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ABSTRACT

A study was undertaken to determine whether
professors as role models are part of the collegiate experience of
the majority of students and what specific role odels the faculty
convey. Implications of findings for the improvement of teaching and
management in higher education were alse (ssessed. Students and
faculty from the College of Education at the University of Nevada and
the University of 1daho vere studied. Student and faculty
questionnaires were administered to undergraduate and graduate
students and junior and senior professors. Four major role models
were identified: academic, mentor, citizen, and friend. The academic
model represented the academician and schelarly person, while the
mentor was represented by a professor who was personally interested
in students, could individualize programs and learning, and provide
an exemplary personal model. The citizen moda2l was someone who
believed in community interaction and represented the academic
profession outside the campus. Finally, the friend was seen as a warm
and friendly professor who could casually taik with students and
relate to them in an informal manner. Since both students and faculty
agreed that the roles of professional educator and mentor were most
important, staff development uctivities and other approaches to
enhance these types of faculty involvement were recommended. Student
and faculty questionnaires are arpended. (SW)
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HILHER EDUCATION FACULTY AS ROLE MODELS:

A PERCEPTUAL COMPARISON BETWEEN STUDENTS ~AND EDUCHTORS WITH
IMPLICATIONS FOR THE IMPROVEMENT OF TEACHING

AMD EDUCAT I ONAL MANRGEMENT

by

George kavina, Ed.D.
Universits of Mevsda
&

Melvin J. Fedras, Ed.D.

Universi ty of Idaho

It 12 well Knowin in academe that college and univerzity
faculty plav a crucixl role in praviding role models for
students. In a brozder zense heating (1934 writez that the
whole educational environment s permeated by the
relattonchip of the ztudentz w1 tn their teacher. The
meanings communicated 1n thiz relationship are often
unspoken. It therefore seems plauzible that 1n some
tnstances neither student nor profeszzor are aware of which

role model 15 being conveved,

11]

Recent re

T

garcn zhows thaxt :ztudente perzonal growth 12

fostered when thev come 1nto contact with facultes wheo are
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interested in them and encourage thei~ profecssional
development through contact in an academic setting (Erkut
and Mokros, 1984; Levinson, 1978; Rowe, 1%78). Recearch has
2lso demonstrated that the rol: model. espectally that of a
mentor, can have a waluable, positive effect on a person’ =
career (Phillips~Jones, 1982; Missirian, 1982). Mentorina
12 a way of individuaiizing a student's education by
allowing or encouraging the student to cormnect with a
college stat+t member who 1¢ experienced 1n a particular
field or cet of skill=.

Ferhape the most important aspect of the role model in
an academic setting 15 that people emulate models who are
perceived to be similar t- themselwes (ErkKut and MokKroe,
12843, It 1s zssumed that by demonstrating specific
characteristice in a professional setting or role, collzage
professoirs encourage “tudentcs to emulate what they obzerve
and internalize this into their own behavior. If college
faculty demonstrate a strong comm:tment to goocd teaching and
the improvement thereof. aspiring teachers most likKely wil)
alzo. I+ a =trong belief In community service 15 conveved
thic too may impress uron the ctudent a commitment to
cervice to the community and thus the professional rocie of
coilege prafessor combined with active crtizen. Rddrezsing

this yzsue Malev + {925, p,7» =ztstes that, "ac teacher

in
Y
2
a

ERIC 4




educators, there 1

u

a great need for each of us to plav a
much more dynam.c and effective rolz 1n political =and
community affairs." Finaily, the role of mentor may be
conveyed by college taculty as they ceek not only tao texch
but also to quide., counsel, empathize, encourage or lead.
I+, as research suggezts, that profecsorcs as role
models are part of the ccliegrate experience of the majyority
of students what specific role models do thev 1n Ffact
convey? Also. what are the faculty and student perceptions
regarding these role models and what are the implications
for the improvement of teaching and management 1n higher
education? These are the guestions which thiz study

addressed.

