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The  progress/plans of the University of California

(the University), California State University (the State University),
and the California community colleges in promoting ethnic awareness
are reported. The legislature required each segment to review
policies and programs concerning the nature and extent of courses
examining the cultural and historical experiences of nonwhite ethnic
groups that have been excluded from the core curriculum. The next
step was to plan policies and programs for ethnic studies for the

associate and bachelor's degree levels.

1t was found that most

campuses offered a variety of courses in ethnic studies and other
courses focusing-'on nonwhite ethnic groups. More than 800 such
courses offered by the community colleges in 1983-1984 and more than
1,000 courses offered by the University and the State University
dealt with political, economic, social, and cultural conditions,
contributions, and problems of the ethnic groups. Educational media
included classroom instruction, guest artists and’ speakers, symposia,
film festivals, exhibits, and special observances. Nine State
University campuses and 21 community colleges required completion of
a course with an ethnic studies focus as a general education
graoduation requirement. Additional information is providea separately
for each segment. The state assembly resclution is appended. (SW)
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SEGMENTAL RESPONSES TO

- REGARDING ETHNIC AWARENESS

Rt‘snlvc'(’. by the Assembly of the State of California, the Senate
thereof concurring, That the Regents of the University of California,
the Trustees of tﬁe California State University, and the Board of
Gavernars of the California Community Colleges review respective
system and campus policies and programs concerning the nature and
extent of course offerings which examine the cultural and historical
experiences of those nonwhite ethnic groups that have traditionally
been excluded from the core curriculum; and be it further
_Resolved, That the regents, the trustees, and the board of
governors consider adoption of additional policies and programs, as
necessary, to ensure that all graduates with associate of arts or
baccalaureate degrees possess an understanding of the histories,
cultures, roles, and contributions of nonwhite etﬁnic groups in the
development of California and the nation; and be it further
Resolved, That the regents, the trustees, and the board of
governors consider the fiscal implications of adopting additional
policies and programs to promote greater ethnic awareness and
understanding. paying particular attention to those campuses which - i
have already implemented additional policies and requirements in
this area; and be it further
Resolved, That each segment report on actions taken in response
to this resolution to the California Postsecondary Education
Commission by January 1, 1985; and be it further *
Resolved, That the commission, in turn, submit a consolidated
report, in addition to a review and oral comment regarding the
repart, to the Legislature by April 1, 1985; und be it further
Resolved, That the Chief Clerk of the Assembly transmit a copy of
this resolution to the Regents of the University of California, the
Trustees of the California State University, and the Board of
Gavernors of the California Community Colleges.
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The California Postsecondary Education Commuission was
created by the Legislature and the Governor tn 1974 as the
successor to the California Coordinating Counci for Higher
Education tn order to coordinate and plan for education in
California beyond high school. As a state agency. the
Commussion ts responsible for assuring that the State's
resources for postsecondary vducation are utilized effectively
and efficiently, for promoting dwersity, tnnovation, and
responsiveness to the needs of students and society, and for
advising the Legislature and the Governor on statewide
educational policy and funding

The Commussion consists of 15 members  Nine represent the
general public, with three each apponted by the Speaker of the
Assembly, the Senate Rules Commuttee, and the Governor  The
other six represent the major educaitonal systems of the State

The Commussion holds regular public meetings thronghout the
vear at which 1t takes action on staff studies and adopts
posttions en legislative proposals affecting postsecondary
educaton. -Further tnformation about the Commussion, ifs

meetings, 1ts staff, and us other publications may be vbtained
from the Commu:ssion offices at 1020 Twelfth Street,
Sacramento, Califormia 953814, telephonex916) 445-7933
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FART ONE

THE COMMISSION'S CONSOLIDATED REPORT

My

ORIGINS OF THE REPORT

Assembly Concurrent Resolution 71, adopted by the Legislature in the summer
of 1984 agd reproduced in the Appendix, requests the Regents of the University
of California, the Trustees of the California State University, and the
Board of Governors of the California Community Colleges:

e to review their policies and programs concerning the nature and extent of
courses examining the cultural and historical experiences of those nen-
white ethnic groups which have been excluded from the core curriculum;

e to consider adopting necessary policies and programs to ensure that all
graduates with associate of arts and baccalaureate degrees possess an
understanding and awareness of non~white ethnic groups; and

e to file a report with the California Postsecondary Education Commission
by January 1, 1985, on actions taken by these governing bodies in response
ta this measure.

\

The measure requests that the Commnission, in turn, submit a cons¢lidated

report, in addition to a review and oral comment regarding the report, to

the Legislature by April 1, 1985.

BACKGROUND

Shortly after the passage of ACR 71, each of the three segmental offices
took steps toward planning a respense. In October, the Commission's Interseg-
mental Program Review Committee, which includes representatives from all
three segments, met with Commission staff to review possible approaches to
the project. Since the result was to be a consolidated report, it seemed
important to coordinate the gathering of information and to aim for as much
uniformity of structure in each of the segmental reports as possible. The
Committee considered the kinds of information that would constitute the most
appropriate and revealing evidence of segmental and campus efforts to achieve
the goal of ACR 71, and it then agreed that each report should contain five
distinct categories of facts:

1. A list of official policies, both systemwide and on individual campuses,
relating to the goal of increased awareness of ethnic differences and

contributions;

2. An i1nventory of existing courses and programs dealing wholly or in part
with the experiences of particular ethnic groups;

- u
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3. A description of campus activities, other than formal courses, contrib-
uting to student awareness of ethnic distingtions;

4. A discussion of proposed policies, programs, courses, or other actions --
either systemwide or on individual campuses =-- designed to promote
awareness of ethnic differences and contributions; and

5. An estimate of costs involved in implementiang additional policies and
programs or, if an accurate assessment of costs could not be supplied, a
discussion of the possible fiscal implications of these policies and
programs.

SIMILARITIES AND DIFFERENCES AMONG THE THREE SEGMENTS' REPORTS

Purts Two through Four of this document reproduce the text of the segments'

reports that they dewveloped in response to Assembly Concurrent Resolution

71. (Not included with these materials are the extensive appendices to each
report, which may be obtained from the executive offices of the segments.)

In preparing their reports, the three segments surveyed all of their campuses
for informatiop that had to be specially compiled in a relatively short
time. Some unevenness in the handling of detail by all 135 campuses was
therefore inevitable. A frequent tendency, most evident in the State Univer-
51ty report, was for the campuses to list far more courses than were appro-
priate to the purposes of the Resolution. Otherwise the State University
report contains more complete responses 1n all suggested categories than the
other two.

The Community College's Chancellor’'s Office completed its survey before the
intersegmental discussion of categories of inforxmation to be included in the
report, and its report contains less information on non-classroom activities
and future plans than do the other two.

The University of California's report includes a thovough listing of courses
from all campuses but little discussion from the two largest campuses --
Berkeley and Los Angeles -- of learning opportunities outside the classroom
or of proposed policies and program:.

4
while none »f the University or State University campuses attempted an
estimate of costs for additional programs, both segmental reports contain a
brief discussion of the fiscal implications of new policies. About three-
fourths of the Community Colleges estimated the costs of implemenﬂfﬁg a
mandated course as ome possible policy.

Finally, although the University submitted 1ts report to the Commission well
sfter the other segments and after the deadline stated in the Resolution,
its report and these of the Community Colleges and the State University
reflect a serious effcert to respond in good faith to the request of ACR 71.
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The next tfive sections of this consolidated report summarize the three
segmental reports in terms of the five categories of information agreed to
by the Intersegmental Program Review Committee. The final section contains
the Commission's conclusions about the reports.

EXISTING POLICIES ABOUT ETHNIC AWARENESS

Systemwide Policies

University of Califernia: The Regents of the University of California,
having delegated authority over courses and the curriculum to the University-
wide Academic Senate and the academic senates on each campus, tends not to
intervene in policies related to course content or graduation requirements.
At present, the University's Academic Senate has specified only two systemwide
requirements for graduation -- the Subject A writing requirement and American
History and Institutions -- and it allews considerable latitude among the
campuses for their inplementation. However, in a resolution attached to the
University's report (p. 21), the University~wide Academic Senate expressed
its intent to insure regulax review of courses meeting the American History
and Institutions and other general education requirements in order to maintain
excellence and variety of subject areas including courses representing the
cultural and historical experiences of ethnic minorities.

The governing boards of the California State University and the California
Community Colleges bave established systemwide regulations that recognize
the importance of providing for all students an exposure to the cultural and .
historical experiences of non-white ethnic groups. Within these two segmerts,
this recognition is expressed in the form of specific requirements f-r
graduation.

The California State University: The Trustees of the California State
University have adopted two requirements for the bachelor's degree under
which students are reasonably certain to be instructed in the experience and
contributions of ethric groups (1) a course ar a demonstrated competence in
United States History, Constitution, and American Ideals and (2) completion
of at least 40 units of general education-breadth requirements. As codified
1n Title V of the Administrative Code, these two requirements do not identify
ethnic experience as a required subject, but two Executive Orders issued by
the Chancellor prescsibe minimum subject matter elements te be included in
courses or examinations that meet these requirements:

o Executive Order 405 (November 15, 1982) states that to meet the Rrad-
sation requirement in United States History, Constitution, and Americap
ldeals, instruction must include "the role of major ethnmic and social
groups” and "the continuity of Ametrican experience and 1ts deravation
trom other cultures” (Califormia State Unaivarsity, 1485, p. 5).

e Esecutive Urder 338 (October 29, 1980) decrees that to meet general
education-breadth requirements, courses "should recognize the contri-

bations to knowledge and civilization that have been made by members of
vartous cultural groups and by women" (p. 6). )

-3~ 1
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The Trustees have taken other steps to promote -the goal of greater ethoic

awareness and understanding on the part of all students. Since 1981, the

State University has provided Academic Program Improvement Grants to improve
the cross-cultural content of campus curricula. Faculty members on seven

different campuses have received grants under this program designed to have

1 broad impact on the content of courses throughout the curriculum.

California Cemmunity Colleges: In 1969, the Community Colleges’' Board of
Governors adopted a resolution urging colleges to offer imstruction 1in
ethnic subjects to all students. This goal was later entered in Title V of
the Administrative Code as Section 55806, which requires that ethnic sub-
jects be offered in at least one of the general education requirement areas
for the associate degree. In 1976, a further requirement dealing with
instruction in social sciences was added to the Code as Section 78202,
specifying that this instruction "shall include a study of the role, partici-
pation, and contribution of black Americans, American Indians, Mexicans, and
persons of oriental extraction, and other ethnic groups to the econcmic,
political, and social development of California and the Unxrted States of
America." ssuming some degree of compliance with this regulation, moxt
Community College students in associate degree programs will be exposed to
instruction touching on these topics.

i

Campus Policies :

Nine of the State University's 19 campuses go beyond their systemwide pre-
scription for course content and specifically require for the bachelor's
degree one or more courses on ethnic subjects -- usually to be chosen from a
designated list of courses. In addition, two other State University campuses
are actively considering such a requirement (California State University,
Appendix G, pp. 42-47). Among the 107 Community Colleges, 21 require a

course in ethnic studies for the associate degree (California Commumaty
Colleges, p. 5).

More commonly, in these two segments and the University of Californ.:,
courses in ethnic studies help satisfy general education-breadth requirements.
For example, in 1983-84, the nine campuses of the University of Californias
offered more than 1,100 ethnic studies courses and other courses with 2
focus on ethnic groups, over half of which fulfilled breadth requirements
for the baccalaureate (University of California, p. 2). Similarly, on all
but one campus of the State University, 'many ethnic studies courses satisfy
general education requirsments (California State Umiversity, Appendix G, pp.
L2-47).

The nature and cxtent of thase courses are described in the followins sect.oon.

