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INTRODUCTION

By the tine children of migrant workers reach adolescence,
they are under considerable pressure., Their time and energies are
needed to help their parents, primarily by working in fﬂe fields,
to help supplement the family inceme. But they are slso needed to
help with housekeeping chores and the care of x?ungér brothers ond

sisters. There is little time left for homework, or nore to the

peint, for school.

fn inability to dévofe the necessary time to schoolwork is
portléularly dnnnéing 10 prospects for graduation. By the time
nigrant studentﬁ reach the Middle school level, they are typically
well behind their age mates as a result, primnarily, of their high
rate of mobility. Mobility causes them to miss quite o bit of

scheol at the elementary level and resvl+ts in serious

discontinvities in their education progrgqm. Seventy percent of
migrant studznts.ure HjspunicsL and many have serious language
problems — a facter which alse contributes to fhéir falling
farther and farther behind in school. AS pressures increase to
enter the work force, these students, who qre already behind, are
very likely to leave school. Migramt stvdents, in the past, have
had a dropout rate of 90 percent or more, and it is only now
beginning to show signs of declining.

High school presents yet another series of hurdles for
nigrant stuvdents. In addition to being behind academically and
under considerabls pressure to work, high school students must

also beglin to plan school schadulas that will insure that they

Q. \ BEST COPY AVAILABLE
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neet tﬁg requirements of the scho&l They =xpect to gr&duate from,
That is not easy to do in other schools, districts and states —-
all of which have gradvation requirements of thelr own ——
particuvlarly when ¥hay are only temporary stopping places during
the covrse of the schoal year, Migrant students Qt the high
school level are confronted with a Moze of different progradg»
curricuvla and testing practices us they meve fggyvﬁluce to place,
a1l of which nust be reconciled with their home School gradvation
requirements and other competing demands on their tima.

Educators have recognized the diéruptiﬁe ef@ects that

robility has on the participation and performance of Higraent

students in edocation pregrams. MWith the enactuent in 1966 of an

4

" w
amendment +o T}fle I of the Elzmentary, and Secondary Education Act -
{now Chnéfer One of the Education Consolidation and Improvement
Act, ECIA), the Migrant Edvcation Program came into existence to
address these problems in a systznutlclwoy. ;nlé relatively short
period of time, the Migrant Education Program made possible a
variaty of new programs), precedvres and structures that, in torn,
began to make possible a greater degree of continuity in the
edvcation of migrgqnt stuvdents.

Funds became avalilable for speciol ized progruhs, to help
migrant stuvdents close the achievement gap that separated them
from sther stuvdents in thelr age growp. These funds. Were used to
reinbuvrse schosl districts that enrolled students in the Migrant
Edvcation Program, providing an incentive to districts to identify
migrant students and t0 design programs fer them, The Migrant ’

Student Record Trousfer System (MSRTS) alss came ints existence,

. ) S . " BEST COPY AVAILABLE
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perniftiﬁg the developsent of o computerized Jafn base on each
kndividual migrant student.

More lnpdrtqnt, from the sfundpoink';? improving continvity,
the MSRTS makes possible the rapid transml;sion of student heulth~
and edvucation information from school to school. It also provides
"skills. invenvories" in basic skill areas, making it pessible for
teachers to detersine which skills and competencies individual
students have already learned and to update thélr records as they
learn new ones -~ before they proceed oqwurd to- the pext receiving
,school.

Recently, the MSRYS has provided a vehicle for attacking The

problem of secondary credit accruval and exchange. The student

\\pr/rec653 $ormat has been expundéd to: (1) provide information about

tha high school graduation requirements the student must seet, and
(2) to indicate how #any vunits, or partial uvnits, of credit the
st;dent has earned in different subject matter areas. Teachers
.and counselors in receiving séhools can then get a better
unde;stundlng of what the stgdent will nead in the way of course
work in order to graduate, and how fuch he or she has already
accomplished.,
In spite of the qchlebenents, in terms of addressing complex

and different logistical problems, secondary migrant students
continue to experience difficulties in obtaining high school

diplomas. While the dropout rate does appear to be declining,

fron 90 percent or more to about 70 percent, the existence of

procedures and structures dves not in ltself insure a satisfactory

-

level of continuity in the educution of secondary studenis.
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Today?’s chulleﬁges are thase, primarily, of bringing ubqut a
greater utilizution‘bQ school districts of the MSRTS and
_encourdging a greater degree of reciprocity bg*we;n schools in the
accrual and.exchunge of credit., The problem is not so much “know
. ho&" as it is ;F overcoming the inertia that is based in part on
expactations from the past, and in part on.a fairly limited
vnderstanding of what can be done., The role of the ECS Interstate
¢ Migrant Education Task Force, which has been in operation since

