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ADVOCACY CURRICULUM FOR 9-12
TOTAL CAREER DEVELOPMENT AND INDEPENDENT LIVING SKILLS
FOR HANDICAPPED STUDENTS

AUTHOR'S ABSTRACT

This report discusses a three year project conducted by
the American Coalition of Citizens with Disabilities, 1Inc.
(ACCD) to develop and field test "An Advozacy Curriculum (9-12)
for Total Career Development and Independent Living Skills for
Handicapped Students." The project, conducted from July, 1980
through June, 1983, was funded by the Division of Innovation
and Development, Special Education Programs, Office of Special
Education and Rehabilitative Services, U.S. Department of
Education.

The report provides an overview of how each objective of
the project was achieved. It also describes how members of the
disability community, administrators, and teachers, disabled
and nondisabled, contributed extensively to the development the
curriculum. As a result, the curriculum has been created by
individuals who are potential users.

The Appendices of the report include copies of the record
keeping and other forms used by teachers involved in field
testing the Advocacy Curriculum. Also enclosed is a copy of
the Advocacy Curriculum which includes a trainer's guide;
guidelines for adapting the curriculum; sample tests for tse
with the Advocacy Curriculum; a self-instructional module; and
other useful material.

There were three major components of this project. The
first year involved the development of the curriculum materials
and an inservice training package. During this period,
competencies needed by disabled students to gain access to the
various service systems were identified and materials to teach
those competencies were developed. The second phase and year
included the identification of field test sites and personnel.
During this stage, teachers at the test sites were trained to
implement the curriculum. During the third year, the Advocacy
Curriculum was field tested and final revisions made.

This report describes the multiphase process that was
utilized in order to produce a curriculum that was usable and
which prepared disabled students in grades 9-12 for the
transition from school to employment and the community.
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TNTRODUCTION

Research indicates that dependency among disabled people
is one factor in the inflation_problems in this country. Many
factors account for deper.dency among disabled individuals.
Lack of employment opportunities and training is one of the
most significant factors. The following statistics will
illustrate the point.

Employment

o] Only 40% of the adult disabled population is
employed as compared to 74% of the nondisabled
population (Levitan & Taggart, 1976);

o 85% of those disabled individuals employed earned
less than $7,000 per year, and 52% earned less
than $2,000 per year (Bowe, 1980);

o 50% of all U.S. residents who do nct participate
in the labor force are disabled (Bowe, 1980);

o] 76% of all disabled women are unemployed (Bowe,
1980).
Training
o In Fiscal Year 1978, handicapped individuals

represented only 2.1% of the total enrollments in
secondary vocational education programs and 1.7%
of the postsecondary enrollments (0Office for Civil
Richts, 1980);

o Fiscal Year 1978 enrollment data from the U.S.
Department of Lebor indicate that handicapped
youth represented less than 5% of the participants
in CETA Youth Programs (Jones, 1977).

It is apparent that some type of intervention is needed to

eliminate the burden caused by dependency and to replace it

with a plan that develops the potential of disabled citizens.
In 1980, the American Coalition of Citizens with

Disabilities, Inc. (ACCD) sought and received a grant to con-




duct a three-year project to develop, field test, and

disseminate an Advocacy Curriculum for grades 9-12. The pro-
ject, An Advocacy Curriculum for Total Career Development and
Independent Living Skills for Handicapped Students, was con-
ceived to develop the independent living and self-advocacy
skills of disabled secondary aged students. ACCD believes that
one way to eliminate dependency and develop the resources of
disabled individuals is to provide them with training on how to
gain access to the various systems. The systems that were
identified for the curriculum are: employment, transportation,
housing, education, recreation, and human and social servi.ces.
Access and use of all the systems are important for the
independence of an individual because of the interdependence of
one system on the other.

A structuvre is in place in American society to bring ibout
the independence and integration of all citizens into the
mainstream of society. Legislation exists that provides for
the inclusion and integration of disabled persons into all the
systems. The problem is that many disabled individuals are not
aware of that legislation and do not have the advocacy skills
needed to acquire the services they need.

ACCD receives thousands of phone calls and letters from
disabled irdividuals requesting information about services that
should be available to them. A review of the laterature
revealed that there are few projects or programs that exist to
teach advocacy skills and competencies to disabled individuals
prior to their departure from the public school system. It was

in recognition of a need for advocacy training for disabled

3




youth that ACCD proposed to develop the curriculum described in
this report.

The original proposal to the Department of Education did
not envision the comprehensiveness of the curriculum that was
subsequently designed and field tested. The core curriculum is
adaptable to a variety of settings and appropriate for students
with different disabilities. The primary objectives of the
project were the following:

o To develop and produce an advocacy curriculum for
handicapped students;

o] To develop an inservice training program and materials
to train various types of personnel to implement the
advocacy curriculum;

o To implement, field test, and evaluate tne advocacy
curriculum, teacher and student materials;

o To demonstrate that advocacy education will efficiently
contribute to the total career development and improve
the independent living skills of handicapped
individuals; and

o To develop and implement effective strategies for
optimum dissemination and utilization of the curriculum
and materials.
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METHODS AND PROCEDURES

Upon notice of the grant award, the psoeject abstract was
revised and prepared for dissemination. During the first two
months of the project, a needs assessment in the form of a
modified Delphi technique was developed and the results were
used to identify the most important advocacy competencies upon
which the curriculum was based. This three-year project was
divided into three major functions/activities.

o Year 1l: Research and Development. This consistcd
of developing the project products.

o Year 2: Ir.service Training. ® This conzisted of
two field test periods of the curriculum,
materials, and media which were developed during
Year 1.

o Year 3: Demonstration/Service and Evaluation.
This consisted of implementing and evaluating the
advocacy curriculum, materials and media that were
provided directly to handicapped individuals by
personnel trained during Year 2 as well as
additional teachers identified during Year 3. The
extent to which the competencies were learned by
the students was evaluated.

The next section is divided into three parts for each of
the three project years. Each of the project objectives and
sub-objectives are identified, followed by a brief description
of the procedures used to accomplish the objective. Slippages

and problems encountered, if applicable, are noted in each

procedures section.




Objectives and Procedures
for
First Project Year
(July, 1980 - June, 1981)

Objective 1.0: To develop and produce an advocacy education
curriculum, 9-12 (grades), for handicapped
students. (Curriculum Development)

Sub-objectives

l.1 To define and describe advocacy, how it works, and what
skills are required for effective advocacy.

1.2 To develop criterion referenced objectives which focus
on advocacy rfor all handicapped students.

Procedures

These two tasks involved defining and describing advocacy and
developing criterion referenced objectives for advocacy. Thc
achievement of this task was accomplished through reviewing
literature and interviewing persons on the advisory committee,
professionals working with disabled students and adults.

Sub-objectives

1.3 To identify and clarify the basic advocacy roles and
functions necessary for handicapped individuals.

1.4 To identify the major systems in which advocacy on
behalf of handicapped individuals is necessary, such as
education, housing, transportation, recreation,
employment, human and social services, and
accessibility of facilities.

Procedures

The identification and development of basi. advocacy roles and
functions necessary for disabled students were accomplished
through research and interviews. Information from this
activity provided the basis for the needs assessment survey
that is described in the next task.

Sub-obijective

1.5 To identify information and understandings about
particular handicapping conditions that one needs to
know to serve as an effective advocate.




Procedures

In order to identify information and skills that disabled
individuals need to know about the systems,we used the
following acitivities: (1) a needs assessment survey was
developed, (2) the survey was administered to membars of ACCD's
Board of Directors and other disabled adults, (3) the
information was analyzed and used to develop the competencies
for the curriculum.

The identification of information needed by handicapped
students about handicapping conditions was done through
research and interviews with professionals in education for
disabled students and advocates. These competencies are
included in unit one of the curriculum.

Sub-obijective

1.6 To identify and describe procedures for teaching
advocacy skills to various handicapped individuals in
four different settings: self-contained special
education, integrated regular and vocational education,
residential settings, and youth organizations (an
experimental and control group for each setting).

Procedures

The identification and development of procedures for teaching
advocacy skills to various disabled individuals was achieved
through working with the teacher advisory committee. The
teacher advisory committee was made up of teachers who have
worked in a variety of settings and with many students having
various disabilities. The teacher advisory committee provided
input in accomplishing this objective through the following
activities. They reviewed the goals and objectives of the
curriculum and rated them for appropriateness. Input was also
obtained from regular education teachers regarding the
appropriateness of the goals and objectives for other subject
areas.

Sub-objectives

1.7 To develop teacher materials for the curriculum and
tasks described in Objective 1.

1l.7.1 To develop an inservice training program that can
be used for training eductors and others
(parents, youth group sponsors) how to implement
the advocacy education curriculum.

1.7.2 To develop training materials that can be used by
educators and others to increase their skills in
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provi-ding advocacy education to handicapped
students.

Procedures

The basic curriculum materials for teachers were aeveloped.
The first two of the eight units are on advocacy and the life
functioning systems. The remaining units are on the six
systems that were identified and described in Objective 1.
Goals and instructional objectives were developed.

Teacher inservice materials and the training program were

deveioped. The first draft of these materials was completed
.y, May 30, 1981.

Sub-objective

1.8 To design sample student materials for the curriculum
and tasks described in Objective 1.

Procedures

Sample studert materials were developed. The teacher advisory
committee was involved in developing these materials.

Objective 2.0: To develop an inservice training program and
materials to train various types of personnel
to implement the advocacy education and
curriculum.

Sub-objectives

2.1 To develop training materials that can be used in eight
(8) identified settings foi training the various types
of personnel to provide advocacy education.

2.2 To develop a procedure by which the core curriculum can
be adapted to each of the various settings.

Procedures

The teacher advisory committee worked with project staff to
develop this program and materials.




Objectives and Procedures
for
Second Project Year
(July, 1981 - June, 1982)

Objective 3.0: To implement, field test, and evaluate the
advocacy curriculum, teacher, and student
materials. (Inservice Training).

Sub-objective

3.1 To identify field test sites and personnel involved in
field testing the curriculum materials.

Procedures

This phase of the project required far more time and effort
“han anticipated. While this activity began in the early
aonths of the second project yezar, it continued until the end
of the second year. Six sites were officially established and
two were in the process of being finalized. The staff
developed a procedure for identifying the field test sites
during the first month of the project year. The following
activities were used to implement the plan:

o The teacher advisory committee members were contacted to
solicit ideas for test sites;

0 The administrators from the metropolitan public scheol
systems, private schools, and youth organizations were
contacted regarding their procedures for conducting
research and demonstration projects in their school
systems;

o Applications were sent to the list of potential sites;

o Formal proposals were submitted to a number of local
Boards of Education for review dand approval by their
curriculum committees.

These activities resulted in meetings, interviews, and phcne
calls to discuss the application and ACCD's proposals to field
test,

Through this process ACCD identified and selected six of its
proposed twelve sites. Sites that were established officially
were the following:

(1) Frost Center, a self-contained class for emotionally
impaired youngsters in Rockville, Maryland;

14
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(2) the Model Secondary School for the Deaf, a residential
school for deaf students at Gallaudet College in
Washington, D.C.;

(3) a youth organization at the Holly Center in Salisbury,
Maryland, composed of young people with learning
disabilities, mental retardation, cerebral palsy and
epilepsy. -

Each of these groups contained an expe- imental and control

group. Two other sites were unofficially established at a

program for physically disabled students in Maryland. The
remaining six sites were finalized prior to the end of the

second project year.

Sub-obijective

3.2 To conduct inservice training workshops for educators
relative to the delivery of advocacy competencies.

Procedures

Inservice training of field test personnel was initiated and
continued until the end of the project year. The sessions were
individualized to meet the needs of the field test sites.
Inservice training for area school based personnel was
conducted in a central location after school hours to
accommodate the needs of staff who were unable to get time out
of school during the normal working day. Staff working with
youth organizations were volunteers with more flexibility fo-
day meetings, who were inserviced through a day long training
workshop.

Preparation and implementation »f inservice craining of ctaff
involved a wide range of activities that included the
following:

O Preparing materials for the workshop to be included in
Lthe inservice training pazckage such as: evaluation
forms,; teacher/administrator agreement forms; student,
teacher, and classroom or setting data forms; roles and
responsikilities of parties in the field test; and other

pertinent information;
0 Arrancing dates and sites;

© Preparing letters and invitations to be sent to field
test personnel;

o Developing the inservice agenda.
The first session was designed to be an orientation meeting.

The agenda included (1) an overview of the project that
included information on the conceptualization and development
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of the curricula materials, (2) a discussion of the civil
rights law on which advocacy is based, (3) a discussion and
activities to make participants aware of advocacy, the life
functioning systems and their relationship to disabled
individuals, and (4) the field testing procedures. Subsequent
training sessions included information on implementing the
curriculum in a variety of settings; clarification on the
legislation and the needs of disabled individuals in the
various systems; the use of resources in implementing the
curriculum; and general techniques for modifying the curriculum
for populations for which the materials would be used.

Feedback on the inservice training as well as on the curriculum
materials was solicited during the workshops. Evaluation forms
were administered to all trainees. The feedback from the
evaluations was used to revise the field test materials.
Additionally, feedback was solicited as the materials were
tested informally with students.

Sub-objective

3.3 Monitor and carry out formative and summative
evaluations of the effectiveness of the advocacy
curriculum and materials in the various settings.

Procedures

This objective was accomplished in several ways. All the
necessary forms required for the inservice training evaluation
and pilot tescing were satisfactorily developed during the
second project year. Educators who expressed interest in the
curriculum during the first year were contacted regarding pilot
testing. Mo~t teachers from the Teacher Advisory Committee
were unable to pilot test due to lack of approval from their
schools. Informal testing of the curriculum continued through
the end of the third project year utilizing a few teachers who
were willing to test lessons and units in their classes and
provide valuable feedback. The informationr gathered from the
pilot testing and educators wh:. reviewed the materials was used
to develop supplementary materials for the curriculum. Such
information was used for adarting the materials for the formal
field tests implemented during the third project year.

Sub-objectives

3.4 To initiate the advocacy curriculum and materials
revision as indicated by formative eva® :ations and
conduct second field test.

To monitor and carry out formative and summative
evaluation on the revised materials and do the final
evaluations on the materials and programs.

16
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Procedures

These two objectives overlapped and were ongoing throughout the
third project year. The inservice training plan was modified
and revised on the basis of the first workshcp evaluations.

The evaluations from all the workshops were used to revise the
project inservice training guide.

Second Year Summary

The project progressed along the lines anticipated. Major
barriers encountered were the time required and bureaucratic
redtape involved in getting into public schools to field test
materials. It should be noted that the public schools required
that separate proposals be submitted to their Boards of
Education. The Boards referred such proposals to their
Curriculum Committees which made a recommendation to the Board.
Most school Boards elected not to field test the curriculum.
These factors slowed progress in establishing the field test
sites and limited the degree to which ACCD could pilot test the
materials with students prior to the formal field test during
the third year cf the project.

The objectives for the second year were achieved. An
amount of interest was generated as a result of ACCD's contact
with officials for field testing and ACCD consistently received
supporst for the appropriateness and need for this curriculum.
One of the potential pudblic school sites (Montgomery County)
tentatively considered implementirg the curriculum in all of
its regular social studies classes. This kind of enthusiasn
was most ercouraging.

Objectives and Procedures
tor
Third Project Year
(July, 1982 ~ June, 1983)

Objective 4.0: To demonstrate that advocacy education will
effectively contribute to the total career
development and independent living skills of
handicapped individuals - both as students and
adults.

Sub-obijective

4,1 To initiate advocacy education utilizing the curriculum
and materials with handicapped students in the various
settangs identified in Objective 1.6.

Q. 17
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Procedures
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The purpose of the field test was two-fold. It evaluated the
effectiveness of the curriculum materials in meeting the
identified goais and measured the impact of the curriculum on
the student samples. To achieve the first goal, feedback was
obtained from educators and other personnel in the field test
sites. They completed various feedback forms reporting the
effectiveness of the curriculum in meeting the stated goals,
the usability of the materials for the intended audience and
the accuracy of the information provided. Participants were
encouraged to make recommendations for specific changes, i.e.,
additions or deletions which should be made prior to the
publication of an Adaptations Handbook which became part of the
overall curriculum. The formative evaluation procedures begun
in Years 1 and 2 continued after prototype and expert reviews
of the deliverable products.

The second goal, to determine the impact of the curriculum on
the student samples, was achieved by taking students through
various units of the curriculum. The three settings in which
the curriculum was field tested were self-contained special
education classrooms, residential settings, and youth
organizations. Sixteen groups of students participated in the
field test of the curriculum. Eight groups were pre-tested;
instructed using the curriculum; and post-tested after
instruction. Eight groups were pre-tested and post-tested but
did not receive advocacy instruction during the field test.

Sub-objective

Procedures

4.2 To conduct outcome evaluation relative to the
effectiveness of the advocacy curriculum and materials
with handicapped students.

