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4.) 1 Introduction

CN./

Finland is at a stage %here stressing in rkt is en

its way out of the system and aimed-ability teaching and

cm testing on its way in. Such a decision is going to hove

far-reaching effects an both teaching and tasting. It

W is against this bachground
that I would like to present

selected data iron tho Norwegian system.

In Norway a curriculum based an the Gennep% of

aired-ability teaching ban been in effect sines 1974, It

grew out of a long period of pedagogical and even poli-

tical struggle. In fact, the more fundaemntal questions

behind the nixed-ability
concept leg. shoulid w have ens

school for all?) have been central in Norwegian debate

for more than one hundred years (Tothereg 1970,10). She

reason for this is that one's choices on such issues

will have effects that are not only linguistic and peda-

gogical, but also social. Education gives access to so

many other things in society.

In the contest of aimed- ability teaching testing is

but one aspect. However, valor pedagogical questions

like individualisation Lave already been topics for se-

parate conferences and seminars in Finland (cf. eq. se-

minar reports No.3 and No.11 from Mordisha speak- ooh

informationacentret, Helsinki).
Norwegian points of view

have been presented by Frydenberg 19814, 190th and

1991c. by Stolen 1994a, 1984b and by Tangen 1984. Thus

in my present talk it is natural to concentrate an ques-

tions of eva/..atIon and assessment in English as a

foreign language (f7L) in general and the exam system in

particular.

As an applied linguist
I feel that it Is very impor-

tant to supplement information about a systole with info

fro* the people Oho are actually working within the sys-

tem. It is. after all, the wearer of the school, so to

speak, who knows where it hurts most. For this reason I

shall present selected results from a national survey

carried out in 1951. The aim( of Was survey was to find

out what statistically representative national sample

of students and teachers in grades 8-11 (student ages

appr. 15-19) of llorwegiaa lower and topper secondary

school perceive to be their probleas in WA/LT in

n
Norwegian as a first language and EFL (Evensen 1983).

cz,
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the survey evaluation stands as one out of a con-
siderP le number of proble. areas. In the context of
this conference I feel that it may be just as relevant
to hear about such problems as to hear about any solu-
tions that we sight have to offer.

2 The Nokwegian EFL curriculum end a on system

Teaching in Nor -maim comprehensive et. has since
1974 been based on the "Mmnsterplan for runnskolen"
(Curriculum for primary and lower secondary .education).
The main educational innovation introduced by tic's plan
was the step may from a fixed curriculum for all to a
flexible teaching guide, where individual schools and
teachers (at least in principle) are given considerable
freedom to choose for themselves both what to teach and
how to teach it. The testing system, however, is still
largely centralised.

In the EFL teaching guide a major change consisted
of moving away from explicit nowledge of language struc-
ture and metalanguage to an explicit faphasis on skills
and a less explicit emphasis on language as a means of
communication. The goal of EFL is stated in the fol-
lowing three parts (my translation)t

"The teaching of Owlish is to aim at
-giving the students practical language skill which
may give them increased ability to establish con-
tact, orally and in writing
-forming as firm a basis as possible for continued
learning of the subject
-establishing such attitudes toward the language
that the students develop an interest in increasing
their skills and met an impulse to use the language."

Based on considerations of communicative needs, oral
skills are given more emphasis than written skills.
Furthermore, of the two written skills reading seems to
be given priority before writing, which is partly given
a secondary role (Sieensen 1903)3

"The skill of written expression is also to be
practiced. both as a support of training of the oral
skills and as a means of expression in itself".

Given the fact that the teaching guide is based on
general goals rather than specific objectives, with con-
siderable local freedom within the system, one may sus-
pect that teachers have problems in knowing what to eva-
luate, which criteria to use. In the national survey
referred to. the teacher questionnaires contained the
following question:
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Do you think it is easy or Wilful* to know ghat he
correct in this grade? (Put a ring around tloo fipre
below the appropriate response alternative).

very quite vita very don't

diffic. diffic. sodium *err easy know

5 4 3 3 1

Figure 1. Translated It's iron En. teacher's question-
naire.

The answers of 191 EFL UNA:here in 'redo I oeso-ddm-
played in Table 1 below. In the table answers are given
as percentages for each response alternative. The fre-
quencies are weighted ts; counterbalance biases intro -

duced by disproportionate sampling design fcf. fterulen
1982a). FUrt'ermore the frequencies are adjusted so that
those repondents who &flowered 'don't know' 11.0 per cant
of the total) or left the item unanewered (3.1 per cent
of the total) are kept out of the computations.

