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laet the attention of the school refornere has turned to

- teacher ‘educa Ed Fisk, the education writer for the. New
York Times prophesied that teac ation would be the focal poii point

for the third year of the reform movement, eW\doubted,that prophesy.
Nine months later it is sufficient to note that forty-nine states have
- enacted changes in their standards and practicee for .teacher education
and with each of the three recent meetinge of. state leaders-at '

'Philadelphis, Lake Delavan and now here in Seattle-it is certain that

. continuing efrort 'Will be allooeted to. ‘1ssues and concerns affecting
teacher education. In recent weeks the clamour for ‘change in teacher
‘education has reached new heights with calls for. higher standards for
entry into the profession issued by both the NEA .and the AFT. In
addition, at least six groups have either offered detailed
recommendations for the future or conVened themselvee ror ‘that

purpoee.

(1) The Exxon Foundation funded proJect on echool-college

3‘partnerehipe, chaired by.John Coodlad, which seeks to improve echoole h

of education by tying them more c¢losely to public schools.

P\ rd Foundetion and Carnegie Corporation funded project’
on, improving schools of education by Se ‘htgn—etendarde——kno :
the Holmee Group and chaired by Judith Lanier.

(3) The Carnegie Corporation Commieeion on Education and the
Economy Task Force on Teaching and Teacher Education which is Seeking.-
to pronote chengee in echoole or education through proreeeionalien.
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“but be, iing: reco nitién that better teacher education is necessar

) or ehegigg the reform agenda. (Let's not lose sight of the fact that '
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cu) The on-going studies by the Southern Regional Education Board
of the teacher education curriculum. -

-

: (5) -The NCATE Redesign which seeks to promote changes in teacher
education through the establishment of more ‘demanding etandarde.

(6) AACTE'eﬁ ational Commission for Excellence in Tnecher
Education which ‘made sixteen wlde ranging recommendatione for the
impgpvement of teacher education.

o T e

“H-y

th all the attention? I believe that there has been a growi

-

y out the other reforms as. well as to provide knowledge

S in large measure were inepired by university -

proreeeore-Sizer ad-and’ drew upon the effective school
literature developed by a host o sity-based researchers~the
.vast majority of whom are located in SCDEs).

4 E~£hcu;tg_h§!:hlong"
" realized the potency of their position- but have either lacke —

energy or the resources to command the ‘attention of-the public
regarding the reform and revitalization of the schools. The

" eonfluence of politiciane and university professors-and their

--commitments to change and their ideas about such change have had
enormous ‘poteney.._Whatever the .outcome of the current . debate, we need
to sustain that inter‘\fion~and~partnerehip.._ N

"1 believe the conclueion of Boyer, Sizer and GoodIad-wee that
without fundamental changes in the ways that teachers teach we will
not experience changes in the learning outcomes of a particular lesson
-or class or school. -Goodlad's research pointed to.the dominance of
®teacher talk", the reliance on the "workbook" and the teacher's
inability or unfamiliarity with different pedagogical: nethode as

. constraints to real reform. - Goodled ‘and & host of other researchers

have concluded that teachers teach as they were taught for. sixteen

years-and dgepite the best efforts of contemporary teacher education
programs-teachers quickly replace new instructional strategies with
long imbued views about "best practice.”  In essence, teacher ’
education doe nd as a result is branded as too theoretical

- or unrealietic-which can lead to one of two conclusions:

\\\\fe) we need to mandate preecriptive regulatione, or’
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.. (b) we need to strengthen it-extending progﬁﬁms, infusing them
with research findings, giving them a greater clinical or laboratory
.focus, and building support systems in public schools. As we consider

- these alternatives, let’s consider where: we have focused our -

attention. . T e \

g .

