aw

, L e g BOE o

S e WEGAGE R
¢ Lo Y — S

INTRODUCTION

The primary purpose of a "Promising Practices File® is to share
effective, locally developed products and/or processes that have
demonstrated effectiveness and have the potential for transferability to
other schools and/or districts in the region. These exemplary
programs/products provide a vehicle for helping schools, districts,
departments of education, and other educational agencies continue their
efforts to improve educational opportunities and achievement for alil
students. )

On-site coordinators worked with schools, districts, and departments to

define their problems, determine which of the practices held promise for
solving these problems, and helped with the adoption or adaption of the

practice or product.

The "Promising Practices File" has been developed to accommodate the
continued identification and inclusion of noteworthy practices from
across the region. It is an ewolving document that will grow with the
region and its many educators. As such, contributions are requested and
encouraged. To ensure maximum transferability, promising practices
should be gibmitted to the Pacific Region Bducational Program for
fonil.atting, preparation, cataloging, and distribution throughout the
region,

One of the keys to effective schooling and positively impacting children

is the sharing of promising practices—things that work. This document
is intended to facilitate that important process.
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SCHOOL CLIMATE LEADERSHIP PROJECT

Juzisdiction: Windward Oahu District, Hawaii
Name of Project: School Climate Leadership Project
Target Audience: Program Policy Board Members,

Administrators and Teachezs

Contact Person: Annette Mureyama
45-955 Kam., Highway
Kaneohe, Hawaii 96744

Description of Project:

A human approach to schooi leadership in which adults of the school
commnity-<faculty, plus the students have input into the
decision-making process.




Windward Oahu District School Climate Leadership Project

Based on national literature of effective schooling practices, the
Windward Qahu District has launched a district-wide effort to
initiate the concept of school climate as *everything we do in the
name of schooling". This concept embraces the notion that a
wholesome learning environment affects the degree and quality of
achievemnent and total personal growth of our students. Student,
parent and adult satisfaction are also viewed as critical factors
in the teaching-learning process.

With the focus on productivity and satisfaction as twin goals which
impinge on the other, a systematic means to oring fogether data
which shows both *hard® data (student achievement, student
attendance, student behavior, student demographic, professional
staff, awards, recognition), and "soft® data (perceptual) was
developed in concert with the State Department of Education. The
Windward school Climate Leadership Proiect has a validated school
self assessment tool to determine effectiveness in all areas of
schooling. This effort has resulted in a camprehensive school
profile which facilitates the school level decision-muking
inwlving all role group participants in the process.,

Improvement action plans are carried out using the eight-step
process outlined in the attached document School Climate

Leadership, page 7.

Based on Dr. John Goodlad's study of A Place Called School which
views school as the most important unit in bringing about
significant educational improvement, all schools have initiated
impro-ement plans with input from all role groups. (Immediate,
short and long range.)

In the brief 2-1/2 years since the awareness sessions took place,
the mechanism for school self renewal is comfortably in the process
of being integrated in each of our thirty schools. Attached are
supporting documents which will give additional information on the
school climate leadership process.

The effectiveness of this comprehensive approach to school
improvement and its effectiveness has been validated by the
schools. Please refer to summary enclosures. The potential for
transferability is evident in the way other school districts
(Honolulu, Leeward, Central, Kauai School Districts) have requested
assistance and have bequn to.incorporate the improvement process.
The potentiai  for improving educational opportunities for children
is increased as we implement the concepts and processes for mastery
leaming. Schouls will be monitoring their own data and developing
improvement plans and evaluating results annually as well as over a
longer time frame.
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Windward Oahu District

SCHOOL CLIMATE LEADERSHIP PROJECT -- K-12

1984-85

OUR SHARED COMMITMENT

~.toward schools where people care

..where the learning environment is safe and supportive
~toward schools where people know what their schools stand for
~.where people feel a sense of pride and owﬁership

.toward schools where hopes and dreams are nurtured to reality

Kengo“Takat#, District Superintendent

Windward Oahu District
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Windward Oahu School District's logo symbolizes the partnership
among all role groups that foster excellence in education,
It reflects the belief that . . . .

all students can learn

and learn at a high level of proficiency.
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Beliefs About
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:‘{ A B Almost all~students can Ieam and learn as well as many of our B
b . B "better" ‘students. 1

2. Mastery of,gprerequnsues to learmng is more.umportant than an

) “ lQ seore in predicting success m Iearning,

’? R , 3. The support and“qualtty of mteractlon provided by the home

e ismore important than, the'soao-economic status in devalopmg

2 studentswﬁo ag;e*h:ghaachievers. s e
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F . . The devdopmmt of a positive school climate is d‘rectly related i

g to the Mcrsl:gip prowded ‘by the ‘'school princupal.
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Improving and Developing A Positive School Climate
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Board of Education's Definition of School Climate:

Superint"cndsnt's"mrsctlons to Improve School Ciimate: ‘ o

School' Climate is defined as openness in lines of communication,
responsiveness by: administrators and staff to suggestions,
feelings of genuine participatian, cohesiveness, "school spirit”,
and high morale.

The cllmtc of the school--the personality or feeling that comes i
from psoplc relating to each other--must turn students into 7
oonﬂdcnt,,dndependmt lamers. _ ' . . R

This climate must be seen by students, especially those who may be 4
inhibited or.frustrated, as friendly and supportive, and by aduits i
as contrlbuting pesitlvdy to pupil learning and_behavior.

! would like to see all' schools assess their climates and use the
assessment results to help make.school improvement decisions.

e =
R R

--Frands M. Hatanaka, Superintendent
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Goal Statement: ' c- <
1. To provide throughout the school a wholesome and productive
learning environment conducive to high student academic 2
achievement and personal growth of youth at different levels 4
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2. To provide a pleasant and1 satisfying school situation within
-which young people can live and work.
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What Is School Climate?

School climate may be defined as those qualities of the school, and the people
in the school, which affect how people feel while they are there. What are
some of those qualities?

Schools with positive climates are places where people care, respect and trust
one another; and where the 'school as ah institution cares, respects and trusts
people. In such a school people feel a high sense of pride and ownership which
comes from each individual's having a role in making the school a better place.

F»Schools with positive climates are constantly changing as people reshape them

in accordance with human needs. In such schools the social groups (cliques)
comsiunicate with one amther, respect one another and work with one another

- for schodl !mprovsmmt. o

Schools. wlth posnfn cmuatas sre responsive to human needs. Procedures,
rules, rsgulaﬂom. and policiss serve the people ‘in the schools.

We have now htd enouglr exmriencc with*climate improvement to suspect that

nothirie- iubrovs untii the. school's climate does.- How people feel about their

school can zither facilitate-or sabdtage change.  School curriculum development
and im venent isxfuiha by.p ls's mﬁons. ]

£

As the dim -6F thé choohb'imm more posit!ve, some highly undesirable
symptoms of § Epom' clinate‘tend)to disappear. _Discipline problems, vandalism,
defacing.of property:and Violence subside. Attendance and achievement improve.
The number:of dropouts declines. People smile more, are more respectful and
hclpful to: others, and’ assm more responsibility for the well-being of the school.

Progress in: iuproving school dimtc ‘can be easily documented. Resuits of the
assessment scale will provide evidénce regarding the extent to which eight
climate factors are positive ar. negstlve. These factors are listed and described
in the followihg poges. "

o Redpect .

e Continuous Academic and Social Growth
S Cohaiveness
‘ [ ] Trust

e Carlhg

° Opportunities for Input

e High Morale
v ® School Renewal
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Goals of A Humane School Climate

What is a truly humane school? What does a good climate look like? What are the
characteristics of such a school's learning activities? What instructional conditions
must exist? How can a school organization maintain efficiency and accountability

in its learning program and still be centrally concerned with people? Can a school
have trust and effective commuinication between administrators and teachers,
between teachers and students and parents, and still retain respect for individuality

and diverse value positions? .

Contained in the answer are the two following goals of the humane s<hool climate:

1. To provide throughout the school PRODUCTIVITY

; - - - . of Students snd Educators
a leéQom, stimulating, and * Achieving besiddlls
productive learning.environment  Developing constructive attitudes
condudvctoaa’dqicaéhlevemmt : Df"*mm‘“ adequate
arid personal growth of yduth at Clarifying valies and purposes
Utilizing inquiry and problem-

different levels of development. solving processes

N
A B

2 -

SATISFACTION

2. To provide ‘_}"‘"‘.""t and on the Part of Stdents and Educators
satisfying school situation Gaining a sense of personal worth
- . . Enjoying school s a plessant
within which young people Fhice o ive and wark

Gaining rewards from participation

can live and work.
; in worthwhile activities

Y

~

These primary-goals focus on.the 'young people for whom school exists.
A corollary. is provision of a stimulating and productive environment for the aduits
of the scliool commiinity>-the facuity, prinicipal, Gther staff members, and parents.

R IR .

: 7 SF i S B S .
‘These goals or outgrowths of a $chool climate can best be characterized as
Productivity.and Satisfaction. .
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| General Climate Factors
-

|

persons of worth, believing that they have

': 1. Respect. Peopie should see themselves as
ideas, and that those ideas are listened to

and make a difference. Schaol should be

] a place.where there are self-respecting

. individuals. Respect is also due to others. CONTINUOUS

e _ . SCHOOL ACADEMIC AND

2. Continuous Academic and:Social Growth. CLIMATE GOALs | SUCHL CROWTH

student needs to-develop onal Productivity

i academic;- social, .and -physical skiils, ""ggg";%,‘:,‘;‘?—“ Sansfaction COHESIVENESS
knowledge und attitudes. (Many educators :

have ‘described . the ‘growth - process

as achieving "developmental tasks."
Educators; too, desire to improve their
skills, :knowledge; -and attitudes in regard
to thair particular-assignments within'the
schooi ‘district and as cooperative members
of a team.) )

3. Coh;s'l’veness This quality is measured by the person's feelings toward the school.
Members should feela part of the school. They want to stay with it and have a chance
to exert their influence.on it in collaboration with others.

4. Trust. Trustis reflected in one's confidence that others can be counted ou to behav‘ :
in a way that is honest. They will do what they say they will do. There is also an
element of believing others will not let you down.

5. Caring. Every indiviaual in the school should feel that some other person or persons
are conceried about him as 2 human being. Each knows it will make a difference
to someons else if he.is happy or sad, healthy or ill. (Teachers should feel that
the principal cares-about them even when they make mistakes or disagree. And
the principal should .know that the teachers--at least most of them--understand
the pge’g;gras,und'er/nhlch he or she is working and will help if they can.)

v 4
-

6. O% rtunities for :Input. Not.all persons can be invclved in making the important
sions._ Not.always can each person be 3s influential a: he might like to be on
the maiy: aspects:of the:school's programs and processes ihat affect him. But every
person:cheyishes.the opportunity to contribute his or her ideas, and know that they

have ‘been;corisidered: ‘A fesling of-a lick of Voice is counterproductive to self-esteem

ard daprives:the; schoo! of. that person's résources. -
7. High Morale.. People with high moralé feel good about what is happening.

AR SR X . .

8. SchooliRenéwal. “Thae:schdol:as an institution should ,devsiop improvement projects.
t should be self-renewing:in. that it-is growing, developing; and changing rather
thari: following: routines;irepeiting-previously acceptéd procedures, and striving for
conformity:zIf there is:-renewal ['differerice is seen as interesting, to be cherished.
Diversityand’ é}ﬁ?ll%ma valited. ‘New coriditions are ficed with poise. Adjustments
are worked out:as’heeded. :The "new” is not seen as threatening, but as something ‘
to be cxmihcd.”;q{dghod. and its value or rélevance determined. .
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SCHOOL CLIMATE IMPROVEMENT PROCESS
EIGHT STEPS

() Form sciC
L@ SCIC GOLLECTS BASE LINE DATA

| i /
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ASSESSMENT

®

SUMMATIVE
EVALUATION
& REPORTING

¢

PRIORITIZING
&
BRAINSTORMING

®

TASK FORCE
- FORMATION




Step 1:

Step 2:

Step 3:

Step 4:
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School Climate Leadership Process

I's the formation of the School Climate Improvement Committee (SCIC).
The composition of the SCIC is varied and includes students, teachers,
administrators; office, cafeteria, custodial, security personnel; parents
and the community. This committee manages the climate improvement

process, provides leadership and support to the task forces. It also
assesses and reports the project's progress.

Is the collection of baseline data. Baseline data consists of student
achievement data which includes test scores, grade point average and
failure/retention rates; behavioral data which includes disciplinary
referrals, attendance and placement in alternative programs;
participation in curricular énd extra-curricular activities; recognition
and achievement awards relating to citizenship-type awards, curriculum
and athletic accomplishments.

Is faculty, student and parent awareness sessions where people learn
about sEEo’_ol ‘climate. I ]

Is the assessment of the school's climate. The survey asks the people

to share their pe_rcepaons‘ ;ﬁ:views as they see the school, its program

and its operatiori through the use of the Windward School Climate Assessment
Scales. There are no right or wrorg answers. It is merely a reflection of
people's reality as they.see the school.

The assessment plan at the elementary level includes all grade 4, 5, 6
students, professional and classified staff, in-addition to a large sampling
of K-6 parents. .See Windward District's Elementary School Climate
Assessment Scalé - Appendix A.

Secondary students in grades 7-12 are assessed through a representative
sampling of the school's target groups of. students served. Professional
and classified staff and parents are also included in this survey.

‘See Windward District's School Climate Assessment Scale for Aduits -

Appendix B.

Part A of the assessment scale has to do with General Climate Factors:
Respect, High Morale, Opportunity for input, Continuous Academic and
Social .Growth, Cohesiveness, School Renewal, Caring and Trust.

Part Bco:aiéiﬂn'.s items related to the p}ogram determinants. These
determinants relate to the.learning environment, program support and
structure, rules and reward systems.

R R T o . «

Part C {tems relate.to the process determinants. These determinants

incltide:the opérational processes such as problem solving, conflict

resolytion, effective communication, effective teaching/learning strategies

:und'wa'ys in'which schoojs improve their school goals and plan for their
ture. , :

s - b

Part D relates to material r%sources and suitability of school plant.
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Step 5:

Step 6:

Step 7:

Step 8:

Is the Erioritizin? and brainstormin? sessions. School climate assessment
survey profiles alongside baseline ata serve as a basis for school-level

decision making.

Now we come to a critical process which involves the input of everyone
connected with school: students, professional, classified, certificated
staff and parents at a meeting set aside for a priority setting activity.

All of these peopie come together to make their input and select through
consensus’ the-priority determinants which they feel will have a positive
impact on their school.

'Afte;‘ lookit;g at the determinants, the school identifies positive practices
and brainstorms other ideas which have the potential of making a positive
impact.on the school. '

The following questions are considered in prioritizing the determinants:

1. Which of the climate determinants are presently naving
a positive impact on the school's climate which you fee!
should l?e cpntinued and expanded?

3. Which of the climate determinants, if strengthened, have
the potential for making a positive impact on the climate
of the school? ‘ . .

3; Which determinant is not yet functioning well, but
if strengthened, could have a positive impact on the

school's climate?

Is task force formation. People volunteer to serve on task forces.

task force initiztes activities, projects, and programs to influence
positively the determinants selected. Task forces are working artion
groups and'not Fecommending groups. '

na formative evaluation. Each task force

Is thetask force management a
elops”an ‘act an. “tas rce evaluates Its own effectiveness

evelops an action plan. Thi
and shares its results’ with everyone.

is the ‘sumfiative avaluation and r .- The perceptions of students,
prot al-statt, “classified support personnel and parents will provide a
profile gf the'schoot. " This will serve as, a.thermometer: for school improvement
on.-,a,q;a;n'_iiugji*t;ui,s,;,‘fhls:.dati along with other school achievement data
‘will serve 3 & banch:mark-and guide improvement efforts to be initiated

at the school level over a three-to-five-year: period.
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School Climate Determinants

-Program Determinants

Process Determinants

Material Determinants

Active/Varied Learning
Envlronlnents

Flexible Curriculum and
Extracurricular Activities
Support_and Structure
Appropriate to Learner's
Maturity

Rules. Cooperatlvely
Determined

Varied Reward Systems

Problem Solving Ability/
Involvement in Decision
Making

Improvement of School
Coals (School Portrait)

identifying and Working
with Conflicts

Effective Communicftions

Effective Teaching and

Adequat2 Resources

Suitability of School
Plant

Learning Strategies

Ability to Plan for the
Future

Power of Positive Students (POPS)
Respect for Others and Self in Education

The determinants’ are-divided into three major categories: Program, Process and
Materisl ‘Detérminaiits. - Under each of these major determinant categories are listed
Teatures that: comprin the "schooling process. .

There are. fcurteen featuros of a school's operatlons that largely determine the quality
-of the factors and goals that comprise climate. it is by improving these fourteen
det:rml:dants ‘that ‘school improvement: projects can most easily be developed and

eva uat ‘

It ls the lnteractlon of tha features under Program, Process and Material Determinants

~ which.to. large/degree affects the positiveness or the negativeness of the Ceneral
" Climate! ? rs’of respéct,-continuous academic and social growth, cohesiveness,

" trust,. qa'n'ng.{ gppo’rtyﬂmcsﬁfor lnput, hlgh moralc and school reénewal.
r«,‘ S: - .

" Note that th llitlng of ’inmus of the detcrmlnants provldes space for additional items
that might be nmifvtoxparucum school. :

}, 2

In the following pagcs “each’ detfcrmlmnt is described and examples are given to show
what mlght be cxpected for e:ch program, process or material determinant.
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Program Determinants

1. Active/Varied Learning Environiment: Many and varied types of pregram,
instructional strategy and activity are utilized.

2. Flexible Curriculum and Extracurricular Activities: The pace is different for
different students and the options to participate in extracurricular activities
are geared to different needs of students.

3. Su%?rt and Structure Aggmeriate to Learrier's Maturity: The school has
teachers and s ministrators who help studerts learn.

4. Rules Cooperatively Determined: The entire schooi takes part in developing
and working out the rules for the school. In addition, those rules are fair.

S. Varied Reward Systems: The school recognizes good performance by students
and teachers alike. It also provides for different ways in which students and
staff can succeed.

_Process Determinants

1. Problem Solviggl Ability. Problems are recognized and a set of procedures
exists to deal wit se problems.

2. Improvement:of S { Goals: The school's goals and directions are understood
by all, and those gqais and directions are developed with the help of students,
staff,‘;pjrynl‘g “and community.

3. ldenti;z‘ill_\g and Working with Conflicts: Conflicts are accurately identified and
effectively wor on.

3. Effective Communications: Feelings and ideas are exchanged ozenly and
understood.

S. Effective Teachir '-;Larnirg Strategies: Teachers know what and how to teach,
the community supports new teaching apnroaches, and the school encourages
students to. help each other learn.

6. Ability to Plan for ;t}\e Future: Students, parents snd staff make input to the
pr!na‘pal in acviﬁﬂ ping the school's programs and budget, which relates to the
Immediate and long=range future.

attitudes are more effective: léarners and "doers."

_Material Determinants

S T L R
%’;‘Tﬁeschoolhu sufficient staff and teaching materials.
#/dnd other-ictivities’away from school.
) e .3

~
v

R O T .

ity of: farit: <School bulldings and grounds provide enough space
; -tsaching and Ere-kept ciean; Students and staff are proud of their buildings
andgron ,.-E i.ﬁﬁ‘:?ﬁlpk&p then attractive.

‘

s B
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7. Power of POsitivtgtﬁ;jent‘:\°(POPS)‘: Is ‘an instructional upproach to strengthening
persons from within:with:an- N ATT!TUDE." Students and adults with positive




Program Determinant Activities

ACTIVE/VARIED LEARNING ENVIRONMENT

1. School uses community as classroom activities, project work, outdoor education
activities, independent study program, excursions, etc.

2. Students are provided many opportunities for direct application of learned concepts
and skills as part of classroom instruction.

3. Student input in determining own needs and in planning for learning is encouraged.

FLEXIBLE CURRICULUM AND EXTRACURRICULAR ACTIVITIES

1. There is continual assessment, restructuring and adjustment of program and
activities in response to student needs and interests.

2. Special efforts to involve the uninvolved in activities. Expansion of extracurricular
activities to accommodate special interest of ethnic groups, outgroups, expanded
intramural programs, etc.

3. Opportunities enabilng students to pursue their interests in a variety of settings
such as independent study programs, advanced placement, computer study, etc.

SUPPORT. AND. STRUC:!'URE APPROPRIATE TO LLARNER'S MATURITY

1. Administration rnd staff are suppo:;tive of differing student needs and look for
effectivé ways to help students learn. , ’

2. There are school programs, activities and processes to accommodate group as well
as special target groups who.need supplemental support, e.g., group counseling
in such areas as alcohol and drug abuse, pregnancy prevention, self-concept and
self-esteam enhancement.

3. Student ltiput and involvement are solicited and needs accommodated.
RULES COOPERATIVELY DETERMINED

Yo

1. Studert and staff are s gélv;d in wrltir;g and publishing the student handbook.

There is periodic revision of rules.
2. People in the school jfoel !gt!at'thg rules sre applied fairly. Y
3. Sti.!de'hts ll'ld adults mﬁdol desirable school behaviors.
VARIED REWARD svs:;ég;, -

1. Students have inp,*,: faddback.and.numerous opportunities to succeed and to be
recognized:in many a.id:varied areas such as recognition bulletin boards, “student
of the. w N:,-":Go‘b“ql Citizenship Program, “thank you grams," positive call home,
homerogm:af. the . weel; <etc: . . - :

i " . . ‘. .
5, > . B A
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2. Thgn;iﬁ;reiqrﬁ‘;gy]gi%ié‘jﬁdude opportunities for growth, greater responsibilities =
and. recognition for darned achievement. . n

3. Pe‘opl!olln;th’c‘;sg\t:pql know and behave according to the standards of the school.
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Process Determinant Activities

PROBLEM SOLVING ABILITY

1. School has a clearly identified process for channeling problems with a mechanism
for solution finding, implementation and evaluating its effectiveness.

2. Problem-solving processes and its applications are taught and practiced in school.

3. All role groups (students, professional, certificated and classified staff, and parents)
work together to make the school a better place.

IMPROVEMENT OF SCHOOL GOALS

1. Systematic procedures for soliciting input on school improvement priorities from
role groups.

2. Task force groups develop and implement school improvement activities based on
school determinant priorities.

3. Assessment resuits of school climate, student achievement and behaviorai data
as well as in-school data are used to diagnose and strengthen tie school's p.agrams.

IDENTIFYING AND WORKING WITH CONFLICTS

1. Conflicts within the school are resoived constructively with input from people
involved.

2. People in the school feel that the process for working out conflicts is fair and just.
3. People feel that ther:'o are opportunities for their ideas to be heard.

EFFECTIVE COMMUNICATIONS

1. Partnership of SCIC, PTA and SCC exists and facilitates effective communications
in a variety of ways.. ,

2. Effective use of faculty meatings for open communication.
3. Parent-child conferencing program exists.
EFFECTIVE TEACHING-LEARNING STRATEGIES

. .

1. Parucimﬁoﬁ?ip th indlvidual professional growth program where teachers and
admihisii'lt_p(\s;ypg‘mdectbdr;}capaqntia so that services to pupils can be improved.

&

2. Student:gosis ardobjectivies-are defined as part of the curriculum.

R o ‘:.;45,, . .
3. There i continual assessment, restructuring and adjustment of the instructional
pmgram,ndacﬁ:itiu in;response to learner neads and interests.

*,

: HEL R LT s w .
LN Tuchiﬁ‘thégqmg.«the,‘sdml. use different strategies to increase learner

- achievement in.pérsohal;.soclal, academic and career competencies.
S T




ABILITY TO PLAN FOR THE FUTURE

1. There is a systematic process by which staff, administration, parents, students
and the community input is solicited and prioritized to give direction te school
improvement plans over a-3-to-S-year period.

2. There is within the school a leadership network for planning and carrying out
improvement activities.

3. Thers is a systematic process for review and evziuation of immediate and
long-range future.

POWER OF POSITIVE STUDENTS (POPS)

1. Use of role models who have surmounted personal handicaps credited to positive
thinking.

2 There are many and varied opportunities for students to achieve success and
to be recognized. :

3. Positive reinforcament techniques are utilized by everyons in the school.
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Material Determinant Activities

’ " ADEQUATE RESOURCES

1. Existence of a variety of resources to support and encourage creative learning
experiences.

2. Existence of a variety of manipulative and audio-visual materials to accommodate
active learning.

aw

3. Extensive, organized use of community resources where students go to the resources
and the resources are brought to the school.

SUITABILITY OF SCHOOL PLANT

1. The school plant provides learning areas to accommodate different kinds of
learning.

2. The school plant is attractive and aesthetically pleasing.
3. Provision for maintaining attractive landscaping, clean buildings and grounds.
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Appendix. A

Elementary School Climate Assessmng _Scale

.
PN
3
'Q

'] g J;{, N
— G P T AN~ 4, .}" M T 2 74 SIS N
. \g,/‘v.gg 5 3‘; Py K, Y [ N 2 .
L e ~at s dpoak Y ) A TR
abelbrn, B, AU QWMM\MQ{QW ')."fﬁ-i.,scr.&z:“‘w“ TEEI R - - 5




wWindward District's Elementary School Climate Assessment Scale
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13. Teachers ask students for their ideas to
make !carning fun,

14, Students that'need extra help from the school
actually get that help.

15, Teaéhc}'o: tbpc':,xd about the right amount of time

" teaching readingto the class.
8 Part It ‘

16. 'l‘uchou .try to understand how students feel
about things. .

