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ABSTRACT

Rustralia launched its initial progr .m of teaching
English to adult migrants in the late 1940's. At times, bilingual
methods were used, a trend that is returning. At that time, attempts
were made to educate Australian people in the acceptance rather than
rejection of migrants. Teday there ezists a variety of full-time,
intensive, and accelerated courses in addition to the evening,
distance, and correspondence programs. While efforts have progressed,
there is much to do to overcome prejudice bstween and within minority
groups and to create a well-integrated multicultural society.
Demographic reports have begun to acknowledge migrants' social and
cultural impact. The child migrant education program began in 1970,
but still needs well~trained personnel. In a major shift in policy,
migrants are encouraged to maintain their native language and
cultural heritage, and ethnic schools and bilingual curricula are
increasing. However, early and uninterrupted English learning is
favored, and there are some schools of high migrant density where the
children's needs are not being met due to inadequate teacher
training, despite teacher interest and effort. While migrant
children's presence in school deoes not cause problems, lack of
effective communication with parents has become problematic, and
efforts are being made to make ethnic parents active school and
community participants. {(MSE)
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ENGLISH TO IHMIGRANTS IR AUSTRALIA

PEIJA ILPOLA
University of Oulu

On my sabbatical from the Unfversity of Oulu in the spring of 1977 !
had the opportunity of doing. sorme research in Australia concerning the
courses, saterials, snd methods used when teaching English to migrants
{immigrants) and the school achievement of Finnish children in Australia.
(The latter, by the way, is good and thus differs from the educaticnal -
standards reached by Fimnish afgrant children in Sweden.) While doing the
research work I paid attention to the ways in which the learner's mative
language and culture were taken inte consideration in teaching English to
both adult and child migrants and the role of {mmigrents in the Australian
cozunity.

The Cosmonwealth of Australia launched its scheme of teaching English
to adult sigrants in the late 1940s. Some of the courses insugurated then
are still popular, e.g. the evening continuaticn classes and instruction dy
radio and correspondence. At times, bilingual methods were ussd and-the
trend seems to be in the s2=0 Jirection again. At about the same time, .
sYighily over 30 years ago, attsmpts were made t0 .educate tha [ -ralian
people in their attitude to accept rather than reject aigrants. michin the
last ten years, tha development has been fast in both areas.

Today there are varfous full-time courses, intensive courses and
accelerated courses. The students are paid a 1iving allowance while attending
theu, There are part-time accelerated courses, particularly suited to shift-
workers and housewives; industrial and professional courses, rehabilitaticn
courses in hospitals, fnstruction via TV, and classes run by volunteers.
The sigrants are shom {n mny wiys that they are cared for.

Rustralia’s versatile efforts to teach English to inmigrants and the
appreciation of ethnic groups have progressed together with the standard
of living and educatjon. However, thera {s still much to do in overcoaing
prejudice betwzen and within the varfous groups and in creating a well-
integrated multicultural society.

It is interesting to notice the change of tone in depographic books
within a few years. The first voluma of Population and Australia, published
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in Canberra in 1975, suggests when dealing with the ethnic origias of
immigrants that the migrants' cultural and social impact should not be over-
estimated. On the last pages of the Supplementary Report, published three
years later (1978j, the National Population Inquiry refers to the emphasis
there is at the moment on the merits of sulticulturalism and the establish-
ment of the Australian Ethnic Affairs Council in 1977. But it does not
neglect to mention that most imaigrants were born in the British Isles and
the predeminin® feature of Australian *ethnicity’ s an overshelming
majority, primarily Anglc-Saxon, who communicate easily because they under-
stand one 2%other's language, political system, religious and social
customs, etc., and a very diversified sinority in which sany have little <
understanding of the majority language and culture.

The child migrant education progras was fatroduced as late as 1970.

Thare are Several good sodels of solving the probless in this area, but more
resources, .g. specially trained teichers of English as a second {or
foreign) language, are badly needed. One fourth of Australia’s population
now comes from non-English speaking backgrounds. It {s estimated that only
173 of the children needing special instruction in English are getting any
so far.

The isaoru;\ce of learning English is not questioned, but on the other
hand it is notzeorthy that though the aigrant child is taught the Jangusge
of the mafority and given instruction about Australia, he is at the same
tize encouraged to retain and respect his sother tongue and cultural heritage,
nosadays considered values to be preserved. Besides ethnic schecls, there
are schools providing instruction in the child's native language and scee
others with bilingual curricula.

‘It has been necessary to re-educate the Australian public as concerns
the value of bivingual education particularly at the primary level. The
sudden chenge of policy may have puzzled the parents as well. For yaars they
were parsuaded by Australian teachers to believe that hearing and spesking
nothing but English was vitally fegortant for their children to sutceed at )
school.

