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TEACHING COMMUNICATION SKILLS IN THE JUNIOR HIGH:
IT’S TIME TO STOP WAXING POETIC AND START WAXING PRACTICAL

‘What are we talking about when '« 3reak of “communication skills*? 1’m not
8 sprech teacher. How can ] be expected ovide learnings in communication
for my studenty?*

The above monologue, while hypothetical, may well be an accurate rcsponsc~of
nany teachers who are asked to provide comaunication skills learnings for their
students. Similar responses are heard from tcachcrs.uho zre in the implementation
phase of a communication skills program: TARGET:s COMMUNICATION SKILLS, a
Kindergarten through twelfth-grade, interdisciplinary approach designed to help
students gain commaunication skills in the Lincoln ¢(NE) Public Schools. Actually,
there is little to fear, and no reason to think that *extra® requirements are being
placed on teachers. The comaunication program is designed so that all teachers, no
matter what their training or specialization, may provide opportunities in their
Classrooms which will enhance students’ abilities to communicate through their lives.
This program does rot add “things® to already full schedules: instead, it
provides a new pertpective for teachars so that they can provide such learnings in
r1ays which it their style, subject matter, and methods or techniques.

Teaching ig communication. Accordingly, what the TARGET: COMMUNICATION
SKILLS program proposes is that all students, K-12, in all subject matter areas are

proviued opportunities to gain the "ability to give, receive, or interchange

information, taocughts, and feelings."!

The program develops four basic sKills which incorporate six learnings and
five major applications of the learnings and skills. Speaking, observing, listening,
and non-verbal skills whih the program helps students to achieve are four Kinds:

1) Communication Codess Speaking and Understanding Spoken Englis»




(2) Oral Message Evaluation: Using Standards of Appraisal to Make
Judgements About Messages or Their Effects
(3) Basic Oral Skills: Basic Speech Comnunrication
(4) Human Relations Skills: Building and Maintaining Persona! Relationships
and Resolving Conflicts2

The learnings provided in the program are met through English graduation
requirements which are assessed at the tenth-grade level and are supported by Lincoln
Public Schools goals. <(See Appendix A for the Dlstricg Qcals and English graduation
requirements.) In addition, there are four elemenis critical to the success of tie
program: philosophy, method, content, and evaluation. Each of these elements is
described below:

Philosophr: Communication skills of speaking, observing, listening, and

nonverbal language are essential for all students. Teachers directly teach
and/or model communication skills in all subiect matters. not English
language arts, alone.

Mettod: Teachers demonstrate good communication sKills, regularly ;eview

their personal achievement of the program outcomes, and actively enhance it

by in-service participation or selé-directed communication skills experience.

They assess studcpt proficiency and praovide process instruction for students
who need it,

Lontent:s Teachers directly teach the student learning outcomes through

the use of the philosophy and the sclivities from the curriculum Quide. They
identify for the students the outcome (purpose) for al? communication skille
Activities. Students are encouraged to be partners in their own
¢r~wunication skill achievement through knowledge of their assessment and
progress. '

val jion: Schools choosing to evaluate the program may use data $rom

the Student Assessment Records, both pre- and post-assessment, or an optional




form.
14 the district chooses to evaluate the program, it may use data from the

Student Assessnent Records, both pre- and post-assessment, or student

achievement of standardized tests of communication skills (whict are not

presently part of the district testing program).3

How can teachers apply communication skills? There are many applicitions in
the <lassroom which can be related to the worid outside the classroom, and in which
each of us must interact. For example, the media, in its many forms, is an important
factor in our lives. A1l of us need to be able to respond to, analyze and evaluate
its influence upon us, and the influence of people upon the media, as well. While
most of us are not ®public speakers,® we are¢ often called upon to give speeches,
present reports, make awards. or make introductions in front 54 people. Ho;t of us
have the opportunity to read aloud, to tell stories. or to dramatize stories for
others at some time in our lives. America is an ®organization-conscious society*
most of us belong to at least three groups or organizations in a lifetime and need to
be aware of the roles of leaders and group members. We also need to be aware of how
to cope with and resolve conflict, as well as what it means to each of us to be a
leader or group membs~. Each of us has many people with whom we relate in our Jobs. .
our recreational ztivities, in our intcrpcrsonal relationships, and in the fanily
situation. Skills gained in a comunication program can help us to build and
main*2in relationships with others. The communication program in Lincoln is oesigred
to help students learn the skills which will help them communicate more effectively

throughout their lives.

