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PREFACE/OBJECTIVES -

The Special Services Project at Rockland Community College pro-
vides supplemental instructional and counseling services for a minimum
of 350 students in the College Skills Program, remedial/developmental
program, and the English As A Second Language Program who enter the
college with the most severe educational and economic needs. The first
cycle of the Special Services Project operated from 1977-1980 and the
second cycle (1980-1984) began in August, 1980. This report focuses
on the fourth year of the second cycle of the project - 1983-1984.
Throughout this report reference will be made where appropriate to in-
formation contained in the report, "Special Services Project, Rockland
Community College, 1977-1980" which is a comprehensive longitudinal
study of student performance during the first cycle of the project, the
report, "Special Services Project, Rockland Community College, 1980-
1981", the report, "Special Services Project, Rockland Community College,
1981-1982", and the report, "Special Service: Project, Rockland Commun-
ity College, 1983-1984."

The specific objectives of the Special Services Project are as
follows:

1. Participants will show significant improvement in reading
(vocabulary and comprehension).

2. Participants will show significant improvement in writing.-

3. Participants will show significant improvement in mathematics.

4. Participants will show significant improvement in the develop-
ment of listening skills.

5. Participants will show significant improvement in the develop-

ment of study skills and attitudes.




6. Participants will begin to build an awareness of careers and
the competencies and training sequences demanded for these careers.

The additional instructiconal and counseling services for students
with Timited English speaking ability were designed to meet two specific
objectives.

7. Participants will develop the skills and attitudes necessary
to function within an academic environment in the U. S. A.

8. Parﬁicipants will maintain their native language skills while
developing proficiency in the English language.

A description of the processes utilized in meeting these objec-
tives is contained in Chapters I - III of this report. Chapter 1V
focuses on the staff development activities conducted to help meet the
objectives. And Chapter V contains summative evaluation in reading
and mathematics which is specifically related to the accomplishment of

instructional objectives for project participants enrolled in the

College Skills Program.




1. CHARACTERISTICS OF CLIENTELE

Students who participated in the Special Services Project were
selected on the basis of their limited reading and writing achievement
or English Language proficiency. Those who took part in the College
Skills Program (CSP) sactions, designed for students with deprived
educational backgrounds, received a score of 6 or 7 in writing and below
22 on the Descriptivé Tests of Language Skills - Reading Comprehension
(DTLS) Form A or less than 6 in writing and 0-45 on the DTLS Form A on
the English Placement Examinﬁtion (Rockland Community College Regding
and Writing Assessment.) Those in the English As A Second Language
Program (ESLP) sections had scores indicating less than 90% mastery
on the English Language Inst%tute Test. A total of 223 of the students
were low income and first generation students and 113 of'the students
were first generation students as defined in the amendment to Sec. 04,
Subpart 4 of Fart A of Title IV of the Act for Special Programs for
Students From Disadvantaged Backgrounds.*

The total number of students in the Special Services Project was
336. The students included 201 (60%) with limited English language
ability who were in the ESLP and 135 (40%) with deprived educational
backgrounds who were in the College Skills Program. There were 118
(35%) males and 218 (65%) females. The group included no American
Indian/Alaska Native (0%), 15 Asian/Pacific Islanders (5%), 150 Blacks
(46%), 113 Hisparics (35%) and 42 white other than Hispanic (14%).
The ages of the totai group ranged from 17 to 64. (Mean=29). The mean

age of the group was 29.20 and the median was 24.

*Federal Register, Vol. 47, No. 42, Wednesday, ‘March 3, 1982, Rules
and Regulations. ‘
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The English As A Second Language group's mean age was 32.78 (Median

age 29) and the College Sikills group's mean age was 24.02 (Median

20).

age

In summary, the students were an ethnically diverse group who
clearly had educationa1 skill deficits, financial need and were first

generation college students.




II. PROGRAM SITES

The Special Services Project served students enrolled in the
College Skills Program and English As A Second Language ®rogram located
at the Main Campus in Suffern, N.Y. and at the college's Local Learning
Centers in Haverstraw, Nyack and Spring Valiley. Both tﬁe College Skills
Program and the English As A Second Language Program held classes at
the Local Learning Center in Spring Valley located in a former elemantary
school at 96 North Main Street. English As A Second Language Program
evening classes were held at the Local Learning Center in Nyack located
at 92-94 Main Street and at an annex in the Nyack Mall across the street
from the central building. College Skills Program classes and labora-
tories were held in the Nyack Mall. The English As A Second Language
Program and the College Skills Program held classes at the Local Learn-
ing Center in Haverstraw. Daytime classes for students in the English
As A Second Language Program were held in the Main Street Building and
evening classes were conducted at the Middle School. Classes for stu-

dents in the College Skills Program were held in the evening in the

Main Street Building.




ITT. DESCRIPTION OF PROGRAM _

A. Needs Assessment

The Needs Assessment system provided for identification of
project participants and for collection of information to be used in
further curriculum development and program changes in order to meet the
needs of the project participants. Initial needs assessment procvided
for placement into the College Skills Program modules and the English
As A Second Language Program courses.

Rockland Community College instituted a pilot project in com- ,
petency assessment in the Fall Semester, 1982. This project was con-
tinued in the 1983-1984 academic year. All native born entering students
with an English/Social Studies three year high school average less than
76% and an SAT verbal score less than 440 and desiring to enroll in
coliege English courses were required to take the English Placement
Examination (kssay and form A of Reading Comprehensive Section of Des-
criptive Test of Language Skills (DTLS)). Students who completed high
school Math 9 only with én average less than 86%, or completed Math 9
and 10 with an average less than 76% or completed Math 9, 10 and 11
with an average less than 71% and desiring %o enroll in college Mathe-
matics courses were required to take the Mathematics Placement Eramin-
ation (in-house arithmetic and algebra examination). .

