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ABSTRACT

English language instruction, which is considered
very important in Japan, is offered in 90 percent of all secondary
schools and is studied by almost all students, even though it is an
elective gsubject. English is congidered a cultural and commercial
link with the western world and has been taught in Japan since the
mid-ninetesenth century. Nost college students use English as their
required foreign language, and hundreds of thousands of Japanese
people study English through private language schools, company
courses, ard radio and television instruction. Most elementary
schools, which are municipally controlled, do not provide foreign
languagé instruction, but some elementary school students learn
English through private schools as early preparation for academic
competition. Most students begin English instruction in junior high
school, at age twelve. Very few alternative languages are offered.
Junior high and high school courses, which are rigidly controlled,
provide preparation for university entrance examinations. Private
high schools offer more class hours of English than do public
schools. Collece entrance examinations often contain gubstantial
English portions. Universities generally require two foreign
languages, with English the most popular. English teacher education
emphasizes traditional curricula, not teaching methodology or
language proficiency. (MSE)
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N~ The purpose of this paper is to introduce English educatron in Japan to meople“
w0 from other countries. » Tl AN e oo
SO ntroduction Sl R
o English education is considered Very lmportant in: Japan. Eﬁ‘ghsh ls offered in - e
8 more than 99% of all junior highs and. high: schools (Hoshiyama: 104) andﬁalmosva.l Lo

students take it, even though it is an eléctive subject (Kurnabe‘ 128—129) Fo?éign ce T
language study is required for many university: degrees, arid"-most” students" take PN
English. In addition, hundreds of thousands- of Japanese study Enghsh at pnvate ) e
English conversation schools or in Enghsh courses-offered by- their: compames. o Both
radio and television offer English courses for drfferent levels of abrhty, and hundreds
of thousands of Japanese people study Enghsh in this way.»*¢ . : e ?’ NAARRONOE B RS
Why do the Japanese study English? There are'a’ number» of reasons. RO
One of the original reasons that the Japanese hadfor studying, forergn language
—and one that has continued to be important—was to’ learn’ from»the ‘outside worldz
In last half of the 19th century, the Japanese people- drscovered that ithey ‘were, far
behind Western countries in many areas. - In' order-to learn about Weste'n Countries, .
their economies, systems of government, technology, etc., the'Japanese Tieeded ' to «
learn the languages of Western countries, particularly English, Frenchiand German.
Since Japanese is used very little outside of. Japan;! other languages. partreularly !
English, continue to be the means by which Japan learns’ frorn and ‘about other. = .-
countries. " A S 7 -
In more recent years, the Japanese have also felt - the necessrty to ‘express .
themselves to the outside world, to explain Japanése. culture, ways' of: thmkmg, and oA
positions on various issues to cther people (HlsanO' 6). -As an mcreasmg number of
Japanese people go abroad, it is useful for them to" be able*to express th’emselves to
people from other countries. Because Enghsh“ls beconinng the mdin’ mtematxonal
language, it is natural that the Japanese would choose Englr‘h as™’ the '*forel.gn
language with which to communicate -« with other people. 'Phé close .postwar
relationship between Japan dnd -the US has. also mfluenced the "choice of Enghsh
For Japanese people, Enghsh is also a way tof’leam aboiit other ‘cultures: Slnce
Japan is a relatively homogeneous country,*rt is especrally*i’rﬁportant for the Japanese
to learn about various cultures, and the waysfof lmnk and ways ‘of - thmkmg of other



people. Doing so allows the Japanese to look at the world.in'new ways (Hisano: 7).
Studying English and the cultures of English-speaking people also gives
Japanese people a greaier insight into their own language and culture. .. .-

o

The History ‘of English Education in Japan Mg e
English was fust taught in Japan following the br1ef stop at Nagasakr of a
British ship in 1808: " Since the Japanese found that they-could nét commuinicate “at

all with the sailors from that ship, the Tokiugawa- governiment® ’drdé'réd ‘the -

interpreters to add the study of Enghsh to their study of Dutch, French and
Russian. The first English-teacher in Japan was a Dutchman who probably dxd not
know much English himseif (Omura: 91-93). - . BEEEEEER IR X O