17. Studcnn like tho way thio school is run.

18, Thoro t. onouth chu\cc to meet other students
and bocomc friends wlth them.

19. 'rucl;ou make. studcuto (nl lmportant

J ,,., b A ‘e, 7 .

20. Studonto ico\mt on tnchou to'listen to their
oldc of tho mry.

21, It l- ouy to ¢ot to know thc teachers in this
school. "

22, Teachers are pleasant and cheerful in this school.

Part IV
23. Our school buildings are clean.
24. The nchool grounda are sttuctivo.
’w‘ Q ‘ e "
: 'MCLS. Enough toxtbook Qt., nvaudblo ‘when -tudonto
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Some- I Don't ’
Always  Mostly times Never Know :
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26. There is enough counseling help in our
lchool to help utudcntl with problems.

i

‘21. Studontc get to o on excur-ion- to learn
more about a-topic.

28, Supplhi uu! otﬁer mtterhln are-available
. when tueluu need them.

5.'*-

- »

; 5‘:? .29, Expnttc" f ’m the commiunity ate called
; upon’to talk about topicn of interest to .
o students.
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Appendix B

School Climate Assessme.t Scale for Adults
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WINDWARD OAHU DISTRICT

SCHOOL CLIMATE ASSESSMENT SCALE

Adapted from the CFK Ltd. School Climate Profile
Copyright 1973
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What | °
What Is: 8 Should Be: ;;1‘.24

laiBicipiE§alslc
Part A ' g ) .é
General Climate Factors ' o 18
3
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Respect: {

1. Teachers treat students as persons.

2. Parents are considered by this school as important partners.

p—y L
Vo

3. Teachers in this school are proud to be teachers.

4. Our principal is a good spokesperson for the schanl's
interests and needs.

5. Students can count on teachers to listen to their side of the story.
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High Morale:

6. This school makes students enthusiastic about searning,
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7. Teachers. have izridg in’this school and in its students.
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8, Attendance is good; students stay away only for good reasons.

9. Parents, teachers, and students would defend this school's

program if it were chalfenged.
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10. I like being a part of this school.
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' What Is:

o

C

D

E 3A

What |
Should Be:

@

o

Cc

D

Part A
General Climate Factors
{Continued)

Much of the Time

Sometimes

I Don't Know

Much of the Time

Sometimes

Opportunity for Input:

o 11. I feel that my ideas are listened to in this school,

12. When important decisions are made about the programs in this

R % - 3. A

school, I, gcrsonallx, have heard about the plan beforehand. I

13. Important decisions are made in this school with representation
from students, faculty,-and parerts.

14, When' all is said and done, I feel that I count in this school.

Continuous Académi_c and Social Growth:

—_—_—_-———_—_'——

16. Teachers in this school are seeking ways to improve

teaching and learning.

17. Students feel that the school program is meaningful to their

present and future needs.

18. The px'im:ipa.l~ is growing and learning; he or she is seeking

15. Teachers are intereste;l in school activities. |
new ideas. J

SRR SR S

19. Regular opportunities are provided focr parents to be involved
in examining new ideas.

e

Cohesiveness:

20. Students would rather attzad this school than transfer to another,

~ 21. Admiinistration and teachers work together toward making

the school run effectively. ¢

22. Differences be_:éwség’fa_'z'hlfy.aﬁnd students are considered

to contribute to“the"!ri"éhneis‘ of the school.
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I What
What Is: Should Be:
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1
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Part A
Ceneral Climate Factors
(Continued)

I Don't Know
on't Know

Never

Much of the Time |

Always

Much of the Time |
Sometimes

Always

Sometimes

Never
iz

School Renewal: I

&,
P AL

24, When a problem comes up, this school has set procedures
for working on it.

25. Teachers are encouraged to try out new ideas in their
classroom.

T

o

26. When a student comes along who has special problems,
this school works out a plan to help that student.

« i-!’:z}'r"
S)ious

m
WY

?

27. Students are encouraged to try out new ideas.

. Caring:

28. There is an adult in this school that a.student can always
count on,

A%

—1—+— cn—

ranvsy

%,

o
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29. The principal really cares about students.

30, Students feel wanted and needed in this school.

31. Students {n this school are considerate of one another.

Part B , .
Program Determinants :

Active/Varied Learning Environment: %

32. Students help to decide learning objectives.

33. The school provides students with opportunities to apply

|
|
|
what is learned. :'
|
|
|
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34. Each student's special abilities (intellectual, artistic,
. social, or manual) are challenged.

B X

-
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35. Teachers use different kinds of teaching materials and
techniques.
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- ' What
: What Is: g Should Be:l
| o
: jalslc|pled alBciplE
: £ £ 3
T Part B I o Qo 5 3
;s Program Determinants l o, % ol |2
e (Continued) S E § < g & o
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Flexible Curriculum and Extracurricular Activities: . f.».
36. The school's program is appropriate for all ethnic groups. H o
37. Teachers try out new ideas and programs. 4 -1 I 7
38, Students have different ways of meeting course requirements, e <
39. Teachers modify their lesson plans on the basis of student "ff
suggestions, . I ¢
- - - . &
r 40. Extracurricular activities anpeal to each of the various ] "Q
groups of students. ‘}
' . K
3’ - ! 2
3 Support and Structure App:ropriat'e to Learners! Maturity: i g
| i
o &
’ 41 The school's proyam encourages students to develop initiative. T C:
b4

42. The needs of a f‘cw students for close supervision are met
without making those students feel "put down.'

o,
.
!
K

s

43, The administration is supportive of students.

e eyt
3
:—L- b snmms
x 3.
0y

44. The administration is supportive of teachers. ;‘
i G
- 45. Faculty and staff want to help every student learn. %
o i ; 3
{; ‘ Rules Cooperatively Determined: :,f’
P | 46. The lchdol'-\opc:ates under a set of rules which has been worked ;
v out with students, teachers, pareats and administcation 5
&’ ) all participating. %
-t - - N “1{
‘ 47. Teachers and their students together work out rules ! §
o governing behavior in the classroom. ; @ oF

J

’ 48. Puniahment is fau- and related to violations of agreed-upon rules. l e
'i' 2 i - %
> : . AT
.KC Studentrobem theachool's rules. . I “
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Varied Rey&ar& Systems:

50. Sgdents know the standards used to evaluate their work in class.

51, Teachers u:e're:g_gnized by the school for good traching.

52. The principal lets students know when they have done something '

pa.rticnlatly well. I

53. Student's get positi_'ve feedback from their teachers when
they have done something well,

Part C
Process Determinants

Problem Solving Ability:

54. Problems in this-school are recognized and worked upon openly.

open to me to get the problem worked on.

56. The admimztratxon of this school examines a lot of dﬂferent
solutions first before oeciding to try one,

=3

57. In dealing with pi-oblen_u, ideas from various ethnic and
minority.groups are sought.

58. People in-this school solve problems; they don't just talk
about them. .
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55. If I have a school-related problem, Ifeel there are channels !
;
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59. 1 know lomothing o£ the goa 8 tha* this school has set for the year.
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61. The goals of this school are used to provide direction

S
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for programs.
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Identifying and Working witl; Canflicts:

63. In this school, people with different ideas or values get a

chance.to be heard.

-

64. There are procedures open to me for going to a higher

authority if a decision has been made that seems unfair.

This school believes there may be several solutions to
most problems.

65.

66. In this school, the principal tries to constructively deal with

conflict.

Effective Communications:

68. Teachers feel free to communicate with the principal,

69. I feel the teachers are friendly and easy to talk to.

70. Teachers are available to students who want help.

71. There is frank and open communication in our school between
and among different groups (administrator, students, teachers,

parents, classified staff).
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‘ Effective Teaching- Learning Strategies:

72. The teachers in this school know how to teach as well as
what to teach.
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73. When one teaching approach does not seem to be working
for a particular student, the teacher tries another.

$
5.7
3.
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.. 74. This community supports new and innovative teaching
: ' techniques.

75. The school encourages students to help other students with

their learning activities.

Ability to Plan for the Future:

|
|
|
1
|
l
|
|
|
!
|
| |
76. The principal consults teachers, parents and students |
1
1
1
|

to make judgments about the school's budget.
77. Qur grincigl is an ''idea'' person.

78. Parents and the community have opportunities to work with
school officials on things they would like to see happen in

the school.
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79. Parents, staff and students are actively involved in planning
school improvement projects.
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Adequate Resources:

80. There is sufficient staff in this school to meet the needs
of its students.

81. Instructional materials are adequste for the school program.

82. Curriculum materials used-in this school give appropriate
emphasis and accurate facts regarding ethnic and minority
groups.

83. Students have opportunities to learn through field trips,
work-study arrangements, and the like.

Suitability of School Plant:

84. School buildings are kept clean and in good repair.

85. This school has the space and physical arrangements needed

to carry out its programs.

86. Students and staff are proud of their school plant and help
to keep it attractive. .

SNt Ead SRS SURIND KA SIS SNl I S-SRt SENNS SRR

87. The grounds are attractive and provide adequate space for
physical and recreational activities.
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Task Force Management

ORGANIZATIONAL PLAN .FOR

SCHOOL CLIMATE IMPROVEMENT

SCHOOL

1 CLIMATE

1 IMPROVEMENT

COMMITTEE

DETERMINANT

’2 TASK FORCE FOR

PROJECT #1

o

—

<

DETERMINANT

s TASK FORCE FOR
PROJECT #2

—

—

DETERMINANT

| TASK FORCE FOR
I~ PROJECT #3

EACH TASK FO

e

RCE PLANS, ADMINISTERS, AND EVALUATES ONE CLIMATE
IMPROVEMENT PROJ?CT.
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A

A.
8.
c.
D.

A.
8.

III. SCIC
task

A.
8.

SCHOOL CLIMATE IMPROVEMENT COMMITTEE

SUBJECT: FACILITATING TASK FORCE ACTIVITIES

I. FEEDBACK

Share Prioritization Workshop evaluation summary
Analyze participants evaluation

Identify area(s) of concern for follow-up

Organize evaluation data and develop strategies to
share results

II. PLANNING FOR TASK FORCE MEETING

Organize date, time, place for SCIC monthly meetings

Plan dissemination sfrategy to all participants including
department heads, grade level chairpersons and other target
groups '

SCIC members volunteers to join the different determinant
groups to establish a communication network

Publish volunteer name 1ists by determinants

. Publish brainstorming ideas by determinant groups

SCIC members will get appropriate 1ist per determinant and
will act as chairperson pro tem to call the first task
force meeting '

will support, facilitate the plans/activities of the various
forces to assure success

Develop a master calendar for the year (dates, time, place)

Hold monthly meetings to assess and support task forces
activities

Communicate with all role groups the progress of the SCIC
and its task forces

. Evaluate accomplishments through Year-End Summary of Task

Force Accomplishments. A copy of this form is to be submitted

to the District Office.




TASK FORCE ACTIVITIES

[. Organization
A. Select a chairperson(s)
B. Select a recorder to take notes, send minutes, etc.
C. Determine date, time and place for meetings

II. Tasks
A. Share published list of ideas/activities from brainstorming
session
B. Chairperson will provide leadership on how to deal with the
content of ideas/activities
1. Alternate ways of doing
a. Look over the list as a total group
b. Subdivide into smaller groups
2. Questions to consider:
a. Is there a way of categorizing the ideas?
b. Consider 1)short term vs. long term goals

2)specific target group responsibilities

vs. total group
3)th1ngs within control vs. noncontrol
4)etc.
3. Solicit input from group as to ways of grouping
4. Select a way to categorize which is acceptable to all
C. Relate consideration questions used in the prioritizing and
brainstormiﬁg activities:

1. Which of the climate activities are presently having a

positive impact on the school's climate and which you
feel should be continued and expanded?
2. Which of the climate activities, if strengthened, has

the potent{a1 for making 1 positive impact on the school's

climate?
3. Which activity is not yet functioning well, but if
strengthened, could have a positive impact on the

schooi‘s climate?

4. Examine pvesent practices which perhaps are not contributing

to'a positive school climate and consider eliminating.

18
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TASK FORCE ACTIVITIES - page 2

D. Prioritize 3-5 activities which the group can agree on.
Look at short term/long term goals and whether they are
realistic, achievable and manageable.

E. Members will volunteer to serve on specific task force
per activity. (Ad hoc)

I1I. Specific Task Forces

A. Select chairperson(s)

B. Select a recorder

C. Additional helpful details for Task Force Management may be
found on pages 6.3 - 6.6 in the Windward District Leadership
Source Book. g

D. Use attached form, Task Force Action Plan sheet to document
strategy and/or activities in detail.

E. Present plan to SCIC and coordinate activities with school's
master calendar.

F. Essential' to gain acceptance and support of plan from SCIC

G. Present ideas and plan to all role groups and solicit cooperation
from them

H. Implement plan

1 Evaluate progress and make necessary changes to make activities
successful

J. Evaluate task forces accomplishments on the results portion of
the Task Force Action Plan sheet which is to be submitted to
the School Climate Improvement Committee chairperson.

[Arirrox: prova c L= . . .
Yamm P TN o akg )
o » e Sy s B ‘m,‘ A
PEs s oo e ;;’I%@ﬁ{»ﬁ.fﬁhxmﬁmﬂgﬁy e %ﬁ’&wﬁ o




-

TASK FORCE ACTION PLAN

DETERMINANT ‘ MEETING DATE

CHAIRPERSON TIME
RECORDER PLACE C s

TASK FORCE MEMBERS: OBJECTIVE: What is it that this task force wants ;
to accomplish? (one objective per sheet)

ACTIVITIES PERSON RESPONSIBLE TARGET DATE RESULTS
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Principal

School Climate Improvement Committee

Chairperson

School

YEAR-END SUMMARY OF TASK FORCE ACCOMPLISHMENTS

YEAR -

DETERMINANTS:

ACTIVITIES COMPLETED AND/OR ONGOING

Completed

Ongoing

(3, ] & (8 ] (2]
- ) - .

OVERALL IMPACT ON TOTAL SCHOOL CLIMATE (NARRATIVE). Perceptions

or Haru Data (Attach data).

COKCERNS/ISSUES/OTHER COMMENTS:




MAJOR ACTIVITIES & FEEDBACK SYSTEM

PARTNERSHIPS & SUPPORT SYSTEM

Determinant
3 P””’, Task Force
ﬂ S /
C
Determinant
I a Task Force
c \
Determinant___|
master Task Force
calendar

|

Year End
Summary

|

Windward
District|
off

—

ice

Develop
Support
System

93
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Intra/Inter

Report
results

Report
results

Report
results

Partnerships SCIC

Role Groups
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'COMPREHENSIVE SCHOOL PROFILE

e
¢
8

"HARD” DATA "SOFT” DATA
BASELINE DATA ' PERCEPTUAL DATA
A. Student Achievement Windward Oahu District
B. Btudenﬁ Attendance . 8chool Climate Assessment
C. Student “Behav"ior Survey of all role groups
D. Student Démo‘graphio Students
R. Staff - Teaching Certified Staff

Classified Staff
‘Administrators
Parents

Provides schools with a comprehensive

8et. of meaningful data to facilitate

imprdﬁgg}ent déqtéfgna at the school level.
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SCHOOL PROFILES
LONGITUDINAL DATA

A. STUDENTS-ACHIEVEMENT

1.

2.

OO sn

BAT

SAT, by ethnicity

OBM Grade 3

Grade Retention

SLEP Exits

GPA, PURM Secondary Schools

Seniors with 20 credits, PURM Schools
Seniors not graduating

Awards

B. STUDENTS-ATTENDANCE

1.
2.
3.

Transiency
DE's
Aversge daily absence

C. STUDENTS-BE}.LVIOR

1.
:.
3.

Suspension
Incident Reports
Dismissals
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D. STUDENTS-DEMOGRAPHIC
1. Ethn;cit.y

2. Federal connection
3. Public Assistance

4. School lunch (free/rgduced price)
6. 8pecial Bducation
6. SLEP

E. STAFF-TEACHING
1. Ethnicity
2. Experience
3. Age
4. Absence

97
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|
SCHOOL DISCIPLIN. PROCEDURES |

Jurisdiction: Guam

Name of Project: School Discipline Procedures

Target Audience: Students, Teachers, Administrators,
Parents

Contact Person: Dr. Ione Wolf

Deputy Director
Department of Education

P.0. DB

- Agana, Guam 96910 <

(808) 472-8901/8618 _

Description of Project: 3
In an effort to positively address the matter of school discipline, i

the Guam Department of Education has developed a Student Discipline :
Procedures handbook. This booklet is now in its third revision and .
printing. 5

The Student Discipline Procedures of the Department of Education
provide a consistent district-wide system for establishing and
maintaining a positive learning environment in the Guam Public
Schools,

The operational philosophy of the Department is to utilize all
possible resources to solve the discipline problems occurring in
our schools. An effective discipline procedure must be
multi-faceted and offer a variety of interventions. The procedures
introduce several concepts new to school discipline on Guam, While
there was no attempt to eliminate the use of out-of-school
suspension, the Department seeks to place it in proper perspective
in relation to the nature, severity, and frequency of the problem.

The procedures were designed primarily for the middle and high
schools. Many of the procedures also apply to the elementary level,

Having clearly defined and commw ated discipline expectations
coincides with effective school search and has proven to make a
substantial difference in the school climate,

38
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Guam

School Orientation, Procedures, and
Expectations

Students, Teachers, Adminstrators,
Parents

Contact Person: Dr. Ione Wolf
Deputy Director
Department of Education
P.o. DE
Agana, Guam 96910
{808) 472-8901/8618

Description of Project:

Guam's F.B. Leon Guerrcro Middle School has developed an
informational folder to be used by its students as any other folder
would be. The gignificant difference is this folder contains a
wealth of student infommation on all four sides. The intent was.to
package and convey- important information about the school to
students in a way that would increase the probability of it being
used and retained.

To accomplish this end, a folder was designed that could be used as
any other school folder, but it also addresses topics such as
school spirit, who owns the school, main office procedures,
attendance, closed campus, change of address and telephone number,
transfer to another school, telephone use, extracurricular
activities, books, passes to/from class, report cards/progress
reports, school services, lockers, the school calendar, student
activities, parties, dress code, articles prohibited in school,
visitors, fire signal, daily classroom operational discipline
procedure, discipline procedures, a place to record the names of
key school personnel, and a place for the student's class
schedule. The back of the folder has a map of the school campus
and a ruler on it.

This project has proven to be very effective in communicating
information to students via a means that is creative and orientated
to the student.
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WNELCOME TO

F.B. LEON GUERRERO MIDDLE SCHOOL
F.B. Leon Guerrero Middie School weicomes you. You sre antearing a school withe
sirong acadsmic program and with & highly competantfaculty sincarely interasted in

young people.
Everything we do at FBLG wiil be {ocused around our school gosis. You will haer
and 300 these many times. |n addition to scademic axceilance. goals includa.

Knowiedge
Seif Respect
Self Control
Seif Discipline
Rupocl ot Others
Sense of Rnpomlblmr
and encourage youto dedicate all your actions tothese goais while you are

¥BLG.
You willfind that this foider answers many questions you might have forcontinued
fultiliment of these goais. Read and keep it 1or continuous referance.
FBLG's colors are blue and white, Our mascot is the Hawk. Be proud of our s¢hool;
::toqoodmdnmmmqumcwmknumiom (oﬂmpmvlng

- SCHOOL SPIRIY

40 three categories:
feliow students, and other officiais of the school.
toaccomplish and has accomplished.

~ or="" 208 logelly required to pa uxn
tw.*::uyamnmm ormor

d Mbtbcgy?mamu‘s npom he vice

l sre ng 1ot
ncipal, heslth counselor; stndance secretary. Wn‘ other dusiness of
Mmmnuwmm ask sl students to
1. The office is open wmwmmummnnoumampu

zammammmwmm»-nm One student

delivering 8 note t ) YNNeCessary crowdi

2. Theoticesres e Rat 8L o imes. Comvoraations shoutd s heid inlow
4 wnonmml the office, piease sign the difice register. You will be met et the

tor Dy of mmummn«mnomm
S, uyouanukntoﬂtmnmorm moomco you should sit

You are expectied to be DAaneolu cuudonl for it

X or iliness or
Juryonmtmmby-m "'"l:%.m Nameumfmboumm
witten m.ncbmmwlmnu

sigmducmtomohmroommwnmmdmm
oblain en admit silp belore going tG ciass. Any sbéence without

2s8n UNeXcuUsed Work miseed may Of may not be mede up dependi
tescher discretion. Wammwmmmwmmm"zgu
' QS!I!OM Us -
FBLG has a closed may not leave the school or its

grounus at any time without the pmﬂuion of the principal or his designetes. You
must stay within dodqmtod SrOAs 0n campus during bresk and lunch periods. A
parent or lsgsl guardian mcummmmwm

CHANGE OF ADDRESS AND ‘I’ELEPHONE NUMBER

i you change youtr address or tohphom . pledse notify the sttandance
secretary st once. Thig s very

i vou are TRANSFER TO ANOTH!!I sc&geg ot

movi nny o m our
counseior and & ekt v o 104 10,YOUDY the artendence secreiary. | *
T!LEPHON! USE .
The use of the school by the students is reserved for emergency cases

only.
EXTRA CURRICULAR ACTIVITIES.
Extra curricular activities include a Student Councl, 1afl and sprin
&dﬁmmr talent show, and monthly special sverits planned by ti

concerts,
Student

B800KS -

Library books and reguier class fextbooks that are checked outby/to students and
not returned or are damaged must be paid for. [t is sach student’'s responsibility to see
that books are cared {or properly. mmomwwmm.mmm to your
cars mmummmmmmmmmm help you

recover it if mispleced.
PASSES TOIFROM cms
Students must have & corridor pass (0 feave & cless. Teschers may give
pmuiothonwv 's 0lfion o counesior's oifioe at their discretion. Auudont
dmum.muwmm
REPORT CARDS/PROGRESS REPORTS

raports witl be sent ot the written request of your bfdﬁmq.wmwm‘ be
tomWMdmmmmakl

progress parents sre asked t0 3ign the slip &
return {tto your teacher withi mm@mmmmmm: scher
canbe a mmbyoonlpwno y

:cnoov. MVICES

mmm-wmmmmwhdnnrnmonmm»hool
and personsl problems. Counesting is pmmnonmm« s sif sbout YOU and;

G
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1. Success and fsilures

2. Courses and grades

3. Plens and decisions

4. Contlicts and hessles

$. Friends and anamies

You may request an eppointment with your counselior by filling out a “request to
saa counsafor” $lip from your homerocom teacher Your homeroom teacher will
forward it to the counselor who will call for you as soon a$ he/she can You snd your
parents are oncoun%od to meet with your counseior
Health Counseling (Nurse)

A registared nurse is on duty in tha hesith room In case of iliness or injury on
campus. the hatlth oflica must be contactad immediataiy. if & student becomes ili
during class. he/sha should be given & pass to the heaith office. The nurse will, in
most cases, contact the parent to take the student home.

1t any medication is to be taken st school, & written note from the physician steting
how much and how often the medication will be given is required. The note and
medication wilf be kept in the office. Undar no circumstances will the nurse give any
unauthorized medicatios.

The

rm libraty is open throughout the schoo! day. it may be ciosed occasionally for

peciat school teating and class Instruction.

ll you want to use the librery during lunch time. & teacher muat issue you s library
pass, good for only one day. Students who leave the library meay not return.

Piease feel free to ssk the librarien for assistanca. You are responeibia for eli
matetiat you check out. Lost or damaged material must be paid for at their
repiacement cost.

Four books may be borrowed for a two-week period and may be renewed once.

Al books muat be signed for before they can be taken out of the fibrary,

Sign your firet and iast name and your homercom number.

Students with gverdue books may not check out additional books.

Studeata who do not conform to the standard of mougmlulnou for others’ needs
will not be permiited to in the Hbrery.

Overdue notices witl be sent {0 the atudent’s homaeroom class. Studants will report
to the library the same day or before school the next da y

Eating at schoo! ia limited to iunch hour and in the camom FBLG has a wide
cafstorium which is shared withthe Sanchez High Schoolatudents. The
school has a federsily approved lunch program. Hot lunches and breakiast daily.
Students who bring their iunches may purchase milk and ast in the caleteria.

Good ublo manners m axpected from every student. The foliowing should be

tn striving \0 mest the needs of all the students. FBLG Middle School has specisl
services personnet available to heip students in their areas of need special
muml.?onednmmor or fucther information, please contact your grade
counselor. -

You will be assigned s locmauhoboglmlng of the school yearfor the purpose of
ltuping yourboo 3, clo!hing. and other ltems. tt is your duty to care for your locker.
Unde” no combinttion be shared with other students.

Ge' ntuﬂ', materials ior your momlng class when you arrive in the momiag, and
materials In the afternoon ciasses during funch period. You should not lsave
classes 10 go 10 your tocker except with permission.

1984-1988 SCHOOL YEAR SCHEQULE

August 22 Students report
October 28 End of first quarter
October 29 Begin second quarter
December 24-January 8 Christmas Holidey
Janvary 17 End of second quarter
Jlnullgl Begin third querter
March End of third quarter
March 2§ Bugin fourth quarter
June & End of fourth quarter
STUDENT ACTIVITIES

The Student Councii fs mede up of efected officers and one representative from
each homeroom. They pisn activities that the atudents will undertaka for the whole

year.
PARTIES
"Awmn wilt be on & school-wide basis. Individual classroom parties are not
sllo
Students who sre ldmmmnllvoly disciptined prior to an activity are seciuded in 8
ryom designated as Study Hail.