Two types of data collection instruments were utilized during
this evaluation process. The data feedback forms were used to
evaluate the effectiveness of the curriculum. These
instruments were used by teachers and other personnel in the
field test sites. The second type of instrument that was used
was the pre- and post-test. These tests were used with all
students involved in the field test. Since the units in the
curriculum were designed to be used independently, pre- and
post-tests were developed for each unit and the same test was
given before and after the unit was taught. Teachers were
allowed great flexibility with the tests in terms of
modifications, however, the test was required to be given the
same way both times it was taken by the students.
Modifications included selecting only test items that
corresponded with the objectives taught; rewording test

18




questions; or giving the test orally or in American Sign
Language.

Sixteen groups of students in 3 educational settings were used
in the field test. An experimental and contrsl group were used
for field test sites. The characteristics of those groups and
the individuals within them varied widely. Students in tb=2
special education self-contained and residential settings and
youth organizations were composed of all disabled students.
Various disabilities were included in many samples. The size
of the group, characteristics of the students, and the
experience of the personnel in the groups varied according to
the setting.

Collecting data during the field test involved the ACCD staff,
personnel at the field test sites, and students as well. The
teachers were given data feedback instruments and received
instructions on how to use them. In addition, informal
feedback was solicited fron teachers on the effectiveness and
usability of the materials at informal meetings. The feedback
was used by the project staff as a basis for revising the
materials and developing the final publication following the
field test. Teachers and personnel at the test sites assumed
the major responsibility for collecting the data. Technical
assistance and materials were provided by the staff.

Sub-objective

4.3 To conduct evaluation relative to the advocacy
curriculum applicability and modifications needed.

Procedures

Teachers conducted ongoing evaluation of the curriculum
materials. They were provided copies of the unit taught and
wrote their comments regarding the lessons used while
conducting the field test. These copies were returned to the
ACCD office for review and to assist project staff in making
revisions to the materials. At the end of the field test, site
personnel completed a Unit Evaluation/Adaptations Form to
provide project staff with a comprehensive review of what was
taught and the modifications made to the materials. Tne
results from this evaluation were used in the final project
product. Teachers were asked to provide project staff with
copies of materials designed and used by teachers for inclusion
in the curriculum.

Objective 5.0: To develop and implement effective stratagies
for optimum dissemination and utilization of
the advocacy curriculum and materials.
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Sub-objective

5.1 To establish a communications network to make teachers,
curriculum developers, parents, and others aware of the
curgiculum and materials and te encourage their
utilization of them in the classroom.

Procedures

ACCD has an extensive network of disabled consumers, parents,
professionals, and other interested individuals through which
information can be disseminated. The project director
presented information about the project at national conferences
of: (1) the American Vocational Association in St. Louis; (2)
the Council for Exceptional Children in Detroit, Michigan; and
(3) the Association for Children and Adults with Learning
Disabilities in Washington, D.C.

Information about the project was disseminated through the
monthly newsletter, ACCD NewsNet, which reaches an audience of
organizations and individuals.

Sub-obijective

5.2 To identify various school systems with the appropriate
educational settings and encourage their utilization of
the curriculum and materials.

Procedures

While searching for field test sites, numerous schools and
Erograms were contacted. Although many schools were unable to
field test, the project staff provided them with information
about the curriculum. Extensive interest was expressed,
however, many schools and programs vrere unable to obtain
permission to field test due to bureaucratic redtape. The
final curriculum publication has been available to these and
other schools and programs for implementation.

Sub-objective

5.3 To develop a plan for the publication of the curriculum
and materials in such a manner as to achieve maximum
dissemination.

Procedures
ACCD found printers to publish the curriculum as one package
and in a manner most appropriate for materials of this scope.

The curriculum contains a wide variety of materials for teacher
use.

<




SUMMARY OF PROJECT OBJECTIVES

Objectives

Outcome 1980 - 1981

Outcome 1981 - 1982

Outcome 1982 -~ 1983

Year 1:

1.0 To develop and produce
an advocacy education
curriculum for handi-
capped students in
grades 9 through 12,

The basic teacher and
student materials for the
curriculum were designed
and developed.

The materials were tested
out with the teachers from
the field test sites.

The materials were field
tested with students in
eight szttings and revised
where indicated.

To develop an
inservice training
program and materials
to train various

types of personnel to
implement the advocacy
education curriculum.

Inservice training mate-
rials were developed.
These included teacher
and student materials, a
trainer's manual and
resource materials.

The inservice training
materials were used when
the inservice program was
implemented with the
teachers in the field test
sites.

Additional materials and
adjustments to the
developed materials were
made when the need
indicated.

2:

To implement, field
test and evaluate the
advocacy curriculum
(teacher and student)

No action on this
objective was planned
for this year.

The inservice training was
conducted for the personnel
at the field test sites.
During this time, an evalua-
tion of the curriculum
materials was carried out.

Inservice training and
identification of test
sites continued.
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Objectives

Outcome 1980 - 1981

Outcome 1981 - 1982

Outcome 1982 - 1983

Year 3:
4.0 To demonstrate that
advocacy education will
effectively contribute
to the total career
development and
independent living
skills of handicapped
individuals both as
students and adults,

Prepared materials for
this phase of the project.

Prepared staff for this
phase of the project.

The curriculum was tested
on students in eight
settings. A formal
evaluation was conducted
on the effectiveness of
the curriculum.

5.0 To develop and
implement effective
strategies for
optimum dissemina-
tion and utilization
of the advocacy
~urriculum and

wmaterials.,

Announcements and
presentations were made
at C.E.C., AVA, and
ACLD conventions.

Continued sharing
information with
teachers, parents and
appropriate others on

the progress of these
materials +nd established
networ!

Placed articles in
professionai journals about
the curriculum. Continued
presentations at conven-
tions. Identified school
systems that might be
interested in implementing
the curriculum. Published
the materials for
disseminaiion
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PROJECT ACCOMPLISHVENTS

ACCOMPLISHMENTS FOR YEAR ONE

Accamplishments, Activities, Milestones, or Month Related Project
Progress To Date Date Goals and Objectives
Interveived and hired project staff, set policy 7/80 1.1
and procedures for the project.
Developed needs assessment survey, 7/80 1.1
Conducted literature search at CEC and NARI™ 7/80, 8/80 1.1, 1.5
Met with advocacy advisory committee to give 9/80 1.1
overview of the project and solicit input.
Conducted needs assessment survey of advocacy 9/80 1.1

advisory committee,

Review the needs assessment surveys and
determined components for the curriculum.

Contacted Special Education Supervisors in
Montgomery, Prince Georges, and Fairfax
Counties and scheduled appointments to discuss
the project and identify teachers for the
teacher advisory comittee

Sent project information to persons described
in activity seven. (Project abstract, goals
and objectives of project, needs assessment
survey and letter.)

Met with Dr. Nomma Edwards, Assistant Director
of Multi-facility programs and alternative
centers, Montgomery County Public Schools to
identify teachers for the Teacher Advisory Committee.

10/80, 11/80

9/80

9/80

9/80

1.1, 1.2, 1.3, 1.4, 1.5

1.1

]—ll

1.1

_LI_




Accomplishments, Activities, Milestones, or Month Related Project
Progress To Date Date Goals & Objectives
10. Met with Dr. Jessie Mason, Supervisor of Special
Education, Prince Georges County Public Schools, 10/80 1.1
to identify teachers for the Teacher Aavisory '
Comittee,
11. Met with Mr. Henry Angle, Fairfax County Public
Schools, to identify teachers for the Teacher 10/80 1.1
Advisory Committee.
12. Contacted Mrs. Beatrice Cameron, Assistant
Superintendent, Department of Education, Fairfax 11/80 1.1
Courity Schools, to identify teachers for the '
Teacher Advisory Committee.
13. Developed goals and objectives for the curriculum, 10/80, 11/80 1.6, 1.7
14. Began identifying resource materials for the
content of the units in the curriculum. 10/80 1.6, 1.7
15. Developed a model for developing lessons for the
wits in the curriculum, 11/80 1.6, 1.7
16. Completed the identification of teachers for the
Teacher Advisory Committee. 12/80 1.1
17. Mailed letter and materials to the Teacher Advisory
Committee members to further acquaint them with 12/80 1.1
the project and their role in developing it.
18. Set a date for the first Teacher Advisory Committee 12/80 1.6, 1.7

meeting,

2/
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Accomplishments, Activities, Milestones, or

Progress To Date

Related Project
Coals & Objectives

19

Sent letters to teachers, and other staff related
to the prcject to ammounce the first meeting of
the teacher advisory committee.

Planned the agenda for the first meeting of the
advisory committee

Developed materials to be used for the first

meeting. These included: handbook including
the agenda, tasks, and materials needed to do
the task, and background information.

Developed package to be used to gain input from
regular education teachers., They included the
goals and objectives of the curriculum and a
questionnair :. -

Conducted first meeting of teacher advisory
comnittee.

Analyzed materizls developed at Teacher Advisory
cornittee,

Revised and rewrote goals and instructional
objectives of the units.

Scheduled second meeting of the Teacher Advisory
Committee for March 10.

Sent letters to advisory comnittee members
anmouncing the second meeting,

12/80

12/80, 1/81

12/60, 1/81

1/81

1/81, 2/81

2/81

2/81

2/81

1.6, 1.7




Accomplishments, Acitivities, Milestones, or
Progress To Date

Month
Date

Related Project
Goals & Objectives

29.
30.
31.

Began preparing materials and taks for
the second teacher advisory committee.

Develop the self-instructional unit.
Begin development of a trainer's guide.
Develop guidelines for adapting the core

curriculum for various handicapping
conditions.

2/81

2/81
3/81

3/81

1.7

1.9
1.8

ACCOMPLISHMENTS FOR YEAR TWO

Contacted menbers of the teacher advisory
committee regarding pilot testing the
cucriculum and recommendations for other sites.

Developed a procedure for identifying field
test sites.

Sent materials to teachers who will be pilot
testing.

Solicited reviews of materials from
appropriate other persons.

Contacted public and private schools in the
metropolitan areas regarding procedures for
field testing.

7/81

7/81

7/81

7/81 - 6/82
7/81, 8/81

3.0

3.0

3.2

3.0
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Accomplishments, Activities, Milestones, or

Progress To Date

Related Project
Goals & Objectives

10.

11.

12.

13.
14.

15.
16.

Contacted youth organizations and persons
knowledgeable about them regarding field

test possibilities.

Drafted proposals to be sent to school systems.

Sent application to our list of schools and
organizations.

Met with individuals and committees to discuss
field test procedure and the curriculum.

Developed film, literature, human resource list
for the curricilum.

Analyzed and evaluated feedback from curriculum
materials that came in from various profes-
sional.

Prepared materials for the inservice training
workshops.

Set dates for the inservice training workshops.

Arranged data and accommodations for the
inservice training workshops.

Prepared the agenda.

Sent out appropriate communication to
participants in the workshop.

7/81, 8/81

7/81, 8/81

9/81-2/82

9/81-6/82

7/81-6/82

7/81-6/82

11/81, 12/81

12/81
12/81

12/81

12/91, 1.82

3.0

3.0

3.0

3.0

3.2

3.1

3.1
3.1

3.1

3.1
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Accomplishments, Activities, Milestones, or Month Related Project
Progress To Date Date Goals & Objectives
17. Conduct inservice workshops. 1/82-4/82 3.1
18. Evaluate inservice training workshops.
19. Carry out follow-up commmication to
participants in the workshops. 12/81-4/82 3.1
20. Revise curriculum as indicated from the
pilot testing and other evaluations. 2/82, 3/82 3.3
21. Develop a supplement to the curriculum )
that can be used in the final field test. 4/82, 5/82 3.4




ACOMPLISHMENTS FOR YEAR THREE

Accomplishments, Activities, Milestones or Month Related Project Goals
Progress To Date Date and Objectives
1. Revised evaluation instrments 7/82 - 9/82 4.0
2. Found additional facilities to field test 7/82 - 9/82 4.0
3. Completed inservice training for field
test sites 9/82 - 10/82 4.0
4. TField tests began 11/82 - 6/83 4.1
5. Held follow-up meetings with field test
personnel 11/82 - 6/83 4.2 & 4.3
6. Developed final field test forms 10/82 - 11/82 4.3
7. Prepared and disseminated articles, fact
sheets, and abstracts 1/83 - 6/83 5.1
8. Presented workshops at conferences and
conventions 12/83,2/83,4/83 5.1 &5.2
9. Found printers for curriculum 5/83 5.3
10. Developed plan for publication and
dissemination of the curriculum 4/83 5.3
11. Revised curriculum according to results of
field test 3/83 - 6/83 5.3
12. Published curriculum 6/83 5.3
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RESULTS OF FIELD TEST

Eight field tests were conducted during the third project
year. Our proposal required 12 field tests, yet ACCD was
unable to secure the four additional sites. Although three
additional field test sites were found and committed, they
decided not to field test. One of these had been committed in
writing, by signing the Administrative and Teacher's Agreement
forms. A great deal of correspondence was sent to the site
when the commitment was made including a1l of the field test
materials. This particular field test site did not inform us
that a field test had not been conducted until the end of the
project year despite the fact that ACCD had constantly kept in
contact by mail.

Numerous programs and schools were contacted during the
second and third years of the project, however, no matter how
interested many teachers and administrators were, they were
unable to secure permission from their Boards of Education to
implement the field test. Several sites expressed interest in
field testing after the third year, but it was explained that
the project would end in June, 1985. They were informed that

copies of the curriculum would be available for their use after

the project ended. It was particularly difficult to get youth

groups and general education programs to field test as they
were unable to "fit" the curriculum into their existing

programs.




The Model Secondary School for the Deaf, located in

Washington, D.C. was one of ACCD's field test sites. They had
a very enthusiastic group of teachers field testing different
units of the curriculum. ?our teachers taught three different
units and four classes of students, some of whom had other
disabilities in addition to deafness. These classes were part
of different programs within the school and for the purposes of
the project, were viewed as four separate field tests under the
category of "separate facility," because of the major
differences among classes, programs and disabilities. Another
separate facility was the Frost Counseling Center which
provided one field test class composed of emotionally disabled
students, aged 14-19. Some of those students also had learning
disabilities.

The following is a list of the different programs that
field tested the advocacy curriculum. ACCD did not provide
some identifiable information about the programs upon request
of field test teachers. A form was sent asking teachers if
ACCD could identify them and their school in the project
publication and report. Some said they were willing to be
identified in full, others requested that only some
identifiable information be used }i.e., teacher's name, but not
the name of the school). Every effort was made to respect the

confidentiality of teachers, schools and students.
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Field Test Sites

Separate Facility

(1)

(2)

(3)

(4)

(5)

School:

Location:
Program:

Ages of Students:
Disabilities of
Students:

Unit Taught:

School:
Location:
Program:
Ages of Students:
Disabilities

of Students:
Unit Taught:

School:
Location:
Program:
Ages of Students:
Disabilities

of Students:
Unit Taught:

School:
Location:
Program:
Ages of Students:
Disabilities

of Students:
Unit Taught:

School:
Loccation:
Ages of Students:
Disabilities
of Students:

Unit Taught:

Youth Groups

(6)

School:
Location:
Disabilities
cf Students:

Model Secondary School for the Deaf
Washington, D.C.
Home Econom.cs

©17-19

Hearing Impaired (1 student had
additional disability)
Housing

Model Secondary School for the Deaf
Washington, D.C.

Life Adjustment Program

l6-18

Hearing Impaired, Learning Disabled
‘‘ransportaciun

Model Secondary School for the Deaf
Washington, D.C.

Life Adjustment Program

16-18

Hearing Impaired, Learning Disabled
Transportation

Model Secondary School for the Deaf
Washington, D.C.

English Class

16-18

Hearing Impaired
Employment

Frost Counseling Center
Rockville, Maryland
14~-19

Emotionally Handicapped, Learning

Disabled
Transportation

Holly Center
Salisbury, Maryland

Learning Disabled, Orthopedicelly
Disabled
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Special Education Settings

(7) Teacher: Donna Evans
Location: Montgomery County, Maryland
Unit Taught: Advocacy in the Life Functioning
System
(8) School: Fairfax High School
Location: Fairfax, Virginia
Program: Physically Handicapped Program
Units Taught: Advocacy in the Life Functioning
System
Education
Employment
Recreation
Housing

Human & Social Services

Prior to each field test, individual meetings were held
with teachers to review the materials to be used. Most of
these teachers had also received inservice training, but the
purpose of these individualized meetings was to find out
exactly what needs each teacher had and what they would require
of ACCD project staff. It also gave each teacher an
opportunity to ask any questions they had and plan for their
specific classes. Project staff also provided additional
resources during these meetings that were geared to the
specific needs of the programs and teacheyrs.

Follow-up meetings were held during the project year with
the field test teachers. This gave personnel an opportunity to
review their procedures and needs in terms of the progress of
the uni%s they were teaching. ACCD staff also observed some of
the classes that were field testing the curricuium. This gave
staff a chance to see how tecchers were modifying the matecials

or using creative mechanisms to teach concepts. Some of these

experiences included observing a teacher giving the post-test
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\ in sign language for a specific unit; hearing a guest speaker;
watching a lesson on transportation concepts; and, alsoc,

X participating briefly in one of tne lessons.

