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--FACTORS ASSOCIATED WITH CHANGES IN YOUTHS' ATTITUDES TOWARDS
ECONOMIC ISSUES

A. BACKGROUND AND PURPQOSES OF THE STUDY ‘

This presentation reports the results of a two-part study of the ‘?
econcmic attitudes of junior high school age youth. In the first }
phase of the research, an original measure of economic attitudes

was developed, the Economics Values Inventory (EVI). The EVi (see

Appendixes 1-2) consists of eight moderately reliable multi-item

scales:

Scale 1. Support for Free Enterprise System

Scale 2: Trust in Business

Scale 3: Economic Alienation and Powerlessness

Scale 4: Government is Responsible for Social Welfare
Scale 3: Against Government Role in Price~-Setting
Scale 6: Against Powerful Unions

Scale 7. Workers Receive Fair Treatment

Scale 8: Against Economic Status Quo

The initial task of development Bf economic attitude items

-was informed by the contents of a textbook, Qur Fconomy: How It

warks, which was developed by the Foundation for Teaching Eccnomics,
the sponsor of the research.
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It is important to note that the Economics Values Inventory is meant to
reflect the content coverage of a junior high school economics text. It

is based on one textbook, but we strongly feel that it has wide applica-
bility. First, because that text is itself a reasonably comprehensive
account of the field, at a conceptual level appropriate to junior high school
youth, and covers thoroughly the ground outlined in the Joint Council for
Economic Education’s 1977 Framework for Teaching Economics, Second,
because in those rare instances where we perceived gaps in text coverage
(such as in the treatment of the labor movement), we added items
reflecting the underemphasized domain. And third, because where there
were areas of importance in the text which did not correspond to areas
in which respondents held definite views, we were able.to omit such
items from the EVI. The concepts which form the core of econcmics

as a subject matter, and the areas in which adolescents typically have
strong economic attitudes, are of course not st-ictly coterminous. The
concept of the government's role as an econemic regulator, for exampie,
was important in the text, but was, generally, a matier neither of
personal experience nor of opinion for our respondents. On the other
hand, respondents might have had strong attitudes toward, for example,
incurring debt to make consumer purchases, but such an attitude wouid
be only marginal to the concepts and generaiizations of a textbook. The
EVI's grounding in the subject matter of economics is an important
source both of its power and limitations.

2

While the primary thrust of the first phase of the projet was to
develop reliable and valid muiti-item scales, additional purposes were
to test tentative nypotheses about factors associated with attitude
differences and change, and to gain a glimpse into the actual content
of adolescent economic attitudes. The content of youth attitudes,

and factors associatea with observed economic attitude differences,
were of interest both as validity indicators for the EVI and in their
ownright, and will be discussed in Section B, which deals with the
outcome of the Phase | research.
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Research Process

The Phase | research was conducted with approximately 1100 7th,

8th and Sth grade youth, in 35 classrooms, in all regions of the USA.

A representative sample was net sought, but rather, a maximally
diverse one, to ensure that the EVI would work with all groups of

the junior high school age population.. Initially 250 attitude items were
developed, and reviewed with small focus groups of from five to

six 7th, 8th, or 9th graders. Word choice was adjusted to student

level of understanding, and overly complex or ambiguous items were
modified or replaced.

A questionnaire of the 136 best items, and a series of basic demographic
questions, was then administered in a pretest to 200 students. The
responses were factor-analyzed and the process of item refinement
continued, until a 100-item quest’onnaire was ready for use with a
second pretest population. At this stage, scales were drawn from the
attitude clusters that emerged i factor analysis, and were analyzed

for variance by sex, race, grade, age and school.

The final empirical stage of the EVI development effort involved 452
junior high school studerts in a pilot study, employing a 71-item ques-
tionnaire. Responses from pretests and pilot were combined for a

factor analysis of these remaining 71 items, and yielded eight distinct
factors or attitude content areas. Items only weakly associated with a
factor (that is, with loadings of less than.5) were dropped. Reliability
analysis of the eight scales indicated that the reliability criterion of an
alpha value of a minimum of .5 had been achieved for each scale, and thus a
final, 44-item form of the EVI had been achieved. Characteristics of
Pretest and Pilot Study students are displayed in Tables 1 and 2.
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B. PHASE 1 FINDINGS

content of Attitudes

Content of respondent attitudes on the scales is summarized in Table 3.
Scale means for the junior high school population are contrasted to
those of a group of high school seniors also tested on the instrument.

Characteriscics Associated with Attitude Difrerences

The Phase | Pilot study was designed tc permit examination of the EV!
scale scores in relation to such variables as:

exposure to an economics curriculum;

extent of economic know ledge and understanding;
family socioeconomic status;

race;

sex;

political party identification.

The purpose c¢f gathering such information was twec~fold. First,
examination of the relationship between scale scores and other varias!es
was a way of posing the validity question of whether the scales measure
what they are intended to measure. Second, exploration of thes:
relationships gave insight into the mechanisms of possible attitude
difference, continuity and change, an is..ie that was to be addressed in
greater depth and in more experimentally controlled circumstances in the
second phase of the research. Below, we summarize the research findings
for each of these variables.
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Instruction in Economics

One might hypothesize that a major impact of the junior high or middle
school egonomics curriculum would be to increase support for the
economic.system and dampen feelings of economic alienation. Table
4A does indeed show a modest but statistically significant difference
on the first three scales between those who have and have not had
economics instiuction. Students who have had economic instruction
are more supportive of the American economic system, express greater
trust in business, and feel greater personal efficacy in dealing with the
economy. Of course, to suggest that the economics curriculum may
have some modest effect on the economic attitudes of young people

is to leave open the issue of whether such an impact is primarily an
effect of greater cognitive understandiny, or of more affective pro-
Cesses of the economic socialization process.
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: Economic Knowleage

One might aiso hypothesize that differences in extent of economic
knowledge might be associated with attitudinai differences. For
example, greater understanding of the economy and how it works
might generate increased support for the economic system of the
United States. Therefore, in the Pilot Study we included.questions
that allowed us to independently classify respondents according to
their extent of economic understanding. The questions were from
an abbreviated version of the Joint Council on Economic Education's
nationaily normed Junior High School Economics Test. Table 48
presents the differences in values of students with various amounts
of economic knowledge.

Tabie 45shows “extent of economic knowledge” to be a strong predictor
of students’ economic attitudes differences. On five of the eiyht’
scales, students with greater economic understanding have values

that are reliablv different from students with less understanding.
Specifically:

Students with greater economic knowledge { more test-items answered correctly)
agree more strongly with the items that make up the Free Enterprise System Scale ( Scale 1).;

As level of economic knowledge \ncreases there is a steady, statistically significant
drop in students’ fu2Yings of power lessness and alienation from the economic system (scale 3)

Students with more economic understending also more strongly oppose government price-
setting activity (Scale S), more strongly oppose powerful labor unions ( Scale 6), and

are significantly less likely o agree with statements that attack the economic status auo
{ Scale 8).

Of course, the seeming predictive power of economic knowledge might
reflect efther the effects of economic understanding on attitudes, or
the propensity of youth with a particular set of economic attitudes to
differentially acquire or possess economic knowledge, and only an
experimental or quasi-experimental design, as employed in Phase I,
could Clarify the causal order within the relationship.

Socioeconomic Status

It rmight be hypothesized that suppert for the prevailing economic system
would pe highest, and alienation lowest, among those who, in terms of
socloeconomic status, are the greatest beneficiaries of the system.
(Socioeconomic status was determined by a combined parental education
and occupation score.) The relationship between socioeconomic status and

8
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economic attitudes is described in Table S. Scale 1 (“Support for Free
Enterprise System") scores in fact do not differ significantly across the
socioeconomic groups, but the lower the socioeconomic status, the greater
the economiic alienation, the more support for government action in
maintaining social welfare, the less antipathy toward powerful unions,
and the iess fair the current economic situation is perceived to be

(Scales 7 and 8). Figure! presents one line in Table S in graphic terms:

it shows the striking relationship between socioeconomic status and
support for the ecoromic status quo (Scale 8). Note, however, that a'l
socioeconomic groupings, despit2 the difference in their degree of ugree-
ment, indeed assent that the economic status quo is to some extent unfair.

morTe

strongly

agres

moderately
agree

nelther agree
nor disagree

: ? 3 4
(Low) h
Socio-Economic Status

Figure 1: 3elief that the Economic Status Quo Is Unfair and Should
Be Changed (Scale 8), by Socioceconomic Status
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Political Parly /dentirication

Pilot study respondents were asked to describe their political party
identification, if any. Table 6 describes the relationship found between
economic values and political party identification. Only on Scale 8,
which indicates a belief that the economic status guo is unfair and should
be changed, are there consistent differences by party.

Race and Séx

Differences by race are described in Table 7.  The small numbers
of Hispanics and Others in the sample argue for focusing on Black -
White differences, which are‘'beth striking and at times paradoxical
(for example, higher Black “Trust in Business” but stronger disagree~
ment that workers are treated fairly, and less emphatic rejection of
attitude items expressing.feelings of economic alienation). There are
few strong differences between the sexes on the scales (see Table 8).