In 1853, after about three hundred . years of restricted. contact -with other.‘, L
countries, Japan was forced' to open; by the Amencans, and-the studyuof English

began in earnest. Two major methods ernerged early in; theohnstory of : Enghsh
teaching in_Japan. One emphasized ccriect. pronunc)atron as well as meamng..and
the other emphasized meaning and. not.. pronuncxatzon or« syntax. . It- was observed

that students who learsed by the second method seemed, to.haye. better comprehen:
sion, while students who had leamed by the first: method were,compared to “reading .
machines” with correct . pronunciation: but wrth lrttle,tunderstandlng of swhat ‘they"

were reading (Omura: 94-95).. . ., .. gl 2T vy B e
In the 1890’s, a system. of language teachr gswasrestabhshed Englrsh the ?mam

foreign language, was compulsory in., the ermddle and.. hrgher secondary schools; _'

French and German were offered ,in lughergschools as. second iorexgn ‘languages.
Language study was closely assocjated thh Westermzatlona, Englrsh +Was mostly
taught by native English speakers; mcludrng many Chnstran~m;ssronanes, Englrsh*
medium classes were held .at institutions of hrgher alearnrﬁg. and most .gtextbooks
came from the U.S. .“Many ‘students thh; augood command_,of Enghsh were

produced during;this time. In, the early.: 1900' \ forergn‘ textsuand teachers ‘were

gradually replaced. by Japanese .ones. - Japanese scholars who had,rstudred abroad

become influential in the field of Englrsh educatron Some of therr rdeas,,seem :‘lr

amazingly up-to-date. For example. Kanda Narbu radvocated .use of the. target
language as much as possible in.the classroom, exclusron -or reduction of translation,
extensive teaching of the target: cylture,-and mductrye\learmng of grammar, - De.,prte

Kanda, however, Englrsh .became;: pnmarrly,;a sub;ectnof academrc ‘study, mamly L

learned for, the purpose. of readmg gvntten texts. rnstead of as..a, means,. of;,.‘ -

communication. e Y T

2 ,-,,l; h Ll

. In 1921, Harold E .Palmer, .a'nv Epghsh tlmgunst and specralrst dn, language
teachrng was invited to Japan as an, advrsor to, theermstry, of Educatron (Monbu-

sho). He advocated the Oralmand Dlrect Methodsw yHlS rmethods ,wergﬁ used in

various parts of Japan, and pbtamed gcud -resu

ts Unfortunately. .;they\requrred K

command of Engllsh far beyond that ol,most Japanese teachersroia Englrsh and so‘{,
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never came into general use. ‘ :

Shortly before and'during World War I, the. study of Enghsh was drscouraged
because it was the “enemy language”. However:; this policy was reversed after. the
war. The school system was reorganized. so- that at :present. there-are six years of
elementary school, three years of junior:high schoo‘. three years: of high school,. and
tour years of college. Education is compulsory only throtigh -the . thrrd :year of ' juniof
high school, but 24% of all Japanese junior - high ' school graduates go:on to high
schocl (Nihon Kyoiku Nenkan Kanko linkai: 81). Foreign': ‘Janguages’ are offéred-as
electives in the junior and senior high schools, and- the :most frequently offered .
foreign language is English. - R 17 SN S L
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English in Elementary Schools T L

Thore are three types of elementary schools in* Japan—-—mﬁnrcrpa] prrvate anu
those attached to national universities. More than 9936 of the elementary schools in
Japan are of the first type. They: are ngrdly controllezl by the Mrnrstry of
Education, and their curricula do not include forergn languages.. Some of the pnvate
and university-associated elementary schools’ provrde English cbur’sés, so fewer than
1% of the elementary schools in Japan offer English’ (Nogamr 112) Half of these
are in the Tokyo and Osaka metropolitan areas (Nogamr. 149) Some of these offer
English as part of the regular curriculum; others only offer 1t occasronally as' an
extra-curricular activity. English classes at the elementary level tend to emphdsrze
oral /aural English rather than readnng. and a few of ‘them even have language
laboratories. ' e AT e