DRESS CODE
*BLG Middle Schoo! st

conduct. Ali studentsare oxmbmodmc y and in good taats. Clothi
be comiortadle, nmoprmo mmmmwmamw toothers.
must observe and mainiain hesithy personat hygiene.

ARTICLES PROH!BIT!D IN SCHOOL
Problmurm sach yoor besause students bring articies which are hazarde to the
oho mhmmmmwtmauchu.:y”

knives, radios, computer games, cassette recorders, cameras,
oochoohvm be confiscated and returned to the parent at his/her request.
P mmommmdvti’tgws:omt visit the school. They must,
are 0 school. m
however, check in at the office. v
Students are not allowed to bring younger broyer= ziva sisters to school with them.

FIRE SIGNAL
, YOu should:
manner according to directions glven by the

thoulc

aum. tu
brought

When the fire slarm aystem is ru
1)} Leave the buliding in an
teacher.
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l: lC misbehsvior in 1. First three referrals
; hails, calereria, ] ] 53

2) Goto a distance of et ieast 100 feet from the nasrest buitding end remein there
quietly until the school baeli rings thres (3) consecutive times to signe! return to
normal actinty.

F.B. LEON GUERRERO MIDDLE SCHOOL STAFF
Principal

Assistant Principa!

—8th. Grade Counseior

7th. Grade Counselor

Bth. Grade Counselor

Nurse

Librarian
Personal Property of:

Fuil Name

“Grade & Section “Homeroom

DAILY CLASSROOM OP!RA‘I’!ONM. DIQCIPUN! ”OCEDUR!

The daily classroom operations!
tha severity and frequency of the violation. lnmon'cuu.tmm
probiem should be taken by the.tescher involved,
un:uccua atiempts by the m:ommumm
referrsd 0 the counselor. Thass oifeases include behaviors such as gum
chewing, sieeping, dirty looks, smart mck answels, wowlng wm ang other
annoying but minor otlenses.

Certain behaviors would warrant . ‘immediate referral: Tm bohmou would
include but are not fimited 20 offenses as defined under the Guam Criminal end

rrectional Code, t0tal insubordination, swelring at the teacher, loud

umamuumnwoumumommsmwouymn
poscen gestures, delacing prouny and lum campus, dusing school hours
ut permission.

Referrais are accumulsted ag ouuund mwm Procedures for the

Department of Education.” Cau the office if you want more lnformallon about it.

DISCIPLINE PROCEDURES :

The inliowing situations lustrste wu of studert mm would result in
discipling 3 . should they occus, and what action might be. if you
have q mcboutmyofm please contact unacllool Wae feel it is important
uumuamummmundmmmmm that stucdents ere not
disciplined without prioe knowledge - that bonaviov unaccepladle. Al
n:umlno moomawmbodocmmmdiummapml or possible
maximum

pe dependi

tomolv’?lg:

After three {3) documented
students should be

SITUA POSSIBLE MINIMUM POSSIBLE MAXIMUM
1. Minor Classroom
Probiems
e. gum chewing 1. First 3 cfenses Advisement & other action
b. slesping taken by teschars.
¢. dirty jooks 2. Third offenses Referral for counseling.
d. smart sleck 3. Fourth offenses Paremt conferencs
answars [l .
o. harass! 4. Subsequent ofienses
others, elc.
2. Msjor Classrsom
Problems
e. outright retusal 1. First referral
1o obey tsachers 2. Second referral Up to lm (5) day: in Opporo
b. insubordination nuy oom. Mandatory
c. obscene gea- conference.
‘wru or swesr- 3. Third referral Upm 10) dmln Op-
d. o?mno ian- y Time. Mcndnory
guage with -conhnm.
abusive inlent
e. defacing, dam-
oglng troy- 4. Subsequent referrala Out of school suspension
Mmﬂv for up to ten {10} dayt
0f
f. ﬁavﬁ clags
Mthom permis-
slon
g. theft
. behavior which
totslly disrupts
g‘lum ¥
org-
ory, ches ng.
ofc.

Q Inor Ot ol Closs
w.mlnqs plven, Documen-

. [ o
s M .. - - S P v .s,-.w Va ‘)A £ -
O RPN S g

pus
e. tardy to any
class

restrooms 2. Fourth referrel
b beingin any eree

designated off 3. Fifth referrat

limits to students

etc

4 Subsequent referrals
. Major Out of Class

Problems
8. insubordinetion 1 Firstoffense
b. obscene gos-
:uru or sweer- 2. Second offense
ng
C. obscene lan-
guege with
abusive intent
d. leaving campus 3. Third offense
without permis-
sion
. defecing prop-
ert

y
. opening enoth-
er's jocker

-

4. Subsequent offenses
. Causaes for Imme-
diate

8. disruption of ed- Referral 10 office
ucation program Parent conference-
in or out of suspension.
classroom

b. possession of  Relerral to office

weapons, drugs. Parent conferance-
alcohol or ex- suspension.
devices

plosive
C. offenses under Relerral to office

the Guam Crimi- Perant zgnmonco-

e. vandalism (des- Refsrral to office
truction of

Perent conterance-
school or per-  suspension.
sonnel property) Repair or

replacement

Others
8. eeling & drink- Eat & drink in
lng in prohitited cafeterie under supervision

b. Wowing food or Supervised clean-up duty.

titteri

e cut‘ingin Hne  Gotoendoftine
d. ru Supervised junch time

|n9. 'ouag piay
oft cam,

feferral to parent.

CLASS SCHEDULE

Three documentation.

Mendatory perent confer-
ence and counseling.
Mandatory perent confer-
ence & counseling. Oppor-
tunity Room end/or Setur-
day Time.

Out of school suspension.

Mendatory perent conter-

ence end counseling.

Mendatory parent confer-

ence and counsaling. Five .
deys in the Opportunity

Room end/or Seturday '
Time.

Mandatory pereant confer-

ence and counseling. Ten

deys in the Opportunity

Room end/or Saturdey

Time.

Qut of school suspension.

Referral to lew enforcemsent.
Referral to law enforcement. .

Refarr i to iew anforcement. -

Refsrral to law enforcement.

Parent contact.

Parent contact.
Parent contact.
Parent contact.

Parent conference with
agreed-to-action.

Period Subject Room No.

Teacher -

%,

In Tuesday and Thursday, the schedule goea §, 6, BREAK 3,4, LUNCH, 1,8nd 2.
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{. inappropriate  Counseling with student-
display of affec- parent contact.

tion on campus
g. smoking, pos-  Confiscation, parent
sesslonof to-  contact.
bacco, smoking
srapharnalis
h. instigati Referrat to office-
fights, intimi-  parent contact.
dation, verbal
threats
FIAE DAILL EXIT
MAN PLOON

Referral parent contact

Mandatory parent
conterence.

Mandatory parent
conference.

F.B. LEON GUERRERO

STAMRCASE

—1
we

SANCHEZ faLc

CAFETERIA

- e —

PARKING
Lor

-u3T COPY AVAILABLE

Students will be subject to exclusion from school activities based on certain
behaviors We feei strongly that it 18 a reward tor good behavior to attend certain
school functions.

SITUATION

1 Any behavior which resuits in a

referral to the office

EXCLUSION
1. The next school activity

2. Three (3) suspensions 2 All remaining school social
activities,
3 Possession of or uss of alcohol or 3 Al remaining school social
drugs at schoo! or related school activities
event,
MIDDLE SCHQOL
"y
/~\ STARCASE
FINE DRILL EXIT j — s
LOWSA FLOOA [ - I g
~ ‘ —‘
t 0w 0
f-r-"l | PP S SEY 3
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ATTENDANCE PROGRAM

Jurisdiction: Guam

Name of Project: Attendance Program

Target Audience: Parents, Community, Administrators, ard
Teachers

Contact Person: Dr. Ione Wolf

Deputy Director
Department of Education
PnOn DE

Agana, Guam 96910

(808) 472-8901/8618

Description of Project:

The computer attendance program piloted at John F. Kennedy High
School during the 1984-85 school year is now fully implemented at
that school. This nrogram, along with the hiring of more .
attendance. officers, has been responsible for reducing student
absenteeism at this school. The Department has increased the
number of attendance officers to thirteen. All of these officers
completed a three-day training program in August designed to
standardize the procedures they use to deal with truants.

Attendance aides have recently been assigned to all of the
secondary schools. They are responsible for calling parents of
absent and truant students to determine the reason for each
student's absence. This project is designed to increase parental
awareness of their children being absent from school without their
knowledge.

Plans call for implementing the same program at George Washington
High School beginning the second semester. The Suam Police
Department has been using the attendance information to assist them
in their role as well.
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Guam

Homework Hotline

Target Audience: Parents, Commuiity, Administrators, and
Teachers ‘

Contact Person: Dr. Ione Wolf
Deputy Director
¥ Department of Education
: P.O. DE
Agana, Guam 926910
(858) 472-8901/8618

Description of Project:

In order to help parents and children with homework and
¢ school-related skills, the Department has established a telephone
- assistance project, Homework Hotline, that links the classroom
. efforts of the teachers with the home activities of students and
- ‘ parents. This.effort is intended to increase communication between
y the home and the school in an atmosphere of mutual support rfor our
children's educational progress.

A team of highly competent and qualified teachers staff a bank of
telephones located in the central office from 5:00 p.m. to 8:00
p.m. three (3) days per week. The teachers have access to
virtually all adopted texts used in our schools as well as
supplemental materials. This program is now in its second year and
is highly successful.

o Vo



SATURDAY MEETINGS WITH PARENTS

Jurisdiction: Guam

Name of Project: Saturda, Meetings with Parents

Target Audience: Parents, Community, Administrators, and
Teachers

Contact Person: Dr. Ione Wolf -

Deputy Director
Department of Education
P.0. DE

Agana, Guam 96910

(808) 472-8901/8618

Description of Project:

This was a new program which began in fiscal year 1984. The
program focuses upon the Director and Deputy Director of Education
making themselves available to meet with parents on Saturday

' momings. .The purpose is to afford parents an ongoing opportunity
to express concerns, needs, and comments about Guam's educational
system,

This experimental project is designed to establish a solid
communication link between the parents and the Department's
leadership. To date, the program has been minimally successful,
but it is expected that more parents will come forward with their
coments and suggestions on the educational needs of the territory
as it becomes more firmly established.
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FAMILY GOALS PROJECT

Jurisdiction:
Name of Project:
Target Audience:

Contact Person:

Descripticn of Project:

Objectives:

hawaii District, Hawaii
Family Goals Project

Teachers, administrators, Board
Members, parents

Ruth wWalker, Principal
Keaukaha School

240 Desha Avenue

Hilo, Hawaii 96720

Lawrence Nakagawa, Principal

Mt. View Elementary & Intermediate
School

P.0. Box 9

Mt. View, Hawaii 96771

(808) 935-1959

‘To involve parents in their children's
reading develcpment; to demonstrate
that involvement by parents during
their children's early schooling is
significant in attaining success in
school, to provide a means for parents
to be influential in the formation of
attitudes toward school achievement.

Students in the ECIA, Chapter I program
were gelected after a review of their
records and test scores indicated the
need for supplemental reading services.

In the Chapter I grant program parent
inwlvement is a requirement. A School
Parent Advisory Council for each
program school participates in project
planning implementation and evaluation
activities. In Hawaii District an
added structured component for
voluntary participation by parents was
developed to help parents in assisting
their children in a family effort to
supplement their reading instruction.

LR Sip==



Activities: Parents become knowledgeable about the
Family Gecals Project and volunteer to
participate. Parents then select one
or more goals to achieve during the
school year.

Teachers assist parents in the
record-keeping process and maintain
individual files for the target
students.

Every week teachers respond to the
report sent in by the parents. For
data collection purposes, the differert
family goals are logged also.

Teachers contact parents by note,
telephone, or visitation to provide
frequent feedback and communication
about the ¢hildren's reading
achievement and other mutual concermns.

Evaluation: An oral interview/personal testimony

method was used in ewvaluating the

. program. Parents' participation at

: school functions and wolunteer

' activities was logged. Weekly parental

logs of student work were recorded.
The result indicated that the program
is extremely successful.

For a more specific data collection
design, the lead-lag time factor should
be a major consideration. The
evaluation method for the continuing
program would need to be goal specific
for each parent or family in the sampie
or population. The data collection
would then be more precise and done for
a longer period. The data would also
indicate that continuous treatment was :
carried out.
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ORAL AND WRITTEN ENGLISH FLUENCY EXAM FOR TEACHERS

Jurisdiction: Guam
Name of Project: Oral and Written English Fluency Exam
: for Teachers
Target Audience: Teachers and Administrators
Contact Person: Dr. Ione Woif
; IR Deputy Director
' W Department of Education
’ - poOo DE

Agana; Guam 96910
(808) 472-8901/8618

“

-

Deacription of P:oject .

The a)am Department of Education has initiated an oral and written
Bnglf.sh testing program for newly hired teachers beginning..

‘ Septdber 1985, The test, Basic English Skills for Educators

(BESTE) ;- ”is :also administered to all currently employed teachers in
the Department upon tecertification. In addition; all

_ administrators. will be given the test during the 1985-86 school

yeat.

The purpbse of the program is to identify language development
needs in instructional and supervisory personnel. The Department
is developing an intensive in-service program to address needs as
identified through test results.
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OPERATIONAL PLAN FOR KOSRAE STAFF DEVELOPMENT

Jurisdiction: Federated State of Micronesia

Naxge of Project: Operational Plan for Kosrae Staff
Development

Target Audience: Policy Makers, School Administrators

Contact Person: Kalwin Kephas

Staff Development Specialist
Department of Education

Kograe State Government

Tofol, Kosrae State

Eastern Caroline Islands 96944

Description of Project:

A STAFF DEVFLOPMENT PROGRAM in the Department of Education will be
established.so:that all staff (teaching.or not) shall take the
opportunity to upgrade skills in their field of study or enhance
their-understanding of: the-Department.and work as a member of the
team' in promoting-educstion in Xosrae. This project will enable
teachers; -principals; specidlists, znd other administrators to
continually obeerve current practices and improve their practices
while working or taking training within the Department. Obviously,
effective schooling is the major vehicle of this effort. Most
trainings will be'by local resources; and outsiders when there is a
need. It is hoped that in the future local resources can fully
take over the training and improvement responsibilities as a result

of this project.

A team consisting of two specialists, a principal, a teacher
trainer, and three master teachers will voluntarily study the
trends of Kograe-education, identify the current practices, set
goals for:training.with the appropriate personnel in the Department
and train-a pilot school-on ‘effective schooling. Training will he
done- in.the moming during: staff meetings so that staff could
critically study the effective schooling approach and implement it
during:-a one’year course. - -

During the course of implementation the team will monitor each
teacher inwolved to check on the progress. Occasionally, the team
will demonstrate on.an effective approach when there is a need for
it, otherwise, a consultant will have to be hized to help.
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The knowledge will then be multiplied to nine other teachers by the
master teachers with the help of the principal and the

specialists. Gradually, the nine teachers and the master teachers

will then pass the technique to the other teachers in the schocls,

either individually or in small groups of three.

“

If the pilot school is effective as a result of proper evaluation,
then the central personnel will move on to a different szhool until
all schools in Kosrae are trained in effective schooliny.
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. : .wemmou/u. PLAN FOR STAFF DEVELOPMINT ‘

/
Activity
Procedures Responsibility ) Participants Timeline .
1
f. Establish Improvement ., Develop. rationale as to the Teacher Trainer Teacher Trainer, Programs ‘
Project importance of project. Coordinator, and SDE August 1985 |
. Develop & cost anslysis for the ) |
project and identify possible p
sources of funding ‘
. Identify project personnel and :
their respective roles and resps. . -
. Obtain SDE spproval 3
11, Assessment and Gosl *
Setting . Delineating instructional needs: Testing and Bvaluation Coord. Principais, specialists, teachers, L
-teachers performance parents, students, prgas. Ccord., Sept.-Nov., 3‘
. Instructional Supervisor, £
-students® schievement ) TEE Coordinator ;’.(i
]
:'.‘%}}
~textbooks and other msterials .
" and equipment E
-3
-facilities and overall leamlng . 4
environment ;}
ho?
-parental and community participa- Parents, chiefs, teacher,
tion principals, students, and outreach e
coordinator Dec. 1985 .
-curriculum development activities Specialist, teachers, students,
programs coord,, curric. writers, January 1986
and testing/eva. coordinator, 1/S .
. Delineating staffing needs: Programss Coordinator
-Certification SDE, Principals, Teachers, and 2
A/C, Y/S October 1985%:%
_ Speciatists, SDE, teachers B
-Student-Teacher Ratio principals, TGE Coordinator, January 1986
Parents, 1[I/S N
- inservice training and other staff Teacher trainer, 3DE &
development activities principals, teachers, and Fehruary 1985 A%
specialists, 1/S E
410
- support systems SDE, TE Coordinator, A/O March 1986 #
Specialists, program coord. L
1/s g
. Goal Setting Instyuctional Supervisor SDE, specialists, I/S, March 1986 }%
~identification of current practices principnls, and teachers) 32
72 Parents, Students T&4E Coord.  April 1986 %
&

-ditouiniu; and prioritizing needs

e

r

ol g
T

May 1986
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111. Training

IV. Project Evaluation and
Recommendations
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. Planning

- creating awareness

- select implementors

- setting expectations

- identify funding sources
. Implementation

- departmental workshops

- consultancies

- higher education

. outside training opportunities

. Review

. ispact evaluation

. Final Project report
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Specialists, T/E Coord.
programs Coord., Principal,
Teachers, parents

Teacher Trainer
June 1986

Specialists, teachers, T&L Coord.
principals, programs Coordinators
teacher trainer

Teacher Trainer

July-Aug. 1986
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T4E Coordinator, Teacher Tr.,
Instructional Supervisor

3.
220,

Princirals, teachers,
specialist, program coord. Sept.

Teacher trainer, TGE Coord., Dec.
and Instructional Supv. 1986
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A PROCESS FOR DEVELOPMENT OF PROCEDURES FOR IDENTIFYING NEEDS AND
DEVELOPING PROGRAMS 70 MEET THOSE NEEDS IN STAFF DEVELOPMENT

Jurisdiction: Northern Marianas

Name of Project: A Process for Development of Procedures
for Identifying Needs afid Developing

Programs to M~et Those Needs in Staff
Development

Target Audience: Policy Board Members, Administrators,
Staff

Contact Person:

—
TR RPN Yot " Iy T4 X200
E SV T 3
R PR A i e 3, i
& . Kl &,

Description of iizoject:

Goal #1: - Develop procedures for identifying staff developmeat
needs. ansuﬁ 'Boataﬁ gmmﬁi.

TR

o
55
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Task 1: Appoint staff development committee with a
S suggested makeup'of one Board member, one parent,
3 ' seven teachers, one consultant and two elementary

5 principals, -

Tagk 2: Review stafi development procedure from
other districts; review current literature and
N research; examine gpecific staff development
problems in Northern:Marianas District; develop
. . draft procedures; -circulate .to staff for review and
- input; develop final procedures; circulate to staff
for review and input; dévelop final procedures and
submit to the Superintendent to secure Board
approval.

Product : Board approved procedure for

identifying staff development needs in
various areas of study.
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Goal #2: Develop procedures for delivery of staff development
programs.

Tagk 1: Commission same committee established for
Task 1 under Goal #1.

Task 2: Follow same procedure as in Task 2 under
Goal #l.

Product : Staff development delivery system.

Goal #3: Identify needs, develop inservice rans (All
tasks to be-in acco ce with approved procedures)

Task 1: Review transcripts of teachers and
principals, seek evaluation reports from rrincipals,
interview teachers and principals; use information -
to identify teachers and principdls ‘needing methods
inservice.

Tagsk 2: Develop-syllabus for a three-day intensive
nservice to orient all staff to the content and use
of new materials prior to implementation in
classrooms, '

Task 3: Develop syllabus fcr long-term teaching
methods ingservice; secure approval with a university
for credit toward a degree and teacher certification.

Task 4: Select and train a teaching cadre for both
the orientation and the methods ingervice programs
for up to 12 teachers, principals or specialists.

Task 5: Establish schedules, notify participants
liver inservice,

Task 6: Revise syllabus for both orientation and
methods inservice to match modifications made in
curriculum description and materials.

Task 7: Establish schedules, notify participants
and deliver i:service.

Tagk 8: Revise syllabus for both orientation and
methods in inservice to match modifications made in
curriculum description and materials.
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Task 9: Establish schedules, nntify participants
and deliver inservice,

Product 1:

Product 2:

Product 3:

Product 4:

Preduct 5:

Product 6:

A list of staff members needing
inservice training in specific content
areas.

A syllabus for orientation to study
content area materials for all teachers.

A syllabus for content area methods
inservice which offers college credit
toward a degree and certification.

A cadre of up to twelve trainers
prepared to offer both the orientation
and the methods inservice.

All teachers oriented to new currlculum
and materials,

All teachers identified as needing
methods in specific area have received
training.
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TEACHER PERFORMANCE EVALUATION ON GUAM: A PROPOSAL FOR A PLAN OF ACTION

Jurisdiction: Guam
Name of Project: Teacher Performance Evaluation on

Guam: A Proposal for a Plan of Action
Target Audience: Board Members, Administrators, Teachers
Contact Person: Lourdes Boyd

162 Bengbing Street

Ypapeo Estates

Dededo, Guam 96912

Description of Project:

The Guam Department of Education could use a comprehensive
instrument to.evaluate classroom teachers. The evaluation
currently in use generates a satisZactory or unsatisfactory rating
with spaces provided for comments by the evaluator and the school
principal. A much more comprehensive evaluation instrument is
: needed if the evaluation process is to provide information useful
for staff development and improvement.

: ’ Evaluation, when used positively, can be a very effective tool for
improvement. While there are many factors involved in the
evaluation process, the proposed project will forus on teacher
perfomance. It will lay the foundation for a plan of action to be
implemented by the officials of the Guam Department of Education.

To be evaluated can be a frightening experience. Teacher
evaluation is a sensitive issue and must be dealt with
professionally and positively. If the evaluation of teachers is to
gerve useful and meaningful purposes it must take into account the
many contextual factors that influence teacher effectiveness
including but not limited to student characteristics, instructional
goals and objectives, working conditions, and commnity
characteristics. Evaluation techniques must be fair, iegal,
efficient, credible,-and humane,

' As Jason Millman (1981) has observed, "To evaluate or not to
evaluate is not the question. We make judgments all the time,
judgment about ourselves, and what we do and about others and what
they do. And we, in tumn, are being judged by cthers. We cannot
escape evaluation. Every choice, every decision---to speak or not

| to use this example or that-——inwlves an evaluation, automatic or

| deliberate, In the context of teaching, the question is not
whether to evaluate but WHO should evaluate? For WHAT PURPOSE?

Using WHAT MEANS?"
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In light of Millman's observation this project is to accomplish the
following ob’ectives:
1) To discuss the proposal with the Deputy Director of Education
and the Associate Superintendent, Secondary,
2) To discuss the proposal with the On 3ite Team Members and
obtain their input, and
3) To encourage the Deputy Director to reinstate the Teacher
Evaluation Joint Board Union Committee for the purpose of
adopting a teacher evaluation instrument.
The folléwing sequence of events is proposed to facilitate the
adoption of such an instrument by the Guam Department of Education: i
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PROPOSED ACTIVITIES

Py ""‘;‘1?‘:&&;{{&&;3": _;\_:‘ ; ;; o

WHAT ' WHO WHEN
Discuss proposal Deputy Director, Asso. Supt., Sec. July, 1985
and- L. Boyd-
?k Deputy Director appoii.cs school
B administrators to Juint Board
&) Committee Elem., Middle, and HS Principals Aug., '85
) , Guam Federation of Teachers
i Executive Director appoints
6 teacher reps. to committee Elem., Middle , and HS Teachers Sept., '85
Committee meets; election of
chairperson and secretary Appointed members, ceachers and principals Sept., '85
q Pl
©  Inservice for committee members
- (See Proposed Agenda) L. Boyd and possibly consultant for
Research, Planning, and Evaluation Sept., '85
On_Going Meetings Commitiee Members Oct.,'85-Feb.,'86
Meeting to finalize proposal Committee Members March, '86
Validate proposal to GFT members
and to school principals Comr’.ttee Members April, '86
Proposal submitted to Director
for approval . Committee Chairperson May, '86
Proposal presentation tc Board
of Education at Board Hearing Committee Chairperson June, '86
Inservice for principals L. Boyd (subject to approval) - July, '85
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CONTINUATION OF PROPOSED ACTIVITIES

: WHAT WHO WHEN
Implementation of evaluation instrument Principals Sept.,'86
? Meeting to review/revise/evaluate Committee Members Sept., '86 and ongoing
’ once a month
~)
s
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OUTCOMES:
1.

2.

‘ 1.
?Aﬁi’ II.
3 III.

Iv.

WORKSHOP AGENDA
TEACHER EVALUATION JOINT BOARD UNION COMMITTEE

September 28, 1986

PURPOSE OF THE SESSION: TO ADOPT OR DEVELOP A TEACHER PERFCRMANCE EVALUATION

INSTRUMENT FOR THE SCHOOL DISTRICT

By the end of the session participants will be aware of the different

sanples of teacher evaluation instruments.

By-the end of the session participants will be aware of the value of

such process.

By the end of the session participants will be knowledgeable of the

research findings relative to such process.