As Australfan spacialists consider English an extresaly difficult
Janguage, they recomeend an esrly start. Many of them 2re also in favour of
an uninterruptad process of concept formation in the learner's mother tongus.
Bilingual education combines the two. It is also helieved that children are
helped to develop as whole parsons if thay are given an opportunity of using
and reinforcing their ethnic language. ! quote en fustralian headmuster: *
*If by actively maintaining an ethnic language we do nothing more than give y’;
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people the impression that we respect wieir language and culture, we will i
. have done much that is positive by way of fostering family unity and
security, and confidence in their new country.”

However, there are schocls of high migrant density where the children's

needs are neglected. The staff are often completaly unaware of the back-
grounds of the pupils they teach. They alse lack trainiag in linguistics,

> have naver studied ancther language, and know little of language developeent
in children.
I found that the teachers quiliffad to teach £nglish os a second
N language were efficient, devoted.to their work and sincerely interested in &

their students and their athnic-cultural backarouads. They tried to get
acquainted with their pupils on a personal basis, understand their
particular problems, and help them in difficulties caused by language.

in 2 mining town in northern Queensland 1 observed a teacher giving Z
' tuition in English simulteneously to two levels, three generations, and 2

nusber of natiomalities in an evening continuation class. The next day he

travelled from school to school givirg special instruction in English to by
I pigrant children during their norma) English lessons. For one period, for |
i instance, he taught two refugee boys from L2os, brothers aged 12 and 13,
! The boys were starting their study of the language and were well motivated ’
| to Jearn it in its written form as well. The teacher knew what sort of
! language probless were to be expectad as @ result of the boys' tonal wother
tongue and the Sanskrit script, and what kind of special help thq ' needed.

Ethnic background papers and other publications provide useful in-
formation about the learners' social, cultural and economic %ackground. They
help the teacher in picking out suitable topics for presentation and dis-
cussion in class. Informative articles on English language difficulties of ,
migrant students are published e.g. in English a Mew Lanquage, 3 pulletin :
for teschers of mew Australisns in continuation classes. In its June issue
1971, some 2reas of difficulty for Finnish students of English are deslt
with as well as some of Hungarian and Italian students.

A number of the migrant teachers 1 interviewed had worked as English
teachers outside Australia, ususlly in & European or Asian country. They
considered this experience invalusble in their present occupation. They
had gafned a new perspective to their own language, were now better
acquainted with its structure énd understood the prodlezs that learners
encounter wher learning it as a foreign language.

¥hen I interviewed school principsis in various parts of Australia,
they hardly ever made any complaints of the aigrant children. °They are no

BEST COPY AVAILABLE
RIC 4

o Tyl at M o

<
~ ¥R e

.

S9ig nn v 2

s,

A

AN
A

fe
SR N

E

r

FullToxt Provided by ERI



- 164 - H

probles, but the parents are.* The lack of affective comsunication causes
aisunderstanding betveen schools and ethnic families. Bridging the gap s
not easy. School regorts written in English are sometimes tragically mis-
interpreted. There is a story of a Greek boy in South Australia whose
teacher vrote in his report under the hesding *Class participation® the
favourible comment ®often takes part in class discussions®. His parents
thought it meant “often talks in class® and punished him severely

Steps are being taken to make ethnic parents active participants in
school and community 1ife. Their contribution would be valusble in pro-
wting sutual understanding and strengthening the multicultural atmosphere.
Plans have been mede to fnvolve them in teaching and iearning. |

Recently the Australian government introduced scme fnnovations in the
ficld of adult aigrant education. These include, for exasple, multiclass -
centres providing tuition at a variety of levels; day classes for women
(often in assoctation with schools)s family classes at community centres; )
classes hald to provide tujtion for members of verfous ethaic orgnnisatim:x
classes to enable the parents of children atteﬂding ethaic schools to f
recedve tuttion tn English while their children receive tuition in their i
parents’ ¢irst languags, etc. e

It s been realized that (1) Australisn society is multicultursl;
(2) minorities and majorities have rights; and (3) the homa, the pesr grovp. .
the media and scheol are institutions Influencing the child. It is a 1,
trezendous challenme for the Commommalth of Australia and the ethnic groug;s
thamsalves t0 solv the prodlems concerning adult asd child aigrant edcas -}
tion. The governr it Mas escouraged the fntroduction of migrant education
into the trafnl_y o7 a1l teachers. For graduate teachers thare are mm&-sf‘
end courses which acquaint them with aigrant mjority sad ninority groups, .- oF
the difficulties caused by various linguistic and cultura) backgrounds, ené. B
the teacher’s role fa such an enviromzent. Theva courses could be extended 5
o pre-service trainteg.
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