EXISTING COURSES AND PROGRAMS

Courses Fulfilhing Breadth Requirements

A review of the course lists provided by individual campuses reveals that
California’'s public universities provide a significant number of courses in
ethnic subjects that respond to the gosl expressed by the Legislature in ACR

e 1]
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71 and that also fulfill general education breadth':equir«mcnts for degrees.
{(Whale the California Community Colleges' report did nob include a list by
title and number of Community College courses fulfilling general education
requirements for associate degrees, the Chancellor's Office has that informa-
tion on file.) )

Nonetheless,, 2 small number of campuses in both the University and State
University lack many courses that cover the culture and experiences of
non-ethnic minority groups and offer few such courses that fulfill breadth
requirements. This latter fact is important because of the greater likelihoad
that students from non-minority backgrounds will take courses related to the
culture and experiences of nen-white ethnic minorities when these courses
fulfill breadth yequirements than when they do not.

University of California: Within the University of Californmia, one canpus
reported a total of 180 ethnic related courses across 16 subject areas that
satisfy general breadth requirements. Another reparted 72 such courses

covering 13 subject areas. Conversely, one campus, while listing a total of

£6 courses, reported that only three of them also fulfill breadth requiremeants.

S$till another campus reported 41 courses, none of which fulfill breadth re-
quirements. This same campus, however, ig—zﬁrrently considering adding a
conrse 1n ethnic studies to the requirements for graduation.

The California State University: In the State University, one campus reported
45 many as 52 "ethnic subject" courses provided umder 11 subject areas. The
next highest rdported numbers were 34 courses in ten areas on one campus and
29 courses in ten areas on another. 3Several campuses, however, reported as
few as sight sdch courses which also meet breadth requirements; and one
campus reported one course (cut of the only three reported) which a student
could elect to take as a breadth raquirement. In addition, three campuses
either failed to provide any course listing or did/nmot specify on their
l1sts which coursas meet general education breadth ptquirements.

The courses that focus primarily on the experiencé of ethnic mincrities and
also fulfill general education breadth requirements are offered most fre-
quently in the following subject aceas and/or disciplines: Anthropology,
Afro-American Studies, Ethnic Studies, Chicano/Mexican Studies, Asian-Amer-
1can Studies, Native American Studies, English, History, Linguistics, Music,
Geography, Political Science, Education, Government, Philosophy, Sociology,
Spanish, Community, and Art.

Degree Programs

In addition to courses offered in a variety of disciplines, another indica-
tion of California institutions’ commitment to providing opportunities for
tiw study of non-white ethnic minority groups is the number of undergraduate
and graduate degree programs in ethnic subject ageas. The table on the next
page provides a breakdown, by campus and degree level, of these programs.

University of California: Within the University, six campuses offer bache-
lor's degrees in Mexican-American Studies; five offer these degrees in
Afro-American Studies; two offer degrees in American-Indian Studies; and one
wach offer them in Ethnic Studies, Asian-American Studies, and Third World
Studies. Several campuses also offer master's degrees in ethnic fields,

T 12
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PROGR}&MS AND ACTIVITIES OQUTSIDE THE CLASSROOM

In addition to formal «nstruction in ethnic subjects, campuses in all three
segments sponsor 3 wide range of non-classroom activities designed to increase
students’ awareness and understanding of cultural distinctions. These
programs and events, often as instructive and illuminating as formal classes,
wnclude art exhibits, theatrical productions, lectures by guest \peakera,
music and dance programs, film festivals, and symposxa

In addition, a majority of campuses officially observe a series Jf’annual
occasions that call actention to the history and contributions of ethic
groups. Tha Education Code requires special observances in all Community
Colleges of Black-American Day and Martin Luther King's Birthday (Sections
79027, 79027.5). Many Community Colleges and most of the University and
State University campuses also recognize Black History Month. Almost all
campuses observe Cinco de Mayo and many sponsor special activities during
American {ndian Days, Asian Cultural Week, or similarly designated occasions.

A3

]

Moreover, officially recognized organizations for minority students exist on
most campuses, and the activities of these groups help foster a broader
understanding of ethnic distinctions. One of the smaller University campuses
has 18 such student organizations (University of California, p. 8). On
several campuses, a minority student newspiper allows for a sharing of per-
spectives. On others, multi-ethnic student residence halls, cultural centers,
and exchange programs contribute to the interaction of students representing
various cultural traditions.

All such activities listed in the campus responses of the segmental reports
contribute immeasurably to the learning environment of the campuses. A
review of opportunities provided throughout the systems should inspire
individual campuses to expand the range of their own activities, especially
sipce these can often Pe made available at modest cost.

PROPOSED POLICIES, PROGRAMS, COURSES, AND OTHER ACTIVITIES

University of California: Reaffirming its commitment to the goal of having
411 University of California students benefit from classroom instruction in
the expericnce of minority groups, the University's Academic Senate at its
mecting «n February, 1985, passed a resolution stating that "the University
Committes on Educational Policy will ensure regular review of courses meeting
both the American History and Institutions requirement and general breadth
cequycements,’” and that thic Committee “wi1ll continue, as always, to focus
on maintaining the excellerce and variety of subject areas accessible to the
student as breadth and elective courses to serve as the foundation for
lifelong learning, including courses representing the cultural ond historical
cxperience of cthnsc muorities”™ (Universaty of € tiformia, p. 2).

Several Universaity campuses are already reviewing their own geng;ai weducation-
breadih requirements with i1 view toward increasing the cultural diversity of

14
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their content. One campus 15 also conoidering the possible ecstablishment of
an ethnic studies department. Apart from attention to minority groups 1in
regularly scheduled courses, one cimpus will sponsor a major workshop on
cultural awareness for student leaders patterned on a1 successful simlar
program last year. Another has plans to expand the collection and activities
of 1ts Americen Indian Studies Center, and most campuses report research
projects on ethnic subjects, the results of which may eventually become part
of the instructional materials used in the classroom (p. 9).

The California State University: The State University has concluded that po
new Trustee policies or procedures are now needed in the area of ethnic
awareness. According to its report, existing requirements designed to
1nsure that every graduate will have had an exposure to multi-ethnic reali-
ties, contributions, and perspectives are understood and conscientiously
implemented throughout the system. In addition, by grant programs and other
means, all campuses have beer encouraged to consider ways to introduce
cross-cultural perspectives into courses in all disciplines (p. 16).

Nonetheless, a number of individual campuses of the State University arc
considering changes in their ethnic awareness policies and programs. At
least three campuses report the possible addition of a reguirement that all
students enroll in a course focusing on a minority racial or ethnic group.
Several others are planning more courses in ethnic subjects to satisfy
general education requirements. At least three others are involVed in
"mainstreaming” projects seeking to incorporate multi-ethnic perspectives
1nto courses 1n all subjects (Appendix L, pp. 84-90). And the State Univer=-
s1ty expects that campus reviews of the variety of efforts listed 1in its
report will lead to the adoption of further programs and activities on soms
campuses {(p. 17). )

Calitornia Community Colleges: A&t 1ts meeting thss past Japuary the Board
of Governors of the Community Colleges adeopted a policy statement 1n responsc
to ACR 71 that pledges it will "maintain minimum requirements and excrcise
leadership by sharing exemplary practices with all colleges #nd encouraging
local boards to consider adopting new or additional policies™ (Califormia
Community Colleges, p. 12). .

3 majority of Community Colleges reported that no asdditional policies,
bevend complying with the statewsde requicements an Tatle V, ace uwader
consideration at the present time (p. 10).

X

FISCAL IMPLICATIONS OF PROPOSED CHANGES

Univecaity of Califormia: In 1ts ceport, the Univecsaity concludes that, tor
1+ variety of reasons, estimating the costs of possible changes in policies

or programs 1s not feasible (p. 20).

The Califorpmia State Umiversity: The State Umiversity also concludes that
in the absence of a clear need for specific new policies or programs, 1t 1s
virtually impossible to assess the fiscal implication cf adopting new policivs
However, 1t reports that 1f some campuses decide to implement policires and
activities already in effect on other gampuses, they can probably do so

-8= .
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within the basic budget as the othec campuses have, perhaps at the cost of
deferring opportuanities in some other area (California State University, pp.
1718). .

California Community Colleges: The Community Colleges' survey asked all
colleges to estimate the costs of implementing new or additional policies,
which most colleges interpreted to mean offering a required course. Roughly
one-third of the campuses felt that the costs would be negligible or moderate;
13 indicated that the costs would be significant; and 25 either did not
cespond or could not estimate costs. A number of these latter colleges
indicated that under present circumstances, they could offer required courses

ia ethnic studies only if other existing courses were canceled.

CONCLUSIONS

Bazed on the reports submitted by the segments in responsz to Assembly
Concurrent Resolution 71, the Commission concludes:

1. Most campuses in the University of California, the California State
University, and the California Community Colleges offer a varied array
of courses in ethnic studies and other courses with a focus on non-white
ethnic groups More than 1,000 such courses were offered systemwide by
both the University and State University in 1983-84, and over 800 were
listed by Community Colleges. The courses deal with all aspects of the
experience of individual ethnic groups, including their political,
economic, social, and cultural conditions, contributions, and problems.

to

In addition to formal classroom instruction, most campuses provide a
wide range of educational opportunities for all students to learn about
the distinctive characteristics and contributions of ethnic minorities.
These include guest arvists and speakers, symposia, film festivals, art
exhibits, library displays, and special annual observances of Black
History Month, Cinco de Mayo, Americaa Indian Days, and other occasions.

3. HNine campuses of the State University and 21 Community Colleges currently
require completion of a course with an ethnic studies focus as one of
their general education requirements for graduation. All other campuses
in the three public segments offer at least one course with a non-white
ethnic focus -- and in several cases, 50 to 100 such courses -~ that
fulfills general education-breadth requirements and can be taken for
elective credit. While this provision does not guarantee that all
students will receive classroom instruction in the history and culture
of a non-white ethnic group, it affords a reasonable opportunity, if not
an inducement, for all students to benefit from such instruction.

4. Although a majority of campuses offer an impressive variety of courses
on ethnic subjects, a few do net appear to provide the same range of
curricular opportunities. As these few campuses compare their own
situation with those of others, they should recognize that their own
practices and procedures fall short of the standards set by most institu-
tions and take steps to increase opportunities for instructional exposure.

=0
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Results of the segments' surveys of proposad policies and actions on
individual campuses throughout the State reveals general campus awareness
of the issues expressed in ACR 71. Some campuses are actively considering
joining those who already require a course in the experience of an
ethnic group as one of the general education requirements for graduation.
Others are adding additional ethnic studies courses to those eligible
for general education credit. Still others are revising individual
courses and programs to incorporate a minority perspective or to achieve
a more balanced treatment of the minority experienc=. Because of the

variety of actions under consideration and the diversity of circumstances

among the campuses, no segment felt it possible to arrive at an estimate
of , costs of implementing these proposals. Nonetheless, individual
Community Colleges estimated that the cost of requiring a course in
ethnic studies for graduation would range from negligible on some campuses
to extensive on others.