"% Field test teachers were required to comply with three

: specific requirements for evalnaiing the curriculum. These

were to give a pre- and post-test to experimental and control
¢ groups; making detailed notes on their copyv of the curriculum

4 on what was or wasn't effective with their students; and 3
completing a Unit Evaluation/Adaptation Form. While teachers !
did provide project staff with most of these materials at the ’
end of their field test, some failed to give the pre- and post-

test to control groups. This was unexpected as ACCD staff had

pProvided both verbal and written iastructions about this '
requirement. All experimental groups received pre- and post-

tests; however, ACCD found some problems in using these results

as evaluation criteria. This was due to the reading level of

the tests being somewhat high for some of the students.

Teachers had been advised to modify the tests to make them more
appropriate for their students. Unfortunately, none of the

teachers made extensive revisions. Some did select only those

questions that were directly related to the objectives they

taunght and/or gave the test in a manner (i.e., sign larguagu)

that was appropriate for their students. When ACCD began the

third project year and met with some of the field test

. teachers, project staff asked teachers to review materials and

suggest the best way to present and improve the tests. We

limited the numbzr of alternative answers to the multiple




choice tests tc that suggested by teachers. In addition,
ex.ensive modifications were made according tc suaggestions by
the field test teachers. Teachers were advised toc make any
necessary medifications as long as the same test was given both
before and after the unit was taught.

The Unit Evaluation/Adaptations Form was developed to
garner tne reactions of field tast teachers to the curriculum
after completion of the unit tney taught. PFarts of the form,
howaver, cculd be filled in during the field test if the
tzachers preferred to commeace work on it. This form was
developed to assist pzoject staff in editing and revising the
curriculum befcre f£inal publication. The form asked teachers
about the modifications or adaptaticns they might have created
while teaching their particular uanit. Some of the teacher
developed materials were included in the final publicetion.
Suggestiions and comments were also incorporated into the

currioulunm,
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CONCLUSION

The three year Advocacy Curriculum project was certainly
one of ACCD's most rewarding projects. The ongoing interest of
educators, parents, disabled people, and other individuals in
the curriculum and its benefits to students was extremely
encouraging. As noted earlier, there was widespread interest
in the currxiculum, however, many teachers were unable to
receive permission to field test due to administrative
restrictions.

The need for advocacy and advocacy training is evidenced
by the overwhelming problems that confront disabled persons
today. These problems are further compounded by the fact that
most students do not learn advocacy skills in the classroom.
Although there have been a number of training projects directed
toward training disabled adults about their rights, a review of
the literature and current projects does not reveal such an
undertaking specifically directed to disabled students. It is,
unfortunately, assumed that they do not need to know their
rights until they are adults. ACCD believes advocacy means not
only trying to obtain your rights, but also involves feeling
good about yourself as a person, as a disabled person, and
having a sense of self-worth.

Education is considered just one of the major areas in
which advocacy training is critical for disabled students.

P.L. 94-142 indicates that the student should be included in
the development of the Individualized Education Program (IEP)

when appropriate. However, there is little evidence of that




actually happening. BAn aspect of advocacy education as it

relates to the whole area of edvcation for disabled students is
to provide the student with certain basic information about the
IEP in general. )

Our field tests demonstrated that there is a need for an
advocacy curriculum. One of the most repeated comments ACCD
received was that the reading level was too high for the
student population involved in the field tests. The reading
levels of the students ranged from second grade to secondary
grades. As a result, field test personnel were allowed to be
fairly flexible with the material. Teachers would select the
most appropriate units and objectives to teach. It was not

cost effective for the project staff to create a variety of

units at different reading levels. Some of the materials

created by field test teachers were included in the curriculum
to provide potential users with "guidelines" for modifying and

developing different materials. It is necessary, however, to
point out that the reading level of the curriculum is
|
|

appropriate for some students. It is not appropriate for all
| students.,

Generally, teachers were most enthusiastic about the
content and value of the advocacy curriculum. Many teachers
were very creative with the materials, inviting guest speakers
and developing quizzes and worksheets., Some of these materials

are included in the advocacy curriculum.

Budgetary restrictior . forced ACCD to conduct most field

tests in the D.C., Virginia, and Maryland areas. A field test
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was to be conducted in Texas through correspondence, but near
the end of the third year ACCD learned that curriculum was
never implemented. Other out-of-state sites were contacted by
mail, but limited resources made recruitment and fcllow-up
difficult. With local sites, ACCD staff members were often
invited to observe classes and see the curriculum in action,
experiences that were immensely enjoyed by the project staff.
The Advocacy Curriculum not only made students more aware
of their rights as disabled citizens, but also of their
responsibilities. It gave them an opportunity to become more
aware of the resources available to them outside of the school
system, thus enhancing their ability to live independently as
adults. ACCD concluded, however, that students were not the
only beneficiaries of this project. Teachers also gained great
benefits through increased awareness of the potential of their
studznts and of disabilities. Many teachers had very little
experience with the material contained in the curriculum. The
feedback from teachers, the involvement of a wide variety of
personnel, and the results of the field tests demonstrate the
need for an Advocacy Curriculum and the development of the

indzpendent living skills of disabled students in the school

system.
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AN ADVOCACY CURRICULUM FOR 9-12 GRADES

TOTAL CAREER DEVELOPMENT AND INDEPENDENT LIVING SKILLS
FOR HANDICAPPED STUDENIS

Project Abstract

Dependency is a barrier to participation in society fu. many disabled
individuals. Much of that dependency can be attributed to the lack of
information people with disabilities have about their rights as disabled
citizens and about the various systems they must use. The American Coalition
of Citizens with Disabilities, Inc. (ACCD), a national umbrella ad cacy
organization composad of national, state and local organizations of and
for disabled people, receives thousands of letters and telephone calls
from disabled persocns requesting ir.formation about the rights and services
vhich should be available to them. ACCD believes that the schools should
provide information to students with disabilities about these rights and
the various services they will need to use.

For this three-year project, funded by the U.S. Department of Educa-
tion, ACCD developed a curriculum Total Career Development and Independent
Living Skills for Handicapped Students in grades 9-12. The curriculum has been
designed to teach students their rights and responsibilities under
recent legislation, the various systems they will need to use, and how
to gain access to those systems. The systems that have been identified
for the curriculum are education, employment, housing, transportation, human
and social services, and recreation. The core curriculum, adaptable to
a variety of settings and appropriate for students with different
disabilities, will be available to public schools, private schools,
institutions and agencies serving disabled students. The primary objectives
for the project, now in its third year, are the following:

0 to develop and produce an advocacy curriculum for handi-
capped students;

0 to develop an inservice training program and materials
to train various types of persomnel to implement the
advocacy curriculum;

0 to implement, field test, and evaluate the advocacy
curriculum, teacher, and student materials;

0 to demonstrate that advocacy education will effectively
contribute to the total career development and improve
the independent living skills of handicapped individuals -
both as students and adults; and

0 to develop and implement effective strategies for optimum
dissemination and utilization of the curriculum and
materials.




Project Abstract - Page 2

There are three major components of this project. The first year
involved the development of the curriculum materia’. and an inservice
training package. Iuring this period, competencies needed by disabled
students to gain access to the various service systems were identified and
materials to teach those competencies were developed. The second phase
and vear included the identification of field test sites and personnel.
During this stage, teachers at the test sites were trained to implement
the curriculum and a formal evaluation was conducted. During the third
year, the advocacy curriculum will be field tested, final revisions made,
and dissemination activities will be conducted.

Three volumes have been developed for the curriculum project and a
fourth will be prepared during the third year. The three documents are
the core Curriculum, a Trainer's Manual, and a Self-Instructional Module.
An Adaptations Handbook will be developed during the field test phase of
the project. The purpose of the Adaptations Handbook will be to
demonstrate the various modifications that can be made to the curriculum
for a variety of settings. All products will be revised as necessary at
the conclusion of field testing.

For further information about this project, contact Jane Ann Razeghi
or Harriet Loeb at the American Coalition of Citizens with Disabilities,
Inc. (ACCD), 1200 15th Street, N.W., Suite 201, Washington, D.C.  20005.
(202) 785-4265 (voice) or (202) 785-4341 (TDD).
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TOTAL CAREER DEVELOPMENT AND INDEPENDENT
LIVING SKILLS FOR HANDICAPPED STUDENTS

NEED ASSESSMENT SURVEY

SECTION I

Please check the appropriate space and fill in the blanks as indicated.
Inclusion of your name on this form is optional.

1. NAME CITY/STATE

2. To which of the following groups do you belong?

SEX: Male Female AGE: Under 21 ___ 21-35 _ 36-50 _
51-65 ___ Over 65

RACTAL/ETHNIC: Black ___ White __ Hispanic ___ Native-American

Asian-American __
DISABILITY: Visual Impairment Hearing Impairment Speech
T Impairment Ortﬁ:);edic Impairment I\i_e;l-tal
Retardation Learning Disability __ Health
Impairment (Please specify)  Parert of Disabled Child
(specify disability)

Age at onset of your disability

3. Check the levels of formal education in which you have participated:
Elementary Junior High High School ___ College
Other Post Secondary

4. In which setting did you receive your education:

Private School (PS), Public Mainstream (PM), Public Partially Main-
streamed (PPM), Special Classes (SC), Special School (SS).

Elementary Jr. High
High School College
Other

Please return to: E. Jewell Ginyard at American Coalition of Citizens with

Disabilities, 1200 15th Street, N.W., Suite 201
Washington, D.C.  20005.
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BELOW IS A LIST OF COMPETENCIES THAT HMAVE BEEN IDENTIFIED AS IMPORTANT TO
HANDICAPPED INDIVIDUALS IN BEING ABLE TO GAIN ACCESS TO THE MANY SYSTEMS

TIEY MUST USE AS AN ADULT. PLEASE INDICATE THE IMPORTANCE OF EACH COMPETENCY
TO TIE STUDENT AND AT WHAT LEVEL THEY SHOULD MASTER EACH ONE. USE THE
FOLLOWING CODE OR CODES:

ELEMENTARY = E; JUNIOR HIGH = J; HIGH SCHOOL = H; AFTER HIGH SCHOOL = A

SYSTEM COMPETENCIES (KNOWLEDGE/
SKILL)

Essential
Important
Useful
Unnecessary
Level

Understanding of the basic
components of P.L. 94-142

Understanding of the basic
components of P.L. 94-482

Understanding of the basic
components of P.L. 93-112
Section 504

Understanding of the func-
tion of the Individualized
Education Plan

Awareness of various
Supplementary Services

Understanding of the
Concept of Least Restric-
tive Environment

EDUCATION

Understanding of the "Due
Process'" Provision of
94-482

Avareness of the train-
ing Options in Vocational
Education

Awareness of Extra Curricu-
lar Activities in the Educa-
tional System
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SYSTEM COMPETENCIES (KNOWLEDGE/
SKILL)

Essential
Important
Useful
Unnecessary
Level

Awareness of Successful
Disabled Persons

Awareness of Support in
Higher Education Programs

EDUCATION
CONTD.

Other

Knowledge of services
provided by vocational
rehabilitation

Awareness of the Follow-
ing: Evaluation for
Rehabilitation Potential

Awareness of counseling,
guidance, referral,
placement services

Awareness of vocational
and training services

Awareness of Physical
and mental restoration
services

VOCATIONAL
REHABILITATION

Maintenance Awareness
(financial assistance)
while in training

Awareness of Recruitment
and Training Services

Awareness of Transporta-
tion Services
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EMPLOYMENT

Understanding of P.L. 93-
112 Section 504

Understanding of P.L. 93-
112 Section 503

Awareness of Comprehensive
Employment Training Act
(CETA)

Awareness of Employment and
Training Options under CETA

Awareness of right to Equality
in hiring practices

Awareness of right to Equality
in promotions

Awareness of right to thality
in wages and salaries

Understanding of reasonable
accommodations

Understanding of the concept
of job redesign




SYSTEM

COMPETENCIES (KNOWLEDGE/
SKILL)

Essential

Important

Useful

Unnecessary

Level

CONTD.

EMPLOYMENT

Avareness of job modifica-
tion techniques

Awareness of non-discrimi-
nation in transfers turn-
overs

Understanding of the concept
of reasonable accommodations

Other

TRANSPORTATION

Awareness of the right to
accessible transportation

Awareness of the right to
accessible public trans-
portation

Awareness of right to com-
mercial transportation

Awareness of accessibility
techniques used on buses

Awarcness of the range of
modifications that can be
made on vechicles

Awareness of alternative
methods used for accessi-
ble public transportation

Other
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SYSTEM

COMPETENCE (KNOWLEDGE/
SKILL)

HOUSING

Essential

Important

Useful

o’

Unnecessary

Level

Knowledge of P.L. 93-383
Housing and Community
Dev. Act

Understanding of Section 8
Housing Assistance Plan

Awareness of the equal
right to rent or buy
living units

Awareness of federal assist-
ance for community facili-
ties for disabled persons

Other

SERVICES

SOCTAL

Awareness of services prov-
ided by Social Service

Awareness of assistance in
finding housing

Awareness of meal planning,
shopping, and nutrition
services

Awareness of homemaking and
housing service

Avarcness of volunteer visit-
ing service

Awarcness of assistance in
obtaining health care
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. SYSTEM COMPETENCE (KNOWLEDGE/
SKILL)

Essential
Important
Unnecessary

Useful
Level

p Awareness of referral for
jobs, counseling, train-
ing

Other

ZONTD.

SOCTIAL
SERVICES

l
|

Awareness of the equal
right to medical . B
R service

Awaren.ss of medicare insu-
rance for persons receiving ¥
SSI i

Awarrness of medicaid for
persons receiving welfare :
payment, SSI, needy, blind 3

MEDICAL

a5 Other ’

Awareness of right to parti- a
cipate in recreational 4
: activities

Awareness of right to
accessible recreational
facilities

Avarcness of special recrea-
tional centers for disabled

RECREATION

Awarcness of funds for deve-
lopment of recreational
centers for disabled
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SYSTEM COMPETENCIES (KNOWLEDGE/
SKILL)

Essential
Important
Useful
Jnnecessa
Level

i
l

Skill in finding infor-
mation

SKill in asking for
service

Skill in negotiating e

v with officials |
[AA]
&= Skill in filing a
v complaint
-
w
Skill in getting
- legal support
- -
X

Other




SYSTEM

COMPETENCE (KNOWLEDGE/
SKILL)

Essential

Important

Useful

Unnecessary

Level

SOCTAL
SERVICES
CONTD.

Awareness of referral for
jobs, counseling, train-
ing

Uiher

MEDICAL

Awareness of the equal
right to medical
service

Awareness of medicare insu-
rance for persons receiving
SSI

Awareness of medicaid for
persons receiving welfare
payment, SSI, needy, blind

Other

RECREATION

Awareness of right to parti-
cipate in recreational
activities

Awareness of right to
accessible recreational
facilities

Awareness of special recrea-
tional centers for disabled

Avarcness of funds for deve-
lopment of recreational
centers for disabled

- [ArullText Provided by ERIC fha: 9y

i




— +
S |8 %
SYSTEM COMPETENCIES (KNOWLEDGE/ b o = a —
SKILL) 3 é ‘*q',' bt o
g5 |13 |E |8
Skill in finding infor-
mation
Skill in asking for
service
Skill in negotiating
) with officials
=
m
e Skill in filing a
n complaint
-~
w
Skill in getting
=1 legal support
-
<

Other




NEEDS ASSESSMENT SURVEY SUMMARY
Female: 10

AGE Under 21 21 - 3§ 36 - 50 51 - 65 Over 65

12 8 3
RACIAL/ETHNIC

Black White Hispanic Other.
4 18 1

DISABILITY

Visual Impairment

Hearing Impairment

Speech Impairment Orthopedic Tipairment

2 3

Mental Retardation

Learning Disability

2 15

Health Imnairment (Please specify) Parent of Disabled

1

Age_at onset of vour disability

Birth = 9

6mo. =1 3

Child (Pleasc specifv)




EDUCATION

Elementary Junior High High School College Other Post Secondary
19 17 20 17 7

EDUCATION SETTINGS

Private Public Mainstream Public Partially Special Classes Special School

Mainstreamed '

Elcmentary 4 14 3 3

Junior High 2 11 1 1

lligh School 5 15 1 3

College g 12 1

Other Post 2 3. 1

Soconaarz'

64 |




RESULTS OF NEED ASSESSMENT SURVEY

SYSTEM COMPETENCIES_(KNQWLEDGE/ - o E‘
SKILL) « g v
-~ ) — 9]
= =~ oo O i
) o) G O [
- - -
a8} = o S 3
Understanding of the basic
components of P.L. 94-142 16| 5 4 0 0
Understanding of the basic
components of P.L. 94-482 11 7 3 1
Understanding of the basic
components of P.L. 93-112 14 5 3 1 0
Section 504
Understanding of the func-
tion of the Individualized 12 8 4 0
Education Plan
s
© Awareness of various .
;: Supplementary Services 10 | 12 3 0
<
© Understanding of the
= Concept of Least Restric- 13 | 13 0 0
Z’ tive Enviromment
Understanding of the "Due
Process' Provision of 11 13 0 0
94-482 '
Awvareness of the train-
ing Options in Vocational 16 9 2 0
Education ‘
Awarcness of Extra Curricu-
lar Activities in the Educa- 14 10 2 0

tional Systeom




SYSTEM

COMPETENCIES (KNOWLEDGE/
SKILL)

Essential

Important

Useful

Unnecessary

Level

EDUCATION
CONTD.