Many of the Phase | findings are unsurprising, but serve as validity
indicators for the scales. Others suggest relationships worthy of
further investigation. For example, what is the relationship between
such strong predictors as socioeconomic status and extent of economic
knowledge? Are more knowledgeable students more attitudinallly sen-
sitive to additional information, hence more likely to change; or is
additional information attitudinally redundant for them? Given the
interpenetration of economic and political categories, wihy does analysis
by political party izentification yield so little indication of attitude
differences? |s "party” a poor indicator of political views, or is junior
high school age a stage too soca to see political and economic attitudes
brought into consistent relation with each cther? Phase {1 of the study

was designed to investigate these and other guestions in more controlled
circumstances over time.
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C. Phase I}
Phase [/ Research Design

The Phase Il design specified an initial measurement, or pretest, of
students’ economic attitudes as measured on the EV] scales, followed

by an instructional period, then a posttest of the same youths' economic
attitudes. Several sets of groups were utilized for comparison. For
purposes of simplifying a complex set of comparisons, we focus here on,
as appropriate, either the totai sample, or the central comparison set,
that of students who underwent instruction with an economics text (Qur
Economy)-versus students who had no economics instruction in the same
period.. A'subcomparison within this group was that of students who
received a half-term (as contrasted to a full term) of economics
instruction. (The final comparison, with which we shall largely not be
concerned here, is that of a group of users of the text, versus users of
alternative economics instructional materials.) For each comparison, a
balanced number of classrooms frem the same school was sought. Each
school with a classroom receiving a full term of instruction with the text
also contributed a classroom with no economics instruction. Distribution
of these students reflected a principle approximating randomness. Thus,
text users had not exercised an option to study the text, nor did they
reflect a different academic ability track. Rather, due to the limited
number of economics teachers, students had been assigned as a matter of
administrative convenience to use the text either the first term of the
session (thus failing into the user group for pratest and pcsttest) or the
second (thus falling into the non-user group for purposes of this study).
The empirical test of the likeness of the two groups in the comparison set
was whether their pretest means on the EVI significantly differed. There
were no systematic differencesin scale means between the two groups.

Responses of the pretest group (N=1911) were factor-analyzed to see If
essentially the same factors woula emerge as in Phase I. When a like
factor structure emerged, scale reliabilities were recomputed util1zing
the Phase Il data. Essentially the same coefficient alphas for reliability
(from .S - .7) were obtained on the scales from Phase |1 Pretest data as
had been compiuted from the Phase | data.
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Goals for Sample Composition For Phase J/

3 In Phase | amaxirally diverse sample had been sought. For Phase |1,

an in some respects more homogeneous sample was pursued by

limiting respondents to the same grade { 9), hence also restricting

the age range; and by limiting the number (3) of cities used as sites. At
the same time, care was taken to preserve a degree of heterogeneity
with respect to factors such as race and socioeconomic status. Char-
acteristics of the sample population are detailed in Table 9 .

Researcn Instruments for Phase I/

Three research instruments were developed: a student Pretest
Questionnaire, a student Posttest Questionnaire, and a Teacher
Questionnaire (administered at the time of the student posttest).

The Pretest Questionnaire consistzd of the EVI, the same Economic
Knowledge Test that had been employed in Phase |, and.a Student
Information section that elicited data on age, race, sex, and narental
occupation and education. The Posttest repeated the EVi and Economic
Knowledge Test, but also was designed to tap additional sources of
coliateral data. Thus, there were questions about attributional
Lendencies, which asked students to assess the importance of various
explanations for personal economic success (for example, luck, ability,
effort). Information was sought concerning political orientation. In
Phase |, political party identification had been a surprisingly weak
predictor of economiic attitudes. Thus additional political orientation
measures were included for Phase |1, with a liberal-to-conservative
ranking scale appearing in addition to the party affiliation question,
and with several palpably ideological attitude items added to the enc
of the EVI as an objective cneck on che ideological self-description
of the liberal to conservative ranking scale. |nterest in public affairs
was taken as another line of distinction that could be relevant to
attitude differences and propensity to change. It might be thought,
for example, that those with high interest in public affairs would be
mare open to 2conomic ideas and thus might be more influenced by
the school curricululm. A contrary hypothesis would be that those
with greater interest in pubiic affairs would be more likely already
to have made up their minds about economic issues, or would have
access to competing (hence diluting) sources of information, and
would therefore be less likely to change when exposed to textual
materiais. Three questions atternpted to Gauge such interest: fre-
quency of watching the evening television news, interest in the
election campaign, and propensity to read the news section of the
daily newspaper.
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Finally, an attempt was:magesto: assess respondents’ views of information
sources. They were asked both(a):hov well informed:abolit:major

issues; and:(b)'hdw-important.as. mformatuon SOUrces: Iormm were each
of the followmg the media; fellow: classmates; leaders of thebusmess
community, famﬂy/parents,.cleruy, teachers

On the Teacher Questionnaire, teachers weére. asked: to respond to the EVI
and to supply additional information. about their: background students,
methods of instruction, and attitudes toward. the text.
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D. PHASE II RESULTS

In discussing Phase 11 results, we-shall first address the issue of text-
book impacts.on attitude change. We shall then summarize findings for
the race; sex, socioeconomic status; and.economic. knowledge variables.
Finaily, we-shall examine:the.variables newly introduced in‘Phase-|I:
interest in: public affatrs ranking of teacher a5 information-source, the
expanded political identification.variable; and the attribution (locus-of
control) variable.

11
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Erfects of the Economics Curn‘cu/u)n

The "text” versus “no-text” conditions embodied in the study design might
be seen in twor perspectlves F lrst we think. that the-text that was
employed for comparison'purposes,. as a: comprehenslve and straight-
forwardly factual account:of ecoriomic concépts. accompanied by a
series of illustrative casefstudles ;enjoys-a degree: of: typ cality which
permits qualified generallzatlon from its effécts:to:the- -effects of
economics curricujum:materials in¢ general ‘Second, note: mlght be

made of‘the. particular emphases of> the- text from: ‘which: areaSeof
expected attitudinal change mlght be - hypgtheslzed Although the text's
sponsors hold a strong value posltlon on. economlc issues, the text

itself is designed:to:be a déscriptive: presentatlon and eschews specific
value recommendations, instead asklng studénts: tor be: thoughtful about
controversial issues. The:text: sponsors have however;;’hopedlthat
increased economic knowledge and. understandlng would:iave-the effect

of enhancing appreciation of the:sort-0f:mixed: market economy, inwhich
private enterprise has a:large-roie, that prevauls inathe Umted;States

And there is one values message-that comes near: tor being,expllclt namely
the efficacy of the indivicuaL.in.the economic:process. The text does
attempt to help each:student achieve greater awareness: of being an
important component, both as producer and‘consumer,,. in.the. economy.
Given these emphases, the-scale$ that could be hypothesized to-be

most salient as: indicators of text impacts would be 1, 3, perhaps 2,

and 7 and 8 . An analysis of covariance (deviation from the regression

line of posttest on pi ctest) was utilized ratfier than the more error-
prone simple computation of change scores. Table 10, based on the
Covariate anzlysis, depicts attitudinal change between the “text" and "no
text” groups, and compares full- versus half-term instruction. Modest but
statistically significant "text” versus "no text" differences are seen on
scales 1,2, 3,7,and 8. Differences are in the hypothesized direction.
Text users are more affirming of the free enterprise system scale (scale
1); they show more trust in business (scale 2); they feel less alienated
(scale 3) they are more likely to feel that workers' treatment is fair
(scale 7); they are less likely to express disagreement with the economic
status quo (scale 8). Significant text/no text differences are not observed
for the role of government scale (scale 4), or on the price control (scale S)
or union (scale 6) scales. In the less-controlled circumstances of the
Phase | research, the effects of economics instruction were seen in
statistically significant differences,in the same direction as seen for
Phase I, on Scales i, Z, and 3. One particularly interesting outcome of
this analysis is that, as in Phase I, an effect of economics instruction is
an increased affirmation of the Trust in Business Scale. Nevertheless,
Trust in Busmes scores at the
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Pretest were associated with lower rather than hlgher levels of economic
knowlédge (TABLE I'1). Given that the text.has proven-capacity to increase
economic knowledge. scores, this result'is: soméwhat. paradoxical. A ~
further consideratton here*ls that when in«Phase l the EVI was:

junior high school group,, lt was found: that the older youth showed
significantly more support for: 'Scaie; % a: significantly greater”degree of

rejection-of the: alienation items of'scale:3 put*substantianyzless trust.in.

business. In: comparmg Scale méans; of studentstto"those of- their teachers
(Figure 2, next: page; also Table 12); We. seepreciselyi the=same
phenomenon teachers arémore- supportrve‘on thezfree enterpmse scale
and show Téss. aliefiation, but also: signifh.antly Jess? trust inbusiness, It
might be speculated: that' this: ;paradox: reﬂeotS“theifact»that both
entrepeneurial-and consumer values. arezalhed more:fo {healthy skeptlmsm
than to’blind trust. If so, the data suggest that: economics instruction can,
at least as an end-of -course attitudinal ‘effect; dampen tms maturity- and
knowledge-related trend. ~

Length-of~course effects appear for-Scales 3, S and 8, with interaction
betweer (half-versus full-term) site and text effects-on Scales 3 and 8.
It may be the case that certain categories of economic attitude are more
influenced by Guration of exposure to instruction than are others.
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The relationship of. economic attitudes to race, sex,.socioeconomic status,
and economic knowledge was explored.in.Phase |. While-in- reportmg the
Phase. il f lndlngs we would like:to emphasize newly added variables
(such as locus of-control'and interest in‘public affairs), a brief summary
of -the additional,.Phase 11, findings forthe demographic and: knowledge
variables appears below
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In the Phase |1 Pretest; students of-different. rices responded.significantly B
differently to Scales Iand-3; with-whites: showmg more: support for'the "
i Free Entérprise System scaléithan-did:b1acks«(5:6} Vérsus: 5”«l*)=a,nduthh Vo
= whites showing- stronger re Jectlon of the Economlc Allenatlon and. ;
Powerlesshess Scale:than did; blacks (28 ‘versus ‘4)‘ There weré:rio.
other statlstlcally significant; dlfferences by race; TheePhaselll Posttest
showed persistence:of:black/" whltefdif fererces on’ Scales land 3 only.

