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wmuoo.hmmkolmdm‘ln.
foreign ot with a "tsbula ress”, but with some very
useful and ussble knowledge. They hn,nfur.u.bun.mnd

{1) Knowle of_thy world; Under this bending we may
inciude general as weli as kpowledge about oertain
topics. Ouomnh«fntmpll.dfomhn»mdwp-uh
umlbwtvlhltﬂny-roldomukou to have much

() Enowledge of bow discourse opersies; ihey aiready
kmmwnﬂ‘:ndvﬂrhnum“ddﬂfounttm
stories,
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them would bo fawiliar o the averuge teen-ager. In the literature
ot resding this type of koowledge iz referred (o as “formal
schemats” (sss, fcr czampic, Carrell 1989, Meyer 1975, Meyer and
Rice 1984). It might also be referred (o as knowledge of “"tie
vertionl structure” of language, a term taken from Scolion {1978).

(ill) Soers linguistic krowledge our learners will know, for
azampls, thai there are such things as “"ocomtent” worde and |
‘m'm-;mm.mmmmumm
Mtchmvmbmmdmmm

circuastances,

olthhr_‘nk:uh_rlnnm They will lack the “horisontal
structure (mh.-mmnmmmmmwyham,
umm.cuumumuwuw
structurc. lowm.lnmumwthculdlﬂnh‘iuﬂm
hnm.mmwhum-mmuuumnmu
structurea exiet.

MMMumhaﬁmmm
mumammmm:mmmwbﬂm
to the reading task. Carrall (1943), for example, may«:

“A fundemontal assumption of the acheme-
theovetic view of lmaguage comprehension s that the
process of coaprehending a text is an interective ome
betwesn the Hetener or meador’s backgiound
knowiadge of cootent and structure, ané the iext
itaslf. mmmmmmm.

manirg from their own previously acquired
knowledge. Simoe involves not oaly the
information in the text, but also knowledge the
lstener or rexder already officient

poasesses,

comprehension requires the ability 0 relate the
w-wubou‘smkmlodn (Ademe &
Collina 1978). Comprehending words, sentences, and
M.,mmmmumunmuum
mm’.mw::m h:t.om’c
linguistic competence ie one part of s total
background knowledge.” (p.52-83)

AMm&thMMthn
tsoond language. (See, for emsmple, Cudsoa 1982, Johinson 1982,
tnderson snd Urquhart 1984). Ii is not my purposs in this peper
buuummm&m«omm-m«
m.wwmwcumamun
mkwnmmw-unhawmu
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Aruitoxt provided by Eic:

by which you cope with such a taxt. The text in this instance is
from a Danish peper, Berlingske Sondag of Decomber, 1983 in
which & very emall number of changes have been mads.
2500 MAND JAGER
TERRORISTERNE

Over 2500 soldater og politifolk fortsatte ighr en
gigantistk klapjagt pd fire terrorister, der slap bort,

da sikkerhodastyrkerne ¢ aftean  befrieds
direkigr Hans Johannscn og b to af heans
borifrere.

Under befriels::mkiionen blev en politikadet og
en goldat drasbl af terroristerne, mens en
kriminalbetjont blev saret. Ighr blav en
tilsyneladende asageuige mand skudt i hovedet af
politiet, da han forsogite at kore udenom en
vejspesrring.

«~Ridnapperne, der kresvede to millioner pund
oller nasoten X alllioner krover | Mespeuge, menes
st vasre de ssmme som i sin tic
vasddelgishesten Blan, der aldrig er blevet fundet.

Befrislessaktiionen bdlev ivaerksat, efter at
poiitiet havde modiaget ot tip fra en koatakt
soldater

graonsen Ul Danmark. Der blev oprettet 50
vejepmarringer og hvert eneste hus blev minutiost
underagigt.