Tab,e 1. Selecting criteria for correcting Student per-
formence. EFL teachers' perceptions A difficulty in

t.....titidttilLUSLIMIUtIMULE1111112a111111MA--

response alternatives central tendency
and dispersion

very very
diffic. easy

5 4 3 2 1

S % % %
Nil s tll

02.9 13.5 _49..4 11.3 06.1 1.121,INI__

16.4 ?sr cent, or about a sixth. ef the teachers
feel that knowing whet to correct is very Oifficult or

quits difficult. Per these teachers the choice of evalu-

ation criteria Oaf be said to constitute a problea.
For the great ma;ority, however, the system slims to work
quite well. If we use the response scale from first to

one to compute an average (median) out of the answers

given, the result is 2.821. This wane that an *average
answer" is a little toward the 'easy' end of the scale.

The standard deviation adds the further information that

there is some disagreement tmong teachers on the ques-

tion; there is some degree of dispersion in the answers

given.
The most reasonable conclusion one can drc" from the

data avows to be that, after seven year of experience
with mixed - ability teaching, most tethers are in fact

quite satisfied with the freedom (or burden) of choice
built into the system. The table. in other rds. seems

4
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to show that local freedom is not as big a troble asone might have expected it to be for teachers with res-pect to knowing what to correct.

We say go on to ask what the student, think of theteachers' evaluation. The student questionnaires con-tained an item of the type presented above where thestudents were asked to evaluate teacher demands. as de-sonstrated in teacher marking. on an ordinal scale goingfrom such too high' to such too low'. The answers arepresented in Table 2.

Table 2. Marking. EFL students perceptions of teacherdemands in grade 9. Fictghted and adjusted frequenciesine410).

response alternatives
central tendency
and dispersiondemands are

such
suchtoo
toognat

- small Md

5 4 3 2 1

17,7 30.9 49.7 06.Q 00,9 3.37L ,e01

It seems that the students are not totally slti8fiellwith the state of affairs. 43.6 per cent feel thatteacher demands are 'such too areat' or 'a little tooareat'. On the other hand nobody seems to feel that theteachers are such toc lenient. 6.8 per rent think thatthe teachers are a little too lenient. The median re-flects this distribution. A result of 3.371 is towardthe 'too areat' part of the scale. Still, the median i'so close to the neutral aid category that this problemmay not in any sense be said to be an important one.

3 The Norwegian EFL exam

In this section I shall present some informationabout the Norwegian EFL exam at the end of comprehensiveschool. In the presentation I shall focus on the corres-pondence between the goals and the exam system. I shallalso consider potential backwash effects on everydayteaching. It is a well-known fact that the exam systeminfluences practical teaching Simensen 1983:217 hasformulated this principl very strongly; if there is adiscrepancy between ooa.s and evaluation evaluationusually *tins,

5 BLST GOP`! AVAILAB
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I have chosen to use taischam perceptions' of erres-
pandonce as my starting point. In the qweiltiOnneire
teachers were asked to give their view as to the degree
of correspondence between the goals and the ism em. I

find the results very interesting.

Table 3. Teacher perceptions of the correspaidence
between the official goals and the ErL scan at the end of
cosprehensive school. Weighted and adjusted frequencies
(n1911

response alternatives central tendency
and disparrion

very very
good bad
corr. corr.

5 4 3 2 1

It seems clear that we deal here with a real wales
of some intensity. dons of the teachers think that the
correspondence is 'very good', and only 3.6 per cent
feel that it is 'quite good'. On the other hand alecst
ten per cent think that the correspondence is 'very
bad'. The woollen is as low as 2.56e and the low standard
deviation (.722) indicates a higher degrez of conceneue
among the teachers on this question than on previous
ones. In an effort to understand this problem I shall
first present some background information about the emu
'yeti.* and then supplosant this material with more de-
tailed survey data.