R I ‘ -

. 1976, is that of helping to encourage both a wider understanding
of new approaches to improving edvcation for Higrqnt students and
help ifig educutoré:qnd policy makers overcome the different kinds
of barriers that tend to Preueﬁt improvements from juking place.

This paper, as a result of the work -of the Task Force, is

designed to further those objectives, Specifically, the purpose

§m&%ﬁy!'4 . - . . . -
) of this paper is: (1) to explore more carefully the specific
problems, and approaches to dealing with them, that frequently
cause migrant students to drop ouvt rather than complete their high
Dy 2dana .o

school education; (2) to review chronologically those developments

'7’81}3?&9“0}{%

that have improved our capgability to provide a greater degree of

continuity in the edvcation proérqns of secondary migrant
» studentg; and (3) to point to the next steps that must be taken if
we are to fully realize the benefits that past investments nake

possible.
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I. THE PROBLEHMS

Two reports on migrant student achisvement highlight tha need

for improvement in secondary school programs for migrant students.

A 1974 California report noted that achievement skills at

elementary level were fppicdlly two to three years behind

expectation. One result of achievemant lags as students entered

high school, according to the Californ’ia report, was that }ewer

tHe

than 10 percent of these students graduated from high school.

Another study, prepared by Exotech Systems, Inc. (1975), concluded

*that the avernge migrant student has a 40 percent chance of

entering the 2th grade, an ii percent chance of entering the i?fh

grade, and less than a 10 percent chance of gradvating from hkigh

school.,

Close examination of the problems faced by most secondary

.

migrant students has resvltad in the identification of five major

barriers to conpletioh of high school:

i. Econonic'necessitz* i.e.,_the need for_migrant_students

— e e e W e e e T e e e T et e et o s S e e e S e

R R R T -3 ¥ N

to work. A report by the California State Departmant of

— o S

Edvcation noted that "about the end of the sophomore

vear, when many students are reaching 14 years of age,
the economic pressures on #Migrant students by their peers
and their families to leave school and become a full-wage

earner become quite heavy,"

2. SBchools often_haove_a_neqative_attitude toward _migrant

students., A 1980 Californin State Department of

e -

Edvcntion Ad Hoc Committee report found that many school
district personnel feel "that migrant students are not

interested in graduation and that in many cases it does
not matter, as their probhable future does not require n

diploma.*”

e o et i g e e e e e Ty Ot i S o 0 o S e S S o

of _curriculums,

—— e o o g B 2 e S g

One analysis of state

curricuvlar requirements found 416 different courses

required by state statutes (Ogletree, 1%79).
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the differences in curriculum are minimized by
cooperation between SEAs, such as the Texas/Washington
Project, adjusting schedules or finding classes for
students remains a problem (Hunter and Perry, i980). A
student #ay not be able to get the same five classes in a
receiving school that s/he was taking in the home-base

\ school™because the courses are not offered, are full, or
‘ are scheduled at times when the student cannot take them.

number of reasons. First, if students do poorly on the
tests they are likely to be discouraged. .Second, the
remedial classés for those students who fail may be held
when the students are out of the district or state.
Third, there is no clear picture of whether a passing

score in one state can be transferred to another state.

, style_or because of the rural nature of wmany of the

T ey e e S S e it et e e e o G e e P S e e . e S e S i O e S e . e i ey

x schools_the students_attend. For example, a review of

i special education for handicapped students found that

\ migrant students were not being served at a rate similar

| to nonmobile students (Pyecha, 4980), although it is well
established that migrant students have an vnusually high
incidence of health and handicapping conditions.