Terroristerns forsggie at flygte og skjule aig
©ed deres offer i en hulse mom de havde forberedt i
skoven, men de blev opdaget og Lbnede ild imod
politiet. De kastede on hindgrenal der drasbte en
solde?, og en

The oaly changes made in the sbove text were the
following: (i) proper names were changed; (ii) one sentsnce was
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Now try reading the text in its otiginal form below. ‘
2600 MAND JAGER
IRA--CRUPFE

Over 2500 irske scidater cg politifolk fortsatte
iglr en giguntistk kinpjagt pd fire IRA-terrorister,
der slep bort, de sikkerbedasiyrkerno fredag aften
befriede Supsrmarkeds-direkige Don Tidey og pagred

bortfrere,

Under befrielsemaktionen blev oz potitixadet og
on  soldat draebt af terroristerne, mers en
kriminalbetjent bdlcvy saret. Ighr blev en
tisyneladende sugesle mand skudt { hovedet af
politiet, de bam forsogte a%t Aore udenom en
vejepasscring.

vasre doe wmamme wsom | @in tid  bortfgete
vasddelgbehention Shergar, der aldrig or biavet
fundet.

Befrislssssktionen blev ivasrkaat, eoftar at
politiet havde modtaget et tip fra en koatakt
indenfor IRA. Owmkring 1,000 politifelk og woldater
med panserkgreldior omringede en  exovastraekaing
ved Ballinamore i Leitrin - grevekabet neer grangen
tl Ulstar. Der blev oprettet 50 vejepssrringer og
hvert sneste hus blev minutiost underaggt.

Tarrocisterne forodgts at fNygte og skjuls eig
med deres offer i an hule som de havde forberedt i
skoven, men de blev opdaget og fbnede id imod
politiet. De kasteds on
soidet og en politikadet.

mmummm.vuu-m-mmm
hdhr.!m'mhnbm.bbhnhuutomrm
thcmhtnqu.ﬂha.‘l‘hhmhm
mth—udm“m
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Aruitoxt provided by Eic:

it is important to remember, however, that it was the Danish
text itsslf which evoked this /rumework. Thus, the framewcrk of
knowledge and the text itsslf were used cyclically to mutually
{lluminate one another. For example, you may have reintsrpreted
politifolk from *politicizns® to “policemen” a8 & result I your
prior knowledge. This new knowledrs of elemente of the language
\.‘:&Mtz\oahnombbdyouwmlloh-nudminc‘.;hnt
which you might have forgollen, ot to check the accurscy of the
wummmmxnmhnuum-uzm
were doing wes combining “top-down procesaing” (using prio:
knowiedge of the event) with “bottom-up processing® (decoding

underctanding of how the Denish language operates; for example,
mmummumummmwm-mdam
noun, (terroristerns), the formation of the pessive voice (blev
draebt, "were killeC") etc. Thu-.notonlymyouuhhw—h
.Wmntdnmtm&ouﬁ!ﬂowlwnumwnw
in ita origioal form, butmukoh-nodqulhummtd
Danish, not just voosbulary, but also morphology and syntas. In
hct.thmhqulhlihtht!mdtotthmuﬂtbnd.

Some ressarchers (Carrell 1963(a) and Clarke 1979) bave
suggested that L1l reading strategies are not transferred to L2

Mhmfat&un&orﬂndh‘dﬂu%?ﬂ.bﬂpwm
be provided at various stages, before and/or during ths reading
process. (Ses, for example, Budson 1982 znd Devitt (forthcoming)
for a prectical working out of such procesa materisls for texts in
an unknown lapguags).

Unb--uchpmcou-urhhmpmvwod.mmrﬂm
very lmitsd linguistic ability spproaching a text in & foreign
language is lkely to b. sailten by "tunnel vicion”: he/sha will be
concentrating oo individusl words and will lose the thread of the
coatsat. Bi-orbuu.dlncwmmvdvoonlybotwn-up
processing; it will be Cdata—driven® (Carrall 1983 b). Samuels and
Kumil (1984) doscribe this type of resding in slightly different
terms.