&

The goal of fostering in all students a heightened awareness and under-
standing of the historical and cultural experience of ethnic mimorities
is shared by the governing boards of all three public segments. Because
the goal involves perceptions, attitudes, and sensitivities as much as
it does factual information, the effectiveness of various means of
achieving it is difficult to measure. In considering ways to increase
their efforts, all three segments plan to work through established
requirements rather than impose new ones. Therefore, the required
courses on American History and Institutions in the University, the
State University's course on United States History, Constitution and
Amerjican Ideals, and the courses in all three segments that satisty
general education~breadth requirements will be regularly reviewed to
insure that they devote proper attention to the experiences and contri-
butions of ethnic minorities.
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PART TWO

0ffice of the President
February, 1935

REPORT O PROGRAMS AND COURSES WITHIN THE UNIVERSITY OF CALIFORNIA
~ RELATED TO ETHNIC GROUPS 1IN RESPONSE TO ACR 71

INTRODUCTION

ACR 71 requests The Regents of the University of California, the Trustees of
the California State University, and the Board of Governors of the California
Community Colleges to review their policies and programs concerning the nature
and-extent of courses examiring the cultural and historical experiences of
those nonvhite ethnic groups which have been excluded from the core
curriculum; to consider adopting necessary policies and programs to ensure
that all graduates with associate of arts and baccalaureate degrees possess «n
understanding and awareness of nonwhite ethnic groups; ana to file a report
with the California Postsecondary Education Commission by January 1, 1935, on
actions taken by these governing bodies in response to this measure.. This
measure also requests the Commission to submit a report in addition to o
review and oral comment regarding the report, to the legislature by

April 1, 1985,

The Regents have delegated authority over matters related to academ:ic courses .
and curriculum to the university-wide Acadenic Senate and the campus Academic
Senates. Therefore, this report represents a review of the campuses' existing
programs, courses and activities related to ethnic studies and ethnic groups.
In addition to this report. the University Academic Senate Committee on
Educational Policy (UCEP) has prepared a separate statement and resolution on
the educational policy questions raised by ACR 71. The statement and
resolution were presented o and approved by the Academic Council at their
February 13, 1985 meeting. A copy of this report and the Academic Council's
approved resolution will be presented to The Regents. as an information item at
their March 14, 1935 meeting.

For purposes of this report, the University of California assumes that
"ethnic" groups and "ethnic” studies refer to Afro-Americans, Asian Americans,
Chicanos and other Hispanics, and Native Arericans.

IMPORTANCE OF ETHNIC STUDIES AT THE UNIVERSITY OF CALIFORNIA

The University demonstrates its awareness of the importance of cultural and
historical aspects of different ethnic and racial groups through a variety of
activities, course offerings, degree programs, and departments. All the
campuses offer courses in ethnic studies and seven have degree programs in
ethnic studies, recognizing this to be an important and popular academic
field. They offer a rich array of courses {more than 400 in 1983-84) which
focus on the history, culture and contributions of ethnic minorities. Courses
at the campuses that provide insight and knowledge about ethnic minorities are
not only given by the ethnic studies departrents, but are also found in many
other departments. In these courses, which range widely across disciplines,
students confront the issues of racial and ethnic stereotyping,
ethnocentricity, and related matters. Mo single discipline or set of
disciplines holds a monopoly in these areas. Courses in anthropology,




sociology, literature, history, political science, music, and economics, to
name only a few disciplines, are deeply involved with questions raised by race
and ethnicity within the context of the development of the United States and
California. More tha:. 700 of these.courses were offered by the University in
1983-84.

Students are encouraged to enroll in ethnic studies courses and in courses in
other department focusing on ethnic groups, since such courses are allowed to
fulfill various breadth requirements. For example, in 1983-84 more than 1,100
ethnic studies courses and other courses with a focus on ethnic groups were
offered by the University, and more than half were allowed to satisfy breadth
requirements. Such courses are well attended and the majority of students
taking these courses do so to satisfy breadth requirements, or as electives,
rather than to complete a major. As an example of their popularity, in
1983-84 over 10,000 students at Los Angeles, and over 4,000 students at both
Berkeley and Santa Barbara enrolled 1in courses within their ethnic minority
programs (i.e., Afro-American Studies, Chicano Studies, Native American
Studies, and Asian-American Studies) and in other courses with a focus on
ethnic groups from traditional departments. Davis enrolled mo Q than 1,000
students in 1983-84 in the same types of courses; Riverside and é;vine
enrolled more than 800 students during the same year. At San Di2go, where fhe
Third College requires one course from third world studies for the breadth °
requirement, about 2,500 students were enrolled in courses related to ethnic
groups in 1983-84. Although a health science campus, San Francisco offers an
array of courses which provide insight and knowledge about ethnic groups
(e.g., International and Cross-Cultural Hursing); over 500 students enrolled
in these courses in 1983-84,

At the Irvine campus, the Academic Semate has specifically called for
proposale from the faculty for "Cuitural Diversity Studies Resedrch Grants,"”
and the Office of Undergraduate Studies has requested proposals Tor the
inteégration of culturally diverse materials into curricvlar offerings. While
at Santa Cruz, the Divisional Academic Senate will consider a proposal in
February 1985 to designate ethnic studies courses that will be allowed to
satisfy breadth requirements.

The importance of ethnic studies within the University was confirmed by the
Academic Senate in the following resolution which was approved at its
February 13, 1985 meeting: '

NOW THEREFORE BE IT RESOLVED

THAT the University Committee on Educational Policy will ensure regular
review of courses meeting both the American History and Institutions
requirement and general breadth requirements,.'and

THAT the University Cormittee on Educational Pol%icy will continue, as
always, to focus on maintaining the excelilence and the variety of subject
areas accessible to the Student as breadth and elective courses, to serve
as the foundation for lifelong learning, including courses representing
the cultural and historical experiences of ethnic minorities.

For the Senate's full report, see Attachment 1.




ETHHIC STUDIES ARD BREADTH REQUIREMENTS

|
The assumption behind breadth requirements is that it is essential for
students to be provided with a body of krowledge of general intellectual value

that will give the student a broad cuitural base and essential reisoning
skills, and will enable the student to function as a productive citizem. The
faculty set-forth the broad goals tney regard as important for the graduates
of their schools and colleges. These are areas of knowledge and diverse ways
of understanding thought and experi2nce, not subjects or courses. Breadth
requirements, often referred to as ‘general educational requirements, are
designed to assure: an ability to write clearly and effectively and to
understand relatively sophisticated texts; achievement of mathematical
literacy and quantitative reasoning skills; and understanding of broad
academic areas of natural science, social sciences and humanities.

General education and breadth requirements in the University of California are
established on the basis of two of the University's most important academic
planning principles--quality and diversity of program offerings among the
campuses and within a campus. Diversification within a campus and across all
campuses is important and is encouraged within the University so that students
may have a broad choice of program emphases and instructional modes.
Therefore, with the exceptions of Subject A writing requirement and the
American History and Institutions requirement, the University of California
does not mandate specific graduation requirements. Breadth requirements and
major requirements vary from campus to campus and among colleges on the same
campus. It is essential that the faculty, through its various Acacemic Senate
Committees, have the flexibility to establish the standards and the means for
fulfilling those standards that are appropriate for their students. In most
cases, colleges establish a list of appropriate courses that can satisfy their
breadth requirements. The faculty establish their 1ist to insure that an
undergraduate education provides all students with appropriate skills and
knowledge as well as assuring that students have the freedom to choose courses
and fields that are of interest to them.

Nonetheless, on every campus of the University, students may satisfy general
breadth requirements through courses either specifically or generally designed
to consider matters of race and/or ethnicity. As noted earlier, more than
half of these courses are allowed to satisfy breadth requiremerts. On some
campuses, breadth requirements specify courses in ethnic studies or foreign
areas, and on all campuses breadth requirements make it unlikely that a
student will graduate without coming to grips with racial/ethnic issues in
some serious fashion. ODuring 1984-85, UCEP invested considerable efforts in
considering the issue of general breadth requirements, as reported to The
Regents in "General Education in the University of California," July, /1984
(Attachment 2). As the report makes clear, the varicuds campuses of tne
University are actively involved in efforts to improve undergradvate’education
in general within the University through the strengthening of breadth
requirements.

JF
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STATUS OF ETHNIC STUDIES AT UC CAMPUSES

In order to gather the information needed to prepare this report and for the
Académic Senate to tahe appropriate action, each campus was polled in an
effort to determine current campus activities related to prcviding University
students an understanding and awareness of ethnic groups. Each campus was
asked to provide the following:

<)
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A list of ethnic studies degree programs and courses offered and an
| indication of which of these courses can be used to fulfill breadth
requirements; : .

number of majors enrolled in ethnic studies degree programs and

enrollments in ethnic studies courses for 1982-83 and 1983-84, and for
Fall 1984;

similar information on courses not formally designated as ethnic studies
courses, but offered by traditional departments, which provide insight
and knowledge about ethnic groups;

a list of ethnic cultural centers, special exhibits, exchange programs,
research projects, Organized Research Units, and other activities which
contribute to a greater understanding and awareness of ethnic groups;

if available, any proposed plans, programs, courses, or other activities
the campus has to further awareness of ethnic groups.

The campuses' detailed responses are attached to this report (Attachment 3).
A summary of their information is presented below:

Degree Programs, Course Offerings, and Enrollments

The University offers 23 degree programs related tc ethaic groups (17 B.A.'s,
4 M.A.'s, 1 Ph.D. in Ethnic Studies and 1 Ph.D. in Comparative Culture) at
seven of its campuses, as shown in the table below:

TABLE 1

ETHNIC STUDIES DEGREE PROGRAMS
AT THE UNIVERSITY OF CALIFORNIA: 1983-84

PPOGRAN ucs ucp uct UCLA UCR UCSD UCSB
Afro-American BA BA BA/MA BA BA
Studies -

Asian-American BA . MA

Studies

Chicano Studies BA BA BA BA BA BA
llative-American BA BA MA

Studies -

Ethnic Studies BA,MA,PHD

Comparative BA,PhD

Culture* .

Third Yorld & BA
Studies )

*
o The Comparative Culture curriculum is Irvine's designated Ethnic Studies
EMC degree program.
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The recently-approved Ph.D.in Ethnic Studies at Berkeley is the only doctoral
program in_ethnic studies in the country. By 1990, according to population
projections, a majority of the people of California will be Asian, Black,
Chicano, and Native American. This program therefore provides the University
with the timely opportunity to advance research and knowledge of this growing
population group in our state and to provide natiomal leadership for higher
education in ethnic studies. Although San Francisco and Santa Cruz don't have
degree programs in ethnic studies, both campuses do offer a broad range of
courses which provide insight and knowledge about ethnic groups. In 1983-84,
San Francisco offered 33 of these courses with enrollments exceeding 500, and
Santa Cruz offered 40, with more than 650 students enrolled.

As shown below, the University currently offers more than 400 courses in
ethnic studies programs. The campuses recognize ethnic studies to be an
important and popular academic field and encourage students to enroll in these
courses since more than 300 of them (747!) are allowed to satisfy breadth
requirements,

TABLE 2

COURSES OFFERED IM ETHNIC STUDIES PROGRAMS
AT THE UNIVERSITY OF CALIFORNIA: 1983-84

SATISFY BREADTH

CANPUS NO. OF COURSES } REQUIREMENTS
Berkeley 174 140
Davis 48 14
Irvine 7 3
Los Angeles 35 8
Riverside . 42 42
San Diego 24 19
Santa Barbora 95 80
TOTAL 455 / 336

* llost of these courses are upper division. At Irvine, generally only lower
division courses satisfy breadth requirements.

The following table shows the number of courses not formally designated as
ethnic studies courses, but offered by traditional departments-at the
campuses, which provide insight and knowledge abcut ethnic oroups. As shoun
below, the University offers 667 of these courses, of which 293 {447 ) are
allowed to satisfy breadth requirements,




TABLE 3

COURSES 1OT DESIGNATED AS ETHNIC STUDIES BUT WHICH PROVIDE A
FOCUS O ETHNIC GROUPS
OFFERED AT THE UNIVERSITY OF CALIFORMIA : 1983-84

o SATISFY BREADTH
CAMPUS 0. OF COURSES REQUIREMENTS
Berkeley 22 22
Davis 31 31
* *

Irvine 29
Los Angeles - : 333 86
Riverside E* 19 19
o,k * &

San Francisco 33
San Diego 65 55
Santa Barbara 35 g0
Santa Cruz 40 ki
TOTAL 657 293

. .