As a result of assessment some students were placed in the
College Skills Program. After placenent in the College Skills Progran
was determined, students were notified that they shculd schedule an
appointment for need§ assecsment in the College Skills Program. Students
were then assigned appointment times for Needs Assessment by the Assis-
tant to the Project Director for Needs Assessment. Each day divided
into morning and afternoon sessions (9-11:30 a:h. and 1:30-3 p.m.) to

accomodate 18 students per session or a total of 36 students per day.

- 6 - 10




Placement in Communication Skills and/or Mathematics Ski]ls.modu]es
was based on a further refinement of scores on the English Placeqent
Examination and the Mathematics Skills Placement Examination. Therefore,
during needs assessment each student met with a College Skills Instruc-
tor who presented the student with the test results and explained why
the student had been placed in a specific Communication Skills and/or
Mathematics Skills module. The student then met with a master coun-
selor/assessment specialist and/or counselor/tutor who discussed voca- |
tional objectives and options, the estimated number of semesters a ;
student was likely to be in the College Skills Program and assisted the
student in selecting courses and completing the registration process.

A11 students who enrolled in the English As A Second Language
Program were given the English Language Institute Examination (in-house
objective test) and writing sample. Program faculty placed students in
the English As A Second Language Program courses and assisted them in
the selection of other college courses and in the completion of the
registration process.

Initial needs assessment for the College Skills Program was

scheduled during the summer months as well as during college registra-

tion periods. Needs assessment for the English As A Second Language

Program was scheduled during college registration periods only.

The Special Services Project was committed to serve those
students from the College Skills Program and the English As A Second
Language Program with the most severely deprived educationai backgrounds
or limited Eng]ish-sbeaking ability. Therefore, project participants
were selected during initial needs assessment cn the basis of scores on

the Rockland Community College English Placement Examination or the

11




English Language Institute Test. During the fourth year of the project
(1983-1984) 903 students were assessed in the College Skills Program
and 942 were assessed in the English As A Second Language Program. A
total of 135 was chosen as Special Services Project participants from
the College Skills Program and 201 were selected from the English As A
Second Language Program.

Initial needs assessment was designed to identffy the project
participants and to assure proper placement in the College Skills Pro-
gram and the English As A Second Language Program courses. However,
secondary or on-going neads assessment was necessary to provide more
extensive diagnosis And evaluat{on of students' skills and attitudes in
order to maximize their success in college. (Some studerits were given
the Nelson-Denny Reading Test Form E and/or the sates-MacGinitie Read-
ing Test for additionq] diagnostic information).

Students in the College Skills Program were assigned to group
counseling seminar sessions conducted by master counselor/assessment
specialists and students in the English As A Second Language Program
sessions enrolled in group counseling sessions conducted in English or
met for individual éppointments with nilingual master counselor/assess-
ment specialists and counselor/tutors to examine their special needs
in more detail. Together the master counselor/assessment specialists
and project participants from the College Skills Program drew up a
Contract for Educational Services which inciuded commitments by both
the college and the student designed to help the student succeed in
college. The contract, signed by the student and master counselor/
assessment specialist, was filed with the Project Director. The con-
tracts could be revised at any time b} mutual agreement with the know-
ledge of the Project Director who was responsible for the college's

part of the contract agreement. Periodic review of the progress toward




the aéreed-upon goals was the responsiﬁﬁlity of the Project Director.
but achievement of the goals accepted by the student was considered
the student's responsibility. If students could not meet agreed-upon
goals the contract was revised so that the students and the master
counselor/assessment specialist would always be in agreement about the
nature and achievement of the'goalg. (See Appendix A).

Participants from the English As A Second Language Program
with a severel; 1imited knowledge of English were not required to
complete the Contract for Educational Services but they did utilize
other simplified data forms for discussing the responsibilities of
college students and the services and opportunities provided by the

college.




B. Development and Implementation of Curriculum

for Skill Acquisition -

An assessment and analysis of project participants' needs
indicated that various curriculum changes in the Coliege Skilils Program
and the English As A Second Language Program would be necessary if we
were to successfully prepare students to enter the college mainstream.
Therefore, a series of curriculum projects were completed whicﬁ were
designed to provide more effective 1nstruction$] services. (See Appen-
dix B). Because of the establishment of the Competency Assessment
Pilot Project in 1982, the College placement procedures became more !
precise and more detailed information was available about students
entering the College Skills Program. For example, it became apparent.
that some students had mastered required reading skills necessary to
function effectively in the college mainstream, but they ne ‘ad more '
intensive emphasis on the development of writing skills. Therefore, a
cirriculum project begun in 1982 was continued to modify the Communi-
cation Skills Curriculum with an emphasis on writing skills for Special
Services Project clientele. This modification allowed students to
enroll in just that portion of the College Skills Program which pro-
vided a concentration on the development of writing skills. Other
students had mastered required writing skills, out they needed addi-
tional skiil development in reading. As a result, a project was con-

ducted to revise the course in Efficient Reading and Study Skills

placing greater emphasis on reading comprehension skills. (See Appen-
dix B). .