Awareness of Successful
Disabled Persons

-
£~

[
N

N

o

Avareness of Support in
Higher Education Programs

16

11

Knowledge that
Other education is a
right total integration

VOCATIONAL
REHABILITATION

Knowledge of services
provided by vocational
rehabilitation

19

Awareness of the Follow-
ing: Evaluation for
Rehabilitation Potential

14

Awareness of counseling,
guidance, referral,
placement services

19

Awareness of vocatinual
and training services

18

16

Awareness of Physical
and mental restoration
servi:ces

12

Maintenance Awareness
(financial assistance)
while in training

14

13

Awareness of Recruitment
and Training Services

13

10

Avareness of Transporta-
tion Services

18




o
SYSIEM | COMPETENCIES (KNOWLEDGE/ S % ?
SKILL) E R |3 |8 |«
] (o) Y+ )] [
2 & |8 |E |3
48] = fou} =
E Awareness of equipment, 1
g tools, supplies: 3 9 0
g CE Awareness of joint
S g Other agreements to support 1 0 0
> training
3 2
i
Understanding of P.L. 93-
112 Section 504 15 7 0
Understanding of P.L. 93-
112 Section 503 15 7 0
Awareness of Comprehensive
Employment Training Act 12 | 11 0
(CETA)
Awareness of Employment and
Training Options under CETA 12 9 0
=
2
m Awareness of right to Equality | 22 6 0
= in hiring practices
o .
- Awareness of right to Equality | 1g 8 0
A, in promotions
m
Awarcness of right to Equality [ 99 5 0
in wages and salaries
Understanding of reasonable 16 6 0
accommodations
Understanding of the concept 15 7 0

of job vedesign

68
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SYSTEM COMPETENCIES (KNOWLEDGE/ E :sé §
SKILL) 8 £ = o i
2 | 8|8 | 8| %
a1 5|55 8
Avareness of job modifica-
a tion techniques 17 6 4 0 0
e
= Awareness of non-discrimi-
© nation in transfers turn- 15 6 4 0 0
© overs
=
= Understanding of the concept
~ of reasonable accommodations| 17 3 2 0 0
o Awareness of complaini
o X C »
- Other procedures [ 1 0 0 0 0
[a¥)
=
m
Awareness of the right to
accessible transportation 17 9 2 0 0
Awareness of the right to
accessible public trans- 16 10 0 0 0
portation
-
2 Awarcness of right to com-
e mercial transportation 14 9 4 0 0
<
= iy s
Awareness of accessibility
g techniques used on buses 12 7 7 0 0
=¥
o .
Awareness of the range of
i modifications that can he 11 12 4 0 0
» made on vehicles
=
Awareness of alternative
methods used for accessi- 1l 10 6 0 0
ble public transportation
Awareness of how to
uther effectively use 1 0 0 0 0
—  accessikie public tyansporta-1 1 T 0 0t 1

tion system/
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SYSTEM

COMPETENCE (KNOWLEDGE/
«ILL)

Essential

Important

Useful

Unnecessary

Level

HOUSING

Knowledge of P.L. 93-383
Housing and Community
Dev. Act

H
H

Understanding of Section 8
Housing Assistance Plan

10

14

Awareness of the equal
right to rent or buy
living units

14

10

Awareness of federal assist-
ance for community facili-
ties for disabled persons

12

10

Other

SERVICES

SOTIAL

Awareness of services prov-
ided by Social Service

16

10

Awareness of assistance in
finding housing

12

Awareness of meal planning,
shopping, and nutrition
services

13

Awareness of homemaking and
housing service '

14

10

Awarcness of volunteer visit-
ing service

10

Awarcness of assistance in
obtaining health care

15

. v—— Ly . s ————— e




SYSTIM

COMPETENCE (KNOWLEDGE/
SKILL)

Essential

Important

Useful

Unnecessary

Level

SOCTIAL
SERVICES
CONTD.

Awareness of referral for
jobs, counseling, train-
ing

15

Other

MEDICAL

Awareness of the equal
right to medical
service

21

Awareness of medicare insu-
rance for persons receiving
SS1

15

Awvareness of medicaid for
persons receiving welfare
payment, SSI, needy, blind

16

6 reness of one's own
€T medical needs

RECREATION

Awareness of right to parti-
cipate in recrcational
activities

19

Awarcness of right to
accessible recreational
facilities ’

17

Awareness of special recrea-
tional centers for disabled

14

10

Awarcness of funds for deve-
lopment of recreational

centers for disabled

11
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' g |8 &
- SYSTEM COMPETENCIES (KNOWLEDGE/ b= o :é‘ 2 —
SKILL) 5 |2 |8 |8 |2
g 15 |5 |E |3
5
Skill in finding infor-
mation 24 4 3 0 0
Skill in asking for
service 22 3 3 0 0
Skill in negotiating
n with officials 18 6 0 0 0
=
m
= Skill in filing a
%) complaint 17 7 2 0 0
e
w
Skill in getting
= legal support 20 7 0 0 0
-
< otl How to choose
er legal counsel 1 0 0 0 0
Knowledge of one's rights 1 0 0 0 0
and the r.eed to advocate
for them
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APPENDIX C

Teacher Advisory Committee
Task Sheets
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TASK 1: To develop instructional activities for the identified
instructional objectives.

BACKGROUND: ~ Competencies for this curriculum have been identified

and prioritized through the administration of a needs
assessment survey. Respondents were made up of disabled
adults representing both sexes, various age groups,
racial and ethnic groups, handicapping conditions and
educational backgrounds. The project staff have trans-

. lated those competencies into units that contain the
goals for the unit and the instructional objectives for

. each goal. The next step in this process is to develop

instructional activities for each instructional objective.

ACTIVITY:

1. Select a recorder from your group.

2. List the unit name, goal and objective on the lesson plan
sheet.

5. Read the goal and instructional objective.

4. Determine what information and skills students nced to
achieve the objecctive.

5.  Brainstorm with your group about possible activities.

6.  Check factsheets or recource materials for content
information.

7. Recorder will write activities as the group provides
direction. :

8. Use the following criteria as a guide for developing your
activities. Not all activities will meet all 9 criteria.

CRITERIA:

Is the student actively involved?

Is the activity applicable to the average school setting?
Docs the activity reinforce previous objectives?

Does it allow for parcnt and consumer (disabled adutls)
involvement?

Is the length of the activity reasonable?

llow much teacher preparation time is neceded?

Is there a variety of activities for cach lesson or wnit?
Avc the activities appropriate for 9-12 grades?

Is the activity flexible cnough to be used in a regular
class and in a special education class?

N0
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ACTIVITIES INCLUDE:

Simulations
Discussion topics - : Surveys of Programs Facilities
Debates Paper & Pencil Games
Role playing sessions Puzzles
Worksheets Individual § Group Projects

Interviews Field Trips

TASK 2:

Gain input from regular education classroom tcachers on the
appropriateness of this curriculum for student in regular
classes.

BACKGROUND:  Some of the content in this curriculum is being taught

— ACTIVITY:
1.

2.

in various subject areas in the public school curriculum.
For instance, the civil rights laws are included in the
U. S. History and Government classes far sccondary
students. This could be a place to integrate the civil
rights laws part of this curriculum.

Sclect at least two regular classroom teachers whom you
think might be interested in reviewing these materials.

Try to select tcachers whose classes might have some
relevance to the curriculum content.

Share with them the package preparcd for Regular Education
Teacher Review,

Inform them that if they are willing to review the waterials
and complete the attached form, their names will be acknow-
ledged in the final praluct.

Either mail the completed foims and other materials to ACCD
or bring them to the next meeting.




SPECITIC TASKS
TEACHER ADVISORY COMMITTEE MEETING II
MARCH 10, 1981

The purpose of this meeting is to engage the participants in review-
ing curriculum materials that have been developed and revised, developing
and expanding curriculum materials and initiating the field testing of
parts of the curriculum materials.

TASK 1 To evaluate the appropriateness of the instructional
- objective to the various handicapping conditions.

BACKGROUND:  The goals and objectives for each unit in *he curriculum
have been revised since the last meeting. The revisions
included the following process: (1) the goals and
objectives were worded consisteatly for each unit,

(2) the objectives for each goal were listed sequencially,
(3) the staff checked the goals and objectives for
compatibility.

ACTIVITY: 1. Select the group in which you wish to work.

2. JSelect a recorder for your group.

3. List the name of the unit and the goal and objective
number at the top left corner of the Goal and
Objective Review Form.

4. Read the goal.

5. Read each objective and check the handicapping
condition for which you feel the objective is
not appropriate.

6. Write a modified objective for those handicapping
conditions checked when appropriate.

TASK 2 To evaluate the effectiveness of the instructional
activities and the appropriateness of the activities
for various handicapping conditions,

BACKGROUND:  The instructional activities that were developed at the
first Teacher Advisory Committee meceting were reviewed,
catagorized and systematically applied to a sample unit
(Housing) by the project staff. All the activities
developed by each group for goal 1, objective 1 were
placed under goal 1, objective 1 in the sample unit.

ERIC 78




ACTIVITY:

TASK 3

BACKGROUND:

ACTIVITY:

That process was used for each objective. When the unit
was completed, the staff reviewed and evaluated the
unit for appropriateness for the objective, and clarity.
The sample unit was then used to develop the remaining
units by adjusting the wording of the activities to the
individual units.

1. Break into groups.

2. Select a recorder.

3. List unit name and goal and objective number at the
top left corner of the Instructional Activity Review
Form.

4. List the activity number in the first column.

5. Read the objective.

6. Place an R in the space under clarity if the
activity is not clear.

7. Place an X in the 3rd column if you think the
activity is not appropriate for the ohjective.

8. Check the handicapping condition for which you
feel the activity is not appropriate.

9. Modify or write an appropriate activity for person
with that handicapping condition.

To develop measurement criteria for each instructional
objective

An important component of the individual lessons for
this curriculum is the measurement criteria. Vhat
measurement techniques can be used to determine if the
student has achieved.the objective? Use the steps
below to develop measurement criteria for the sample
unit,

1. Select a recorder for your group.

2. Use the paper on your table to develop the
activities.
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BACKGROUND :

ACTIVITY:

3. Write the number of the instructional objective at
the top of the page.

4. Review the objective and the instructional
activities with your group.

5. List a range.of measurement techniques.

To test sample lessons from the curriculum with
students.

The curriculum materials that have been developed to this
point have been reviewed.by professionals working with
disabled students and some regular educators. Input is
now needed on the effectiveness of the materials with
students. The following activities are designed to field
test selected samples of the curriculum with various
student populations. Goal 1, objective 1 and activities
for that objective will be used as the sample lessons.

1. Select the unit you wish to test.

Determine the preparation you will need for the
lesson.

Determine the resources you will need.

Select activities from the list that you will
use to teach the lesson.

Complete the evaluate form as it relates to the
unit you teach.




BACKGROUND :

SUGGESTED
PROCEDURE :

- TASK II

BACKGROUND :

Specific Tasks
The Teacher Advisory Committee
April 6, 1981

To develop teaching preparation techniques and evaluation
questions for the instructional activities in the
Housing Unit.

After reviewing and examining the leaming activities
developed by the teacher advisory committee and project
staff, it became evident that many of the activities
needed more clarity and directions. This activity is
designed to provide more clarity and direction through
developing specific teaching strategies for each activity.
(see sample lesson plans)

Divide into groups of two.
Decide who will serve as recorder

Using the form provided, fill in the following
information:

WMo

o Unit name
o Goal, objective, activity, i.e. 1.1.2

Read the activity

List steps and considerations for carrying out
the activity

6. List evaluation questios or methods

v~

The purpose of this meeting is to engage the participants
in activities to further develop the materials for this
curriculum,

To develop guidelines and teaching strategies for
instructing students with various handicapping conditions.

This core curriculum has been designed for students with
the average ability to learn. With various modifications
to the activities it can be used with students with various
handicapping conditions. This curriculum will include
some guides to modifying materials for students with

] . . -
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SUGGESTED

PROCEDURE:

various handicapping conditions. The purpose of this
activity is to develop tips and guidelines for modifying
for those various handicapping conditions.

1. Group according to the type of students you work with

or have expertise in teaching.

2. Select a person in the group to serve as the recorder.

3. Compile the list of strategies and guidelines you
have found effective in working with the various
students.




APPENDIX D

Sample Inservice Training
Workshop Agenda
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II.

IIT.

Iv.

INSERVICE TRAINING WORKSHOP I
MARRIOIT HOTEL, WASIIINGTON, D.C.
February 16, 1982

"AGENDA

. INTRODUCTION

o Comments - Reese Robrahn, Executive Director
- Jane Ann Razeghi, Project Director

o Administration of ATDP - Ann Gibbs
PROJECT OVERVIEW

o Conceptualization of the project - Jane Ann Razeghi

o Development of the Curriculum Package - Jewell Ginyard

BREAK

Advocacy and the Systems
o Discussion
o Role play activities

Field-Test Procedure - Jewell Ginyard

Wrap-Up
o Follow-up activities
0o Reimbursement - Amnemarie Mullane

o Evaluations

DINNER

82
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INSERVICE TRAINING WORKSHOP
Salisbury, Maryland
May 28, 1982

9:30 - 9:45 a.m. Introduction Jewell Ginyard

v Goals & Objeétives
o Introduction of ACCD Staff
o Housekeeping

9:45 - 10:00 a.m, Project Overview Jane Ann Razeghi
10:00 - 10:45 a.m. Discussion 'Why Advocacy for
Handicapped Individuals"
10:45 - 12:15 p.m. Panel Discussion:
- o Civil Rights for Handicapped Reese Robrahn
People .
o Education and Employment Jane Ann Razeghi
Training
o Transportation Rights for Kelly Parrish
Handicapped Individuals
12:15 - 12:30 p.m. Reaction to the Panel
©12:30 - 1:30 pm. ~ LUNCH
1.30 - 2:15 p.m. Panel Discussion:
0 Recreation Kelly Parrish
o Housing Jewell Ginyard
0 Social and Human Services Reese Robrahn
2:15 - 2:30 p.m. Reaction to the Panel
2:30 - 3:00 p.m. Film "A Different Approach"
3:00 - 3:15 p.m. BREAK
3:15 - 4:00 p.m. Group Activities
0 Role Play

o Case Study 4nalysis

4:00 - 4:30 p.m. Group Sharing
4230 - 5:00 p.m. Wrap-Up




APPENDIX E

Content and Design Review Form




TOTAL CAREER DEVELOPMENT AND INDEPENDENT
LIVING SKILLS CONIENT AND DESIGN REVIEW I

Please assist us in the development of this curriculum by
providing us with feedback on the effectiveness of the lesson design

and context.

NAME s

(optional) -
SCHOOL/ORGANIZATION:
POSITION:

WORK WITH HANDICAPPED STUDENTS?
WHAT HANDICAPPING CONDITION?

Rate each lesson according to the following criteria:

(1) Appropriateness of the activity to the objective

(2) Usefulness of the instructional procedure to the user
in planning and carrying out the activity

(3) The effectiveness of the evaluation questions in
measuring the students' responses to the activity

Use the following rating scale:

High Low

. “gs
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APPENDIX F

Data and Agreement Forms
Completed by Field Test Personnel




¢
1200 15th Street, N.W.
Suite 201
Washington, D.C. 20005

OFFICERS AND MEMBERS
BOARD OF DIRECTORS

Terrence ). O'Rourke
President

Phyllis Rubenfeld
First Vice President

Judy Heumann
Second Vice President

Joseph C. Fallin
Secretary

Ann Ford
Treasurer

John A. Chappell, Jr.
T. Alan Hurar

Cass livin ’
Joyce A. Jackson
Deborah Kaplan
Durward McDantel
Edward V. Roberts
Joseph veisz

Ralph H. White

BEST COPY AVAILABLE American

Coalition of
Citizens with
" Disabilities
o Inc,

(202) 785-4265
785-4341 (TTY)

Reese Robrahn
Director

AGREEMENT FORM

(Teacher)

I am pleased to participate in field testing the

curriculum, An Advocacy Curriculum (9-12) For Total Career

Development And Independent Living Skills For Handicapped

Students. I have read the 'Roles and Responsibilities for

Participants" and understand my responsibility in carrying

out the field test.

Teacher




American
Coalition of

1200 15th Street, N.W. (202) 785-4265 C' o . h 7

Suiu; izun ' 785-4341 (TTY) l.tlze .n’ S . Wlt |

Washington, D.C. 20005 D |
isabilities w

OFFICERS AND MEMBERS l nc. |

BOARD OF DIRECTORS . .

Terrence J. O'Rourke Reese Robrahn

lresident . Director

Phyllis Rubenfeld
First Vice President

Judy Heumann AGREEMENT FQRM

Second Vice President

Joseph C. Fallin (Administrative)
Secretary

Ann Ford

Treasurer

John A, Chappell, Jr. I am pleased to have

Name of School / Program

T. Alan Hurwitz
Cass Irvin

Joyce A Jackson participate in field testing the curriculum, An Advocacy

Deborah Kaplan Curriculum (9-12) For Total Career Development And
Durward McDaniel
Edward V. Roberts

Joseph Veisz read the "Roles and Responsibilities of Participants' and
Ralph H. White

Independent Living Skills For Handicapped Students. I have

understand the responsibilities of my staff in carrying

out the field test.