:‘-S&}iw}”!&‘w et

b

Mobility as a_Special Concern

! In developinn an approach to addressing the needs of the

estimnted one million migrant students in America, it is necessary

to recognize the iMpact of mebility on their educational

development. AS a group, they do share many of the

characteristics of other special needs populations -- poverty,

lanquage differences, negative stereotyping by others, health and .

handicapping conditions, urban and rural isolation,X etc. =— and

¥During the winter months, Many migrant s?udenits ottend schools in
large vrban areas, but during the grousing/harvesting seasarn, they
are to be found in sparsley popuvlated rural areas.

.
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need the same kind of services that ether special needs students

.

do. But those needs are secondary te the need for gontripuity in

the student’s educational program, a need that cannot be fully

understood unless the effects of mobility are.understood,
Over the years, various studies have cited mobility as a

disruptive factor in the education of migrant students., Thrae

recent studies call further attention to some of the problens

attributable to mobility:

i. Poe and Rice, Needs Earriers_and_Evaluation_of_ Secaondary

e 0 et e A e 7y e o e B B e et e e o e B B . it o i e S S Gk S MY et S e S

Migrant Vocational Education ... 1979.
+e+»  There was general agreement across most local
vocational educators and jbetween mMost local vocational
and migrant directors regarding the issves, barriers and
needs that must be uddre%sed in order to provide
effective vocational edugqt;on for the population ...,
Of the 28 suggested barriers, six were judged to have
B T been'nqt only valid but also highly critical by over
one-third of the respondents,

Three of six barriers, that speak to the wtobility issve, and here
ranked according to perceived importance were: :

Constant movements of students from one LEA to
. . another., (No, 1)
Irregular school attandance, often attributed to
employers’ needs, is a handicap to worthuwhile
particlpation in a vocational program. (No, 2)
It is difficult to include parents in the
eduvcational program of the student dve to items svuch “
as the lack of parental suvpport and/or lnack of \
parental understanding of the educational program
voe (No. 3

2. California -- Patterns_of Migrant_Edvucation_1980.

- e 5 e e it S e gt VO St D G S B S s S et S e e Sy A B S S e v

The pattern of schooling fur migrant children is
therafore characterized by an interrupted gttendance
record in which the mnigrant child loses significant
amounts of time during the school year as compared tao
the attendance of other children .... Signlficant

. .
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sagments 'of lnstruction are missed by the migrant child
and oftentimes, particularly in secondary schools, the
Lnstructlon/tonpleted by such children when in
attendance is net sufficient to receive the appropriate
course credits ....
3. Barressi, J., Pollicy Options_for Mebile Handlcapped Situdenis,
i9g0.

+v.. Mobility negatively affects achievement and self
concept; inforwmation, planning and management systems do
not presently address the issue of student mobility at the
elementary and secondary school levels; there is less
parent involvement among mobile populations than among
statiocnary ones; there is inadequate interstate and
interagency communication and cooperation on’ these students
behalf; there is 111*He infornmation on the types of -
children who are mobile other than the migrant child....
The extent to which pupils change schools during the school
year, within or between districts, as well as the
characteristics of the mobile student population are .
factors that have significant implications for staffing,
class assignment, curr;culum design, purchasing, providing
.student transportation and establishing bus routes, record
keeping and budgets (p. 8). \

There are nuMerous opinions regarding the influence of
nobility on migrant studént education. Hard data regarding thé
relationship between thé two are scarce or unavailable, Yet mMost
studies identify mebility as the key diérup?ive {jctor affecting

the education of migrant students.

. - Continuity Considecations_and_Issyses
Providfﬁg for continuity in any child?’s educational program
is problematic, particularly if the child moves frequently (and
many, of course, who are not migrants do move frequantly), For
all students, progression from one grade to the next, or from one
school to the next (i.e., from preschoo} to elementary, elenentary
to middle, middle te secondary, etc.), typically results in

discontinuities in the educational program. The more times the

ot
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sfudeﬁt moves from school to géhool, the more severe those
discontinuities are apt to be, e

Migrant students experience many sucia moves during Thg course
of their public school education. Although many tend to remain in
the same migrant stream year after year, and return to the SGMé/
schools in a fairly routine way, they still suffer savere
discontfnuities since each tine they come back Thgy are older and
do nat, therefore, return to the same satting’s they left. They
have had very different experiences than their non~mobile peers in
the interim and the burden is on them to adapt back into the
school on a different footing than they wE;e~on-when‘They left.