Special Services Project faculty identified traditional and
multi-media materials which could be used in the Reading Laboratory.
The new materials, along with others avai]able_in the Laboratory, were

also listed in revised Taxonomies. (See Appendix C).
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As a result of evaluation of thé mediated mastery instruc-
tional system in the College Learning Center for the delivery of Mathe-
matics Skills which had begun in 1980-81 jSee “Special Services P}oject
Report - 1980-1981," pp.18-19) and had continued in 1981-1982 (See
"Special Services Project Report - 1981-1982," pp. 21-22) and in 1982-
1983 (See Special Services Project Report - 1982-1983," pp.29-31),
changes also occurred in the Mathematics Skills instructional prbgram
in 1983-1984. These alterations and an evaluation of the processes
are described on pages 38-39 of this report.

Other projects designed to integrate and reinforce the instruc-
tional and counseling components of the College Skills Program were
continued from 1982-1983. (See Appendix B). Revisions of the course
syllabi were designed for Understanding Human Behavior, Relaxation
Training/Stress Reduction and Improving Coping Skills.

| Through a project designed to assess the needs and expectations
of students entering the Special Services Proj2ct information was gained
which could be used in revising syllabi for credit courses provided
for students while they were enrolled in the College Skills Program.
Various record keaping procedures were also revised to provide the
staff with updated information which could be used for diagnosing
students' instructional and counseling needs. Special emphasis was
placed on establishing a record keeping system which could be compu-
terized and, therefore, more readily accessible to the staff. (See
Appendix B).

Cultural activities were also held during the year to help
students broaden their instructional experiences and to help them gain
first hand knowledge regarding institutions and events about which they

were reading and studying. Project students attended the New York City
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Broadway production of Dreaﬁgirls or Chorus Line and then prepared
reports dealing with the theatrical productions.

Project students and staff also participated in an all
college event, “In Celebration of Cultures Festival." This festival
featured various crafts focusing on different ethnic backgrounds,

entertainment and ethnic foods. (Sge Appendix E).




C. Development and Implementation of Counseling
-

During the 1983-84 grant year, counseling services were pro-
vided for project clientele enrolled in the College Skills Program and
the English As A Second Language Program. The kind of services pro- -
vided and the formati for delivery of these services were determined by .
assessing the needs of the students and the structural design of each
of the two programs.

Students in the College Skills Program enrolled in the group
counseling seminars, “"Improving Coping Skil11s", “Relaxation and Stress
Reduction" and "Personal/Interpersonal Growth" led by master counselor/
assessment specialists and counselor/tutors wlo were interns éompletin§
graduate degrees in counseling. The "Improving Coping Skills" curri-
culum focused on interpersonal communication skill-building.’ StudenEs
examined communication problems, learned and practiced communication
skills and applied learnings to personal life situations. "Personal/
Interpersonal Growth" was designed for students in their second semester
of College Skills who had already comp]etéd “Improving Coping Skills." |
Students worke& on practicing and building interpersonal communication
skills in the context of a group experience. Emphasis was on group
dynamics and on individual behavior in the group process. "“Relaxation
and Stress Reduction" focused on helping students to define stress, to
identify stressors in their lives, and to de elop strategies and tech-
niques for coping with stress. In the Spring, 1984 semester, "Improving
Coping Skills" was redesigned and piloted for the extremely education-
ally disadvantaged College Skills students. (See Appendix B). The new
curriculum focused on three broad areas: 1) understanding self;

(2) ﬁnderstanding relationships with others; (3) understanding effec-
tive communication. The purﬁose of the curricOlum design was to

address the lower level students' needs for sbmething more concrete to
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work with rather thain the more abstract ideas contained in the "Improv-

ing Coping Skills" course which had been offered to all students in the
program. '

The counseling/assessment staff taught the class "Understand-
ing Human Behavior", a preparatory psychology course for students prior
to their entering the college mainstream. The curriculum focused on
human development from infancy to old age and on identifying and égamin-
ing the major tasks and challenges of each stage. The text, Your Self,
by M. Grace, P. Nicholson, and D. Lipsitt provided the appropriate ,
readings relevant to lecture and discussion. Utilizing an experiential
approach, students were encouraged to think about and relate course
materials to their own 1ife. The master courselor/assessment special-
ists also taught “Discovering the Community College", an orientation
to the higher education system in general and to the specific educa-
tional system at Rockland Community College. Guest lecturers from
various college departments/services presented the students with use-
ful informatioﬁ pertaining to Rockland Community College and also pro-
vided them with a contact person in their respective areas. Some of
the guest lecturers were: the Director of Student Activities, the
Educational Opportunity Program Counselor, Financial Aid Counselor,
Director of Career Education, College Skills Program Acting Coordinator
and College Librarian.

Each Special Services Project participant met individually
with the counseling/assessment staff to identify needs, to plan pro-
grams, and to discuss broader educational goals and directions. Students
also sought out or were referred to the counseling/assessment staff to
deal with personal and/or academic issues when necessary. The master

counselor/assessment specialists served as consultants to the instruc-

tional staff and students as well. They assisted in resolving in-class
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problems and other concerns which affected students' educational

progress.

Students received individual counseling and assessment from
the staff in vocational assessment. They were also given a tour/lecture
of the Life/Career/Educational Pfanning Center by its respective‘staff
who also provided the students with hands-on experience with "Discover",
a Career Guidance System that uses computers to explore and examine
career/occupational choices. The Associate Director and master coun-
selor/assessment specialist served cn the planning committee for the
Historically Black College Program and provided opportunities for pro-
ject students to participate in the Program's activities.

Counseling services for project clientele in the English As A

Second Language Program were provided through group counseling seminars, .

in-c]ass.orientations, workshops, and personal and referral counseling.
Students in the upper inte}mediate English As A Second Language Program
classes enroller, in the coui'se "Coping Skills for International Students"
which addressed the theme"Life in America." The curriculum focused
on areas of life concern including education, health, banking, taxes,
housing, etc.; identified problems encountered in each area of concern;
worked on building skills and acquiring information to assist them in
dealing with these problems; and compared and contrasted 1ife in the
U.S. with their experiences in the country of origin.