Principal / Director




o

AN ADVOCACY CURRICULUM (9-12) FOR TOTAL
‘ ¢ CAREER DEVELOPMENT AND INDEPENDENT LIVING SKILLS

Roles and Responsibilities of Participants

L. The school and ACCD staff will work together in implementing the
curriculum. ‘

2. The school will be listed as a participant in the field test experi-
~ ment in reports and other publicatiuns for disseminatiom.

3. Persomnel in the field test sites will be expected to test the
agreed upon units.

4. TField test teachers will review and evaluate the curriculum
materials.

5. Field test teachers will be respunsible for administering the pre- and
post-test to students in the field test gruups.

6. ACCD staff will provide all instructional materials needed to
implement the curriculum.

7.  Technical assistance will be provided by the ACCD staff for the
duration of the project.

8. A copy of the curriculum will be contributed to the schoul.




CLASSROOM SETTING

DESCRIPTION
Name of Teacher
School - __ County
Address
City State

Type of Class or Program

Length of Class Meeting

How often Class meets?

Name and Role of Support Persommel

What additional support staff is available? Parent Volunteer

- Student Volunteer

Other

Instructional aid and equipment available:




TEACHER BACKGROUND |
DATA FORM
Name Date ° City
County State _ School
Address
Phone: [Office] [Home]
Education Degree - Subject area
.' Other area of expertise

Years of teaching Years of teaching in this school

Check the setting in which you teach:

Self contained Resource room '

Integrated Residential

Other

If other, explain ‘

Indicate the type of students with which you have worked:

Nondisabled - Learning Disabled .
Mildly Mentally Retarded i Educable Mentally Retarded

Hearing Tmpaired Visually Impaired

Orthopedically Impaired Emotionally Impaired

List support personnel available to you

List any spg%i‘gl support or accommodations needed to implement the curriculum
Have you participated in a pilot test before?
| 32



STUDENT DATA SHEET

NAME OF TEACHER
SCHOOL L ADDRESS

eIy - ¢ STATE
COUNTY - PHONE

NUMBER OF STUDENTS

Complete the information on each student in your class.

Student Name or Mumber Age . Disability | Academic
: Level

Additional
Information




" CURRICULUM DATA FORM

Name of teacher:

School:

Nunber of students:

Grade Level:

How many days a week does class meet?

For how long?

Will you teach the entire curriculum?

If no, please specify the units you will teach:

Why were these units selected?

When de you expect to teach the advocacy curriculum?

From: To:

Is there any way in which you think ACCD can assist you?
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FIELD TEST PLAN

BACKGROUND INFORMATION

Research indicates that dependency among disabled individuals is one
factor in the inflation problems in this country. The cost of dependency
In 1970 exceeded $114 billion and expected to reach $210 billion by the
80s according to Frank Bowe, author of Rehabilitating America.

Many factors account for the dependency among disabled individuals.
Lack of employment opportunities and training is one of the most signifi-
cant factors. The following statistics will illustrate the point: only
407 of the adult disabled population is employed as c&npared to 747 of
the nondisabled population; 857 of those disabled individuals employed
earned less than $7,000 per ycar and 527% eamed less than $2,000 per
year; 507 of all U.S. residents who do not participate in the labor force
are disabled; 767 of all disabled women are unemployed. Sume type of
intervention is needed to eliminate the burden caused by dependency and
to replace it with a plan that develops the potential of disabled
citizens.

ACCD believes that cone way to eliminate dependency and develop the
resources of disabled individuals is to provide them with training. on how
to gain access to the various systems. Those systems include emplouyment,
transportation, housing, education, recreation, and human and social
services. Access and use of all the systems are important for the
independence of an individual because of the interdependence of one system
on the i:‘)it.:her.

A structure is in place in American Society .~ “wing about -the
independence and integration of all citizens into the mainstream of

society. Legislation exists that provides for the inclusion and
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% - Field Test Plan - Page 2

II.

integration of disabled persons into all the systems. The problem is

that many disabled individuals are not aware of that legislation and do
not have the advocacy skills needed to acquire the services they need.
ACCD receives thousands of phoﬁe calls and letters from disabled indi-
viduals requesting information about services which should be available

to them. They want to know what their rights are in relation to various
systems and how to go about gaining access to them. A review of the
literature reveals that there are few projects or programs that exist to
teach these skills and competencies to disabled individuals prior to their
leaving the public education system. In recognition of a need for advocacy
training for disabled youth, ACCD submitted a proposal to the U.S. Office
of Special Education to develop an advocacy training curriculum. The
curriculum described in this proposal represents the product that resulted

from the proposal.
RESEARCH AND DESIGN

The purpose of the field test is two-fold. It will evaluate the
effectiveness of the curriculum materials in meeting the identified goals
and measure the impact of the curriculum on the student samples. To
achieve the first goal, feedback will be obtained from educators and
other personnel in the field test sites. They will complete various
feedback forms reporting the effectiveness of the curriculum in meeting
the stated goals, the usability of the materials for the intended audicnce
and the, accuracy of the information provided. Participants will be
encouraged to make recommendations for specific changes, i.e., additions
or deletions which should be made prior to the publication of an Adapta-

tions Handbook. The formative evaluation procedures begun in Year I and
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Field Test Plan -~ Page 3

IT will continue after prototype and expert reviews of the deliverable

products.

The second goal, to determine the impact of the curriculum on the
student samples, will be achieved by talciné stucents through various units
of the curriculum. The four settings in which the curriculum will be field
tested are self-contained special education classrooms, integrated regular
and vocational education programs, residential settings, and youth
organizations. Twenty-four groups of students will participate in the
field test of the curriculum. Twelve groups will be pre-tested, instructed
using the curriculum, and post-tested after instruction. Twelve groups
will be pre-tested and post-tested but will not receive advocacy instruc-

tion during the field test.

RESEARCH INSTRUMENTS

Two types of data collection instruments will be utilized during this
evaluation process. The data feedback forms will be used to evaluate the
effectiveness of the curriculum. These instruments will be used by
teachers and other persomnel in the field test sites. The second type
of instrument that is used is the pre- and post-test. These tests will be
used with all students involved in the field test. Since the wnits in the
curriculum were designed to be used independently, pre- and post-tests are

being developed for each unit.

SAMPLING

Twenty-four groups of students in 4 educational settings will be used
in the field test. An experimental and control group will be used for

field test sites. The characteristics of those groups and the individuals
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within them will vary widely. Students in the special education self-
contained and residential settings will be composed of all disabled
students. Students in the youth organizations and integrated vocational
education classes may include disabled and nondisabled students.

Various disabilities will be included in many samples. The size of the
group, characteristics of the students and the experience of the personnel

in the groups will vary according to the setting. ‘

V. DATA COLLECTION ‘

Collecting data during the field test involves the ACCD staff,
persomel at the field test sites and students as well. The teachers will
be given data feedback instrumenis and will receive instructions on how to
use them. In addition, informal feedback will be solicited from teachers
and students on the effectiveness and usability of the materials at
informal meetings. The feedback will be used by the project staff as a
basis for revising the materials and developing the Adaptations Handbook
following the field test. Teachers and persommel at the test sites will
assume the major responsibility for collecting the data. Technical

assistance and materials will be provided by the staff.
VI. DATA ANALYSIS

Analyzing the data from the field test of this curriculum is the
sole responsibility of the project staff. The process used for the
analysis will vary according to the type of data that is collected.

The data from the feedback forms will he used to revise the curriculum

and develop the Adaptations Handbook. Each suggestion will be considered
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individually by our staff and revisions will be made accordingly.
Analysis of the data from the field test will be carried out by ACCD
staff. A comparison will be made of the scores on the pre- and post-

tests of students .n the experimental ad control groups.
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FIELD TESTING DIRECTIONS
A

OTHER TNFORMATION

ACCD is using three procedures for evaluation. They are as
follauws:

1. Indicate on the curriculum (copies will be provided) what dues
or doesn't work, and/or problems vith specific lessons or arcas
of the unit. Please refer to the appropriateness of the
material for students for varying reading levels and disabilities.
Do not identify students by name. Assign numbers or letters
(i.e., Student #35 or Student C) that will be used consistently
throughout the field test phase.

2. Pre-Test and Post-Test: The pre- and pust-tests should be
given to both the experimental and cuntrol groups prior tu and
after inplementation of the unit you are teaching. We have asked
each field test site to try and come up with a similar class or
group of students which can serve as the "control" group. They
receive the pre- and post-tests, but not the curriculum. More
information will be sent to you after we learn which unit you
will be teaching.

3. Near ur at the end of the field test phase you will be asked
to conplete a Unit Evaluatiun/Adaptaticns Form. This will
include specific information regarding mudifications of the
curriculum for students with different disabilities; ways of
adapting the units for varying levels; and suggestions for
teaching strategies frum field test persumnel. Basically, this
is information you probably noted during the implementation of
the curriculum.

ACCD wishes to maintain confidentiality of students. It is stressed
that you not provide student names or identifiable informatiun. Rather,
we prefer you use numbers or alphabetical letters when discussing a
particular student. We do, huwever, hupe that you will be able tu use
those nurbers or letters consistently thrwghout the field test phase. In
vther words, student #1 on the pre-test will be the same student ({1) wn
the post-test. A form is enclosed to assist you in this effort. It is
for your use only. When completing the student data sheet, du not use the
names of students.

The pre- and post-tests should be given to both an experim:ntal and
control group. They will be sent to ywu when we knuw which unit will be
taught. The group that will be using the advocacy curriculum should be
given the test prior to and after implementation of the selected unit.
The test should also be given to ancther class (not using the curriculum) that
is similar in disabilities, grades, and reading level, if pussible, The cuntrol
grwp shwld be tested the same time that your class (field testing the
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curriculum) is tested. This gives us a basis for comparison when
evaluating the effectiveness of that particular unit. All tests should
be returmed to ACCD at the completion of the field test.

At or near the end of field testing of the curriculum, ACCD will
develop a fourtn volume of the curriculum. This volume, the Adaptations
Handbock, will include suggestions from teachers on modifying the curriculum
fer students of varying, reading levels and disabilities; copies of sume of
the material developec by field test persomnel; teaching strategies; and
additional rescurces. Teachers and/or schools will be ackrwwledged for
their contribution to the curriculum.

Vle will be giving or sending you a copy of the unit you will be
teaching so that you can note what ywu have used, modified, what works,
vhat doesn't work, and other pertinent evaluation information. This
copy will be returned to ACCD when you complete the unit.
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Review Forms
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Self-Instructional Unit .




AMERICAN COALITION OF CITIZENS WITH DISABILITIES
SELF-INSTRUCTIONAL UNIT
TEACHER. REVIEW

NAME
SCHOOL

PART I: Please answer the following questions about the wnit using the

scale 6 (Yes, very much) to 1 (No, not at &ll). Circle the number which |
most closely corresponds to your response. Please feel free to add any |
camments which may clarify your evaluation. |

Yes, very much No, not at all

1. Is the material appropriate to

your needs as a teacher? 6 5 4 3 2 1
2. Is the material appropriate to

students' needs? 6 5 4 3 2 1
3. Can the material be used by a

student working independently? 6 5 4 3 2 1
4.  Is the material practical for use? 6 5 4 3 2 1
5. Is the material clear and

understandable? 6 5 4 3 2 1
6. Does the raterizl ccver the

subject thoroughly? 6 5 4 3 2 1
7. Is the language used appropriate

to your student's reading level? 6 5 4 3 2 1
8. Is the material in each section

relevant to the stated objectives? 6 5 4 3 2 1
9. Are the activities included

appropriate to the intended

audience? ‘ 6 5 4 3 2 1

10. Is the scope and sequencing of
the information contained in the
material appropriate to its
intended use? 6 5 4 3 2 1




&
|
|
PART II: Please respond to the following open-ended questions about ‘
the material. Use extra paper if needed, but please be honest in your ‘
evaluations. Feel free to refer to specific sections of the material,

or to relate your comments to pages on which you have marked specific

changes or suggestions:

1. Does the wnit appear to be really self-instructional?

2. Is the wnit presented in a way which will appeal to your
student:s?

3. How would you like to see the materials refined or improved?

4. Other comments or suggestions.

Thank you for your time and cooperation in reviewing this material.
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AMERTCAN COALITION OF CITIZENS WITH DISABILITIES
SELF-INSTRUCTIONAL UNIT

STUDENT REVIEW
Your Age Your Grade
Your School 1
Your Teacher's Name i
Date Ycu Began the Unit ’ Date You Completed It

How much help did you get from your teacher as you worked through the
unit?

( ) no help at all
( ) help with some activities
( ) help with all of the activities

2. Did the introduction give you good .nformation about how to complete the
unit? .

( ) yes, it answered my questions
( ) I still had scme questions
{ ) no, I really didn't understand what I need

3. Were the narratives which followed each objective casy to read?
() yes, they were easy to read
() some parts were too hard
( ) most of them were hard to read
4. Were the narratives which followed each objective interesting?
() yes, they were interesting
( ) only some were interesting
() most of them were boring
Were the activities in each section easy to do?
() yes, they were easy to do

() soms activities were too hard
( ) most of them were too hard

Were the activities in each section interesting?

() yes, they were interesting
() only some were interesting
( ) most of them were boring




-
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Student Review - Page 2

10.

11.

12.

13.

14,

Which activity did you like best? Why?
Which activity did you like least? Why?

Dic you find the review questions helpful in figuring out whether you
really knew the material?

() Yes () No

Did you understand the purpose of the pre-test when you took it?
() Yes ( ) No

After you took the pre-test did you still want to complete the wunit?
( ) Yes ( ) No

Was the post-test easier to take than the pre-test?
() Yes () No

Did the post-test help you know whether you really knew the material?
() Yes ( ) No

How did you feel about the self-instructional unit?

15. What would you like to see changed about the wunit?
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1200 15th Street, N.W.,
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Washington, D.C. 20005

OFFICERS AND MEMBERS
BOARD OF DIRECTORS

Phyllis Rubenfeld
President
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Secroae

joseph C. Fallin
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Patricia M. Beattie
Bill Bolte

John A. Chappell, Jr.
Anna kay

Eunice Fionito
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Joyce lackson

Durward McDaniel

David W Mvers
T. ). O'Rourke

(202) 785-3265
785-4341 (TTY)

American
Coalition of
Citizens with
Disabilities
inc.

Reese Robrahn
Director

MEMO TO: Field Test Personnel

FROM:

DATE:

Jane Ann Razeghi, Director, Education & Training

Harriet W. Loeb, Research Utilizatiun/Curriculum
Specialist

Novenber 8, 1982

Evaluation of Field Test

In order to assist our efforts in evaluating the effectiveness of
the Advocacy Curriculum, field test persomnel are requested to use
the following procedures:

1.

Indicate on the curriculum (cupies are provided)
what dves ur doesn't work, and/or problems with
specific lessuns or areas of the unit.

Please refer to the appropriateness of the material
for students of varying reading levels and
disabilities. Do not identify students by name.
Assign nunbers or letters (i.e., Student #5 or
Student C) that will be used consistently thruughout
the field test phase.

Pre-Test and Post-Test: The pre- and pust-tests
should be given to both the experimental and control
graups prior to and after implementation of the unit
yuu are teaching. See the enclused memo for more
information on the tests.

Near or at the end of the field test phase you will

be asked to cumplete a Unit Evaluaticn/Adaptatiuns

Form. This will include specific information regard-
ing modifications of the curriculum for students

with different disabilities; ways of adapting the

units for varying levels; and suggesticns for teaching
strategies frum field test persunnel. Basically, this
is information you prubably noted during the implementa-
tion of the curriculum.

~more-~
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ACCD sincerely appreciates your efforts in assisting us

in this exciting endeavor. We are looking forward to
hearing frum you regarding the field test, and hope you will
call on us if you require any assistance.

Thank you, again!
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Teacher:

School:

UNIT EVALUATION/ADAPTATIONS FORM

This form should be completed after you have conducted the field
test of the advocacy curriculum. Your input will provide the pruject
staff with information regarding the ways that the curriculum can be
improved, in additiun to methods by which it can best be utilized by
students with different disabilities and reading levels. Much of the
information garnered from this form will be used in the development of
the Adaptations Handbook and in making modifications to the existing
curriculum, if necessary.

1. What specifically was taught?

2. What were the behavioral objectives for the wunit?

3. What was the expected wutcome of the wnit?
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Il it Evaluatiun/Adaptations Form
Page 2

How did you evaluate the performance of the students?

4. What materials did you use?

Did you create any of these materials? If S0, please describe them.
(We would appreciate receiving copies of any materials develouped by
the teacher so that we can include thin in the Adaptatiuns HandboJk.)

5. What materials, both ACCD-created and teacher-created, worked effectively?
Why? ’




Unit Evaluation/Adaptations Form
Page 3

6. What materials did not work effectively? Why?

7. What strengths did you find in the lessons? Please explain in detail.

8. What weaknesses did ywu find in the lessuns? Please explain in detail.

9. Did ywu mzke any modifications to the curriculum? If so, why? Please
describe the mudifications in detail.




Unit Evaluation/Adaptations Form
Page 4

10. Did you use any innovative teaching strategies that you found to
be particularly effective? If so, please describe them. (We would
appreciate receiving copies of the lessun plans that were effective
in teaching some of the cuncepts presented in the adwucacy
curriculum so that we can include them in the Adaptations Handbook.)