Study Design

The ctudy involued a representative sample of student

maJors in education on the campuses of the University of

Nevada, Las llegas and the University of Idaho, ttozcoiu, and
all faculty on both campuses in the respective Colleges of
Education. A total of 140 csiudents were querted nviith a 100%
responce and 79 faculty with = 72 response. Dztx was

tabulated and percentages computed for each gqueszticnnaire
ttem. Two gqueztionnsirez wmere deszigned based con the
Conceprts oOF NUMeErous researchesz from (Eandura, {%s7;

Krowlees, 1%73: and Lortie, 19757, A cample ot the =ztudent
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aquestionnaire, faculty gque_ticrnnaire, tabulated recponces
and student/faculty descriptions of role madel : ~an be found

tn the appendix.

Diccuscsion

The results of this studr tndicated that facultv and

students overwelmingly aqreed that colleqe profezszors must

in

display a hitgh interest 1n students and should model
expected behaviors of a profecsional, especizll. 2

profecsstional educator. Inherent in this was ztron

e}

agreement among ztudentz that professors should provide varsz
for students to learn and chow them how to take
responsibility for their own learning. In term:s of the
learning process, 17 mzs strongly felt by students that
professcrs should prouide learning taske at varicousz levels
of complexity and structure precumablv to account for
rndtviduasl student ditferences i1n learning. Students
strongly agreed that higher education faculty should respect
them by licstening and being open tou their ideac, that the,
shouid conver learning by example, be able to relate 1ifes

expertences, convev a lgve for lezrning, and prowvide for

learning tasks thzt challenqge students by wirtue of wvariou
tevelz oftcompleitys znd siructure,
Faculty felt that 1t waz importxant for them *o share =z

Bzzic trust with students, =zhare opinicns znd 1d
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as listen and recpect ctudent apinion. Profezcsor

1t
f
i
[x}
—+.
o
.

that they should provide students with a multitude of
opportunities for the develorment of intellectual
competence, communication zkills and interpersonal zkiils.
Students and facultv grappled with iscues that mere not
directly classified a3 academic but were considered
important to the learning procecz. Among these were the
college professors roie as a mentor, advisor and friend.
Faculty felt that asz mentorz—-zxdvisors 1t was important
tor them to individualize stvaent development unencumbered

by z2ge or timing requirements. Ther also strongly agreed

[

that 1t was their role to facilitate developmentsz]l growth b
supporting and challenging tte sztudents. Gtudent:z felt that
the role of the faculty mentor w3z to help them becoms

actively 1nvolved tn the planning and impiementation of the

learning experience, Thev alsc ztrongly agreed that

"

mentar should convey learning b sxample and that 1t would

be an acsset ¥ the perconalitiez cf the men'or snd sztudent

were compat:ble,

Faculty and students dizagresz on the 1z:ue of goal

ut

[ul

etting. Facults strongly felt thazt a mentor c.ould

structure goalz for ztudent learning whils =ztudents

I

indicated truztration vigth to man, goa!l

in

Faculft- members, n generzl, zgreed with ztudentz on
the 1=zzue ot triendship and out Of o, a3% = .perrences,
Facult. =znd ztudents felt that 1t 113z zamewhxt ynimpor tant
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for them to interact with each ctrer 1n a sccial zetting

o

qURJ
d'd agree that the structuring of out-of-class experiences
were important.

The data dicscuszed above tagether with the zpecific
role models as reported by both faculty and studentsz
provides the categories listed below. Other categories

could also be listed but the dats showed theze to be the

most 1mportant.

FOLE MEGBRELS

The study rezults indicated that both facuit, and
students ctronoly agreed upcon zzweral role model:z that
should be conveyed bv higher =2ducsticn faculty. The most
frequently menticned model ©. both graups was that of z
professional, especrally that of 2 professional educator

which we will call the ACADEMIC., wccording to both groups

the qualities this perzon should moael to ztuderntz tuere =

caring and capable convevar of zcholarship, zctive

protessionx] inuolvement, one wha can generate t tement

m

for and love of lesrning, 2 purzuer ~f knoledge zand truth

to be used for the benetfit of mankind «nd ane who can relate

x# quest far continusl 1 fetime learning.