Some elementary-level students study Enghsh at Jukus—-prrvate cram” schools
that offer private tutoring in various subJects. The” purpose of - man’y Jukus‘ is to
prepare students for entrance examinations to secondary schools and umversrtres. Tn
the Tokyo area, thirty percent of the elementary students aftend Jukus (thon
Kodomo o Mamoru Kai: 228), though not all of them udy Enghsh

H

English in Junior High Schools

Most Japanese students start studying Enghsh when they enter Jumor hrgh
school at age twelve. The Ministry of Eoucatron does not requrre Enghsh in
Japanese public secondary schools though some mdrvrdual prrvate schools rnay
require it. However, due to the fact that Enghsh is" an rmportant factor—-often a
decisive one—on high school and umversrty entrarce examrnatrons, almost all’ j junior
high school students take English (Kumabe. 124 '125), arthough it is’ techmcally an
elective. Very few junior high schools" offer any alternativée to Englishi, “and" >most
students do not realize that it is,"in fact, an elective. - In‘addition to studymg English _
at school, many students attend jukus.” ‘In- the- ‘TFokyo ‘area;’ 75% of: the' junior high'
students attend them (Nihon ’Kodomo o Mamoru Kar. 228). - Almost -all* Jumor hrgh
students who attend jukus study English.. vz <700 0 o =

Public schools could offer’ up to frve hours pér-week .of Enghsh untll 1981 when




the number of hours was reduced to three. The content of the English courses
offered in public junior high schools is dictated by the"Ministry “of Educatrons
Course of Study ‘(Shido Yoryo). - ‘According to the Course of - Study, the- purpose ‘of-
English education is to give:students a: practrcal command ‘of: -written and: spoken
English and to :promote - ‘understanding of the cultural and -social - b'ackgroun‘ds of.
English-speaking people (Kimizuka:: :22). The ‘Course- of Study *’prescnbes ‘both
minimum and maximum standards -regarding what.. sounds sentence patterns,
vocabulary, and grammatical categories . are: to: be taught m ‘junjer’ hrgh Enghsh
classes each year. For example, a list of 490 words must ‘be: taught and up to-1 050
words can be taught in junior high school. “The Course of‘fStudy« B¢ drctates
which aspects of culture, geography, lnstory, lrterature, and 50, on,“ snsuld be.
included. It also supplres specific activities for developmg, drfferentisktlls (lmura.
137). P S e e e R

The textbooks used in Juruor hrgh Enghsh classes must be approved by the,» .
Ministry according to strict gurdehnes set down by xt. "y Draft coprest.of proposedt
junior high textbooks are examrned by Mrmstry offrcrals and ., outsrde,,experts.\
mostly school teachers and unwersrty professors, to see whether the texts conform
to the gurdelrnes. Textbooks for j Junror hrgh schools are chosen by a drstnct Board

prefectural Board of Educatron.* lndnvrdual teachers,,ln publrc Jumor”hrgh schoolsJ ,
have no control oyer the texts used in theu' classes. There are: only ﬁve dnfferent; )
junior high school textbooks used | m publrc schools, with one of them. New Horzzon. 5

too much cmphasrs on followmg the gurdelrnss of the Mrmstry of Educatron
regarding grammar and not_ enough on mterestrng content (Imura° 139) -
English taught in junior }ugh school is partrcularly important, For _most;
students, this is thelr ftrst formal educatron in, Englrsh. and it is’ unportant that they.
make a good begmmng However, junior hngh school teachers are, as a rule, less
well qualified than high school teachers (Kumabe° l3l).ﬁ Also, classes are large, wrth
forty to forty-five students rn each class. Many students start studyrng Englrsh in
junior high school with eager antrcrpatron, but due to the emphasrs on memonzatron _
and learnmg about Englrsh rather than usrng Enghsh for the purpose of commumca— :
tion, many soon lose mterest -