Host af these courses are upper division. At Irvine, generally only
lower division courses satisfy oreadth requirements,

**  Includes professional, graduéte acaderic, and post doctoral coursesg
these do not satisfy breadth requirement,

*¢v  The Divisional Academic Senate will consider a proposal in Februzry 1985
to desicnate ethnic studias courses th2t will satisfy breadth
requirements,

Ethric studies courses and other courses with > focus on ethnic qroups are
well attended in the University. The wmajority of students taking these
courses do so to satisfy breadth requiremzn<s or take them as electivos rather
than to caomplete a major. For example, in 1923-84 there were 209 malors in
all ethnic studies degree programs in the University, and yet the enrcllnents
in ethnic studies courses reached 9,200, and enrollrents in other courses uith

oo

3 focus on ethnic groups were &3 high as 17,520,

-
-
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TABLE 4

ENROLLMENTS IN COURSES OFFERED IN ETHHIC STUDIES PROGRAMS
ALD OTHER COURSES WITH A FOCUS Ol
ETHNIC GROUPS OFFERED AT THE
UNIVERSITY OF CALIFORHIA: 1983-34

ENROLLMENTS IN
ETHNIC STUDIES ETHHIC STUDIES COURSES RELATED 10

CANPUS MAJORS (FALL 1984) ENROLLMENTS ETHNIC STUDIES
Barkeley 66 3,964 465
Davis 8 \ 1,108 ; 379
Irvine a6 399 448
Los Anceles ' 805 10,146
Riverside 14 419 436
San Frencisco - - 510
San Diego 11 . 684 1,759
Santa Farbars 17 1,821 3,156
Santa (ruz - - 652
&
TOTAL 209 9,200 17,851

Activities Related to Ethnic Groups

A1l of the campuses sponsor various cultural centers, spscial exhibits,
e-.change programs, research projects, Organized Research Units, and other
activities which contribute to a greater understanding and awarenass of ethnic
groups. Sxamples of these activities are surmarized below:

EERKFLEY has a Chicano Art Center and has sponsored lative American
E<hibits at thz Lowie Museum. The campus also has an Orgarized Research Unit
ond several research projects which address issue of ethnic groups.

DAVIS nas a Multi-Ethnic Program in the student residence halls which
crovides students of different ethnic backgrounds with the opportunity to live
and learn together. The campus alsc hosts annual cultural programs of various
ethnic groups which attract both on-and off-campus participants. Several
rasearch projects at Devis focus on issues concerning ethnic groups.

TRVINE has several research programs which advance knouledae about various



‘ethnic groups, and two economic opportunity programs which assist ethnic
minorities to achieve their goals and earn their degrees. The campus also
hosts cultural programs on minorities through its Arts and Lectures program and
its Chicano Literary Contest.

© 1.0S ANGELES has four ethnic studies centers (American Indian Studies
Center, Chicano Studies Research Center, Center for Afro-Anerican Studies, and
Acian-American Studies Center) which coordinate education and research and
sponsor programs and activities on these ethnic groups,. and ehcourage the
development of new courses ang research projects on ethnfc minorities. The
Centers also provide a forum for debate , exchange of ideas and sacial
interaction on ethnic groups.

° RIVERSIDE sponsors various programs and activities that contribute toward
enhancing cultural awareness of Blacks and Chicanos both on and off-campus,
Examples include Annual Black History month, a Black theater group, special
clubs, peer counseling and tutoring, Cincu de Mayo Celebration, Dia Dela Raza,
and Community College Day. The UC-MEXUS program, an all UC Consortium on
Mexico and the U.S., is headquartered at Riverside.

° SAN DIEGO has two Organized Research Units and at least 14 research
projects which address an array of social, econcmic and cultural issues of
ethnic groups, in addition tq activities devoted to the Cinco de Mayo
celebration and to observance of Martin Luther King's Birtnday.

Q

SAN FRANCISCO participates in and directly provides 3 wide variety of
special exhibits, erchange programs, public s2rvice programs, activities,
research projects, and organizations which contribute to a2 greater
understanding and awareness of ethnic groups. A few exarples include a
research project on the cross cultural distinctions, research projects, a
clinical programs in Central and Scuth America and Africa, a health conference
sponsored by UCSF and Chicanos in Health Education, and Black Health Education
Day to inform students of educational are career opportunities in the health
sciences.

¢ SANTA BARBARA has the Center for Black Studies (which cevotes its efforts
to activities related to faculty development, community Support, and acgdemic
research) and the Center for Chicano Studies (which constitutes

umbrella-type organization that supports and promotes research an the Chicano
population, provides resources and opportunities to stucents to gbtain
research experience, and provides public service progrzms to the Chicano
community). The campus also sponsors special exhibits, e-.change programs,
research projects, and other activities, all of which enhznce our
understanding of ethnic groups and their contributions to saciety.

=]

SANTA CRUZ currently has eighteen student organizaticr: which cater to the
special interests of ethnic minority students. Uith the “unc: tney receive
from a nurber of carous sources, -they sponsor a nurber of cultural activities
which prorote & creater avarenass of the diyersity of peciles and cultures in
California.

Propased Plans to Furthar Auarenass of Ethnic Groups

Ecarples of proposed plans, programs, and other activitizs the carpuses have
) -
2
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to further awareness of ethnic éroups are surmarized below:

® In the Spring of 1984, Davis conducted a major workshop on cultural

awareness for Student leaders under the directiom of the Vice Chancellor of
tudent Affairs. The campus plans to conduct a similar program in 1935,

® At Irvine, the Academic Senate will be making funds available to faculty
for research projects and research-rela‘ed travel in Cultural Diversity
studies to raise the level of culturally diverse learning materials
utilized in classroom instruction; the Office of Undergracuate Students is
asking for faculty proposals to intergrate culturally diverse material into
curricula; and as part of the Irvine Five-Year Student Affirmative Action
Plan, an array of activities have been planned for ethnic minorities.

° Qne of the lang-range goals of the American [ndian Studies Center at Los
Angeles will be the coilection, housing, dissem¥nation, and p.blication of
accurate information about the American Irdian. The other three ethnic group
centers at Los Angeles will continue their efforts to assist ethnic minority
students and to provide information for further awareness of ethnic groups.

® Riverside's principal thrust in the next year will include a commitment
toward support of the UC Consertium on Mexico and the U.S., for which the
campus acts on the administrative headquarters, and continued efforts toward
possible development of an Ethnic Studies Department which would house the
eisting ethnic studies programs and possibly other minority study programs.
> At San Diego, in addition to existing breadth requirements in the Third
College, students in this College will be expected to complete an appropriate
upper division culture course, effective Fall 1985. Many of the courses which
will be allowed to satisfy this breadth reguirement are ethnic studies courses
or courses in othér departments that provide information on ethnic groups.

> Sore of the planned projects, programs apd other activities San Francisco
has for furtner awareness of ethnic groups include a School of Hursing
recreitment and retenticn faculty development program which includes ethnic
groups, expanded recruitment activities in the School of Nursing

to include Cormunity College Nursing Programs with large ethnic student
enroliment, a Sumnar Qutreach Program which utilizes new ethnic associate
degree nurse graduates, and a research project in the interaction of patients’
cultural backgrounds and their acceptance of various aspects of psychiatric
treatrent,

° At Santa Barbara, the General Education reguiremgnts for the B.A, and B.S.
in the College of Letters and Sciences are currently under review for 1985-86
and include courses addressing ethnic groups. In the future, the campus
Affirmative Action Office will continue to support the Visiting Lectures
Programs in the Center for Black Studies and the Center for Chicano Studies.
These programs expose studonts to ethnic role models and also address
contemporary ethnic issuss th. affect the car us community. New courses in
the Departments of Black Studies and Chiceno Studies are expected to be
implerented in the future.

® Santa Cruz has sponsored a rumder of ethnic minority speakers and
perfarners under the aegis of the Conmittee on Arts and Lectures and the
varicus colleges and will continue to do s0 in the future,
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Irplications of Proposed Policies or Programs

As explained earlier, the importance of ethnic studies in the University was
confirmed by the University-wide Academic Senate when it approved a resolution
which states in pari that the University Committee on Educational Policy will
continue to insure that a variety of subject areas will be maintained on every
campus which are accessible to students as breadth and elective courses,
including courses representing the cultural and historical experiences of
mnorities. Although, within the University system, the various courses and
subject areas differ from campus to campus, the Academic Senate does not see a
need for specific new policies on ethnic studies or University-wide course or
program requirerents in this area. Therefore, the costs of implementing this
resolution do not seem to be relevant. More significant is the Senate's -
conmitrent to continue to insure that courses on ethnic minorities for hath
elecrives and breadth requirements, will continue to be available to 311 UC
students,

At the campus level, there was no indication that any of the proposed plans,
orograms or other activities related to ethnic groups were of such a magnitude
that they woula require major additional resources. Furtiiermore, the proposed
alor: and programs reported by the campuses reflect for the must part 2
cortinuation of existing activities related to ethnic groups, iand these will
Lo funded within esisting campus budgets. Trevefore, determining the fiscal
~itzeswers of progosed policies or progrars is drraterial.  Again, the 1ssue
patocre oas zisessing fisce) weplicitions oF proposed plans and prodrems
Ciot oty osteens ovsups. Mace amnortant 1s the contiruing cormitmants of the

Seeey s wgararciTo oot Thoto tIols.




Attachment ) :

Approved by *he
Februsry 13, 1885

University Committee on Educational Policy Respense to dssembly Concurrent
Resolution 71 - Ethnic Studies

The faculty of the University of California is very nuch auare of the
importance of exposing UC students to the cultural and historical experiences
of the diverse ethnic groups constituting California's population. In courses
ranging widely across disciplines, students confront the issues of ethnic
stereotyping, ethnocentricity, and related matters. llo sirgle discipline or
set of disciplines holds a monopoly in these areas; courses in sociology,
literature, history, political science, and economics, to :me only a few, are
deeply invalved with questions raised by ethnicity within tne context of the
development of the United States and California. Each general campus of the
University demonstrates its awareae.s of the importance of culturs] and
historical aspects of different ecnnic groups through z variety of activities,
course of ferings, progranis, and depsrtments,

Every general campus contains an ethnic studies program or programs, and all
offer a rich array of courses which focus on the history, culture and
contributions of ethnic minorities. lost of these courses are accessible to
all students and serve to meet breadth requirements, At the Irvine campus the
Academic Senate has spacifically called for proposals from the faculty for
"Cultural Diversity Studies Research Grants,” and the Office of Undergraduate
Studies calls for proposals for the integration of culturally diverse
materials into curricular offerings, UCLA &nd Berkeley each report more than
5,000 students enrolled annually in courses listad by their ethnic minority
programs (i.e., Afro-American Studies, Chicano Studies, Grcup Major in Ethnic
Studies). The San Diego campus reports its Third Collegce requires one course
from Third UWorld Studies for the breadth requirement. Although a health
science campus, San Francisco offers an array of courses which provide insight
and kno?ledge about ethnic groups (e.g., International and Cross-Cultural -
hursing). :

On every canpus, students may satisfy genersls breadth requiremznts through
courses either specifically or generally designed to consider matters of
ethnicity. On some campuse3, breadth requirements specify courses in ethnic
studies or foreign areas, and on all campuses breadth requirerents make it
unlikely that o student will graduate without coming to grips with ethnic
istues in some serious fashion. lould it therefore be 2 gco? ides to impose
this on 3ll the campuses as a centralized requirement? Historically, doing so
would constitute a sharp chanoe of policy. Thet is, uith the exceptions,of
the Subject A writing reguiremznt (which assures some minis:) competency with

. writien English), and the Arerican History and Institution: requirerent (uhich
‘ most students saticfy before entering LC), tne Jnaversity ¢ California does
not mandate specific grvaduatic reauirvenents, The UCEP has invested

considerable effort recently fn considering tig 1ssue of ~z-:ral breadth
SCETion n the
stel clear, the vorious

requirements, as reported to The Regents in "(enerzl £

University of California,” July, 1924, A< the report ¢




campuses of the University are actively involved in efforts to improve
undergraduate education in general within the University through the
strengthening of breadth requirements.

