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ABSTRACT

In rural areas the responsibility for good
schgol-community relations vests with the principal, who must develop
a strategy for community relations, undearstand the people of tha
community angd their values, and know their formal and informal
leaders. Schoel principals can use various stratagies to increase
community involvement. They can simply extend an invitation to visit
the school, allow the school building to be used for community
activities, actively recruit commupity volunteers, and publish a
school newsletter. One study showed positive sthool-community
Telaticas in schools that allowed citizens to use the library,
advertised events in the news media, ox had a cafeteria or gym open
to community membars. Because small and rural schools are often
closely identifed with the community, comsunity cooperation is
usually easy to secure and community members may be ezger, or at
least willing, to assist. They can serve on staff development
Planning committees, identify community resources, teach minicourses
on local history, serve on advisory boards for various programs, and-
help to recruit teachers who f£it the community. A key to good
school-community relations may be community-minded administrators and
teachers who participate in civic activities outside the school and
feel comfortable in the community. (JHZ)
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Because the school §§ . an ioteogral paxt of esch community, the
xelationship betwaen s5chovl and comunity should be positive In vrder to be of
rutual benefit. Dusitive x:&ecl»mmunity relationships resull in the best
Possidle educaticnal enviromcent for students which, In uer, bebefits bath
schaol and community. The principal of 3 small sclwol has the wost direct
responsibility for school-community relxtions. As 3 manwgar, the principal is
conzernad with efficiently meeting school goals through sound organization.
Blake and Mouton {1374) state that there are three miversal characteristics
of organizations: purpose, people, and power. Good school~commun ity

A
relations often rest on the principal's understanding and management: @£ these
=

I __ T A T TV L

three characteristics.
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Purpase: 7o improve rural education,. the principal neads to devalop a

strategy for school~community relstfons. Detemining commynity assumptions .
. .

!
regarding the purposes of school-community relations, including extent of 1

»
* N

involvement, is a first step. It may then besnecessary to provide the.

-

community with information on the benefits of positive relations.

People:  With whom is the principal dealing? Who are the people of the
community? What are they like? What do they value? AMnswering these -

questions at the outset of working im a community is s positive start.

. © BRST-COPY AVAILABLE

IR ' R N ] . ,
' CLEARINGHO}JSE ON RURAL EDUCATION and ‘SMALLS&HQ}OLS




ey Hiean oy, Aatding wisvadetgtandiog atten Dinvolves Xoveing who

\

R fn e asesmsadty, BRah fercatl deadaa ant ntoueal Jwvaderz nEluence

Lelal bone (Reeeus, endy,
. ;

Propel ranagement of s these thxew organizational traits regoikes

svnzideration of several Factors:

There axe two parties {ovoledd {n schaoX-community
reladticns It §s {npertant t datermine what each party

can o to ansiat in positive relaticns.
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The poszibility for problers exists In any situntion.

*  Assessment of school-community relations is needed to

determine how well things are going.

There are measures a principal can take to increase
~

positive community involvement. -

WBAT CAN THB PRD::ICIPAL po?
Principa'is interact with the community at :‘Large ir'x many ways. They are
responsible for: (1) iﬁte:preting school programs to the community; (2)
determining community expectations oﬁ/ the schaol; (3) tc,ommuniéating: with
“ ) .
pa‘rgnt:s\ .th:\bugh the media and in group co'nEex:encgs; (4) having parents visit
the school; (?{) working with parent associations ax:xd relz;ted groups; {s)

interacting with school ecritics; (7) planning and coordinating the visits of

schood people to homeés of students; (8) initiating special publicity

campaigr;s; (9) supporting student pub_lications; (10) appraising school-
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revexal studten ntate thdt e attent ii;n ahoudad be padd hy pudnodpals o
reviidtment and selection of cormunity-muinded temchacg. Lawis and Laington
(R RERY Nx\clu;&a that  administrataxn shouldd recrult teachets with posltive
compunity tlen.  The mowt successfuol teathers appesc to bt those who ace
wolvonme In comnunity hoses, pacticipate fa comvunity sctivitiex, snd $nvive
community membars to thai}: homes (Nehesth and othecg, 1923B). Seifavt and

Rurtx {1983), a3 well as mi& s;md Bdington (1983), avenr sdvise peincipals to
actuadly involve comaunity werbaxns Jdn recruiting and selecting teachars who
£it their communitites. Receuitment matecials should include community

information (Seifert and Kurtr, 1983).

Administrators who have a community-oriented phylosophy ate moxe Likely
to have positive school-comsunity xelations (Charilthn, '19'83}. HcBénbh and

others (1983a) clain} a need arorg principals, particularly new ones, for civic

. .
activities outside the school. -

WEAT CAN THE OOMMUNITY DO?
& ) '
Because small and rural schools often are closely identified with the
community, community cooperation is not difficult to secure (Pelton, 1983).

Many people in the community may be anxious, or at least willing, to do their

~ part in making community relat;'ons positive. Various authors suggest that}

citizens are often willing and effective in aSSi.st}.ng the school by:
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lentiteing resunce paopls tn the conankly,

L

Teathing mintiouisen on looal hlntoaty, Indtwitey, and
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fntesvabing sea people. Maacy sPalt membiecs and exper bg
)
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van baavh ruch ok aer, Framplens pintedet artarnay v
Juvenile fuabive vr gocial warkers cn child abuss (Felton,

M),

Soxvioy sotively on advitory boarla for vaelous yrogeams
(bewla and Raington, 1943). )

* assligting In the coorultment of teschers who f£it tha
community (Selfert and Kurtx, 19€3; nawis and Bdington,
1983).

ARK THERE EVER PROBLENS?

As might be expected, cverything does not always go smo;bthly‘ in school~
c\:omunity relations, In a study of rural I\laskan schoals,’ Ncheath and others
(1983a) r‘eport\gd a mﬁjority of p;rincipals felt that parents expected to be
involved in the operation of the school or i.t;s processes. ‘0';; the other side
of the coin, less than half of the principals reported h:king involved in civic

and comunity affairs unrelated to the school.

-
.

A principal mighvt face the fc{llowing dilemmas in managing positiv s
. v
school-community xelations: (1) school boards and administrators that uce

fearful of leosing control; (2) the need to be all thing; to all people; (3) a
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Folluw-up ntnddes of graduate:n,
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c&timn/mculty/ndmlblmmt ton team rovlews of nchool-

communtity relaticne.

© * Gurveys of ntaff membacghips }\ chucches, service clubs,

oto.

ROW CAN THE PRINCIPAL INCREASE COMMUNIXY INVOLVEMEN12

Bruner (1981) lists )0 ways to get the community to come to the school:
{1) simply extend an invitation; (2) make the back~to-school night exciting
and p.roducti'\m; (3) z;er. up a community resour?e’ £ile; (4) stage a cu:ir:iculum

fair or exhibit; (5) conduct careex days; (6) use parent conferencas to

-

explain school programe and to resolve misunderstandings; (7) allow the school
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Othnt afforts which have proved wuccesufal in promeving qoed scheol
e fby relarime, fooludes

‘

Developing gl lzen volunbenr projrars,

P i

Establiching seanlox r:ljizvn programs,

\
*  Informing pervony living noar the school of sctool eventu.

} ,

uavir'ug informal bréakfasts, rap seszions, rours of !:ha-'

ochool. -

* Inviting sexvice cluhs, etc., to meet in the zchool musen(

1982).
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