PR TR P T

Senior High School Engllsh Educatlon. RN . Lt
Like junior high, school Enghsh classes, seruor hrgh school classes are controlled
by the guidelines in the Mrmstry of Education’s Course of Study The goals» hstedun
the Course of Study-also apply to. hngh school courses, *;-As m~1unror lugh scllools
the content of courses—the: vocabulary, grammatrcal rtems, etc.— are«prescnbed for--

each level. A maximum of 1,900 new .words may. be ‘introduced (Monbusho°

130-134), so a high school graduate has usually learned almost ’three thousand words




while in secondary school. oo Co ¥ .
The content of high school courses is heavily: 1nfluenced by-the content of -
university entrance examinations. Students often’ are -only rnotrvated“to study
aspects of English that will be- helpful on university entrance exanunatrons~thus'
pressing high school teachers to prepare students for them. - - == il
Most public high schools offer four to six hours of Enghsh per ~week Englrsh S
I, which studénts take diiring theis first' year of- high school, is an extenéxon of‘;unror -
high schoal English. (Unfortunately, there i is a gap between ‘the level- of Englisn- l!’r'“
the third year of junior high school anid'that’ of the- “first: “year of : lugh scL‘rol ye
English I is offered during the second and- third-, years of hngh school:‘ It’ﬂs

3

supplemented by English 1A (speakmg). unghsh llB (readmg) and” Englrsh nc/ S
(writing). ¥ v > Le D

a

oF after
school or during vacsations to. help prepare ‘studénts for umversnty entrancw’feXams‘ ;
Students may attend Enghsh classes at jukus or may have 'a*pnvate tutor. ,’In the, -
Tokyo area, thirty-three percent of the high school’ students attend Jukus (thon :
Kodomo o Mamoru Kai: 228) where most of them study"Engllsh “4'7"»‘ i .
The typical high school English ‘class is based on“ textbook emphasmng%j
reading and grammar, often with a supplementary: reader and/or grammar- text.
Like junior high textbooks, they must be approved by the"Mrmstry of ﬁducatxon. 3
In the case of high school textbooks, the texts are chosen by the school rather than -
at the district level. Still, individual, -teachers do not. choose the textbooks for their -
own classes. Students prepare for. a class in advance by wntmg Japanese ;

2

\7 .

resulting translation of a paragraph or lesson The teacher reads a model or correcti
translation. Much of the class may be. .spent dlscuss-ng diffi cult grammatical. pornts,
The teacher also models reading aloud the .English versxon of - the ,resson, and
studeris repeat after the teacher (Hrsano 14-15) Y | .

For grammar classes, the textbook:is divided into grammatrcal categorres Each
category is accompanied by examples, explanatrons..and exercises. ,

Composition classes consist of translatron of . Japanese into Engllsh not free ]
writing. The Japapese is usually.in short sentences, unconnected in- content., ‘

The number of teachers who: are  woiking to . improve- hlgh school Englrsh,,
classes is increasing. Gradually, more * ‘teachers are emphasrzmg the cornmunrcatrve N
aspects of English, teaching .about other cultures, makrng uses of . audro-vrsual
equipment, and so.on... . '. - " N R

Private schools often have more bours of Enghsh per week than do ,publxc -
schools. They typically offer five to six hours of readmg and .grammar -and. one, to . “
two hours of conversation. . | . . P L T ¥l e :