WELCOME : DEPUTY DIRECTOR
PURPOSE OF THE WORKSHOP L. Boyd
TEACHER EVALUATION - L. Boyd

s Importance of teacher evaluation
: Related Research Findings
: Distribution and reviaw of sample instruments

BREAK
Team members share their viewpoints, experiences as
evaluatees,evaluetors

LUNCH

Where do we go from here? Plan for next meeting
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ACTION PLAN FOR HEALTH EDUCATION PROGRAM

Jurisdiction: Federated State of Micronesia

Name of Project: Action Plan for Health Education Program

Target Audience: Elementary, Principals, Teachers, Board
Members

Contact Person: Rioichy Johnny

Science Specialist

Curriculum Division

Truk State Department of Education
P.O. Box 460

Moen, Truk State

Eastern Caroline Islands 96942

Description of Project:

Series of in-service training workshops for elementary teachers in
the area of health education primarily for the implementation of
the Health Education Curriculum grades one through eight.

Existing Condition:

All elementary teachers are required to teach health education and
most of them need to upgrade their skills and knowledge in health
education instruction. .

Desired Condition:

To establish and provide in-service training opportunities for the
instructional supervisor principals and classroom teachers to
up~grade their knowledge and skills to promote better improvement
in classroom instruction and supervision of the Health Education

program.
Goal:

To upgrade the instructional supervisors, principals, and classroom
teachers in health education content areas, teaching techniques,
and supervision of all health activities through series of
in-service training workshops which will be conducted in the eight
(8) diff-rent training slides within the geographical areas in the
State of Truk.
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1.1 Prior to the one~week in-service training workshop for the
health teacher trainers, the following materials will be

prepared.
a. Training Agenda (5 days)
b. Handouts

Lama

¢. Curriculum Guide
d. Supplementary Materials
e. Trainers Information
X £f. Activities
2.1 A consultant will be contracted to provide a one-week
in-service trcaining workshop for teachers and principals in
each of the eight (8) following geographical regions in Truk

State,

Phase I 2.1. a. Northern Namoneas

Phase II 2.1 b. Southern Namoneas

Phase III 2.1 c¢. Inner Faichuk

Phase IV 2.1 4. Outer Paichuk

Phase V 2.1 e. Mortlock Lower

Phase VI 2.1 f. Hail Islands
: Phase VII 2,1 g. Pattiw and Namunwito Islands
. @ Phase VIII 2.1 h. Upper Mortlocks

3.1 The Science staff members and other people from the central
office will be scheduled to visit all the schools (1-2 days)
to assist classroom teachers and also to evaluate the program
for future planning modification and improvement.

3.2 The Science staff merkers will prepare an observation schedule
and assessment tools for use during the school visitation.

3.3 People who will be responsible for schoc” observa:ion and to
conduct the assessment tools will receive one week in-service
training.

3.4 Results of assessments will be collected and tabulated for
possible revision of the curriculum scope and sequence.

3.5 Quarterly reports on all program activities will be collected
and a final report will be prepared and submitted to the State
Director of Education.

gy \

i, 1 H .
“ B o By, Mo e,
i " Y g O S I N L WA IV P
L EE—— c Loag by i g e PR G T By Wi oLe \ .
i CLag s b P E ORI N, o oA R KR ST o, e
I I R N &; AR P ;@;3 R ANy iy fe ARG » - y - s
R T s e R S I G o

o R o




4.0 Action Planning Schedule and People Responsible:
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T&ask Description Personis) Responsible By When
1,1 Identify and Consultant & Science 8/1-9/30/85
Develop train-
ing materials
1.2 Conduct in-ser- Consultant & Health 10/21-25/85
vice training Educator
workshop for
Instructional
supervisors and
teacher train-
ers
2.1 Conduct Reg- Supervisors and staff 11/4/85-2/21/86
ional inservice members y
training work-
shops (8) phases
Phase I  Northern Nam- Science Specialist & 11/4-8/85
oneas Regional Supervisor
Phase II Southern Nam- Asst. Science Specialist 11/18-22/85
oneas and Regional Supervisors
Phase III Inner Faichuk Science Specialist & 12/2-6/85
Renional Supervisors
Phase TV Outer Faichuk  Asst. Science Speci- 12/9-13/85
alist & Regional Sup.
Phase V Lower Mortlock Science Specialist and 1/7-11/86
‘ Regional Supervisors
Phase VI Upper Mortlock Asst. Science Specialist 1/21-25/86
and Regional Supervisors
Phase VII Hall Islands Science Specialist and 2/3-7/86
Regional Supervisors .
PhaseVIII Pattiw and Asst. Science Specialist 2/17-21/86
Namonwito and Regional Supervisors




5.0

Task Description Person(s) Responsible

3.1 Developing mat- Testing Coordinator and
terials and prc- Science staff members
viding needs
assessment

3.2 Conduct assess- Testing Coordinator and
ment inservice Staff members

3.3 Establishing and Curriculum staff
Implementing
school visitation

3.4 Collect and tab- Testing Coordinator &
ulate assessment staff members
data

3.5 Finalizing pro- Testing Coordina*or &
gram evalu- staff members
ation new
expectation for
school year
1986-1987

Resource

By When
2/25-28/86

3/3-7/86

3/1-6/31/86

3/17-31/86

4/1-30/86

Health Education Curriculum Development Project Consultant, Yap

Mental Health Professional, Public Health Services, Truk

Public Health, Truk State

Nutritionist, Food Services Dept., Truk State

Science Specialisc, Truk State

Assistant Science Specialist, Truk State

Chairran, Health Education Curriculum Committee, Truk State
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6.0 Indicator of Accomplishment:

1.

3.

By the end of school year 1986, teachers will demonstrate
competencies to instructional supervisors teaching the Health
Education Curriculum, using resources and materials provided.

Report of the inservice training workshop for the
instructional supervisors will be submitted to the State
Director of Education.

Records of attendance plus final report of the series of
workshops which were conducted will be prepared and submitted
to the SDE.

Reports and evaluation of health program implementation
activities will be prepared and submitted to the SDE.




A MODEL SOCIAL STUDIES UNIT

Jurisdiction:

Name of Project:
Target Audience:
Contact Person:

Description of Project:

Palau

A Model Social Studies Unit
Elementary Teachers, Administrators
Hermana Umetaro, Instructor

Palau Department of Education

P.O. Box 189
Republic of Palau 96940

The focus of this first grade Social Studies unit is to help

children develop an awareness of their physical and social selwes °

in the home, the school and their immediate envitommen:. It is
believed that by studying about themselves, children will develop
self confidence and an eagerness to leam. They will learn and
understand about their roles and responsibilities in the family;
with friends, in the school, in special occasions and those things

that may affect their lives,
concrete and experiential.
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‘ EXAMPLE

GRADE: One
TOPIC: Self
MATERIALS: Learning About You 2ad Me; Published by Palau

Department of Education, Social Studies Curriculum
Development Project, 1980,

DESCRIPTION: This unit is to develop awareness of the children's
physical and social selwes in the context of the
home, school and their immediate environment. The
children should leam in this unit the names and
basic functions of each of the major parts of the
body, how one should care for his/her body in terms
of health.

UNIT 1.: ME and MY BODY

1. Children should be abie to name and identify each of the .n&jor
parts of the body: Head, Nose, Ears, Eyes, Neck, Chest,
Stomach, Arms, Hands, Elbows, Legs, Feet, etc.

Q 2, Children should be able to orally describe the basic or
general use and functions of each of the major parts of the
body they have identified.

3. Children should be able to orally describe some of the ways
one can apply or practice in caring for his/her body and
heal

Children should be able to explain orally ways or safety rules
one should follow for personal safety and safety of others.

5. Children should be able to explain orally some ways one can
practice to keep the home, school and the commnity a healthy
place to live and to leam.




ACTIVITIES FOR OBJECIIVES:

Teach the neme of the major parts of the vody, and draw a
physical picture of the human body on a large enough
newsprint and label all major parts of the body as listed
in Objective 1,

Teach the children the following song, "Bedul ma lis."
It helps the children relate to their own body. It also
helps the children memorize each part of the body
easier. When teaching the song the teacher should point
with both hands to each part of her own body as they ar
mentioned in the song. The children should do the same
All Palauan elementary school teachers should know this
song. It is in the Palauan Song Book by Ymesel Ezeklel
for elementary school ¢ ren of Palau.

*Bedul me lis"

"Bedul ma lis ma Ding ma Ngor ma Mad ma Omerekaol, A uluk
ma Delek ma Chim ma Berberel a Chim."

"A Uach ma Bkul ma Berober a choltekau ra Chelechedak, ma
bok dechor ea kmesislich e le kbleob el chad.®

After the children have mastered Objective 1, they should
learn or become aware of the basic uses or functions of
the parts of ths body they have identified.

For Objective 2, the teacher asks the children: Why are
these parts of the body (parts identified) important?
Teacher should give an example of one of the basic usage
of the hand, such as: The hand is used to reach with,
etc.

After the children get the general idea of the use of the
hand, the teacher divides the children into amall working
groups and assigns each group a part o~ parts of the body
to descripe its bagic use. The teacher should go around
to help each group. After the groups have finished they
should make an oral report back to the class. The group
may choose a spokesperson. The rest of the class may add
to the report ‘and discuss the report. Each group should
take tumns giving its report. The teacher should list on
the board the results of each grup's reportc for later
reference and further activity planning. For further
discussion on the importance of caring for one's own
body, the teacher asks the children: wWhat happens if a
person losés an arm, leg, eye, etc.? Have children
discuss for deeper awarcness and understanding.
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Scrapbook Project, Chapter 1. To follow-up on this
learning activity, the teacher assigns children to
collect drawings or pictures for magazines, rewspapers,
etc., on individuals or people doing things with their
hands, legs, eyes, etc. (running, swimming, dancing,
reading, etc,) to class for the group to work on their

scrapbook .

The picture in the scrapbook should be labeled for class
discussion; and could be used for learning lessons at the
same time or later, depending on the readiness of the
children.

For Objective 3, teacher introduces the lesson by asking
the class: Wwhy is it important for one to care for
his/her body? To help the discussion, the teacher gives
an example of caring for the teeth, such as: Brushing
your teeth after each meal to prevent cavities.

After class discussion on individual contributions to the
question, the teacher divides the class into smail
working groups again and assigns each group certain parts
of the body to describe ways to care for and report back
to the class.

&rampg Chapter 2. To add another chapter again to

e Scra » and at the same time reinforcing the
children's awareness of body care and good health or
grooming, the teacher assigns the children to collect and
bring to school pictures of individuals or persons
washing his/her hands, brushing teeth, taking a bath,
exercising, sleeping, etc., for the group o work on

their scrapbook.

The children should also briny or draw pictures of
examples of bad grooming as compared to good grooming.
Add the pictures to the scrapbook.

Another important learning activity is for Health and
Nutrition. To introduce this learning activity, the

teacher starts the discussion by asking the children
these questions:
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d)

b)

1. What do bodies need to grow strong and healthy?
(food, fluids, air, etc.)

2: What kinds of food are good for the body? (taro,
fruits, fish, meat, etc.)

3. What kinds of fluids are good for the body?
(water, juice, milk, coconut, etc.)

4, Wwhat kind of air is good for the body? {good,
clean, fresh air)

The teacher should also discuss with the children the
kinds of food that aie good for the growth of the bones,
muscles, eyes, etc,

Scra) Chapter 3, After the children have discussed
each o e - ons, the learning experience will be
reinforced by assigning the children again to collect
pictures of good food, such as: taro, tapioca, fish,
meats, vegetables, fruits, juice, milk, etc. and bring
them to the class for each group to work on adding
another chapter to their scrapbcok. The pictures should
be grouped and labeled as good for the bones, muscles,
eyes, etc,

For Objective 4, the teacher introduces this learning
activity by discussing with the children the importance
of safety in the home, school, playground or street. To
help start the discussion the teacher asks: Why should
not a student throw rocks into the playground, the home
or crossing the street,

Example:

»

Grouip 1 ——- Home

Group 1 --~ Classroom

Group 3 --- Playground

Group 4 -— Crossing the Street

While the groups are working the teacher should go around
to each group to help them list the rules agreed by the

group.

While the groupe are reporting to the class, the teacher
should have rewsprints ready to list down the rules
reported by each group. These rules should be posted in
the classroom for everyone to see and to observe,
especially those that concern safety in the classroom,
playground and the street:., The rules for safety in the
home may be copied by the children to bring home.
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a)

b)

For Objective 5 activity, the teacher introduces the
learning activity by discussing with children the
importance of keeping the home, the school and the
community a clean, healthy and good place to be. To help
start the discussion, the teacher asks questions such as:

1. What does a clean comminity look like?

2. What should we do to keep our community clean
and a healthy place to live?

3. What should we do at home to keep it clean and a
healthy place to live?

4. What should we do at school to keep it clean and
a healthy place to learn and play?

After the discussion the teacher divides the children
into their small working groups again to discuss the
report back to the class what each group thinks should be

. done to keep the home, school and the community good

places to be. Groups may be divided and assigned as
follows:

Group 1 -— Question 1
Group 2 --- Question 2
Group 3 --— Question 3
Group 4 --- Question 4
Group 5 --— Question 5

Teacher should go around to each group to help them list
the answers agreed to by the group.

Again, the teacher should have newsprints ready to list
down answers as they are reported by each group. The
lists should be posted in the classroom for everyone to
see and observe.




d)

This is an opticn. The teacher: may again ask the
children to collect pictures of clean homes, clean
community, streets, rock islands, clean yards, etc. for
the final chapter of their scrapbooks.

For comparison of clean and unclean homes or places, the
children may also bring pictures of unclean places to
compare and contrast with what is considered clean and
healthy places.

Field Trip. Another good learning experience for this

unit is for arranging a trip for the children to visit
various areas of the island, such as: water reserwvoir,
electric power plant, sewer disposal system, trash
dumping areas, etc.

After the trip, the children should discuss in class what
they saw in temms of community health and cleanliness.

Social Study Skills:

For most of these learning activities the children had
the opportunities to practice identifying, classifying,
organizing, evaluating, comparing, contrasting,
reasoning, speaking and communicating information.

Social Studies Values/Attitudes:

For social values and attitudes, the children had the
opportunity to work in a group where they shared
information and also contributed to the group. Each
child was able to express him/herself by contributing to
the group and to listen to other members thereby, gaining
respect for self and others. By listing down rules for
the group or individual to follow, the children learned
to care for selves and others.

Planning:

Lesson planning for activities of this unit should be

carefully planned by the teacher to give as much time as
possible for the children to understand and to relate to
the learning activities, Some activities may take longer
than others to complete, depending upon the abilities and
pace of the children. Usually, after the first activity,
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the teacher will have the general idea for planning the
next lesson.

Each lesson plan should be detailed as much as possible.
It is very important for the teacher to have all the
necessary materials or equipment ready and available for
each activity at all times. Planning ahead is a good
teaching practice.

Note to the Teacher:

Although this unit is for Social Studies, it also
combines Science, Language, Health and Nutrition as they
are all interrelated subjects and should be taught
together to give meaning and relevance to real life
situations.
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CURRICULUM MAPPING PROJECT

Jurisdiction: Federated States of Micronesia

Name of Project: Curriculum Mapping Project

Target Audience: Administrators, Specialists, Principals,
Teachers

Contact Person: Masaki Thomson

Curriculum Department

F.S.M. Department of Education
Tofel, Kosrae State

Eastern Caroline Islands 96944

Description of Project:

The ‘urriculum Mapping Project has three Parts:

l.

An action plan for thke Curriculum Supervisor and specialists.
The action plan is divided into several parts which include
activities, timelines, a person responsible for each activity,
those needed to be involved in each activity and the status of
each activity.

A plan to be develop:d by each of the area specialists for
their respective area. It will be used as a guide for the
teachers to follow throughout the school year. The plan will
indicate the major topics needed to be taught to each grade
lewvel, the sub-topics and the approximate time span needed for
each topic to be presented to the students. Specialists will
be asked to work together in developing the plan in order to
integrate the skills to be taught for each grade.

A report form developed for the teachers to fill out and
submit to the specialists and the curriculum supervisor for
their review and recommendations. The teachers will be
required to submit at least four reports during the school
year and each report should cover one week's activities. The
report will be reviewed by the specialists, principals and the
curriculum supervisor and the results will be discussed with
the administrators and the teachers and may be shared with the
parents for input., Copies of a detailed outline for each part
is attached.
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CQURRICULUM MAPPING PROJECT

ACTION PLAN
1985-1986
PERSON (S) PERSON (S)
NO. ACTIVITY RESPONSIBLE INVOLVE DATE ACTION OCOMPLETED
. Administrators
1. Introdcutory meeting Q“Su nc‘;ig;‘ Specialists 7/18/85
pery Principals
2, Introductory meeting mcumr%n; Teachers 8/19-23/85
Qurriculum Ad:pm%strators
3 MEETING ECISION | Supervisor Principals 8/29/85
. FOR FINAL DECIST perv. Specialists
Teachers
4, Meeting and Development of Area Specialists 9/3-6/85
plan no. 2
2 Cwr. Supr. Principals
5 Implementation Meeting Specialists Teachers 9/10-18/85
Teachers
6. Collection of Reports Specialists Principals 10/30/85
. Specialists
7. Review of Reports Curr. Supr. Principals 11/5-6/85
|
- Curr. Supr. Principals
} 8. MONITERING  Visits Specialists Teachers 11/15-20/85
9. CLASSROOM Observaiton Specialists Teachers 11/21-12/20/85
‘ . e e Teachers
| 10. Colleccaon of reports Specialists Principals 1/15/86
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PERSON (S) PEOPLE
ACTIVITY RESPONISBLE INVOLVE DATE
Dissemination of review Teacher
results of input Curr. Supr. PTA 2/3-7/86
Development of Recammen- Specialists
dation for Curriculum Curr. Supr. Qurr. Writers 2/10-13/86
Improvement
. as Teachers
Collection of reports Specialists Principals 4/1/86
REVIEW OF REPORTS AND CURR SUPR, SPEC.
OBSERVATIONS PRINCIPAL 4/7-8/86
DESSEMINATION OF REVIEW | QURR. SUPR. TEACHERS
. RESULTS SPECIALISTS ADMINISTRATORS 4/12-16/86
REPO TEACHERS
COLLECTION OF RTS SPEC. PRINCIPALS 5/9/86
REVI¥I! OF REPORTS AND CURP.. SUPR. SPBECIALISTS
OBSERVATIONS SPECIALISTS PRINCIPAIS 5/11-13/86
REVIEW OF ALL RESULTS CURR. SUPR. SPEC.
( 4 reports PRINCIPALS
( observations ADMINSTRATIONS 6/14-15/86
( monitaring TEACHERS
( others PTA
POSSIBLE REVISION OF CURR. SUPR. SPEC.
CURR, FRAMEWOPKS BASE (URR. WRITERS 6/20-7/30/86

ON PROJECTS FINDINGS
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. TEACHER'S GYIDE

SUBJECT GRADE(S)
NO. . MAJOR TOPIC . SUB-TOPICS . TIME ALLOTMENT
1. SELF ME AND MY BODY 2 weeks
YOU AND ME

SAMPLE | FORMAT
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Teacher

Grade(s)

CLASS REPORT

Subject School

Date

Objective:

-Description of Lesson

MAJOR TOPIC

UNIT

CONCEPT . SKILLS . TIME

TEXT

PALGE

O
—
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A PROCESS FOR SELECTION AND/OR DEVELOPMENT OF APPROPRIATE
INSTRUCTIONAL/LEARNING MATERIALS TO SUPPORT APPROVED CURRICULUM IN
MATHEMATICS 1-7

Jurisdiction: Northern Marianas

Name of Project: A Process for Selection and/or
Development of Appropriate
Instructional/Learning Materials to
Support Approved Curriculum in
Mathematics 1-7

Target Audience: Policy Board Members, Administrators,
Staff

Contact Person:

Description of Project:

Goal #1: Develop mathematics curriculum
(All tasks to be in accordance with approved
procedure)

Task 1: Establish a 1-~7 mathematics curriculum
committee with a suggested makeup of one Board
member, one math consultant, one teacher from each
grade level (7), three elementary principals and
thiree parents.

Task 2: Secure mathematics scope and sequence or
curriculum description from up to six major
publishing companies.

Task 3: Review publishing company scope and
sequence or curriculum descriptions against criteria
estabiished for mathematics development and select
one most closely matching criteria and forward to
Superintendent to secure temporary approval

Task 4: Revise format of commercial scope and
sequence into format established by Board approved
procedures for mathematics curriculum development
and forward to Superintendent to secure Board
approval.

1%

92




Goal #2

Goal #3

Task 5: Review temporary mathematics curriculum for
match with the body of knowledge of mathematics and
the needs of students as determined by teacher,
parent, student, and test data input.

Task 6: Revise curriculum description in accordance
with procedure and input and submit to the
Superintendent to secure Board approval.

Product 1: A temporary 1-7 mathematics curriculum.

Product 2: After field testing, a finalized 1-7
mathematics curriculum description
approved by the Board.

Develgg procedures, and secure Board approval, for
Seiecting and/or deve oping instructional learning

materials.

Task 1: Commission same committee established for
Task 1 under Goal #1.

Task 2: Secure copies of materials selection and
development procedures from other school districts:
weigh the other districts demography against that of
Northern Marianas; relate other district's
Procedures against current research; develop draft
procedures against current research; develop draft
procedures to District personnel for review and
feedback; develop final procedures and submit to
Superintendent to secure Board approval.

Product: Board approved procedures for the
selection and development of
instructional learning materials.

Select and Develop Instructional/Learning Materials
for 1-7 Mathematics Program |

All tasks to be in acccrdance with approved
procedure)

Task 1: Commission mathematics curriculum committee
described in Task 1 under Goal #1.

Task 2: Secure multiple complete sets of review
materials including teacher manuals, student books,
workbooks, supplementary materials and visual aids
from up to six major textbook publishers.,
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Task 3: Review all sample materials for match with
approved curriculum and any other criteria
established in approved procedures, select those
materials with best match and forward selection
recommendation to Superintendent for Board approval.

Task 4: Purchase all approved materials.

Task 5: Identify where materials are weak or
lacking in dealing with specific goals in the
approved mathematics curriculum.

Task 6: Develop and test materials which will
support specific goals where matarials were found to
be weak or lacking.

Task 7: Identify where materials need to be
modified or where materials are weak or lacking as a
result of having modified the 1-7 mathematics
curriculum description.

Task 8: Dewvelop, modify and test materials which
will support the revised and approved 1-7
mathematics curriculum.

Product 1: 1-7 Mathematics instructional/iearning
materials selected, recommended to the
Board and purchased.

Product 2: Weaknesses in materials identified and
additional materials developed and
tested.

Product 3: Need for modification of materials and
new materials resulting from changes in
the approved curriculum description
identified, materials modified, new
materials developed and tested.




Jurisdiction: Kamehameha Schools

Name of Project: KEEP -- Kamehameha Early Education
Program

Target Audience: Program Policy Board Members,
Administrators, School Managers,
Teachers

Contact Person: Kamehameha Schools
Center for the Development of Early
Education
1880 Makuakane Street
Honolulu, Hawaii 96817
(808) 842-8391

Description of Project:

Kamehameha Early Education Program or KEEP, was founded in 1971 to
research and develop instructional procedures and curriculum for
improving the educational achievement of children of Hawaiian
ancestry. The ultimate purpose of this research and development
effort is to make effective instructional methods available to the
public school system of the State of Hawaii where many of the
lower-income Hawaiian children are at high risk for educational
failure.

KEEP has been operating a research and demonstration school since
1972. Each year, one kindergarten class is enrolled which remains
at KEEP until the end of the third grade. Most of the research
reported in this description was obtained from the first six
co-horts attending the school. Three-fourths of the students were
Bawaiian or Part-Hawaiian ancestry and the remainder were of
Samoan, Japanese, Caucasian, Portuguese, Filipino, or Korean
ancestry. One-fourth of the children came from middle-class
fa.yilies, while three-fourths were from families receiving
assistance from the State Department of Social Services and Housing
and lived primarily in public housing. Most of the children were
bi-dialectal with Hawaiian English (Pidgin) being their first code
and standard English their second. The lower-income children at
the KEEP school are representative of a group of children for whom
the probability of successful schooling is relatively low. They
resemble therefore, children of other poor urban minority groups.
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The major goal of KEEP during the first years was the creation cf a
reading curriculum that would be effective with lower-income
children of Hawaiian ancestry, but would also be appropriate for
children from other ethnic and socioeconomic backgrounds. The
efforts of KEEP teachers and researchers were thus concentrated on
the development of such a program.

One of the distinguishing features of the KEEP program, and one of
the probable reasons for its effectiveness, is that, at many key
points, it is compatible with Hawaiian culture.

Discussing the KEEP program in terms of cultural compatibility,
raises the issue of whether or not the program is specific to and
usable only with Hawaiian children; and if it is potentially more
broadly useful, to what degree and on what basis may extensions to
other settings reasonably be made? At this point, there are three
hypotheses which represent the range of opinion within the KEEP
staff. These may be called the parameters hypothesis, the process
hypothesis, and the leaming modes hypothesis.

The first, or parameters hypothesis, states that KEEP has ewolved a
program which is in accord on many points with current knowledge
about sound educational practice in general, and which also offers
some information apout possible additions to or refinements of the
current state-of-the-art, at least for lower SES students. The
KEEP work then, has produced a basic list of the parameters of
effective educational practice, the outlines of which might be
filled in only slightly differently for different cultural groups.

The second hypothesis, the process hypothesis, is that it is the
process that is generalizable, and not necessarily the product.
Perhaps KEEP has generated a model for a generally useful process
for selecting appropriate educational practices, but the product of
such selection may be substantially different for different
populations.