Sex differences were more pronounced for the Phasell\sample than they
had been in Phase I. In-the: Phasé-li Pretest SIgnlflcant differences arose
on scales 2, 4, 5, and 8. Females:showed:more Trust;in Business (Scale 2), :
greater aff irmation of governments role=in: provadmg for Socialwelfare i
(Scale 4), less opposition to government prlce setting (Scale S), and '
greater rejection.of the Economic Status:Quo: (Scale 8).. In: the. Posttest,
these differences persisted and male/female: dlfferences appeared on
two additional scales, Scalés 3 (Alignation:and Powerlessness) and 7 R
(Workers Receive Fair Treatment). While females showed a lower aliena-
tion score at the Posttest, so did males, only even more so, thus widening - j
a pre~-existing gap, though both groups were moving in the same direction.
A like phenomenon characterized the Workers Receive Fair Treatment
sCale, where female scaie scores went up, but less dramatically than did
male. One might speculate that the greater sex differences seen in <
Phase Ii reflect a slightly higher mean age for the sample (14 years, ;
as contrasted to 13 years for the Phase | Pilot) and the tendency of

attitudinal sex differences to become more pronounced with the progress
of adolescence. It should be noted that sex differences for the sample
were found in economics know ledge as well as attitudes. Males had :
higher Pretest economics knowledge scores. Both males and females i
undergoing economics instruction showed gains at the Posttest, but
the male economics knowledge advantage persisted.
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On both Phase 11 Pretest and. Posttest,,,sxgnifacant differences were seen
in the scale-scores of students of*djfferent socloeconomic status, on
scales 1, 3, 4; 6 7:and. 8: These differences are inwthe expected direction
and essentially recapitulate thetflndings of Phase l “Thus, support for
the Free: Enterprise System Scale: increaseSrwith ascend ng SES support
for the. alienatlon items decreasesewnh ascendmg SES and a0

in Phase. l economics knowledge provedto be\the strongest predictor

of students" economxc*attifudes differences The Phase a1k Pre— and
Posttests: displayed this: tendency tosan; ven greate Fiextent; w1th
statlstically 31gmf1cant differences: appear'nggo ally :

o with différences.in: thetsarne directlontas‘ ”
economic’ knowledge,-was associatedcwith strongen» , !
the free enterprise systemi(scale1;. 4 ditrust "fbusiness*(scale
2),a decrease m feehngs of economlc.powerlessnessand llenatlon
érnimentalire onslbllity for:social
welfara: (Scale 4) hlgher opposmon 0 ge \,emmentfprlceﬂsetting (Scale

S), unions. (Scale,6) to.statefnents that: Workers:arestreated:.unfairly
(Scale 7),.and:to:5tatements: that:attack: the-economic’status:quo.(Scale 8).
v Of course, although level of economlc knowledge i8: associated with

socioeconomic status mightite highly correlated, and observed knowledge
; differences merely a function of difference.in socioeconomic status), a
two-way analysis of variance was utilized to determine whether SES '
K and economic knowledge had strong independent effects. Each was
found to be a source of attitude differences in its own right.

attitude dlfferences ontall scales the lmpartlng of economics knowledge 4
1 ' through school instruction:led.to changes on: only sometof’the*scales
Due to the possibility, that economic: knowledge mlght in effect be a R
: surrogate for socioeconomic:status (that is, economic'knowledge and
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Interest in Public Affairs.™

Another variable that was;expiobgd was “interest in public affairs.” Three
questions were.asked:on‘the-Phase |1-Posttest.to-gauge this interest. The
three questions; with responses:recorded:in percentage form,.appear
below: , A B

Haw interested were you in the gléction émpaign?

23.78 Very interested
5153 - Somewhat interested
24.83%8 Not Yery interested

How often do ydu watch the evening television news? (Check ong only.)

20.38. Nightly )
22.5% -More than half the time
34.08 Sometime:

18.98. Seldom

4.3% Never

How often do you read the local and national news sections of the newspaper? (Check one only).

10.9%8 Daily

11.88 More than haif the time
29.838 Sometimes

32.2%8 Seldom

15.3% Never

The three questions were recoded and summed to form a S-point
Interest in Public Affairs Variable. Respondents were divided into

High (interest), Medium and Low groups, and their means on scales | - 4
were compared. Analysis of this variable revealed ne differences
between high-medium-low interest in public affairs groupings on the
Trust in Business or Government is Responsible for Social Welfare
scales (see Table!13.) However, significant differences were detected
for scale 1 (Support for the Free Enterprise System), where the high
interest group showed a mean of 5.8, the madium 3.6, and the low 5.4;
and for the Economic Alienation and Powerlessness scale, where the
high interest group was the least affirming of alienation items, with

a mean scale score of 2.5, the medium interest group had a rnean of 2.7,
and the low interest in public affairs group a mean of 3.0. One caveat
that should be entered here 15 that we have not yet conducted analyses
of this variable that control for such attributes as socioeconomic status
and economic knowiedge. its ultimate sigmficance is therefore uncertain.
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Information Sources

The Phase I} Posttest Questionnaire asked?SEUdents_,botn:tp give a rank
order to selected:information:Sources bysprestige; that:is,.to indicate

~ which:wds to B‘éﬁ,f:‘égargedi‘asflikgl)"‘»;t’o;{tj‘;eﬁzbést'ii,hffdi‘meq:‘a:bout,important

issues;ithenito:rank the:same 1ist: in terms:of which the respandent
considered-to.be: his:or her own best.pérsonal information source. The

results:appear below:

Prestige: who is best informed?

Rank . K Mean

I the medie (television and newspaper reporters) 1,689
2. leadersiof the business community 2228
3. your family/perents 3.588
4 teschtes: - - 3694
S. clergy’(ministers, priests; rabbis). - 4314
6. your fellow classmates 5.291
Utilization:. who are ttie respondent's best sources?

1. the media 2.089
2. perents 2.533
3. teachers 3.353
4.  classmates 3.766
S.  business leaders 4.211
6. clergy 4853

Combined rank (prestige + utilization):

. the media

. parents
business leaders
teachers

. classmates
clergy

DU G —

From the point of view of curricular effects, the comparatively low
ranking of teachers as an information source, and the high rankings for
media sources and parents, suggest a possible limitation on the role

of the curriculum as a conveyor of attitudinal change. (A comparison
that might profitably have been pursued, but was not, was prestige and
utilization of-various written nformation sources, such as textbooks,
magazines and newspapers.) To further explore the relationship between
student views of teachers as information sources, and their economic
attitude differences, the combined rank responses were grouped into
those showing high, medium, and low ratings of teachers. No significant
attitude differences emerged between these three groups when the:r EV!
scale scores were compared.
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A particular point ofinterest, and ‘one'which we shal lonly be able to
deal with in a very.partial way, is the:rélatibnship.betwéen economic
and polit-{’ca}‘atfi‘t”gqés;ambﬁg’i:juﬁ‘jfgghith‘S},‘h6§,1%"_é’g:jéi§ng;b;,\ The rélation-
ship:is. ihiriguiﬁ'Q}'r’émﬁﬂgféméﬁfﬁ@_aéQﬁS??ﬁ§§§U$é-‘bbftﬁgbbi‘if;}@ﬁél?an'd :
economic-attitudes afe:in'this:age-jraup-anascent:phenonienan, in the
very process of:crystallization. Recognition:ofithe:ramified:intérrela-
tionshipsbetween-the econgrhic:and.poli ticalspheres.would ‘fead one

to expect that at:some poiij‘tgp‘o'iji:j;c‘algaﬁﬁijiatfiiini‘sﬂgac.idéﬁg:ifications

and economic attitudes wouldbe:brought:into. close:rélationship; - -
although this expectationmight be:Somewhatiqualifiedby:the:téntency
In the USA to, asd miatter of ideology;hive'off ithé;politicaland:
economic spheres: { Thus, ~f’oregéfr_yjb'}éi.:th’@;x;;éfjgs’a;j;‘pgithé;jﬁa’jjq’rffpjart'i‘és,
to pose their poiicies-in .t_erL‘ms,Zbr;jmaf;ily,;dﬂ::a'sc,gh‘['gj_i,cﬁ@'_f:icijg’?s;s%iﬁterests;,
the wi‘dfespré‘,ad.e'ndO‘r:sgmerit»qf,?';')f’r'firicipl'es.f@ﬁpﬁjit{jgagféggéj]"ii'){@,-S“ide '
by sidé with acceptance of "a'zgoOg}y-;"amgQi'ﬁpfot.t economic:inéguality; and

finally, the seeming:faith:that.plitical:equality-can-indeed exist-in a.