University Entrance Examinations : o -
University entrance examinations usually include sectlons on translatlon from
English into Japanese .and visa versa,. reading passages with questions. on . the
coatent, and items where students must.choose the correct words. to fill in .the
blanks, to test knowledge of . grammar, as well -as questions. .cn. sometimes
hair-splitting points of prescriptive grammar. Some questions are ;50 dxfﬁcultaetucky
or, archaic that even native A English speakers -have, dnfflculty. answenng them -
(Ogasawara. 92). The entrance examinations.do_not. }emphaszze Enghsh as, it is
actually used but rather “grammar book Enghsh Most .examinations do not requu-e
performance in English. Even translation items .put. emphasns on; understandmg of
the nuances of Japanese grammar rather than on the ablhty to express oneself \in
English (Kumabe. 126). Very few entrance examinations mclude sechons that test
students’ ability in aural Englxsh In, general, - entrance exammatgon requnre much .
knowledge about the language, but offer, little - or. no opportumty tq zdemonstrate o
ability to perform in English. . . . "o gl et D S s ketal o
There are two types of - entrance exammatlons.m_cOne is-a umform quahfymg' L
exam (Kyotsuu Ichiji Shiken),: admlmstered .nationally. and used by many, natlonal
universities- and some. other public universities. . In addltlon, schocls us¢ their own
independently -generated and admlmstered eXams. . .. . L4 e oaowm
Tertiary Level English-Coursgs ™ = 7 «n "t 7w oos e T
Most four-year universities require- all students)to ‘take two forexgn 'lahguages
Non-Ernglish majors take a ininimum of eight to twelvi‘credits in’ the fnrst forelgn
language—usually Engllsh—-and four crednts‘*m ‘the: '*second-—usually ~French or’
German. Non-English majors in Jun.or colleges take two o four crednts of Enghsh
and English majors take 46 credlts in language and llterature A’s‘betWeen\ljlmlor‘
high and high school, there is a large ‘gap between‘the«level of Enghsh requu'ed‘ 1n
the third year of high schdol and the: fnrst~year of umversnty S Nl
More than 3,500 college textbooks ‘related-to Engllsh have been publlshed in .
Japan, with 150 more published each yeal*‘ Slxty-nlne percent of these aré readers,
and most of them contain only prose-—Engllsh or ‘Ameri¢an - novels or essays ~and
articles (Koike: 206), typically with notes’in Japanese Most do not have exercnses to
help students understand the” readmgs _Many: *teachers thoose * »thenr textbooks
according to their own mterests—— often hterature— rather than accordmg to the
students’ gbals and interests: > ¢ ¢ ¢ Pa mato o 5.’ LY BN
At the university level; most English classes are’ readmg classe::, "Many college*
English teachers are literature majors with little or no tralmng i EFL or apphed
linguistics.  Professors generally” as® studeats in the* readmg*’ class to? translate
sentences into Japanese, covefinig from one to nve pages of *tl’xe tethbok ‘in the' "
ninety-minute class period. Most textbooks contann essays ‘of prose S0 stlfdents do’
not have opportunities to develop strateg:es for deallng with other hterary ‘orms., ,




parttaryy ey

such as dialogues, newspaper articles, aavertisements, ; and: brochures (Kitao and
Kitao: 7). Studies of students’ reading ability show. that they- have particular
difficulties in dealing with these literary forms (Kitao and. Miyamoto, 1982: 164)..

As in high school, most composition classes do-not actually .require students .to
write compositions. The classes consist of trarislating Japanese passages into English
(KOlke 206) R I S D

Another problem that students have with- English .is . that they do -not- know
much about English-speaking- cultures. Since language .and . culture are.. closely
linked, a knowledge of the target culture is necessary for successful commumcatron,
but culture is taught neither extensrvely nor well i m Enghsh classes 1n Japan (K‘ltao.
1978: 153). PR

Many Japanese say that they can read Enghsh but they cannot speak 1t :
However, this statement often seems to be just wrshful thmlung Test results have
shown that the general English ablllty of Japanese is, rather poor (Takefuta.' '
What most Japanese students consnder readmg ls the frndmg ol a Japanese~- '
equivalent for each English word. . They knoW the meanmg of each ;V\(ord ;ﬂm .
Japanese and of the ]apanese sentence, but they do not understand how the
individual sentences fit together and whaz the meanmg of the passa,ge as ‘a whole rs
(Kitao, 1983: 7). -