English is the only foreign language with final
written exam in Wormy. The test takes place at the end
of ninth grade and is allotted four bourn '4 fifteen
minutes for practicalities.. Iz officially consists of

at Iran. four out of list of eight subtests pt.aented
in the Hanamook for the school, part III .116rdbok for
skolen, del III)

-cosprehension questions on a given test
fill-in-the-blank !including close)
completion of a tent where the beginning or end Its

been removed
-free comments on text
-essay based on key words
-picture-based essay
-essay on a given topic

According to the regulations each student sits for

at least one of the following subjects-

6 BEST COPY AVAILABLE



-68-

-Norwegian as'a first language
-Mathematics
-EFL

In practice each student sits for only one ofl
those, which means that all students in

approximatelyone third of the
country's nineteen

counties sit for the
EFL exam every year (cf. Table S below). The partit:ular
counties are selected anew each year according to a con-fidential system,

Each student's
performance is evalumArd Ly team of

two external
examiners each

evaluating about 150 studentperformances. Examiners work
independently at first,

then change student answers and at the end discuss bor-derline cases.

Since 1982 the
guiding principle behind evaluation

criteria and marking has been one called "adapted goal-referenced testing" tcf. No.sk Skole Nos. 10/11 and12/13 1982 and 4 1984). This
principle may be seen as

an attempt to combine
goal-referenced, criterion-referenced and norm referenced testina.

The main basis for marking is the examiners'
overall impression of each student's performance. Indoing this the

examiners are told to relate their judge-
ment not just to linguistic

aspects, but also to theoverall goals of the school space, as these ate stated
in the teaching

guide. Apart from a general description
of intentions the examiners are not given scaly details
as to hoe to go about implementing the principle in
actual earking.

More detailed
evaluation criteria arc distributed,

every year to the
examiners and later published in theseries Elaluering i grunnskolen

(EValuation in the com-prehensive school) issued by r National Council forPrimary and
Lower-secondary Education.

For the sore closed subteste in the written exalt,
some of which

are discrete-point,
a number of points are

given for each
subtest (implying a relative ranking of

them as to
importance) and a total sue for all subtests

is suggested for each mark. In certain cases, a graded
sycte is used for the allotment

of polL,s to each indi-
vidual answer, where the top score is reserved for thoseanswers that are both formally and functionally correct
(eg. a question

with do-periphras 1. A mieium score is
liven for

understandable but formally incorrect answers
(eq. 'How long do the Tourney takes ? "(, and no points
are olven for

answers that are both formally and func-tionally incorrect. Thus
comm,,,rlrative principles have

to s(-me extent entet.d into the
criterior-referenced

part ^f the markina

7
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For the essays errand Woad cribbage are faggented.
The essays in the upper two bands of the five-point mar-
king scale (see below) should be 'good° as to coherence
(2), diction and vocabulary, having few error' of
orthography and verb inflection. Furthernore the essays
have to be in accordance with the wording Of the task
given.

The essays in the aid group are accepted with seen -
what lower standard as to coherence, diction, roeebv-
limy. errors of orthography and verb intleetiani sole
naive formulations and a relatively short answer. The
criteria for the low group ex* more indirect; a very
short essay will not receive good marks and an other -

vise (medium essay should not be lowered more than one
step in the marking if the student has not written the
essay part of the exam. For the lowest mark the cri-
terion is communicative; the essay would not be under-
stood if performed orally.

By way of contrast, the oral exam consists of a
corbination taken out of a List of four eubtests
(Handle* for stolen. del 'Ins

-reading of a passage from a known '*.ext followed by
conversation about the text fro. which the passage
is taken
-free conversation about everyday topics
-reading of a short. unknown text followed by compre-
hension questions
-conversation about an unknown text reed aloud by the

teacher (the internal examiner$

Certain students from two counties are selected to
sit for the oral exam in English every year. This means
that the proportion of students sitting for the oral is

such lower than the proportion sitting for the written
exam (cf. Table 5 below).

There is one external examiner for each student, and
each team of examiners evaluates toe performance of some
20 students. In the marking regulations the emphas:a is

explicitly on the students' ability to carry on a con-
versation. which is more important than horfhis pro-
nunciation and intonation. The regulations do, here as

well, have a communicative element.

Statistics as to the distribution of subtests are
only available for written exams. In the following
section I shall concentrate on the written exam. supple-
menting sees statistics and survey data thst are rele-
vant also for the oral.