v

society with extensive economic:inequality=)

InPhase | of this study we were surprisedto fifid'that politicai.party
affiliation was generally -a:poor predictor-of orientaticn-on the eight
attitude scales of ths EVI. Thus, additional political information ques-
tions were-asked in Phase 11. A possibly:confounding, passitily illumina-
ting additional factor was seen as specific'to the:Phase 11 study, namely,
that between the early September Pretest and the early January Posttest
( second week of November for the half ~-term-subsample), presidential
and loca! election campaigns wouid take place. The 1984 election
seemed one which posed a clear ideological choice between a liberal and
a conservative presidential cardidate, and seemed an election with a
heavy economic issues focus. At the same time, the salience of economic
155ues, and of clearcut ideological choices, seemed as though it might

- have been more apparent than real, given the large numbers of self-

described liberais and Democrats witling to vote for an avowedly con-

servative Republican, and given the surprising fluidity of political party
identifications as repc~ted by adu::s just after the election. The insta-
bility of adult partisan attachments in 1984, it was thought, might well
ieave their adolescent offspring less sure of their party or ideological
orientations.
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In the Teacher Questionnaire, given.at-the time of the Phase. I Posttest,
teachers were reminded.of the presidential-election:campaign and were
asked.if they thought that the.discuSsidn:of economic issues in the
campaign had an effect-on:student interest in the text. Specif ically,
they were asked if the eléction. had:

1 mode sxudeats much more receptive
2 made.students somewhat more receptive
3 hednoeffect - " - )
4 negative effect: made students less receptive
S dn'tknow.- . .

Fully two thirds of re’spg:rgdin'gfftﬂeaché’rjs indicated that the-glection-had
had no effect;.another third indicated:that:they felt the campaign had

L

made students’ somewha_t:méne}teg‘éptivej;ﬁ();Qtpér:Categ'prty..Wa's:opted for.

The teachers may, of course, be-entirely wrong;in te'efi'irig":thétf@hé’re was
no or but slignt interaction hetween the economics:course and'the.elec-
tion campaign; but theirperspectivée-is cer‘tainlyéwgrth.enterihg' here.

Students were asked a number of (pélitically-oriented.qUestions. They
were asked: What political party do you lean toward? Responses inf
perentage form precede the statement of each response category:

20.1% 1 Tean strongly toward the Repubticans.

20.7% | lean slightly toward the Republicans.

12.3% 1 lean slightly toward the Democrats.

15.58 | lean strongly toward the Democrats.

31.3% | lean neither toward the Republicans nor the Democrats.

Thus, only 35.6% are willing to strongly commit themselves to either
party, and fully 31.3% have leanings toward neither party. it isof

course unclear whether the large number of uncommitted respondents
reflects a pérsistent generational difference, or whether as political
socialization proceeds, partisanship will reduce the uncommitted cate-
gory. Since Phase | saw a similar proportion of uncommitted respondents,
we have no evidence that lack of strong partisanship reflects the parti-
cular conditions of the 1984 election.

Respondents also were asked to rank themselves on 2 7-point liberal-to-
conservative scale. From the point of view of political ideas, such a scale
might appear naive or incomplete, insofar as the liberal to conservative
spectrum does scant justice to such positions as would be taken by a
libertarian or a social democrat, and does not recognize-the
subcategorization of the political domain into economic, social, political-
civil liberties liberalism and conservatism. From the point of view of

our ninth grade sample, however, we feel that these categories are indeed
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defensible -~ in fact, a 7-point liberaljcpnservative scale may be overly ‘.i
subt,. for the purpose; given the apparently-unformed views of some i

respondents. Responses in-percentages-appear belov B

- |
2.7% Very Liberal -
6.1% Liberal. =
6.2% Slightly.Liberal L
22.3%-Moderste; middle of the road O
7.0% Slightly Conservative
6.28 Consérvitive g
2.08 Very Conservative . o
36.5%"No oplnfon o don't knaw _ -
11.08 NoResponse

Thus, only. 30% of respondents were willing.to categorize:themselves as
either liberar or conservative; and'if'we drop:the “Stightly‘Liberal” and i
"Slightly Conservative™ Categories, strong:liberal/Zconservative identifi- i
cation is claimed by.dnly 17%.of the:sample: T he:fééling:that an:ideology i
label might be mare:meaningful to.ninth graders than.a:party-affiliation
tabel would seem, in this.instance misplaced. However, on some political
matters respondents were more emphatic andsure.

The Posttest Student Questionnaire asked which candidate was favored

by tiie student in the November presidential :lection. Here 50.2% favored S
Ronald Reagan, 35.3% Walter Mondale, S.9% “Other,” while 8.6% did not
know or had no opinion.

Three questions had been tacked onto the Posttest EVI in an attempt to
provide an “objective” check on respondents’ ideological self-description: _

The Federal government should do more to reduce the gap between the :
incomes of poor people and the incomes of the wealthy. :

Bit by bit over the yesrs, the government has been taking our basiz
freedoms away from us.

The Federal government should not concern itself with reducing
income differences between the wealthy and the poor.

However, these three items were plagued with very high “Don’t Know"
and “Indifferent” (point 4 on the 7-point scaie) responses, with combined
missing and indifferent values in one case approaching 40%. Thus, the
ideology items appeared to rehearse the fundamental diff iculty of the
liberal-conservative scaie itse.f.

Even given the substantial numbers of respondents without firm party
or political ideology identifications, we i3y ask again what predictive
power on the EVI scales such identifications had for those students
who expressed them. When the ideology scale was employed as an
independent variable and the:scales were used as dependent varia-
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bles; no.significant scale score- differences:emerged between students
of differing liberai/conservativé-identification. . ‘However, and most
mexpectedly, po!itical party- identn‘*cation proved tobe:a strong
indicator of attitude différences: (see»Table 14): There were ‘'significant
differences:by political: party:for-all scales except Trust'in, Business.
Republicans’ were’reliably different from: Demacrats-in- their higher affir-
mation-of ‘the-Support forFree’ Enterprise.scale, in-their stronger rejec-
tion of the:Economic-Alienation scale, in: their iésser afﬁrmation i
government's responsibili ty:-for-social wwelfare,in. their opposition to.
government:s: role in: price’setting and:to powerful unions;*thoir greater
tendency to. agree that vorkers:receive:fair: ‘treatment; -and: their ‘
lessér agreement:with items- attacking the. economic status quo Whtle

at one-level; this resut iS; just-what.one would have expected at

another levet, that of- thetexpectations gen°rated by ithe! Pha,e I: data

this result is:extraordinary. it: is.uncertain: why political party affi liation
should have.becaine s9'much. stronger an:econdmics; atttitudes predictor
in Phase Il. [t is:true:that:weare dealing Witha: larger and: slightly
older sampie, and.that may-have something:to contributeto:thisieffect.

It is also.possible that the: presidentialelection campmgn intwhich
three quarters of students expressed strong or modeérate. interest; influ-
enced those who already-had-some tendency toward' partisanshlp
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Locus of Control

A further variable that was explored measured .youths':attributional:
tendencies. Respondent= were-asked tn-indicate their preferences for
individual versus societal. explanations far dif ferent1a1 econgmic:success
of individuals,. resultlng ina-“locus-af control lndtcator ranging. from
internal to external-orientations. The “attribution™ question:is'presented
below. Figure 3 displays attribution means for both- students and their
teachers.
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- STUDENTS
3.7 a.
5.8 b.

7
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A L L T

c.
d.

BEOnRN

e.

g.
h.