The third, or learning modes hypothesis, does not exclude the
previous two, but is an extension of them. Speaking in broad
terms, this hvpathesis suggests that there are a limited number of
ways that learning situations can be arranged and that there may be
basically two contrasting modes, which astually represent two ends
of a continuum. These are, on the one hand, a leaming mode which
inwlves leaming by talking about what is to be learned. It
typically utilizes rule statements, deductions and exposure to
small segments of skills or tasks in the absence of the performance




of the whole and in settings removed from the context in which such
skills are finally to be practiced. This mode, it is suggested, is
cnaracteristic of societies and cultural groups which are highly
technological, urban, and literacy-dependent. For children of such
populations, the traditional Western-school model probably works
reasonably well,

On the other end of the continuum, is the mode to which KEEP's
programs may be well adapted. This is a learning mode which
inwlves close observation of models, learning by engagement in the
task, and gradual approximation to complete and correct
performance. It calls for internal judgments about readiness to
perform particular task components and inductive thought processes,
and it inwolves learning in the presence of the performance of the
whole task. This type of learning context may be found in
non-urban or recently-urbanized societies, with relatively low
levels of technology, where literacy is new or is not so potent a
force as it is at the other end of the continuum. This learning
mode may be found also among sub-cultural groups within urbanized
literacy-dependent societies, when such groups are to some degree
isolated from or independent of the mainstream culture, as is the
case with some groups of Hawaiians. It may be that for these
populations, KEEP-like programs will work, with some relatively
minor modifications, as they seem to work for Hawaiian children.




‘ A PLAN TO ESTABLISH AN ENERGY EDUCATION PROGRAM IN HAWAII'S SCHOOLS

Jurisdiction:
Name of Procject:

Target Audience:

Contact Person:

Description of Project:

Objectives:

Need:

Central District Oahu

A Plan to Establish an Energy Education
Program in Hawaii's Schools

Elementary Teachers, Administrators

Gordon Ozawa

District Educational Specialist
Central Qahu District Office
1136 California Avenue

Wahiawa, Hawaii 96786

(808) 621-0715

To develop and install a plan to
implement the State and district enerqgy
education program.

To assist teachers t» become effective
in teaching the interdisciplinary
principles and skills required in
energy education,

Energy education materials were
developed with federal funds, and a
systematic plan to encourage maximum
use of the "Energy Use and the
Environment®” program materials was
necessary. Inservice training sessions
provided individual teachers with
background information and samples of
instructional strategies, but
school~-wide implementation was not
automatic. Because energy education is
thematic, the responsibility for it may
not be assumed by the teachers. The
igssues about energy are of immediate
concern to our nation and the world,
and students need instruction in this
vital subject.
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Activities:

Involvement:

Evaluation:

Under the principal's leadership and
with a voluntary teacher committee, the
school developed a school-wide plan to
establish an energy education program.

Teachers participated in workshops
conducted by teacher cadre members and
developed strategies to teach selected
modules of "Energy Use and the
Environment® program. A minimum number
of modules was set for all teachers
using the program.

In 1981-82, all Kindergarten, Grades
1-3 teachers incorporated three
selected activities into their science
program. In Grades 4-6, one or more
teachers on each grade level taught
three activities. Thirteen teachers
were involved in the prcgram.

Teachers evaluated the program at the
end of the school year. A teacher
questionnaire was administered to the
thirteen teacher participants., Results
of the questionnaire indicated that the
school plan was highly successful.,
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ORAL HISTORY ACTIVITY
Jurisdiction:
Name of Project:

Target Audience:
Contact Person:

Description of Project:

Objectives:

Need:

Products:

“

Central District Oahu
Oral History Activity
Elementary Teachers, Administrators

Ralph Watanabe, Principal

Yvonne Toma, Gifted/Talented Teacher
Kipapa School

95-075 Kipapa Drive

Mililani, Hawaii 96789

(808) 623-2511

To develop an oral history
instructional quile; to instruct
students in the research and
decision-making skills in the oral
history method, so that they could
produce a historical document in
celebration of the school's SQth
anniversary; to help students develop
respect and appreciation for the pzst
and develop a pride and love for their
school,

The search for historical material to
prepare for the school's golden
anniversary revealed very little
information. The teacher for the
Gifted and Talented classes determined
phat the need could be met by using the
oral history method and developed such
a unit as the major.research activity
for the students in Grades 4-6.

A teacher's quide for oral history
An oral history of Kapapa School

A slide-tape presentation of the
school's history




Activity:

Involvement:

Evaluation:

Students studied the t.echniques of oral
history, formulated appropriate
questions, and used them to interview
persons selected for the project.

Taped interviews were transcribed with
minor editing, Interviewees were
paotographed.

Students prepared the written materials
and worked on a slide-tape presentation.

The teacher prepared a teacher's
resource quide for teaching the oral
history method.

The nineteen students in the
Gifted/Talented classes, Grade 4-6,
were the active participants in the
project,

A rating scale for pupil performance in
writing and questionnaires were used to
determine effectiveness. One
questionnaire was answered by the
target students and the second by the
teacher and the parents. The success
of the slide-tape presentation during
the anniversary celebration was
infomally judged.
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ACADEMICALLY GIFTED/TALENTED PROGRAM

Jurisdiction:
Name of Prhject:
Target Audience:

Contact Person:

Description of Pruject:

Objectives:

Identification:

Windwaz2 Oahu District

Academically Gifted/Talented Program

Grades X-6

Howard Okimoto/Joan Yanagi
45-955 Kam Highway

Kaneohe, Hawaii 96744
(808) 247-2101

FPO II -~
FPO III

FPO IV

FPO VII -

FPO VIII-

The Kalaheo Compliex Identification
model is used (see attached). Students
are evaluated using multiple criteria.
Students must be above average in
general ability, be creative and be
aple to demonstrate commitment to task.

Develop positive seif-concept
Develop decision-making and
problem soivirg skills
Dewelop independence in
learning

Develop a continually
growing philoscphy that
reflects responsibility to
self as well as others
Develop creative potential
and assthetic sensitivity




Prggram:

Evaluation:

Renzulli's Enrichment Triad will
provide the basic instructional
framework for the program with its
three interacting stages: 1) general
exploratory stage; 2) group training
stage; and 3) individual and small
group investigations of real problems.
Teaching strategies will be based on a
unit oriented program covering various
topics in social studies, science,
literature, language arts, art and
drama. These units will be used as
vehicles to develop higher level
thinking skills.

A teacher made rating scale (see
attached) is used.
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IDENTTFICATION MATRIX

NAME DATE .
GRADE SEX SCHOOL .
) 4 3 2 1
SAT - Total Reading (9) (8) (" (6) (s)
SAT - Total Math (9) (8) (7) (6) (5)
Work Samples !
I
Renzulli Rating Scales: !
Creativity (40) (39-35) | (34-30) {(29-25) |{(24-20)
Motivational (36-34) | (33-30) | (29-26) (25-22) |(21-1%8)
Learning (32) (31-28) | (27-24) [(23-20) |@19-16)
| |
* |
| |
| |
Column Tally x No, weight '
Other Information:
Total

104 120
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’ TEACHER OBSPERVATION Y ORM

(GIrTen)

STUDINT BATE

LOU', Righ
1. Works vell with others . . ., . . .. . () () () ) ()
2. Offers constructive help
and direction to others. . ., . . ., . . () () () () - ()
3. Takes suggestions from
othefs . . . ., ...... e e e s . () () ¢ () ¢)
4. 1s respected by others . . . . .. . . C) <) () () ()
5. 1s followed by others. . . . ., . . . . () ) () () )
6. Respects other viewpoints. . . . , . . () () () () '
7. Makes dectsions for self , ., .. .. . () () () () ()
8. Follows through on .
. decisfons. . . . .., ., ..... e« () () () () ()
‘9. Develops work plans. . . . ., . .. . () () ) () )
10. 01".“'.:‘. oun Cime . . . ® ¢ o o o o ( ) ( ) ( ) ( ) ()
11. Needs lictle outside
dltekCU)n ......... L] L[] [ ] L L[] [ ] ( ) ( ) ( ) ( ) ( )
12, Coapletes work started sttt i (0 () () () ()
13. CZeeks nev solutions
coprCBIC-‘--oo---.ga--oo () () () () ()
14. 1Is sacure with limited
outside directton. . . . . ., .., . <) <) () C) ()
15. X8 secure with limited )
oucaldcconcrol............() (2 ) () 7))
16, Over-all (vhen
applicable) © e 6 s e s s s e s e« () {) () () ()
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WINDWARD OAHU DISTRICT

Rating Scale

Uses investigative skills
Utilizes appropriate
resources

Organizes information
Finds appropriate outlet
and product form -

Shares product Or process

Is committed to task

Evaluates accomplishments

Subtotals

Total:

Need
Improve-
Excellent Good Fair ment
__(4) (3) (2) (1)
)
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KAILUA HIGH'S CHAPTER 1 PROJECT

Jurisdiction: Windward Oahu District

Name of Project: Kailua High's Chapter 1 Project
Target Audience: Grades 9-12

Contact Person: Donna Estamago, Instructor

509 Halela Street
Kailua, Hawaii 96734
(808) 262-8151

Frances Shimotsu

District Chapter 1 Coordinator
Windward Gahu School District
45-955 Kamehameha Highway
Kaneohe, Hawaii 96744

(808) 247-5631

Description of Project:

Kailua High's Chapter 1 Project was one of 118 projects recognized
nationwide as exemplary at the 1985 Chapter 1 Mational Conference
in New Orleans.

The project objectives addressed the improvement of basic skills in
areas of speaking, reading, writing and listening.

The project empioyed unique strategies which assisted students in
modifying their own learning behaviors. A locally developed
checklist was used on 5 behavioral categories which played a -
significant role in increasii.y student achievement. pata was kept
in the following areas: 1) work habits; 2) attendance; 3) class
behavior; 4) study skills; and 5) character/personality.

In addition to providing supplementary remedial reading services,
the students were also assisted by the staff to improve these five
behavioral checklist scores based on the initial behavior checklist
score. Preliminary analysis indicated that all the student's
behavioral checklist scores improved over time. These improved
scores were statistically significant with the exception of
attendance. However, no relationship was: established between NCE
gain scores in reading achievement and the improved behavioral
checklist scores.




The Chapter 1 staff has refined the "Behavior Checklist® and has
validated the instrument for use during the current school year
1984-85. Further analysis will be conducted to ascertain if there
is a relationship between achievement gains and improvement in
student behavior.

The following is appropriate descriptive and evaluative
documentation. . Also included are samples of student publications.

Project staff monitor students' progress through the project's
Student Learning Behavior Profile. They compile information on the
work habits, attendance, class behavior, study skills and
personality of each student. This information helps students to
understand their own learning behavior and its effactiveness, and
to initiate changes which will help them succeed. It also provides
teachers with the information needed to plan and deliver
instruction for each student. The profiling system, together with
testing results, enables teachers to identify students who are at
high risk for academic failure and to do additional educational
pPlanning for them.

Evaluation results are used to bring about project improvements.
Sustained effects testing is conducted every three years. Findings
from the Student Learning Behavior Profile help both students and
staff make adjustments which bring about greater program success.

Working with the project coordinator, the building principal

_ replaced a system of pull-out Chapter 1 classes with instruction

within the regular classrooms, Broad-based communication and
involvement resulted in a smooth transition to the new system. The
district also demonstrates effective leadership by providing
in-service activities and professional development opportunities to
Chapter 1 staff.
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IT. PROJECT DESCRIPTION/ATTRIBUTES OF SUCCESS

1. CLEAR PROJECT GOALS AND OBJECTIVES

a. The overall goal of the Kailua High School Project is to improve
the basic skills of disdavantaged students inthe areas of speaking,
reading, writing and listening. Its spe:ific objective is that
project participants will show an NCE gain in total reading above
the no.treatment expectation as measured by the 1977 California
Achievement Test.

Project goals and objectives were jointly developed by the Chapter 1
project staif and regular classroom teachers after careful <nalysis
of the California Achievement Test and Gates MacGinitie Test
results, student performance in the classrooms, teacher observations
and teacher/counselor recommendations.

b. Regular monitoring is conducted at three levels (school, district
and state) to ensure that objectives of the Chapter 1 project are
attained and reinforced. Project schools are required to complete
a School Self-Assessment and Monitoring Form which serves as a
basis for monitoring visits from district and state personnel. At
the school level, monitoring is conducted by Kailua High School
administrators and the Chapter 1 school project coordinator.

2. COORDINATION WITH THE REGULAR SCHOCL PROGRAM/OTHER SPECIAL PROGRAMS

a. Kailua High School's Chapter 1 project is coordinated with the regular
school program in two ways. First, the project goals are developed
in accordance with the State's primary educational objectives of

helping students develop basic skills for learning and effective
communication.

Second, the project provides supplemental services to students through
the in-class (intervention) delivery system. Chapter 1 staff work

in the regular English and selected content area classrooms to

provide instructional services designed to meet the educational

aeeds of disadvantaged youngsters. These Chapter 1 teachers meet

with the regular classroom teachers to plan and design activities
appropriate for each student which are consistent with state
curriculum requirements.

Under this in-class design, regular classroom teachers assume
responsibility for supervision of .ne Chapter 1 teachers' lesson
planning, provision of basic instruction, and evaluation of student
progress. They meet with the Chapter 1 teachers on a regular basis
to ensure that Chapter 1 students are receiving instruction which
meets their educational needs.

b. Planning and coordination of the content and skills instruction between
the Chapter 1 teachers and the regular classroom teachers occurs on
a daily basis. The in-class (intervention) method of delivering
services requires constant interaction and coordination between
Chapter 1 and regular school instructional staff.
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Regular classroom and Chapter 1 teachers meet regularly to develop
and implement a2 process oriented curriculum. Teachers are kept
abreast of instructional materials available for use with Chapter 1
students. Regular teachers and Chapter 1 staff work cooperatively
to plan and implement units of study such as Student Team Learning,
the "I Can" (a positive motivational goal setting) program, and the
Secondary English Program. Implementation strategies stress mastery
learning concepts. Inservice workshops are provided to the school
and project staff during the school year. These workshops deal with
such topics as the use of the "Think Skills and Analytical Reasoning",
and The Assessment and Improvement of Writing Skills.

The Chapter 1 school project coordinator attends all department
head meetings, screening committee meetings, master schedule committee

meetings and other ad hoc committee meetings to ensure coordination
with the regular school program. )

Chapter 1 part-time teachers are invited to attend regular faculty
meetings when the agenda includes items of interest such as
school climate.

3. PARENT/COMMUNITY INVOLVEMENT

4.

a.

Chapter 1 parents are actively involved in the planning and operation
of the project. Regular School Parent Advisory Council Meetings

and quarterly Newsletter are sent home to keep parents abreast of
Chapter 1 activities.

Parent Advisory Council members have sponsored money making activities
to purchase additional supplies/books needed. The "I Can' program
materials were purchased with monies raised in this fashion.

Parents may visit their child's classroom to confer with the teachers
and discuss any concerns they might have regarding the project and
their child's progress.

At the present time, oppcrtunities for parents to participate in the
actual classroom instructional activities are not available. However,
parents are given inservice training about the comprehension process
and the learning behaviors their children need in order to succeed,

so they can help them at home.

PROFESSIONAL DEVELOPMENT/TRAINING

a.

Kailua High School's Chapter 1 project provides ample staff development
activities for project teachers, regular classroom teachers, aides,
parents and administrators.

1) "Brown Bag" luncheon meetings are held every Tuesday to discuss
staff concerns. These meetings are attended by Chapter 1/regular
staff on an alternating basis to develop strategies to meet the
needs of the students. Luncheon meetings are held because this
is the only time of the day when part-time teachers are on the
campus together and regular classroom teachers are free to
visit one another. This alternating system of weekly luncheon
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‘ . meetings is most satisfactory because the small groupings
provide for more  interaction and open communication.

2) Special inservice workshops are conducted on various topics
including writing from an author's point of view and creating
and generating a positive and enthusiastic attitude in the
classroom.

3) Chapter 1 part-time teachers attend school-wide inservice
sessions held after their normal working hours. In 1983-84
they attended workshops on effective teaching and learning
strategies and motivation. For the current year they are
attending a series of mastery learning workshops.

4) A project to screen students for visual perception difficulties
was sponsored by the High School in conjunction with the
elementary/intermediate feeder schools. Parents from all schools
involved were trained to conduct the screening.

5) The Chapter 1 full time teachers attend the Hawaii Educational
Diffusion Dissemination System's conference whenever it is
held. New program components are often adapted as a result
of the attendance. Two such programs are Student Team Learning
and Critical Analysis and Thinking Skills.

6) Chapter 1 personnel join and participate in activities sponsored
by professional organizations such as the National Council of

‘ Teachers of English, International Reading Association's

local affliliate Ka Hui Heluhelu, the National Council of

Teachers of Mathematics and the Association for Supervision

and Curriculum Development.

b. Windward District's Chapter 1 Coordination Staff sponsors a series
of workshops throughout the year for all ECIA Chapter 1 school project
instructional personnel, administrators, district staff and parents.

A total of fifty-six workshops were conducted during the 1982-84

school years. Thirteen were designed to increase technical competencies
for administration/management/evaluation of projects. Topics included
data interpretation, diagnosis for instructional planning, sustained
effects study and needs assessment.

Twenty-six workshops were conducted to increase knowledge in reading/
mathematics and inter-intra personal relationships. Two instructional
videotape series developed by Indiana University's Reading Depart-
ment were presented. The Reading Comprehension series included
topics such as Yetta Goodman's '""First Encounters with Written
Language'" and Frank Smith's "Reading Comprehension from the Child's
Perspective”. The Affective Dimension of Reading series included
topics such as '"™Measuring Reading Attitudes: Why & How'" and Ira
Epstein's "Strategies for Motivating Adolescents to Read". Other
topics included problem-solving strategies for use with Chapter 1
mathematics students and relating enabling behaviors to classroom
‘ practice.
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Seventeen workshops were conducted to increase parenting skills and
parent involvement. Topics included activities and ideas for more
parent involvement and how parents can help children solve problems.

5. STRONG LEADERSHIP

a.

Kailua High School's building principal and Chapter 1 school project
coordinator have continually demonstrated strong instructional
leadership. This was paxficularly evident when the principal decided
to shi€t the instructional delivery system from a limited pull-out
system to an in-class (intervention) system. The in-class
(intervention) system started in September 1982-83.

The principal provided the entire school faculty with the rationale
for such a move. In addition, she met with the individual teachers
affected by the shift and answered all the questions they had with
respect to the operation of the new system.

The Chapter 1 school project coordinator worked with the Chapter 1
project staff to help them understand the need for the shift. The
school project coordinator developed the operational plan to
implement the shift. She arranged the part-time teachers teaching
schedules and met with the regular classroom teachers to help them
understand the roles of the part-time teachers under the new system.
She also discussed the instructional needs of Chapter 1 students.

6. APPROPRIATE INSTRUCTIONAL MATERIALS, METHODS, AND APPROACHES

a.

‘Kailua High School's Chapter 1 project provides supplementary services
to students through in-class (intervention) activities. Students
are in regular grade level Phase English courses where individual
diagnosis is done and progress measured through achievement tests
and teacher-made instruments. The Individual Test Record Sheet of
the California Achievement Test mastery scores is used as a basis
for developing a Pupil Educational Plan for each student. Chapter 1
students are scheduled into Phase English sections made up pre-
dominantly of Chapter 1 students. Students work with the regular
classroom teacher and Chapter 1 part-time teacher within a given
class period.

Chapter 1 part-time teachers also work with Chapter 1 students in
other content area classes that have high concentrations of Chapter 1
student enrollment.  The table below shows the distribution of
Chapter 1 students who have received one or more period(s) of
supplementary services.

NUMBER AND PERCENT OF STUDENTS RECEIVING CHAPTER 1 SERVICES

AREAS OF SERVICES 1981-82 1982-83 1983-84
ENGLISH ONLY - 189 (75) 182 (83) 236 (59)
ENGLISH/ONE CONTENT AREA 59 (23) *31 (14) 134 (34)
ENGLISH/TWO CONTENT AREAS 4 (2) 7 (3) 30 (8)
252 220 400

*Numbers in parentheses' are percents.
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Project staff has identified five learner behaviors as attributes

of academic success. They include work habits, attendance, class
behavior, study skills and character/personality. These learner
behaviors were identified on the basis of teacher observations
complied over the years. This work led to the deveclopment of a
program component described as the Student Learning Behavior Profile.

The specific objectives of the Student Learning Behavior Profile are:

e to help students become aware of their learning behaviors and
how these behaviors can help them perform successfully;

e to help students take appropriate action to develop learning
behaviors which will improve their ability to perform success-
fully; and

e to provide teachers with additional information about each
student so that appropriate adjustments can be made in
instructional strategies/materials/modalities to fit the
individual needs of each student.

The component helps students see the relationship between their
learning behaviors and their ability to succeed in classwork. The
true value of this process lies in the interaction between the
teacher and the student. For meaningful interaction to occur each
student must see the need to change his behavior from negative to
positive. Personal growth must be reflected in improve grade point
average as a result of changing his behavior.

A Student Learning Behavior Profile Worksheet is completed for each .
student, once at the beginning of the school year and once at the

end of the school year. The worksheet identifies the specific

items under each of the major behavioral domains as well as actual
ratings given to each student.

A monitoring worksheet cailed the Daily Learning Behavior Checklist
is used to record student behavior data gathered through classroom
observation. These daily logs of individual student learning
behaviors are shared regularly with each student to guide the
student in adjusting to successful learning behaviors.

Students who show poor learning behaviors on the Daily Learning
Behavior Checklist and have low comulative grade point averages, are
identified as '"high risk'" students. Every three weeks, the part-time
teachers and regular teachers develop an Extended Pupil Educational
Plan specifically made to meet the individual needs of these students.
The Extended Pupil Educational Plan spells out the specific steps to
be taken with the studest to develop and strengthen appropriate
learning behaviors. Each quarter, EPEP's with modified curriculum
options, are generated by the part-time teachers under the close
supervision of the regular and Chapter 1 teachers until the student
performs satisfactorily.

The materials, methods, or approach used with each child is determined
by the educational needs of the child as revealed by the California
Achievement Test Individual Pupil Test Record Sheet, teacher-made
tests, and the Extended Pupil Educational Plan.
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A diagnostic-prescriptive procedure based on mastery learning
concepts is employed. These concepts consist of six basic steps:

1. Teacher sets instructional objectives.

2. Teacher diagnoses/assesses/tests student in terms of
objectives. :

Teacher prescribes a plan based on the ascessed findings.

Teacher implements plan.

Teacher evaiuates student's achievement in terms of the plan.

. Teacher, reteaches areas which need to be retaught.

[ K 7, B 71

Although regular classroom teachers may select their materials,
equiphent, and methods for use with their students, certain materials
are used throughout the classrooms servicing Chapter 1 students.
Scribe--a comprehension program emphasizing notetaking, listening,
spelling is used to heighten the student's awareness of appropriate
language usage and word relationships. SQ3R (Survey, Questions, Read,
Review § Recite)--is used when students are gathering information.
The "I Can" course is used to inculcate positive thinking, to enhance
attitudes and to develop competencies. A Thinking Skills program
develops comprehension skills and problem solving capabilities
through 'hands on'" activities. "Writing Across the Curriculunm' helps
students comprehend content material.

Part-time teachers are asked to evaluate students' study skills as
part to the "Extended Pupil Educational Plan" to improve a student's
competence in this area. Also, the project uses a process oriented
curriculum with emphasis on teaching students how to learn.

Grouping practices vary according to each regular teacher and the
purposes of each unit of instruction. Students who need more
supervision because of severe remediation difficulties are allowed
one-on-one pullout time with part-time teachers or the Chapter 1
full-time teachers.

Student team learning, video tapes, computer labs, small group
instruction, library usage, and student publications are among the
activities offered to enrich instructional activities.

There is continual review of student progress by the regular and
Chapter 1 teachers. Every three weeks part-time teachers assess

the progress of their students and make recommendations for adjustments
to the Extended Pupil Educational Plan. Part-time teachers meet
formally on alternating Tuesdays to review program direction.

Parents are informed of their children’'s educational plars through
frequent telephone contact.

Each student receives guidance in evaluating his performance and
in developing a plan for improvement.

HIGH EXPECTATIONS FOR STUDENT LEARNING AND BEHAVIOR

Students who are ready for challenges gain new.experiences by
participating in extracurricular activities or in higher level
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11.

academic activities. Through the "I Can" goal oriented activities,
all students regularly enjage themselves in enriched social, career,
finance, physical, family, and educational activities, including
the District Enrichment programs.

b. The "I Can" course which reflects the Chapter 1 curri~ulum emphasis
provides guidelines for positive behavior and achievement.

To motivate students, teachers are asked to give immediate regular
feedbacl on student performance.

POSITIVE SCHOOL/CLASSROOM CLIMATE

a. Kailua High School has participated for two years in a school
climate program.

The emphasis in the Chapter 1 classrooms is on providing immediate
suppost to students so they comprehend their ass:gnments and are on
task. Because their needs are met, students feel comfortable in
the classroom. Negative behaviors are kept to a minimum.

MAXIMUM USE OF ACADEMIC LEARNING TIME

a. Each class uses a variety of activities to ensure students are engaged
in learning tasks as they enter the classroom. These activities
range from sustained silent reading to journal and scribe activities.

Students who behave in an inappropriate manner are sent to the
Chapter 1 office classroom for counseling and individual assistance.

b. Homework is considered an essential part of learning. Frequent
contact is maintained with the home to obtain feedback on homework
assignments and to establish the importance of homework.