Yet, the diversity of educational requirements, programs, and capabilities
within each of the general campuses is quite staggering. For instance,
science and engineering impose substantial pressure on their serious students
to devote every possible.energy to specialized training in their fields. On
the other hand, there is an inherent need for considerably greater breadth of
knowledge among students in the humanities, business management, and social
sciences. Also, the differences among student backgrounds is of course
enormous. Overall therefore, UCEP thinks. ensuring that each graduate "possess
an understanding of the histories, cultures, roles, and contributions of
ethnic groups in the development of California and the nation" requires
decisions that ere best made on each campus. :

In today's world, it is impossible to obtain agreement on any one body of
knowledge which every educated person should possess, much less cover the full
range of this in the crowded course of an undergraduate education.
Consequently, general education courses most appropriately develop advanced
learning skills, and introduce interdisciplinary perspectives, which can be
applied to complex topics and areas in an integrative method Yor
understanding. As the above report notes, "...intellectual growth is asserted
¢s the primary goal of general education; and the development of intellectual
skills and understanding, rather than exposure to a common core of subject
ratter, is seen as the way to approach that goal." The application of this
intellectual ability will enable the student to make the interdisciplinary
linkages which are necessary to motivate the student to lifelong learning.

Specific subject areas and topics of the fullest possible range must be
available on each campus. The Committee on Educational Policy of each campus
rust be actively seeking, considering, reviewing, and assisting the
development and strengthening of newly-recognized programs, research units,
and courses of study.

'n pursuit of this, we therefore propose the following resolution:
NOW THEREFORE BE IT RESOLVED
THAT the University Committee on Educational Policy will ensure regular

review of courses meeting both the American History and Institutions
recuirement and general breadth requirements, and

THAT the University Committee on Educational Policy will continue, as
always, to focus on maintaining the excellence and the variety of subject
sreas accessible to the student as breadth and elective courses, to serve
25 the foundation for lifelong learning, including courses represcnting
the cultural and historical evperiences of ethnic minorities,




FART THREE

RESPONSE TO ASSEMBLY CONCURRENT RESOLUTION 71

BY THE CALIFORNIA STATE UNIVERSITY



Introduction

In the summor of 1984, the State Legislature adopted Assembly
Concurrent Resolution Mumber 71 (Hughes). The, topic of the
resolution relates to postsecondary education awareness of non-white
cthnic groups. The resolution (a copy of which is attached az
Appendix A) requires the Roard of Trustees of the California State

\
University to:

revicy respective system and campus policies and programs
concerning the nature and extent of course offerings which
examine the cultural and historical experiences of those
non-vhite ethnic groups that have traditionally been

excluded from the core curriculum;

“~

consider adoption of additional policies and programs,

£
%)

necessary, ko ensure that all graduates with associate of
arts or baccalaureate degrees possess an understanding of
the hictories, cultures, roles, and contributions of
non-white ethﬁic groups in the development of California and

the nation;

concider the fiscal implications of adopting additional

policies and programs to promote greater cethnic awareness

and understanding, paying particular attention to those

..25.. 3 1_




ACR 71 -2

campuses which have already implemented additional policies

and requirements in this area;

report on actions taken in response to this resolution to

the California Postsecondary Education Commission....

This report was preparced in compliance with the resolution. Section
II reports on the actions talen in response to Assembly Concurrent
Resolution Number 71; section III reviews system and campus policies
and programs dealing with the cultural and historical experiences of
ethnic groups; section IV indicates the CSU ascessment of need for
new policies and programs and comments on the fiscal implications of
adopting additional policies and programs to promote greater ethnic
awareness and understanding; and section V is a brief conclusion.

Appendices A through X contain supporting documentation.
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Action Taken in Response to ACR 71

Upon the passage of ACR 71, the Chancellor's Office undertook a
review of policies of relevance to the Resolution's concerns,
revicwed Title 5 and CSU policies, and reviewed a report prepared

earlicr in response to a pegislative Inquiry (Response to

Legislative Inquiry on Ethnie and Women's Studies Programs in The

California State University, Division of Educational Programs‘Pnd

Resources, COffice of the Chancellor, May 10, 1984).

Academic Scnate Chair'John . Bedell was consulted and with his
assistancc a draft survey instrument to solicit necessary

information from campuses was designed.

Discussion of the Resolution and the draft survey instrument took
place among the campuzs Viec Presidents for Academic Affairs on

Qctober 5, 1984.

on October 12, 1984, 2 mecting of interestcd parties from the
California Postcecondary Cducation Commiscion, the Univeorsity of
California, the Catifornia State University, and the california
Cormunity Colleges permitted discussion of the general approach to

be followed and led to further refincmant of the draft curvey

instrument.
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Consultation with the California State University Academic Senate

Academic Affairs Committee tocok place on October 10, 1984.

On October 31, 1984, a memorandum of explanation and the survey

instrument (see Appendix B) were sent to CSU campuses. Responses

were rcquested by November 30, 1984,

Information was assecssed and the report was written during the month

of December, 1934.

Review of Present Policies

Present California State University Policies

The California State University has two basic policies which require
that all baccalaureate graduates receive explicit education about
the cultural and historical experignce and the contributions of
othnic groups: (a) a policy concerning courses which fulfill the
Title 5 requirement in U.S. History, Constitution and fmorican
Ideals and, (b) the policy concerning courses which fulfill the
General Edication Breadth requirements for graduation. In addition

to these requirements, the CSU and its campuses support a wide rango

of nctivities, programs, and courses uvhich offer opportunities for
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students to gain understanding of othoer cultures, ethnic groups, and

racial groups.
(a) U.S. History, Constitution and American Ideals

California Administrative Code, Title 5, scction 40404 (sce Appendix C),
requires that students shall demonstrate (through course work or
examination) competence in “American history and Americhn government
including the historical development of American institutions and
ideals, the Constitution of the United States and the operation of

representative democratic government under that Constitution, and

the processes of state and local government.”

The California State University has éstablished a policy that
instruction to meot this graduation requirement shall include "the
role of major ethnic and soecial groups™ and "the continuity of the
American experience and its derivation from other cultures" (sece

Appendix D: Chancellor’s Executive Order lumber 405).

(b) Gcneral Education Reguirements

California Administrative Code, Title 5, sccticon 40405 (sce Appendix E)
zcots Gencral Education-Breadth requircrments for all baccalaureage

o 35
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graduates of the California State University.

The California State University has established a polic} that all
courses which meet these requirements 'should recognize the
contributions to knowledge and civilization that have been made by
members of various cultural groups and by waﬁen" (sea Appendix F:

Chancellor's Executive Order 338).

¢) Enrichment programs, activities, and courses beyond

graduation requirements

In addition to these policies which establish requirements that
baccalaureate graduates have specific instruccion about the
contributions of ethnie minorities and women, The California Stata
University encourages programs and activities which will promote
greater ethnic awareness and understanding and has developed a
system of academic program improvement grants to encourage the
development of cources and curricula which incorporate information
about the contributions of women and culural, othnic, and racial

groups.

~ 3t
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Since 19581, the Califormia State University has provided Acadenic
Frogram Inprovement prants to improve the cross-cultural content of
compusz curricula. The eall for proposals issued in 19381 indicated
that:
This catcpory {of Acadomie Propram Irprovermoanb grantc]
swphasizes the developrent of wultidisciplinary prograns to
increase studentst crocs-eultural understanding and
knouledge of both domestic and international peoples. In
thisc category foculty xipht address innovative approaches to
tean toaching or cooperative curriculun develeprent tor
courses that corvae larpge nunbers of students in corder to
provide thes with nour ways of Iéoking at our rapidly
shrinking world. For exzrple, projects nipght address the
contributions of differcent cultures to American socicty as 3
reans both of broadening otudents® cultural base and helping
them to understand the diverse vicupoiats of people in other

countries.

Projecls with 2 nore narcvetr focus could deal with innovative
vays to desion cource conplenents thot etilize olorents of
forcipn lenpunse or cthnic studies curricula bo help bridec

the gap between the university a2ad tho rultinational world
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Campusces have inddcated that much 1s being accomplishied under theoe

srants (Appendisx ¥ lists prants since 19813,
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Survey of campuses

In three recent surveys (a2 January 1983 survey of general edﬁcution

prograns; an April 1984 curvey in response to a Legislative Inquiry

sbout ethnic studies courses; and a November 1884 survey in response
to ACE 71), the Chancellor's Office has inquired about the caﬁpus

implementation of these policies.

a) Questione poced

The questions whieh were posed by thesce surveys and which are

relevant to the present report are:

Question Fl: Which campuses regquire ethnic and/or women's
studies courses for gencral studies, how many uniks
are required, and how many other depurtments have

courzcs that satisfy these requirements?
(Campusas were provided an oppertunity to update thelir
rosponoes to this question which uac originally poced last

Spring in responce to zn oarlicr lepislative inquiry.)

Campus responces are provided in Appendix G.

-32=
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Question #2: In what particular ways is the campus addressing
contributions of minority groups and women? To
v A
what degree does this approach insure oxposure by

all ctudents?

(Campuses werce providaed an opportunity to review and update
their responseos teo am carlier inquiry of January, 1984,
¥

sceking information on General Studies pPrograms.)
Campus reaponses are provided in Appendix H.

Question #3: What policies or procedures does your campus have
in place to as?ure that ‘the "histbtios, cultures, _
roles, and contributions of...{minor;ty racial and]
ethnic groups in the development of California and
the nation" are appropriately treated in courses

which meet the &merican Institutions Requircments

of Title 5, section 40404 and Executive Order 4052

Coampus recponses arn provided in zppendix I.
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Quastlon #4:

-10-

What policies or procedures does your campus have
,t
¥

in place to assure that the "histories, cultures,

roles, and contributions of...{minority racial and] .

ethnic groups in the development of California and
the nation"ineet the General Education requirecments
of sections IV. A. through IV. E. of Executive

Qrder 32872

Campus responses are provided in Appendix J.

Along with those quesktions, canpuses wece asked to provide

additional information that might be useful in providing a

comprehensive rtesponse to ACR 71.  The requests for this information

were formulated as follows:

Cupplcmentary request A:

In addition to material responding to
questions...abeove, you may have some specific
souraes, programs, activities, or units which bear .
on the purpoce of ACR 71; please supply material in
relation to these vhich might be helpfully covercd

in our rocponse to ACR 71
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Lo 7 ummaried o fppendix ¥,

voe o cntn T el boang considered and what
COROTTIALI ITC unac,Tay on your campus which will

stion Zhbout the Thistories, cullurces,

Pl
t

I o contributyons of L0 [minority racial
cat T ornas rouns kn the dovelopment of Californin

o v ttaen” for 2ll your gpraduatos

Toocurmarized in Appoadin L.

» cnosocloplionzs itk ULS. Historey, Conskitution and
. caocT Toolls 'i')O?n),(_,

oL zhwrcubod khat policy roquiring instreuetion in tho

cultural migorities and women in courses

S

eIl ot LN
S . ool Hactory, Constitutlon and American Ideals
Tl ok s oA zod cornlicod with and thot the faculty efforts
corecs e of cihnic ninorities and women has been

ComIer ntrous Sovecal earpuses indica*n that campus, eollege, or

winlrtrint pelicies roiterate or crphasize system policey. Amonp the

ERI!
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implementation procedures which campuses mention in connection with
this policy are: curriculum committens or other commithkees revicw 4
all courscs which meet this policy in order to insurce compliance;
regular comm;nicationowith the departments of foring such courses in
order te ascure due attention to the policy; regular mectings of
faculty who tcach the courses to discuss coverage; regular review of
syllabl by departmental faculty; regular circulation of information

about the requircment; and briefinpg of all new faculty about the

policy.

The list of specifle courses which fulfill the CSU American
Institutions and Ideals requircments (Executive Order 405 and Title

5, secetion 40404) is provided as Appendis 1.