One problem that college students have m readrng rs that they read slowly
usually only 50-100 words per minute (Krtao, 1983 7. Because a cepm amount of
speed is necessary in reading for comprehendmg the’ overall content (Krtao and
Miyamoto, 1983: 146), students often have dnfflculty understandmg the maln idea of
the passage under study. . o :

Teacher Training Programs " . :
English teachers are trained in universities of education - or in - umversxtxes with
teacher training courses. Teachers in junior and senior high schools are, required. to
have teaching certificates. National requirements for, the teaching certificate include
six credits in English linguistics, six in English’ literature,. two in -.composition and
conversatior., 16 credits in related subjects such as, American literature, and, fourteen
credits in professional courses, including educational psychology, - - methods,
educational principles, arid practice teachis: g (Torii 68-69). These requirements do
not emphasize teaching methods, practrce teaching: or, -performance i in English. For
example, methods classes in- teacher:tramlng~programs, in umversrtles are usually too
large to give students the opportunity;; to actually practice, using. the imethods that
they learn. Also, methods classes must cover&the -history ‘and theory, of English
teaching, the law as it relates'to English education, the. Course of Study, and so.on,
as well as methods, so not much time’ can -be spent studying- specrfnc techniques.
Student teachers rarely have the. opportunity to- practrce teach in more than a few
classes. The practice teaching -period: usually. only "lasts..two. to three ‘weeks,

v e S '
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including observation as well as practice.

Several times more graduates receive certificates than are eventually employed
as teachers. As the last step in becoming a teacher.in public schools, a graduate
who has received a teaching certificate must “also pass a prefectural or- municipal
employment examination. These examinations:also emphasize theoretical knowledge
rather than performance.

Ways of improving teacher training are frequently debated Recently, several
graduate schools in education have been started, offering training for future’ teachers
and opportunities for practicing teachers to supplement th:er educatrons

e

English in Private Longuage Schools g
Because high school and college classes are large, depend heavxly on translatron.
do not offer much opportum-.y to build skills in aural/oral Englrsh mclude students

of widely varying profrcrency, and have relatrvely few’ native Enghsh speakers as- .
teachers, private language schools are popular m Japan (Oura and "‘ada. 157) The -
aims of classes at these schools aré usually practrcal ‘They strecs rmprovmg T
students’ Enghsh proficiency and commumcatlon skrlls especrally rn mterpersonal ,

communication. They also emphasrze rncwmg the students knowledge of
English-speaking cuitures and making them “international persons (Itabashx 172)

In language schools, classes aie usually small, compared t3 those in hrgh schools
and colleges. Students are, in theory. placed accordmg to therr level of abrlrty in

English rather than their age or grade level although in practrcc classes may be .

combined so that students of drfferent levels are in the same class

Students attend language schools for a vanety of reasons. Some ‘eel that’ 1t -
will be useful on the job; others plan to use it while travehng abroad or ‘réceiving

foreign guests. For some students, studying English is largely a hobby. and others

see it as proof of intellectual attainment- (since people who can' understand. English”

are considered well educated) or a way. to iearn: more about other cultures, since
more emphasis i3 put on studying the cultures of English-speaking countries - in
language school classes than in high:school or college classes (Oura -and Tada: .158).

The format of classes in language -schools varies widely. Some emphasize S

mainly oral /aural skills. Others offer classu in the four skills, erther ‘together or in
different classes. Oral /aural classes are skill-based and’ commumcatron-onented
Reading classes in a language -school would be. likely to concentrate on extensive
reading, in contrast to the intensive reading and- translation generally found .in high
school or college reading:‘classes. Wntmg classes focus -on development of
structural patterns and idiomatic” expressrons in free writing rather than translatron
(Nozawa: 20-22). v

Teachers in language schools tend: to prefer EFL textbooks published- in the
U.S. or UK. or culture-oriented texts. - rThey usually avoid " the: works: of " literature
favored by college professors, preferring to give their students a_more up-to-date




exposure to English.