Chapter 1 students are monitored for their performance in all content
courses and are encouraged to seek help when needed.

CLOSELY MONITORED STUDENT PROGRESS

a. The intervention mode allowc feedback to the regular classroom teacher
to be an integral part of classroom procedures. Chapter 1 teachers
monitor learner behavicrs daily and provide their observations to
the regular teachers. Every three weeks high risk students have
an updated extended pupil educational plan charted for them. The
plan is approved and signed by the regular classroom teacher.

REGULAR FEEDBACK AND REINFORCEMENT

a. Frequent communication to the student of their progress is an essential
ingredient of the instructional process. Such communication provides
reinforcement of po.itive growth and encourages independence and
respor.sibility on. the part of the learner.
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Formal procedures include:

1) Regular school reports--interim and quarterly

2) Phone calls to students and parents

3) Staff-counselor-student-parent conferences

4) Extended Pupil Educational Plan and daily monitoring of learner
behaviors

The in’ ervention mode allows feedback to the regular classroom teacher
to be an integral part of calssroom procedures.

Parents receive interim and quarterly reports from the school. 1In
addition, phone calls are made to parents when the need arises.

12, EXCELLENCE RECOGNIZED AND REWARDED

a.

Recognition of student progress and achievement is provided through
the publication of student literary magazines. Presently, every
Chapter 1 class is publishing a student magazine.

In addition, student awards ceremonies are held by regular teachers
in their classes as part of the end-of-the-year activities.

Chapter 1 teachers are given the opportunity to share successful
strategies and efforts at inservice training sessions.

13. EVALUATION RESULTS USED FOR PROJECT IMPROVEMENT

a.

Using evaluation results for project improvement is considered a
key to the success of the Kailua High Chapter 1 project. The
project uses the norm-referenced evaluation model to assess project
impact. Chapter 1 students are pre and post-tested. Sustained
effects testing is conducted once every three years. The testing
cycle is fall to spring. For both the regular and sustained effects
evaluations the 1977-78 California Achievement Test was the
evaluation instrument.

The Kailua High Chapter 1 project staff is attempting to identify

and measure student learning behaviors that contribute to success

in the classroom. They have developed a three step process described
as the Student Learning Behavior Profile. The objective of this
effort is to help students see the relationship between their
learning behaviors and their ability to succeed in classwork.

The most recent project evaluation was completed in 1983-84. All
Chapter 1 students with pre and post test NCE scores in total reading
were included in the yearly Model Al project evaluation.

A sustained effects study was al:o completed in 1983-84. Project
students, a total of 179, with three sets of scores--fall, spring,
fall--were included in the study.

Quarterly newsletfers are mailed and School Parent Advisory Council
meetings are regulary scheduled to discuss program goals, directions
and evaluations.
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d. Evaluation results in Part III show that students have made substantial
gains in reading comprehension. Their grades in content courses,
however, could be further improved. More sophisticaed measures have
now been developed to pinpoint weak learner behaviors and process
strategies needed to improve overall student performance. Measures
of student behaviors are taken daily to identify appropriate process
strategies needed to ensure improvement.

EVIDENCE OF SUCCESS
PROJECT IMPACT

The objective of the Chapter 1 project is to increase the students' reading
achievement. As a result of participating in the Chapter project, target
students will show improved total reading skills as demonstrated by a gain
above their expected score without Chapter 1.

Using the A-1 norm referenced evaluation model, students' achievement gain
is measured over the fall-to-spring school year. ' Chapter 1 students were
administered a fall pretest early in the school year and a spring posttest
at the end of the school year. The difference between their achievement -
results is the project impact.

Kailua High School used the total reading score from the 1977-78 California
Achievement Test (CAT) to pretest and posttest all Chapter 1 students.
Out-of-level testing within the evaluation guidelines were used. Scoring
services were provided by the test publisher. .

The following tables are presented as evidence of the success of Kailua High's
Chapter 1 project.

Table 1 presents a summary of reading achievement scores by Kailua High
students as compared to that of Hawaii state Chapter 1 averages and the
national Chapter 1 averagss. For the 1981-82 school year Kailua High

students made significant gains above the national average in every grade N
level. For the 1982-83 and 1983-84 school years, the national Chapter 1 -
averages are not yet available. Therefore, comparison will be made with

state averages only. For the 1982-83 school year Kailua High students made
significant gains above the state average in grades 9, 11 and 12. For the
1983-84 school -year Kailua High School students made significant gains above
the state average in grades 9 and 12.

Table II attempts to show.three things. One, that students selected for the
project are educationally needy. In 1981-82, 76% of the ninth graders

scored below the 20%ile on the pretest and 245 scored between 20-39%ile.

Two, there is a reduction of students scoring below the '20%ile at posttest
time. In 1981-82 there was a reduction of 33% of ninth graders; 1982-83 a
45% reduction of ninth graders and in 1983-84 2 reduction of 41% of ninth
graders. Three, there 1s movement within percentile categories. In 1981-.82
at pretest time there were 76% of the ninth graders in the below 20%ile categovy;
24% in ths below 40%ile category and 0 in the 40+%ile. At posttest time there
were 42% of the ninth graders in the below 20%ile category; 36% in the below
40%ile category and 21% in the 40+%ilc category. The below 40%ile category
showed a 12% increase and the above 40%ile category showed a 21% increase,
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TABLE I’

Kailua High Averages

COMPARISON OF NCE GAIN SCORES IN READING '

State Averages
National Averages

[
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TABLE 11

Percent of Chapter 1 Students by Grade Level in Percentile
Categories for Pre-Post Test using CAT*

CAT Percentile

Year Grade fumbder | CAT ¢ 1 <19 2{le 20 - 39 ={le 40+ Z{le
Pre 76 24 0
¢ 3
| Post 42 (.33) 36 (+12) 21 (+21)
1981~ Pre 67 30 3
1882 10 - 76
Post 47 1(.20) 51 (+20) 7 {+04)
Pre 58 38 4
1 69 - -
Post 40 (.26) 61 (+23) 7 (+03)
Pre 77 23 B
32 £
Post 4 (-32) 45 (+21) 11 (+31}))
Pre 68 75 2

Yotal 9 - 12 225 ‘
Post 41 (-26) 56 (+24) 10 (+08)
m%

Pre 52 48 0
4 31
Post 7 (-45) 61 (+13) 32 (+32)
Pre 63 27 4
1683 Post 39 (-31) 47 (+20) 14 {+10)
Pre €« 45 15
11 52 .
Post 28 (-11) 47 (+02) 25 (+09)
. Pre 80 20 0
12 46
Post 48 (-33) 48 (+28) L (+0¢)
Total 9-12 18 | Pre 6o * - € .
Post 32 (-28) £0 (+16) 18 {+12)

@m

. Pre o4 28 18
: ] 87 .
| _Post 13 {-41) 55 {+28) 32 (+14)
10 s Pre 64 26 10
1983- Post 43 (-22) 43 (+17) 16 7+n8)
1984 11 4 Pre . 62 46 2
Post 39 (-1€) 59 (+11) S (+02)
P 7 3 R
12 P re 2
Post 4y {-23) 47 (+12) 32 {+11)
Total 9-12 25 | Pre 58 32 9
. Post 3t (-27) Sy (+18) - 1R (+09)
L ey
‘(* CAT = California Achievement Test
«) = reduction 137

. (+4) = gain 120
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The table below presents a summary of absentees divided into three

G . categories -- 1-10 days, 11-20 days and over 20 days.

Absence category

over 20 days shows a reduction of 43% between 1981-82 and 1983-84.

TABLE III

Percent of Chapter 1 Students
Absent from Chapter 1 Class

School Total Number
Year of Students

Absence Categories

138

1 - 10 days 11 - 20 days over 20 days
18- 252 18 23 60
igg? 240 29 23 48
° Toas 295 . a1 25 34
® {
121




Table IV below presents the sustained effects achievement data for Kailua

High School.

The difference of the total school average for Fall 1982 and Fall 1983 shows

The total school average shows a gain of 7.4 NCEs between
Fall 1982 and Spring 1983 scores.

a maintenance of gains made the previous year.

TABLE IV

Sustained Effects Achievement Data Summary
Kailua High School, 1982-83

NCE TEST SCORES

Number

Grade of Fall Spring Fall
Students 1982 1983 1983
S 31 29.6 41.3 29.6
10 49 25.4 | 33.7 29.5
11 53 33.8 37.8 37.1
12 46 24.2 31.7 30.7

Tetal
sepa 179 28.3 35.7 32.1
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Table V below presents cumulative grade point averages for Chapter 1
students for 1982-83 and 1983-84. For both years a little over 90% of the
students enrolled in Chapter 1 classes made passing grades.

TABLE V

Cumulative Grade Point Average of
Chapter 1 Students by Percent

Grade Point Average ) 193551383 19§i§é§84
0- .99 8 7
1. - 4.0 92 93
0 - .99 = Failing
1. - 4.0 = Passing

(Data for 1981-82 not available)

CONCLUSION

It is clear from the evidence presented in the tables that Kailua High School
has a successful Chapter 1 project. Several practices appear to contribute
to the success of the project. Regular classroom and Chapter 1 teachers meet
regularly and frequently to develop/implement/revise a process oriented
curriculum designed to meet individual student needs. These daily/weekly
meetings provide for more interaction and open communication. Development
of a unique program component described as the Student Learning Behavior
Profile which helps students to see the relationship between their learning
behaviors and their ability to succeed in classwork. Project staff maintain
a positive school/classroom climate. The emphasis is on providing immediate
support to students so they comprehend their assignments and are on task.
Frequent communication with the students of their progress is an essential
ingredient of the instruction process. Such communication provides reinforce-
ment of positive growth and encourages independence and greater learning.
Frequent contact is maintained with the home to obtain feedback on homework
assignments and to establish the importance of homework. Chapter 1 students
are monitored for their performance in all content classes and are encouraged
to seek help when needed.
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RIFPFA™ GUY

It was a cold winter morning about & AM. Guy was
looking out at one of the most popular surf spots on Ozhu
called Fipelittles checking out the huge glassy surf. He was
concentrating on how the waves break.

The early sunshine reflected off his biight Burm’ys and
his wet suit covered the kanes on his bact. His shoulders
were just as tall as his S foot 10 i1nch tall channel bottom
thruster from T and C.

Before Guy surfed he meditated for a full 15 minutes.
When he was out there he looked for the big, clean waves and
was determined to catch air. He was merciless to the waves,
tearing and ripping them up.

While GBuy was showing his best, a couple of guys were
laughing at him. Guy was getting mad and called out to them.
They started yelling at each other and decided to have a
contest to see who was the best. Guy was kind of nervous
because he didn’t know how good he was or how good the other
guys were.

The next day Guy was out at Fipelittles early practicing
with some of his friends when the ogther guys came . He
brought 3 of the best built boards from his sponsors. Suy
was in the water and was trying to get out because the big
waves were coming in. The other guy caught the first wave.
It was a big one and he did some good cutbachks and a nice
spray. Then Guy caught a wave. It was a pretty good sire
wave and Guy did something he has been wanting to do for a
long time but couldn®c. He caught air, about 2 feet of+i of
the wave. The other guy was sick because he couldn®t do
that. Later on the other guy was breaking his boards. His
skegs were coming off. Guy was surfing the best he could and
then the judges called them in. The other auy was bragging
that he won and he was the best. The judges announced that
Guy had won because of that move he made. The other auy was
2ll sick and told Guy, " Hey, you're good. Feep it up."

Now Guy is very happy but doesn’t brag about the win. He
learned that he could win whatever he wanted to if he only
tries. Now BGuy is surfing regularly.

~ Steve L. Akiona
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HOKULE™ A

"This voyage will be called ‘Voyage of Rediscovery.®
This voyage is dedicated to rediscovering the most extens:ve
nation on earth. The first voyage was in 1974. The trip was
to 9o to Tahiti and back. It proved to most people’s
satisfation that the early Folynesians were purposeful
sailors and colonizers. They sailed into the wind — they daid
not drift helplessly, as had often been argued. On the second
voyage in 1980, Nainoa Thompson of Hawaii - after extensive
training with the Micronesian navigator Mau Fiailug - became
the first Polynesian since ancient times to navigate a voyage
without instruments.® ---Polynesian Voyaging Society

There will be alot of people on the voyage of Hokulea.
There will be many returnees. Some of the returnees are Mau
Piailug, Nainoa Thompson, Buddy Mcguire, Chad Babayon, John
Cruz, Leon Sterling, Joan Sterling, and many others. Many of
the people from the different islands will pe sailing with
us. I will be sailing on some of the trips including the
trip to Tahiti. I will be the youngest one on the trip.

The trip to Tahiti is set to begin on July 1. It 311
depends on the wind conditions when we will start.

The purpose of this trip will be to retrace the routes
of the ancient Polynesians. There will be no instruments to
help in the navigation. We will use the stars, fish, birds,
and ocean currents for navigation.

We will first sail from Hawaii to Tahiti. The time
esti mated for the trip is 32 days. Then the Hokule*a will
sail from Tahiti t2 the Cook Islands. The estimated time is
14 days. Then it will sail from the Cook Islands to New
Zeal and, hopefully in 2% days or so.
| From that point, the route will be from New Zealand to
§ Fiji in 17 days, from Fiji to Samoa in 10 days, from Samoa
{ back to the Cook Islands in 35 days, from the Cook Islands to
| Raiatea (and Tahiti) in 25 days, from Tahiti to Marquesas in
§ 12 days, and finally from the Marquesas back to Hawaii, in
| approximately 22 days.

’ All in all, the voyage is expected to last 2 years.
| Although I°11 only be able to sail in the summer, I°m proud
to carry on the tradition of the Hawaiian ancestry.

= Chad Pijianaia
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X they gave the baby three
L and gold. The baby’s name
father’s name was Mary and

ERIC

Aruitoxt provided by Eic:

NORTH

The North Star is a real
is real bright andthe biagest

X! three wise men followed the
¥ found the Birth of Christ.

STAR

nice thing to see hecause it
astar. Long time ago the
star for 2-3 weeks till they %
When they found the baby .
things myrrh, frankincense, &y
was Jesus and the mcther and ),
Joseph.
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smF Oh my god., if you could have

only been there vesterday when 1 saw

this big brown car reversing down its
iong and tall driveway. It didn’t
even look or stop at all. There was a
small boy walking down the sidewalk and
the persoit driving this car didn’t hear
me yelling, "Stop! Steop!" But by now it
was too late. The little bov’'s leg had
been run over. I ran over to where he was
to see what was wrong with him and this big
ugly old lady cets out of the car screaming,
"Oh, I didn’t even see him' I'm so £y,
Please help me, please!" But I was yelling and

screaming at her for not looking back while
she was reversing, and for not even slowing
down. By now, the ambulance was here and
was taking care of the boy. I was
so mad, [ could have kilied her.
But one thing that I learned and
think iz that everybody should tale

Confusion is battleship grey,
and it sounds like your neighbors fighting.
Confusion looks like a fork in the road,
and it tastes like orange juice with your oreaq.
Confusion smells like cigarette smoke in an
air conditioned room.
and confusion makas me feel zrary and lonely.

responsibility of checking what’s in back
of their car, before reversing anywhere!!

- Teddy Chow

CONFUSION
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THE SCARY 0OLD PALI ROAD

After a party, orn the way home, my friends and I took a
turn that lead to the dar%, scary 0ld Pali Road. We stopped
the car and heard nolses like someone calling for help.
Suddenly two cars stopped and parked on the side of the road.
My friend, who was driving said, "Let’s go and see what’s
going on over there." I said, "I think we had better just go
on drivings okay?" )

As we drove away the two cars started to chase us. We
drove as fast as we could, but the two cars were still
following u4s. When we came to the second Pali tunnel, my
friend asked if the two cars were still following us. I told
her it had disappeared.

"Yeah, it’s not following us," another friend added.
"It disappeared after the first tunnel."”

We went to my friend’s house, but we didn’t go to
sleep because we wer so scared. We talked for hours until we
finally fell asleep. In the morning, nobody remembered
anything about what had happened the night before. Just like
it was a dream. .

- Jean Canillas

KAHANA VALLEY

Once upon a time 1on i i
. 9 ago lived this old man and his do
1n Kahana Valley. They 1lived 1n an old ragged house which :ag

no eletricity. The man had onl
: a tel .
he used flashlights and Ca”dlesY €phone, and for lights

One night he decided to i
_ ' : go for a walk in tha vall

ET;;g gnly thshmoon11gtht to see. He crossed the s:rpgz.

ed over e hill and then he came acrass ora

; two old .

He zas try1ng to see whose graves they were but he cou?;syss
$ge e d:c1ded to come back in the daytime so he could see. ’
Ihe Eex day when he went back his dog licked the gravestcne

e could read “Mr. and Mrs. P Apana.” This was his

mother and father’s grave,so he st
started t
wouldnt do anything to th; grave. ° Pray =o that he

All of a sudden the dirt started t
g ‘ 0 move and the grave
?ﬁgan to crack, so he jumped back.His dog was barking madly.
n n a gust of wind came and white mist in the air started to
90 up in a straight line and he watched it as it rose up 1n

the sky until it vanished ; _as ‘
mother and father. - This was tke spirit from his

So from that night on, he r
: ’ eturned back ever i
every night to pray for his parents. Y morning and

- ceen ao " —————

—MIKE HAIA-
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A long time ago me and my bruddah Wags was walking on da
beach.

He said,
swim,"

I said, "shoots", but you godda be back in two hours.

He said ok, and ran off into the water like on geal. I
walked down to the shore and told him 1 he neva meet me at
da battrum I would bag from him. He happily said, "ok"“.

I continued to walk until I saw one awesome looking
wahine. I kept walking past giving her da side eye and
smiling all da time.

She was wearing one mean french cut bathing suit and she
had nice brownish blond hair and she was awesome.

I continued to walk when she said excuse me do you have
the time, I said oh ah no I no more watch. I kept or walking
when she said wait maybe You can help me, I said shoots
anything. She emiled and said come.

She said her brother was out diving and he was due back
along time ago. I said so what do you want me to do?.

8he said if I could go and swim out and tell him his
sister wants him to come in. So I went, I swam and swam and
swam, but I did’nt any sign of the little brat. Finnaly I
found the little whimp he had a small little squid pin down
in its hole Idid’nt tnink it was anything worth saving.

I poked him in the back and we both surfaced, I told him
waht his sister said and we both swam into shore .

His sister was so thankfull , she started saying I must
repay you I said nah no need lam sure your boyfriend would’nt
like that and she said waht I don’t have a boyfriend, I said
oh you dont?, how bought dinner and a movia? she said she’'d
love it, and I said you’d love it I’am gonna luv it.
We both laughed and made the arangements.

By the time I started back it was almost dark,
it hit me. My brother he’s at the bath room,
thinks I left him and went home.

I could’nt tell him it was my fault I would’'nt hear the
end of him. So I plannad my story.

When I reached the bathroom I walked straight to him and
started telling him, "what you lucky I came back for pick you
Up man see when you no listen to me. Next time I 30in leave
vyou there.

I was kind of funn

ME AND MY BRUDDAH

"A Bear" which 1s my nick rame."I ljike Qo

and then
he probably

y at the time but now I feel little
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HAIFU STAIRCASE

During my freshman year at Kailua High School we went on
a field trip at Haiku staircase. The staircase is iron and

slippery when it’s wet. About halfway up we stopped and
rested for awhile. While we were resting, we looked down and
could see people climbing up. They looked so small! I was
*hinking that if I fell I would surely die. We kept on going
tntil we climbed a steeper stair. Abaut ten steps were hard
Lo climb because some steps were missing. Finally we made it
to the top. It was cloudy. We looked down again and it was so
spooky from up there . Then we had to get back down, but
suddenly the whole stair collapsed so we couldn’t get back
down. We had to wait until we were rescued by a helicopter.

- Angelito Losbog

DA GO-CART

One day me an my fren was going ride go-cart, but da
stuff neva had one spak plug. We wen jump in my maka-dang-
dang car and went to Napa, da one in Kailua, fo look #o da
right size. I went put the plug in da engine and was
soundii 3 good, so we throw da cart on da roof of da car. We
was at 3ellows Beach riding in da parking lot. My fren Joe
was riding the cart first. He was doing donuts all over and
den I told him was my turn. I wanted to see how fast da
stuff could go so I wen press the peddle to da matel. The
cart was cranking 90 MPH and den all of a sudden smoke was
coming out of the carburator. 1 was going blow up so I had to
bail cut when it was still going about 70 MPH. I had to look
for sand for a soft landing fast. Then BOOM, the engine wen
blow up and I wen crash right into da bushes. The go-cart
was all bus up. We was all sick. I had to pay for fix um
and I neva like ride go cart again.

- Michael Samson
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THE MYSTERIOUS KILLER

Once in a town near Waianae a pberson was curious about
someone who had killed his family. He asked many people
about this person, but he couldn’t get enough information.
He asked his mother, father, sister, and his brother but Fe
was still bothered. Finally he asked this old man in a
cemetary who was cleaning up someone’s grave. He asked the
man if he knew the that storv, and tha man said, he was with
him when he died. The old man told him to sit down and he
would tell him the story.

C.ace near Waipahu a family was sitting in their livaing
room watchinc the A-TEAM. A couple were arguing about
another couple’s divorce. He slapped her and she slapped
back. It was a horrible sight to see them fight. Finally he
felt disgusted and killed !:.er with a baseball bat. His two
son’s came in and saw the destruction o4 the room, and they
saw there mother dead on the floor. an open window, seemed
to be broken. The glass frame had been broken, like a steel
PiPe had done it. But there was something mysterious, their
father was gone. They went out *to look for him but couldn’t
find a clue of where-a-bouts. When they went back to the
house, they opened the front door that was supposed to be
locked. They entered, found their sister on the table with a
knife in her bac™ and their grandmother, strangled to death,
lying on the couch. One brother then told tha other brother
that he was going to the bathroom. In the bathroom.he found
their father hanqing on the steel railing of the shower
curtain. The brother screamed, and the other brother came
rushing in and found his brother on his knees crrying 1n front
of their father. )

"And so that’s the story my boy," said the old man. "lWow!'
That’s interesting, thank you for telling me this," said the

kid.e It’s late I gotta go home, "oh and thank you again, "
replied the boy.

When the boy started for home, he saw the house where
the man killed his family. All the windows were al! boarded
Up. He opened one of the windows with hands and entered the
house. The house was bare, he went to look around the house,
he couldn’t +ind anything. When he passed the bathroom he
heard this breathing sound. It sounded heavy, so he opened
the door, there he found this tall man who looked at him with
a rope around his neck which was connected to this steel
railing. He screamed and fainted. When he woke up, he founcd
himself lying in his front yard. From then on he didn’t cell
anyone what happend.
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DA BEEF

Dkay, one day I wen 9o cruizin wit my +ren John. We wern
take my cah. We wen go Waikiki an den we wen vo Sandy’s thru
Hawaii-Kai way. We wen pull in one stall ovah dea. an we wur
parked by one cherry bug. I wen rap wit da draivah litto
while. I tole him what kine engine he get an he tol me ocne
2180 wit 48°s an dual eshaust. Das da big tine......da
racing kine.

After I wuz talking to him I was check:ng out da chicks
hea, an I wen spock one ono one. She was using one leopard
stripe French cut bikini. HO, I was drooling! Suddenly my
1magination was brok by wun senseless haole. You know what™

He wen bang me from da back! He wuz reversing an neva see my
cah. FO#$%!! I had one short whiplash. John was drinking one

soda an da ting wen spili all ovah his shirt. O0O0COH he was
mad!

Me an him wen jump out of da cah an was bitchin® at da
haocole. Da haocle said he was sorry but we said, "Eh '9#s$%!
YOU, you senseless dummy. So da haole herd dat an he wen
.alse me! I wen drop an John wen give um one left dat wen
stun him little bit. I got up an give um one uppa cut and
couple body blows. Den I wen wind up and give um one right.
Da hacle wen fall on his car and had all blood on top. My
friend tol me nuff already and they wuz holding me back. Den
da haole wen sneak up an crack me again, so I wen give um one

‘quick elbow in his head an I wen brok his nose.

5o da haole was walking back to his car an all of us was
laughing. We wen turn around an he wen pull out one sawed -

off shotgun on us! An das when my mother wen wake me up fo go
school.

- Gary D. Okada
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A SCARY EVENING AT BLACKFOINT

One rainy night, my friends and I went to see a scaryv
movie in Waikiki called "Nightmare on Elm Street." When we
were going home, we stopped by a restaurant. While we were
eating, four guys sitting across our table were staring at
us. It scemed iike they were looking for some fun. Ue tried
to ignore them, but when we looked back, they were still
staring at us. We decided to leave, but when we stood up
they got up too. We went back to the car when they asked
us if we wanted to have some fun. We told them no, and they
said, "You girls don’t know what you’re missing," and just
wal ked away.

check out a place called Black Point in Hawaii Kai. Feople
say that a baby had been burned alive there and you could
still hear the baby €rying. The place was empty; there were
no houses or lights around for about a mile. As we were
driving there we had second thoughts about going, but we went
anyway. No one was around and the only lights were our car
lights. We went outside to look around and we could hear the
wind making a SPOOKY noise. We still couldn’t gee anything,
but soon we heard footsteps coming from behind. We all
turned and saw the shadow of a person walking towards us. It
looked like a gmall 9irl. We couid see her from the light of
our car. Scered, we ran back into the car. We closed all
the windows and locked the car doors, but when we turned to
look again, we couldn’t see her anywhere. We all screamed,
"Lets get gut of here!" My friend tried to start the car but
it didn’t want to start. We all panicked and started to cry.
After tryino for about two minutes, the car finally started.
We zoomed ocut of the place back onto the highway.