¥
How imborcanc is each factor below in explaining how economically well off (suc- .§€
cessful or unsaccessful) an.:adult individual is? L

TEACHERS
(good luck, bad luck).....................................3 5

5.5

© 00000004808 800000000 0000 0 i

luck
the number of jobs available in our society

a person’'s level of intelligence...ceceeeeeeeeeernnsonnnnennnnnnnn.. 6.0

a pefson{s f;ﬁily background (for example, rich parents and 5.1 sl
childhood -advantages: poor parents, disadvantages) LA
a person's willingness tQ WOTK RaTdeee.eeueenuunennsenreeneennnns 6.7 &
the number of well-qualified persons competing for jobs........... 5.6 ff
personal initiative (for éxample, will power, decerminacicn).......6.7 _ff
a person 's race ot ethnicity (advantage——or disadvancage [for .... 3.9 -
example, discrimination] because of the group one comes from) .é
aperson's educacion and skillsaooo.ooooo.ooooo.oooooooooooooooooo -6.3 ':;
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1t is interesting to-note:that:students rank:as:u
as SESwhich, sociologically;ihas such:predictiy
perhapsthe:case:that the:individual=orient
effort, whichrespondentsirank:as:decisive ]
quantification:andioperationalizationinhycotheticosdex
that this:apparent conflict;between:commonsensica

viewpoints: may: notbe;as:great.ag:appears; Bitno

apparéntly give farmoreweight to;the:family:background:variabie
their students, pernaps:the:main Significant:respect.inwhichithe)
with:them,.aithough. différences on:the:race:andinersonais
should also be rémarked. T

o

N

Earlier we Stated.thatj.a=pnimaﬁyg'bgfposezpf:’~the,.§*¢gnpmig;_. textbook. that
was utitized'in this study is:td-énhance, stiidents':feelings:of: economic
efficacy. Scale 3 -may: best-be-described:ésiameasureof égonomic
alienation ‘aﬁq«pOwe’r‘léssne"sé;oh;;%mf,t,ijr,“‘hégﬁfé}g@j‘fgéygv;, of:economic
efficacy. And; of course; the feeling that aiperson'sifate.is:individually
or internally controlled, is commonly:thought:of as.a. featurg-of: feelings
of personal efficacy, while:the feeling that-one's.fate.is controlled by
societal or external factors may'be supposed to be a-feature of feelings
of personal. inefficacy.. For this reason, we-sought tomeasure the corre-

lation between Scale 3 of the EVI and internal versus external elements
of the "locus of control" questions.
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__Seven of the- ninefelement.a in this question were utilized to create an
internal versus external *locus:of control" varjable .conforming to the

following: four cells f o :","ﬁy‘*“
lnternal« f A j.‘ExtemaI
c. intelligence o quannedeompeutors

(Stable) d. educatton,;skms,, b savananlejons«

ey
o

( Uns't'a'\'hle)'

versus 1.4369). Note howeve',',,. thét the “text versussno=text" groups
registered:change .at'the. posttest, wlth Scale 3. scores dlsplaying a sta-

tistically sigmflcant ‘decréase-in ahenatwon Scale scores for the text user
group (see Tab}e 10).

Responses on the “Locus of Control” varlable were divided:into high,
medium and low groups, relative to the “internal control” axis of the
construct. Means .on Scale 3.wefe- then computed for each group:

internal Locus Scale 3 Mean

LOW 3.09
v MEDIUM 2.62 v
HIGH 2.45
Levei of significance for between groups difference = .0000 , )
Thus, we can see that the lower the degree of internal locus of control,
the higher the affirmation of.the “alienation and powerlessness” ftems of "y
Scale 3. Note that despite-the corfelation between scale 3. and locus "
\ 0f control, and despite the.fact that the scale 3 scores of text users have "
; changed over time, the underlying locus of control orientation of the B
respondents appears to be stable,
; LA
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R e s
S \ R '~ . Ecoriomics S ,
SCHOOL . . .»R'age‘r“ . Type.h . Iust:ruccion Grades . Number...
o Chicago Public Black l'ublic No 7, 8. " 68
té’;jf,'_:. . . (Magnec) '
5 . s g
b : -, R . . ol ) L ‘." ; R .
¥:°"2.. Chicago Parochial White = *»—Lower ~mi‘tl 318 »,n\ Peroshiel No 7, 8 37
5 . ’ . “' o t:o middle= Mid ST
Chicago Moptessori.:. Black -'Upper middle ’f'“ Private No 7, 8 15
. Whi;te A . <o -
Private Suburban - White Suburban~~ Private No 7, 8 55
2 (Winnetka) . Lo "
Z’ 5. Public Suburban White, Lower middle - Suburban, Public Grade “7--no 7, 8 84
ol (Evanston) Black, to upper Midwest: Grade 8--yes
0 Oriental ~midd1e . .
; 5. Pennsylvania Black Very. ‘p‘oor Urbany East Public Yes (0.E.) 9 58
ﬁ;ﬁ' ,
“ 7. Kentucky 1 White Lowér middle Suburban,, Public Yes (0.E.) 7 29
B majority  to middle Border/Sout:h
8. Kentucky 2 White Lower middle Rural Public Yes 7 35
to middle Border/South
B - Total = 398
Q;‘é,Pretest Summary by Grade, Race and Sex:
* 398 respondents: Grade 7: 184 Black: 142 Male: 172
1 Grade 8: 156 White: 222 Female: 226
€ Grade 9: 58 Hispaniec: 3
4 Other: 31
: |
}1‘ '«ttm‘&‘ a)’c-.h}é?.vs'-',‘&’“h A i e > X JpEDARANA S -
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o TABLE . 2.
N Charactéristigq of Pilot Study Students, by School
% Economics, ' X R .. Mothei's \iiﬁgghérig . Father's  Father's
School Fnowledge Grade . Age ‘Racé Piafeséiﬁn'fgddéaéibﬂ Profession Education SES
: " ca S ©(Rank)i o (Rank). (Raik) (Rank) (Rank)
+ San Francisco 2,59 8 13 Other . . 12y AT eaN - e BN 5 3
. 7 (miged ine. 3.5 K?%\; r,__3,.1;1 (g)_ 1.8§5(5?‘ 3.52 {(3) 2.80 (6)
7 . Apfan) . L e S
“‘Mississippi 3.5 . 9 14 Biack 3.6 (2), " :3.64 (1) - 3,80-(6)  3.39 (5) 2.89 (4)
; Kentucky 1 2.52 7 | 12 White . 2.2 (5) 2.00 (7)- '3.21 (8) . 2.13 (8) 1.85 (8)
. Kentucky 2 3.40 7 12 ‘White 3.1 (4) ‘2-.:5»&2' (6) .3.46 (7) 2.66 (7) 2.28 (7)
Oklahoma 2 4.72 8  13.5 White 3.5 (3) 351 ¢3)  4.65 (2)  3.85 (1) 3.29 Q)
Houston 4.61 9, 10 14 Wﬁite, 3.5 (3) 2.84 (5) 4.13 (4) 3.36 (6) 2.87 (5)
. Black, . T
Hispanic
Oklahoma 1 3.86 9 14.5 White 3.9 (1) 3,54 (2)  4.69 (1) 3.42 (4) 3.14 (@
Phoenix 3.90 8 i3 White 3.9 (1) 3.51 (3) 4.55 (3) 3.74 (2) 3.26 (2)
Pilot Respondents by Grade, Race and Sex:
Grade: Grade 7: 56 Race: Black: 88 Sex: Male: 208 Total = 452
Grade 8: 282 White: 287 Female: 217
Grade 9: 91 Hispanic: 12 no information: 27
Grade 1G: 6 Other: 41
nov infarmation 17 no information 24
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Average Scale Scores for ‘Tio'ung_ex; Y¥s. Older Students
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PHASE 1

TABLE 3

. : Juntor-migh . .' - sentor migh
VALUES SCALES. School ‘Students. - School Students -
% 1. Support for Free . )
NG Enterprise Systenm 5.4 5.7 -
W i
50t 2. Trust in Business 4.7 . 4.8
3. Economic Alienation
’ and Powerlessness 2.8 ‘2.5 "
4. Government is. Responsible
for Social Welfare : 4.9 ; 4.8
5. Agaimst Government Role
in Price Setting 4.0 4.2
6. Against Powerful Unions 4.6 4.5
7+ Workers Receive Fair .
Treatment 3.1 3.0
8. Against Economic
Status Quo 4.8 4.6
1 = Strongly disagree with scale’ values
7 = Strongly agree with scale values
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TABLE . 4A.

»:m}a“*“sﬁ%*“w‘
0
N

Scale Scores -of Those Who Have Had
Economics Instructiona .and. Those Who Have

Ead No Econonice Inatructians
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v SLRARE
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30

e
¥ 3
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Ecahomicsjinstrdétiona

.