¢) Cnompus compliance with General Education Breadti policey

Campuscs ilndicated that this policy ic knoim and complied with in
their instruction in the Ceneral Educstion-Brezdth program, and khat
the faculty cfforts to include coverage of minoritles and women has

ndicate that campus, collepe,

s

been conccientious. Several campusces
or depavtment policies reiterake or cmphasize cystem policy. Amony .
tho proccdurss which campuses rontion in conncction with this policy

are. campus-wide General Education Committeo or other committees

- 42
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review all courses uhich meet this policy in order to insure
compliance; speclfic rcquired sections of the campus General

. Education program dealing with other cultures and women studies;
requircments in American ethnic heritage; roquirements in cultural
contributions of ethnic and minority éroups; regular communication
with the departments offering such courscs in order to assure due
attention to the policy; regular ncetings of faculty who teach the
courses to discuss coverage; ropular roview of syllabi by
dcpartmental faculty; regular circulation of information about the
rcquirement; bricefing of all new faculty about the policy. Some
campuses indicate that campus policices have been adopted which
specifically rcquire that students take specific ethnic studies,
eross cultural, or other courses dealing with the contributions of
women and minorities as part of their Ceneral Education Breadth
requirements (in addition to the CSU requirements in the arcas of
General EBducation Breadth and fmerican Constitution, Institutions,

and Idecals).

The list of apecific courses wiich meet the Goneral Education

Brepdth requircments (Eiecutive Order 238 and Title 5, scction

40405) and wnich are relevant to this review is provided as Appendiy 1.

3
A
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d) Programs and activities beyond the requirements of policy

As indicated above, The California State University encourages programs
and activities which promote greater ethnic awareness and understanding
beyond the requirements for specific instructicn prior to award of the

baccalaureate degreo.

Campuscs indicated that they have women studies and ethnic studies
(e.g. Blaclk Studies, Chicano Studies, Native American Studies) courses,
programs, or centers and that annual celebrations are held of Blarck
Studies tfonth and Cinco de llayo (cee Appendix K). Campuses also
indicatcd that there are regularly ;cheduled historicsal, artistic, and

cultural events focusing on ethnic and cultural groups. Some campuses

indicate that museum, institute, and other exhibits regularly display

materials rclevant to nulticultural and multiethnic understanding.
lnst campuses indicate that they have a wide variety of student
orzanizations which deal with cultural and ethnic matters and which

support programs and activitics in these arcas.

In addition, some campuses have rather ambitious projects of curriculor
reform undervay which are designed to introduce ¢ross cultural and
othnie perspectives into the university cucriculum. Some campusces have

developed prograns of ctudent advising or student involvement which

44
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should help develop awarcness of the roles, contributions, and cultures

of various groups.

e) Plans, changos underway, and changes under consideration

The projects and gronts to introduce cross cultural and ethnic coverage
into the curriculum which have been mentioned above are, of course,
going to lecd to proposed changes. In addition, some campuses note
that continuing examination of their general education programs an
othor curricular reviews show promise of proposals and evolutions which
will strengthen cross cultural and ethnic perspectives. Among the
explicit changes under consideration which campuses mentioned are:
adding a requirement that students enroll in a course focusing on a
minorikty ethnie or racial group; including a requirement for enrollment
in a course focusing on & minority ethnic or racial group for certain
majors; adopting specific methods for further infusion of ethnic
minority and women's issues into the campuc curriculum; establishing
specific ethnic and women's studies centers; eofforts under the
Chancellor's 0ffice Academic Program Improvement grants to intreduce
cross~cultural perspectives into the curriculum; developing a program
of faculty advisors for minority ctudents; and tho development of new

and additional cources.

-39-
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Consideration of HNoed for Change

on the basis of these surveys it scems that there is no apparent

need for new Board of Trustee policies or procedures.

Summary of current situation

The CSU policy adopted by the Board and implemented by Chancellor's
Executive Orders secems well designed and understood by campuses. An
important aspect of the policies presently in force are that they go
further than cimply making courses or activities available for
voluntary selection by such students as may be interested--the
policies set out requirements which’attcmpt to insure that every ’
graduaté will have had meaningful exposurc to multicultural and
multiethnic realities, contributions, and perspectives. All
indications are that the campuses understand the policies, implement
them conscientiously, and frequently strengthen and expand them by
additional campus policies and procedures. In addition, The
éalifornia State University and the campuses support programs,
courses, and activities which allow students to 2xpand their
understanding beyond that which is required of all students prior to

graduation; and have programs to develop additional cross-cultural,

multiethnic, and women's perspectives in the curriculum.

ERIC o 45
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Assessment ¢of need for change

4
L]

Although there does not seem to be a necd for new system-wide
policies, modification of campus policies, procedures, and programs
might strengthen efforts 6n some of the campuses. As is to be
expected, some campuses have developed campus policies, procedures,
courses, programs, o activities which have not been developed on
all other campuses. It is glso true that some campuses have
dcveloped mechanisms for hanitoring the details of efforts which
other campuses have rot utilized. Similarly, not all campuses have
developed the same kinds of enrichment beyond the graduation
requirements. It is likely that sharing among the campuses the
information gleaned in this review will lead to adoption of nesw

programe or activities on come of the campuses.

¢ Fiscal implications of additional policies or programs

It is virtually impocsible to assess the fiscal implications of
adoption of new policies or programs in the abcence of clear nced
for spocific new policies or programs. It is also difficult to
assass the fiscal implieations of the adoption on onc compus of
policies, programs, or procedures of some other campus, because the

cost would depend upon which specific idea from some other campus

47
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was newly adopted by a campus. It is probably a fair assumption

that since the activities have been developed within the basic
budget available to a given campus they could be adopted by another
campus within the basic budget there available (and the principle

cost would be one of deferred opportunities in some other area).

If the California State University were contemplating new
system-wide course or program requirements, the deferral of other
programmatic opportunities might be a serious or costly problem and
it is possible to estimate the cost of new curricular requirements
for which we do not presently have the faculty or support funding.
Fortunately, there does not seem to be the need for this kind of new
requirements, and therefore new costs or very costly redirection of
effort do not seem to be the question so much as careful monitoxring
of the implementation of policies which have already been

promulgated.
Conclusion
The California State Univérsity hac imposced graduation requirecments

that students be ciposed systematically to the history and

contributions of women and ethnic and cultural groups. This is a

. 15
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policy of requirements rather than voluntary enrichment, although it
is accompanied by active encouragement of voluntary enrichment
opportunities. The chicf problcms facing the CSU in the future will
be to monitor implementation and compliance with the policy rather
than to adopt new policy. The survey of campuses indicates that in
general the policies are understood and conscientiously

implemented. On the other hand, there are some indications that
implementation of policy can be improved on some of the campuses and
the Chancellor's Office will take steps to emphasize the ways in
which the implcmentation and monitoring of policy can be

strengthened.

As distinct from the poiicy of graduation requireients, it is clear
that many, many enrichment activities are being supported on the
carpuses 2nd that these vary from campus to campus. The
Chancellor's Office will endeavor to share the information of the
various enrichment activities so that campuses may benefit from the
expericnce and creativenccs of cne another. This attempt to share
information and cncourage expansion of activities dees not seem to
have critical fiscal implications. It is clear that the C5U and its
separate campuses could use additional support in these activities;
but it does not soen that appropriate purposes in this arca of

concern are being neglected because of the relatively low level of

syctem or campus funding.
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Surrary

In 1983, Assembly Bill 383 (Hughes-Ethnic Studies) was introduced in the
Leqislature, This bill would have mandated the addition of ethnic studies to
the general education requirements for the Associate or Baccalaureate degrees,
AR 383 was defeated, but the Legislature, as a compromise, adopted Assembly
Concurrent Resolution 71. ACR 71 requests California's three public seqments
of higher education to review those policies and pregrams which are aimed at
ansuring that all graduates "possess an understanding and awareness ot non-
white ethnic groups"; to consider adopting necessary policies to ensuras that
q0al; and to file a report with the California Postsecondary Education Commisg-
sion by January 1, 1985. The Commission in turn, {s to submit a consolidated
report to the Leqgislature by April 15, 1985,

“nis item reviews existing ethnic stuaies programs and policies which conftorn
togthe aquidelines of ACR 71, provides a summary of fiscal support scurces tor
suéhNQ;:erinqs and suggests areas in which Poard palicy may be needed to ad-
dress ¥ny deficiencies. The item also suggests three policy ontions faor Roard
consideration; Nption 1 recommends a maintenance of effort by citing existina
mninimum standards in Title 5 and the Education Code wbich already neet ArP 71
cencerns; Nption 2 proposes the adoption of added reaulations which would man-
date ethnic studies as a requirement for the associate degree; Nption 3 15 the
option recommended by staff, ( It recommends that in addition to minimum stan-
dards and current practices, \oca1 colleges should he encouraaed to adnpt/
adant examplary practices into ‘the college's educaticnal plan,

Racommended Action

The Educational Policy Committee should consider the three policy options des~
cribed by staff in Section Y ot this item and recommend Option 3 for adoption
hv the full Board., In addition, it is recommended that the Board adopt this
roport for submittal to the Calitornia Postsecondary Fducation Commission in
compliance witn ACR 71 {Resolutinn, Chapter 67, Statutes ot 1984},
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aard hction o, 3F9103

Board ot woveraors of the
Californiy Comwnity Jollojes

TTINIC STUDIES, PALICTES, ;';‘ PR AT,
RLSPONSE T ASSEMILY o+ WCURRFLT RESOLUT I 71

The Board of Governors adoptee the recomended Intion 23 calling for the
maintenance of ninimum requi-cnenis and ajreciri to exercie their logdersaip
by sharing ecemplary practices uith all collejes, encaur a3ia0 1acal boards o
consider adopting/adapting new or alditiona) policies. Actual Asdels will he
dissaminated by staff supplemented Ly Hractices which are desiqned to Mininiza
fiscal implications. 1in addition, this report is to be sabmittsl te tne
California Postsecondary Eduation Comuaission in Zompliance #it AZR 71
(Resolution, Chapter 67, Statutes of 1334).

Certrfived Adoptod: January 05, 1795
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Cennre Studies requiremants and curriculum practices which fostar awarc-
ness about the contributiosns of ethnic minprities are not recent, “he
rivil ?iants Act of 1364 is often singled aut as the cornerstons for

many of the subseauent reformms which impacted all aspects of American
life including the world of work education, social and health services,
‘Inile there had heen previous efforts in academia and other fields to
3ddress the issue of a multiethnic/multicul tural seciety, concerted
mttorts to integrate thase concepts into core curriculun offerings did
not hegin in earnest until the earlv 1960's. To date, much tas happened
to make educators, govermment officials and businassmen aware of the need
to understand and capitalize on the assets provided by a pluralistic
saciaty. Social scientists have published a great deal about the concept
ot cultural pluralism, a perspective «hich has partially replaced the
cancept of assimilationism, Pluralism is likened to a mosaic ot distinct
niaces all of which form a large and united pattern, Assimilationism is
compared ta the "melting pot" idea in which various ingredients combine
ani loose their di fferences becoming another hut honngenous whele.

The melting pot concept advanced in the early 1900's and 1920's has nnt
accurately described what has taken place. Socfal scientists studying
the texture of the American social pattern, through an examinition ot the
oatterns ot immigration, have fourd that the concept of pluralism is 2
netter description of the social inteqration of immiqrants into the
Inited States. Pluralism refers to the existence within a nmation, ot
araups di1stinctive in ethnic origin, religion or cultural patterns all of
which are united by a shared ecaonomic, political and nnilosophical
nersnactive -- life, liherty and the pursuit of happiness,

Ttnnic Studies

The mid=sicties tn the mid-seventies was a period durina which ethnic
studies departments flogrished in many colleqes and universities, fthnic
stydies became a recoanized major and curriculum programs were developed,
“lack Studies and Chicino Studies were the largest programs which devnl-
aped 1n Calitornia., The emergence ot these programs hrought ahout con-
stant debate a= to the place of these spacialized curriculum ofterinas
s1tnin the general education or core curriculum plan of the institution,
The central question was == shuuld ethnic studies he offered as 1 separ-
sto discipline or should it pecome an interdisciplimary part ot A
social science offerinas?