Counselors presented orientations to students enrolled in other
English As A Second Language ﬁrogram classes and helped revise the
Handbook for English'As A Second Language Program students which had
been written in 1982-1983. (See Appendix D). These orientations were
presented in Spanish and French as well as English and focused on an
orientation to the educational system in the U: S. and specifically to

the system at Rov land Community College. Educational and community

- 18 " 19




resources were identified to address students' needs as well.

The master counselor/assessment specialist also developed and
implemented workshops for orientation for the newly arrived students
and for Money Management for énglish As A Second Language students. .
Also organized was a language interchange program for students studying
in the English As A Second .Language Program and American students who
were studying a foreign language.

Additional referral counseling to ¢eal with personal and/or
academic issues was also provided to project clientele in French and

Spanish and/or English.




IV.  STAFF DEVELOPMENT _

Developmental activities were conducted to help the project
staff develop specific instructional and counseling strategies and
curricula to meet the project objectives. A pre-service staff orien-.
tation workshop was conducted by the Project Director and Associate
Director in August, 1983, and meetings were cinducted by the Project
Diréctor and Project Consultant (Dr. Janet R. Brown) in the Fall, 1983
and the Spring, 1984 for members of the professional staff. A major
focus of the sessions with the Consultant was the competency assessment
pilot project instituted at the college and the implications of this '
system for the Special Services Project.. Project staff also partici-

pated in workshops concerning reading instruction for the non tnglisi

dominant students conducted by Dr. Jacqueline Costello, Instructor of

English, Queens College (CUNY).

Bi-weekly staff meetings were held throughout the academic
year. In addition, the counselor-tutors/interns received training in
weekly training sessions led by the Associate Director. Resource
materials for curriculum development in the English As A Second Language
Program and the College Skills Program were also provided for the staff.

Project Instructional staff attended the following converences,
workshops and seminars: (1) American Educational Research Association
Annual Conference, (2) New York College Learning Skills Association Con-
vention, (3) National Association for Developmental Education Conference,
(4) National Council of Educational Opportunity Associations Annual Con-
ference and (5) Polity Conference and (6) the Workshop on Computer .
Assisted Instruction held at Rockland Community College. One staff mem-
ber aiso served as a Team Member from Rockland Community College for the
Vocationa2l Educational Assistance Grant for Reading and Writing 1n the

Technologies. This grant was des1gned to assist faculties 1w the
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utilization of reading, writing and study skills as.an effective~
method for course improvement.

The Project Director sérved as a Team Leader for New York State
at the Policy Seminar sponsored by the Nationai Council of Educational
Opportunity Associations and made a presentation at the State University
of New York Tws-Year Academic Officers Conference in New York. She
also served as a Group Facilitator at the Task Force Session on Assess-
ment of Effectiveness: Developmental Programs in Post-secondary Occu-
pational Education;'Phase Il funded by a Vocational Educational Assis-.
tance Grant.

Project master counselor/assessment specia]istﬁ also participated.
in various conferences, work;hops and seminars including: (1) Adkins
Life Skills Training, (2) American College Personnel Association Con-
vention, (3) Association for Equality and Excellence in Education
Annual Conference (4) Foreign Student Advisory  Conference, (5) Learn--
ing Disabled Conference at Manhattanville College, (€) Marywood College
Conference on "Dreams-Symbolism and Therapy," (7) New Jersey Psychols-
gical Association Conference, (8) New'York College Learning Skills
Association Pre-Conference Symposium on Use of Microcomputers, {9) New
York State Counseling Association Convention, (10) Ovton Society Con-
ference on "Learning Disabled Adults in Post Secondary Settirgs, (11)
Rockiand County/Westchester County Leadership Conference - Services to
Intercultural Communities, (12) and a Workshop on Adolsscents in Foster
Care. The Associate Director aiso served as a presenter at two work-
shops held at Rock1aﬁd Community College. She led a session on "Class-
room Dynamics® at a Faculty Development Workshop and sane spoke on

"Reading With Muscle" at a Returning Aduits Workshop.

4
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Project staff for 1983-1984 thcluded the following persons:

Director

Associate Director
Master Counselors
Assistant to the
Project Director

Instructors

Counselor/Tutors

Margaret Martin
Mary Ann Kezmarsky

Andrea Bythewood
Terence Hannigan

Patricia Diamond

Jeanette Bushelon
Geraldine Rosen

Kathleen Brown
Cieta Ciulla
Cathy Davis

Irene Duke

Connie Ekback
Kathleen Hulse
Alison Rader
Rachelle Salzberg
Susan Smith
Marjorie Zemek




V. SUMMATIVE EVALUATION ~
The students' performance in reading, mathematics and language

during the 1983-84 academic year will be described in this section.

Reading - College Skills Program, Special Services Project,
English As A Second Language Program

During the fall and spring semesters, students’ achievement in

College Skills (CS) sections was assessed using standardized reading

tests. The Descriptive Tests of Language Skills (DTLS), which serves as

~ the test used for assessing reading skills of all Rockland Communi ty

College students, was administered as a pre and Posttest in both the fall

and spring semesters. The'scores play a major role in each student's

English course placement.

The results of the fall semester, shown in Table 1, indicate

that the pre to posttest score changes are statistically significant (p<.01)'

. by and large. It is reasonable to conclude that these findings are not
e¥p1ainab1e by chance. A non-significant pre to posttest score difference
for the Special Services Project (SSP) part-time students can be .under-
stood as partially attributable to the magnitude of the difference between
these two scores but also to the small number of cases and to the degree
of variability within the group reflected in the standard deviation (SD).