. {‘

Sy

M4
o

VALUES SCALES Yes No. p level
1. Support for Free
Enterprigse System 5.51 5.34 »003
2, Trust in Business 4.77 4.46 .000
3. Economic Alienation ﬁgg
and Powerlessness 2.75 3.00 ,003 ;3;
4, Government is Responuible
for Social wWelfare 4.94 4.80 n.s.
5. Against Government Role 1;
in pPrice Setting 4.02 3.96 N.S. - ;
6., Against Powerful Unions 4,55 4.74 N.Se. :
7. Workers Receive Fair
Treatment 3.16 3.08 N.s.
8, Against Economic
Status Quo 4.80 4.90 Ne8e
¥
1 Strongly disagree with scale values '
7 = Strongly agree with scale values :
=




PHASE I

TABLE 4B

Junior High School Students: Gcale-Scores of Youth with Different
Levels of ‘Economic Xnowledge .

s

o

KL el
RALIRR
S

Extent of'Egéﬁéigﬁ‘xnowledge
(Number of Items Correct Out of 7)

.,M..
TET
- . te
1Y 3 T

VALUES SCALES 0 -2 3 -4 5 -6 7 P level

T
LRI
e

|
-~ T

WXL
» E

;g 1. Suppert for Free

) Enterprise System 5.23 5.52 5.88 5.82 .000
%5 2. Trust in ®voiness 4.93 4.75 - 4,65 4,32 q.s.
: 3. Economic Alienation 3.37 2.95 2.41 2,06  .000

and Powerlessness

f’ 4. Government is Responsible 4.91 4.90 4.72 4.50

n. s .
, for S6cial Welfare
5. Against Government Roie
6. Against Powerful Unions 4.29 4.56 4,76 4,91 .009
7. Workers Receive Fair
Treatment 3.18 3.09 3.13 3.64 n.s,
8. Against Economic 4.98 5.04 4.49 4,05 .000

Status Quo

Strongly disagree with scale values

Strongly agree with scale values
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TABLE 5

Scales Scores of J\mioi; High School Students of Different
Socio-Economic- Statuse

- - S

'ﬁééio-tconcaic Status

R VALUES SCALES ' (Lower) ‘ (Higher)

N . 1 2 3 4 P-level
2, 1. Support for Free . “ v

§- Enterprise System 5.32 5.36 5.54 5.46 N.%%
?‘» 2. Trust in Business 5.12 4.90 4.59 4.47 " .Q00

e
CRAT U

: 3. Bconomic Alienation
v and Powerlessness 3.35 3.02 2.80 2.69 «001

4. Goverrnment is Responsible
for Social Welfare 5.40 5.14 4.80 4.73 «000

5. Against Government Role

g in Price Setting 4.06 3.92 3.80 4.1%5 N.S.
6. Against Powerful Unions 4.45 4.34 4.66 4.69 «003

7. Workers Receive Fair

Treatment 2.78 2.89 3.20 3,27 013 o
8. Against Economic E
Status Quo 5.50 5.17 4.87 4.53 <000

A“
AT,

b
2%

1 = Strongly disagree with scale values

R "'““ 4
S

Ay
AR

7 = Strongly agree with scale values
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* Socio-Economic Status (SES) is a composite variable defined by 4 variables:
Mother's and Father's Education and Profession,
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Scale Scores of Junior Hiqh School Studon%s
Political Party
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e

_‘_ g D
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with Ditfe:ent .
1ﬂanti£icationaﬁ,'

5 (:.. J .-
VALUES SCALES

R ﬁm,‘bm\ﬂ TR

lightly

1y: ¥4 78 ghf
chnbli”iﬁ ;Ropubli”*’

XISCY

”3enoc atic~

U6, T

Sttongly.
Dcnocratic p level

1.

éuppdrt for Pree

e

w3 ‘arumr

et
‘-,-r ol

Enterprise System 5,76 5;60"“ : 5}4§‘ 5,51
2. Trust in Minéll 4.88 4,32 4 .60 5.06
3. Economic Alienation Lo

and Powerlessness 2.59 2.74 2.90 2,88
4. Government is ‘Responsible

for Social Welfare 4.57 4.62 . 4.75 5.09
5. Against Government Role

in Price Setting 4.06 3.87 3.60 4.17
6. Against Powerful Unions 5.02 4.80 4,75 4.50
7. Workers Receive Fair

Treatment 3.33 3.70 3.18 2.96
8. Against Economic

Status Quo 4,33 4,46 4.84 5422
1 = Strongly disagree with scale values

7 = Strongly agree with scale values

'P

)

NS

AT Yy




AP
B IVEL

¥

#

ik

AT
PR
£'e
S
SIh

&
v

i

GXAE
KR

T

RRTR
-t '

ey
T
s

N
Mt

S

X
by :/C)' )

7o
R

~hy

<

A

v P

My T sy
TR

RN
% R

Tl

S

oy

e v gy

—— e

LCrymprscure

S, e g

- o Ty B £ T SE e Sy % "3 i by
R kS SR T e
9, - "Qr = ¥ WL e oo (4R L, Pl N LB JRUREI 133
4 ~ * e « R R N N Tt 92 R T A
. n . x 4

PHASE T
TABLE 7

Junior High School Students:
Different Racial :Backgrounds, ... .
. - B, BN A : [RaES M e

IR

5

- Scale:-Scores

of Those with

el 40% L SR S T . -
° 3758 L ket R SN
VALUES SCALES Hispanic’ . Black: " P level
- ——— - - T a——

LIS

Support for: Free -
Enterprise System

5429 t

A

o 5¢83° :5.33

Fos

- L.

2.

Trust infﬁuiinoss

4490

T 483

3.

Zconomic Alienation
and Powerlessness

A

3.12

2.70.

4,

Government io”ﬁosponaible
for Social Welfare

$.07

4.82

4.89

5.

Against Government Role
in Price Setting

4.03

4.06

3.69

‘NeKe

6,

Against Powerful Unions

4.18

4.82

4.68

7.

Workers Receive Fair
Treatment

2.67

2.89

3,20

3,34

n..s.

S,

T OTICTPPRE

8.

Against Economic
Status Quo

4.76

5.26

4.70

4.59

«000

1 = Strongly disagres with scale values

7 = Strongly agrae with scale values
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PHASE I

TABLE 8

At DT RN S
R 7.
g .

[

.
, .

Scale Scores of Hile in&.rena;o Junior High Schonl Students

Ay

ﬁ';\,
PR

1

VALUES' SCALES

Support .for Free
Enterprise System

>

Males

5.49

Females

5439

2.

Trust in Business

4.61

4.68

R Nh
EAROan

3.

R T T

porey
1
Yo

Economic Alienation

and Powerlessness

2.87

2.8

A7

4.

[P R R

Government is Responsible
for Social Welfare- -

4.80

4.98

5.

Against Government Role

in price Setting

4.19

3.84

B

R TR e I

Against Powerful Unions

4.73

4.52

Workers Receive Fair

Treatment

3.23

3.02

<049

Yt

Against Economic
Status Quo

4.73

4.94

«020

T NP

6.
.
Y
3
ks
oy
7
.
.
" 8.
.
.
5
o
¥ 7 =

1 Text Provided by ERIC
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TABLE 9

CHARACTERISTICS OF PHASE II STUDENT SAMPLE

Pretest N = 1911; Posttest N = 1711.

By site: Cedar Rapids N = 1231
Durango 226
Minneapolis 454

By Posttest Comparison Conditions:

Full term of text N% 726
Half texrm of text 220
No Economics 585
Alternative Economics 180

By Race Black "N = 139
. White E 1525
Hispanic 40
American Indian 39
Other 55
No In‘ormation 113

By Sex Male N = 913 .
Female 895
No Information - 1C3

By Site and Comparison Conditions:

Cedar Rapids = Full term text vs.

and Half term text No Text

Durango = Full term text vs. No Text

Minneapolis = Full term text vs. Alternative Economics Materials
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TABLE 10

PR
H

2 na,.}g.‘,u-.:«;- o "c“’? \?:f-v 5 - #

e, B

4‘9'«' ’

s

2 PHASE II PRETEST - POSTTEST CHANGE: ANALYSIS OF COVARIANCE BY TEXT USERS AND NON-

USERS AND BY FULL-TERM VERSUS HALF~TERM ECONOMICS INSTRUCTION

i P VALUE ,

o VALUES SCALE FOR MAIN EFFECTS MEANS

;‘ Duration Text Use " Text.Yes Text No

5 HTarson | | ===

) 1. Support for Free .952 000 5.83........5,56....full te:

T Enterprise System "5.88¢000000.5. 58....half<tef§?§%

'?‘""; ks o \

Foy

é 2. Trust in Business .992 .001 4. 77........4 61....full tewfg

= 4.73. ... .4.44. .. ;half te’%x_

g I - = ‘7.:.,

3+ Boonontc Alienation .007 .037 (2.56.. 000000290, ifull teFm

207300000003, 02....half term "“vgeg;

% 4. Government is .\ﬁ:bZE?

5 'Y 3D "lf"*"m;‘ ,J

L . Responsible for .411 .730 :}:i........g g;"°'§:i§(te§%§5é

%' - social welfare os 060000 elere @ 47\;{5{\{‘%{&

¢ . o S

: 5. 'Against Governrent . .001 .508 4.10.¢00¢...3.99....full té§g§§3¢

i ROle in Pric& Setting 4 470 veoosse 04 41. .o ohalf tefmé%’;é?.

{ ':- ‘;{'?3

s : %N

6. [aminst Poverful .939 .666 8.69....0eee8.750. . Full term*"’*

7 4.83..¢.....5.08... half temmﬁ%w

s \p

;‘ 7. Workers Receive 062 - 014 3.76¢000000+3.50....full term“ﬁ%

i Fair Treatment : B 3.45........3.41....half term. ‘%g

i . Tgow 1

: 8. Against Economic 008 049 4.55...«...04. 7000.'0full teﬂh );‘:
Status Quo — == 4.79........5.52....half term’ "

A4

Y
HES
3
v

Effects significant at .05 are underlined.