The norm-referenced part of the evaluation criteria
is quite indirect. National ntanoardized tests in the

structuralist-psychometric tradition (Spolsky) have
since 1962-63 been offered on an optional basis as one

8
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element guiding the teachers' achievement marking. Thissystem is used by 80-90 per cent of the 8,-hools ;OMIreport Ito. 20. p, 18). Although no norm is given for thenational exam. it slay be assumed that these tests havelong-range effects on individual teacher marking bothbecause of their long tradition and because of theirwidespread nee (for further evidence. see Table h be-low). The weight of the test is said to equal one double-
lesson school test. The marks are to be normally distri-buted (S is the top mark - "particularly good"- and Logis the hottos mark - "little of positive value")f

Ng
r+ Lg

4% 24% 48% 24% 4%

Let us look at the :harecteristics of the writtenEFL exam dyrio the lest five years. The distributionof subtests is presented in Table 4.

Table 4. Distribution of subtests in recent EFL written*mama,

1980 '81 '82 '83 '84

-open-ended comprehension
questions X X X X-true/false items X X-text-based questions/
answers X X X X XX-story/dialogue completions X-vocabulary test X X XX X-close/ fill -in- the -blank X X X XX-transformations and
paraphrases X XX
sentence completions

-text-based free comments
expression of selected
language functions
letters/ postcards

X

The distribution of subtests clearly indicatesthat the average number of subtests is larger C..an four.FurCiermore. several subtests that arc not includedin the officia: list appear in the actual exams (eq.transformations and sentence completion) whereas onesubtest is not used at all in the period studied (freeconsents on a text). Two test have dominated theexams in the period in the sense that they have beenused every year asking questions or answers to a textand essay writing.

9
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The frequency of the former eubteet this felt a

comment. The most likely explanation for thib perhaps

unexpected pattern is suggested in a critical study

by Simonsen 11979). On the bast of a longitudinal study

of EFL curriculum development and exams ehe aenelUded

that several aspects of the WNW tradition eight be

questioned When related to the official rurriable. One

auch aspect is the preponderance of items Meth the stu-

dent are only trained to answer given questions When in

real-life communication they also need to be able to Ask
questions. An inspection of the exam tasks in the getiod

under study dhows that it le in fact this aspect that is

saphasixed, this subtest in all cases following

Simenmen' report asks the student to males Apaatiana
that are relevant to a given text or ituatron.

In Simenosn' 11979) tudy the suspicion that some

mubtest may not discriminate well was also expretsed.

She furthermore suggested that the use of meta-language
and discrete-point tests of grammar should be abolished.

In the period under study it appears that there has

been an increase in the number of muoteots obere two

versions differing in difficulty tog. in that one sub-

tumt 1 guided where a sinner subtext i not or that

the marking of one muatemt takes accuracy into account
where the othec does not) are used.

In the period after Illedneen'S Study ue subtests

have relied an metalinguistio knowledge. Meows* its come

extent discrete-point tests of grammar have still been

used, but not since 1982. It may be justified to conclu-

de that one positive aspect of the Norwegian system is

its ability to take outside criticism into consideration.

One point that i not taken into consideration,

however. is Simonsen' criticise of the written Lan-

guage bias in the system. This bias demonstrates itself

in the distribution of written and oral seam* in the

period under study. Table 9 presents both this distribu-

tion and the distribution of marks in the four-year pe-

riod astween 1980 and 1983 (the data from 1984 are not

yet available).

TWA 5. Marks. norms sind WA mall/ in EFL 1212:11.4.

Mark.

lora'

9
r+
4%

A
r

O
/

48%

14
_

24%

1.2
_-

4%

t&bilttlintMlIkIL

_le%

1980 In.62.648) 2,41 31.11 40.46 23.40 2.12

1981 In-64.329) 3.26 30.87 40.72 23.02 2.12

1982 In*65.895) 3.24 31.32 40.51 22.75 2.18

1983 In.65.219) 3.18 31.72 40.70 22.35 2.05

10



Written WAS,
fall students in
saver, Matte)

)

1980 fn.25.011
.38.2%) 3.40 22.73 43.51 25.75 4.61

1981 (n26.975
.40.2%) 3.99 23.73 44.18 23.80 4.30

1982 fn.22.331
- 35.64) 2.95 21.57 44.67 25.%0 5.10

1983 fri21.657
31.9%) 2.96 23.20 44.96 24.76 4.11Oral exams:

(aona students in
tmo. counties)

1980 (n.1.263
- 1.9 %) 8.95 41.41 34.60 14.33 0.71

1981 in -2.043

-3.0 %) 6.22 48.4. 33.72 11.50 0.34
1982 (n -l.330

- 1.9 %) 6.77 40.98 36.99 14.96 0.30
1983 (n.1.264

-1.9%
ft,i219,,Q/___40.11 12.82 0.40

The table makes it
abundantly clear that the writ-

ten exam
dominates when seen in relation to the oral

exam. Whereas
between 30 and 40 per cent of the stu-

dents sit for the written exact every year only two
to three par cent of tie students sit for the oral.
Tho individual

student may thus for all practical purpo-
ses count on not having to sit for the oral. This back-
wash effect is serious when !elated to the official

cur-riculum's emphasis on oral
communication.