Tn tne last 20 years ethnic studies pedagogy has not teen the only cur-
A1culun or educational retorm issue to be at the center of acadenic con-
trovarsy., Neqree requirenents at all three segrents of higher educaticn
nave cnanged, general education has been defined and redetined and
studant ynderaranaradness has forced a serfous reevanination ot
~qycation,

“he tyenges tor retor rave haen rmany -~ tnese range froo voluntory
“g1nt icidedic Ienite 1araements snich Jdetiil edpedctations ahout tre
racutsites tor andergradyate prenavation; %o the ajoptisn of TeqisTy=iye




mandates. An example of this last point {s the recent legislative man-
date to review the Californfa Master Plan for Higher Educatfon. It is
not surprising, therefore, that the debate over the role and function of
ethnic studies should also have encouraged a legislative solution,

Tn 1983, Assamblywoman Teresa Hughes introduced AB 383 that would have
mandated the addition of ethnic studies as a general education require-
ment for the associate or baccalaureate degree. The bill met with oppo-
sftifon from all three segments of postsecondary education, particularly
from faculty who perceived this actfon as an infringement on their aca-
demic and professional responsibility for determining instructional pro-
grams. While AB 383 wa3 not passed by the Legislature, there was recog-
nition of the importance of the {ssue under discussion as demonstrated by
the adoption of ACR 71.

Nutside the legislative arena the question about the role of ethnic stu-
dies has been debated by all segments of higher education and various
approaches have been taken by faculty in response to this fssue. The
California State University has an established graduation requirement en-
titled “American Institution and Ideas" while the University of Califor-
nia- nas a similar requirement called "American History and Institutions.”
8otn these requirements include offerings which respond to the concerns
expressed in ACR 71. Likewise, community colleges have also responded to
ethnic studies concerns. During 1969, the Board of Governors adopted a
resolution urging community colleges to ofter ethnic studies programs to
all students. Subsequently, requlations were established in Title 5,
Saction 55806, which requires that ethnic studies be offered in at least
one of the general education requirement areas for the associate degree.
In additfon, provisions were established in the Education Code, Section
73202 which mndate that the course of study in the social sciences must
inlcude instruction pertaining to "the role, participation, and contribu-
tion of Black Americans, American Indians, Mexicans, persons of orfental
extraction, and other ethnic groups to the economic, political, and so-
cial development of California and the United States of America.”

PEQUIREMENTS OF ACR 71

Assembly Concurrent Resolution 71 (Res., Ch. 67/84) requestea the
iniversity of California, Californfa State Universities ani California
Community Colleges do the following:

1) eview polfcies and programs “concerning the nature and extent of
courses which examine the experfences of nonwhfite ethnic groups
w#hich have been excluded from the core currfculum”;

?)  To "consider the adoption of necessary policies and programs to
ansure that ail graduates with associate or baccalaureate degrees
50Ssass an understanding and awareness of nomwhite ethnic qroups”;

1) Consider the fiscal implications of adopting addfitional polfcies and
programs paying particular attention to those campuses which have
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alrnrady implementad additional policies and programs in this ares
ange

To report to the California Postsecondary Education Commissyon
(rPFC) by January 1, 1985, on the ac’1ans takan by edch aoverning
bhoard,

oy

CPEC 13 also requared to submit a subsequent consolidated rapoct, 1o
addf{ tion to 2 review and oral conment regarding tne raport, to the
Lealsiatura by April 1, 1985, .

In nrder to comply with ACR 71, Chancellor's (ftice staff undertool tne
tollawing activities:

1) Preparaticn and subs2quent analysis ot a statewide Survey designed
to ascertain information about course ntferings, oolicies ang tiscal
wplications (see appendix A)

2} Consultarion with (PFC statf assiqned to the ACR 71 report,

1) oarticipation 1n three intersegmental meatings chaired by (PEC
c<tatf, The goal of these meetings was to share infomation ahout
e+isting practices and agree on a common interseqmental reportin;
format to facilitate the consnlidation of a fimal CPFC report,

Tre tollowing sectron of this report responds to the requests of 17" 71
1nd i3 written in the 3qreed upan CPREC format, which reconmended tne
incluston of the followina five sections:

L xysting oolicies aither systenwide or on individual campuses /hich
rospond t ACY T,

’ Tescription of axvisting courss offerins that providey both jnalita-
tive angd cuantitative data,

Teccription ot mon-instructional supnort service activitics that
yivance crosscul tural understandging (i,2., cultural centers, special
Snibits and absservances, erc, ),

tosertenont cancerning tyscal implications,

tropoased nolfcies, drograms, courses ind ather Acrions -- &yonor
systerutde ar on 1ndividual canpuses == defianed tn protiote toe qoil
capressnd wn A2 71,

T »:E*.',nm\!.“m( Lun CI‘:DL‘ (jS -
n laverhee 130 19330 3 orelimiinary conrunication wis sent th Jgaecintsn-
ants/oresidents A2scribing the Yntent ot ATP 71, A copy ot the reseln-
ryan was ancludet a3 «ell 15 a survey desiqned teo elicit the type ot An-
camstinn recassary to comoly it the Tagzislative rejuest,  In 3dfitinn,

‘noageritioni] detintticn of ethnic studing was nrovided, Tmis o3 aoione

|
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to provide a common conceptual framework due to the fact that ethnic stu-
dies were not uniformly defined across all community colleges.

are included,

Summry of Findings

fallows:

general education areas.

E% ]

ol iy

College of Alameda
Bakersfield College
Canada College

Cerro Coso Collage
De Anza College
Evergreen College
Feather River College
Toothil1l College
Indian Yalley Colleges
Laney College
Harritt College

oy
oy ]
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Because of the ample lead time allowed hy the early issuance of the first
survey, staff was able to issue a follow-up survey to those colleges
fafling to respond initially. A 100% response rate has been achieved if
two colleges which did not utilize the survey format in their response

1. Existing Community Collage Ethnic Studfes Policies

The ethnic studies survey asked a series of questions designed to
ascertain the existence of any ethnic studies policies adapted by
1ocal beards, narticularly any requirements linkad with the associ-
ate degree, The respanses provided under this category are as

o A1l colleges cited their compliance with Administrative Code,
Title 5, Section 55806, which establishes minimum requiremernts
for the associate degree and Includes a statement mandating
that all colleges offer ethnic studies in at least one of the

There are twenty-one colleges which have an ethnic studias ra-
quirement for tpeir associate degree, A list of these colleges

Table 1

Colleges Requiring Ethnic Studies for
The Assocfate of Arts or Assoclate
of Sciencz Degree

Merritt Coilege

San Diego Educational
Cultural Complex

San Diego City College

San Diego Mesa Collega

San Dfego Miramar College

San Jose City College

santa Ana College

Porterville Cnllege

yentura College

ifsta College

W),
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Six colleges nave ydopted Yacal polices which differed tron tae
two types of policies stated abhove:

£1 Camino College -~ Established a specialized “Honors
?rogran” in math and science in whica the general education
requirements are specitically pres¢ridbed and uhicn include
coyrses in culturdal pluralism,

Cerritos College -- Provided a Board-adopted statement ot phil-
osophy regarding bilingual/bicultural education supporting the
need tar these programs and ostablishing certificate, transter
and interdisciplinary educationa) options tor their students,

Fullerton College ~- In 1983, their Poard adopted a revised
statement aof educaticnal philasophy for the colleae including a
specific goal statement which is applicable to all their educa-
tional offerings. This statement notes the Boards' fntent to
"foster an apprecfation of cultural heritage as {llustrated

in language, literature philosophy, and fine arts.”

Los Medanos College -~ Provided a1 statement which describes
their curriculum planning pracess for all courses, 7This nlan
includes nine criteria for courses seeking general education
transfer status., One of these criteria includes the
incarporation of pluralism as part of the course ¢onternt,

Hoorpark College -- Has an added requirement, which is one ot
their general oducation areas, entitled Ethnic/ilonen's S*udies
Coyrses,

Solano Colleye =~ Adopted a new Ethnic Studies pragram nmajor
Wwith three options == Atfro=-American, Meafcan-American and Ztn-
nic Studics Combinations.

n suwary, ali of the colleges comply with ainfnun standards relsted *o
the assnciate deqree requirement concerning ethnic studies as set tortn
1n Title 5, Section 55305, Twenrty-three conlleges have adopted addrtinnal
nolicies far ethaic studies, and twenty of thess require ethaic studias
tor tne assaciate deqgree,

, Trhnic Studies Course Dfterings

Jurvey responses yielded more fthan 807 drfferent Courses in 34
Arttavent instru tional areas categorized by the cnlleqes as meotinn
tne criteria provided by the operationa) definition ot ethnic
studies provided wita the suryey, Several colleqes ahjected to ahart
was parceived as a very narrow conceptualization of ethnic studissg
in AC? 71, In most cases, the ohijection came hecaunce of the Jimita-
tion to atnnic studies courses and oolicres shich pertained ta "aon-
«fite” aroups anly,




Despite the various objections and perceptions presented by several
colleges, a very large listing of courses emerged. It became clear
that a mere 1isting* of titles would not provide very significant
information, It was decided, therefore, to group these various
courses under major instructional disciplines and to determine the
extent of offerings within eacn discipline. The tollowing table
f1lustrates tne findings.

Table 2
COURSE OFFERINGS
NUMHER OF
INSTRUCTIONAL AREA COURSES OFFERED

Administration ot Justice 2

Afro-American/Black Studies 56 |

Anthropolagy 37

Art 16

Asfan Studies 14

Bilingual Secretarial Studies 6

Chicano/Mexican-Am/

Latin-Am. Studies 70 ]

| Chinese 30

Dance 3

Drama 5

Early Childhood Education 4

Englisn/Literature 50

Ethnic Studies/

Multicul tural Studies 69

Filipino 1

Geography 4

Health Sciences 2

History 205

Home Econemics 1

Humani ties 11

Japanese 7

Jewish Studies 5

Music 15

Native American Stiudies 24

Nursing 6
| Philosophy 2
| Pnysical Education 2

Political Science 13

Psychology ] 19
I Social Science/Sociolagy ] 78 l
| Spanish ] 42 ]
[ Swahili ! 4 ]
[ lrban Studies | 1 ]

Wemen's Studies _3 ]
! !
[TT0TAL I 307 |

* 3 course-hy-course listing is on file at the Chanceilor's Jffice tor
refarence Upon request,

¥
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It is important to note thai the determinatinn ot the subject arey
under which a course was cateqarized was determined by tne collean,
These were later aggreqated into similar instructional areas by
statt. Nevertheless, the agaregate totals demonstrate an WMpressive
array and number ot courses which are deemed by tre colleqges s
maeting the intent of ACR 71. Listed in order ot nriarity, the ton
ten instructional areas offering courses which tostered awarenes: ot
non-Yhite ethnic minorities include:

1. History

2. Sociology/Social Services

3. Mexican-American/Chicano Studies
4. Ethnic/Multicultural Studies

5. Afro-American/Black Studies

6. English Literature

7. Spanish

3. Anthropology

9, Chinese

10, Hative American Studies

These ten areas avcounted for 654 caurses, or 817 of the total
ofterings.

Non-Instructional/Support Services Activities

In the preparation ot the Ethnic Studies survey, statt reterred dacy
to AC2 71 and interpreted its requirements., Based on these rejuire-
ments, a number of cuestions were drafted which inguired about pali-
cies, programs and courses otfered by the colleges which met the
intent of ACR 71.