ihe mooel cstied NMENTOR recurred in the litersture

iy

freaquent] v and yaz used :z a Baces for Man. questions

w
m
~—
T
a
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on the recsearch instrument. Thiz person or professzor was
seen by both grcupz a:z & person who was vitally alive in the
profession and could model those extrx personal qualities so
important to students oersonal arowth. The qualities
tdentitied i1ncluded: an opern mind, & htagh level af tolerance
regarding differing paintz of view, understanding., rapport,
a Kind and caring individual, & qoocd listener, = qond

advisor with a strong positive ztt:tude, one who 13

tnterested in students career

cgale and helps them to

achieve them. and an organizsd 1ndividual who can deliver
quality instruction by relasting life esxperience 1n an

enthuziastic and energetic wayr.

The CITIZEMN was ancther model identified by both graups
and was seen by student:z az a prcfecssor who could modeil the
qualities of & contributing member of cur zociety and
ind,cative ot the profecscicn he or she represents. The
qualitiez to be dizplayed would 1nclude & modeling of

excellence and rapport with peaple, & helpful person willing

to qive of his or her time and =zervice ocutzide cf the
academic community,. & hardworking 1ndividual, one who can
convey under ztanding of brozd views regarcing haw a
particular fi1eld relates toc life 1n qeneral, rezpect for
other pecple, 3 christian lirestyle, and 2 lsader that i1:

rezponzible, honest and zincerel sy interested (n people.

BEST COPY AVAILABLE

I

ERIC I




A final madel categor- mas that of a FRIEND.
Predictably, this model was more importznt to studenmte than
to faculty possiblv becauce profezsor:z understand that undo
familiarity with students and therr perzon lives can lead to
later difficulties and poseibly contemp*. Professors
tdentified onl, two quzlities in this area; a warm.,
comm: tted and concerned i1ndividual arna one who could convev
tndividral understanding and the gncaour agement of perconal
growth. Students used the word friend several times and
expected professzors to model e emplary behaviar that they
could follow. They indicated this Ferson should be 3
mature ., wicer person., zlbert older, and be zble to relate 1n
a perszonable manner to them. Tnev ¢ pected this persan to
"“practice what they preach" 1n znd out of the <lassroom.

The setting of a good e-ample and honestwv, especially I1n
giving feedback were 1dentified qualities. Finally, this
person was seenn as somecone that studente felt comfortzble

with and could casually talk with 1 zn nfarmal manner .

IMPLICATIONS FOP FPACTILCE

It appears from the foregoing data that students and
tsculty zaree that college professor: do indeed convev role
models x3 thev practice their profesziorn. 1t doees not
falicw, however, thxt =ztudents and faculty agree on the

impor tance of each. <Since oth groups =
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of the professional educator and mentcor were mozt 1mpor tant,
it seeme plausible that a concerted eftort shoulo be made to
convey to faculty this projected model. This could be dcne
through various ctaff development activities possibly
invelving students. This effort chould recetve
administrative support and include administrators 1n 2
role-playing setting.

Since the provicsion of mentorcships and the sponcsor.ng
of various Kinds of internzhips 15 vigwed as an important
role 1n higher education, administration should restructure
the organization; the way of accounting faculty load and
zhiange FTE formulas, to ennhance this trpe of facuitr.
Iinvolvement.

Opportunities should b= made zvailzble to faculty :zo
thev can develop those guai 1 ti2zs 1dentitied by the =stud..
Thiz could Le done 1n the ftorm of profescional work zhooe,
qualtity circles, peer Interacticn or an, number of other

profes

m

tonsl activities., Thiz, again must e
enthustastically supported by adminiztrators especially
those 1nvelued with statt development.

Finall,s, higher educztion facult- mho can be i1dentified

ag having thase qualities vhich proJect =ne or more of the

role model:s 1dentrfied, should be approached and 1nwvited to

mest wpd

nterzct etk colleaguez. Tnis should be done o1 =

proveszional, non-threst zetting snd be understocd b. the
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protession as a meanz of i1mproving the prof

performance of the colleqge professorate.

CONICLUS T ON

The stud-r was conducted for the purposs of determining
whether professors as role models are part of the collegiate
e<perience of the mayarity of students and 1¥ so what
specific role models do thev conuev., & further purpoze o+
the recearch was to determine the implications of the dataz
for the improvement of teachina and manzagement 1n higher
educatian.