Language schools often have some sort of objective criteria for judging the
progress that their students make. For example, criteria for listening skills might be
60% comprehension of the news or more than fifty points on the listening section of
the TOEFL.

Because language schools emphasize the practxcal aspects of oral Enahsh and
teach about English speaking cultures, many of them have a varisty of teaching
media available for teachers, including tape recorders, language laboratones, films,
video tapes, and slides. Teachers use tape recorders most. frequently. Language
laboratories seem to be underused in many language schools, since some. teachers
feel that they are too complicated and difficult to.use -or that there is not:much
good software available for language teaching. Recently, some schools have obtained
computers, but they, too, tend to-be underused due to a lack of good: software -

" (Nozawa: 22).
Many native English speakers are hired as part- or full-time teachers in
language schools, mainly to teach aural/oral classes but also to teach composition
and other related skills (Nozawa: 24). \

Company. English Programs

In Japan, many companies either provide their employees with language classes
or send them to language schools. Since male Japanese employees usually stay with
the same company for their entire working life, Japanese companies spend a
relatively large amount of time and money on training them. When the need arises
for employees with a certain skill, Japanese companies train the employees that they
already have rather than hire new employees with that skill (Takubo: 75-76). Many
of these companies need employees with a higher proficiency in foreign langtiage,
mainly English, and in communicating with people from other dountries to carry on
business activities. On the other hand, some companies offer English classes merely
for the purpose of self-development.

The companies most likely to offer language programs to their employees'are
manufacturing companies (Kitao, 1984: 9). This is due to the fact that Japanese
manufacturing companies have been rapidly expanding their international activities,
and because their employees do not generally have much background in foreign
languages.

Company classes usually emphasize speaking English and comprehending spoken
English. Companies that who offer English classes seem to feel that oral/aural
skills are the most important for their employees. For this reason, most of the
teachers hired for company programs ate native English speakers.

Company programs fall into three major categones——m—company programs,
out-of-company programs, and study “abroad (Hashimoto and Lau: 75-76). Most
programs fall into the first two categories, the most common being in-company




programs. Most companies that offer these contract them out to independent
language institutes, which handie the administrative and technicel aspects of the
program, including hiring teachers, chocsing or developing:texts and materials, and
deciding on methods used. The person within the company who is responsible»'for
the language program is usually not a professional in the language education field. -
Some of these companies hold classes: during working. - hours. but more
normally, afterwards. A few companies-offer eatly morning classes; -: = > il
Some of the companies that offer English classes include proﬁcrency ztatxng as
part of the training program for the purpose of motivating employees or: ‘to select

employees for study abroad. A few of these companies ‘use..their..own “testing .- S 5
system, but most rely on such standard tests as STEP ELEC TOEFL TOEIC and ‘ -
the Michigan Test. SUNAT O R ETLe wan

Some companies send employees to outside language mswatec. Compames

that do this pay either ll or part of the fees for the language classes .In some , .
cases, the amount of aid depends on the employee's’ success in the course_":f )
Employees go to these classes during or after working hours.: .: wEL L T

Some companies send employees abroad specifically to- rmptove therr language L
proficiency. These employees are either trained in umversrtres orﬂn related‘

companies. Some of the companies that send. employees ovexseas for language

training require them to stay with the company for a specxfled period of time after - ,A
their return to Japan. Employees are sometimes. rewarded for successful completlon '

rrrrrrr

to use the janguage abilities developed abroad. \ ‘ Lodends
Company employees need more than: linguistic competence, $Some, Japanese
companies have begun to include an intercultural component to-help therr employees
learn to communicate with native English speakers on busmess and socxal levels
The intercultural component develops intercultural communication_skills and _gives
students a greater appreciation of their own cuiture (Takubo: 83- 84). . .
Due to space limitations, we have been able to,.discuss only a fe.w of the

aspects of English teaching in Yapan. However, ‘we hope that this paper,is. a -

helpful introduction to English educatlon in Japan for peopie from other countries.
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