I had a bad dream about what happened that night but I
was so relieved to be safe at home.

— Helen Rasay




Did you ever realize a friend
that shared things with you.

who stayed by your side through
9cod times and bad?

You always thought you'd be friends
forever.

But then one day came

when you looked around

and your friend was gone,

You loved your friend the way

you loved your sis.

But then you realized you should have
told her hew much you cared.

Now she’s gone and you can’t

turn back time.

But vyou’1l} always remember a true friend
who never left your heart.

~Terry Loren=-

LAST FRIDAY

Last Friday Kaipo, his two friends Kyle and Gardon, and
I went' cruising downtown. When we rode around for awhile we
got bored and couldn’t think of anything to da. We thought
of going to the Ice Falace but we didn-°t have any saox and
besides, what we were wearing wasn’t warm enough to go to the
Ice Palace. Anyway, we ended up going to Castle Fark. It
was pretty fun. We played miniature golf, but %o tell you
the truth, 1 thought that was kind of boring. 1I barely did
anvthing that night but Kaipo, Kyle, and Gordon rode all the
rides, played the games, and played in the batting cage. The
only thine that wasn’t working was the Grand Prix. That’s
what I wanted to ride. Even though 1 barely rode anything, I
still had fun just watching Kaipo and his friends.

The thing I had fun watching most was when they went on
the bumper boats. Kaipo got practically everyone wet. Hic
friend Kyle was all soaked. Gordon was too but not as much.
Kaipo was just a little damp. It was kind of funny because
Kyle had to take his shirt off and wear his jacket for the
rest of the night. We teased him because he had to carry
his shirt all around whereever we went. The only part that I
didn’t like about his wet shirt was that I had to carry 1t
around when he went on the rides.

Another part that was fun was when we went to this place
in Castle Park whare theres a little carnival. we played the
games and didn’t win anything but a little, ugly stuffed
Puppy dog. There were so many stuffed animals that I thouyht
were so cute. I told Kaipo to ask if he could just buy one
for me, but the lady didn’t want to sell us anything.
Instead, she gave us the ones I wanted. I guess she 1:iked ues
or samething because I went home with a lot of cute, little
stuffed animals. She alsgo let us on the rides free. That
night was fun! 15

3

-Ellena-
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SOMETIMES I DON’T KNOW HOW

Sometimes I don’t know how to tell you
What’s really on my mind
The question comes to my head so often
If you are the cheating kind
I'm trying my hardest not to let it show
Because I want our iove to grow
You give me no reasons for my fears
You tell me you love me by showing your tears
How can I stop this childish thought
For that’s the reason why we fought
What I need is for you to say
Don’t worry everything will be okay

~Terri1 Ellict
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Jurisdiction:
Name of Project:
iarget Audience:

Contact Person:

Description of Project:

Objectives:

WRITING WITH MICROCOMPUTER APPLICATIONS

Windward Oahu District

Writing With Microcomputer Applications
Grade 3 Language Arts instructors

Alma Cirino/Joan Yanagi

45-955 Kam Highway

Kaneohe, Hawaii 96744
(808) 247-2101

1. To improve the quality and
quantity of children's writing.

_ 2. To develop greater teacher

competencies in writing
instruction.

3. To develop more teacher knowledge
of microcomputers and insight into
its potential for enhancing
writing.

Full participation in an infommation based society requires

competency in writing.

The teaching and learning about writing,

from the elementary grades, need to be enhanced to help students
meet the challenges of an information based society.
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' Project Activities

1. To achieve improvement in the quality of children's writing,
the activities used will follow both of these project
concepts: (1) stimulating the sense of personal or
*professional® autho:ship in children through the crafting and
publishing of their writing; (2) letting children retain
control of their writing by following decisions on such issues
as topic choice, drafting, and publishing.

The activities related to the concepts include those listed
below:

a. Children will be read to for at least five minutes daily
by the teacher, students, or invited others. A variety
of print matter will be used, including children's «wn
writing pieces.

b.  Children will have SSR (Sustained Silent Reading) daily.

c. Children will have journal writing daily (5~10 minutes).

d. Children will have a daily writing period of thirty to
forty-five minutes.

e, Children will choose their own topics to write on.

‘ £. Children will "control® or "own" their writing. Emphasis
on early drafts will be on the creation of ideas.
Invented spelling is considered an important step in
learning to spell and learning spelling will be supported
through the editing process. Language conventions will
be dealt with in the context of the child's writing and
not as a separate subject matter.

g. Drawing may be accepted during the writing period
providing the drawings illustrate either written, or to
be written, material.

h. Publication will be promoted. The child, in consultation
with the teacher, will choose a writing piece to be
edited and then handwritten neatly, typed, or printed
using a microcomputer. Finished piece may become the
child's book which is bound and illustrated as a
"commercial® book or the piece may be included in a class
newspaper or literary magazine.
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‘ i. The child will be able to do word processing on the
microcomputer at least twice a week.

J» Each child will have at least one individual writing
conference weekly with the teacher usually scheduled
during the daily writing time. The conference is the
focus of classroom interaction and where the teaching of
writing occurs. Teaching is individualized according to
child's developmental level and the stage of the writing
piece to be considered in the conference. There are
three types of conferences:

(1) The same day each week will be used for the
reqgularly scheduled conference.

(2) The child may also request a conference prior to the
weekly one.

(3) A group conference may be held to deal with a common
skill need.

2, To facilitate student revising the following activities will
occur:

a. Children will learn that writing is a process through the
use of the writing process model (see appendix) in
‘ conferences and group discussions.

b. Children will learn how to revise and save their writing
pieces under the appropriate file names using the
microcomputer.

3. For children to gain knowledge of basic microcomputer and word
processing functions the ensuring activities will be used:

a. A microcomputer, a printer, and the Bank Street Writer
word processing program will be available for each
project classroom,

b. Using the microcomputer: each child will be able to turn
on the microcomputer, develop keyboard skills, call up
the word processing program on the microcomputer, save
what they had typed on their disk, bring back on the
screen what they had saved by using the proper file name,
and clear text from the screen.

4, Editing will be facilitated through the use of the Sensible
Speller software program.

a. The use of the Sensible Speller will be taught to the
children. Activities would involwve use ¢f the Sensible
Speller dictionary, adding and deleting words from the
‘ dictivaary, and how to use the Sensible Speller in
conjunction with the Bank Street Writer.
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. Writing Model

1. Pre-writing activities

R N\ 2. Find topic
A7 4
ol
-, 3. Write draft
i
8! No » 4, Child likes draft Yes \ \ ;?
; < 7 77
t
o
5. Revise by self 7 .
. Y A
6. Revisgse with others
7. Conference request by child
‘ 8. Main revising, editing
9. Second conference
Final editing
2
Y ; 3 10. Piece typed or printed
S.
oz No 11. Pilece ready for binding _3\ Yes \ 2
Si—g Mo > >
(a4
o
12, Child illustrates cover and piéce.< : { -
a8 ]

13. Book published

14, Go to 2
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CHILDREN AS AUTHORS HANDBOOK

Jurisdiction:
Name of Project:

Target Audience:

Contact Person:

Windward QOahu District
Children as Authors Handbook

K-6 Basic Skills Language Arts,
Teachers and Administrators

State: Dr. Violet Harada

School Library Services
732-1402

School: Mr. Arthur Kaneshiro
Principal
Kahaluu Elem, School
47-280 waihee Road
Kaneohe, Hawaii 96744

Description of Project:

Children as Authors Handbook is a 188 page guide which provides
directives for a successful partnership between classroom teachers
and librarians. The publication highlights the objectives,
processes, and outcomes of effective teaching strategies that
encourage students to write. Successful elements of the project
and how it has been taught by various school level teams of
teachers and librarians are discussed.

Abstract of Practice

"Children as Authors" is a state-wide project being coordinated by
the Department of Education's School Library Services section.

Its primary aim is to encourage effective, collaborative teaching
among elementary school teachers and librarians in getting students
to write and to create their own books. These books then become
part of a classroom or a school library collection.

Successful teaching-learning strategies are emphasized in
instruction that integrates language arts and library skills with
content area concepts. Students from grades K through 6 are
included in various school level adaptations of this project.
Student made books range from original poetry and short stories to
informational accounts on a spectrum of topics including social
studies, science, Hawaiian studies, guidance, health, and
mathematics,
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Teachers and librarians who are participating in the project attest
to its value for students in the following areas: it increases
motivation and transfer of learning; it contributes to a sense of
pride and accomplishment; and it encourages creative thinking and
purposeful learning.

The project was initiated in 1983 with a volunteer group of nine
pilot school teams of teachers and librarians in the seven
districts. Since then, in-service sessions have been conducted
throughout the state for the DOE and for various professional
organizations, A children as Authors Handbook, produced by School
Library Services, is scheduled for distribution to all schools in
fall, 1985,

Kahaluu Elementary in the Windward District, one of the pilot
schools, is being highlighted in this report. At kahaluu, the
original teacher and librarian team with enthusiastic support from
the principal, produced exemplary student works done by
kindergarten student. The school has since expanded the project to
include other grade levels.

Statement from the Principal

In the two years (1983-85) of project implementation, there have
been observable and noteworthy differences in kindergarten student
achievement, Out of 56 children enrolled, six children are already
reading at the second grade level, thirteen children at first grade
level and twenty-two are already reading. This constitutes 73% of
the kindergarteners well into reading. The increased motivation on
the part of students who have seen their books in print and placed
in the library for others to read have bocsted self esteem and
school achievement in general.
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Writing skills:

. guidelines and ti?s |

How do we establish the climate for writing?

Often it is not the skills which hamper students' ability to write, but it is
their overall insecurity with writing as a means of expression. The teacher's
role in observing, diagnosing needs, and prescribing on-the-spot instruction,
becomes the key element to effective teaching and learning taking place. Some
observable behaviors and possible problem indicators are:

Behaviors Indicated problem
e difficulty getting started lack of personalization, meaningfuiness
of writing task
e lack of task orientation; lack of verbal facility and expression;
short attention span lack of organizational structure and
cchesion
e frequent stopping for preoccupation with correctness in form--
erasures handwriting, spelling, mechanics

The teacher can help students overcome these problems through reassurance and
support in the areas of language and thinking facility, and purposeful use of

' skills, Above all, it is the teacher who can make the student feel like an
author with genuine ideas and expression, and a uniqueness worth sharing with
others.

The following sections provide meaningful suggestions on working with reluctant
writers and with very young writers.
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SUCCEEDING WITH RELUCTANT WRITERS *

If you encounter students who, out of fear, underdeveloped motor
skills, boredom, disbelief, stubbornness or weariness--will be unwilling or
unable to write, these suggestions may help.

1. CONCENTRATE FIRST ON BUILDING THE STUDENTS' SELF-IMAGE
Give positive strokes to increase willingness to express feelings and
ideas.
2. SPEND MORE TIME ON PRE-WRITING ACTIVITIES
sé various types of stimuli to motivate students' thinking,
expressing and composing, e.g., objects, experiments, demonstrations,
field trips, pictures, stories, films or direct experiences. Spend
more time on motivation and sharing of ideas.
3. BE FLEXIBLE
ATTow Individuals to NOT write if interest or enthusiasm is low on a
particular day.
4. EASE INTO WRITING
n°t give reluctant students the chance to build resistance by
announcing writing ahead of time.
5. ENCOURAGE NON-VERBAL EXPRESSIONS
rovide experiences in art, music, rhythms and creative drama to help
students “free" themselves and develop their expressive and imagina-
tive powers.
6. ENCOURAGE WORD PLAY
Brainstorm 1ists of words for special topics; play with puns, alli-
terations, idioms, and word games. '
7. ASSIGN SHORT PIECES
Reluctant writers are more willing to write if the writing goes
faster and there are fewer mistakes to correct.
8. TRY TOPICS THEY LIKE .
Use ideas tnat are Tnterest-centerad, related to the students'
experiences and needs.
9. LET THEM USE A "PEN" NAME
Allow students to write under a pseudonym so they are much more
willing to write and share freely.
10. STOP REVISION AND EDITING
Let students "write-write-write" until expression loosens up.**
11. WRITE TOGETHER
Let students brainstorm and assist each other in writing projects.
12. MAKE ASSIGNMENTS CLEAR
e more specitic: "“Use 4 words from the list."
13. TRY DICTATION
Let students dictate to a partner who writes down the sentences OR
use a tape recorder. After the story is taped,.they can translate
the oral into written words.

*Source: Kauai writing handbook (Kauai District, 1982), ». 35.

Adapted from If you're trying .o teach kids how to write, you've qotta
have this book!, by Marjorie Frank (Incentive PubTications, 1979).

**tditor's note: Refers to frequent free writing opportunities which help
students to acquire comfortableness and ease with writing as a means of
personal expression.
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' WORKING WITH VERY YOUNG WRITERS *

Writing readiness is as important as reading readiness. Young wri-
ters can learn to enjoy communicating, show off their language abilities
and become excited about words. Encourage a free flow of expression to
prepare boys and girls to write. Let them:

1. TOUCH, YASTE, LOOK AT, SMELL AND LISTEN TO things together. Feel the
environment and become sensitive to it. Listen to the rain and feel its
cold wetness; chase butterflies; smell french fries, feel those crispy
hot sticks, then chew and taste them, and share impressions.

2. TALK ABOUT feelings and ideas and discoveries. Provide experiences to
taste a 11 hing mui seed or feel the tingle of suspense. Let students
smell and hear the cafeteria as it prepares lunch.

3. RECORD their responses or tape record their ideas and write them down
as a cemposition.

4. READ! Read to students and encourage them to interpvet by creative
movement, providing sound effects, or clapping in rhythm.

5. LISTEN TOGETHER. Listen for special words, rhymes or rhythms in
songs, records and tapes. Sing with records, add a verse to a
favorite song, or write lyrics to music. )

‘ 6. WRITE TOGETHER. Compose questions, sentences, riddles or rhymes
oraily as a group. Write down the compositions and read them back to
prove to students that they can write.

7. DICTATE. Parents, volunteers, senior citizens, or older students may
be invited to record dictation.

8. SHARE DICTATED WRITING. Primary type, posters and banners show off
the compositions and provide readirg material for the class.

9. WRITE IN PAIRS. Older students pair off with younger ones to cumpose
a piece of writing. Each person should provide ideas.

10. MAKE IT SHORT. Emphasize short compositions like:

sentences notes titles
riddles captions definiticns
questions poems descriptions
silly sayings rhymes directions
letlers word lists slogans

*Source: Kauai writing handbook (Kauai District, 1982), p. 36.

Adapted from If you're trying to teach kids how to write you‘ve'gotta have
this book!, by arjorie fran ncentive Pubications, 1979).
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What are the important phases to consider in the writing process?

The writing process entails three major instructional phases: pre-writing,
composing, and post-writing. A planned writing lesson usually invoives the
students in these three phases in order to achieve fully developed com-

positions. The purposes and interactive roles of teacher and students are

delineated as follows:

Phases of writing *

Pre-writing - the motivating, generating and expressive phase
which occurs before writing takes place.

o Teacher: Taps and expands students' experience.
Assists students to:
Generate and express ideas
Clarify ideas
Develop concepts

e Student: Gathers ideas.
Experiences a period of invention.

Composing - the actual writing/drafting phase.

e Teacher: Assists students as needed to:
Develop organizational skills.
Clarify thinking.

¢ Student: Organizes expression for a specific purpose
and audience.

Post-writing - the sharing, appreciating, assessing, revising
and editing phase.

® Teacher: Develops the environment for peer audience
response.
Assesses students' strengths and weaknesses for
re-direction of instruction.
Instructs for student revision.
Assists student to develop self-editing skills.

o Student: Accepts feedback from audience response.

Restructures thoughts and sentences.
Edits for conventions.

p. ix.

Clarifies communication for purpose and audience.

*Source: Writing resource handbook (Windward Qahu District, 1982),
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How is the authorship of each child retained throughout the writing process?

The essence of authorship lies in an individual student's sharing of
himself/herself---in feelings, personal expression, character, and uni-
queness of style. The student needs to have some facility over the written
mode of communication in order to transmit this knowledge. It remains the
classroom teacher's responsibility to guide students in understanding that
writing is a communication of self first, and the skills are merely means
by which the expression occurs. This understanding and true pride of
authorship evolves as the teacher provides emphasis on the uniqueness of
each individual, and the gradual, but meaningful teaching of skills.

Authorship develops throughout the writing process; however, its foun-
dations occur in the pre-writing phase where students gain ownership
through personal discovery of their ideas, feelings, and concepts.

As students move into the composing process they bring together their
writing skills and facility. .

Finally in the post-writing phase, students once again use their writing
skills to further refine their composition, and reach the ultimate goal of
sharing their pieces of art with other students. It is this final step in
the writing process which gives relevance and purpose to authorship and

more importantly, a feeling of pride and worth in being a contributor of
self to others,
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How can writing skills be integrated into the pre- writing

and composing phases of the process?

The teaching of writing skills may be integrated into various parts of the
pre-writing and composing phases. They may be taught as separate lessons
with meaningful linkages made back to the lessons at appropriate points.
In order to facilitate meaningful skill instruction, they can also be
taught as part of the composing process or as an "on the spot" teaching
method.

The crucial aspect of skill instruction is to retain its support focus, and
not have 1t interfere with the composing, creating, personalizing process

of writing.

For many students this learning process of skill development is a lengthy,
arduous stage. A classroom teacher, therefore, needs to establish a safe
and encouraging environment while utilizing a variety of strategies to help
students feel more confident and to develop competence in these writinc
skills.

In handwriting: If students are at the primary grade levels and have
difficulty with fine motor coordination and letter formation, they can

dictate their passages, or record them through tapes. Even peers who
are more able can help with the printing of such passages or stories.

- Scribbling is another means of recording their expressions. For these
students, perfection in letter formation may not be a realistic or
necessary form of producing books.

In grammar: While the teacher is dictating for youngsters, grammar
instruction can be subtly addressed. By re-stating or re-reading a
phrase or sentence, the student is given an opportunity to hear the
"sense" of his/her writing. If awkwardness is a problem, the teacher
can provide other ways of structuring the sentences without getting
into specific rules of grammar. Such instruction helps students to
clearly and accurately express their thoughts; therefore, it should be
included in the composing process as often as possible.

In the mechanics of usage: A simple model displayed in the room can
provide adequate reminders in the teaching of skills such as punc-
tuation, capitalization, and paragraphing. This is preferable to
drills or separate work sheets on such technical skills. As students
become familiar with the visual aspects of composing, they will be
able to integrate these skills more naturally.

In spelling: This is one of the major hurdles studeiits need to over-
come 1n the writing process. Struggling for correct spelling becomes
a hindrance when students cannot proceed because they ar2 unagle to
spell words they need in expressing themselves.

The following ajds provide ways to assist students with spelling while
they are writing.
169
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Aids for Spelling as Children Write *

1. Suggest to children that they should seek the teacher's help.

Whether circulating among the children or working on a group of
children (e.q., in a reading group) while others are composing, the
teacher might have pieces of scratch paper handy and merely write
the word requested and hand it to the child.

2. Have children raise their hands for spelling of words.

The teacher writes each request on the board.

3. Ask, at the end of the pre-writing activitity, (after having used

a stimulus) and before the children begin to write, for words

they think they will use, the sbe]]ing of which they are not sure.

Such words are listed on the board.

4. Write words on charts and place them around the ruom. Such words

may be high frequency structure words (Dolch-type words), common
words that they are currently using ia their writing because of a
social studies unit, a science unit, hobbies, common personal
interests, etc.

5. Have children begin to keep their own word boxes (banks) of words

that they use often, or have newly discovered, that are interesting

and exciting to them.

*Sourca: Materials prepared by Dr. Betty Uehara, professor emeritus,
College of Education, University of Hawaii.
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6.

Have children begin to keep their own 1ists of words in a notebook.

The notebook may be divided alphabetically or into other categories
(e.g., for the more advanced children: nouns, verbs, adjectives,
adverbs, connectives; or name words, action words, words that
describe, words that tell how, words that tell where, short words I
use all the time, special words I like, etc.). Such divisions,
alphabetical or otherwise, provide for ease in adding words and in
referring to the notebook for spelling help.

Suggest that the use of the dictionary is an option, if the child

so _chooses, but it should not be constantly suggested as the best

help while composing. If forced to use the dictionary while com-

posing, many children are apt to.lose their train of thought or
feel that using the dictionary is a bui-den; and they will revert to
using words that ihey can spell. (However, encouraging children to
use the dictionary for editing, after the composition has been
completed, is an acceptable practice.)

Have books and other printed materials in the room to also serve as

spelling aids. For exan.le, children are writing about whales,

and if they know that there are some books on whales in the room,
they could consult such sources for the speliing of special words

on the subject matter.
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9. Finally, the most important, single message that a teacher
Gl

should communicate to all chiidren who are writing on their

own (as opposed to dictating and partial copying) is:

“When you are thinking of a word that you don't
know how to spell, and you can't find heip right
away, write as much of the wurd as yw.u know and
continue with the rest of the story (or report,
letter, poem, etc.). We can work on the spelling
later.* The teacher should remind children:

“Use the best words that you can think of. Don't
Just use words you know how to spell."

Examples of how children might do this are:

1. Knowing only the first letter of the word
and writing it, followed by a blank space:

I liked the p . (for "parade")
2. Knowing the first letter and a few others in
‘ the word:

I liked the praid. or I liked the pr d.
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If necessary, how can art concepts and skills be reinforced and extended?

There are numerous opportunities to incorgorate further instruction in art
throughout the process of .having students plan their books.

The lesson below is an example of what can be done if students need rein-
forcement in understanding principles of color harmony, and the use of sha-
pes and textures.

m This lesson was provided by
Jane Higa, art resource teacher,
Honolulu Dist.ct.

Lesson: tissue paper collage
Student objectives: To develop a sense of color harmony

To develop awareness of shape, texture, and background
to make a tissue paper collage

Materials used: White drawing paper
Assorted color tissue paper cut to approximately 6" x 9"
Glue
Newspapers to protect the working surface
Felt pen or India Ink and pen (optional)

Grade levels: Primary, upper elementary

Teaching procedures : Purpose

Introducing the lesson

1. Share the following information as students Develop awareness;
select their subjects for their collages and introduce ar: concepts,
start to work with tissue paper. skills.

a. Tissue paper, varied in hue and value, is
very thin and translucent. Therefore,
encourage the youngsters to tear pieces of
tissue paper to build up the shapes. The
overlapping of tissues will create value
changes and will enhance the shapes with
exciting textures.

b. The main subject should be large, with
contrasting colors for the background.
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Tissue paper collage (cont.)

Teaching procedures Purpese

Developing knowledge through;problem-solvigg

2. Have students decide on the main idea and think Utilize problem-solving
of colors to emphasize the main subject. techniques to apply
concepts.

a. The background may be contrasting to
emphasize the subject. Example: an orange
car may have a yellow, blue or green back-
ground.

b. Sometimes, it is fun to use neighboring
colors for the background to express mood.
Example: green tree, gray sky, green grass.

3. Have students tear tissue into small piecas or Apply art skills, concepts
strips and apply drops of glue before placing in a product.
them on the paper. )
Sometimes another medium may be used to enhance
the shapes. Perhaps pen lines may delineate
the shape clearly from a background that may
not have enough contrast.

. Evaluation
4. Evaluate student products for the following: Assess students' grasp of
art concepts, skills
a. Were students able to achieve a sense of through evaluation of
color harmony? completed products.

b. Were students aware of shape, texture, and
background and were they able to claariy
define them?




Sharing of projects:
3 a potpourri of ideas

& What are some ways to have students share their books?

o "

=3k  There are numerous ways to have students share their books, This is a

g critical step in the project because it helps to build self-esteam in youny

authors and helps them to value the authoring process.
';;‘; The ideas below only begin to suygest the possibilities:

: ¢ have books added to the school Tibrary collection and have author
4 and title cards placed in the card catalog--a prominent display of
"new student books" will also generate excitement.
(Kamiloiki Elementary, Liliuokalani Elementary)

X

: ® have student authors read aloud to other classes in the lit=ary--
Ja especially older students dofng this with ycunger ones.
- B (Kamiloiki Elementary)

[ s Yo 4

E;,? ® have students wrap and present their books as gifts to their fami-
b - o lies at Christmas, on Mother's Day, etc.
Y (Lincoln Elementary, Kanoelani Elementary)

N

%

x4 have an "author's tea" and invite Parents and administrators to meet
1.2 .the young authors and hear them share their works.,

- {Nanaikapono Elementary, Nimitz Elementary)

® have a school-wide sharing with “author stations® in the library and

> 3 schedule classes to enjoy the readings--organize this in a round
3 robin fashion so that students can move in an organized manner and
- can get to hear several authors.

% - (Aina Haina Elementary)

¢ have an "inter-library loan® system between schools where librarians
from two or more schools can exchange student books--have students

, write *letters to the authors."

s (Kamehameha 11} Elementary, Lincoln Clementary)

4

- 44 ® have a "book fair" and exhibit all student books in the library or
F- 3 cafetorium--publicize the event so that parents as well as students
k" from other schools may be invited to the fair,

(Maunawil{ Elementary)

P 8 o have students produce sing-along or read-along tapes to go with E
3 their books. i
(Kipapa Elementary)

e have students participate in a book writing contest in conjunctien i:

| with Children's Book Week. b
i (Keaukaha Elementary)

fi ® have books displayed in a public library,

9 (Kualapuu Elementary) 18‘/
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NATIVE HAWAIIAN ASSESSMENT PROJECT

Jurisdiction: Kamehameha Schools
Name of Project: Native Hawaiian Assessment Project
Target Audience: Board members, Administrators,

Secondary Teachers, Parents

Contact Person: Kamehameha Schools
Center for the Development of Early
Education
1880 Makuakane Street
Honolulu, Hawaii 96817
(808) 842-8301

Description of Project:

The Native Hawaiian Assessnent Project describes an ecological
@ model of need assessment and selected results of this effort.