TARBET:s COMMUNICATION SKILLS: ... PLEMENTATION IN-SERVICE, JUINIOR H1GH

The in-service for the communication program in the Lincoln Public Schools is

based upon the view that all teaching is cowmynication. The program dces not

replace the teaching of speech by specialists trained in speech programs; instead, it




teaches teachers the tantalizing task of teaching communication skills to students.
The in-service workshop is a three-hour session (which may be presented in two 1 1/2
hour segments, or, in one full three-hour session), in which the teachers are
introduced to the guide, the raticnale for the program, the scope and sequence of the
program, a description of the outcomes of the program, including Competent Adoiescent
statements (broad descriptions of an adolescent, grades 7-12, having communication
skills competence),4 classroom achievement indicators (¥see Appendices for this
information), and, Application in life. In addition, the workshop provides
descriptions cf the four basic outcomes, bra. storminy for activities which can be
used (from the guide), a group involvemgnt ac vicy for each of the four outcomes,
and discussion of student assessmert. The Qui " contains ample "activities that
work® for the outcomes listed in the program. .) the upper-right-hand corner of each
activitiy page are found the specific learnings, grade-level for application, and
sKill which is emphasized in the activity. Teachers are advised in the guide, and in
the jin-service sessions, that the activities are flexible and adaptable. Teachers
are encouraged to adapt the activities to specific lessons or units. Boeth in-service
and the guide itself also point out that activities for the classroon must meet three
criteria:

(1) Each activity, whether from this Quio. or others. must have a specific

objective focused-on specific oral communication skills;

(2) Each activity must be understood by the student to involve communication

skills; and,

(3) Each activity must provide the teacher with an opportunity to observe

and evaluate student skill.S .
Oral communication skills should 0ot be addressed as a subject only to be taught
for a brief period of time In a given day. They are brsic to the learning process

for all subject area. ine guide includes a Resources section which provides

background information--definitions of terms, and clarification of concepts and




activities which .the non-communication-trained tcachc; would need to Know. Sections

on grade-level instruction provide information as to when he skiil is focus-taught
and sample classroom activities which require few materials and can be utilized at
the teacher’s discretion. Most can be adapted to various lessons and time
constraints. Some may even be used to assess student progress. The emphasis to
teachers is this: communication skills are basic to student education. Teachers
must provide opportunities for their students to gain ana practice those skills in
order to help prepare students for 1ife skil.s necessary for coping with 11 that one
needs to cope with in a lifetime. While the in-service for the program is not one
which will teach all subject-matter teachers to replace speech communication
teachers, it is one which is believed to promote th teaching of communication skills
within the current program of instruction. The in-service and the curriculum only
provide information and activities by which that goal can be accomplished. It is
hoped that within tipc, there will be "speech teachers® at all levels, teaching the
appropriate speech instruction to a}' students. In the meantime, the TARGET:
COMMUNICATION SKILLS program provides the next best: training for teachers. and

opportunities tor students so that all may become more effective communicators.

TEACHING COMMUNICATION SKILLS IN AN INDEPENDENT COURSE

The TARGET: COMMUNICATION SKILLS program discussed in the previous section
is a response to a very real need: the need for students to be taugnt communication
gkills. an important | fe skill. The TARGET program fulfills this need at a variety
of levels, and practicully it can be implemented without specialization in the
connugication field. But, we aiso must realize that communication skills can be
taught in a single, independent class. The TARGET program cdoes not reject the need

for concentrated training of students in the conmunication skills through an




independent course. In fact, the TARGET: COMMUNICATION SKILLS PROGRAﬁ can be
utilized as an ideal support program for an independent clas{.