» The spring semester's findings, reported in Table 2, show a
similar pattern of significant pre to posttest changes. The spring group,
as a whole, achieved somewhat lower scores than did the fall group.

In comparison with the DTLS scores of College Skills students in
the past year, the 1983-84 cohort showed lower pretest and posttest scores
than the fall 1982 semester group. Their scores were similar, however,
to those of the spring semester group. In the 1982-83 year, as in the

current year, the fall group's levels both initially and at the end of

the semester were slightly higher than those of the spring group.




Table 1
DTLS Pre to Posttest Raw Scores
for Fall Semester, 1983
-
Group N Pretest Posttest
Mean SD Mean SO t
A11 College
Skills
Students 136 18.74 5.89 21.32 7.49 5.05%%
A11 ssp
Students 59 16.63 4.74 19.07 7.23 3.34%%*
SSP Full-
time
Students 38 16.05 4.40 18.76 6.44 3.74%%
SSP Part- !
time
Students 21 17.67 5.26 19.62 8.63 1.23
Ineligible .
Students 77 20.38 6.22 22.92 7.26 2.98%**
** n<.01
Table 2
DTLS Pre to Posttest Raw Scores
for Spring Semester, 1984
Group N ' Pretest Posttest
Mean SD Mean SD t
A11 College
Skills
Students 80 16.29 4.66 18.03 6.09 3.22%%
Al1 SSP
Students 59 16.25 4.64 18.08 6.09 3.34%%
SSP Full-
time
Students 41 . 16.20 4.34 18.03 3.62 2.44%*
SSP Part- ’
time
Students 18 16.22 5.45 18.00 7.36 1.37
Ineligible : .
Students 21 14.70 5.74 17ﬂ67 5.52 2.90**

** 0 .01




Table 3

-
DTLS Pre to Posttest Raw Scores, for
College Skills and Special Services - Students
Enrolled in Fall and Spring Semesters, 1983-84

Group N Pretest Posttest
Mean SD Mean SD t

A11 College

Skills
Students 46 14.83 4.74 18.46 5.22 4.69**
A11 SS°P
Students 25 14.24 4.39 16.60 4.93 2.12*
1.
* p <&.05 ** p .01

The students who remained in the College Skills classes for the
complete academic year appear to be Etudents who on the average were in
greater need of remediation than were the College Skills studentg on the
average. Table 3 contains the data on their pre and posttest mean scores

based on September and May testing. The groups showed improvement.

Students in the intermediate and advanced level sections of the
English As A Second Language Program (ESL) also were tested on the DTLS.

Tables 4 and 5 contain the results of the pre and post testing in the fall

and spring semesters. During the fall, the students in the SSP sections

were not sufficiently skillful to take the DTLS. They did participate in

the end of semester assessment, and at that point achieved on a level

similar tc that of the larger group of project students.




Table 4

DTLS Pre to Posttest Scores,
Fall Semester, 1983

B
S5E
S

Group N Pratest Posttest

Mean SD Mean SD t
Intermediate/
Advanced. .ESL +
Students 27 12.59 4.68 19.85 6.89 7.06%* ).
SSP - ESL i
Students 33 - - 18.12 7.36

+Students for whom both pre and posttest scores were available

** peg.01

Table 5

DTLS Pre to Posttest Scores,
Spring Semester, 1984

Group N Pretest Posttest
Mean SD Mean SD t

Intermediate/
Advanced ESL
Students 21 15.67 3.41 19.95 4.43 3.70**
SSP - ESL
Students 12 14.83 2.29 19.25 5.43 2.93%**

** pg .01




‘ Reading - Collede Skills Program, Special Services Project
-~

The Nelson-Denny Reading Test, Form E, was used as a pre and post-

test measure of students' reading skills in both the spring and fall
semesters. This test has been used over a number of years to evaluate
students' achievement in the reading basic skills programs.

The results of the students' achievement on the Vocabulary section
of the test are presented in Table 6 for the fall semester and Table 7
for the spring semester. During the fall semester, all sub-groups of
students, as well as the group of $kills students as a whole showed gains
in average scores. The differences between the pre and posttest means
were significant at the p = < .01 level which indicates that the differ-
ences observed cannot be attributed to chance. In the spring semester,
the group of all Skills students, the Special ‘Services Project students
as a whole and the Special Services Project part-time students' scoré
changes were significantly different statistically from pre to posttest-
ing. '

Students' average scores on the Comprehension seqtion of the test
are included in Tables 8 and 9. During both the fall and spring semesters,
the Skills students as a whole and each of the sub-groups’ aierage scores
were statistically significantly different from pre to posttesting.

Nelson-Denny Total scores are shown in Table 10 for the fall semester
and in Table 11 for the spring. The $kills students as a total group and
the Special Services Project students as a whole showed statistically
significant pre to post differences. The sub-droups, for the most part,
showed such differences: The t's on the various tables indicate that
these findings cannot reasonably be explained as chance findings.