11. Did you invite speakers to your class? If so, who spoke, from where,
and on what topics?

12. Do you have any specific suggestions on how ACCD can improve this unit
of the curriculum? (What would you add, eliminate or change?)
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Unit Evaluatiun/Adaptations Form
Page 5

|
|
|
|
13. Please feel free to make additional comments regarding the advucacy
curriculum. :

F.case complete and return this form to:

Harriet W. Loeb
Research Utilization/Curriculum Specialist
American Coalition of Citizens with Disabilities, Inc.
1200 15th Street, N.W.
Suite 201
Washingtun, D.C. 20005




APPENDIX M

Acknowledgements Form




1200 15th Street, N.W.
Suite 201
Washington, D.C. 20005

American
Coalition of
Citizens with
Disabilities
Inc.

(202) 785-4265
785-4341 (TTY)

OFFICERS AND MEMBERS

BOARD OF DIRECTORS

Phyllis Rubenfeld
President

Ann Ford
First Vice President

Herbert Pickell
Second Vice President

Pat Pound
Secretary

Joseph C. Fallin
Treasurer

Patricia M. Beattie
Bill Bole
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MEMD TO: Field Test Persomel

S oA

FROM: Jane Am Razeghi, Director, Education & Training= ™%¢' . ./, -
Harriet W. Loeb, Research Utilization/Curriculum Specialistﬂ/"

RE: Acknowledgement of Field Test Persomnel in Curriculum
Publications

ACCD would like to acknowledge the contwibution that field test
schools and teachers have made to the advocacy curriculum in its
publications. We plan to include samples of the materials developed
by teachers in the Adaptations Handbodk and hope to name the creator
of the materials and the school where the teachor works. Please
indicate the school's and your willingness to be identified as a field
test site and as the developer of specific curriculum materials when
we publish our fin:1 product.

Check those that apply:

Yes, you may include my materials and mudifications.

Yes, you may identify the school as a field test site and as
the developer of curriculum materials, adaptations and modifications.

Yes, you may identify me as a field test teacher and as the
developer of curriculum materials, adaptations and modifications.

No, you may not identify the school as a field test site.

No, you may not identify me as a field test teacher.

ACCD appreciates your assistance in helping to make this a
successful project year. Thark you for all your cooperation.

Field Test Teacher

Administrator

Date -

The only national membership organization of and for all people with disabilities.

121




APPENDIX N

The Advocacy Curriculum

122




Advocacy Curriculum for 9-12

TOYAL CAREER DEVELOPMENT
AND INDEPENDENT LIVING SKILLS
FOR HANDICAPPED STUDENTS

~

AN
(&r

‘(

£

< ML

Jane Ann Razeghi E. Jeweil Ginyard Harriet Loeb Hartman
Diractor, Education and Training Curriculum Specialist Research Utilization and Curriculum Spacialist
American Coalition of Citizens with Disabilities, Inc.
o 1200 15th Street, N.W., Suite 2
ERIC RS

01 ¢ Washington, D.C. 20005
123




Advocacy. Curriculum for Grades 9-12
TOTAL CAREER DEVELOPMENT AND INDEPENDENT
LIVING SKILLS FOR HANDICAPPED STUDENTS

by

Jane Ann Razeghi
Dirsctor, Educatic  and Training

E. Jewell Ginyard

Curriculum Specialist

Harriet Loeb Hartman
Research Utilization and Curriculum Specialist

American Coalition of Citizens with Disabilities, Inc.
1200 15th Street, N.W., Suite 201
Washington, DC 20005

June 1983

124



The developmental and formative evaluation of the product
presanted herein was supported in part by Grant #G008001917
from the Department of Education, Office of Special Education,
Divison of Research and Development. The opinions expressed
herein do not necessarily reflect the position or policy and no
officia! endorcement by the U.S. Office of Education should be
inferred. ACCD Project #922.




TABLE OF CONTENTS
PAGE
FOreword .« o o o o o o o o o o o o o ¢ o o o o o ¢ o o o o o o 1
Acknowledgements « o « o o ¢ « ¢ ¢ o ¢ ¢ 4 e 0 e 6o 6 o 4 6 s s 2
Introduction .« ¢ ¢ ¢ o 6 6 6 6 6 6 6 6 6 6 e s e 6 6 6 0 0 s o 3
1. Trainer's GUide . « ¢ ¢ o o o ¢ ¢ o o o o o o o 2 o o o o 4
A. Purpose of the Trainer's Guide . . .« « ¢« ¢« ¢« . . o . U
B. The Curriculum Model . . . « . ¢« ¢ ¢« &« ¢ &« o + o « - 04
1. PhiloSOPhY « ¢ + o o ¢ o o o o o o o o o o o o« 14
2. Model cCurriculum ConceptS . « o o o o o o o o & 5
a, Unit Arrangement . . ¢ ¢« ¢« ¢ ¢ ¢ o o o o 5
b. Developmentally Based .« o « + o o o o o o o 5
c. Performance Based Goals and Objectives . . 5
d. Instructional Level . . . . ¢« ¢ + « ¢ « ¢« « 5
e. Developing the Package . « ¢« + ¢« ¢« &« o« o« o b
3. Advisory Committee . ¢ o ¢ ¢ & o & o ¢« o o o o & 7
C. Implementing the Curriculum . « . + o+ o o o & o o o & 7
1. Conduct a Survey of Your Community . . + « + o« & 8
2. Using Resource People . + ¢ ¢ ¢ ¢ o o o o o o o 8
3. Planning Successful Field Trips . . . « « « + & 9
4. Classroom Interviewing . « « + ¢« ¢« + o+ ¢ « « o . 10
5. Using Role Playing « + ¢« ¢ + ¢« ¢ o o o ¢ = » ¢« o« 10
6. Allocate Responsibilities . . + « « ¢ ¢ ¢« « « « 11
7. Be Creative and Imaginative . . . « ¢« ¢ ¢« « « « 11
II. Guidelines for Adapting the Ccurriculum . .« + « « o o o o o 12

A. Teaching Techniques for Handicapped Students
in Different Settings . « « « o« ¢« ¢ o o o o o o 12
1. Self-Contained Special Education Classrooms . . 13

2. Integrated Regular and Vocational Classrooms . . 13
3. Residential Settings . + ¢« ¢« + ¢ ¢ o ¢ ¢ o o o o 13
4, Youth Organizations . « « ¢ ¢ o o« o o o o o o« o 14




B. Guidelines for Instructing Handicapped Students . . . 14
1. Visually Impaired Students . . « « + ¢« ¢« « « « «» 14
2. Hearing Impaired Students .+ « ¢ ¢« ¢ ¢« ¢ o+ ¢« &« + 15
3. Physically Handicapped Students . . . . « + « . 16
y, Students with Learning Disabilities . . . . . . 17
5. Mentally Retarded Students . « + ¢« ¢« « ¢« ¢« + « + 18
6. Emotionally Impaired Students . . . . . +. ¢« « . 19
III. The CUrricuUlum « « o o o o o o o o o o o o o o o o o o o o 20
A. Introduction « « ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o ¢ o o s o s o 20
B. curriculum Goals and Objectives + « + o ¢« ¢« ¢ &« o + o 21
c. Advocacy in the Life Functioning Systems . . . . . . 30
D. Application of Advocacy to the Individual System . . 58
E. Educabion « « v o ¢ o ¢ ¢ 4 ¢ o o o o o« o o o o o o o 66
F. Employment .« « o« ¢« ¢ o ¢ ¢ o o ¢ o o o o o o o o o+ 87
G. HoUuSINE « ¢« o o o o o ¢ o o o o o o o o o s o o o o o+ 105
H. Transportation .« ¢ o o ¢ ¢ o ¢ ¢ o o o o o o o s o o 122
I. Human and Social Services « « « « o ¢ ¢ ¢ o ¢ & o o o LU0
Je Recreation .« o« v o o o o 4 o o o o o o o e o o s . . 15Y
IV. Sample Tests for Use with the Advocacy Curriculum . . . . 169
V. Self-Instructional Module . . ¢« « ¢ ¢ ¢« ¢ ¢ ¢ o« o o o o« o+ 208
A, To the Teacher « « « ¢« ¢« o ¢ ¢ o o ¢ o o + o o o 208
B. Introduction « ¢« ¢« ¢ ¢ ¢ ¢ ¢ o o o o o o o o o o 209
C. Section One: Basic Civil Rights and How Apply
to Disabled Individuals . . . . . 210
D. Section Two: Problems Disabled People May Have
in Achieving Equal Rights . . . . 244
E. Section Three: The Meaning of Advocacy and the
Procedures Required to Ensure
Equal Rights for Disabled
Individuals .+ « « ¢ ¢ o o o « o+ 258

F. Answer Sheebs « ¢ v o v ¢ o ¢« o o o o o o o o s 276

127




PAGE

G. Pre~ and Post-Test + ¢ + ¢ o ¢ o ¢ o o o o o o o » 300
VI. Unit Summarizing Concepts Presented in Entire
CUPPLICULUM o o o o o o o o o o o o o o o o o o o o o o o 304
A. Introduction « « ¢« o ¢ o o ¢ ¢ s 4 o s s o o o« » 304
B. Goal and Objectives . « « o o o o o ¢ ¢ ¢ ¢« ¢ o o « 305
C. The Unit .+ & ¢ v o ¢ o o o o o o o o o o o o o« o o 306
D. LeSSONn PlaNS « « + o o o o o o o o o o o o o o o o« 324
E. Pre~ and Post-Test « + ¢« &+ ¢ o o o o o o o o o o o 330
VII. WOrkSheetsS « « o« o ¢ o o o o o o o o o o o o o o o o o« o 334
VII. Forms for Acetate Overlays .« « « o o« o o o o o o o o o o 352

IXO Resour‘ce LiSt e o 0 e o 0 e 6 6 o o o 0 & 0 s o6 o o o 360




—“*—l

FOREWORD

The American Coalition of Citizens with Disabilities, Inc. (ACCD) was formed in 1974
by 150 leaders of major disability groups who recognized the need for a strong
independent umbrella organization capable of speaking for all of the nation's 36 million
citizens with disabilities. The intent of these organizations was to create a powerful
and representative force for the involvement of citizens with disabilities in public
policy-making through the concept of cross-disability communication and cooperation,
and to achieve full human and civil rights for all people with disabilities.

ACCD has been instrumental in the training and development of persons with
disabilities and advocates in in their own local areas. Its conferences have provided
the link between disabled consumers, professionals in the disability field, and national,
state and local administrators. ACCD has conducted training and research in the
areas of disability rights, coalition building, consumer involvement, resource
development, transportation, career and vocational education, and rehabilitation.

While ACCD has been interested and involved in every aspect relating to the life of
disabled people, an issue of particular importance has been access to education and
employment opportunities. ACCD believes that the education and training of disabled
individuals provides the skills necessary to qualify for meaningful employment.
Becoming a productive member of the workforce is an integral step toward self-
sufficiency and independence. Therefore, the importance of equal access for people
with disabilities to education and training opportunities must be emphasized.

This project researched the rights, opportunities, and services which are available to
disabled individuals under the laws. Members of the disability coinmunity, teachers
and administrators, disabled and nondisabled, contributed to the development and field
testing of the curriculum. As a result, the curriculum has been created by individuals
who are potential users.

Through early training in such areas as disability-related laws, available services, and
advocacy, students will develop skills so necessary in becoming independent and
self-supporting adults. This curriculum reflects the results of research that indicated
that students in the secondary schools should be as prepared as possible for the
transition from school to employment and the community.

ACCD is very pleased to have had the opportunity to conduct such an exciting project
and make this contribution to the field of education for disabled peple.

Phyllis Rubenfeld, Ed. D.
President, ACCD
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RYTRODUCTION

In July, 1980, the American Coalition of Citizens with Disabilities was awarded a
grant from the Department of Education, Office of Special Education, Division of
Innovation and Development, Research Projects Branch, to develop a pilot test on
advocacy curriculum (9-12) for the total career development and independent living
skills for a'f handicapped students. The prcject was intiated on July 15, 1980, under
the direction of Jane Ann Razeghi. Ms. E. Jewell Ginyard served as the project's
curriculum specialist during the first two years. Harriet Loeb Hartman assumed her
responsibilities for the third and final year of the project.

This volume represents the deliverables of the Advocacy Curriculum (9-12). It
presents the specific instructional material for the classroom teacher. It also focuses
on providing administrators and curriculum development specialists with a guide for
planning and implementing the advocacy curriculum. These materials were pilot
tested during the second and third years of the project to uncover any problems that
are inherent in any new curriculum. Originally, during the field test phase of the
project, there were three separate volumes: (l) the Advocacy Curriculum; (2) the
Trainer's Manual; and (3) the Self-Instructional Module. They have been revised and
combined in this publication.

Although there are some advocacy training projects in this country, they are few in
number and are directed and geared to the adult population. A review of the
literature and currently funded projects reveals that such efforts have not been geared
directly to handicapped students, grades 9-12. It is, unfortunately, assumed that
handicapped students do not need to know their rights until they are adults. ACCD
believes that one way to eliminate dependency and to develop the resources of
disabled individuals is to provide them with training on how to gain access to the
various systems. These systems include employment, transportation, housing,
education, recreation, and human and social services. Access and use of all the
systems are important for the independence of an individual because of the
interdependence of one system on the other. This is a unique and innovative cur-
riculum which will provide advocacy education, training, and materials directly to
handicapped students in the public schools and residential schools in & variety of
settings (secondary, self-contained special education classes, integrated regular
education classes, and youth organizations).

By providing handicapped students with direct advocacy education and competencies
while they are still in the public and residential school systems, these future citizens
will know:

e their rights according to recent legislation;
e the numerous systems which they may access in their lifetime; and
® how to effectively access such systems.

The direct impact on handicapped students will be great. These students will have a
far better understanding of what services are and should be available, how to go about
acquiring their rights, and what actions to take if their rights are denied.




TRAINER'S GUIDE

PURPOSE OF THE TRAINER'S GUIDE

The primary purpose of this section is to provide administrators, curriculum
development specialits, and teacher with guidelines for using the curriculum. While
the curriculum focuses heavily on handicapped students, the content can be
appropriate for nonhandicapped studenrts as well.

The primary objectives of the curriculum are as follows:

e to develop advocacy skills in the various systems (i.e., transportation,
employment, education, recreation, housing, and human and social services);

e to increase the students' awareness and understanding of the various systems
as they exist for disabled individuals;

e to develop the students' knowledge and understanding of the various laws
regarding disabled people.

In addition, the advocacy curriculum includes such secondary benefits as follows:

e Educators, counselors, and administrators are provided with additional
information regarding disabled people, their rights, and the opportunities
avail- able to them;

e Disubled students are encouraged to explore career opportunities in a variety
of career clusters;

e Educators, administrators, parents, and students are provided with many
resources (i.e., organizations, agencies, materials).

This curriculum should be regarded as a core curriculum. As such, the user should be
as flexible with it as is felt necessary. The user may want to use some lessons as they
are suggested, yet may want to modify others according to the individual needs of the
student or classroom.

As stated previously, this is a core curriculum and should be used as such. This
curriculum provides much of the basic information needed in advocacy training. It is,
however, up to the user to determine the best method for using the curriculum. Only
the user knows his or her own program and students and can determine how best to
facilitate learning for them.

THE CURRICULUM MODEL

Philosophy

The model advocacy curriculum (grades 9-12) was developed by individuals with a
background in the advocacy field and individuals knowledgeable in curriculum
development, special education, and career education. Classroom teachers familiar
with the curriculum's target population contributed significantly to the development of
the curriculum; their experience and knowledge proved of great value in formulating
curriculum guidelines and activities geared specifically to disabled individuals.
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A teacher advisory committee was created in the summer of 1980 to bring together
advocates, special and regular educators, and administrators from various public
school systems for the purpose of developing instructional materials. The nucleus of
the advisory committee was comprised of spacial education teachers and career or
vocational education specialists experienced in working with disabled students.
Specialists in the administraton of career education/special education, curriculum
writing, and curriculum materials were available to the teachers for consultation while
the instructional materials were under development.

Model Curriculum Concepts

The teacher instructional materials were designed and developed around five major
concepts. These concepts were as follows:

1. Unit Arrangement

The curriculum is arranged in eight units. The first unit is Advocacy in the Life
Functioning Systems. This unit covers the concept of Advocacy and introduces the life
functioning systems. It serves as an introduction to the entire curriculum, and can
also function as an independent unit on advocacy. The second unit is Application of
Advocacy to the Individual System. The remaining units are on the six life functioning
systems (education, employment, housing, transportation, social and human services,
and recreation). Each unit may be used independently or as part of the entire
curriculum.

2. Developmentally Based

The materials are designed to promote the orderly, step-by-step educational devel-
opment of the students. Each succeeding learning goal and its correlating
performance objectives are built on competencies avhieved in the previous learning
goal. Within each unit and throughout the entire curriculum, a logical sequential
progression of learning is presented.