The distribution of marks for both achievementand written exam is surprisingly close to the normal
distribution suggested in the regulations, particularly
so for the

written exam. In the achievement marks there
is a weak

tendency to avoid using the extreme marks.
there is alma a weak tendency to skew the marks toward
the positive end of the scale, and the curve is general-
ly somewhat flatter than officially

suggested. Still
there &&&&& to be good reason to assume a relativelystrong indirect effect of the

standardized tests even if
a normal

distribution is no longer presupposed in the
adapted goal referenced

evaluation. For the oral exam.
however, the effect is not strong. Here about half of
the students

are found in the upper two bands.
On the basis of this

mate.ial I would like :.(:) re-
turn to the question of teacher disc)ntent with the
quail, exam

correspondence.
Athlitional data are presented

in Table Here the
teachers were asked if they think

BESIIICOPY AVAILABLE
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that each of member of areas le liven the right 'Wepba-
sis in the present exam system.

Table 6. Relative emphasis on skills and knowledge in
the present gear @yetis. IPL tam:here' views. Weighted

awl r

alternative, central tendency
..1 dispersion

too tow
such little

emphasis eisphaels
5 4 3 2 1 114

% % % % %

-written 19.6 34. ;4.2 11.2 00.6 3.617 .$45

skills
-oral
skills 00.0 C1.0 31.9 30.9 36.3 1.944 .690

-cultural
knowledge 00.0 05.5 39.4 43.2 11.1 2.362 .767

linguistic

There is major discrepancy between th" 'Valu-
ation of written and oral skills in the teacher mate-
riAl. Written skills are generally even as having oo
such emphasis in the EFL exam, whorl)** *MI skills
are seen as haring too little eephaele. tn. tact mere
than a third of the teachers feel that oral Skills are
given far too little emphasis. Tho< median is as loV as
1.994, indicating that this problem has considerable
intensity (3). At this point it ems reasonable to Sus-
pect that at least one major cause of teacher discontent
has been located.

The table also indicates that the cultural aelpects

of V% are given too little weight. As to linguistic
knowledge the neutral mid category is chosen by as

seny as 70.4 per cent of the teachers. In the Soreeglan
curriculum linguistic knowledge is deemphasised, and in

recent exalts it has not been tested in an explicit man-
ner. It is interesting, to note that so veiny teachers are
matiefied with the exam in this respect. The standard
luviation for this variable is lower than for any other
variable we have analysed so far. In other words there
is both considerable malefaction and agreement among
the teachers on this question.

NW have already to some extent considered the back-
wash effect of tl" exam. In broader perspective diffe-
rent ubtests mai. be evaluated as to their motivational
effect on students. In the national survey the student
respondents were asked about likes and dislikes as to

selractou test types.

12 BEST COPY AVAILABLE
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Table 7. Written
EfL test forms

ranked according tograde 9 students'
preferences. Weighted and adjusted

alttrnatIve6
central tendency
and dispersionlike

5
%

dmpre:2nsion

4
h

3

%

,Aislike
2 1
% %

Md s

questions 12.4 41.3 30.6 12.5 03.2 3.590 ,171fill-in-tte-
blank 15.3 33.8 40.1 08.4 01.6 3.477 .^06grammar
questions 08.9 12.1 32.4 11.5 15.1 2.604 1.139

free essay 24.3 23.4 24.6 16.3 11.4 3.407 1.312
pirure -based
essay 08.9 23.7 36.6 18.7 12.1 3.025 1.12E
narrative
essay 09.3 20.2 27.6 24.6 1C.7 2.756 1.231eypository
essay 04.0 11.3 30.8 32.4 21.5 2.380 1.070descriptive
time Q4.4 17.9 21.7 35,6 29.4 2.331 1,112

From the students' point of view the essay part is
the least popular. Discrtc-point grammar questions
&re the only

exception to this pattern. Both comprehen-sion questions to a given text and subtests of the fill
in- the -:lank

type (including doze) are generally well
thought o'.