At the last meeting of the intersegmental representatives conyened
hy CPEC (16/12/84), CPEC staff requested that individual segmental
reports should also include a statement “in addition to formal
courses,"” which described other college efforts tn advance under-
standing ot ethnic groups "including cultural centers, special e«-
nibits and observances, exchange programs and other similar activi-
ties.” l!nhile it was understood by CPEC staff that the community
college survey nad heen issued and most collegqes had already respon-
ded, it was aqreed that those portions of the survey which lend
tnemselves to answering this auestion would be utilized. For ewan-
ple, questions reqarding additional policies or policies for tuture
considerations conld be scanned. In addition, systemwide policies
or requlations would be noted.

Survey Tindinas

A roview of all survey responses 1id not note any specific nnnin-
structional practices outside curricular requireasnts, Howoever, 41l
colleaas 4o comply with requlations set forth in the Fducation "o e
<hich would faster ethnic awareness, Cfucation Code Tection 77777
astahlisnes ack=American Nay and F,.0, Section 79027.5, connen-
rates the birth af “artin Luther ¥1ng, Jr., and recuires that suit-
anle abservances be mide,




In addition, while Student Activities Centers, Student Affairs C::)
Offices and other student 1ife organizations are not mandated by
statute, nearly all colleges make such provisions. It is these
student related services that sponsor a myriad of activities which
celebrate and commemorate ethnic related events and ethnic heritage
weeks,

4. Fiscal Implications

Colleges were asked to estimate the costs of implementing new or
additional policies which would comply with the intent of ACR 71.
Responses provided may be categorized in basic groupings.

a) Negligible Costs - Twenty-four of the 106 respondents indicated
that costs would be minimal, Most of the respondents in this
category have policfes in place which require ethnic studies
for the associate degree.

b) Moderate Costs -~ Fourteen Colleges responded in this category.
The cost factors included in their estimations were based on
indirect course support costs excluding faculty salaries,
These colleges felt they could accommodate additional course
sactfons with existing faculty.

c¢) Significant Costs - Thirteen colleges indicated that the costs
of a mndated requirement in ethnic studies would range between -
$20,000 and $90,000 with an average of $35,000. The range '\w)
provided is due to a number of factors including salary range
for a given college, size of student body and other variabdles.
It is clear, in this case, that colleges felt an added require-~ .
ment could not be accommodated within existing resources but
would require added staff.

d) Unknown Cost - Twenty-five of the respondents either failed to
provide an answer or indicated that costs would be unknown
depending on the type and extent of the proposed new policy.
Five of the colleges responding under the Unknown Cost cateqory
indicated that in the event of a mandated ethnic studies
requirement, college administration would have no choice but to
cancel other existing courses. Respondents in this case cited
budget constraints, enrollment caps and expected budget
decreases resulting from lower enrollment figures.

PROPOSED POLICIES AND RECOMNENDATIOHNS

The final section of the recommended CPEC format for this report ad-

dresses the issues, recommendations, and/or proposed policies, A review

af proposed policies at the campus level is provided as well as a section
describing a number ot policy recommendations for Board consideration. .



Lacal Polhicies )

N

The majority ot the respondents indi¢ated that no additienal policies
were peing considered by their local poards. Most cnlleges incluyded 4n
attached correspondence to their surveys and noted that they already
complied with statewide minimum requirements under Title 5, Sectinn
55806, Other comments provided by respondents reiterated their concern
41th the narrow perceptinn exemplified by ACR 71. "hile they did not
take issue with the intent of the resolution, they seriously questioned
the means to achieve this intent on two accounts: first, it was stated
that the Legislature should not dictate curriculum; and second, this
particular dictate {i.e., an ethnic studies requirement) would not assure
that the intent ot the law would be met, In other words, a three-unit
course would not automatically result in increased awareness about athnic
minorities,

finly one colleqe, Cerro Cosn, was considering new policies in this area,
Tt will add ethnic studies as a requirement tor the associate dearee, 'n
addition, there wers suagestions ahout an alternative approach to achieve
the intent of ACM 71, namely, to include the concept ot cultural plural-
fsm within the content of existing courses. As indicated earlier, LosS
“odanos has fnstitutionalized this practice 1n WWo wWays:

] Trne concept ot pluralism is clearly articulated in the college's
edqucational plan and is integrated as one of nine criteria for
course approval in each of tneir six general education instructianal
areas which include:

-~  Behavioral Science
~-  Spocial Science

-- DBiolangical Science
-~  Pnysical Science
-« lLanquage Arts

-~ llpmanistic Studies '

3ratt Inservice - The cancept of cultural pluralism has bheen thor-
oughly reviesed hv Los 'edanos College professional staff, Samples
of tneir staft development program were subnitted which exemplitied
bath the process and content of their inservice proaram on cultiural
pluralism. These traning sessiuns have rasulted in the development
of a specitic criterion about pluralism and aaditinnal narrative
axpansions designed to facilitate the inclusion ot this concept in
all areas of instruction,

ro
~—

“he approach at Las "edanos college is workirg very well and tne intecri-
tion of the concept of pluralism has veen done successfully in 3 ranae ot
courses from Principles of Cellular Zisclagy to Ecology, trom General
>sychnlogy to ‘lass Cammunication, and from Literature to Composition ot
the dnited States History [see 2ppendix 3 for examples).
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Statewide Policy Options for Doard Consf{deration (::)

AG 37

Given the range of responses provided by the colleges to the Ethnic

Studies Survey and the responsibility of the Board of Governors to

respond to the legislative resolution, any one or any combination of the N
following policy recommendations would serve to comply with ACR 71,

Option } .
Submit report to CPEC indicating existing minimum requirements under
Title 5, Sectinn 55306 which states that Ethnic Studies must be offered

in at Teast one of the general studies areas required for the associate
degree,

kdvantages
- Novfiscal implications.
-- No needed change in regulations.

-=-  provides students with more flexibility by allowing them the
opportunity to choose ethnic studies voluntarily, not as a

ma nda te.

Disadvantaqes

-~ The permissive nature of existing regulations under Title 5, ‘ﬁ:)
Section 55806, have not proven a sufficient incentive for stu- S

dents to enroll in ethnic studies courses. Most courses which
are offered at the beginning of the semester are subsequently
cancelled because of low enrolliment.

-~ Gjven the minimum requirement in Title 5, most colleges
consider that their educational responsibil{ties have been met
and do not have any incentive to adopt additional policies.

Nption 2

Change the permissive language in Title 5, Section 55806, and make ethnic
studies a requirement for the associate deqree.

Advantages

-- An ethnic studies requirement would establish.uniform practice
across the state and would ensure that all students seeking an
associate degree would have some degree of exposure,

-- fiiven the survey responses to fiscal implications, the great
majority ot colleges may be able to accommodate this mandate
with existing faculty. The costs to most colleges would de R
moderate (i.e., $2,000 to $4,0CC).

ll *o
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--  This option would be the one closest to agreement with the
language in ACR 71,

Nisardvantages

--  Faculty opposition to leqislated or mandated curriculun shanld
by expected. \

--  An ethnic studies course will not guarantee increased ethnic
awareness, particularly if its content does not address nulti-
cultural or crosscultural concerns,

-~ Mandating a specific course may be a disincentive to other
approaches seeking to integrate ethnic studies concepts into
the general education curriculum.

Nption 3

Maintain minimum requirements and exercise leadership by sharing exem-
plary practices with all colleges encouraging local boards to consider
adopting/adapting new or additional pelicies. Actual models could De

supplemented by a proposed model designed to minimize tiscal
implications.

Advantages
-~ lould allow for Tocal tlexibility.
-~  Would showcase those colleaes with successful practices.

-~  lould better serve to integrate Ethnic Studies and the concept
of pluralism across the curriculum,

-- Would provide students' choice and schedulina flexibility.

f1isadvantages

-- If the requirement is not a mandate, some colleges may choose
not to consider any modifications to what currently exists.

--  ould entail a longer impletentation process than the other 1.0
options.

-- May reguire greater Chancellor's Office support and increased
statt time tor the provision ot technical assistance and tield
consultatian,

As indicated initially, all tnree options would serve to comply «ith
foard of Governors responsibilities in response to a legislative resolny-~
tion. An analysis of ACR 71 by staff indicates that the resolution it~
self may not be the best means to inCreased awareness by students ani
faculty. Staft concurs with field observations that a three-unit course
iz not the best solution to the problem. Llastly, given

T
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the survey results, a history of local control and intersegmental discus-
sions on this issue, staff recommends the adoption of Qption 3 as the one
option which is more 1ikely to yield significant and inteqrated changes
acrass the curriculum,

AG 32 13 6.
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APPENDIX

Assembly Concurrent Resolution Na. 71

RESOLUTION CHAPTER &7

Awembly Concurrent Resolution No 71—Relative 10 postsecond-
ary education awareness of nonwhite ethnic groups

{Fled wath Secrelery of State July 6, 1944}

LEGISLATIVE COUNSEL'S DIGEST

ACR 71, Huoghes. Nonwhite ethnic groups  postsecondary
education

Tlus neasure would request the Regents of the University of
California, the Trustees of the California State University, and the
Board of Governors of the California Community Colleges to review
their policies and programs concerning the nature and extent of
vourses examining the cultural and historical experiences of those
nonwhite ethnic groups which have been excluded from the core
curriculnm; to consider adopting necessary policies and programs to
ensure that all graduates with associate of arts and baccalaureate
degrees possess an understanding and awareness of nonwhite ethnic
groups. and to file a report with the California Postsecandary
Education Commission by January 1, 1985, on actions taken by these
governing bodies in response to this measure This measure would
also request the commission to submit a report in addition to areview
and oral comment regarding the report, to the Legislature by April
I, 1985

WHEREAS, Cualifornia is increasingly a multiethnic state whose
citizens represent a diverse and rich array of backgrounds, and

WHEREAS, By the turn of the century, the majority of California’s
population could ke from nonwhite ethnic groups, and

WHEREAS, Racial prejudice and oppression have historically
stermmed from misunderstandings and from a lack of knowledge of
other peoples, and

WHEREAS. These misunderstandings tend to promote existing
misconceptions and stereotypical characterizations of nonwhite
ethnic groups, which in turn, lead to future patterns of
dhiserimination, and

WHEREAS. These  misconceptions  and  stereotypical
charactenzations have played a role in denying nonwhite ethnic
groups their basic civil rights, and

WHEREAS, The vanous racial ethnie groups have made vast
contributions to the development of California and the nation, and

WHEREAS. FEthnic studies courses serve to cultivate  an
understanding of. and an appreciation for, these peoples, therr
contributions, their cultures, aud their aspirations, now, therefore, be
i




Bes Ch &7 U,

Resolved. by the Assembly of the State of California, the Senate
thereof concurring, That the Regents of the University of Californa,
the Trustees of tﬁv California State University, and the Board of *
Governors of the California Cemmunity Colleges review respective
system and campus policies and programs concerning the nature and
extent of course offerings which examine the cultural and historical
experiences of those nonwhite ethnic groups that have traditionally
been excluded from the core curriculum; and be it further

Resolved, That the regents, the trustees, and the board of
governors consider adoption of additional policies and programs, as
necessary, to ensure that all graduates with associate of arts or
baccalaureate degrees possess an understanding of the histories.
cultures, roles, and contributiuns of nonwhite ethnic groups in the
development of California and the nation; and be it further

Resolved, That the regents, the trustees, and the board of
governors consider the fiscal implications of adopting additional
policies and programs to promote greater ethnic awareness and
understanding, paying particular attention to those campuses which
hm‘f‘ already implemented additional policies and requirements in

. Ahis'area; and be it further

Resolved, That each segment report on actions taken in response
to this resolution to the California Postsecondary Education
Commission by January 1, 1985; and be it further

Resolved, That the commission, in turn, submit a consolidated
report, in addition to a review and oral comment regarding the
report, to the Legislature by April 1, 1985; and be it further

Resolved. That the Chief Clerk of the Assembly transmit a copy of
this resolution to the Regents of the University of California, the
Trustees of the California State University, and the Board of
Gavernors of the California Community Colleges
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