1 = Strongly disagree with scale values

7 = Strongly agree with scale values
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PHASE II
PRETEST"
TABLE 11

-

Scale Scores of Junior High School Youth with Different Levels

Ttems Correct Out..of 7

N

of Economic

VALUES SCALES

Suppore fof Free ‘ N R
Enterprise System " o

ARy

Trust in Business

»000.

iy

S

¢
W

5

Economic Alienation .’
and Powerlessness

SR A LA
S

&

*

2

Governmént 13 Responsible
for;Sgcia%‘ﬂ&Iférg R

!
RES
7€

DREAE e

GRTLY
- &l’w

9
*

AgainstGoveritent Role in

h 3.8 *~
Price Setting

. 4.5

- )
.

Against Powerful Unions 4,3 4.6 4.8

SRR S
PR
[

Workers Réceive Fair

Treatment 3.2

3.3 3.5 . 3.8

000

ST S

ey

Against Economic Status

Quo - 4.9 4.9 4.8 A

.000

A FulToxt Provided by ERIC

ohsattarn .
PR AR

Percentage of sample: 21%

322

37% 102

1 = strongly disagree with scale values

2 = gtrongly agree with scalc values

N= 1911
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TABLE 12

DT A g AR
itk Zﬁ%ﬁ@%ﬁ
R e

el o) %
ey

5

PHASE II SCALE iZANS: POSTTEST, TEACHERS ‘vs. STUDENTS

VALUES SCALES

Support for Free
Enterprise System

Trust in Business

Economic Alienation
and‘?oweg}essness

Government is
Responsible for
Social Welfare

Against Government
Role in Price Setting

Against Powerful
Unions

Workers Receive
Fair Tregtment

Against Economic
Status Quo

-

Teachers

5.9

4.1

5.5

4.6

4.0

4.1

Strongly disagree with scale values

Strongly agree with scale values

Teacher N = 16
Student N = 1711
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ol e RF ootV A A kB B o R e
Pl Pl ANy )

e & g

Studgnts

5.6

4.7

2.8

4.8

4.1

4.6

3.6

4.7
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PHASE II
TABIE 13

HEET
e

W (Y
PR SVt PP

el
R,

Scale Scores of J’uniomnigh School Students with Different Levels of
Interest 'in: Public Affairs (Posttest)

£
@
s

v.i:& ;:f

ORI N
A
»

30
G0

(,f%'. -
5 VALUES SCALE High Interest Medium Interest Low Inﬁxgiqt
1. Support for . o e
¢ Free Entezprise 5.8 - 5.6 5.4
2l System . .
o 2. Trust in Business 4.‘7 4.6 - _.4.37
?“ 3. Eccnomic Alienation ) )
& and Powerlessness 2.5 2.7 -. 3.0
4. Government is -
i Responsible for 4.8 4.7 4.8
Social Welfare
: Note: this analysis was run on the first four scales only.
v
‘ N = 1711. %
§ 1 = Strongly disagree with scale values
7 = Strongly agree with scale values
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Posttest Scale Sccres of Junior High School Students with
Differant Political Party Identifications

]

Strongly . Slighi;;;r'“ | Slightly st:;mgiy
VALUES SCALE Republican Republican Democratic, ‘Democratic P
1. Support for Free . , l .
Enterprise System .58 5.7 , 3.5 5».6
2. Trust in Business 4.8 4.7 " 4.6 4.7
3. Ecoromic Alienation 2.5 2.6 2.7 2.9
and Powerlessness

4. Government is

Responsible for 4.6 4.7 4.9 5.1
Social Welfare

5. Aqainst Gove'rnment

Role in Price Setting 4.3 4.0 4.1 4.0 %

6. Against Powerful 5.0 4.8 4.6 4.2 s
Unions .

0 4 ?:

7. Workers Receive . R
Fair Treatment 4.0 3.7 3.6 3.1 i
8. Against Economic . N
Staﬁus Quo 403 B 406 406 501 A’,:»_‘

v ek

N= 1711 iy
1 = Strongly disagree with scale values ,é
7 = Strongl: agree with scale values ’é
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The Economics Values Inventory

Appendix 1

7. i

22t

o
(2]
=]
=
o
<]
K
)
0
o
—
O
e
o
w
;
=
]
o]
-l
[
=
o
g

Appendix 2

SN

L S S e s g

L
R L e X R T R R L R e L L S S A s e S
r R e TR el e B " L ! o u

e 0 oy
2 ..
vy e PO . - ‘ " < g ! '
PN . - . 2 b

f
.

Pt

5

T

re

3

3

i

4:“

[

f u.w.

Q—vc

by

-4

m*_

iy

+

i

H

i

o RN T R . sevb oo oo P R L X e N



s e i D R R AN, AT 0 D 0k S I S Y v VD g X AR § W e APV RN S S S s - Gbe rdat F 0 W kT e el v e N o PEEEITE FTy g -
SR AT R A R I DA PR R R b AT R T P
B ST R S RIS R S O P o T
P ¢ UYL gt TR A L
R v, L0 ~ - %
. . c
.
. .
+
2.
. .
A
4
- »
~ .
m )
-
~ *
.
LI ) R w
»” .
v
(=] Yof .
e
m o
s
g
o e
I
& P
.vu L
. i
3
o M
o N
4
w :
ol B
m e
) ’ R
1
5,
3 4
P
s fa
ﬁw
It
R
- ot
1
G
- [} . '.&
» .
. e
“
Al
i
.
.
<o, R Y
R A P A el o4 AP RIT P Y T 1
Y, TRTR e By Loty v o2 S E FRDS RS I X L P TR - .
e N DU L I R U N o - - . . .
4S5 3 A g R N R R R R b N I T R R o T ~ e SRR SRR S R R T L




e
2

TAYY
)
DI

B
LA

»
S

JARNNUAIN

I I Ty I AR g AL
S L Sl ¢ SRS Y D <
- P A O L e Tt ”‘*":":'3‘"¢

.y’*.,-. 3-&3“3 t}' Leta 8

THE ECONOMICS VALUES INVENTORY

SCALE 1. THE FREE’ENTERPRISE SYSTEH (Support for free enterprise system)

1.

2.

10.

11,

12.

Resources are always*linited, .and we must mnke hard choices about
the best way to unevthCl. » .

Profits are essantial to our coun:fy'S'écononic hcalth.
Car society owes nuch to the con:ribu:ions o£~businssa.
If workers wnnt highcr vages, thcy nu:t,wo:k harder and produce more,

People who blame othcr peoplc or sociaty for'thcir prcblens are just
copping out. R

My freedom to choose my own occupat;on is very important to me.
It's the duty of people to do their jobs the best they can.
Competition betwser businesses makes for the lawest prices.

A company daeserves its profits when they come as the result of doing
the best job for less money..

IZ you have a valuable skill, you'll get ahead in our society.

Groups of individuals with specialized skills, working together, can
produce better products than individuals workine alone.

Our economy needs more people who are willing to save for the future.

SCALE 2. BUSINESS (Trust in business)

13,
M.
5.

16.
17,

Most businesses won't sell products they think are unsafe.

Govermment should listen more to what the business coumunity has to say.

Businesses could provide more jobs, goods, and services if they didn't
have to pay so much in faxes.

Advertising helps consumers to make intelligent rhoices.

Most people like their jobs.

[ — - e~ Rk s -~
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SCALE 3. PSYCHOLOGICAL: PERSONAL ECOROHIC EFFICACY (Alienation and poverlessneSS)

LT Ot T Y 28
g xer %"5"‘

18.

19.
20.
21.

22.
23.

24.

It's no use wottying about the sconomy; I can't do anything about it
anyway.

Getting ahead is mostly a matter of luck.
It's foolish to do more than you have to in a job.

Having the freedom to start my own business really means having the
fraedom to take advantazc of others.

Being in business means cak%hgjgnfair advantage of others.
Profit is a sign that someone is‘bcing taken advintaéc of.

The way our economic system is scc~up, nobody has a chance.to get ahead
any more.

SCALE 4. GOVERNMENT ROLE IN SOCTAL ﬁELFARE (Govcrnm?nt is responsible)

25.

26.

It is the responsibility of the government to take care of people who
can't take care of themselrls

The poor and the ill have: a right to help from the government.
It should be the duty of government to be sure that everyone has a
The unemployed shouldn't blame themselves for their situation: it's the

Taking care of the poor and the sick is the job of families and

5. GOVERNMENT ROLE IN SETTING PRICES (Against goverument role)

Companies should only be allowed to charge a government~controlled

>
-

*27. A person who cannot find a job has only himself to blame.
28.
secure job and a decent standard of living.
29.
fault of the economic system.
*30.
churches, not the job of the government.
SCALE
*31.
price for their products
32. 1It's not the business of the government to control prices.
SCALE 6. UNIONS (Against powerful unions)
33. Unions are too powerful.
*34, We'd all be better off if labor unions were stronger.
35.

Employers shouid have the right to hire non~union workers if they want to.