wﬁen the grade equivalents of the Total scores are examined in re-
lation to the grade equivalent scores of the studgnts groups in recent

years, it becomes clear that the tested skill levels of the 1983-84 co-

- 2% - 28




‘hort are lower than those typical of the g;udents. The average fall pre-

test score of the College Skills group in 1982 was 8.0, and of the Special
Services group was 7.8, while the sprina bretest mean for both was 7.2
in contrast with 6.7 and 6.3 for the current groups. The fall semester
posttest for both groups was 9f9; the Special Services students' spring
posttest mean was 8.0, and the total group's 7.9 in contrast with 7.9 and
7.5 in the fall and 7.4 and 7.3 in the spring for the current students.
When compared with the current cohort, former students both began and
ended their experiences in the skills programs on a higher level. The
magnitude of the gain, pre to posttesting, however, for the current group
was greater than one year in grade equivalent scores for the most part.
When the scores of those students who remained in the program for the
full academic year were examined, further evidence of advancement in
skills acquisition is evident. Tables 12, 13, and 14 contain data based
on September pretesting and May posttesting. The general pattern shown on
the Vocabulary scores is that the year-long students began with a lower
average score and reached scores similar to those of the posttest scores
of the current groups who had studied for only one semester. A similar
pattern, with even lower pretest scores and greater gains is shown in
both the Comprehension score (Table 13) and the Total scores (Table 14).
These students who remained in the Skills classes for a full year showed
greater average gaihs in skills and usually reached higher posttest average
posttest scores. The gains in reading skills that these students achieved
clearly increase the probability that they will be lee to cope success-

fully with the challenges of the colleje curriculum.
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Table 6

Nelson-Denny Reading Test Pre to Posttest
Vocabulary Scores, Fall Semester 1983

Group N Pretest Posttest t
Mean SD- Mean SD
" Al1 College
Skills 106 21.00 8.14 24.62 10.14 5.23%*
A11 SSP
Students 66 20.56 8.94 23.73 10.98 3.88**
SSP, Full
Time
Students 40 19.95 8.31 22.82 9.28 2.9 %>
sSSP, Part
Time
Students 26 22.69 9.08 26.65 12.77 2.72%*
Ineligible
Students 40 21.48 7.15 25.88 8.53 3.43%*
% * p< .0]
Table 7

Nelson-Denny Reading Test, Pre to Posttest
Vocabulary Scores, Spring Semester 1984

Group N Pretest Posttest t
Mean SD Mean SD

A1l College

Skills 36 20.03 7.26 23.28 10.52 2.08*

A11 SSP

Students 25 20.54 7.14 22.46 9.95 1.84%*
SSP, Full
Time Students 11* 21.00 7.64 21.36 8. 39 .27
SSP, Part

Time Students 7* 22.63 6.30 27.00 8.69 3.02%*

Ineligible
Students 11 19.82 6.76 24.18 12.27 1.01

* Information on the part-time or full-time status of 7 SSP students
was not available .

** p .01
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Table 8

Nelson-Denny Reading Fest Pre to Posttest
Comprehension Scores, Fall Semester 1983

Group . N Pretest Posttest t
Mean SD Mean SD
Al] College '
Skills 108 21.47  9.89  25.42 10.82 5.62%*
A11 SSP
Students 67 21.39 10.53 25.15 11.43  2.77%%
sSSP, Full
Time -
Students 40 21.10 10.18 25.43 11.79  3.20%*
SSP Part !
Time weeo
Students 27 . 21.37- 11.11 24.63 12.00  1.71%
Ineligible )
Students - 41 22.20 8.61 27.37 9.07 ° 4.62%*
* p <£.05 ** p ¢ .01
Table 9

Nelson-Denny Reading Test, Pre to Posttest
Comprehension Scores, Spring Semester 1984

Group ’ N Pretest Posttest . t
Mean SD Mean SD

A11 College

Skills 41 21.83 9.32 25.20 10.97 2.62**
A11 ssp
Students 31 21.84 9.68 24.61 12.12 1.71*
SSP, Full
Time Students 12* 17.24 9.67 28.33 13.21 3,23**
SSP, Part
Time Students 11* 21.36 10.57 26.00 10.62 3.10%**
Ineligible

Students 10 26.40 15.35 32.30 14.98 2,92%*

| * Information on the part-time or full-time status of 8 SSP students
| was not available ‘

* p £.05 ** p .01

- 27 -
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Nelson-Denny Reading Test Pre to Posttest
Total Reading Scores, Fall Semester 1983

Group N Pretest ~ Posttest t
Mean SD Mean SD
A11 College
Skills 105 42.19 14.94 51.67 18.96 7.44%*
(GE=6.2) (GE=7.9) |
A11 SSP W
Students 65 41.83 16.34 49.41 20,94 4.16%* :
(GE=6.2) (GE=7.5) ;
SSP, Full l
Time Students 40 41.08 16.27 48.05 19.17 4.07%*
(GE=6.0) (GE=7.4) ,
§5P, Part
Time Students 25 43.64 15.70 51.40 23.38 1.63
(GE=6.6) (GE=7.3)
Ineligible
Students 40 43.25 13.058 53.30 15.28 6.02%*
(GE=6.4) (GE=8.0)
** p o £..01
Table 11
Nelson-Denny Reading Test, Pre to Posttest
Total Reading Scores, Spring Semester 1984
Group N Pretest Posttest t
Mean SD Mean SD
A11 College
Skills 33 43.03 14.61 49.55 18.05 2.82%*
(GE=6.1) (GE=7.4)
A11 sSSP
Students 23 43.78 14.57 49.30 19.41 2.21*
(GE=6.3) (GE=7.13)
SSP, Full
Time Students 8* 51.63 12.69 54.13 17.70 .42
(GE=7.7 (GE=8.1) : :
SSP, Part +
Time Students ) 45.63 14.49 56.75 14.66 8.23%*
(GE=6.7) (GE=8.7)
Ineligible
Students 10 41.10 14.18 50.60 15.49 1.86%*
(GE=5.7) (GE=7.6)

* Information on the part-time or full-time status of 7 SSP Students
was not available. *
P & .05 ** p £ .01
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Table 12