Thne studv utilized studentz and faculty from the

College of Education at the Universitvy of Nevada and the

University of Idaho. The popuiat-on included underar sduate
and graduate students., yunior and zenior profesczors, and
administrator=. Two questionnaires were developed based on
the literature znd used to collect the data.

Based on the dataz collected and 2 review of 1iterature,
four major ~ole models were identified as models conueyed to
students by professorz. Theve 1ncluded the NCADEMILC,
MEMTOR, CITIZEN and FRIEMD, The academic model represented
the acsdemiciazn and zcholar)l. perzon whao as protezzionall .
tivoived #nd related & love for iearning. The mentor model

| Maz represented by a professcor who maz perzor

;1
~
3
-
Dd
i |
)
[1]]
-~
b g
G

Im studentz, could individualize programsz and learnin9., znd
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provide an exemplar perconal model. The citizen mod 1 was

someone who believed 1n community interaction w
represented his profession outside the academi comm nitv.
Finally, the friend was ceen as a facultv member vowas
warm, friendly and easy to talk to. Thic person sLanted
a protessor who could casually taikK with student:= d relate

to them in an informal manner.

The models listed were i1dentified by students =znd
professors of higher education as those most readilvy
conveyed by professors ac they practice their profession.

It appearcs from the data that professors should be made
aware of the tvpec of models that they convey ei1ther by =some
tfrom of staff development work or =ome other meanrs cf
communications <o that ther underctand the impz:zt upon
studentz. FPerhaps profeszorz can then more readil- sffect
learn'ng and help studente place 1t 1nto realistic

perspective
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HIGHER EDUCATTION FACZULTY A5 ROLE MODELS
-Student Questiannaire-
b

George Kavina, Ed.D.
Uninersi ty of Nevadsz
Melvin J. Pedrze, Ed.D.
Unitversity of Idaho

This cusver 1nstrument provides a zeries of statements
recarding the impact that college fsculty have had upon you
as they practice their proftession of teaching and advising.
irr an efrort to help wi h the undarstand ' ng of specific
roles that hrgher education faculty project to ctuderts,
especially that of mentorsadvisor, may we solicit vour
caooperation in completing thie gquestionnaire. Indicate vour
level of agreement with each statement and with respect to
any or &ll of your colleqe profecsore cince vyou have been a
student =t an - instirtuticon of higher 2ducation. Respond to
each statement oy indicating rour lsusl of agreement on =2
cscale of | to 2. 1 indicates the lowsst level of sgreement
and 2 the highect level. 1, Disagrze, 2. égree, & 2.
Strongl v warees

DA Sk 1. It 1€ 1mpartant for . mentor to convev 3
personal interest 1n me.

DA zA Z. AE a student 1n an axdult learning situztiran, I
prefer tasks at various levele of complexity &
structure.

O A s 3. Continucusz feedback to me on mv performance s
eczentral,

D A GA 4. It 1s important for the mentor to help me
learn things.

D= Ik S. It = importint for me to be given
rezponzibilits for my own lezrning.

R S. It 1s important for & mentar to respect me by

lirstening, sccepting my osas and allowing me
to diagnoze mvy needs.,
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0D A S« 7. It 1= impartant for a mentar to allcw me
direct participation 1n evaluation,

D A SA S. It 1s mmportant for a mentor to allow me to be
actively involved 1n the planning and

implementation of the lexrning experience.

D A & ?. In a mentoring situaticon 1t 1€ important for
me fto have a siructured core program.

O A SA (0. In a mentoring situation 1t 15 impo~tant for
me to be &xllowed divergernce.

D n &A 1!. Teo manv goals fruztrate me.

D A Zm 12, Having & mentor as an e~amble 1= 1mportant to
me .
D A S8 13, amentor zhould convey learning by example.

D A S 14, The essentials of a mentorship zhould be
obserwvabi =,

D A 2R 15, The percsonalities of a mentor and student
should be harmoniocus,

D A oA te. A ocollege professzor s role cutside of the
classroom or labeoratory has x great effect
upon me.