Essays are not popular. However, the large dis-
persion both between and within essay types indicateconeiderable disagreement among the students. Freeessays (where the

individual student chooses her own
topic) are

generally well thought of. There are also
groups of atudvnt

Who like other
essay types.

In order to
conclude the data section I would like

to put the
question of mixed-ability testing within the

larger context of mixed-ability
teaching. In a confe-

rence of testing
we might easily forget the' there are

othel and perhaps even more problematic areas to c.)n-
eider. The teaches

questionnaires contained a section
whets the teachers were asked to evaluate their own
teacher training

with respect to number of task areas
relevant to their icbd. The re ults on a selected number
of variables

may shed mow, light on the question of eva-
luation versus other areas ct teaching in a mixed-
ability context.

13
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Table 0. um teachers' evaluation 4r Asir ben
teacher training. Weighted and adlusted frequencies
1111911_.

alternatives central tendency

own
very
good

and dispersion
very
bad

training 5 4 3 2 1 /11 6
as tol 1 t I t

',anode, 31.11 36.0 10.0 09.5 00.0 4.310 .1169

skills 29.4 41.2 24.9 04.4 00.0 4.001 .031
evaluation 05.9 09.9 30.0 22.9 29.2 2.993 1.147
differenti-
ation 00.0 05.1 111.6 35.1 37.3 1.1131 All

It is evident that most teachers in the present
sample are very well satisfied with both the skills
and knowloGgs aspects of their own train/Tog. With the
more pedagogical aspects of their training, however,
the picture is different. Furthermore there is a clear
difference between evaluation and differentiation in
the data. Evaluation is a relatively mild problem after
all in this context. Differentiation is a Much more se-
riour problem. This result is lust one of several in
the total survey material which suggests that from the
teachers' point-of-view mized-ability teaching is a far
more serious problem in EFL than raised-ahilty evalu-
ation.

4 Concluding remarks

I. the present paper I have tried to combine data
from a national evaluation system with data from people
working in the system. I think it is fair conclusion
after ten years of mixed-ability teaching and testing
that such systems are quite possible to implement. Some
aspects of these system», as noted in this paper,
actually seem to work well.

It also seems justified to ioncluda that When we
choose to settle for a mixed-ability system we are wit
taking an easy way out as far as the organization of EFL
is concerned. The system has its problems, particulary
in prat`ir.:_l teaching. These are going to be a conti-
nuing challenge for ream archers and teachr- trainers
for a long time after the implementation 4-abili-
ty teaching and ' 'ag.

Naastrup (this seminar) has quest). the con-
struct validity of the Danish oral ewe in relation to
Fhe notion of communi, tive competence. This reservation
is ?robebly justified both foe the oral and written
imams in Norway. Here, the central problee sears to be

14
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establishing both theoretically
well-founded and precisedefinitions of central but vague terms like eg. 'cohe-rence' (cf. footnote 2).

In Norway the communicative paradigm was not wellestablished at the time when its curriculum was desi-gned. It is to be expected that the 1985 revision of.he teaching guide will change the basic non-communica-tive skills orientation into a more communicative one.This is hopefully going to lead to changes also in tes-ting. In this connection,
the material I have presentedseems to call first for a reorientation in the directionof oral skills. It may also be hoped that the cul-tural aspects of foreign language teaching and lear-ning will be emphasized more. Communicative competenceis, after all, not simply a question of skill.

Notes

1 The statistics were produced by an old version ofSPSS which does ;lot compute percentiles.

2 It is significant to note that this term is nottreated systematically in terner train4ng,teaching materials or actual teaching. At the
University of Trondheia's Department of Applied
Linguistics research is in progress to investi-
gate students' written performance at the dis-
course-level. The research is based on the
Trondheim Corpus of Applied Linguistics
(Evensen 1982b), which consists of composition2
written by the 2295 students who took part inthe national survey. A central aim of the re-search is to carry out

performance analyses tofind correspondences hetween (non-) use of
discourse-level features and holistic tea(liar
evaluation in different grades. Preliminaryresults from exploratory studaes are reported
in (Evensen (in press) and in Evensen (forth-.).

Considering both the well-known error of centraltenden'y (cf. eq. Oppenheim 1956) and the factthat the measuring scale has only five steps, amedian of 1.994 is very low indeed.
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