It would be of tremendous value to have an independent course available to
students at all levels that concentrated on the teaching of communication skills.
The advantages of such a program are numerous. First, a teacher in the TARGET
program does not, nor are they expectied to, have the expertise in the comnunication
field, this is one of the advantages of the program for schools or districts that
cannot afford the time or money to adopt an ina;pcndcnt program or those that choose -
to integrate conmunication skills throughout the subjects. But there are also
advantages to having someone with extensive training to provide the students with a
solic grounding in the communication skills and to convince them of the need to learn
these skills,

The TARGET progran provides excellent application of communication skills and a
new perspective on the subject matter but students could also benefit oreatly fron
wore indepth training in this area. Second, since this is a }ife skill it could only
benefit students more to have a single class and then reinforcement through all other
classes. Many times at the Junior high level it is not enough to teach a student an
important skill in a one shot lc;son. The retention rate requires that this be
reinforced in any way possible. Therefore, the tcichinq of communication skills in a
single class devoted to the development and recognition of these skills, $ollowed by
reinforcement through the TARGET program would aide their retention of the material.
Hopefully this would also reinforce the practical uses of communication skills,
Unfortunately not every school or school district can afford to make the committment
in terns of instructional time or budget, but the important thing is that some can.

This section of the paper is devoted to the educators who find themselves in
the situation of teaching a communication skills class. It takes a practical look at
the needs of the junior high student. Through an analysis of these needs we as

teachers (whether we teach cumunication skills presently or not) can better




understand how these needs can be met through an independent class. An outiine of a
semester class devoted soley to comaunication skills with the specific needs in mind

Is provided in the aprendix,

i i dent’s Vi m i Law of the
Playground

The junior high student, as many teachers would agree, is a unique being. Th!;
are caught in that awkward age batween childhood and young adulthood. Their view of
Comnunication skiils is unique for much the same reasons. The junior high student is
in a phase where develiopment of these skills are extremely inportant. Examining
comunication skills as they exist and realizing where they need to grow can be of
great advantage for the junior high teacher by helping to determine a practical
approach for the improvement of those skills.

The basic junior high student views communication in terms we will refer to as
*The Law of the Playground.® This view goes back to elementary school .

Conmunication as a skill has not yet developed, they view Communication as something
that is just there, not sonething they can learn to use. Communication is taken for
granted by most students at this tevel. It can be characterized by what poci on in
the playground setting. Communication is not a reason giving process. When Johnny
and Mary get into a fight over who gets to play with the Kickball, the argument is
either solved by force i.e.y Johnny taking the Kickball from Mary, or by an appeal to
a higher authority i.0.y the teacher. Johnny and Mary have not yet learned how to
*talk things out.® The idea of “talking things out® s sonething we as teachers
would be helping them to learn.

The view of communication skills in terms of the "Law of the Plavground® can be
broken down into three pasic charactcris}ics that can describe the student’s view of
comnunication: Communication as self-centered rather than communal, communication as

Passive cather than active, and finally communication as coercive rather than




persuasive. An understanding of these characteristics can give use a practical basis

for developing a communication skills class.

Communication as self-centered

The junior high students’ view of communication is very *me® centered. There is
littie realization of another point of view. The studen? expects you to talk to
Qnly them, they expect yoy to remember every detail about what they toid
you yesterday, they interrupt others when 3hey have something important to say.
All these exanples identify communication as self centered.

These characteristics are not desirable for an effective communicator.
Therefore we as teachers should try to teach students that communication is a very
community oriented process. UWe can teach then things like empathy. audience analysis
and other effective conversation skills. Conmunication skills should be used to shar
information with others. They should be used with a concern and awareness of the

audience. Any lessons in interpersonal and group communication would help build this

skill,

Communication as an Active Process

Junior high students view communication as something that is fun: it’s
entertainment. Communication is used to socialize with friends in the halluwars
Detween classes, it is taken for granted in many respects. Communication to these
students is a pas?ivc process, not much needs to be done nn their part. Students
have not vet realized that cen;unication skills are tools that are functiona', and

’

that it should be a active process. A1l too many times the Junior high student gits
in class, absorbs the information, but then doesn’t use the proper skills to process
it. Communication follows the ‘sponge theory,® it is a nonparticipatory process where

they sit, the teacher talks, then they write it down and there it ends.