D A SH 17,0 It 1s important for me to view college faculty

acs memberz of the communi twv,

D » 2”18, It 1s important for me to be able to interact
with college faculty 1n 2 zocial setting.

D =~ SR 1%, I zesk out and talk with callege fxculty who
zeem to have & similar perscnality to mine.
O A SA 20U, It 1z important to me for coilsge faculty to

share their perzonal experisnces.

| g%
—
-

[f azked to decscribe the most important role
model that A college profeczor cculd convey ta
#0u whxt would that be”
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HIGHER EDUCATION F&aCULTY AS ROLE MOLDELZS
-Faculty Cuestionnaire-
tl “r’

George kavina, Ed.D.
Univerzity of Nevada
&

Meivin J. Pedras, Ed.D.
Unitverzits et Idaho

Thie survev nstrument provides a series of statements
regarding the mpact that onilege facultv have upon their
<tudentes. In an effort to help with the underz=tanding of
cpecitic rolec that higher education faculty project to
studentsz, especially that of mentorsadvisor, may we solicit
vour cocperation in compieting this quectionnaire. Indicate
vour level ot agreement wilh each ztatement and with recpect
to an» or all of your colleqe students zince you have been a
tacult, member =t zny inztituticn of higher education.
Respond to each statement by indicating your level of
agreement on s zcale of 1| to 2. | indicxtes the lowest
level of agreement and 2 the highezt lenel. (1. Dicszaree,

-

2. Agree, & 3. Stronglv ~oree)

1 2 3

D A 54 Lo It 1= important for 3 mentor to convey &
perzonzl interezt 1n the student.

D A & 2. Az z mentor I zhare a basic trust writh my
students,

0 = %A 3. Az a college professor | =hxre opinions and
tdeas viith my students.

L 1 =m 4. B mentor comolements rather tham dominates
the mentar-mentee relzxtionship.

O A ER S. A mentor cfreztes & good warking climate for
a mentee

D v ik 4. ne x college profezzor, [ provide a
constder xble degree of complexity 1n learning
tasks,
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7. Amentor zhcould utilize mutually

agresd upan
criterra when evaluating a student.

o
hog
n
I
wi

As a mentor, 1t 15 1mportant to individual ize
student development unencumbered by aqge or
timing requirements.

o
hog
o3
hog
~N2

AS a college professor, 1t 1S important to
provide mv students with a multitude of
opportuntties for attending to relevant
behaviors to develop intellectuxl competence,
communicaticn zkills and interpersonal
skills.

D A 5A 10. A= a mentor, mv role 1€ to facilitate
developmental growth bv supporting and
challenging the mentee.

o
I
o
I

i1. A mentor zhouid structure zpecific goalz for
a mentes.,

b A G5A 12, = 2 mentor, I view the mentor-mentee
relationship as being complementary.

D A 3A 13. A mentor zhould conver iearning bv example.

D m =h t4. As 2 mentor, ms role 1= fo nurture xnd guide
the mentee,

D A BSA 1S, The personalities o+ 2 mentor and =tudent
should be harmonious.

D A 5A ls. A college profesor’s rale outzide of the
clzssrocom or laborator, can have & great
ettect upan studentsz.

D A &5A 17. It 15 i1moortant for coilege faculty to convey
various scciretal roles to ztudent:z.

D A &A 18. It 1s 'mportant for college facultv ta
tnteract with =tudents 1n 2 zocial cetting.

D A G5ni 17. As a colleqe professor, it 1= impartant to
provide experiences for studente cutside of
tface—-to-face meetings.

R =T~ 0. It 12 important for col

2ge
=z

1 tfaculty to share
their perzonal ewperisnce !

wi th students=.