Nelson-Denny Reading Test Pre to Posttest Vocabulary
Raw Scores for Students” Enrolled in both
Fall and Spring Semesters, 1983-84

Group N Pretest Posttest
Mean SD Mean SD t
A11 College
Skills 31 18.33 7.56 24.67 9.51 3.56%*
A11 SSP '
Students 19 18.11  7.26 23.74 8.75 2.97%*
S§P,Fu11 '
Time Students 11 15.64 7.17 21.36 8.39 1.93%
S§P: Part .
Time Students ~ 8 21.50 6.28 27.00 8.68 1.53
Ineligible -
Students 12 19.10 8.76 27.70 10.39 4,.86%*
P L.05 T ** p g .01
Table 13
Nelson-Denny Reading Test Pre to Posttest Compre-
hension Raw Scores for Students Enrolled in both
Fall and Spring Semesters, 1983-84
Group N Pretest Posttest
: Mean SD Mean SD t
A11 College
Skills 33 15.82 7.42 26.97 10.53 6.61%*
A11 sSSP
Students 23 15.74 6.99 27.22 11.83 5.27%%*
SSP, Full
Time Students 12 14.73 6.90 29.45 13.24 4.64%*
SSP, Part .
Time Students 11 16.36 7.37 26.00 10.63 3.01**
Ineligible )
Students 10 16.00 8.74 26.40 7.17 3.46%*
** p 2 .01




Table 14
e
Nelson-Denny Reading Test Pre to Posttest Total
Raw Scores for Students Enrolled in both
Fall and Spring Semesters, 1983-84

Group ' N Pretest Posttest t
Mean SD Mean SD
A1l College
Skills 26 36.77 10.43 54.38 14.38 7.73%*
(GE=4.9) (GE=8.1)
A11 Ssp '
Students 16 37.81 9.34 55.44 15.76 5.14%*
(GE=5.1) (GE=8.3)
SSP,Ful1l
Time Students 8 36.13 9.58 54.13 17.70 2.96%*
(GE=4.7) (GE=8.1)
SSP, Part :
Time
Students 8
39.50 9.41 56.75 14.66 4.,19%*
(GE=5.5) (GE=8.7)
Ineligible
Students 10 35.10 12.32 52.50 12.62 6.31**
(GE=4.5) (GE=7.9)
** n £ .01
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Writing - College Skills Program, Special Services Project,

", and English As A Second Language
® The writing competency assessment procedure that served as a

major part of the English Placement Examination, initiated as a pilot
prdject in fall 1982, was continued in the 1983-84 academic year. Students

® taking the English Placement Examination were required to produce a
writing sample as part of the placement test. Each writing sample was
scored holistically by two readers of a team of.trained readers. A

) composite score, based on those readers' scores, was calculated for each
student. These scores, in combination with DTLS scores, yielded each
student's English class placement. Students whose scores fell below the

o competency level. required were assigned to the College Skills Program or
the English As A Second Language Program. The placement scores served
as pretests and the student's writing sample produced at the end of the

® semester, scored in the same manner, served as the pPosttest.

The pre and posttest writing sample mean scores for the fall

semester are contained in Table 15, and for the spring semesters in Table

* 16. The initial levels in the two semesters are similar; the fall
semester group showed somewhat more growth in writing skills on the

° average. There were statistically significant score gains in all sub-
groups in the fall semester and in two sub-groups in the spring. In
general, the results indicate that the students' writing skiils have

° improved on the average; additional improvement is still needed.

®
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Table 15

®
Writing Sample, Pre to Posttest Scores,
Fall Semester, 1983 -
Group N Pretest Posttest
¢ Mean SD Mean SD t
A1l College
Skills '
Students 130 4.55 1.27 5.51 1.43 7.50%%*
®
A1l SSp
Students 57 4.56 1.30 5.23 1.46 3.89*%*
SSP, Full-
time
® Students 38 4.71 1.18 5.13 1.44 1.93**
SSP, Part-
tinte '
Students 1% 4. 32 1.46 5.42 1.54 2.58%
o Ineligible '
Students 73 4.55 1.28 5.72 1.39 6.14**
* pg .05 ** pg.0l
> .
Table 16
Writing Sample, Pre to Posttest Scores,
Spring Semester, 1984
®
. Group L Pretest Pansttest
Mean SD Mean SD t
A1l College
® Skills
Students 75 4.60 1.28 4.76 1. 41 1.08
A11 SSp
Students 50 4.60 1.28 4.76 1.41 .76
® SSP, Full-
time _
Students 36 4.34 1.21 4.71 1.30 1.80%
SSP, Part-
time .
® Students 14 5.29 1.27 4.93 1.73 .94
Ineligible .
Students 25 4.32 1.31 5.08 1.32 2.02*

* p&.05
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Students who continued in the Co]]egg,Ski]]s Program for the
academic year were on a lower initial level and progressed through the

"'y year. Their average gains are peported in. Table 17.

Table 17

¥riting Sample, Pre to Posttest Score

for College Skills and Special Services Project

Students Enrolled in Fall and Spring Semesters,
® 1963-84

Group N Pretest Posttest-
Mean SD Mean SD t

A1l College ' !
Skills _
Students 43 4.23 1.24 5.12 1.42 4.15**

A11 sSsp
o Students 25 4.28 1.31 4.84 1.65 1.80%*

* pg.05 ** p .01
The score gains are statistically significant, indicating that these are
unlikely to be chance findings. A substantial number of these students
who needed intensive instruction over a longer period of time than some
other students needed, reached a level similar to that of the general
College Skills student population.
Students in the ESL Program who had reached a level of sufficient

Py skills in writing to participate in the placement test were generally in

the intermediate and advanced course sections. While students in the

SSP - ESL sections did not produce a writing sample as a pretest during
Py the fall semester, they did write an essay that was scored in the des-
' cribed way at the end of that semester. The results of the pre to post-

test analyses for the fall and spring semesters are presented in Tables

® 18and 19, W

The fall semester group displayed a greater degree of progress in

+

writing skills.