A second factor is that sMigrant studénts deed to articulate
their educational programs uwith a vuriet; of specialized proé;qns
in different sattings —- e.g., bilingual prograns, special
education progrqmé, comMpénsatory education programs, etc. At the
secondary level, they must replace a runge.ﬁf required and
elect%ve courses with comparable courses (which May or may n;f be
available) in each school setting. .

For each migrant family there urelwlso health and other‘

services (e.g., housing, day care} that have to be repluced or

substituted for as they move from one coMuunity <to the next., In

spite of the Fact that communities benefit from the transiency of -

migratory workers, who tove elsewhere whem their jobs run ovt, the

fact remains that many communities often do not make adequate

provision for migrant workers nor do they adequately coordinate

exis¥ing programs/services around the .recurrent influx of sigrant

workers., No serious effort is typically mnade along the 3 @igrant
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strtqns‘fo trndsferlinfornation or recorda (other than in Mig!ﬁﬁ}
education), orfto devalop joint plans that would insure that 1Hese
people’s hasic needs will be met,

Thus, for individval migrant students and families, the
responsibility for both vertical (age/grade level) contin%lty and
lateral continuity ig, with few excgbtions, their own. The MSRTZ
and the Migrant Edvcation.Program, the mlgrnnt/ﬂurql'henlth
clinics, and a growing number of voluntary cooperative efforts by

states, communities and school districts are encouraging ¥xamples

of the nation’s growing ability to plan more effectively for

migrant workers and their <hildref.
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| II. CREDIT)JACCRUAL AND EXCHANGE FOR
. A . SECONDARY STUDENTS -~ CHRONOL.OBY OF EVENTS

The MSRTS, the first Massive interstate cecoperative effort to

address mobility and continvity was instituted with P.L. 89-7%p

N

*funds and beéame a national reality in i??i. This computerized
4

system has now been in operation ii vears and has operationalized
1
the intent of Congﬁgss, as stated’/in.Section 103 (C) (1) (A) of
“P.L. B?-750, providing for states to coordinate migrant programe

and projects including the trapnsmittal 6? ﬁertinent health and

" education information for “igrant children.
The MSRTS has provided a cohesive structure within which

. thousands of schools‘cooperqtively devise and implement programs v
. .

to improve the continuity of educufion and health care for, as of

c i
1982, 666,484 migrent students. MSRTS serves approximately L
. | {]
BB fwo-thirds of the total estimated migrant population of one i

. . -

#Million students, from early childhood 1Y) pbstsecondury. Yhe
Credit Accrval and Exchange Section of the MSRTS is presently
being updated to accommodate the gruduutien requirements of the

. ) . students’ home-base school.

/

Actions by the Congress, th# U.8. Department of Eduvcation and
4 o

. State Directors of Migrant Education were concurrent with a number
. A

-

of cther activities lncludlng'

~

.

1. The Secondary Cq;dlt Exchange Program was developed in
] 1970 by a school teqcher in the state of Washington. It
. . . was noted that older migrant students could not enroll 1n
2 school becauvse they needed to work in the fields to oo e
o contribute to “the total Funlly income, She volunteered El
to tutor the older~students on her own time if the
principal couvld arrange For the students’ hote schools in
Texas to grant credit for w rk done iIn Washington. The
home schools agreed.and the 0llowing year the program
recelved T;tlealynlgrunt P Iran funding and was expanded
to, lnclude oddl A ul schoi- School dlstrlc?s in other.

- .

; N
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stares Were alsg-assisted 1n organizeng and expanding
credit exchange prograns by the states of Washington and
Texas, Title I Mirgrant Pro ject offices.

A neeting of an ad hoc committyee of Migrant educators an
‘Seattle, Washington in March 1980 to tdentify barriers
faced By migrany stuvdents i1n secondary schools.

A& seminar, convened by ECS in MWashangton, D.C., April
23-24, 1980, to discuss how secondary school programs for
migrant students covld be improved. This seMindr was the
first opportunity that many interested parties had te
Meet With local school agdministrators and representatives
of national education associations.