Many communication sKills can be taught to help the student view communication
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as a functional, active process. The questioning technigues ysed in interviewing can
be helpful in the classroom. along with effective listening skills to help the
student become an active participant in the comunication process. The public
speaking that is a form of communication skill can help the student learn to present
ideas clearly and effectively so they can express them elves efficiently. Students
should learn that communication ic a tool that they can use to oblain information,
further their understanding and learning and effectively express their own ideas. Ue

as teachers should be helping students achicve these goals,

Commuynication as Coercive

Many times the communication process for junior high studente is a very coercive
one. If they can’t get things the way they want they may resort to force and take
what they want, or they may appeal to a higher authority. The student believes that
in order to get what they want they must force others to give in. They do not yet
realize that communication skills can be used to persuade others so they can get what
they want. Persuasion is a much more sucially acceptable method of obtaining things
rather than tattling or fighting. Persuasion can also be more effective in that it
may have the same result but with no i1l will on %he part of the other person.,

Comaunication skills such as the art of persuasion can help the Junior high
student realize that there are more socially acceptzble ways of getting what they
want. Through the proper use of language and motivation communication can become a

persuasive process rather than a coercive one.

The Law o the Conmynity
Hopefully, an independent communication skills course can teach students that

communication is more than just what went on at the elementary school playground.
[ 4

Communication is a comuunity oriented process. It is a process uf reason giving,

-

sharing, concern for others and an active, cooperative tool that can help them get

11




along better”in society. Co aunication should follow the °*Law of the Comaun:ty®
rather than the “Law of the Plarground.® An cutline of a basic communication ski'ls
course that follows these three theories is outlineu in the appendix.

Teaching communication skills in the junior high school, i‘ it is to be
effective, should evolve around the ideas that are important for students at this
level to learn if they are to become an active member of society. Practically, we
need to teach junior high students the skills that will help them the most. This can
be done in the two methods we outline in this paper. First, commu cation skills can
be taught in an independent class to provide the the indepth knowledge and reasoning
needed to practice them in other areas. Second, z program such as TQRGET:
COMMUNICATION SKILLS is an invaluable or2 to teach communication skills in either an
independent setting, because it provides the necessary écin#qrccncnt for skills
learned, or as a sinqgle program because it providss students with the opporturity to
develop their ability indhe area of communication skills.

When we speak of ‘communication skills® your response need not be one of fear
but instead should be one of excitement because you can provide Your students w:th

the necessary experience they need in the communication skills area in a waYy th.t

$its Yyour own teaching style. .

IR, AR ¢ 5 e o o
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DISTRICT GOALS SUPPORTED BY THE TARGET:COMMUNICATION SKILLS PROGRAM

LINCOLR PUSLIC SCHOOLS GOALS:

To the cegree they are able, all students should:

1. Think logically, objecrively and creatively.
evaluate information as the basis for muking decisions.

Acquire, analyze, and -

2. Communicate effectively by reading, writing, speaking, observing and
listaning. :

3. Understand and use basic mathematics.

4. Understand and use basic scientific and technological knowledge and
processes.

5. Know about human beings, their en;ironments and their achievements,
past and present.

6. Understand and follow practices agsaciated with good health,

7. Find satisfaction in eesthetic exoression,

8. Develop habits; attitudes and values helpful to themselves and
others.

9. Respect and have confidence in themselves,

10. Establish and maintain positive relationships with others.

- -

PROGRAM SUPPORT FOR OISTRICT GOALS: )

The communication skills program provides students in all classes,
{e.9., mathematics and science, as well as English) with opportunity
<0 achieve thz d!.trict goals highlighr~ ve, in these ways:

DISTRICT GOAL (: Communication skil® . .~ age students to develop
Togic and analysis in a variety of sit...iuns, such as objectively
sresenting ideas and information to others. In order to present that
information, students learn ¢o differentiate between facts and
ofinions., Communic> .ion skills also help students gairn self-knowledge

1/5
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Jna the ability to creatively express themselves. Communication skills
promote active participation in the teaching-learning process. Students'
thinking and decision-making abilities are enhznced when they are
encouraged to acquire, analyze, and evaluate information which they have
in order to present facts, information, and feelings in small groups, on
3 ore-to-one basis, or to an entire class.

DISTRICT GOAL 2: A communication skills program encourages students tc
read about, observe, and 1isten to others and the world around them.
When speaking is involved, students 1earn that reading, observing, and
1istening help them gain information to share with others. In addition,
they learn that reading aloud and speaking need to be accomplished
effectively. The communication skills orogram is the basis for learning
to be effective when reading aloud, observing, listening, speaking and
writing, for carry-over from speaking to writing is great.

DISTRICT GOAL 7: Communication skills programs enhance the study of
literature, drama, art, dance, and other forms of aesthetic expression.
Oral readine, readers’ theatre, role-playing and creative dramatics

are a1l a part of the comunication skills utilized in activities and
methods in the nvcyram, a1l of which support both the literature program
goals and the communication skills goals, and which support aesthetic
expression in other mediums as well,

DISTRICT GOAL 8: Many of the activities and techniques in the communi-
cation skilTs program help students develop reading hatits, research
skills, open attitudes towards others who are "different” from them
(e.9., in cultures, backgrounds, values, practices, religions). Communi-
cation skills provide the tools of critical! thinking, analysis, role-
playing, and re-creating persons and events for discussion purposes, for
helping students to distinguish among a variety of values.

DISTRICT GOAL 9: The study of communication enables students to gain
nowledge about themselves and others. As students gain information
dbout themselves, they gain self-confidence. Gaining self-confidence

| helps students learn seif-respect, and enables them to gain the respect
and confidence of others as well.

DISTRICT GOAL 10: One of the major parts of the communication skills pro-
gram is learning how to gatn and build rel.tionships with others, and then
learn to maintain those relationships. Students learn how to get along
with others, how to ask questions, when to ask questions, how to take
turns in the communication situation, and how to solve conflicts and
problems in group situations. .




CURRICULUM
GUIDE SUPPORT:

A

TARGET: WRITING

BEST COPY AVAILABLE

ENGLISH

Graduation Requirements

Learnings

TARGET: SPELLING

Wrile 11 rev-ord uuormanon for OwWn use (CHpy accuralely,
and recurd relevant, complete information).
(Suppurting Goal #2)

Write to urganize and convey iactual knowiedge
{recurd o sequence of events. charactenstics of a
person. place or thing, and information approprate to
a task) (Supporting Goal %2)

Write 1 give directions (write clear and compiete

TARGET:

COMMUNICATION
SKILLS

3 directions). (Supporting Goal #2)

Spell the d'strict 1,000 word spelling list correctly .
4 (Suppornng Goal #2)

Spell accurately n writing, when using references.
S (Supporting Gaol 52)

O 0 I

Use words and! pronunciation appropriate for
situation. (Supporting Goal 32V

Identify main ideas in messages. (Supporur.g Goal *2),

Express ideas and gve directions clearly. concisely
and accurately (Supporting Goal #2)

Ask and answer questions 2icurately and effectively
to gve and get informanor.. (Supporting Goal #2)

L
'TARGET:
LITERATURE 10

Respond 1o wnitten and visual literature iknow what,
when, where. and who). (Supporting Goal %2)

) 11 Comniunk:ate to convince others.

i 12 Commuricate to give ‘orm to expenence.

:! . Organize messages so athers can understand them.