Table 18

Writing Sample Pre to Posttest Scores,

Fall Semester, 19283

Group N Pretest Posttest
Mean SD Mean SD t
Intermediate/ '
Advanced ESL
Students 27 4.48 1.12 5.70 1.79 3.45**
SSP - ESL '
Studunts 34 - - 4.65 1.45 -
** p&.01
Table 19
Writing Smple, Pre to Posttest Scores,
Spring Semester, 1984
Group N Pretest Posttest
Mean SD Mean SD t
Intermediate/
Advanced ESL
Students 21 4.86 1.28 5.10 1.26 .001
SSP - ESL
Students 12 5.17 1.47 5.00 1.04 .33




English - English As A Second Lanquage Program,
S

Special Services Project

¢ Students in the English As A Second Language Program were
tested for their facility in English usage on the English Language
Institute Test as both a pre and posttest. The results of the
® fall semester are presented in Table 20, and of the spring semester
in Table 21. The fall semester results indicate skill gains at a
statistically significant level in al] sub-groups. The general level
d of the scores is similar to the 1982 score level, when the pretest
mean was 19.35 (SD 12.73) and the posttest mean 29.07 (SD 11.07)
for thé Special Services Project group. The spring semester scores
¢ were generally better on the pretest. While the gains were less
numerically, the achieved posttest levels were generally a bit higher.
As a whole, the achievement of the ESL groups in the fall and spring
o
compare favorably with that of student groups in other recent years.
®
®
®




® - . Table 20

. English Language Institute Test, Pre to
Posttest Scores, Fall Semester,. 1983

Py Group N Pretest Posttest :
Mean SD Mean SD t J
.
Total ESL
Students 152 20.47 14.22 29.30 13.07 12.13%* :
®  ssp-EsL - ]
Students 76 17.55 14.96 26.75 12.90 9.81**
SSP -ESL :
Full-time !
® Students 45 16.80 15.13 25.00 12.52 6.82%*%
I'\;‘
SSP - ESL ;
Part-Time
Students 31 19.13 14.78 30.10 12.33 7.29%*
i
° T g
**  p'<.01 ;
Table 27
() . English Language Institute Test, Pre to
Posttest Scores, Spring Semester,1984
Group N Pretest Posttest
Mean SD Mean SD t
L
Total ESL
Students 83 29.71 12.62 31.63 12.00 2.28%*
SSP - ESL
° Students 65 27.85 12.44 29. 62 11.77 1.69*
SSP - ESL
Full-time
Students 32 23.85 11.79 26.12 11.50 1.59
SSP - ESL
® Part-time
Students 33 32.74 11.95 33.62
* p .05
e




Table 22

English Language Institute Test Pre and Posttest
Raw Scores, for ESL and ESL -SSP Students Enrolled
in Fall and Spring Semester, 1983-8§4

Group N Pretest Posttest

Mean SD Mean SD t
Total ESL
Students 64 18.20 14.88 32.06 12.46 11.52%*
ESL - SSP
Students 48 ' 15.29 14.25 28.10 11.56 9.64%*%*

**  p .01
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Mathgmatics - College Skills Program and

Special Services Project
-

Students whose mathematical skills needed to be improved as
indicated by their scores on the placement test, wer: placed in a
mediated self paced Mathematics CS 065 course. Their assigned tasks in
the course were based upon their diagnosed mathematics needs. Their
grades were based upon the degree to which they mastered the necessary
skills and completed their objectives in the course. A student had to
complete assigned modules and pass the module tests with 100% accuracy
in order to achieve a P (Pass) grade. Having made significant progress
in developing the necessary competencies and being ciose to completing
the assigned modules could lead to an IP (In Progress) grade. If there
was no indication of satisfactory progress, and the student had not been
demonstrating sustained effort in completing his/her objectives, a U
(Unsatisfactory) grade would be éssigned.

The grade distributions for the fall and spring semesters are pre-

sented in Tables 23 and 24.

Table 23

Number and Percentage of Students Receiving
Grades in Mathematics CS 065, Fall Semester, 1983

Group Grades
P IP U

N % N % N %
A11 College
Skills .
Students 142 61.5 51 22.1 38 16.4
sSSP .
Students 15 51.7 9 31.1 5 17.2
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Table 24
Number and Percentage of StUdents Receiving
Grades in Mathematics CS 065, Spring Semester 1984
Group Grades

P IP u
N3 N % N3

A11 College

Skills

Students 47 43,1 36 33.0 26 23.9
sSSP

Students 2 40.0 1 20.0 2 40.0

The fall semester's results seem .more favorable for both the Special
Services Program students and for the College Ski11ls students with regard
to the number of students who were successful in completing their com-
petency objectives. These results were obtained when the intensity of
use, of the mediated self paced facility by these programs was at its peak
for the year. The fall results were also slightly more positive than
those achieved in the fall semester, 1982 when 60% of the students earned
P and 22.1% IP grades. It appears that the program's efforts to encourage
students' attendance and task-oriented responses in the mediated self

paced activities may be contributing to the picture of student achievement.

Summary

In each of the skill areas examined, there is evidence of improve-
ment. There was some consistency noted in the results of this academic
year with those of earlier years, suggesting that the 1983-84 cohort is
Tikely to do as well as -earlier groups of students as they progress at

Rockland Community College.




APPENDICES

Spec