The svggestion of the National Edvcatrion Assocration
(NERA) to breaden the defimition of mobile stvdents tra
incluvde all students who move frequently. An examinatien
of information on mobility and special edvcation by the
Covneul For Exceptional Children (CEC) found thaqt some
urban school districts experience extremely high pupil
turnover rates and have problems similar to those of
schools serving migrants. The resvlt is that magraant
education 15 serving as a madel for edvecotors interested
tn addressing the problens of sintro- and inter-districy
Mobaloty,

The request of the ECS Task Force and the Council of
Chief State School Offizers (CCSS0) that the Department
of Edvcation sponsor ond fund a national art+i¢vlation
conference evary other yeqar. 7he Meetings wouvld give
local and state edwcation agencies qn gpportunitty to
vpdate critieal information on currxculum, communizations
and graduotion reguiresients.

A proposal (the Interstate Migrant Secondary Services
Project) develeped by o comsortium of states in L1980,
under Section LA3 of ECIA, fo develop a nafional
cooperotive secondary school program for Mugrant
studenis. Thas project, durected by Neuw York Stute, 1s
the €irst national efforr to address wobility and
continvity reloted issves of migriant students in
secondary schools,

The appointment of a committee on secondary edvcatianm By
the Natienall fisseziation of State Durectors of Migramt
Edvcation (NASHME). The comnittee has commitred itself
Yo trproving the flow of informatrion to stave leaders
Concerning the need for secandary schecl programs For
migrant stvdeats and For insritytienal tzing cooperative
progravMs. NASDME hos been an active coordinating vekhicle
for new activitvies im secondary schoel pregroms, as sell
o5 o mMayor sponsor of other reladed activy fies.
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I11. DEVELOPMENT OF A NEW
APPROACH TO FREDIT ACCRUAL AND EXCHANGE

The issvue of credi{ accrval and exchange for mobile migrant
secondary students is, as discussed above, a multi-faceted
problem. The immediate question is, "How can a standardized
qpproqch, which fosters commonality among course graduvation
requirements earned from district to district, be developed?" The
central owtcome of the approach should be meaningful national
guidelines for migrant student credit exchange ana accrual that
enable students to maintain continuity toward the achievement of
grdduqtion requirements.

The National Policy Workshop on Education for Migrant
Secondary Students was héld in August 1981, in Seattle, .
Washington, to address ;econdapy education issves and
opportunitiés. The workshop was sponsored‘under the aegis of
Congressman William D, Ford, Chairman of the ECS interstqte '
Migrant Edvcation Task Force, in cooperation with the National
Association of State Di?ectors,of Migrant Education, the U.S.

Department of Education and o'ther education organizations. Ahﬂ

\
v

goals of the workshop were to: !
/
1. Heighten the awareness of participants about the problens
and needs of secondary migrant students and promising .
approaches and potential solutions for meeting those
needs.,

2. Develop realistic recommendations for education policy
makers in national organizations and at the federal,
state and local levels.

3. Develop policy resolutions that would lead to the
establishment of national procedures to ensure inter— and

intra-state reciprocity of secondary exchange and accrual -
agreements, :

i3 BESTCOPY.AVAILABLE . .i: i .
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ﬂpproxiﬂgtely 200 people from 28 states attended the
workshop. Chief state school officers, state and local
superintendents, principals, state migrant edvcation personnel and

" - migrant project staff met in small group sessions and in general

qssemblj to develop working policies to compleient existing school

, programs,

Nine resolutions evolved from the workshop and were adopted
bv the participants to provide a foundation upon which esducation
access, continuity and achievement can be realized by migrant
students. The recommendations speak to' federal, state and local
decision makers and persons who have responsibility for program,
student record and gradvation requirements. 4

The recommendations and policy options are as follows:

. 1. Recognizing that a significant portion of the nation’s

o population is mobile; and that such mobility limits a

high school student’s opportunity to meet state and local
i . gradvation units -of credit requirement,
f Therefore, states and local school districts are .

b encouraged to establish gradvation requirements for

L migrant students by
A. Establishing reciprocity between and among districts
. for completed coursgwork for which credit has been ‘
/ granted from an accrigdited secondary institution,
B, Granting full credi )for demonstrated competence or
performance, clock hours or proficiency tests. .
' C. Issving credit on a flexible, fractional basis.,
D. Accepting, sending and receiving schools’ coursework
to be continuved in receiving schools,

;;4.\~ E. Acceptance of diplomas sent by students? home-base
school in schools where students reside at the tiwme '
of gradvation,

it ':' s 't‘ ’ . """ .
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Be it resolved that each state make a concerted and
coordinated effort to identify, recrvit, enroll and
provide education SEPVLCES for all secondary migrant
students in that state. "Effective coamunication should
take place among all states and cooperating agenclies in
the identification and recrvitment of secondary students

in order to provide continuity of services for these
students wherever they are Found,

Be it further resolved that, as part of this prlocess,
each state director compile and provide,;a resource °
directory of all agencies providing edututlon, employment
and/or training services to potential migrant students
between the ages of 44 and 21.