3. Performance Based Goals and Objectives

The goals of the curricuium state clearly the knowledge, skills or experiences that will
be acquired by the learner. The instructional objective describes the specific tasks or
behaviors to be performed by the learner to achieve the identified goal. For each
instructional objective there is a criterion referenced measure. The performance
based goals and the objectives ensure that the user has clear directions for teaching
the competencies in this curriculum. It gives the user specific information on what
the student should learn, how to teach it, and how to determine whether he or she has
learned it.

4. Instructional Level

The teacher should assess the instructional level of the materials and make
appropriate modifications for the students in the program. Since this curriculum was
designed as a core curriculum to be adaptable to various settings and abilities, a range
of instructional levels exist among the activities that include beginning, intermediate,
and advanced levels. The activities within each lesson have been sequenced from the
lowest instructional level to the highest. In other words, the first activity listed in a
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lesson will be a beginning level activity and the last would be an advanced level. This
design will help teachers more quickly select appropriate activities for the population
and setting in which they work.

5. Developing the Package

The materials in this curriculum represent the work or ACCD project staff, a teacher
advisory committe, and interested professionals and advocates. The first phase of
development in the curriculum was the indentification of the competencies to be
included. This process began with the gathering of information through research of
the litera’ re and interviews with disabled individuals and various professionals,
disabled and nondisabled. When the list of competencies had been developed, a needs
assessment survey was developed to determine the relevance of the competencies to
the effective functioning of disabled individuals. The needs assessment survey was
administered to over 200 disabled members of ACCD and a representative number of
professionals and parents. The list of competencies to be included in the curriculum
was revised based on the feedback received from the surveyed groups.

The second developmental phase of the curriculum was the development of goals and
objectives to teach the identified competencies. The initial development of the goals
and objectives was done by ACCD's project staff. A procedure was developed to
svolicit professional and consumer feedback on the appropriateness and validity of the
goals and objectives. The process involved a series of activities that included the
development of a feedback instrument and the identification of professional g.oups
from which to obtain the feedback. The feedback instruments were adminis®..red to
the teacher advisory committee, three groups of teachers enrolled in special education
and vocational education classes at the George Washington University and Virginia
Polytechnic Institute. Additional reviews were done by various disabled individuals
and selected regular education teachers from Fairfax County in Virginia, Montgomery
County and Prince Georges County School Systems in Maryland. Revised goals and
objectives were written based on all the reviews.

The third developmental phase included developing activities to teach the goals and
objectives, identifying teaching tips and strategies, identifying resources needed and
describing evaluation procedures. The teaching activities were developed by the
teacher advisory committee and the project staff. A three-hour work session was set
up where teachers were grouped to develop activities for the various units for each
objective. The activities were categorized according to type and analyzed to assess
the appropriateness of the activity to the goal, objective, and student functional
level. Reviews were done by the teacher advisory committee, and graduate students
enrolled in special/vocational education classes. Revisions were made on the basis of
those reviews. Teaching strategies and tips, resources, and evaluation procedures
were developed by the project staff.

The draft of the curriculum materials was reviewed during year three of the project.
The final product is the result of a formal field test and professional reviews.




Advisory Committee

A teacher advisory committee (TAC) was established during the early stage of the
project to assist the project staff in the development and evaluation of the curriculum
materials. It was composed of twenty special education teachers who worked with
secondary level students with various disabilities that included mentally retarded,
learning disabled, emotionally impaired, physically disabled, visually and hearing
impaired students. The teachers on the TAC were selected from five school districts
in the Washington metropolitan area. They represented Fairfax County in Virginia,
and Montgomery and Prince Georges Counties in Maryland, and Washington, D.C. The
TAC was a working committee that met formally three times to develop and review
curriculum materials. Additional reviews were done individually by the teachers on
their own time. The work done by the TAC included assisting the project staff in
reviewing materials that were developed by the staff and developing activities to
teach the objectives and reviewing the entire package.

IMPLEMENTING THE CURRICULUM

An important criteria in developing this curriculum was ensuring ease in imple-
mentation. The likelihood of teachers using the curriculum will depend greatly on how
much effort and time is needed for preparation. The curriculum was, therefore,
designed to be implemented with a minimum amount of effort.

Two features account for ease of implementation. First is the amount of materials
contained in the curriculum package. Included are background and content infor-
mation for the user, student activities with a step-by-step plan for implementation,
resource information, and recommendations. Second, the curriculum design lends
itself to involving a wide range of resource persons in the implementation process.
Support staff and volunteers can easily be used in implementing and carrying out some
of the activities.

Educators should acquire some information prior to implementing this curriculum. An
understanding of the philosophy on which the curriculum is based is important.
Awareness of the role of advocacy and its potential in increasing the independence of
handicapped students should be understood and accepted by the user in order to convey
that attitude to the student. This curriculum is based on the premise that individuals
knowledgeable about themselves and their needs are more likely to be self-sufficient,
independent persons. When educators can accept that premise, they are then ready to
proceed in gaining additional content information. In addition to the information
contained in the curriculum, a list of other resources can be found by using the
organizations and agencies listed in the resource section of this publication.

The many rich resources that are found in the community can expand and enhance the
presentation of the curriculum. Guest speakers from various agencies and organ-
izations, field trip sites appropriate to the different systems are good examples of the
kind of resources that exist in most communities. Additional teaching aids and related
materials can be obtained by writing for them. Printed materials, audio visuals, visual
and graphic illustrations can add interest and excitement to the lessons. The resource
list and guidelines in this publication may be helpful to you in getting started. When
you have examined the curriculum, use the following steps in planning for the
implementation of the curriculum.

-7 -
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Conduct a Survey of Your Commurity

Conduct a thorough search of your community and determine what resources exist that
will assist you in carrying out your activities. A good place to start is in the resource
list in this book. Field trip sites, resource persons and materials are among the
valuable resources that may be available from community organizations, agencies, and
businesses.

A community assessment survey can be conducted by telephone and/or by mail. Both
technicques have advantages and disadvantages. The telephone survey involves
telephoning organizations and agencies to conduct an interview. This is often time
consuming and can create problems for teachers who have little access to the
telephone during business hours. This method should not be eliminated solely for that
reason. The survey can be carried out by other resource people such as volunteers,
students, and teacher aides. This technique has some important advantages. It allows
for immediate feedback and important clarification questions can be answered on the
spot. The direct contact inherent in this method allows for the development of rap-
port with the individual and organization. This is a good technique to use if you have
the resources to carry it out.

The assessment survey by mail involves preparing letters and mailing them out to the
organizations or agencies. This technique requires a great deal of preparation in the
beginning and a geod record keeping system. The advantage of this system is that it
allows for flexibility in carrying out the task. This factor is important to the teacher
whose time schedule is for the most part fixed. Conducting a mail survey involves
developing a letter which describes your program and what you want from the
organization. In addition, a form should be developed that allows the respondent to
check off or fill in the desied information. Providing such a form eliminates the need
for the organization to spend much time in responding to you. A self-addressed
envelope should be enclosed. These provisions will increase your chance of a response.

Using Resource People

Resource persons can enhance the implementation of the curriculum in many ways.
They arouse the students' interest and make them aware of the various viewpoints on
an objective or problem. They also add relevance to the material. As you consider
using a resource person for an activity, consider the following questions:

o Can the objective be most effectively achieved by using a resource person?

e Does the community contain the appropriate resource person?

e Does the resource person have the personality and skills to be effective with
your students?

When you have considered these questions and determined that a resource person can
help you effectively meet your objective, use the following checklist in the planning
and use of the person:

1. Discuss the idea of bringing in a resource person with your students;
2. Discuss the topic you want the resource person to discuss;
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6.
7.
8.
9.
10.
11,
12,

Call for an interview or an appointment for a personal interview;

For the interview, have this inforiation available to give the resource
person: objectives, topic to discuss, grade level and number of students, lo-
cation of school, facilities, equi.mnent, length of presentation, date and time
of the visit;

Ask for personal data on the resource person;

Provide information on the resource person to the student;

Develop with students a list of questions to ask the visitor;

Act as facilitator during the presentation;

Keep the discussion at a level suited to your students;

Be aware of your time schedule;

Involve the students in a discussion of the visit soon after it is over;

Have the students write thank you letters to the visitor.

Planning Successful Field Trips

Field trips are effective means of teaching and are generally fun and exciting for
students. Life in the classroom is a small part of the students’ toial experiences.
Field trips provide students with awareness of the systems they wili use and
opportunities to apply what they have learned. They stimulate and motivate students
in a way that is difficult to do in the classroom. Field trip experiences are most
effective when they are planned well. Before deciding to take a field trip, consider
these questions:

Will the trip better clarify and illustrate what you are teaching?

Will the trip provide an appropriate example?

Is it worth the time, effort, and expense?

How much inconvenience is there for the students, parents, teachers, and
those visited?

What safety hazards are present?

Is this the best means for accomplishing your objective?

After considering all these questions, and determining that you will conduct the field
trip, use the following checklist in carrying out your plan:

l.
2,

3
l‘.
>

13.
ll‘.
15.

Determine the place to visit and the person to contact;

Plan a schedule for the trip;

Follow the school procedure for consent for the trip;

Decide if the entire group is to be involved;

Make arrangements with other school personnel who will be participating and
working with you;

Make arrangements for transportation;

Get consent from parents;

Discuss the purpose of the trip with the students;

Provide background materials to help them get the most out of the trip such
as introductory information, written goals and objectives, films, etc.;

Identify specific things for students to observe;

Discuss standards for behavior, dress and safety;

Review everything on the day of the trip; .

Discuss the field trip experience with the students immediately;

Evaluate what students learned on the trip;

Write thank you notes to appropriate persons.
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Classroom Interviewing

Classroom interviewing is an effective way to utilize community resource persons. It
provides an opportunity for students to obtain ideas and information from the life and
experience of others that can be useful in planning their own lives. Students can
discover options available to them and learn how other persons like themselves have
functioned using these options. Interviewing resource persons can increase the
students' appreciation of what goes on in the lives of people on a daily basis. It will
w150 increase the student's skill in listening to and observing people, events and their
environment. In deciding whether to use the classroom interview technique as an
activity, you should consider these questions:

e s this the best technique for achieving the learning objective?

¢ VWill the interview provide the information, illustration or experience that the
students need?

e Are the students mature enough in their development to profit from the
interview?

If you decide this is an appropriate activity, use this checklist as a guide in carrying
out the activity.

1. Develop questions for the interview;

2. Contact the person or persons to be interviewed;

3. Send a copy of the interview questions to guests prior to the interview;

4, Set the stage for the interview by demonstrating how the interview will be
conducted;

5. Make arrangements to record the interview;

6. Allow time for everyone to ask questions;

7. Discuss the interview after the session is over;

8. Perhaps you might review by listening to the taped recording;

9. Write a thank you letter to the guest.

Using Role-Playing

Role playing can be an interesting and exciting way to demonstrate a point or issue. It
is still another way to arouse the interest of students and bring them closer to life like
situations. It also provides an opportunity for students to express their feelings,
anxieties, perceptions, creativity, and resourcefulness It provides an excellent
opportunity for students to be actively involved in their learning.

The success of role play technique depends on a nuinber of factors. First, the students
must have adequate experience with the role they are asked to pley. For instance, if a
student does not know what an advocate is, he or she would surely not be able to act
the part of an advocate in a role play situation. Second, the student will need to have
a degree of confidence and ease in performing among others. It is unrealistic to
expect a student who is very shy and insecure to get up in front of peers to participate
in a role play situation. These two issues must be considered carefully before deciding
to use a role play activity.

Careful planning is needed to carry out role playing experiences with students. The
following suggestions may be helpful t. you in planning and carrying out your plans.
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1. Select appropriate role play situations for your learning objective;
2. Explain to the students what is to be illustrated or examined in the role play;
3. Help students understand the problems involved by discussing the situation
and the roles carefully;
4, Describe clearly each role and situation;
5. Discuss the role of the students who are observing;
6. Assign specific tasks for them;
7. Call for volunteers for the various roles unless you determine that this is not
appropriate for your group;
8. Allow the students the freedom to interpret the role;
9. Analyze the interactions demonstrated and discuss the issues brought out;
10. Review what was learned in the role playing.

Allocste Responsibilities

Preparation for implementing a new curriculum can be an overwhelming thought for
the teacher with a host of responsibilities, The awareness of the teacher's limited
time schedule and heavy work load was foremost in the minds of the staff as they
developed this curriculum. The implementation plan was designed to be carried out by
a range of resource persons other than the teacher. The tasks are simply and clearly
written and can be carried out by volunteers, aides and students. The involvement of
these resource persons will not only assist the teacher but can enhance the
effectiveness of the curriculum by serving as information resources. Some of the
special tasks that might be carried out by resource persons are conducting the
community assessment survey, ordering materials, scheduling trips and speakers, and
collecting materials. As you exariine the curriculum, you will discover many other
ways to utilize the resource persons available to you. It is important that you are
clear on what you want them to do.

Be Creative and Imaginative

It is important to keep in mind that this curriculum should be thought of as a core
curriculum that can be modified and adapted to the needs of the setting and student
population. The user can best determine the resources available in their community.
Some communities will contain rich resources that have not been suggested in the
curriculum while others will lack many of the resources listed in this guide. Do not
fee: discouraged if you find that your community lacks many of the resources that
have been mentioned. At the same time do not overlook the many resources that you
do have. Remember that parents and school staff are all excellent resources and may
be able to direct you to resources that you have not thought about. Check the
Resource section of this manual for the names of organizations and agencies that can
provide you with many free and low cost materials to assist you in img.ementing your
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GUIDELINES FOR ADAPTING THE CURRICULUM \

TEACHING TECHNIQUES FOR HANDICAPPED
STUDENTS IN DIFFERENT SETTINGS

This curriculum was designed to be used in a variety of settings that include self-
contained special education classrooms, integrated regular or vocational classrooms,
residential settings and youth organizations. Modifications should be made to the core
curriculum based on the setting and the disabilities of the students in those settings.
For some groups the curriculum can be followed from unit one to unit eight without
modifications. Other settings might require pulling out one or two units to be
integrated into the regular class program. Before implementing the curriculum, be
sure to look carefully at the following questions:

What are the needs of the group?

What are their needs currently for advocacy information?

What will they need to know when they exit this school system?

In terms of time frame, how much time can ! spend with them on this phase of
their education?

Can any or ail of this curriculum material be integrated into my present
curriculum?

e Which parts of this curriculum are the most crucial?

e How can fit that part in?

e Are there outside resources that can help in implementing the curriculum?

C ® 0 0

An assessment such as this is important before implementing the curriculum. It can
provide you with a realistic picture of your capacity for implementation and provide a
focus from which to begin. In a special school or resource room setting, you can
assume that all students will have been identified as handicapped. As such, they
should be aware of the need to be an advocate for themselves., They need to be aware
of the laws that relate to the provision of equal access to the life functioning system.

An important factor in planning to implement the curriculum is the time element. The
length of time required to cover the materials must be determined by the needs of
your group, how the curriculum can be integrated into your program, and whether you
use the total program or selected units.

The material can be integrated into the reading, English, math, and social studies
curriculum with adaptations. It can also be taught as a special class. In order to
accommodate a wide range of disabilities and settings, the curriculum is designed to
have the lessons, units, and activities pulled out to be used independently of one
another. The lessons can be modfied to the appropriate level.

Departmental planning for implementation of this curriculum is important. While the
curriculum can be implemented by one teacher in one class, it is most effectively done
through the involvement and commitment of the entire staff. Important questions to
be discussed on a departmental basis are these:

e In what time frame will the curriculum be taught?

e In what grades?
e Vill it be integrated into the entire curriculum or a special class?
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@ What teachers will be involved?
e Vill parents be involved?
® How can regular school staff be involved?

Whether planning is done on a departmental basis or on an individual basis, these
questions need to be addressed in order to effectively implement this curriculum.

Self-Contained Special Education Classrooms

One approach in working with students in self-contained settings could be to begin
with Unit One, Advocacy in the Life Functioning Systems, and proceed through the
entire unit. Another would be to select units that fit into an existing curriculum. For
example, if a goal is to teach students independent living skills related to apartment
living, the Housing Unit might be most appropriate.

Integrated Regular and Voeational Classrooms

Use of this curriculum in an integrated regular classroom would require some
modifications in the curriculum itself. First of all a determination should be made in
terms of what subject area classes would implement the curriculum. Secondly, the
curriculum should be examined to determine which units would be appropriate for that
specific class. Thirdly, the goals, objectives, and lessons should be examined to
determine the appropriateness for that class. Fourth, modifications should be
determined and made. An early review by educators indicated that parts of the
curriculum would be used in a range of secondary subject matter classes. The list
included social studies, sociology, government, consumer math, physical education,
vocational education, and civics.

Residential Settings

This curriculum is appropriate for use with individuals in various residential settings.
The degree to which it is implemented will vary with the type of individuals residing
within the residential program. Sometimes, the students in residential setting are
severely handicapped. The capacity or some severely handicapped students in certain
residential settings to process and apply information may be limited. This should not
discourage the effort to teach students to become independent. They should be
encouraged to learn and use the various systems in our society and most students can.