1. If ssked to describe the mozt important rale
model {hat >ou, 3as a college professor, can
convey to studsnts, whst riould that -e™

o BEST COPY AVAILABLE
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STUDENT QUESTIONNAIRE TOTALS AND PERCEMTAGES

Total Students Quecstion {1 zagree Agree Stronaql»
Responzes 8 Haree
H “ # “ # e

148 1 2 & S0 38 82 58
12% p 1 1 78 Seo &0 43
140 3 12 9 62 44 65 47
137 4 = é 62 45 68 49
129 S ) 2 546 40 80 53
133 é 2 1 59 43 7’7 S
140 7 21 15 85 o1 z 24
127 3 24 17 75 55 S& 2a
138 9 E3 2z 70 5t 7 27
141 10 z 2 95 &7 44 31
140 11 53 e} 59 4z 25 20
13?7 12 = 12 75 =5 4 =3
137 13 v S 59 423 71 s
138 14 1o 7 g8 a3 S JERE:
139 15 47 34 72 z 20 14
128 1s Bs] 57 46 23 14 icd
127 17 dz 21 72 52 23 17
137 1g T Sz 53 3@ 13 >
137 19 43 35 64 47 25 18
137 20 39 I &Y SO 27 21
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Total

FACULTY QUESTIONNAIRE TOTALS AND FEFCEMTAGES

Fa

culty

Question Uizagree
Responses #
H :
87 1 { z
54 2 a 0
Se K ] ]
1) 4 { 2
o) o] 0 a
, 57 4 3 S
b} 7 11 20
So 8 & 11
55 b 1 2
56 10 2 <4
a7 11 10 18
56 12 2 3
7 132 1 2
57 14 3 ks
57 15 17 =0
57 16 & 11
55 17 14 239
S7 12 23 S
54 1y S ?
Se 20 ba la
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14 =24
20 Zs
10 1a
15 27
21 37
20 26
=2 3c
12 2z
? 14
27 47
24 43
18 31
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29 51
2 42
27 q7
20 328
22 S0
30 54
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STUDENT DESCRIPTIONS OF ROLE NODELS

A person who:

Is competent and Knowledgeable 1n the tesching arex

I< a humane instructor

Enyors his fireld and can give practicxl examples

. Is easy to get along with and has a =zense of humor

Is a selt-achiever and stays abreaszt of hiz-her f1eld

Is a successtul and experienced profeszional willing to
relate eoxperiences

Sets high standards and t1s academically demanding

Is a hard worker

Is a good advisor

I¢ a well respected and experienced crtizen of the commurnity

Is helpful

Is professional

Is open and honest

Displars a posttive attitude

Conveys the value of education and hzs humaniztic qualities

I interested 1n ztudents

Sets good examples

Dicplays respect for 1ndividual etudents

is a role model

I somecne that students can cacually talk w1 th on an
tnformal basis.

Exhibitz fairness, azsertivenese and zqgre
teaching

Teachees by e<ample

Modele excellence and hac rapport with pecple

Practices what hersshe preaches

I enthustrastic and snergetic

Is a triend

Is interested 'n ctudents carcer goal
thoce gozls

I< an exemplar

. Is organized
Can relate to ztudents
Is an older, more mature ond wWiser friend

m

sSttenezz N

and helps them =zttain

. Has recspect for students as people
Convevs undercstanding of brosd views regarding how 2
par-ticular field relates to life 10 gener x|
r current v th ones “i1eld
=

tates learning
v N Ingutiring mind
lite-long learning
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FACLLTY CESCRIFTIONE |

JF _EOLE MODELD

A person who!

Exhibits flexibility, 1= open and

Convers scholarship

Conveys excitement for learning
Fosters student growth; intellectu
I« a caring and capable i1nstructar

=}
(a}
hyl
-
M

11~ and personpally

Is understanding and encouraqec perzonal arowth

I« f1rm and fair

I's 2 purcuer of Knowledge and truth, znd believes I1n 1ts u
tfor the benefit of mankind

I= a2 competent prafescsional

Iz 2 leader that is responsible,
people

I's = Kind, caring human being

Evhibits a love of learning
Iz 2 goco example
Dispiaye professionalism

tn

e

homeszt znd interested n

Is 2 knowlzdgeable teacher with high inztructional cki111s
I= an effective counselor and facilitator

Is warm, committed znd concerned

Demonstrates alternative behaviorz ihich cener zte

zelt-csearching

Can relate cantinual lifetime educat:on

Digsplarve a christran lifeztyle

Iz activel,s 1nvolved profezzionally

BEST COPY AVAILABLE
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