The Curriculum Asscssment is a 220-page report providing
information obtained from administration of twenty-eight
assessments. These assessments check achievement of knowledge and
skills secondary school departments believe students should achieve
by graduation.

The following is a list of goals and chart linking goals and
instructional areas:
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SCHOOL GOALS FOR STUDENTS

Each Kamehameha Schools student will be expected to develop to the best cf his or
her ability skills needed to relate positively to self and others, maintain health,
continue learning, enrich existence and participate in contemporary society for a
rewarding and productive life.

I

il

I

PERSONAL AND INTERPERSONAL SKILLS

The student should be able to . ..

A.

E.

Identify personal strengths, attitudes and interests and seiect activities
which facilitate personal growth.

Demonstrate an awareness of the relationship between personal behavior
and the responses of others.

Define a system of values which reflects positive feelings about self and
others and awareness of the rights and responsibilities of the individual
within society.

Demonstrate awareness of career possibilities and the values, attitudes and
skills affecting success in various careers.

Demonstrate an understanding of issues and strategies related to the
management of personal resourcas.

HEALTH SKILLS

The student should be “ble te. ..

A.

B.

Demonstrate knowledge and understanding <{ factors related to the
achievement and maintenarnce of emotional and physical health.

Plan a program of activities which fosters emotional and physical health.

LEARNER SKILL

The student should be ab:e to. . .

A.

B.

C.

Demonstrate the ability to read, write, listen and speak effectively.
Demonstrate knowledge of numbers and their operations.

Describe and apply strategies for making decisions and solving problems.
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CULTURAL SKILLS

The student should be able to . ..

A'

Demonstrate awareness of creative expressions of mankind and an
understanding of the ways in which such expressions can enrich one's
existence.

Demonstrate an understanding and appreciation of Hawaiian culture
and values.

Demonstrate an understanding and appreciation of cultures ord
the boundaries of his American heritage.

SOCIAL SKILLS

The student shonild be able to. . .

A'

Demonstrate an understanding of the major forces affecting the
present and future (e.g., economic, political, scientific, social,
technological) and describe the implications of various trends and
alternatives.

Demonstrate an understanding of the means by which individuals and
groups influence decisions affecting the present and future.

Demonstrate an understanding of contemporary Hawaiian issues and
agencies.,

Communicate informally and be able to exchange ideas and
information in a second language.
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Chart Linking Goals and Instructional Areas

Busines~
Education

Human Rel

English
Hawailan
Studies
Health/
Industrial
Education
JROTC
Languagzes
Education
Scicnce

Physical

;
3

Math
Music/
Drama

SCHOOL GOALS POR STUDENTS s

Studies

Soclal
Speech

L PERSONAL AND INTERPERSONAL SKILLS

The student should be able to . . .

A. dentlly personal strengths, ettitudes end
nterests and eelect ectivities which
«acilitate personal growth. X X

B. Demonstrate an ewereness of the
telationship between personel behavior
and the responses of others.

C. Define a systam of valuss which reflects ;
positive feelings ebout eelf end others end )
awereness of the rights and responsibili-
tles of the individual within soclety.

D. Demonstrete awareness of cereer possibil-
ftles and the velues, ettitudes end skills
alfacting success In verious careers. X X

E. Demonstrete an understanding of [ssues
and strategles related to the mansgement
of personal resources. X X

HEALTH SKILLS

The studeuits should bg able to . . ,

A. Damonstrete knowledge and understending
of factors related to the achievement end
maintenance of amotional and physicel
health.

B. Pluis & progrem of ectivities which fostars
emotional end physical heelth, X
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SCHOOL GOALS FOR STUDENTS

Art
Counseling
English
Hawailan
Studies
Health/
Humaen/Rel.

Eduecation

v.

LEARNER 3KILLS

The'student should be able to. ..

A. Damonstrats thae ability to resd, writs,
lsten and speak affactivaly,

B. Damonstrats knowledga of numbers and
thale operations.

C. D137°1be end apply stretegles for making
daclsions and solving problams.

CULTURAL SKILLS
The students should be able to. . .

A. Damonstrats  awereness of crastive
expressions of mankind and an understand-

ing of the ways In which such axpressions,

can encich one's existence.

B. Demonstrate an undersianding and sppre-
clation of Howallen culture and values.

SOCIAL SKILLS
The student should be sbis to . . .

A. Demonstrate an understanding of the
mejor forces affecting the present and
future (e.g., aconomle, political, s=len-
tiflc, soclal, tachnological) and desc:ibe
the Implicatlons of varlous trends and
alternatives,

B. Damonstrate an understanding of the
means by which (ndlviduals and groups
Influence decistons affecting the presen:
and lutuce.

C. Demonstrets an understanding of conten;-
porary liawailen Issues and agencles.
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EVALUATION OF CHARACTERISTICS OF A GOOD SCIENCE PROGRAM

Jurisdiction: Marshall Islands

Name of Project: Evaluation of Characteristics of a Good
Science Program

Target Andience: : Elementary Science Teachers,
Administrators, Board Members

Contact Person: Titus Arelong
Science Specialist
Department of Education
Majuro, Marshall Islands 96960

Description of Project:

For the past twenty-five years, the Marshall's Department of
Education has been engaged in various curriculum development
projects in all areas of instructions in the elementary and
secondary schools. In some subject areas the original
instructional materials have been entirely revised without any
valid means of evaluating their effectiveness.

The purpose of this project is to develop an instrument that can be
used locally to measure the effectiveness of the Marshalls
elementary science program. The gscience curriculum will be
evaluated under ten main categories listed as capitol letters A
thru J on the evaluaticn forms. Mini-workshops will be conducted
to familiarize those persons who will be involved in the evaluation
process. A sample nuwaber ¢f schools and classes to be evaluated
will be picked out at. randum.

Evaluation data wil). be collected and analyzed by a staff of
education specialists in the curriculum development center's main
office. Collection and analysis of data will be based on various
sources and methods including interviews, observations, class
records, lesson plans, report cards, questionnaires and others.
The matrix evaluation format will be used in assessing the current
status of the science program being taught in the elementary
schools.
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The evaluation staff will compare the characteristics of the
current science curriculum with what it is proposed to do. This
matrix format will hopefully provide a systematic procedure for
comparing what is desirable and what is being achieved in the local
schools. It will also offer a method of diagnosing both weaknesses
and strengths that can be eliminated or improved in order to
upgrade science instructions in the elementary schools.

Project Goals:

The project is intended to develop a systematic means of evaluating
and increasing the effectiveness of Marshalls' elementary science
curriculum.

Objectives:

Sample schools and classes will be randomly picked out and
evaluated during the school year.

Evaluation results will be analyzed by a staff of curriculum
specialists.

' A written report of the ewvaluation project will be prepared and
submitted to the appropriate audience.

The product of the project will be used by proper authorities in
decision making.
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PROGRAMS EVALUATION PLAN - MARSHALLS EZLEMENTARY
SCIENCE CURRICULUM

School: Date:

Evaluation Questions (Please respond to the questions below.)

A. SCIENCE CURRICULUM PLAN YES NO O DATA

1. Are the guals and objectives of what
the students will be doing clearly
stated in the curriculumn materials?

2. Does the written curriculum plan
describe the activities, lessons,
and sequentig 1 experiences for
grades 1 through 8?

3. Is the science curriculum plan con-
sistent with the basic goal of edu-
cation in as prescribed by the edu-
cation department?

4, Is there evidence that the science
‘ prc~ram can make science learning
valuable to the life of the stu-
dents now and in the future?

5. Does the science curriculum plan
involve all teachers, administra-
tors, parents, students and others
in sustaining it?

Sources of Data: Teacher's answers
riethods of Evaluation: Interviews and observations
When Administered: End of the school year

By Whom? Curriculum Specialists

Comments:

195
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' B. STAFF DEVELOPMEXT PRACTICES YES NO NO DATA

1. Are regular inservice programs
provided in accordance with your
school needs in science?

2. Do inservice programs offer the
teachers specific skills, tech-
niques, and materials that can
be useful to them for their
science teaching?

3. Are the teachers, administrators,
and other school staff members
willing and eager to participate
in education courses, workshops,
and other educational activities
that are made available to them.

4. Does the school provide release
time so that teachers can parti-
cipate in science education pro-
grams designed to improve science

‘ teaching?

5. Do you, the principal, partici-
pate actively in science inser-
vice programs whenever the op-
portunities arises?

Sources of Data: School Principal

Methods of Evaluation: Interviews and questionrnaires
When Administered: During the school year

By Whom? Curriculum Specialists

Comments:

196

182
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C. REVIEWING WRITTEN CURRICULUM
MATERIALS FOR SCIENCE CONTENT

1. Is there a balanced emphasis among
the life sciences, earth sciences,
and physical sciences in the curri-
culum?

2. Do the written materials include a
study of problems which are relative
to us now.and in the future (exampe:
population growth and pollution)?

3. Do the teachers have problems in
following and using the instruc-
tions in the teacher's manuals?

4. Are the contents of the written
materials relavent to what the stu-
" dents would normally encounteér in
a real life situation?

5. Can the students read and under-
stand the written materials and
instructions in the students work-
sheets.

Sources of Data: Classroom Teacher

When Administered: During the school year
By Whom? School Principal

Comments:

NO

NO

DATA

Methods of Evaluation: 1Interviews and observations
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D. REVIEWING WRITTEN CURRICULUM ‘ YES NO NO DATA
MATERIALS FOR SCIENCE PROCESSES

1. Do the written materials have a
variety of hands-on investigations
and activities which the students
can actually do?

2. Are the scientific processes such
as observing, interpreting, and
communicating an integral part of
the materials the children will use?

3. Are there provisions in the written
materials to develop and maintain arn
appreciation of science and positive
attitudes in the minds of the child-
ren in the classroom?

4. Do the written materials provide ex-
periences in which the students can
continue to develop and apply the
skills that are needed for a growing,
produntive citizen?

5. Do the written materials encourage
children to explore, discover, and
find answers for themselves rather
than telling them how things turn out?

Sources of Data: Classrcom records

Methods of Evaluation: Interviews and observations

When Administered: Throughout the school year
By Whom? Principal and Specialists

Comments:

198

184




E. OTHER CONSIDERATIONS FOR REVIEWING YES NO NO DATA

THE SCIENCE INSTRUCTIONAL MATERIALS

1. Are the science instructional mat-
erials clear.y written, accurate,
and up-to~date?

2. Is there any evidence of biling-
ual instructions being carried out
in the classroom during science
classes?

3. Do the writtem 1-8 materials
proceed from the simple to the
complex and are they designed for
the children's level of under-
standing?

4., Is the information that the stu-
dents will read in the worksheets
written at suitable grade levels?

5. Are there opportunities for stu-
dents to learn about science-related
careers that they might undertake in
the future?

Sources of Data: Classroom teachers

Methods of Evaluation: Interviews and obseivations
When Administered: Throughout the school year

By Whom? Parents, principals, and teachers

Comments:

199

185
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F. OBSERVING TEACHER BEHAVIOR IN SCIENCE YES
CLASSES

1. Are all the teachers who are supposed
to teach science actually teaching it
for the allotted time?

N0 MO DATA

2. When you discuss science, do your
teachers display positive attitudes
when they respond to you?

3. Do teachers regularly use a variety
of teaching methods such as fieldtrip,
group investigation, discussions, role
playing, and small group projects?

4. Ne teachers provide five .Opportunities per month
for children to partfcipate in science
activities, investigations, or experi-
ments in which they have hands-on ex-
veriences with real objects?

5. Do teachers regularly combine science
with other curricular areas such as
language arts, social studies, mathe-
matics, art, music, and physical edu-
cation?

Sources of Data: School Principal

Methods of Evaluation: Observations and interviews
wWhen Administered: During the school year

By Whom? Curriculum Specialiste

Comments:

200

186
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. G. OBSERVING STUDENT BEHAVIOR I} SCIENCE YES KO
CLASSES

1. Do the children become physcially involved
in the science activities?

o

-
>
3

1§

2. When you talk with children about
science, do they display positive
attitudes in their responses?

3. Is a substantial portion of the
children's class time spent in
science experiences other than in
reading and listening?

4. Do students participate freely in
in discussions of science-related
activities and topics, often ex-
pressing detailed descriptions of
their observations and ideas?

S. Are there opportunities for childé-

' ren to explore and find their own
answers to questions they have in
science?

Sources of Data: Teacher's ansers

Methods of Evaluation: Observations and interviews
Vhen Administered: During school year

By Whom? School Principal

Comments:

o 201

187

- o mb E -
. R . Eo TLh et b g .;S‘, ,,','5:?,?-": 6 o oA -
R DR R 5 A< 18 COLY OO AT Tl W 0 VL S

o~
k1)

£



H. LOOKING FOR EVIDENCE OF AVAILARLE SCIENCE TES
MATERIALS AND PESOURCES

1. Are science materialg available
in sufficient quantities to enable the
students to have hands-on experiences
with them?

NO DATA
oY Te.n

2. Does it appear that science supplies
and materials are refurbished or re-
placed at the begirning of the school
year?

‘3. Is there adequats storage space for
science supplies, equipment, and
materials?

4. Does the school have available water,
containers, heat sources, and suitable
environment for carrying out science
experiments and activities?

5. Can you see evidence of continuing
science experiences (science displays,
science-related books, science bulle-
tin boards, plants and animals) in the
classrooms?

Sources of .Data: Interviews

Methods of Evaluation: C(Classroom obsevations
When Administered: Quarterly

By Whom? School Principal

Comments:

N2
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1. REQUISITIONING SCIENCE RESOURCES YES NC OO TATA

1. Are science instructional materials
readily available to teachers who
want and need them?

2. Are science teachers involved in
the selection and ordering of
supplies and materials used in
science instruction?

3. Are procedures for requesting
and ordering science supplies
and materials simple and effi-
cieat?

4. Do teachers participate in inven-
torying, ordering, storing, and
safe use of science materials?

5. Does the school regularly receive
supplies and materials requested
from the central office?

Sources of Data: Principal's office
Methods of Evaluation: Questionnaires
Vhen Administered: End of school year
By Whom? Science specialists

Comments:
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J. PRINCIPAL'S LEADERSHIP IN SCIENCE YES NO 10 SATA
INGTRUCTION

1. po you show your leadership in
science by working with teachers
and students in class during the
time sc.ence is being taught?

2. Do you let teachers know that they
are expected to teach science for
the times indicated in you curri-
culum plant?

3. Do you evaluate teachers during
their teacning of science?

4, Have parents been made aware of
your school science programs by
activities such as PTA meetings
which involve parents in scicnce
activities and scierce fairs?

5. Is your school's system for giving
grades, reports, or student eva-
luations consistence with your
science program's objectives and

instructional practices?

Sources of Data: School Principal

Methods of Evaluation: Questionnaires and interviews
wWhen Administered: End of school year

By Whom? Curriculum Specialists

Comments:

274
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PRINCIPAL'S EVALUATION

Checklist Response Totals: Total Responses

YES NO NG DATA _

Overall, I rate my science program as:
The major strengths of my science program are:
The areas most in need of in my school's science program are:

During the coming year I will try to take the following five (5)
actions to achieve maximum improvement in my school's science

program:

A.

Now look over your list of five (5) actions which you have

selected as starting points for improving your science program
and place the numbers 1 through 5 beside them to indicate your
priorities for action. One (1) is your top priority, five (5)

is your lowest.

One long-range goal for improving my science program is:




INSTRUCTIONS

To the right of the statement circle the rating you wish to
give to the desirability (D) of having a written statement of goals
and objectives. Circle the rating for your current level of achie-
vunwnt (A). Let's say you circled a 3 for desirability, which means

you believe written goals and objectives

[T T 1 are desirable, and a -1 for achievement,
',.?1;*;1 which means your school doesn't have any
=|I 1 L - . . 3
=2l written statenents of goals and objec-
2| TH tives for science.

g

= H L3

i1 TR Transfer these numbers to the matrix
, by circling 3 for desirability and -1 for
ACHILVEMENT achievement.

Now place a check mark in the -place where the ratings intersect.
An analysis of this item shows that you believe goal statements are
important but your school curriculum has none. This identifies a
weakness that you may wish to elimiminate. You could begin your im-
provement program by preparing a written statement of science goals
and objectives for your school. The same procedure can Je applied
to any or all items on the checklist, one matrix per statement.

This matrix system offers a systematic method for diagnosing
your school's science program, identifying areas of strength and
weakness. You may also wish to utilize the system with your teach-
ers to collectively analyze science curriculum strengths and weak-
nesses. A page of matrices is provided should you wish to duplicate
copies for use with your professional staff. Additionally, a large
matrix is provided should you wish to make a transparency for visu-~
ally displaying a group's analysis.

Good luck
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Jurisdiction:

Name of Project:

Target Audience:

Contact Person:

PROCESS FOR THE DEVELOPMENT AND IMPLEMENTATION OF VALID TESTING

Northem Marianas

Process for the Dewelopment and
Implementation of Valid Testing

Policy Board Members, Administrators,
Staff

Description of Project:

Goal #1:
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Dewlg procedures for selecti_n? and developing

a C achievement testing tools.

Task 1: Appoint testing committees with a suggested
makeup of one Board member, one parent, three

teachers, one mathematics consultant and three
elementary principals.

Tagsk 2: Review test selection procedures from other
districts, review current literature and research; .
examine .specific testing needs in Northern Marianas
District; develop draft procedures; circulate to
staff for review and input; develop final procedures
and submit to Superintendent to secure Board
approval.

Product: Board approved procedures for selecting
and dewveloping diagnostic and
achievement testing tools.

Select and dewvelop diagnostic and achievement
testing tools for all grade levels,

Tagk 1: Commission testing cocmmittee established
for Task 1 under Goal #1.

Task 2: Secure samplez of up to three standardized
1-7 mathematics achievement test series for review
and match -them item-by-item with the approved
cuzriculum description and instructional/learning
material; .check all tests for cultural bias.
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Task 3: Select the achievement test series which
best fits District needs and make recommendation to
the Superintendent for purchase.

Task 4: Establish schedule and administer
achievement tests at beginning and end of school
year.

Task 5: Determine need for diagnostic tools not
provided by the textbook publisher and/or the need
to modify those diagnostic tools provided.

Task 6: Develop diagnostic tools needed, modify
those which need modification.

Product 1: Achievement testing tools for all grade
levels selected and purchased.

Product 2: All 1-7 students tested with approved
testing tools in the fall and spring.

Product 3: Need for additional diagnostic tools or
modification of existing diagnostic
tools identified.

Product 4: New diagnostic tools developed and in
use and existing diagnostic tools
modified and i. use.
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Federated State of Micronesia
Five Year Action Plan

Policy makers, school managers, the
community

Henry Robert

Kosrae Department of Education
Kosrae State Government

P.o. mx m

Lelu, Kosrae

Eastern Caroline Islands 96944

Description of Project:

The primary mission of the Kosrae Department of Education
Implementation Action Plan for the duration of the first five years
is to support the ecoromic and cultural development of the state by
providing: .

’ 1. a literate population who are provided with basic
vocational skills which are pertinent to economic
development of the state.

2, basic education knowledge in mathematics, reading,
writing, social studies and other basic skills that are
not mentioned in this Action Plan, and

3. to the extent possible through the education system
provide cultural traits, values, and attitudes which will
, allow them to lead useful and productive lives.

| The Department will direct its efforts to provide support for the

| Kosrae State Economic Development Plan by maintaining present

- vocational program and expending its efforts in the areas of career
- education at both the elementary and secondary levels and placing
emphasis on wocational areas designated in the Economic Development
Plan as having primary importance in the development of the state.

Students will continue to receive sufficient basic educatinn skills
and knowledge which will allow them to understand the institution
of government and:-gsociety and to exercise their rights and .
responsibilities of citizens of Kosrae. Efforts will be made to
encourage selection of -field of study determined to be of primary
importance in-the economic development of the state.
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The primary source of public relations is at the school/
minicipality level. At this stage the prime education mover is the
school principal supported by the teaching staff. Each school and
community has a method of handling community relations.

The level of community relations varies from school to school. The
key point in this Action Plan is to provide a workable education
information action plan to the coamnity. The Department wishes to
see more support/input from the community for school activities
while at the same time the Department provides a steady flow of
information to the cammunity on school activities, purposes, and
goals. The long term goal is to have active participation of the
Community in all levels of Department activities and functions
extending to involvement in decision making. In this Action Plan a
time-line of activities are provided to a group of audiences.

The components of this Action Plan for administration and
implementation are composed of determining responsibility for plan
administration in terms of review and monitoring, determination of
factors, setting of a sequence for review and approval by th2
community and Government officials. To be effective the plan will
have to be followed, biit with a mechanism {>r frequent review and
revision of the plan as needed. A quarterly monitoring of plan
activities will need to be corducted by committee members
designated by the Director of Education. The composition of the
committee cannot be too large to prevent effective decisions, but
should consist of 2 representatives from principals, 1 teacher from
each school, 2 specialists, 1 administrator, 2 commnity
representatives, 1 Board of Education member, and 1 municipal chief.

The committee would need to review evaluations, reports from the
State Department of Planning and Economic Development, and other
information relating to plan effectiveness and priorities.
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1 Action Plan
Group Information
1. Teachers General
Meeting
2. PTA General
Overview
3. Board Graph
of
Education Chart
4. Governor Graph
and
Head Director Chart

Page 1

Person Res.

Committee
Members

Committee
Members

Committee

Members

State Director
of
Education
Committee
Members

Date

Aug. 01, 1985
Aug. 30, 1985

Sept, 01, 1985
Sept. 15, 1985

Sept. 20, 1985

Sept. 30, 1985

Oct. 01, 1985

Oct. 10, 1985

Recommendation/conments
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Action Plan

Group

5.

Legislature
Sub. Committee
on Education

Legislature

Private
Sectors/
Business

Community

Information

General
Overview
Chart
Graph

General
Overview

Orientation
Radio Program
Pannel Discuss

Radio Program
General Overview

Person Res.

SDE
Committee
Members

SDE
Committee
Members

Committee
members

Committee
members

Date

Nov.
Nov.

Nov.

Nov.

Nov.
Dec.

Dec.
Dec.

1, 1985
10, 1985

15, 1985

20, 1985

21, 1985
5, 1985

10, 1985
20, 1985

Recommendation/comments

216




II Design

1. Review and Edit Workshop on the following chapters in the plan.
a. Goals and strategies
b, Facilities and Equipment
c. School Enrollment
d. Curri?ulun and Instruction

e. Personnel and Training

f. Community Education

g. Post Secondary Education b

h. Evaluation %

N i. Support Services ti
- ) 3
Jj. Finance and Budget 2

k. Appendix é
Organizational chart ~;

Personnel Position Description ;

2. Five Year Education Implementation workshop (Cycle) ‘%

B
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II DESIGN

1. Review dorkshop

2. Five Year Development Workshep

3. Five Year Implementation Workshop
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A FIVE YEAR PLAN DISSEMINATION STRATEGY AND TECHNIQUE

Jurisdiction: Guam

Name of Project: A Five Year Plan Dissemination Strategy
. and Technique
Target: Audience: Board Members, Administrators,
Teachers, Parents, Commuinity Leaders
Contact Person: Dr. -Tone Wolf

Deputy Director
Department of Education
P .0. DE

Agana, Guam- 96910

(808) 472-8901/8618

Description of Project:

¢

To develop a common awareness and understanding of the Department
of ‘Edumtion's five yeat plan—-A Blueprint for Excellence.

One of the keys:fto planning and its ul’t:imate success is the careful
and syatmtic developmnt of "omership over the'planning process
and the. doamnt‘* produoed Within organizations, ‘the common
vehicle for: achicving this end’is the involvement of people at all
levels, - 'Tvia limited extent, this involvement can include
comminity: represciiticives, The ensuing task is to seek maximum
awarenegs of the plan, its content, and its intended outcomes. The
Guam Department .of ‘Bducation’developed a strateqy for moving toward
this end.; A brief depctipt;op is:

1. As a draft“five year. plan is completed, a comprehensive,
but succinct. sumary document is prepared. Guam developed
a’ puphlet\ that’ ‘carefully and completely captured the
ﬁessenee ‘of their plan, -

2. A stmry panphlet reduces the amount of required reading
Vnecesoa:y”f,-;o gain an understandmg of the plan's content,

3. A sumaty’ pauphlet aubstam:iany reduces the cost of mass
-Gistribution of a .document both within the Department and
- ko’ the. gteatergccm.mity
el z%\“’{ ER .
4. . 'I"h‘e snnﬁa% -b«ms a talking piece through an island-wide
‘seriee of heatings scheduled for each village.,
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5. In addition to utilizing the written summary, the on-site
village hearings provide an oral owverview of the plan using
an overhead projector and transparencies that stress key
points, Commnity responses are recorded and conveyed to
the appropriate planning subcommittee for consideration in

the redrafting phase.

The outcome of this strateqgy is a broadbased understanding of the
Department of Bducation's five year plan and a feeling of being a
part of the process and the product.
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