The best approach in implementing this curriculum in a residential setting is to begin
by looking at your student population. As in other settings, decide what they need and
where to start. Decide which unit is the most crucial. Look at the goals and
objectives of that unit and then modify them for your individual situation. Do not
become discouraged if it takes time for the student to understand the system you are
trying to teach. It is important that you set realistic and reasonable goals from the
beginning. Hands on and direct experiences and repetition of those experiences are
the most effective means of working with students who have severe learning
problems. Don't feel that you are cheating if you select only hands-on experimental
activities from the curriculum.
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Youth Organizations

Many youth organizations are ideal for teaching students independent living skills.
Organizations such as Girl Scouts, Campfire, 4-H Clubs and religious groups might find
this curriculum useful in their programs. Again, specific units or objectives can be
taught in coordination with other related programs.

GUIDELINES FOR INSTRUCTING HANDICAPPED STUDENTS

Each handicapped student is unique and the effects of the disability on the individual
are equally unique. Because of the wide range of differences that exist within this
group, teaching strategies and general guidelines for working with handicapped stu-
dents as a group are difficult o define. Educators who have worked with handicapped
students in general h.ve found certain teaching strategies and learning situations to be
effective.

Educators have found the following guidelines to be useful in developing appropriate
teaching strategies in working with handicapped students:

l. Use the individual needs (learning style, personality) of the student to
determine the teaching strategies you will use;

2. Teach to the student's strength--(i.e., auditory, visual, kenesthetic, or
interest, subject area);

3. Develop and try to maintain a positive relationship with the student;

4 Create and maintain a positive environment--(i.e. physical attractiveness,
positive human interactions).

5. Provide continuous feedback to students on their work, progress, and behavior;

6. Make sure your expectations are clear;

7. Provide concrete experiences whenever possible;

8. Use avariety of teaching activities and techniques;

9. Provide experiences and use activities that will enhance the student's
self-esteem,

Guidelines for Instructing Visually Impaired Students

Students who are blind or have visual impairments are different from nonhandicapped
students only in their inability to receive information and stimuli by visual means.
Unless there are related disabilities such as learning disabilities, emotional disabilities
or other health impairments, modifications are needed for the visual impairment only.
The two major barriers confronting blind or visually impaired students are the negative
attitudes of their teachers and fellow students, and the lack of instructional and
related information in an appropriate form to accommodate the student's auditory
intake system. . .i.e. brailled and taped materials. Negative attitudes toward blind
students are illustrated through various means. Many persons feel uncomfortable
interacting with blind or visually impaired individuals because they do not understand
the disability and do not know how to act when they are around that person.
Discomfort is often manifested in patronizing behaviors and statements, low
expectations of the individual, and avoidance behaviors. Those behaviors create
uncomfortable situations for the students and impede their learning potential as well.
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Teachers who work with visually impaired students should make sure that they get to
know the student. Talk to the students directly about their disability. Ask them
directly what accommodations they need and what assistance they want from you and
those around them. Use that informatior. to provide the necessary accommodations
for that student to help him function effectively in your class. The guidelines below
might be helpful to you as well:

. Visual information should be explained or described;

2. Information written on a chalkboard should be stated aloud;

3. Planning should involve preparation of materials on tape, brailled or large
print so that they are available by the time print material is ready: "On the
spot" reading of printed material should be read to the group;

4. Do not substitute "hear & feel" for "see, look at, watch: in directions,
etc.--do not avoid descriptions that involve color;

5. When possible, provide maps, charts, models in a format that is appropriate
for visually impaired people, students, etc. Ex: Small grid maps/tactile;

6. Encourage students to seat themselves at a comfortable distance from the
board and where 1ighting is best for them;

7. In directing students to move from one place to another, be sure to give
accurate precise directions--for left or right (not over there) and remember,
your "right" will be their "left" when facing you;

8. Call upon the name of the individual student who is to respond when visually
impaired students are present;

9. Be aware of students who should wear glasses and whether they are wearing
them when necessary;

10. In planning field trips, be sure that, if the student is not able to take
information in by touch, that descriptions are provided. "Hands on"
experiences are importanty "First hand" experience with accurate
descriptions is the best learning tool;

I1. When money is used in an activity, be sure that the denomination(s) of paper
money (are) is pointed out to the blind or visually impaired student;

12. Students who have very little vision need to decide where to sit in a new
situation. You can be of assistance by describing the set-up of the room;

13. Describe and locate any object that is receiving everyone's visual attention;

14. Inform students of the position of the screen, speakers, platform or the focus
of the main activity;

15. Discuss and describe usual things such as sunrise, sunset, weather conditions
or events. Scenes and pictures should be pointed out and described.

Guidelines for Instructing Hearing Impaired Students

The guidelines present some techniques for accommodating students with hearing
impairments. Although some general techniques are suggested, it is always important
to view each student as an individual. The teacher and student should work together
to explore and determine the specific needs of the student.

There are several factors to consider when working with hearing impaired students re-
lated to educational needs. These include the degree of hearing loss, the ¢ ge at onset
of the disability, the cause and type of hearing loss, and the educational and family
background of the student. All of these aspects may play a role in the student's
communication mode, English language acquisition, and/or use of speech.
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While it is often essencial to make visible what = hearing impaired individual cannot
hear, it is important not to assume that a person will or will not hear or understand
something. The hearing impaired person's skills at speechreading and perceiving and
understanding sounds and words can only be determined on an individual basis.

Except for the inability to hear, hearing impaired persons learn and function in much
the same way as do other people. The important issue is that the subject matter to be
taught is presented in the appropriate manner; that is, in a way the student will be able
to receive and assimilate the information. Like all students, hearing impaired
individuals have their own unique characteristics, interests, and ways of learning.
They should be provided the same opportunities and experiences as are other students.
This, as with all students, should be based on their individual strengths, abilities, and
interests.

l. Make the most of body language - use it appropriately;

2. Face hearing impaired individual when speaking;
e avoid facing blackboard while speaking,
e speak slowly and distinctly - but do not over enunciate;

3. Encourage student to sit in appropriate locations;

4. Create an atmosphere which provides the same opportunity to participate as
hearing students;

5. Provide written materials of lessons;

6. Provide an interpreter if necessary (sign language or oral interpreter but do
not automatically assume they need one%;

7. Encourage student to choose a buddy to assist in getting information,
assignments, etc.;

8. Be aware of the functions of a hearing aid (amplification versus clarity);

9. Know the types of communication preferred by the student and use it. Ex:.
signing, lip reading, both, etc;
a. for formal learning situation,
b. for informal conversation (they may be different)

10. If you do not understand a student's speech, let him/her know;

I1. Teacher should be aware of techniques used to accommodate deaf/hearing
impaired individuals (Ex: TTY, flashing lights);

12, Direct lessons towards inethods or techniques utilizing other sensory
modalities to supplement auditory learning. This might require creative
curriculum material or development.

Guidelines for Instructing Physically Handicapped Students

Physically disabilities can be the result of a wide range of conditions or incidents.
Teaching strategies for instructing physically disabled students will vary according to
the impact of the disability on the individual student. Physical disabilities can range
from those that require only accommodations for the individual who uses a wheelchair
to a person with a physical disability who has other disabilities that have a major
effect on the student's learning potential. It is important that a teacher work with
each student individually to determine how he or she learns best and what specific
modifications he or she needs. The following list suggests some general guidelines that
have been found helpful in working with students who use wheelchairs or have
difficulty in using their arms and legs:
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2.
3.
q.

.
6.

Arrange the classroom to allow easy movement of the wheelchair in and
around the room;

Modifications on door handles or other hardware can be made to
accommodate students who have limited use of hands and arms;

Adaptive typewriters and other equipment can be used with students who
have limited use of arms or hands;

When communication disorders accompany a student's disabiliiy, be a patient
listener. Don't be afraid to ask the student to repeat words and sentences;

Do not make assumptions about what students want or need, ask them;

Don't assume that students do not understand what is happening because they
have difficulty communicating.

Guidelines for Instructing Students With Learning Disabilities

The term learning disabilities has become an umbrella term to describe a wide range
of learning disabilities and learning styles. The term learning disabilities gives the
teacher very little information about the student. Students with learning disabilities
can have all or some of the following characteristics:

Perceptive Disorders - Perception is the cognitive process that is used in
comprehension, understanding, and organization of what one sees or hears.
This process helps students make sense of the visual and auditory stimuli that
they receive. When there is an impairment of the process, the student can
misinterpret that visual or auditory stimuli.

Receptive Language Disorders - Receptive language is acquired through visual
and auditory means. In other words, students are able to understand the
spoken and written word through their receptive language »ystem. Problems in
auditory reception affects the development of expressive language.
Impairment of the visual reception channel will cause the student to have
problems in transferring what he/she hears into written symbols. Disorders in
the two channels affect the student's ability to process language.

Conceptualization Disorders - Conceptualization is the ability to organize,
abstract, generalize, and categorize information. The ability to conceptualize
involves a complete process of sensory interactions. Students who lack the
ability to conceptualize have difficulty recognizing the relationship among
experiences and incidents as well as understanding abstract concepts.

Non-verbal Communication Disorders - Non-verbal communication disorders
include sensory-motor integration and self-to-others relationships. Students
with sensory motor impairments often appear uncoordinated and disoriented.
They experience difficulty in writing, drawing, and gross motor activities. The
disorientation resulting from this disorder causes psychological stress that
causes the student to lack self-confidence in himself or herself. The students'
ability to understand their relationship to others is also affected by disorders
in non-vgrbal communication. They seem not to understand gestures and body
language which causes them to misinterpret the behaviors of themselves and




others. This student might not understand the rules people set up for
interactions with one another. For instance, this student might behave in a
rude or impolite way to other persons without realizing why the person became
angry or insulted. The self-monitoring skills are also commonly impaired.
When this skill is affected, the student will demonstrate poor social skills and
immature behavior. They can be distractable, inhibited, hyperkinetic, and
over stimulated.

When working with the learning disabled student, it is important to get to know the
individual student well. Examine evaluation data but do not rely on that information
alone. Find out through working directly with that student the teaching strategy that
works best for him or her. The guidelines that are listed below have been
recommended by teachers who have had experience in working with learning disabled
students.

1. Keep the instructions simple and sequential;

2. Use a step-by-step approach in giving directions;

3. Use examples and give demonstrations whenever possible;

4, Repeat and reword explanations and definitions;

5. Provide alternative methods of doing assignments;

6. Use the modality in which the student is most comfortable when giving a test;
7. Put assignments, tests, notes and books on tape whenever appropriate;

8. Use both visual and written presentations whenever possible;

9. Break down activities and assignments into steps.

Guidelines for Instructing Mentally Retarded Students

Mentally retarded students vary widely in their intellectual, physical, behavioral, and
emotional characteristics. At the same time they share some common charac-
teristics. While the same basic considerations and strategies for working with all
students apply to mentally retarded students, additional ones are needed to
accommodate the unique problems of the mentally retarded learner. Mentally
retarded learners have a reduced capacity for absorbing academic materials that can
range from very low to moderate. Their rate of learning is also reduced. When
working with mentally retarded students, it is important to present lessons and
activities simply and allow for longer periods of time to cover those lessons and
activities. Teachers who have worked with mentally retarded learners have found the
following st ygestions effective:

1. Use hand-on activities and experiences whenever possible;

2. Use a limited number of activities that require reading;

3. Be repetitive in what you say and do;

4, Break learning tasks into subparts;

5. Break learning tasks into sequential steps;

6. Be sure a step has been well learned before proceeding to another;
7. Provide immediate feedback;

8. Reinforce positive behavior;

9. Use a variety of learning activities during a class period;
10. Select interesting and attractive materials;
11. Arrange for as small a teacher-pupil ratio as possible;
12. Be patient and allow the student to work at his/her own pace.
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Guidelines for Instructing Emotionaily Impaired Students |

Individuals with emotional impairments differ widely in their disabilities and the
behaviors associated with them. Some of the common problems among persons with
emotional impairments are in the area of personal-interpersonal relations, general
coping with everyday situations and behavior control. Problems in any of these areas
can dramatically interfere with the students learning, as well as, that of their peers.
In order to develop an effective strategy for working with a student who is emotionally
impaired, a teacher must get to know the student well. You need to know the nature
of th student's specific problem, how it affects his/her behavior and what his/her areas
of strengths are. A teaching strategy can then be developed to accommodate his or
her individual needs. Based on the recommendations of teachers who have worked
with students with emotional impairments, these guidelines have been found to be suc-
cessful teaching strategies:

1. Provide a calm and positive environment;

2. Provide a structured environment but allow for flexibility;

3. Allow for the smallest possible teacher student ratio;

4. Reward and reinforce positive behavior;

5. Provide immediate feedback to the student;

6. Pace classroom activities to allow for variety to accommodate students with
short attention spans, frustration points, and interests;

7. Teacher and peer proximity are important factors in behavior control.
Determine what is most effective for your class;

8. Set clear limits for student behavior;

9. Be sure your behavior management system is clear to the student - i.e., when
a behavior occurs, the consequence is this;

10. Select activities that will assist in the development of the student's
self-esteem.




THE CURRICULUM

Introduction

The Curriculum contains the basic information that is needed to teach the
competencies students will need to know to function effectively and independently as
adults in society. A three digit system is used to identify the units, goals and
objectives. For example: 3.2.1 = Unit three (Education), Goal 2, Instruction Objective
l. The first number represents the unit, the second the goal, and the third the
objective.

There are eight instructional units that make up the curriculum. The first unit, Life
Functioning Systems, covers basic civil rights, the problems handicapped individuals
face in achieving their rights and the role of advucacy in securing one's rights. This
unit can be used as an introduction to the curriculum or as an independent unit to
make students aware of their basic rights and the life functioning systems they will
need to use as adults to function effectively in society. The second unit, Application
of Advocacy, is designed to teach students how to apply advocacy to an individual
system such as housing or recreation. It can be used after a unit on a life functioning
system has been completed or as a culminating activity after several units have been
taught.

The remaining units are on the six life functioning systems - Education, Employment,
Housing, Transportation, Recreation, and Social Services., These units have been
developed to teach students the background information on the system and to acquaint
them with the legislation related to it. It also provides the student with information
on the status of handicapped individuals in using that system.

The individualized lessons within the units are structured to provide the teacher with
strategies for teachinrg what is contained in the units. Each lesson includes the goal,
instructional objective, suggested activities, teaching tips, resources, and evaluation
techniques. The suggested activities and teaching tips are designed to be used as
guides. All activities and teaching tips may be appropriate for some users while only
parts may be appropriate for others. Three or four activities that increase in levels of
difficulty are suggested for each objective. Teachers who are working with
academically advanced students may want to use intermediate and advanced
activities, while those working with other students mights select the beginning level
activities. Likewise, teaching tips would depend on the level of the work to be done on
the individual unit.
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CURRICULUM GOALS AND OBJECTIVES
UNIT 1.0.0 — ADVOCACY IN THE LIFE FUNCTIONING SYSTEMS

Learning Goal

1.1.0

The student will learn about basic civil rights and how they apply to disabled
individuals.

Instructional Objective

The student will identify the various systems in our society (e.g., housing,
transportation).

l.1.2 Within each system, the student will define and list examples of basic civil
rights of everyone.

1.1.3 The student will explain why everyone is entitled to the same basic civil
rights.

1.1.4 The student will explain the difference between basic rights and individual
advantages.

t1S The student will describe what has been done to ensure civil rights and will
provide examples (e.g., Civil Rights Act of 1964, Older Americans Act, etc.).

1.1.6 The student will identify Section 504 of the Rehabilitation Act of 1973 as a
specific law that ensures equal rights to disabled people.

1.1.7 The student will explain the intent of Section 504 by stating why the law
was passed.

1.1.8 The student will identify the basic provisions of Section 504.

1.1.9 The student will describe the expected benefits of the law for both disabled
and nondisabled persons.

1.1.10 The student will describe the responsibilities of various groups in complying
with the law.

l.1.11 The student will describe the procedures used to ensure that Section 504 is
enforced and will state the consequences of noncompliance.

1.1.12 The student will identify where more information about Secion 504 can be
obtained.

Learning Goal

1.2.0 The student will learn about the problems disabled people may have in

achieving equal rights.
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Instructional Objectives

1.2.1 The student will identify one area within each system where there may not be
equal rights and will explain the inequality for at least three persons with
different handicapping conditions.

1.2.2 The student will hypothesize why some people, and in particular, disabled
persons, may be denied basie civil rights.

1.2.3 The student will identify at least two myths that may exist about disabled
people.

1.2.4 The student will suggest ways to dispel myths about disabled people.

1.2.5 The student will explain why disabled people must work on their own behalf to
ensure their rights.

Learning Goal
1.3.0 The student will understand the meaning of advocacy and the procedures

required to ensure equal rights for disabled individuals.

Instructional Objectives

1.3.1 The student will define advocacy:

1.3.2 The student will state the purpose of advocacy and why it is important.

1.3.3 The student will describe the role and function of an advocate.

1.3.4 The student will state the desired outcomes of the advocacy efforts.

1.3.5 The student will identify the skills needed to be an effective advocate.

1.3.6 The student will identify resources (people, agencies, organizations) that may

assist in the advocacy efforts.

UNIT 2.0.0 — APPLICATION OF ADVOCACY TO THE INDIVIDUA