\ Be it further resolved that state agencies must improve
und monitor the implementation of the MSRTS to insure the
effective vtilization of the system.

’

3. Be it resolved that each sending state school district
provide, for its home-based migrant students, a course of
study for gradvation based on that local education
agency’s requirements, entered and maintained on the

MSRTS, and updated by each receiving state in which that
student is serviced by including:

T A. Competency test results,

B. Language(s) of instruction.

C. Home-base school address and phone nusber.’

- D. 1Individval profile —— itinerary pattern so a Chlld’S
. nigrancy pattern can be traced.

E. The transcript to include but not be limited to:

0 Grade level,

0 Uhat s/he has completed (status) regarding
requirements,

o Gradvation requirements and the requirements the
student has masteraed as they apply to the school

N ) from which s/he will graduate.

0 Grade or performance percentage obtained at the
tine of transfer.

N 0 Actual dates of attendance.

s
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/ 6 When appraopriate, a final and/or a semester grade,

o Flexibility to change a student’s course of study
when s/he settles out or the student changes
* educational goals.

Be it resolved that in the absence of an official
transcripit the credit accrval forn of MSRYE will be an
acceptable interim document of acadenic credlts, ‘courses
to-be completed, and such other items to he added qnd
approved by the NASDME .

\
e
.

Be it resolved that states uytilize whatever resources:are
available to disseminate information, to provide the
opportunity to share program information, ideas, probleNs
and solutions, and to model successful secondary migrant
state programs,

Be it resolved that in states where competency tests are
mandated’, that the NASDME be encouraged to implewent’
appropriate testing schedules to assure access by migrant
secondary students., It is further recommended that the
NASDME gssume the leadership role in development of 1he
prototype schedule for use by 1he states,

Whereas the success of the chden;c setting is contingent
on a team effort between school and home,

Be it résolved that the edvcatiecnal institution has the
ubligation to communicate requirements on high school
credit accrval based on time and performance leading to
high schoel graduation to pqrents of migrant secondqry
students,

Be it further reselved that the school has the
responsibility to encourage qqd welcome parent !
participation in the educut;on?l process of their
cthildren, \

Be It resolved that schools assist migrant students in
the attainment of a high schooll\diploma or its equivalent
either through a traditional scHool systen or through an
alternative certified program such as the High School
Equivalency Program (HER).

Be it resolved that each state which shares migrant
students commit, as a priority, the necessary financial
ond human resources to coordinate the credit exchange
accryal program, AN

Be it further resolved that each state assign q contact
parson tg accomplish this task, v

14 RIS
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?. Be it resolved that the state agencies which operate .
migrant farmworker programs articulate program objactives
and/or plans and seek the assistance of other agencies in
the educational process.

Be it further resolved that state agencies encourage,

through incentive and/or regulation, the cocperation and

coordination of resources at the state and local levels.
It will be the task of the NASDME, the federal office of migrant
education and other concerned officials to transform thewse policy
recommendations froi statements into action., It will be important
to work with professional organizations and other groups, such as

the ECS Task Force, that can assist the implementation process.

—— e e e e e e e e S e e L e DS

As previously mentioned, o consortium of 1ii states
(California, Florida, Idaho, Indiana, Michigan, Montana, ﬂeu York,
Ohio, Oregon, Texas and Washington) has designed a project,
heudqpurtered in New York, to achieve the interstate mandate of
Section 143. The project goals and obj;ctiues are in concert with
the work ofﬁthe NASDME Secondary Committee and the resolutions and
recommendations of the National PolicylWOPRShop. This project,

the Interstate Migrant Secondary Services ProJett (IMSSP), leads a

national thrust to improve secondary services for migrant

. students, and is designed to achieve short range as well as long

term approaches that will set a solid foundation for future

]
development.