In recent months your mandates have given impetus to changes in
teacher education. There has been pervasive and widespread change in
teacher education.. y

(a) raised admission\criteria

. " (b) ‘more rigorous exit reqﬁirements

(e) more weeks of student teaching

-

(d) increased.use of standardized achievement testing

(e) more time being spent in "real" classrooms tutoring,
observing and practicing prior. to student teaching -

() greater reliance on technology

e The result is that the candidate pool is changing-on more and
R more ‘campuses students actually enrolled in education are at or near

the median for that ‘particular university. With that change, other
changes- are occurring and anyone‘whowcontends they aren't has not been
on a college campus in a long time. Let me note; however, that
changes on the supply side-without corresponding changes in hiring '
practices, working conditions, promotion and recertification, or
teacher ‘salaries-will have little impact on the long term reform
agenda. The lack of change is breeding an increasing amount of
cynicism and fatalism among faculty. That is not surprising when we
raise standards and others loosen standards! It is also breeding a-

. resistence to further change-change that is absolutely necessary if
teacher education is going to realize its full potential-if we are
going to move from the preparation of technicians-merely skilled to
follow the teacher workbook or the instructions of the teacher O
supervisor-to the education of professional teachers-autonomous,

. caring and competent professionals-MAJOR CHANGE IS NECESSARY. To .do
this requires much more than the mere mimicry of teaching skills in

——_School . based training programs or 80 hour training institutes.

Instead, it demands—th and deliberate study of content they

_ wish to teach, the development of an eXtensive r ireof

pedagogical methods and an ability to work with peers and others in

Q-

_ diverse environments. To accomplish this will require changes
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‘ o in the curriculum and content (indeed, the revamping of the
entiro program) ' ‘

o in the modea of deliVery (including the development of

'aimulatione and increaaed reliance on micro-teaching) _ _,‘

. o in the atructure of the program and the interaectiona between
content and method. - . -
coucx.us:ou. '

~

Given thia aet or‘conditiona, what are'my recommendationa for

'thia group?

)

(1) that you recognize that teacher education ia "neated" in

'collegea and universities-that leaders in teacher education are caught
_in the middle of competing and orten intenae preaeurea'

X v
(a) to be more reaponaive to. the aepirationa and needs of the -
reformers and the proreaaion and at the eame time

(b) to be accountable to the inetitution and ita norns. and mores.,

, When you legislate changes in teacher education, recognize thia
' .tenaion and help teacher ‘education leaders. . L e

(2) that you recognize that to improve teacher education

A“neceaaitatea consistent action across several dimensions-piecemeal

solutions that attempt to mend this.or thdt part of the problem simply

“but unfortunately will not help much. Isolation of SCDEs from other -

reforms will not promote meaningful change which is exactly what
alternative training aitea or alternative certification procedurea .
promote.

(3) that you see- ‘ nduction proceaa or .internship = for the _
beginning teacher as the most po

teachers-and (d) building a valid and viable teacher performance and’

evaluation system. I would urge. that you be imaginative in allocating -

'money to the three partners in the epterpriae-the LEA, the teacher
‘organization and the SCDE-and then promote collaboration through
cooperative planning, evaluation and action.

XY

: . nxegtm;g:azzrategy for the
immediate futiure-as a way of achieving the e reform goals of
- (a) improving PRESERV (b) reforming INSET (c) retaining beginning '

had
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‘noted that if we lose this chance by lack of will or failurd to o :_ §3

a lose-teachers, teacher educators, policy makers, but most of all, our : )
" children. Leaders in teacher education stand ready to cooperate and : ; i
lead this. reformj : . . . : . :

The challengee before us are enormous. The pervasiveness and g o
magnitude of the teacher shortage-and, particularly, the absence of ' s -
minority candidatee-can deter us from major change in. teacher . ’ i
education. We capnot afford to be deterred. : . o

_ The time is right for the reform of teacher education. Therd is
general agreement-in all of the major teacher education reform -
studies-of the solutions to the problems and limitations that .beset
us. The need is great and the time is right. Gregory.Anrig recently

{

cooperate in the reform of teacher education, then we will all 8