L 13 tSupporung Goal 52)

;3 Revogiuse wiven another does not understand one's
14 Mwssage tSupparting Goar 32)

Expiaes eclings 1 others appropriateiy. tSupporting

15 Guoul 3

L

! Piloted m 1978, implemenied in 1970
2 Ploied 1 1081, implemented in 1987




Program Model, TARGET: COMMUNICATION SKILLS
K-12, Lincoln Public Schools

CONTENT SPEAKING OBSERVING LISTENING NOgXEEgAL NE

COMPONENT
TUINKING
SKILLS

Some Classroom Applications: : Interpersonal

Discussion: Oral interpretaticn: Media: : Communication: Public Speaking:
Agenda selling " ealive dramatics Evaluation Building and Basic speech

Conllici resolution Reading aloud . Response maintaining Deliate

Groun roles Role-playing relationships One-lo-many speaking
Leadership Storylelling Conlct resolution

Role playing . Prolecling one's rights




Classnoom Assessment 7-9
ACHIEVEMENT INDICATORS )

I. Communication Codes (speaking and urderstanding spoken English)
A. Listen effectively to spoken English.

I. Student follows directions with at Least 75% accuracy.
2. Student does not continually nequest the same information.
3. Student canries out tasks with a high degnee of progiciency.

B. Use wonds, prorunniation, and ghamman appropriate fon situation.

Student's fanguage use is appropriate to the audience and situation.
Student uses pronunciation appropriate to the audience and situation.
Student uses grammar in an accepiable manner, accornding to the
dituation.

Student uses vocabulary which teachers and peers can neadily understand.
Student uses fLanguage 4in an inoffensive manner which does not

alienate teacherns on peens.

W N -
- . L]
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C. Use nonverbal s.igns appropriate fon the situation.

. Student expresses feelings nonverbally.
2. Student expresses thoughts and feelings both verbally and nonverbally;
both messages are consistent with each othen.

3. Student uses appropriate eye contact when talking with the teacher on
other students.

4. Student has facial expressions which enhance the verbal message when
presenting a speech, neport, or neading.

D. Use voice effectively .

1. Student nealizes and uses his/her voice in a manner which is
acceptable to the situation (i.e., does not "scream" answers on
qaestions in the claasroom).

2. Student uses adequate volume to be heard when asking a question on
making a presentation.

3. Student uses variety in speaking (does not use same pitch, volume,
or rate for every verbal nesponse).

Ii. Onal Message “rafuation (using standards of appraisal to make judgments about
messages on x .eur effects)

A. Tdentify the main .ideas in messages.

I. Student identifies the task to be performed when given onal
Anstwetions .

2. Student identifies main ideas when taking Lecture notes on Listening o
a broadeast.

3. Student identifies cnitical issues in factual and in opinionated
messages.

4. Student identifies key points of messages.

B. Distinguished facts gron opinions.

1. Student detenmines the assigmment she/he (& expected to complete.
2. Student tells the difference between assertions of o n and
-Atatements of fact gn questioned about the wo L class.

Q 3/3
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Classroom Assessment 7-9

Student notes that when a speaker says, "1 think..." the statement
44 one's opdinion.

Student necognizes that when a speaker says, "The Secretary cf State,
Alexander Haig, says that our intelligence neports a build-up of

Soviet trhoops in Inan," the speaker is quoting someone who it using
factual material.

Distinguish  between informative and persuasive messages.

1. Student distinouishes between {act and opinion when discussing
a movie seview nead in class.

2. Student determines propaganda techniques used in nadio/television
commercials .

3. Student compares his/her own standards and definitions of quality
with objective standards, and explains the difference.

Recognize when another does not understand one's message.

1. Student recognizes when another does not understand a message and
makes adjustments in the message (i.e., clanifies, nefines, nestates,
adapts, changes, gives examples, makes analogies, swmmarizes).
Student assesses nonverbal ﬂeedinck on messages of Listenerns and
adjusts accordingly (speaks Louder, nestones, clarifies, ete.).
Student necognizes when someone is troubled by wond choices on ideas
stated in one's messages.