\

v
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The project’chnrdcteristfﬁs and functions are:
1. technical assistance

2. regional workshops

3. resource personnel

,

4. research and 1nf0r6ntlono
%, communications
6. facilitators
7. problem identification and solutions,
No ;;ngle problem—solving préscrlptlon will evolve from this
project. Changing attitudes can Take-a generdtloﬁ -~ sometimes a

.

single follow—up pﬁone call to the right High school counselor can
guarantee the course credit needed for an elusive diplonma, but
sometimes n g;eut deal noré effort is ﬁequired.. A sustnined;
nultl—%nceted approach will be ﬁeeaed~to adequately explore the
opinions and to fornulate fléxlble, combrehensive solutlons.-

The following ch?rt'suggesxs the migfunt secondary r;nge of
problens and possible solutions that the IMSSP proposes to '
address, im concert with othér cooperating entities (e.g., the ECS

Interstate Migrant Edvcation Project and Task Force and the NASDME

Secondhry Comnittee),

-~
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MIGRANT SECONDARY STUDENT PROBLEMS, SOLUTIONS, INI?IATIVE AND ULTIMATE CONTROL

Problems

Lack of
credit reciprocity

Lack of fractional
credit transfer

Lack of course
continuity ’

Language barriers

Inconsistent grade

- placement

, Inaccessible vocational

and special programs

Inaccessibility of man-
dated competency tests.

»

Absence of alterna-
t%ve-instruction

b.

a.
b.

. to agree.

Sclution

school to school communications
Use of MSRTS credit accrual

School: to school communication
Use of MSRTS credit accrual

School to school communications
Use of MSRTS course descriptions
Follow Texas/Washington model and
New York/Florida model

Bilingual Instruction

School to school -communications
7; most positive placement

Pre-registration (New York/Florida

model) - A

Schedule when migrant students
are in state .
Mminister in receiving states

Summer school
Evening school
Correspondence programs .{P.A.S.S.)

Migrant
Program
Initiative

Advocate contact and
use

Advocate contact and

use ‘\C

Advocate diécnssion,

compromise, coopera-

tion, and adoption of
model program

a. Assess need

b. DPromote use of
bilingual
resources

Advocate discussion

pemonstrate and
advocate working
modeal .

{ \
Advocate schedule
and administrative
options

Advocate Qdoption of
plan{s) feasible for
LEA's .

Ultimate

Control

SEA/LEN

SEA/LEA

SEA/LEA

SEA/LEA
R

SEA

LEX
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e e

et Bt

-
p




Section 143 Project -- Interstate Migrant Secondary
Services Project. ’

3y -

RiheoiiRtinent

24



SRS SO

A

VERN

IV, NEXT STEPS

Thg gecondary education con@itteé of NASDME, in conjunction
4ith the MSRTS, has proposed an improved record transfer fornat
that will improve the reporting of credits. This document will be
utilized nationally after Junuqry_i983.

Recently the National Association of Secondary School
principals has unanimously adopted a policy resolution that
addresses the secondary exchange needs of migrant students,

Within ECS, a policy paper supporting the recommendations of the
Seattlg National Policy UWorkshop for Secondary Migrant Students
has been adopted. OQther organizations haﬁe adopted positions that
recocnize théoneed to address, in substantive qnd.coqprehensiue
ways, the issuves raised by student mobility,

As in many other areas of concern with respect to mobile

popvlations, much of the technical know-how is well in hand. What

is needed is the determination to implement the pollcies and
procedures that are essential to bringing to frultion the lInltial
investments that have béen ?ude. In answer to the question, "What
can organizations and lndiuiduuls do?" the Follouing,

recommendations are made:

i. Support/adopt the resolutions of the National Policy
Workshop.

2. Facllitete the implementation of the solutlons offered by
the Interstate Migrant Secondary Services Program
(IMSSP),

3. Within your state, and to your colleagues, explain the
purpose and need for these policies and procedures.

4. Facllitaete or arrange presentations before your
affiliates, .

20. , ‘
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. Assist in obtaining funding, if{ needed, for
inplementation activities,

6, #Assist, facilitate or participate in the regional
vorkshops that will be held in 1983 as a follow—vup to the
National Policy Workshoep, <(For more information on the
regional workshops, contact the ECS Interstate Migrant
Edvcation Project.)
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