“This alternative ewitching of sttention from
decoding {0 comprehension is aimllar to the stratsgy
m.dbyb.ginnln(studonud.tordﬂhnm!ho
erkthoknythm‘h.nonlwrlthulna
wwbym-huu.nwadmmm.
-nduunromdtngmuthdnlnorduto
understand it. mmm,mmna
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stlention switching allowe the etudent to comprehend,
hut it comes et & cost. Atlention ewitching is time
consuming, pute e heavy demand on ehort-term
®emory, and tends L0 interfere with recall.”{p.197-8)

This sounds gll oo familiar, and the effects that this type
of reading produces {n terma of loss of wolivatioa and fruastration
can be disastrous. However, we have just seen that this need not
be the case. The sources of difficulty in texts in e foreign
language may be much more easily surmountable than we have
hitherto realised. Thy full “adult™ text in Danish was digeetible for
you because you had prior knowledge of the topic and you knew
how such texts were structured. You had the first two types of
knowledge mentioned sbove (coutent and formal schemats). This
gave you acceos to the third type of knowledge, - the knowledge
of the language. Using tazts about topics with which learners are
familiar, or tsxts for which adequate procees matorizls have been
prepared, may in fact be o far more effective wey of lesrning e
language thun what we have been doing hitherto. It has the
following further advantages: (i) it allous for languege
devuiopment through the choloe of texts and the cholce of
accompanying activities; it can therefore be used at all ievels of
language learning; (i) it allows reading to be an integrai part of
language from the vary beginning; (iii) it provides
greatly incressed language input, an input that can be acceessd
by the individual in his or her own time. PFinally, it is worth
pointing out tkat, while the examples used shove have involved
media taxts, the epprosch can be used with any type of text
including ltarary texts.

The principles on wkich such an epproach to reading should
be based are as follows:

(i) material should be selacted that is et lsast potentially
intsresting FOR THR LRARNER. (It must be tasty!) it iw not only
the subject matter whicn must be interesting, howsver, but the
treatment of it as well.

(i) 1f the learner is not familiar with the topic, (does not
have an sdequate framework of knowledgy) he or ehe can be
helped 0 comstruct his/her own frameworhk using his/her own

in the form of interesting activities, NOT comprehension questions.
The emphasin should be on self-help rather than oz testing. The
aclvities sbould ensble the learnecr to comprebend the text. (This
would correspond (r our analogy to thy preparation of the food
for the young child, - chopping it up ieto digestible bita end
srranging it attrectively.)

(il) The learner should be given opportunity to remct to the
tart in & normal way; this mey nean sinply reading it and storing
the {nformation in episodic memory, if it is simply e text
recounting &n event; alternalively, the text may present new and
interesting or controversial elements and so generats reactions
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BEST COPY AVAILABLE

Q 8
ERIC

Aruitoxt provided by Eic:




| . . » l

from the readsr. One can imagine, for example, readers in the )
Irlah context having different reactions to a Fronch account of !
the pressnt situstion in Northern Ireland depecuding on their
background

(tv) Language improvement will ociur naturslly through
such an appronch. Rxercisee designed epacifically for language
improvemeat are really incidental to this basic procesa of
comprebending a text and reacting to it. They can, howaver, be
essily integreted into the process, provided they are secn to be
secondary to it.

Such an spproach to reading in a foreign language is
consonant with the principlea ot the communicative approach, but
it also conforms to fundamental pedagogical principlee: “start from
where the learner is at®, "go from the known to the unknown",
"ocentre your tesching on the learner”. It ulso provides a
powerful motivating force, since it provides materisl at the
laarner’s own cognitive level and offers the possidility of
imnediate succeee with vesl language in use. Perhape, thereforw,
it is time that we stopped giving ouc leserners the specially
doctored or eanitised language which is s0o often (astaless and
that we changed to & healthisr diet which would allow languege
skills to develop naturslly,

t Unfortunatsly, this can not alwayu be presumed sven in
our literate mocisty. It is Important to find out aboui the reading
skills and habita in L] of our group of learners.

2 Given thet it is some time since these events occurred, it
may be worth summarising them hore: Mr. Don Tidey, a dirsctor
the Quinnaworih chain of supermarkets, was kidnapped in late
by the IRA and a ransom note sent to otksr directors. After
time the Gardai got 2 tip-off and surrounded the town of
in Co. Leitrim, noar the bordar of Northern Irelend.
the ensuing skirmish, Doa Tidey was freed, but the kidnappers
sway. A ooldier and a Garda cadet were killed.

s

il

3 See Devitt {forthcoming) for a developmsnat of this noticn.
¢ Thoe tarm comes from Breen, Candlin and Waters 193°.
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