* Indicates: Téversd scovLiy items. .o |
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SCALE 7. TREATMENT OF WORRERS (Workers' Lreatnent is fair)
36. The average worker :t:odzy is gcéting his or her fair share.

*37. The avervss ::orkcr 13 gcct:ing less. than his or hcr fai: sharo.

*38, Most conpaniu don' Jive aploym a fai: share of what: the coupmy carns
39. Most ca-paniu give: nployeu a fa:lr share of what the conpany earns.

b -,

SCALE 8. THE ECONO\!IC STATUS QUO (Againlt t:hc ast:at:us quo)

40. America's wult:h is fu: too unoqunlly shand.
41. The situation of the average pc:sgmis ‘go_cting worae, not 'bct:tcr.

42, There are fev real oppox:tmnit:icr for the averue per:soe» to start a
business in America today.

43. We need a way to make incomes more -equal in this country.
44, One of the bad things about our economic system is t:ha: the person

at the bottom guts less help and has less security than in some
other systems,

* Indicates reverse scoring item,
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The Rconomics. ‘Valuu Inveugoryi‘l{m
attitudes and- val\;g "Ee L]
hizh-aehco}-aziff“ioutlg (
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The EVI eonsiungzot‘ eigh:j;g:c‘;i"

substantive srea: \t:Lt*:h:Lnf*‘t:he,eé~

eapirically: derivednfrmwa EL "\t:fgt se “to Large pooliof ] We

using factor anelyt:lc‘ ceehnique\ f‘“’gﬂi;l* "‘:r‘iuafgtwj ies gi,qhh%éhge“tlpha)k .,
range from:.$ £o. 8. ﬁs:rong;_\g;ii\ﬁﬁéezf%f‘tﬁw - construc ’3{; i “’:ﬁoﬂft:he :
EVI is. found in:its sensitivity co valus ""*"‘"‘
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eubgtoupe( of:. studenu ..;tueh gu’:qqiuwgotéﬁgfﬁ“wg‘n : g-ec
grounds; wi e4: 9% wconomic knowledgs
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“rhete

10/ dvelngle clase péttod::
valuee ‘scores, and sco:es are. mily’ co‘puud@by'* m #responses: to.
all items on a particular ;scale and’. dividing h'at?’ sum ) 4 the"total’@nmber

of items in the. scale, i.e.,; by conpnt:ing‘f«am ewrage. of t:he* scalevitem
tesponses. %

an

\\—“

e wr * vt
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The research on t:he EVI indicatet'uthe -neceutty oﬁ includlng the somewhat
lengthy introduction to the. itm‘*‘tﬁ:hat;x appme* below. The, introduction
is important because it est.ablishuca commion trame of reference and
shared vocabulary for the youthful reenondeucs. '

On the following neges the scales that comprise the Economics Values Invent:oty
are first presented, scale-by~scale. Then the EVL, in the form in which we
recommend 1t be administered in the classroom, is shown,
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Economics Values Inventory
copyright 1984,

Foundation for Teaching Economics

550 Kearney Street, Suite 1000

San Ftancisco, ‘CA 94108
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ECONOMICS ,VALTES INVENTORY

I strongly ) I strongly '
disagree with , . agree with
the stateaent * the statement
' Doif{t"
» ,&nlz ) )
1 2 3 4 .5 6 7 8
" :tor " ) . . “’ . 7:'. L

On the next three pages there are zs‘:a‘;teiqutlsaﬁ.i:hgg,}jéjj’gﬁifﬁi@ée or..diss ‘ '
We're interested in leav.ing about your feelings. concerning these statements;. AL
of chem have to dc with: the American)ecor !U§§Orxﬁoﬁéﬁb%miﬁ.,vbdy3¢indq§ill» h
o ALY ;

- 8OV

gree with.

. o IR S ARRINIAL Ty C A PSS
We are all part of the economy:™ Businesses:and; go ent;a e?fpgt:; of ‘the
too C Y 7 2 SV R T S WA
* N S OIPER N g}‘{‘x,i- g : 3 ;
When jou buy a record or ride: on a, bus.or .89"-ecp,x»'cﬁgg;ggccgtgq;i*&VQ(&{grkz taking-part in-

the economy. ‘When & business m‘glltq\s;?séﬁg;h;pg;;fgdw rtises: {ts product,. orisets:a-”

price, it is taking part in the economy. Thgfggv}“ahﬂfu:gg kes: part i the economy .2
too, when it provides-a service‘éhchngggcli@QEﬁgggggﬁ%ggggfigdt'vﬁép it makes rules v
that businesses must follow.. Whan. you'.answer ‘the:questions below, it will give us . -

a chance to learn what you are feeling about economic issues. -

PRtV o)
A

S R eIy
S

l{\ ’

Here's an example:

s———

If I shop and compare before I buy, I can save money.

If you feel strongly that "If I shop and campare before I buy, I can save money,"

¢ you would write a "7" in the space before. that statement. If you disagree slightly
: you would write a "3" next to the statement, If your feelings are no stronger one
i way than the other, you would write a "4" next to the statement.

L Maybe the statement 1s one you don't understand, or is about something you've never
; really thought about and have no feelings about. If so, write an "8" for "Domn't

Know'" next to the statement.

There are no right or wrong answers here. Please just tell us how vou feel, and what
. you believe, about each statement. Now let's turn to the next page--and begin!
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§ ECONOMICS VALUES INVENTORY

% ‘

s I strongly I strougly

e disagree with agree: with

h the statement the .statement

e g

B .
o ; : Don't
£ 1 Know.
) 1 2 3 4 ] 6 7 - 8

NS =

s

1. The unemployed shouldn'c~blamc theuselves for :heir situation. ic's.
the fault of tbc econouic system.

7S TS ok e
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Resources-are. ilwnys linited, and we:must nake : hltd choiceS'abou:
the best way"tc use: them. j; AN S
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— 2 Oneof ‘the bad- things about our cconomic sys:em issthac the pcruon at

the botcon gets less hclp and has. lass’ sccuricy than in: somc orher -
systems, . o . K

\
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4. The average worker today is ﬁeicing«bis or her fiir-shﬁtem

B e g A TN s

5. The average worker today is getting less than hia-or her fair share.
6. It's the duty of people to do their jobs the best they can.
7. America's wealth is far too unequally shared.

- 8. There are fuw real opportunities for the average person to start a
business in America today.

ATy g~ S T

I et P
Y !, i

9. The poor and the ill have a right to help from the government.

>
5 a7 A

10. It is the respcnsibility of government to take care of people who can't
take care of themselves.

11. Unions are too powerful.

12, We need a way to make incomes more equal in this country.
13. Profits are essential vo our country's economic health.
14. Our gsociety gwes much to the ~ontributions of business.
15. Being in business means taking unfair advantage of others.

16. The way our economic system {s set up, nobody hag a chance to get
ahead any more.

17. My freedom to choose my own occupation is very important to me.
18. Competition between businesses makes for the lowest prices.

19. Businesses could provide more jobs, goods and services if they didn't
have to pay so much in taxes.

FRIC———_ 20. 1It's foolish to do more tham you have to in a job.
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ECONOMICS VALUES INVENTORY ‘ '
I stzongly . I strongly
disagree with agree with
the statement the Statement
Don'tc
< 0
1 2 .3 4 5 6 T 8

21. A psrson who cannot find s.job has only himself :o'blame L. T

a%

22. Most companies don't give employees a Eair shsrs of whst the compsny
earns.

23. Most companies give enployses a fair shsrs of uhst\the compsny esrns.*
—_ o #

24. Having the fteedon‘to start. my own business reslly oeaus'having the, "’
freedom to take advancage of" ochers. g . R

25. 1It's no use worrying about the economy, I can't do anything about. it .
anyway. .
26. Our sconomy needs more people who arerwilling to save for the future.

27. A company deserves its profits when they come as the result of doing the
best job for less money.

28. If workers want higher wages, they must work harder and produce more.

29. Companies should only be allowed to charge a government-controlled price
for cheir products.

30. Profit is a sign that someone is beng taken advantage of.

31. Advertising helps consumers to make intelligent choices.

32. Most people like their jobs.

33. Getting ahead is mostly a matter of luck.

34. The gituation of the average person is getting wsrse, not better.
35. We'd all be better off if labor unions were stronger.

36. 1If you have a valuable skill, you'll get ahead in our society.

37. Taking care of the poor and the sick is the job of families and churches,
not the job of government.

38. 1It's not the business of government to comtrol prices.

39. Most businesses won't sell products chev think are unsafe.

40. "It should be the dutv of the government to be sure that -everyone has
a secure job and a decent standard of living.

Eq. .
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ECONOMICS. VALUES. INVENTORY

I strongly : I strongly
disagree with agree with
the statement thc:gc;gtm.ng

) R ¥ e .
41. Government should listen more to what the business community has to say.

y,,-. ,«“
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42. Employers should have the right to hire dph-unioﬁ ﬁnikéfgt}f_they want to..
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43. People who blame other people or "goc;é£§";for theifjeconomic préblids ]
are just copping out. - o T (

A
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44. Groups of individuals with specialized skills, working together, can . N
produce better products than individuals working alone. -
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