Student necognizes when someone does not understand a nequest.
Student necognizes when someone is unable to follow directions she/he
kas given.

Basic Speech Communication Skills (selecting and arranging message elements)
A, Express ddeas clearly and concisely.

1. Student gives oral neports which provide adequate information §on
teacher and class,

2. Student explains how and where she/he obtained the information fon
an onal neport on nesearch/Librany assignment.

3. Student explains the gist of the assignment given the previous day.

B. Express and defend with evidence a point of view.

1. Student defends his/her choice of personal characteristics nequined
0f a Leader/group member, ete., in a class activity, by presenting
the neasons which Led to those choices.

Student defends his/her choice of a book to be nead as an out-of-class
project by explaining how it meets the assignment.

Student explains and defends a nequest fon additional time to wonk

on an assiarment/profect, on whatever.

C. Onganize (onder) messages so0 others can understand them.

1. Student uses a chronological (time) onder whem explaining the sequence
of steps taken to complete an assigmnment.

2. Student explains the various topical areas covered in a Lesson, such
as histony on English.

3. Student explains how the newspaper 4is fLaid out, acconding to the
dmpontance, usual Location, and topic areas.
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CLassnoom Assessment 7-9

Ask questions to obtain .inform:.tion.

,o
2.
3.

Student asks questions which will help him/her g4ind additional sources
gon a project.

Student asks questions which will help him/her gain a clearen unden-
slanding of the grading criteria on an assignment.

Student asks questions in a simubated interview which nequire more
than "yes" on "no" answens.

Answer questions effectively.

Studen: answers questions which nequire expfanation and development
with adequate infonmation.

Student answers questions which nequire descrintion with adequate
information about behavions and events she/he has observed.

Student answers the questions which are asked, providing all
necesdsary information, whether the answer required {8 a simple
"yes" on "no" on one which requires cmplification.

Give concise and accurate dinections.

Student §ully and completely describes events.

Student provides comptete, accurate directions §rom the school to
some other well-known Location .in the community.

Student provides directions or an a.c,téviiz about which she/he knows
An such a way that the class can follow the directions and complete
that activity.

Summarnize messages.

1.
2.

3.

Student summarizes instructions for a project upon which he/she has
been working.

Student summarizes the qualifications for a school office on
responsibility in which many students are interested (what is
involved i being a member of the student councif, for example).
Student summarizes what has happened s0 fan in the unit cwuently
being studied.

Human Refations (building and maintaining personal nelationships and nesolving

Descnibe another's viewpoint,

,o
2.

4

3.

Student expresses feelings of characters in books, §ikms, on tele-
vision shows.

Student describes the viewpoint of another, with whom she/he is not
Ain complete agreement,

Student explains the opinions of a movie neviewen who did not Like
a movie,

Describe differences in opinion.

,.
2.
3.

Student describes the differences between his/hen viewpodint and that
of anothenx.

Student explains how two characters differ about the necesdarny course
of action in a novel.

Student explains the conflict of opinion in a television program
wiich wns recommended for out-of-class viewing.

8/5
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Classroom Assessment 7-9

Express feelings to others.

1.
2.
3.

Student expresses feelings such as anger in a manner appropriate
2o the person(s) and situation.

Student tells others how she/he feels about an idea on event, ond
why those feelings exist.

Student appropriately expresses his/her feelings of approvatl/
disapproval about group behavion.

Perform social nituals.

1.

Av-.

3.

Sg:dent requests appointments with teachens, counselons, and
othens.

Student effectively initintes and concludes Aintenviews and phone
calls.
Student presents ideas in meetings and informal gatherings.




SEMESTER COURSE OULTLINE

1. Interpersonal Communization
A. Listening
B. Perception

C. Interviewing

11. Broup Communication
A. Menmbership
8. Leadership
C. Process
D. Preparation
E. Participation

F. Perception

111, Public Speaking
A. Speech Writing
1. Outlining
2. Parts of speech
B. Delivery ‘
C. Demonstration speech

D. Informative speech

<. Persuasive speech
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